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INTRODUCTION

| _"(xndigeneus system of education in the Presgidency of
Bengal during our period, had three aspects - classical,
verndcular and vocational. By classical is meant the Persian,
Arabic and Senskrit or the Brahmanical system of education,
Vernacular education mainly consisted af'Bengali and Hindi
medium of education. Vocational education, on the other hand,
refers to scieﬁtifia.and_teehniaal'knowiedge, exercised by
the artisans, in the production of commodities. Unlike the
classical and vernacular education, vocatlonal education was
not institutionalized, This kind of education was inherited
and acquired, and was passed on from generation to generation.
Therefore; c¢lassicsl, vernacular and vocational education
together formed the indigenous system of education.)

The Presidency of Bengal is the region on which the
study focusess It consisted of Bengal, Bihar and Orissa, the
Diveni rights (or right of collecting revenue) for which was
obtained by the East India Company from the ﬁughal Emperor
Shah Alam II in 41765. This gave immense power to the Company
and further the grant of Nizemat right (or defence and
criminal just;cé) made them virtually tﬁe rulers ovaenga1¢
The transitién in political authority, from the Nawabs to the
Eagt. India Company, had far reaching consequences. Lts
effects were greatly felt on the educaiianal syStem, sustained



and promoted by the Nawsbs. Alse the new economic regule~
tions i,e. the Permanent settlement, further weskened the
political authority of the miling classes, Thoupgh, by this
gsettlement the zamindars or the traditional ruling classes,
wore given ownership rights in land, they could not pay the
exorbitant amount aﬁ‘reVeéue £o the Company. Thus, on
account of revenue arrears, the Covernment confiscated their
egtate and put them to auction. This weakened the traditional
social order. In fact, the political developments during this
period adversely affected inﬁiganﬁuﬁ\aﬁﬁaaﬁien, particularly
élasaacal education which depended on the patronage of the
Nayabg and the ruling alaaags, Similarly; with the establishe-
ment of the Bri%iﬁhvﬁa;; there was a gradual diffusion of
liberal and democratic idess. Their educationsl system which
"got firmly rooted in Bengrl propogated these ideas. This was
bound to influence the indigenous system of education.

?herefbma,<§he'aaia.@ﬁgaa%ivev9£<myxﬁ%uﬁy s to examine
in detail ﬁﬁa'vafiau@ political, econcomic and social facters
which influenced the course of inﬁigén@us‘e&acatiﬁn during the
mid eighteenth and nineteanth centuries, The study would also
- foous attention on the subject of the decline of the indigenocus
system of education in the nineteenth century. The important
themeswhich would be examined ares

(a) The curriculum in indigenous educational
ingtitutions.



(b)’3ecﬁian of soclety ﬁhich benefited from
_ education, | '
(é)‘Rale~@f’the State regarding Indigenous
‘education. |
(d) Activities of the Christian missionaries
visma~vis indlgenous education,
(e) Policy of the East India Company vis~aw
vis indigenous eﬁucatian‘t>
A detailed examination of theée themes would help
us in understanding the various factors which were responsie
ble for its continuance in the present day, as well as
factors which led to its decline. In fact, this study would
enable us to clearly understand the background of the |
present educational system. Moreover, a study like this
would also help us in comparing the degreé of changes in
indigenous education, from the Mﬁghal fu;e, to the East India
Company?'s rule, and from the Company ic the present day. Thus,
the indigenous system of education, during the mid eighteenth
and nineteenth centuries, would belp us in understending the
evelution of present system of education. Perhaps 1t would
also help in getting a clear insight into some of the soclal
prﬁblems'whiah.oantiﬂue to piagve the present system of
education, For example, problems like the lower participation
of women in education, lesser percentage of the lower castes
acquiring education, and so on can be traced to the eighteenth

and nineteenth centuries.



. AIwo recent important works on indigenous education
are Dherampal's Th utiful Tree and Joseph Dibona's
One Teacher One cheala The former work is a collection of
Réports on education, not only in the Bengal Presidency
but in thezﬁhﬁle<of'xndia..w&ila dealing with Bengal, the
suthor has meinly relied on Kden's Reggg@s.-@here is nmthihg
original which the author has to say about indigenous educa~
tion. He alsc does not indicate the various trends and
developments regarding indigenous education. Moreover, there

138 no reference to the various social, economic fectors

which influenced education in the mid eighteenth and nineteenth
centurfes. Thers is also no reference to vocational education.
Simllarly, the 1at%er.wﬁrk is also based on Adam's Reports,

In fact, the author has just re-edited Adam's Reports. Like
EMarampal there s nnthing original in his wnrk. Howvever,

ment of 1nﬁigeaaus educati@n but then the author lays more

emphasis on the Bast Indie Compeny's educational policy in
gﬁneral; Importance is mainly givan to the progress of English

- on the other hand, prbvidea ugeful information regarding
the philosophy of the age whioh Infilucnced the East
India Company's policy towards education, as well as its
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infivence on the Bengall in%elligem‘:sia. it also throvs
Jight on the development of clessical and vernacular
literatures during the mid eighteenth and nineteenth
centuries. Though the author provides valuabie information,
he fails o examine the various internal factors which
influen¢$§ the destiny GfAiﬁdigﬁmﬁua education. The effect
of the philosophy of the age is seen on the Compeny's
policy, and aa'thexﬁangaii inﬁal%igantaia, rather than on
indigemous education, |

Host of the secondary works on the subject listed in
the biﬁiiagraphyﬁ‘prnviae partiél information on Indi genous
@dﬁcatiﬁn.fﬁhéy‘da noet cover the entire periaé‘bf mid
‘eighttenth and nincteenth centuries. Fereover, books on |
indigenous education moinly deal with classical education
they fail to give any account of veraaaélar and Vocational
education. In fact, vocational education has been ﬁegiected

by most of the secondary works. It is only Irfon Hebib's

of commodities, and thersby throw light on vocational
education. K¢§, Ashraf has also given some information on
techniques used by the artisans, as well asz organizations
which promoted vocational education, G.g. the cxistence of

1; See Bibliography.



guild system, the organization of workshops or karkhanas
al and scientific education and so on.

for promoting techni
Thus, from his work, Life and Condition of the People of

ﬁhe-prﬁmazy‘ssurges for my study are‘tha‘ﬁgstrgct
<‘jco_da,anﬁ other important contempoe«

yary works 1ike Willlam Aden's Re Report on the State of

,Eﬁa‘i§i¢n n _Beng 1w38a These s&urcea_gravide valuable

indigenous system of education during

information regardin
our period. The district gazetieers help us in constructe
ing the educational history of each aiﬁtrict.from the

Educational records on the

ancient to the medern period. .
other hand give a detalled account of the Bast 1ndi& Company's
educational policy. In fact; they praviﬁe us with all oinute
facts which are very important to understend the policy of
the-CQmpany vigeawvig indigaﬁaus education. However, Adam's
Report are most valuable in constructing the ﬁeva&¢pmant of
indipenous education during this period. The R Reports provide
vital information on the curriculum exdsting in Yraditional
educational institutions as well as vernaculars. They also

| give a éétaileﬁAatatistiaal infarmat&an‘raga?ding the section
of socliety which béneiit@é from traditionsl and verhacular
education. Ehéy alse throw 1ight on the various prejudices
which existed against ﬁémgle education. Apart from providing
valuable statisticel information, %heuﬁezvrﬁg.give detailed
accounts of the activity of the Christian Missionarics
fegarﬁing indigenous education. The_ﬁeggrgs also critically




examine the educational policy of the Company.

Despite providing valusble information, there are .
certain lacunse in Adam's Reporis e.g. there is no reference
to vucatianal education. Also, bis Reports fail to glve
Staziami@ai.aecaunﬁa of clasaical and vernacular education in
the early period ices 9r1§r +0 1835, Therefore, it is
difficult to examine the degree of cheuges teking place in
indd zenous eﬁﬁaaﬁiﬂng Also, the figures ?r&sentedﬁby Adam
seem to be slightly emuggerated, because he did not personslly
survey all the districts of the Bengal Fresidency. He mainly
depended on the information of officials he had appointed,
Though steps were taken to get accurate infoymation, we do
£ind certein discrepancics entering into the data collected,
Similarly, thao absence of a s;milar k¥ind of source during
this period does not help us in checking the accuracy of
~ Adem's findings. Thug, it is difficult te ascertein the
ccmplete‘acamracy and precision ci’ﬁis findings. In fact,

s do not throw light on %ha'znﬁigeaéus education

in the entire Bengel Presidency; orly a few districts are
examined;

 Like Adanm's Beporis, the District Gagetieers and
Educa L _Records have some limitatlions. The Guzetteers
prﬁvide factual information on indigenous education without

analysing the influences of political, etonomic and social
factors on education, The Educationsd Records on the other
hand concentrate mainly on the educational policy of the
Eagt India Company. |



Desplite these shortcomings, a combined study of these
primery sources, along with the useful seéondary'wnrké would
enable us to construct the history of indigenous system of
education during this period. ‘

The second chapter highlights the Brahmanical and
Persian education. In this chapter a detailed account of
the curriculum in classical institutions are given. Emphasis
is placed on the section of gociety benefiting from classical
ééucatian, the role of the state vises~vis classical educa~
tion, and also the factors which led to its gradual decline,

The third chapter consists of vernacular, female and
vocational education., In this chapter detailed accounts of
the origin of vernacular education is given. The section of
society which acgquired vernacular edunatian,énd the curriculum
in;varﬁéeularSNSGhaéls are also examined, Apart from verna-
cular education, female education is examined, Vhile examining
the female education, emphasis is placed on its deveiopmehﬁ
during this period as well as the prejudices of the people
'whieh was responsible for its iimited character, The chapter
also deals with wocational education. A detailed account of
the sclentific and technicel skill acquired by the artisans,
~who benefited from this eaucation is ¢xamined in great detail.
Also, the role of the state regarding vocational education is
- discussced. | |

The fourth chapter is devoted to the contribution of
Christian nissionaries, to the development of indigenous
education, partlcularly vernacular education, In this chapter
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a detailed ac:mﬁnﬁ of the gducationel activities of various
Christian nissionary societies are given. While desling with
the activities of the missionaries, omphasis is laid on their
motives in promoting indigenous education particularly
vernticulars, E’mzzmm is also placed on the geotion of aoaiety
which had the benmefit of education imparted in missionary
schoolss A detailed account of the curriculum in missionary
schools is also discussed. Also sn attempt is made to see
whether schools established by the miasienary wore in any |
way different from the traditionsl pathssiss

The £4fth chapter highlights the various forces which
infiuenced the Company's policy towards indigenous education,
which in fact wes an inherent part of its goneral policy
tovards education in the Prosidency of Bengal, The vital
force that eperated during our perlod was the phi;}.bswhy of
the dges The Orfiontalist philogophy influenced *fsﬁe sducational
policy in the initial stage and gradually the utilitarian
philonophy bécame pro-dominant. Among the other forces which
influenced the formation of education policy were the Bengell
intelligentsia and Christien nissionaries. A detalled
daiscussion of these forces in relation to education policy
1s undertaken in this chapter,

And finelly, the last chapter ¢or the conclusion
summarizes the findings of the investigation madée on the
state of indigemous education in the Presidency of Bengal
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dufing pur ;aerwd; It is hoped that by a careful and diaere-
tianary use of the materials available on the subject, the
work will be able to %hraw new 1ight on some of the aagecﬁs
of the indigenous educa*tibn already mentioned above,



B During our period thé traditional Brahmaaieél.eduuan
tién“which.was deeply embedded in the soil of Bengal continued
to pley a vital role. The chief vehicle through which
knowledge was imparted was sanskrits Apart from Brahmanical
education, lsiamic education was es@éblished by the Turks,
and later by the Mughals, who ruled Bengal during the first
half of the eighteenth éen%uryy'ﬂnﬁer thé independent Nawabg
of Bengel, Islamic education continued to be patronized.’
Knowledge imparted in Islamic centres of learning, i.e.;
Maktabs (primary education institution) and Madarsah (higher
gentré of education) was Persian and Arabic.

% For details about the locatién of the various centres
of, Brahminical and Persian education in the Presidency
of Bengel, see Map I,

1s The middle of the eighteenth centugg forms an important
epoch in the history of Bengal gubah. It witnessed great
political changes. With the accession of Alivardi Khan
to the masnad of Bengal in 1740, began the rule of really
independent Nawabs of Bengal, as imperial authority at
Delhi had by that time been practically reduced to insigni~
ficance.., The Nawvabs and the Muhemmadan grandees were
not devold of the love of knowledge and many were great
patrons of Pergian languege and literature, The Seirsule
Hutakherin has supplied us with & list of learned men in
the court of Alivardi Khan: (1) Maulavi or Doctor Nassyr,
2 native of Shahpara and descendant of Shems~eddin "the
complaint-promoter, whose tomb and monument are in great
repute in the province of Oudh", (2) Daudali Khan, better
known under the neme of Zair-hosgeinwkhan, (3) Mir Mahmed
Alimy, one of the mest virtucus and most venerable persons
of Azimebad (Patna), as well as a disciple of Mirza=-
moezmoosevi-~khan, the poet, etc, were patronized by the
rglers and nobles. See

Oﬁaﬁ. Datta, Studies in the History
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'Pmliﬁicalichangesuiﬁ,Eengal influenced education. Ve
find that with the establishment'af the Mughal rule,an alien
system of education, 1.¢., Islamic edncatién,'was established
in E&ngaig Though Islamic education was patronized by the
Newabs of Bengal, the Brahmanical educetion continued to
flourish and also recsive patronages After the battle ati
Plassey im-@?ﬁ?y-éné that of Buxer in 1764 followed by the
grant of Diyant® in 1765, the political authority of the
Nawabs passed into the hands of the Eest Indla Company.
Politically it did bring significant changes, but these
éhangég did not 1nitia11y-afféét edacation_Vﬂﬁring the early
. years of the Company's rule, education was left untouched, |
We f£ind that between 1765 and 1813, the policy of the
Company wag o encourage traditional learning in Sanékrit
and.&rabiaj This policy folfgwéd‘fy the Company led to the
establishment of Calcutta-ﬁgdarsah by Warren Hastings in
1781.,/The policy of %he Company‘gradually changed and we find
that by the Resolution of 7 March 1835, English education wes
encourageds It was decided that the funds appropriated for
the purpose of éducaﬁian,'would be employed on English
education aloﬁe_éfThis affected thé Brahmanical as well as

2, According to one of-the tlauses of the treaty of Allghabad,
which was signed in 1765, after the battle of Buger, Sheh
Alem II, the Mughal emperor granted the Diwani rights (or
right of collecting revenue) to the East India Company.

The Company could collect the revenue from Bengal, Bihar

and Orissa, This gave immense political power to the Company.

3+ -For detaile about the Company's policy towards educatlon,
see Chapter V. '
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. the Persisn education, which witnecsed a gradual decline
during our period. However, they continued to exist in
Bengal, and formed an important part of the indigenous
education during our period, |
While examining thenBrahmanieal and the Persian
education it would be importent to know - |

(a) What was the curriculum in the Brahmenical
end the Persion educational ingtitutions?

{b) What ideas were imparted to the pupils
receiving education?

(c) Which were the important centres of
. education?

(d) which section of the society received
- education?

(e) Role of the state regarding Brahmanical and
the Persian education? ,

(£) Did Brahmenical and Persion system of educa~
tion decline in the nineteenth century?

YThe Brehmenical educational institutions and the
. curriculum existing in them, during the elghteenth and nine~
teenth centuries had its roots in thé Vedic periocd. Primary
~ education ﬁas.imparted'in the pathsalas. It was the custom
 to sgnd.tﬁe child to the pathsalass for his primary education,
i.at the age of five, The curriculum in the fa;ggg;és during
 bur period, is derived from Manikram Ganguly's accounts, He
describes how Lousen, the héra of the Dharmsmangalaskavya had
- his first lesson at the age of five;?First he was introduced
to the letters of the slphabet and then he wrote them with a
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straw on sandq& This was called Hate~Kha]i,5 The ceremony
Ha 1dl formed an important and interesting rite when
a:bay.fi&st entered his student 1ife, The course of primary
education generslly consglsted af_ac@uiring a knowledge of
the alphabet, kﬁawledge in spelling, reading and a working
knowledge of arithmetic, Generslly e pathsela would be held
in gsome spacious building attaéheﬁ to a rich man's house,

‘Most of these pathsalas were maintained by teachers
who w@re knowvn as gggﬁg In the town of Dinajpur ond Malda
the average number of scholars to each Guru was about 20,

The fees paid by the students varied from & annas to 8 annas
a month, but in the rural areas the rate of fees wes consider-
ably lbw.s

| : Higher education was imparted in the fols»and the

athis, Most of the tols and Chatus ath 5 could be

Chatus
found in many important towns and'yillagesg The medium of

instruction in the fols was Sanskrit. These Chatuspathis were
cosmopolitan in nature and welcomed teachers and scholars
from different parts of the country. Ramgprésada ha& left a
description of Chatuspathis in Burdwan, where scholars from
Dravide, Utkala, Kasi and Tirhoot (Tirabhukti or Mithila)

Sengal in the Reiem

&, Quated 1n Anjali Chatterjee,
.uran__'eb 1 58“?107& P37,

De Writing alphabets with straw on sand is called Hate-Khadi.

8. Ja%indra Chandra ?enguptgéjghst Bengel Digtrict Gazetteers -
; LD .
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were assembleéu7

v ?he aurricuium in these tols and Chatusvathislis
given in great detail in Adem’s Second Report. The Second
Report deals with the diétrié% of Rajshahi where Adam had
concentrated on thoroughly examining the state of aducation
,invonésgubaﬂivision of %he'distrigt, viz;, Nattore, In this
sub=division most of the students were instructed in general
literature, grammar, lexicalog?i rhetcric; poetry and drama,
the chief object of the whole being the knowledge of
lenguage which wes an important instrument, for the\cémﬁuniw
za%i@n~e£:iﬁéaggg '

Therefore, the students in tols and Chatuspathis
given instructions in Vyakarana (grammar), Nyaya (logic),
Sahltya (literature) Jyotisha {astrology), 5§ggg§§ (mathe~
matics), Smriti (law)end Ayurveda (m@@iﬁi@ﬂjg The students
sﬁa&yiﬁé%aediaine were required to acquire a knowledge of

Senskrit grammer and general literature, in some school of
lesrning, taught by Brehmen pundits, after which they commenced
a course of medicel reading in this institution. The works |
reed were Nidena, a standard medical work, commentary on

- Qhakradatta by Yasodhara, and Eatzagatxa,a work described as
~variou51yltreating‘the-cause'of-&isease diagnosis, the .

?i K‘Kﬂ mtﬁap, QﬂtCitz, ?aB-

B4 Willium Adam, Re ,State,of Education in Bengal

94 Amiya Kumar Ban&rji, Hest Ben gl District Gazotteer
Heagg;z, Oﬁtobar-19?2, Pt '
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practice af medicine and 50 on vere read, 10

| Ther@ was no regular buillffg where higher educatian
could be imparteé» The teachers vary frequently acaammedate&
Chepdi-mandaps. The

their pupils in Hglthakelkhan 5
Ch}réijrandﬂl ‘which wes of the nature of & chapel, belonged
to one of the priaﬁipal familiaa in the village, and in

-_ which, h@ﬁlﬁéﬁ the perfarmanca of religieua worship éon
ogcasion af'tne groat ammual festival, strangers were also
lodped and mmmmm.“” In the district of Nadia, the tols
consisted of & Emateﬁeﬁ.¢hamher for the pundits and’the
class, and %ﬁﬁ or thiee range% of mud hovels in ﬁhich-the |
students residedi12 Thiz clearly indicetes that there wes

ne regular bui ding for imparting higher Brahmanieal

éaucatian@) ‘ “

Ehe.iﬁéﬁa impsrted in the %ﬁéhmaaicéi centres of

learning were mainly religious. The Yedas, Euranag, §g£iﬁi§,

-;Uganighaag,céﬁﬁinue& to be tanght %@.tﬁe #ﬁﬂdents; The
education imparted 1o the students was nearly similer to that
vhich had éxistad for long tra&itianally, Aﬁam, in his Third
Report, statea that there was no nutual cannectiwn or aépenden@e
between vernacular and sanskrit schoolss

iaﬁ For details *agarﬁin various works read 1n Zrammar,
- logic, postics, Iiterat astrology, law etc. see
| Eﬁlliam Aﬁﬁﬂ; m&i Pﬁ’%ﬁ“ﬂ'a(}§

1. Ihidy; p.ﬁ&Dw

12, Ibidy, P.78-79.
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"They are two separate classes of institutions,

each existing for distinct classes of gsocletly «

the one for the trading and agricultural, eand

the other for the religious and learned .

clagses. "3

This clearly indicates that Brahmanical education
vas mainly reiigi@ué, for it existed for the religious and
learned ¢lasses of society. The teachers and the students
of sanskrit school held a very high position in soclety on
acecount of their learning, v .

The students after completing their educetion in the
- %ols were qualified to assume the title of‘Pangit“Thiav

title was conferred in an assembly of five to ten Pandits

- who bestowed a name on the new doctor. Some time this title
was conferred in the presence of the Raja, e.g., the Raja
of Darbhanga, who was a brahmaeyn, gave attention to the
 education of Papdits on his estate, When a student hed
finished his education, and wighed to aasuﬁe the title of
Pandit, an assembly was held,Befare the Raja, who when the
new name was conferred, gave a dress and placed a mark on
the forehead of the aandidate,1# The acquisition of this
title il.e., Fandlt wae a mark of honour and great prestige
for the student. Thoge students who acquired this title held
a very high place in society, Adam in his Third Report

13. Ibidss p.273. :
44, Francis Buchanan, An Account of b
in 1803-10 (ed, ), by VoH. Jackss
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states thats

"The teacher and the students of senskrit
school constitute the cultivated intellect
of the Hindu people, and they command that
- respect and exert that influence which
cultivated intellect always enjoy... the
. purity of their personal character, the
hereditary sacredness of the class to which
most of them belong, the sacredness of the
learning that distinguishes them, and the
sacredness of the functions they discharge
as spiritual guildes and family priests.™5
Therafara,the gggdita on gccount of thelr religlous learns
ing and the various kinds of functions they performed €.,
as family priests, as teachers cgyﬁggxgggggjs in the tels,
gave them an important and prestigious position in society.

i During the eighteenﬁh.and.ninatéenth)eenturies hundreds
of handwritten manuseripts on country-made pEpsrs, palm leaves,
etc, recovered from several centres of learning in the
Presidency of Bengel, testifies to the wide diffusion of
education during this period. The most important seat of
Brahmanical education was Nadia, Nadia had a fairly long and
continuous tradition of cultivation of learning. It waS‘the\///
capital of Hindu principality prior to the Mahomedan conquest,
and in meré recent times it hes been a seat of Brahmanical
learning. The princes of Bengal and later, the Raja of Nadia,
endowed the teachers with land. The support given to the

pondits and pupils attracted a number of Brahmans to settle

15+ Williem Adam, gp.cite, D274-75.

16: In the district of Pwrnea the term Adhyapak (title given
to the teachers in iols) were not confined to those who
- taught metaphysics, law and grammer, but was also given
to those who diffused the knowledge of astrolegy and
magic. For details see Francis Buchanan, :opscit., p.176.
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herg and gave & reputation to the districtu
ﬁa&a was on impartam seat of z*ormai logle can.lad
nyaye was nutured and elaborated till the

ir:st docada of the twentieth century. In 1818 Mr. Vard
enumerated 34 schools of learning at Nadia containing in all
| 747 students. Taic figure stated by Ward clearly ihdicates
that o felrly lerge number of students had ecguired aﬁmatian.
~ However, the figures smteﬁ b;f ward in this partiwz.ar case

may be dmbﬂ:e& /he important subjects thet wers taught were
logic and :taw gng there was only one school ma:* general
litemmr ¢y ong for astronomy and one for Erammar, 17 In ’5821
the Junior member and secretary of the General Commitiee of
P’uhlic Ifnstmctim, HeH, Wilson, in a special investigation
on which he was deputed collected some information on the
state of lezrning st Nadia. During that peried, Nadia contained
25 established centres for céuca tion. They were called tols
and consisted of & thatched chamber for the pandits end the
.cmaa; and 'sw or three range of mud novels in which the
students resided. Many studonts joined the fols. The greater
portion consisted of the natives of Bengah but there were
many from the remote parts of India, especially from the South,
There were some fron Eépa;’; and Asgam and meny from the eastern
districts, especially Tirhcgmw There were many Pandits who |

17 William Adam, OD.cis, Ds77+78.
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hed contribuied significantly to learning in this dlstrict,
During the middle of nineﬁé@n‘ﬁh_@én‘tw, Madhavchandra , -
Yarkasiddhants was a great scholar from this district. He
was the last ‘mwﬁcmh‘lc zuthor that Havadwip school of
Hevyaenyaya -had rwﬁucseﬂ‘w
&pam i‘mm Nodia the other centre of education waa
Bankura, Important seats of learning in the aistrict were
Vishnupur, Cihebra, Paikpara, Patrabakhra, Jaykrishnapur,
Kakilya Patpur, szakdaha village was a famous centre of
\/astralégical ieam:!.nga Similarly Peno; Haliara were places,
ware all ‘the manuscricts found date from the fﬁr,ﬁt guarter
of the eighteenth t0 the second quarter of nineteenth century,
Y4part from these places, the village of Mathura, Dwarika,
Avantika, Belthya, ete. were ronown seats of learning.
The most importent among the medieval men of letters
whe flourished within the limits of Bankuwra district was
 Ananta Badu Chandidasa. Ramal Pandit, the author of the theow
loglcnl text Suny: urens and Sarkar Kavichandra Chakrabarti,
who composed the MangaleKavya ballad in seventesnth century,
ete, flourished in this district, 20 Bée‘rmoém wag another
Inportent centre of Brahmenical sducation. Among the learned
teachers of this district few had attained distinction in
their works, Jeagaddurlabha Nysyalankara, dweliing at Nandur
in the Sskalyzpur thana, had weitten four works in Sanskrit:

ﬂmi?a Kumar Baner;;i, Yest Benpal Distrd
ra, September 1968 Dohi0-35,
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dha che Iriing 175 slokas, second

8 cummenzary on the 9ree®ﬁing; ﬁhira Pratinataka, a drama "

divided into sev@n.gartu,‘eontaining 532 slokas on the

nistory of Bama and fourth commentary on the precadi&g;gi
Apart from him,there were many others wha &igniiiaantly

-V€KﬂTErikﬁﬁﬁm3 to Sanskrit lear%ﬁxu@. _

srtant centre of learnings The

in the district appears to

Eﬁaﬁgﬁﬁmy wags another Imx
5ld@st seat of Sangkrit learning
be Khanakul ~Krishenagar and Guptipara, Gengadhar Vidyaratna
Born in 1830 A.D. was a well known logleian of Guptipara,22
»ﬁribﬁni_waguaxab an importent centre of learning in this
district, Burdwen, South Bihar and Tirhoot were also im;artant
canﬁreg of Iearninga Weat Dinajpur, Rangpur and thﬁ sube
division of the di&triat of Rajshahi, viz.s Nattore were
other cantréﬁ of iaarning during this period.

,Many scholers examining the Brahmenicel system of
@dﬁﬁ&ﬁi@nfﬁartrayeﬁ that the brohmans were the only benefic-
iories of the Sanskrit education, However, a detailed examie

N nation of Sanskrit education clearly indicates that education

was not confined to the brahmans., Even in the early period,
it was evident that some @f’ﬁh&'n@n&ﬁf&hﬁ&ﬁﬁvﬂﬁfﬁiﬁ@ﬂ & high
»dagraélﬁf‘praficieﬂay in Ssnskrit education, There wasy for

@Wﬁﬂ%lﬁ; a certain King Janakaﬁ,af'Viﬁ@haﬁgg'Wha.waa referred

21, William Adamy Op.citss Pnﬁ?a :
, 224 Amiya Kumar m?éi, bG‘»ta.u ‘G’tﬁb@f’ 19?2; ﬁaﬁ‘ﬁ“ﬁga

23, Quoted in FiE. Keay, Ancien
. b\xs

Tu 75'MBY e-las
I W TH-1%94—
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s as geining distinctign_in
fas.an&,Vaiszgg_ﬂlgo

shatrd

debates with learned B&ahmagg&l
acquired knowledge of Yedas during the early period.~Adam,

‘s'ért@‘givéava detailed account of the section

of society receiving Senskrit education,) According to him in
the district of Burdwan, the students receiving Sanskrit

- education were from different sections cf‘#oc&eﬁyi He states
‘thats | o

"In 190 Sanskrit schools there are 1,358
students averaging 71 to each school of
-~ the totsl number %9@ are natives of the
- ‘willage in which the schools are situated
- and 768 natives of the other village.
They are ﬁistrihuze&,in respgct aficasta -

¢§hes% figures‘partrayéd in Adam's accounts show that
though the brahman students were in mejority in Sanskrit
schools, the students belonging to other castes aisu attendéd
them. Dalvajnas, ﬁegraded,alass of brabmsn students, and
Yaidyas acquired education. Sope of the Kayasthas (writer
@as%é) also acquired knowledge in the centres of Sangkrit
The Mughal rulers and later, the Nawabg of Bengal
patronized Sansgkrit education. Some of the ggggg,in Bengal
vere great patrens of Sanakrit 1earning; Adam in his First
Report states that the teachers in brahmanical centres of
learning, were glven endowments by the Rejas. In Nadia,
wﬁich.ﬂa& an impsrtaﬁt centre of learning, the princes of

24, Williem Adam, gp.cit., p«266.
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Eéngal and later Rajasg of Naé@afendoweﬁ certain teachers

Y with land, The support given to Pundits and pupils attracted
a mmber of Erahmang'té settle here and gave & reputation to
the district,? Similarly Guptipara, en importent seat of
Senskrit learning in Hooghly, consisted of scholars who were,

patronized by the Rajes and Zaminders. The patrong of the
gseholastic familiea of Gupﬁipéra were the Rajas of Burdwan,
Nedia and Bansberia and the Zemindars of Raipur and Patmahal

in Hoognly district, of Hatlagarh and Kumarhatta in 24
Parganas, and the Sabarna Chaudhuris of Caleutta, THeir
mmnificence enabled the scholars to run their schools and
to devote their simple 1ives to the attainment of high
ermiitiﬂm‘% Thus, most of the teachers' and scholars' were
patronized by the ruler as well as individual Zamindars who
geve endowments for the advancement of Senskrit education,

In the district of Moorshedabad, Adem states that the
teachers haé'a pension of Rs;&@ per annum originally bestowed
by Rani Bhawani and paid through the gﬁvarnmEnt. In encther
- ¢ase 1t was stated that ten to twelve yeers ago an endowment
of Re,60 a year, established by Rani Bhaweni and paid through
the gﬁvernment was discontinued, Though it was dlscontinued
the mein purpose of these endowments was to encourage iéérni§5,27

26, Amiys Kumar Banerjl, 0p.cites Ps519,
27+ Wﬂliﬁm Adany. ¢ 75&11: ¥ 1512,‘5‘&“55.
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Apart from these endowments, most of the teachers
supported themselves from the resources of thelr own fomily,
or supported themselves by farning, In the district of
 Tirhoot, Adam states that some of the teachers, of which six
were independent of patronage:, were either supported from
the resources of their own family or they supported themselves
by farming. The fbilawiﬁgxarslthe gources of income of |
remaining fifty teacherg: 2> |

30 teachers recelved in the fe;m‘ S

of presents - R8¢1,165

4 teachers received proceeds of
endovments « Rse 535

3 teachers recelved as officiate |
- dng priests = BRes, 134

2 teachers recelved by divination < Rss 100
1 teacher received ammual allowance -~ Rs., &

5 teachers received presents of |
- money and proceeds of endowments =~ Rs, 297

4 teachers received presents of .
mongy and by divination = Rs, 250

1 teacher recelved as officiating -
 priests and by divination = Rss 30

- The remuneration received by the teachers in this
ty indicates,

distriet, as portrayed in Adam's Third Repc
that apart from endowments, which were by far the most

28; In the district of Tirhoot Adam states thet there were
: 56 sanskrit schools, of vhich one village containg 5,
4 villages contains 3 each, 6 villages contain 2 each,
and 27 villages contain one each. The number of teachers
im the same and their average age is 47,3 years. They
are all Brahmoens, 50 Maithila Brahmans, three Sarajupariva,

two Kanvakubja, and oné |
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important source of income to the teachers, there were other

sources, i;ﬁja/@resenﬁsAreceiveﬁ by teachers, on various
@écasiaﬂsmlﬁimilarly by officiating ac priests, ﬁhey‘also
réaeivéd presents and money. These sources of income &lso

helpeﬁ in the promotion of eﬁucatiann

Though the teachers raaeived andowments and remuneyaw

 tion from different sources, they were by and large living
in a state of poverty. Adam gives a detailed description of
the conditions in which the brahmen teechers lived, He states

thatt

v

"The humbleness and ﬁimplicity of their
character, their dwellings and their
apparel, forcibly contrast with the
extent of their acquirements and the
refinement of their feelings, I saw men
plain and simple in their menner, and
although seldom, if ever offensively
goarse,; yet reminding me of the very
hunblest class of English and Sﬁﬁttiah
peasantry, 29

Adem later states thet learning did not have any

practicel influence upon the physical confort, even to ifs

possessors for their houses were rude, confined and ine-

conveﬁient as those of the more.igﬁorant; The pathways of

Brehman villeges were parrow and dirty and generally
resembled those inhabited by the humble and most dispised

Ehasas and Ch;;dala@3° Thus, most of the brahman téacher

1ived in poverty,

2%, Iblds, P.170,



26

*

'.A'vary important fhster'ﬁﬁiﬁh'ﬁasfrespaésiéle for the

poverty @f'brahman.%eaaherﬁ‘ia'tne~nineteentn‘aentufy; was
wmé' i’mqmﬁt m%yﬁ@ﬁ of endowments. The breaking of

the great zaminderis, and the withdrewal of the support

which thelr owners gave to ths cause of learning, not only

aﬁf@aﬁ&amhe-@emnang condition of the teachers, but also

sffected Sanskrit educetion. Private efforts to promote

eﬁaéaﬁian.aeﬁiiné&<dnriag this,pericﬁ@ This phenamen&"ret@?ﬁed ~

ianical education ﬁuring this period,

the development of Brahma
The resumption of most of the endownents at Nadia had
diminished the attraction of the site, but it still continued
as aﬁyiaﬁe af“i@awﬂi#g end extensive r@§ute.3§ Hest af‘ﬁﬁg
teachers and scholarsg grea%ly suffer@ﬁ, This is alreedy
evident from Aden's ﬁegﬁr%S vho gives a detailed aceount
a%autv%ﬁﬁir nigerable condition. Though thisgphsaamana vas
not wniverssl it was gensrally felt during this period.

Apsrt from the resumption of endewments, the policy
fﬁllﬁéﬁﬁ Ey the East Indie Company fax%her‘rétardéé the
gr@g#esﬁ of Sanskrit education. Though during 1765 and 1813,

J‘tnavyrineipalvﬁbéeét of the educational policy of the Company,
was to eﬂcea?agg~%ra&iti@nal oriental learning iahﬁaas&rit
and Arabic, this policy gradually changed and we find that
By the Resolution of 7 March 1835 an&:laﬁe?,the Bducation
Despatch of 1854 emphasised on the promotion of English
education., In fact, after 1835 it had become evident that
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the government would promote English education and not
| traditional education f.e. Sanskrit, Despite these
éeﬁaiepments, Brahmanical education continued to form an

important part of indigenous education during this period,
5 % 4%

| We may now turn to a discussion of the other aspect
of traditional education in ‘the Presidency of Bengal, that
iss Islamic sducation which played a vital role during our
peribé@‘Quring.thqmedieval period, ﬁhe.Mnghal rulers
greatly patronized Persian and Arabic adﬁc&ticm The Mughal
court had become an important centre of.iiterary aetiviﬁy
and many of the learned scholars were associated with the
court, Most of these scholars gave detalled acéouﬁts of the
muiers, thelr administration, pers@n&i life, warfares,
details about the court, and s¢ on which enable us to
congtruct the histbry of the Mughal period, Scholars from
different parts of the world floake& to the Mughal courts.
This in&icé%es that the Mughal rulers ﬁére great patrons of
learning, -

 This tradition 6f the Mughal rulers were kept up by

the Nawabs of Bengal. Though politically they retained
autonomy, secially and culturally they remained integerated
with the Mughal empire, The educational system which developed
in the Mughal empire had also developed in Bengal. In the
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Selr-ul-Mutakherin,?? by Sayyid Ghulam, we f£ind that Ali-
vardi Khan greatly pr&matéd men of learning. Mir Gasim also
@nﬁéuraged.meﬁ of 1earniﬁg; Therefaré; by gncearaging 1earne§
men, the Egﬁg§$ did a great service regarding thé promotion
of Islamic education in Bengal. It also indicates the
importance they gavé-%a-educatian, ‘
JThe tradition of Muslin education which nad4&@velapéﬁ
under the Abbesids of Baghdad was the nucleus of the Muslim
educational system in Indias It was transplanted in India by
the literati and scholars of Muslim land after the Mongols
had ovarrun them, 7> The basic feature of the Muslim educa~-
tional éygtem,was that it was traditionel in spirit and
//thealogical_ggﬂgggtentg The theclogical content of the
Islamic education can be examined from one of the sayings

of the Prophet?

icquire knowledge because he who acquires
it in the way of the Lord, performs an 8¢t
of pletyj who speaks of i%, praises the
Lord; who seeks 1t, adores God; who dispenses
ingtruction in it, bestows alms} and who
imparts 1% to its fitting objects, performs
an act of devotion to God, Knowledge enables
its possessor to distinguish yhat is for-
bldden from what is not, it lights the way
to heaven, it is our friend in the desert,

- our goclety in solitude, our companion when
bereft of friends... With knowledge the

Siverul-Mutakherin, Written by Sayyid Ghulem gilves

etalled account of the reign of Alivadi Khan and .
Mir Qasim, the Nawabs of Bengal and the promotion
of education during their reigm.

33. P.N. Chopra (ed.), The Gazet
and Culture, Vol.II, p.429~=

324
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3ervant of God rises to th@ heights of
goodness and to a noble position,
agsoclates with sovereigns in this
yorld, and attains to the @érfectian
ef happiness in the next."34

The Praphet atﬁachad great impor%ance to educati@n,

and in another saying of the Prophet we finds "The ink of

the scholar is more holy than the blocd of the martyr.ﬁfé

This indicates that Prophet Muhammad had great regard
for men of learninga The acquisition of knawiedge, dim, was
given a lot of importance in I$1amq Importance was attached
to ink, pen and paper,”The Qoran was the source and founde-.

~tion of Muslim learning, The main sim of education was "to
understand the relation of man with God as revealed in the
Holy Qoran”. All the educational activities of the Muslim
vere governed by this aim though it has been~appf¢ac§ed by
different ways and means‘36

The eurriculum was broadly divided into two categm?iesgA;;
the panquiat and the magulat, the former dealing with tradi-

tional and the latter with rational 86&933935.83383818
(Tafsir), Traditions (Ahedith), Law (Flgh). History and
Literature came under the category of traditional sciences;
Logie (Mantlg), Philosophy (Hikmet), Medicine (Tibb ), |

>

3#. Queted in S.M, Jaffar, E4
-4800 ACoy pate .

35¢ Ibids, P.92,

- (56, magsoar As Quaraishi, Som
pt.
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/'Mathematics (Riyadl) end Astronomy (Hajat) were treated as
rational soiensess37 In the early stagaég the study of the
ﬁraditional geiences was emphasised, but grgdually the
rational sciences began to receive great attention,

 Therefore, the traditional end later, the rational. aspects
were emphasised regarding Islamic education. . \

 VPrimary education was imparted in Kuttab or Maktars,zg
Most of these makiabs were attached to mosques. Usually
when a mosque was ﬁuilt, the building of theégggggg was also
constructed along with the meﬁqye; Maktabs were the chief

ylaceé; wher@~primar§ education was imparted tg,chil&ren,
Though some of the weli to do families would engage teachers,
to teach their children at their own houses, yet the majority
of the chiiéran of a locality would assemble in t&e_gggggg
and received regular education, The Mugalmans formally
 initioted their childreﬁ into the study of letters.
"hen a child is four years, four mﬁhths-and four
days old, the friends of the family assemble and the child
is dressed in his best clothes; brought inte the eompany and
seated on a cushion in the presence of all. The alphabet, the
form of letters used for computation, the intraducti@n to the
Qoran, some verses of Chapter LV;.&ﬁ& the whole of Chapter
LXXXVII are placed before him; and he is taught to pronounce

37 Puly -C}iépﬁa (eds), oD.cit., P.430,

38, The term ‘maktab’ is'ﬁeriVQd from Arabic *Rutub' and
it means a place vhere writing is taught. P.L, Rawat,
A of In Education. p.&QQ
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them in succession, If the child is self-willed, and
refuses to read, he is made to promounce the Bismillah,
which answers every purpose, and Ifrom tnat_his education
is deemed to have cammenced,ﬂgg_ -

- /At pchool; he was taught the alphabets. The forms of
ﬁhele%ter'wera-presenfed to him iﬁ writing, and the student
was required to éepéat.it, t1ll he was able to connect the
namesg and the f@rma with each other 1n his mind§>$he pupils
were made o read the thivteenth sectien of the Qoran, the
chapters of which were short and were generally used at the
time of prayer. Much attention was paid to the correctness
of prcnsunciation. Hence the children were taught the
Pandenamah of Sadi, a collection of moral sayinga.ao The
 children were not required and expected to understand it.
This was followed by the teaching in the art of writing and
. the scholars were taught to write the letters to join vowels

and consonants. The next book was the Amadnameh, exhibiting

the forms of conjupating the Persien verbs, which was read
to the master and by frequent repetition was committed to
memory, Afterward the Qulistan and Bostan were taught and
explained, These works were also written by Sadis

39 w1111am Adam, ed.,~9»a’ita, p+149, See also N.N. Law,
EXS i £ ki m £ n di; P.‘w&, and P. La Rawat’
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Elégant genmahﬁhip was cﬁnsidaréd a'gregt accomplishe
-ﬂﬂﬂﬁi Th£73Qh9l§rS vrote on wooden slate called Lauh or
v/ Taknti (oblong board)s The mastér~traceﬂ on it letters of
alphabet with the point of 313_433 1 yithout eny ink. The
pupil was then maﬁé t0 go over them dipping his galam into
the ink. Wnile thus ferming the letters, the child learnt
its name by heart.“z After writing on board, the students
then'wreﬁe with a ziner pen on pleces of paper pasted
together, and last of all, vhen they had acquired cengiderw
able command of the pen, they began tb'write on paper in
' singiewfﬁld;&3 im.ﬁhe elementary institutions, the pupil
werd also taught certasn poetic works e.g., Yusuf and Zulekha,
Laila end Magnu and Sikendarnamesh, the account of the
exploits of Alexander the great and so on.
VAdam states that the systematic use of books, in .
| manuseript form, particularly in the Persian schools was &

great step in advance, It had accustomed the minds of the
4

pupils to forms of regular compesition, = to correct their
lenguage and to train their thoughts in such a way that it
would ald and stimulate the intellect and form the taste in

reading. Thus, the use of menuscripts in the elementary

kﬁ;\gg&g@,is a persisn word whichfﬁeaﬁs pen.
42, Mensoor A.. Quaraishi, Op.Citss Ds15.
43, William A&am, *gggﬁﬁg, P« 150,

Ay Ibidss Dat151s
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school, according to Adam, was & great step inm advance, In
the érimary stage, the eurriculun also comprised of
éleménxary arithmetie. Thus, the students acquired some
practical knowledge after they had completed their primary
education. | - ’ ‘
,A%igher education was imparted 1n the Madarse
,gtudenxg‘hawing finished his Makieb ceréer,was eligible to
seek admigsion in Madarsshs., On this occasion, no formal
initiation ceremony was held. Generally the Madarsahs

18+ The

flourished in the towns and cities. Rulers and nobles
| maintained higher centres of learniﬁg» One geﬁerally comes
aaross'the'igllowing tvpe of ingtitutions during this period!
Those established by the ruler and noblés} those established
by an inaividuai scholar with the’ help of public donatzan and
“’étate asaistance,éﬁ those run by an individual saholar
withnut any outside help; those attached to mosques and
finaneed from mosque funds; those attached to the tombs and
finenced from their endowments and those attached to the
h@ﬁ@iees‘(gﬁangahs} of Sufil saints, These were the different
type of institutions of higher learning during our period.
| ,/The curriculum in the higher centres of learning .04y
the Madarsah 6s stated earlier consisted of rational and
t?éditianal seieneeg@ The treditional subjects included
Exﬁgésis,'iawa Higtory and Literaturé which came under the

{tss Volo41, psb30.
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Gateggry'af traditional spience; Logic, Philosophy, Me@icine,
Mathematics, etc. were treated as rational science, During
the sarly pericd tradgtianai;saienae was emphasised, but
gradually rationsl science received great attention.
”ﬁaw&?érgvthe-emphasis én rational séienceg did not lead to
the development of experimental and inductive methods, vhich
alone could pave the way for sclentific and technological
edvancement, The absence of experimental and in&ucfive
methods also explained‘thé static nature of technology during
this period, 1 ‘

_Instruction in Hadarsahswas based on memorization,
discussion and writing out the lessong %ha% were taught;
Seminars were tonsidered an integral part of education and
gtudents of the higher classes hé&‘ta‘maste?’the art of
casulstry. | . |

+The ideag imparted to the stﬁdeﬂts receiving Islamic
education, ot primary snd at higher levels, can be exanined
on the basis of the curriculum, The Qoren, f.e., the teaching
‘of the prophet, formed en important pert of the curriculum
in the primary and nigher centres of education. It was the
foundation of Muslimvlearniﬁg; scholers were required to, ..
read it and even memorize certain portions. Apart from the
Qoran, the students, especielly in Madarsahs, were required |
to study the traditions of the prophet (Aﬁadizg).

Thus, the curriculum in the primary and higher

édupat;onal,insﬁituxiens;inazgaﬁes\that by and 1afgé religlious
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ideas had envglepeé education, and anquiring this educatian,
 dseuy religicus.was considered to be essential for every

musalman, This is because as we have already mentioned before,
the Prophet Muhammad had leid great emphasis on education
and on the ac@aisifisn~gf knowledge. Those who acquired
religiaﬁsvkﬁawlédgag‘wereiknﬁwn'as~§§;gj and they held a
v%fy'h@gh position in society. Therefﬁre, it became essential
for every musalman to acquire knowledge.

% Apart from religious ideas, rational ideas were also

L mparted to~$ne scholars pursuing Tslamic education, The

knowledge of medicine, mathematics, astronomy etc, enabled

the students to acquire rational ideas. Emphasis on ratienal
ideas gained impértance éuring‘tha period under reviev.
Therefore, though religious ideas were imparted in educational
iastituti%ns, rational idess were also imparted. As Mansoor

- A. Queraishi in his book,Some agpec

points ﬁu% H .

- "This fdealistic religlous aim of education in
Islam should not lead one to conclude that it
-4id not attach any imporiance to such other
knowledge a5 48 necessary for the discharge of
civic duties. Islam has not only allowed the
study of sciences useful for civic and social

purposes, but at times 1t has made 4t obli-
gatory and hag never 1nterﬁicteﬁ their atu&y

on religious ground, 46
Thus, religious as well ag rational'ideas were
imparted to the pupils. '

-

46, Mansoor A, Quaraishi, o

" . - ' n
00113‘, p,‘?&g. Gowmn Aspeets A ki
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~ The important centre of Islamic education during
this period was Azimabad (Patna), éulam‘ﬁusain Knhan depicts
that "there were in those times at Azimabad number of
‘persons who loved sclence and learning and employed theme
selves in teaching and‘being‘taugh%g“&?'The:district of
South Bihar was also an important centre of Islemic education,
v yis (teachers) in this district werc highly dist-
inguished for learning and they were both authors of important
. works. Maulavi Cholam Hossein, dwelling at Sahebgunge thana,
ha& written in Persian a esmpilatién celled Jamei-Bahadur

gggg;g from various Arabic works on arithmetic, geometry,
agtronomy, and the nature of science with addition of his
o, similariy;lﬁaulavi Mohiyuddin dwelling at Erki in. the
thana of Jehenabad, had composed in Persien Sharhe=i-Abdul
Rasul, a ﬁammeﬁxary on the work of Abdul Rasul on Arabic
bb's-ﬁusair;kg a treatise on Mahomedan

syntax, and Jayeb Ch
observanca. Apart from the district of South Bihar; the
digtricts of Tirhoot and Mcorshedabad were signifieant
centren of Persian and Arabic eﬁuﬂaticn.

© x'The kn@wiedge of Persian and Arabic waes vital during
the madiaval perio& because Persian ianguage was necessary
in the administration of 3ustica and in the collection of

revenue. It was abs alutely necesaazw'fbr those who wished to

48, Willi&m Adam, ‘Gﬂgﬁé ta; Ps 286,
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scquire a fortune in the courts of law. In mejority of

cases, the chief patrons of Persian education were Hindu
landholders or farmers who had np concelvable motive to

teach this language to their children except with a view

to tﬁe use of which they thersafter applied it in conducting
suits in the Courts established.by‘thé Gﬁmpanygag Thus, the.«
imovledge of Persian was important even in the Company courts,
Nost of the Hindu landholders in the subﬁdivision of the
.diatrict of Rajshahi viz,, Nattore, expressed the desire to
have Persian instruction for their children, Since the
krwoledge of Persian was essential in getting employment in
the administration and in the law courts, it vas widely
acquired by the students belonging to the various castes. In
his Third Report, Adem gives & detailed account of thggﬂindus
who pursuggwggrsian_edgggﬁgggf In the district of Burdwan,

for example, Adam states thet there were many Hindus belonging
to the various castes, pursuing Persian educatien:so

Kayastha - 172 Rajput -
Brahman - 153 Tell -
Sadgop - 50 Nepit -
Aguri - &2 Chhatri -
Suvarpnabanik = 8 ' Sunri -

49. Lord ﬁornwallis {Covernor-General of India, 1786-93)

established four provincial courts at Calcutta, Murshida-

bad, Dacca and Patna, The final court of appesl were

Sadar Diwani Adalat, for civil c¢eses and Sadar Ni t

. Adalst, for criminal cases, In these courts 3.
Eanguaga was used,

50. Willizm Adam, op,cit., p.281-83,




_ Kaivarta - 2
Tanti -
Mayar - 1

Veldya -
Gendhabanik -
RKumar -
Swarnakar - -

NN P

/These figures, given by Adam, clearly shows that the
- mgjority of students who had acquired the knowledge of
Persién and Arsbic, were the Kayasthas (writer caste) and
the Brahmens, Even students coming from lower castes, ©.ges
Jlelis, Napits, Mayers, as stated earlier in the table
acquired Persian-edueatipa, Tne*inﬂ?easing'garticipatiaﬁ of
the lower caste also indicates that they had realised the
utility of acquiring Persion education, which was very
essential in.gainiag‘employﬁent.in the courts of law, and
varioug posts in adminigtration. Persian education was
therefore widely diffused during the period under review,
“'Majority of teachers teaching in Persian and Arabic
achools were musalmans, In the elementary Arabic schools at
Nattore, the teachers were all Kath-Mollas, i.e¢., the lowest
grade of Musalman priest§5$ Most of these Mollag taught the
pupils formal reading of théggggggﬁvﬁpart from the Mussalmen
teachers maay.ﬁindus taught in the Islamic centres of )
education, Most of the teachers were Brahmans and Kayasthas.
/Yéry often the teachers did notitaka any fees from the
students. They were generally paid in the form of fixed monthly
aliawmnce with perquisités. The monthly allowanze‘variedlfram |

51. Ibids» Ps152.
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.@ne‘ruﬁee eight annas to 4 rupees and they were paid by
@ne,:fwo or threge families wh@‘@ere the principal supporters
‘@f.%hﬁ school., The total remuneration oi the teacher veried
from 4 to 40 rupees per month, averaging sbout 7 rﬁpeesuA‘
Most of the teacherafwﬁre given endowments and Adam
states that the only public institution of.Mah@medantléarning
of which he could discover in the district of Rajsheahi was
situated at Kusbeh Bagh, in the thena of Bilmariya, The
madarsah at Kusbeh Bagh was an endowed institution of long
5tﬁﬁdiﬂ§a The~gr@perﬁy ariginally’eansisteﬁ'of,tw¢‘partions,

52

which‘@ere stated to have been bestowed by twalseparate

royal grants (s.{)dﬁJgﬁsAin.the,maff*sah‘bath]?eraian and

Arabic were taught, Generally the chiefs andvzaminéars,

- patronized many teachers and made'riéh_enéewmenfs; |

, It was very common in the Prgsi&enﬁy of Bengal, that
landed proprietors should maintain men of learning, at their

own cost, for the beaefit of the children of the poor in the

neighbourhood. Therefore, the greater number of maktabs and

hs had their origin in such trusts, founded either by

the wealthy Chlefs or Zamindars.

As pointed out carlier, the Mughal rulers and.latar,
the Nawebs of Bengal gatronized‘educa%ien; Prometion of
| - education was considered to be a~piau3-duty by the‘Mugﬁai

52, Ibid,, D148,
. 53s Ibid., Pe161=63.
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rulers and the Nawabg. The courts of these rulers became
aéﬁfres=éf men of learning; their literary work is often
'-%h@ mirror of the age in which it flowrished. In fact,
their accounts enable us to trace the political, economic
and even educational developments during the period when
they wrote, ' '

We f£ind that despite the absence of printing press,
'Vﬁlumes»@f iiterdry works were composed and written during
the eighteenth and nineteenth centuries. Sanskrit, Persian
and evgﬁ Bengall literature flaurishéd under the patronages
of the rulers, | |

Apart £rem-péﬁfenizing lesrned scholars, the very
rationale behind the existemce of the State, during medieval
period, was the protection of its subjects and the maintenance
of the Shariat (the Islamic code of conduct and morality).
AThe Euéiiﬁ rulérs had to see that all the muslims were truly

it was the dnty nf the Muslim ruler to protect nuslim law,
it was implied that he had to @o two things, viz., he had to
propagate the knowledge of the Shariat and to enforce the
laws within his states In order to effect the first, he had
to maintain & c¢lass of scholars who pufsﬁed‘the'stuay of the
Shariat anﬁ were devoted to teaching and spreading of its
knew&e&ge. |

" ~/§he class of scholars who were assoclated with the
%égehingfaﬁé 8preaé§ng of the knowledge of t@e Shariat were
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the Ulans. They were held in high esteem on account of

their religious learning and their knowledge of the Shariat
in particular, The Uleme also provided religious and moral
support to the rulers and thereby strengthened the position
of the rulers. The rulers had to appoint from among them,
scholars who were pre-eminent in their knowledge and piety,
~as his advisor on all state affairs, The one chosen from

the Ulama for the enforcement of iau'was known as the Shaikhe
1 2% He was the upholder of the Shariat and spokesman

»

ulelsl
of the Ulema, He was the head of the ecclesilastical order
‘and the custodien of Muslim law and director-generel of -
eéducatien, He generally kept an eye on the Ulams, exaﬁined
%heir‘capacity as teachers and exercised control over the
teaching of all kinds of knowledge, |

~ The Ulama therefore,played a very vital falefduving
the medieval periods Their service was indispensable beceuse
they provided moral and religious supp@ft'ta the puler end
exercised immense power in administration,. |

The Nawabs of Bengal patronized the‘ggggg,by giving

them endowments. The endowments consisted of dewlling
houses, shops, land and even whole villages, The land
endowments were called.madadej-massh, Initially these lend
grants were not hereditary, but gradually by the end of

54, Mansoor A. Quarashi, op,cits, p.139-40,



séventeeﬁﬁh,century ﬁhﬂy'ﬁecaﬁe hereditary,55 Apart from
%he'gggagg endowments ‘vere given for the upkeep of the
mosques and madarsahs, Stipends were given to the students
mainly from the royal treasury. Rewards were given to the
teachers and men of learning, Therefore, these rewards,
'stipendS;? angd Qnﬁ@wméﬁts gave gréat impetus'to_learﬁing
uring this perfod, The Chiefs, Zamindars and Jagirdars,
followed the example of the rulers and they patronized
education by giving endowments 0 men of learning and repute.
Thg breaking of the zaminderis and resumption of mény

endowments had also affected Persian end Arabic education.
Their resumption did not give incentive to the scholars and
therefore Islemic education suffered and fts progress was
stunted, Many ancient seats of Muslimulearniﬂg declined for

- want of patronage. The political éevelayméntg during the
period also had an adverse effect on sducation. As stated
earlier after the grant of diwani rights in 4765, the power
of the Nawabs paésed into the hands of théfcﬁmpany.uEherefare,
scholars and educational insﬁitﬁtians which depended on the

direct suppert of the rulers also witnessed a decline which
reached its climax by March 41835 when by a Resolution it
was decided that all the funds avalldble for education would
‘<he ampleyéd; for the advancement of English educatiany56
However, Perﬁian‘eﬁncatian,‘despite its gradual decline,

55. In the §kth year (4690} Auranzeb issued a farmen and made
> madadw-i-malash completely hereditary and we find even
in most of the “provinces, it gradually became hereditary.

56¢ For d&%ails, see Chapter V.
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camtiﬁuéd 46 form an intrinsic part of the indigenous_
gducation system during the nineteenth century.

# IR . #®

vit 1s now clear that in the eighteenth and nineteenth
centuries ideas impefted by the Brahmanical and Persian
eduaa%QOﬁ which fbfmea a significant part of the indigeﬁaus
system of education in the Presidency of Bengal were mainly
. religious. In the Brahmanical iﬂstiﬁutiqns of learning, the (
curriculum that existed had 1%s roots in the ancient past.
Similarly, the curriculum of the Persian education during'
this period retained the traditiens of muslim education
which had developed under the Abbasids of Baghdad, and this
was pr@ﬁegated in India by the scholars.

Thus, both the Brahmanical and ﬁeraian‘éducatian had
a‘lang'%raditiﬁn, and both systems of é@ucatiaﬁ. leid emphasis
on religious educatign. No changes were made in the curriculum
at any stage during our period and therefbre,many ﬁistorians
consldered that education imparted in these institutions was
| static in nature., Learning in these institutions was not desi=
gned to develop among students an aptitude for investigation
into the world of nature and for the few elghteenth century
ruiers mho‘yéssessed some scientific interest, there %és
little social manifestation for this. We do not find, for
instanceﬁ'évidenees\of-any_soeietieé for enccuragemenﬁ of

scientiffc studies during our pericd,
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wgaréiere,the chief function cﬁ.ﬁrahmanical and v
?@rﬁi&n‘aﬁuéatian'was:ta conserve, arganiée and sanction
~ the existing social, political and economic order end
provide @hii@&éphieﬁi and religious enlighterment to the
ruling classes rather than ta cantr1Eute to our knowledges
This is-ﬁvidénﬁ from the-caéupatian of tradit1ona1 scholars,
Meny Hind&s.purusaﬂ Vedic studies, and Muslims, Islamic
religious sﬁudiegf’some became priests and others specialized
iﬁ-asﬁralngy@_asﬁraﬁcmy and s8¢ on, Though Brahmanical
education was open to many castesg it wves by and large
confined te the Brahmans and Veddyas (medical caste),
Similarly, Islemic education. was mainly acquired by the.
Musaiéan$,>and among the Hindus, the Xayasthas (writer caste)
and Brehmans, largely benefited from the Islamic system of
education, | |

Political &ev&l@pmenﬁs in the Presidency of Bengal,
in the mid eighteanth_aﬂé:nineteenth.cen%urias as mentioned
earlier, retarded traditional education and many important
centres of learning declined for want of patranagé, However,
the immediste challenges that were faced by the Brahmanical
and Persian educetion came from the emergence of the new
eﬁﬁcaticn in-the Bengal Presidency. One aépect 0f this new
education was the development of vernecular education
discussed in the naﬁivchépter,



/Vernacular education..in the Presidency of Bengal
formed an important part of the indigenous system of educa-
tion, Knowledge was imparted to the pupils in Bengali and
| ﬁiﬂﬁia1 Vernacular education is also referred as popular
 é&ueaﬁi@n, because knowledge was communicated to the pupil
in their own language. It was meent for the common people at
large. Adam; in his Third Report, states that there was no.

connection or dependence between vernscular and sanskrit
 schools. They were two separate groups of institutions, each
existing for distin¢t clasges of society, the one for the

trading and agricultural classes, and the other for the
religious and learned classes.z'Thé latter favoured Brahﬁania
cal and Persian educational institutions, while vernacular
educational institutions, were popular among agri@ulturai and
trading groups who formed the bulk of population during our
Qeri@dg ’
Female education alaé formed an important part of

indigenous education. Though it was not very popular, it was

1. The language employed in ¢ommunication of vernacular
instruction are chiefly Bengall in Bengal, and Hindi in
Biher districts, In the district of Midnapore Oriya
language is employed as medium of education. Though Urdu
had become a popular language in Bengel it was not used
as a medium of education. Therefore, Bengall and Hindi
were the chief medium through which knowledge was communi-
eagig gg the pupils. For detalls see Williem Adam, op.cite,
Pag30w30,. ’ ‘

2. Ibid., p.273. |
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significant during this period.

A@ar% fr@m fémale education; vocational education
played a crucial role during this period. Since it was not
imparted in educational inétitutians, many scholars have
failed to examine it. Even Aﬁam,in his,5egarts, does not
glve an account of vocational education, This kind of educa=
ti@éfwaa inherited and acquired, and was passed on from
generation to generation. fagaﬁgqgggﬁggucatian,refers to
scientific anﬁ_%egég%gg}_k@gwledgej éxerciseé by the artisans
in iﬁ;ﬂﬁggé;;;;;;Mﬁf commodities, Vocational education played
a vital role especially during the»midaeighfeenth century and
its significance continued in the nineteenth century. The

cbmmaditiea,pradumed‘by the artisans, who had the benefit of
thia-edﬁcatian,'Wéré in greatvdeménd throughout the world,
for their wnrkmanshippa/’ |

The vernacular education which developed during this
period had its seeds sown in thelgggggavmavament or the |
Vaishnavite movement in Bengal during the sixteenth century,
Chaitanya poguiarizeu Vi fshuavisj in Bengalc He popularized

Bhakti, i.e., devotion to God with love and affection, he

3¢ We have a detailed deseription af the works of silvermiths
in Bengal. Meny contemporary accounts e.g. Stavorinus
Vovage, testifies to their superior skill and workmanship.
Similarly in the cotion textile sector, the weavers of
Bengal menufectursd superior muslin cloth which were plain,
chequered, figured or coloured; beautiful embriodery on
them testifies to the great skill attained by weavers in
- Bengal. Coarse varlety of cotton was also produced. Cotton
textile of various kinds were in great demand in the -
markets of England and other European and Asiatic countries.
~ Thus the commodities of Bengal especially textiles enjoyed
a widé market throughout the world, Quoted in K.K. Dutta,
opscits s p.h25~427. See also K.M. ﬁshraf,_Lgfe and Condition
oL E People of Hindustan, p.121=23. ' | -
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denounced the caste system and rituals practiced by the
Hindus, Ha,preanhé& in the 1anguage commonly understood by the
9eépie;'i@ea, Bengali, anﬁ‘tu a,iésaer extent in Hindi,. Most
of his followers wrote volumes of paatry; dramas and rhetoric
- and thealcginal texte. They were ingpired by Chaitenye and
his teachings; DuCs Sen in his b@ok’ﬂiﬁi§ ’,®£ff‘; Ben 11
Language and ILite $;r e;depieﬁs that Valshnava literature,
haweVer, is esa@ntiaily a literature of the peﬂplea# gisggg
literature had braught»many Hindi words into Bengali. In fact,
nava literature were

a large number of songs in old Vais
composed in what 1s‘¢ailea'¥ﬁi;a§'_i - & sort of Hindl current
in Durbhaﬁg&g»ﬁengali waﬁ-thus'raise&’té the same 11$erary
status by the Yalshnavas, as the Pali language was by the

'Eudéhistﬁag If we take the stetistice of religiﬁuﬁ‘writxngs

1anguage anﬂ literature; _ .
- Apart from Vaishnavite movement which gave impetus to .

Bengall language and. literature, the Muslim rulera of Bengal:.
also contributed to 1ts development. The elevation of Bengali,

4. DiC. Sen, History of
6. GQuoted in Anjali Chatterjee, ¢
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to 2 literery status, was brought ebout by several influences,
of which Muhnsmadan conquest wes tmximiateﬁi? one of the forew
mosts I2 the Hindu kings had contimued to enjoy indevendence,
- Bengald would saamaly have got an opportunity to find ite
way to the courts of the kings, Thus the appointmont of
Bengali poets, to the courts of Hindu Rajas, grew o be &
fashion after the example of %@ Huslim chiefs, and wo find
most of the works of poets vere dedicated to the kings and
noblemen, who patronized them. Raja Juy Chandra employed the
poet Bhabani Das, for compiling e translation of the Ramayana
valuable Sanskrit works were translated into

‘end many other v
Sengall under the auspices ¢f the m.nga of nweraﬂ Similarly
Alwal, & Mdhasmaden met; translated the Hindi poem, Padmavat
into Bengali, and wrote several poems on Radha and Krighna in
the seventeenth century. Therefors, the patronage and favour
of the Muhsmmaden Emperors and c:hiars gave the initial start
tovards vecognition of Bengall in the courts of Hindu Rajes,
and to establish its claim on the attention of the sahalafafq
Thus, the Yeishnavite movement, and the patronage of Muslim
rulers; gave a great encourigement o Bengali language end
ltterature, which gradually became an important medium through
which education was Imparted. -
;/In Rattore, a sub«division M Rgjshehi district, Adem
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states that in 1836, thera\weré‘fen Bengali schools containe
_ iﬁg'ié?iﬁehaiars, who entered the school at the age of five
to ten years and left it at the age varying from ten to
six%eenis'ﬁenerally-tha period spgnt~at school varied with
ﬁhefstatementﬂéf thavdifﬁer@nxgﬁeaahersgvﬁhe_vernacular 7
schools were opent to both boys and girls. The benefits
resulting from vgrnaaularusch@ois,wgra>smaxl, owlng partly
to the inéampetance of tm instructors and partly to the
éarly‘age at which, due to the poverty of the parenté the
children were removed from tha'sehacl§ Thus, the benefits of
vernacular schools were infmume®
Iﬁ ﬁne1alementary Bengali schools, there were four
different stages in the course of Bengali instruction. In
thé’first'atage, the scholars learncd 6 write the letters
of alphabets on the ground, with a small stick or slip of
bamboo. The second stage, vhich extended from two and & half
te féuf years, according to the cepacity of the scholars,
was distingulshed by the use of the palm-leaf as the material
@n‘whieh-writing wms,praaticedtﬁheJmast@#, with an iron ;
‘style, wrote on the palmwleaf letters of a determinant size
~ and in proportion to each other, and the scholar was required
- to trace them on the same leaf with a rﬁsdapen‘and.charcoalw
iﬂkp‘a.mhis-ﬁ?QﬁEQS was repeated over and over again on the

9. Ibids, P67, |
10, Ibidss DPs143. See also Francis Buchanemn, gp.cits, p.169-70,
| | N
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same leaf t1ll the schblar‘aﬁ longer required the Qse of

& copy to guiéa,him4 and he was then made to write on
énéﬁher iéaf-withaut the asﬁistance_ef'a:eapy; The student
¢ teble; which he

was then taught to write and read Cowr:
waé reﬁuireﬁ to memorige. He was also required to learn the
Numeration table till 100, ggggg,table.{a land mepsure), and
ggg table (a dry measure table), After learning these tables
the student completed the second stage of Bengall instruction,
. The third stage of Bengali instruction extended from
tﬁé to three years, During this stage,the students wrote on
~p1an¢aia.lea£§'fhe aarliéatvexarciseé that was taught on
plantain~lecaf was to initiate the scholars into the simplest

11

form of letter writing, to instruct him to comnect words in
composition with each other and to distinguish the‘wkitten

- from the spoken forms of Bengali vocables., During this stage,
‘#he scholar was taught rules of arithmetie, begimning with
addition and'subtraction, but multiplication and division
were not taught as separate rules - all arithmetic process
 hereafter mentioned being affected by addition and substract~
fon, with aid of multiplication table was extended to twenty.
This table was committed to memory.The students were also
taught agricultural and commercial accounts.The rules applied
to agriculture accounts explain the form of keeping debit and
credit accounts, the calculation of the wvalue of daily or
monthly labour at & given monthly rate, the calculation of

i

M. foide, v, ths,
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the arca of land and 80 on. Agricultural accounts were very
halpi’tﬂ. to thoge 'ﬁ&mﬁé octupation wag ferming. ﬂmr&i&l
given mbar of gg_z_g at a givan price per mamd, the interest
of money; and the discount margeabié on the exchange of the
inferior sort of rupees. 12 .

X ﬁ:ommemm aceounts were chiefly aaquired by class of
money~lenders who played an important role in the eighteenth
and nineteenth centuries. They m*wmeei money to farmers,
artisens and even to tmﬁem, They were banias by caste, and
therefore felt the necessity %o impart the Imwladge of accounts,
£o their _chilﬁr@n;Ms mowledge of accounts was also acquired
by traders who worked in different capacitles as dalips
brokers ‘(m&d@a men); who purchased -Gmﬁdiﬁiﬁﬁ for the Bast
India ﬂompaay amz gave mmy advances 1o the weavers. Some of
the morchants were bankers, They provided x:reém to the East
India Company. Very often; these merchants also i’s:éneﬁ bills of
exchange which continue to sm&.va 111 this day. They were

¢ Huhdig served as an ingtrument for raising
: ed it zﬂezaayabie at another pleces In the éarl;r
, g@riod ﬁ; was ma@ $0 trangnit meney from one place to
- gnothers It performed the mmtim which in ouy days
devolve upon cheques. If a person wished tu despatch money
without incurring the risk of the way,; ond the cost of
tyansit, he g&mrany went to a merchant and deposited money
with hims In return he recelved hundis addressed to the .
egent of the merchant at the other place, English factors
in India uauauy mmitted uoney from one factory to another
tzxrough hundis T:h hundis was an order of payment for the
Spogit d though it bore no sedl or signatures
: ﬂf wﬁ;negsm it was always honoured, and the payment was
punctually ma@a by the drawecs. The exigtence of hundis
indicates a wide diffusion of eamarcml mmun‘ks." or‘
details see Irfan Habib, Banking in Fugl g
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The existence of moneylending practices, and the
prevalence of indigenous bdlls of exchange, 1.e. hundis
indicates that commercial accounts, had become wide spread
during the pericd under review. It was largely acquired by
the merchants, who played a vital role during this period.
Adamy in his survey of gducational system in Bengel, also
found that commercial accounts were widely prevalent in the
nineteenth century,

vIn the last stage of instruction in vernacular schools,
the students were teught composition of business letters,
 petitions, grants, leases, acceptance, notes of hand together
with the forms of address belonging to the different grades
of renk and station. When the scholars had written on paper,
for about a year, they were considered qualified to engage in
the perusal @f Bengall works, e.gs the translation of Remayana
,1& Thus in the vernacular schools or Bengall

sahaols, the students were taught to write on ground, palm
leaf, plantain leaf and on papers. However, in schools which
imparted instruction through the medium of Hindi, in the
Second and third stages of instruction, a wooden board and
fb%anzefﬁiatés were employed, as material on which lessons in
writing @nd accounts were given, |

<~ In the vernacular schools, during this p@ried,‘ha
written books were uséd; Instructions were given orally to

'315; William Aﬁam, op aﬂi’tgf DPs 145,
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the puplls. The principai camnasitien which the students
learned was Sard”*ftinﬂflril or salutation to the Goddess
of learning, which was éammitted to memary by frequent
repetitions, Apart from this, Subhankar,'® rhyaing erithmetie
cal fu&éa@ ﬁere alaa-memorized; In mony vernacular schools
 the Senskrit verses orzggagggéa, were ‘taught, The students
w@vé;alsa required to commit them to memﬁry,-?hese books used
4in the vernacular s@h@@ls'in&icatES that there existed a
higher grade of iné%raetion* Ehﬁé we find that though books
were net used in V@ﬁnacuiartsdhae&a;_in some ﬁch@ﬁis they
were used, where Sanskrit was taught.

~ Shere was.né specific buizding=wher@wvermaeuaar-@ﬁucaa
tiﬁn‘waﬁ'impérted. Génerailﬁ thavapaftmants or buildings, in
which the sdhéals met were used for cﬁheﬁ PUWpOsSes €.g« they

were used as lodging place for the strangers. The scholars
usually m@t,in_thg ggggﬁi$ﬁandg ;§6*whiﬁh belonged to some
primﬂi@él families in the village. This'waa like & chepel and
was used for different purposes. Sometime the schools were

held in the house of some respectable native inhabitants. In
the é&strict of Eeerbheem, Adan s%ate@, in one village, schools
"~ houses were built by the teachers, at the cost of Rsei=i. In
ariother, the school-house was built by scholars, at the cost
of Rs.1=8, in addition to their own labour. These school

?5f-1b?d@ﬁ pe1h243,
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houses were thatched and the wells consisted of branches
and leaves, of the palm and sal trees interlaéédﬁ Several of
the school hiouses were bullt by the ﬁubscriptiona from

amongat the parents. Apart from lh ~HMandans, Baithak~Khanag
K@éﬁ&hri@ storehouses, verandas, shﬁpa and temples were used

as plaaas of instruc%inn.17 _ ‘

The remuneration af the teachers were derived from
various sources, Some bﬁ'the teachers received patronage from
a singlﬂ wealthy £émiiy’anﬁ,9thers received support from the
ﬁaﬁi@@iacmmunities collectively, The former were the most
numersus; there being rarely a village without one or mofe
of them. Thé teacher@ seldon received more than three rupees
a month from that source, he was allowed to collect from the
neighbourhood as mony additional pupils as he could obtain
or conveniently menage. They paid him at the rate of two to
eight rupees a month.'® Some teachers received perquisites of
'variaué kinds é@ﬂgistiag of quentities of rice, pulses, oil,
salt, vegetables, and go on, Sometimes, the;%eacher got cloth
frﬁm:hiﬁjgﬁﬁ?6ﬂ3§‘?ﬁégénﬁﬁ were also given to them on some
fﬁligzﬁﬁs-@e@asiﬁnw The remumeration &i the teacher was very
-law; Adam, in hls First Re ‘j'“i:, states that teachers were

poorly rewarded and that there was no encouragement for persons

of chﬁraé&er talent or l@arning; Their miserable condition
compelled them to instruct students from neighbouring villages.

17, Ibidys pe236.
18y Ibide, D.56~57,



55

# The ﬁgaeheﬁs'teaﬁhiag.&n.VQPnacuiar»sehmcls,came from
diffeﬁent sections nf'saciety; Adam gives a detailled account
of the caste of the teachers in these schools. The caste of
the Hindu teachers were Ka»asthje. Brahmans, Agur 15; . iy
3 » Malos, Dhobas and so0

E

79 In Bengﬁl and Bihar, the business of teaching was chiefly
'in-the hands of the Kayastha or writer caste. In many verna-
cular schéals students were taught by Musalman teachers. Adem
found that in the district of Beerbhoom and Burdwan there were
%hirteen Musalman teachers teaching in Bengall SChéﬂlSaao '
Parents af higher caste did not hesitate to send thelr c¢child-
ren to schaals conducted by ﬂusalmana and other low caste edge
Ghaﬂ@gls@¢ losy; Dhobas. This ¢learly shows that teachers in
vernacular_scheels\camevfram different sections of society.
Both the high caste as well as low caste teachers taught the
students. This important pheromena ncticeﬂ'hy Adem clearly
in&icates that the 1awar sectiens of society yere not without
instruction or educatian‘ _ o

| Aﬁam*svﬁegﬁmtswan the state of educa%i@n in Bengal also
throws light on the fact that cagte gsystem was not rigid, This
‘can be clearly seen on examining the caste of the teachers
in vernacular schools. The teachers as depicted eariler came .
from the higher caste, i.e. Brahmang and lower caste, 1;6., the

19s For details, regar&ing the caste of teathers in vernacular
schggls, ses Aﬁam s Third Report on the State of Education

20,, Ibld.,. pe251.
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Lhandals and Sadgops etc. Meny times the teachers @f“these
castes cowexisted together. Jhus, Adam's Reports indicate
that gasté system was not rigid in Bengal during this period.
Therefore,the theory pui'fﬁrth'b? historians about education
being the monopoly of brehmens is a myth as refuted by Adam's
survey in-B@ﬂgaia Though Adam did not disagree with scholars

%hat,Bfahmané,mon@palized education, he states that education,
especially vernacular education, was opén taiall sections of
soclety. The participation of the lower caste in education
was comparatively low; but at the same time it indicates that
education had penetrated to lower sections of soclety,

«The students in vernacular schools came from among the

Brahmens, Kayasthas, Kaivertes, Sunris, Tells, Vaishnavas,
Chandals and sa’on.31 The appearence of Doms, Keots, Hards

and other caste students not only indicates that education

had penetrated to lower sections of seclety but also shows
the increasing desire on the part of the lower castes to
acquire education,

Jernacular schools, had thus become popular in the
Presidency of Bengal during the eighteenth and nineteenth
cénturyf'fha(incfea51ng participation 6£ the lower castes
of students testifies to the wide diffusion of vernacular
education, It had a popular base and had penetrated into -all

' 21w Regarding the easte of Hindu scholars in Bengal and anar
- se¢ Adem's Third Report. ’
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sectiang‘of a&n&a@y; Adam in his First Report aﬁatas thats

There are 100,000 such schools in Bengal
and Behar, and asaaming the population of
those two provinces €0 be h@ +000,000,
theére would be a village schcal for every
400 persong.h22

These figures which Adem states in his Rep
to have been slightly exaggerated, and'h@ngé not very accurate.
This is because it was not pﬁssible f@r'him to determine from
his s%at1stics ﬁhe»ﬁmm%ér~@f‘schneiagoing'chil&renséise'thése'
rst Report,were

o)

were not based

. figurea,*Wh1§h‘h@-atatez-im his F

: 22. William Aéam, ocit.y puB-7, These figures stated by

Adam has become a su,gect of great controversy. Scme

histcrians, like Fnilip Hartag in hia baokESome Aspects
£ In Education Past Present, bed I

as a myt‘ 5T 8 3¢ ygend. ge hist ns ‘ {
that it was not pasaible, for the exiatence of large
nmunber of schools, in the Presidency of Bengal, Most of
them interpreted school in the modern gense i.e., an
institution of a permanent nature, conducted by a persen
who teaches & certein number of children of the loeality
in réturn for feesm and perquisites from the pupils. If we
accept this interpretation of school, then we can conclude
that 100,000 schools in Bengal, could never have existed,
It can be dubbed as & myth, On the other hand historians
like RoV. Parulekarg in his baak,vA 3@urce Beck af Hi to
af Educatiﬁn in the Bombay Provin

”;‘ftf argaed; hat I a;ase days
’ o0l was used tO mean a place where instructe
ion was givgn anﬁ it also included centres where domestic
- instruction prevalled. According to this view, families

+ employing teachers for education of thelr children, and
also where instruction was provided by father te¢ his own
child « was also a school as understood in those day. In
support of his view, Parulekar and others pointed out that
Adam in his Second Heport, stated that elementary Instruct-
ion ven be divided into two, Public and Private, as
communicated in public achools and private families. This
therefore indicated that schools in those days included
places where instruction was given and centres where domes=~
tic instruction preveiled. Thus, this interpretation of
schools by Pﬁrulekar and others, indicates that education
was widely E valent in Bengal. According to this view,

tharefore, dam‘s figures were zlmost correct,
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on his survey of educatian in Bengal but were largely.

e

derived fr&m.the varioua sources he read 248+ the Regarts of

iighﬁ on all the aistricts of Bengal and Bihar, and the edu-
cational system existing in thegﬁ)Inspite of Adam's figures

being Slighily exagearated, ve cennot completely disagree
with him, because as shown earlier vernacular schools had
become very p@pularvauring,thiﬁ,peri@d@ His later Reports on
%he staie of education in Bengal, testifies this fact, His
oport is very . impﬂrtant fer it gives in detail the

easte of the téaahers as well as students in vernacular

schoolss The increasing participation of the lower castes as
portrayed in his Reports, indicates that vernacuiar education
bad a wide and popular base, It has acquired by allfaecﬁions
of socicty. | |
Though Adam states that vernacular education had becamn
very gapulari he was very critical sbout them., He states that
téachers in vernaeular schoolg exercised no moral influence
on the character of their pupils. According to him, the
- teacher for the sake of pay parfnrmed menial services in the
spirit of a menia&. He states that eduaatian was 1argely
confined to accounts,
"o one will deny that a kn@wieﬁge»ai Bengall writing
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end of native accounts i requisite to the natives of Bengal,
but when these are made ‘the substance and sun of popular
instruction and knowledge, the popular aiﬁd,is~ﬁa¢¢ss&rily
eabiﬁéd,'cnibeﬁ and confined within the smallest pussible
range of ideas and those of limited local and temporary
interest and i®. falls even to scquire those hablts of
a@curaay and precisian which the exclusive devotion to forms
of caloulation might seem fitted to produce,?®>
~ This, according to Adam explained the drawbacks. and
imperfect nature of vernacular schoolss Therefore, what was
required, accﬁrﬁing to him wast
. "Something tﬂ awaken snd expand the minds b

higher intellectual cultivation is not all

that is requireds That to be beneficial to

the individual end to scciety must be accom=-

panied by the cultivation of the moral senti-

nent and habits.., ‘Mo material improvenent of

the native character cen be expected, and no

inprovement whatever ¢f the elementary educa-

tion will be sufficlent without a large

infusion into it of moral 1n3%ru¢tien that = o
shall always connect in the mind of the pupil.®™

This 1acuna which Adam found in the vernacular saﬂonls
cennot be fully accepted because Adam was a.miasionaryaﬁ and
therefore laid stress on moral education. Finding it missing

23¢ Ibidas D.146-47,
24, Ibid., p.147=48.,

25. Will%am Adem came to Bengal as a Protestant missionary,
he however severed his comnection with Serampore
missionaries, for whom he had worked. Though he had
severed his e@nnectians, he was greatly influenced by

 thelr ideas,
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in t@é curriculumn in‘vafhaauiar sahaals; he felt thét edu=
cation imparted, was_imyarfeet and he held the teachers
responsible fbr'it. Perhapg the views held by missionaries,
during our period, that by and large Indians lacked morals
| influenced Adem, who too, in his Reports felt that this

was the main drawback existing in the vernacular schools.
Though we cannot agree with Adanm's criticism, we do find that
the abaence of books and greater impﬁrtance;attached‘ta'ﬁemab
rization of different texts, without understanding them,
vhich perhaps led to the lacuna and drewbacks in thesc schools,

' - Despite these shorteomings, Adam states that vernacular
education should be encouraged, because they were the fittest
means to be employed for raising and improving the character
of the people, He statés thats

"Existing native instifutions from the highest
to the lowest, of all kinds end classes, were
the fittest means t¢ be employed for railsing
gnd Amproving the character of the people =«
that to employ those institutions for such a
purpose would be the simplest, the safest, the
most popular, the most economicaly and the most
effectual glan for giving %haﬁvsﬁimulus o
native mind, e "26

However, we find that the Company did not accept
Aﬁam*S'ﬁugges%iﬁnsviniﬁiaiiy, when he suﬁmi%te& his gggégﬁgs
The Gavernment did nathing'ta promote vernacular education,
But then, this a%tituda of the Government gradually changed.
We ﬁ.nd that the Educational Despatoh of 1854, stated that

26- I?;’Jf[




61

the vernaculars were to be encouraged and were to be
adopted at the secondary stage along with English. This.nmt
only shows that vernacular education was popular but also,
Government interest in promotion of vernacular education;

| indicates its impartance.27 , _

“ This discussion of vernacular education waﬁid remain
incomplete without taking into congideration the domestic
gystem of education. The domestic system of education was
one where the students were instrusfed not in regular
schools, but were instructed at the house of teachers. Every
house of a Mullah, Maulsna 6?;3@&15728 and Pandit was itself
the important centre of culture and provided board and
lodging for students, Domestic instructionswere also given
by members of the family. Instruction was glven by the father,
to his children but guite often uncles and elder brothers
gave instructions. ‘

Those who gave domestic instruction to their children
were gamindars, taiukﬁars; shopkeepers, traders, zemindars!
agents (gamgggﬁasjggg head of the village mendals and pandits.
The brahmans were ﬁy far the largest section of society, who

gave domestic instructions to thelr c¢hildren.
In the families of the brahmans the students were

27. For detaills, see Chapter V.

28, Mullah and Maulvi are Persisn names for teachera, teaching
in islemic centres of education. Some of them gave domestic
instruction to the pupils.

29, Wﬁlliam Adam, op.cit.; Pe329.




62.

taught reading and writing of vernacular language, l.e.
Bengali. Farmers and tradersg on the other hand limited their
instruction to what they best knew, and what was, télthem and
their children, of utility, i.e. aalculatianaanﬁfmé&sureménts,
peculiar to their occupation. Most of the Hindu families in
Bengal teught Persian tprtheir~childﬁen,,Aaam stafes that
donmestic éﬂuaatieﬁfﬁas imperfe@t and crude as compared to
instructions Amyartéa in vernscular schoolss The existen@e'af
domestic instruction indicates the struggle with ancient
habits, L«2s of acquiring kneéledge'aﬂa the practicel éense
-of’thé people who ﬁere.making againgt their depressed
ciraumstances. '

Vﬁhlika the vurnacular education vhich had & pagular @9
bage, female educztion was restricted and limited to a fewer
gections of society, Various accounts on education depict
that female a&u&atiﬁn'was 1imitaﬁ, There were no separate
ﬁ@h@@ls vhere girls were given instruction. ﬁ@spitefits
limitéd charactery female éducation ha&ia long tradit&on;/7
Daysran's Sarademsngals, & seventeenth century Bengall
work, shows that there was female education in.the primary
8tage, The poet mentions five princes reading in pathsalaes. 30
In Bharat Ghanﬁra*sIV1dsasun[ara,-w@ £ind that princess Vidya
was highly educated and she éven defeated many scholars in

1iterary debatés.31 The Ma HH§a7Kaf as shows that not only the

' 3@. Queted in Anjali Chatterjee, opscitss Ps240
3. Quoted in Ibid., '
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daughter of zamindars received education, but evemvg#rls‘
coming from the middle classes received education, alaﬁg
with the boys in the pathsalas, Adam in his Eirst Report
also states that 1nﬁig@n@gs elementary schools ﬁere open
to the boys as well &s girls in the nineteenth centur?.V’”
@hére,are'vaﬂiaué examples which shows t@aﬁ'educa%ed
women greatly contributed to literatures. Anandamayi, the

nicce of poet Jayanarayana, was & poetess of fair repute and
¢emgésed‘ﬁarilila in 1772 alang_wﬁth:her\uﬁeie,gz The wife
of Yesovantd Reya, o Erahman of Nasipur, understoed Bengali
accounts and the wives af,ggjg Navakrishna were famed for
being ablerﬁ9 reads Many‘iemaié mendicants had some knowledge

of Sanskrit and & still greater number were conversant with
popular poetry i#'the dialects of the cauntry; This clearly
indicates that not all women of the age were ignorant.
Céh@-educatién.df the giris‘was probably a matter of
private, rather than public, concern. It was generally
domestic, and not\instiﬁu%ianalf education. Tutors were
amﬁiayaﬁ by the parents at home, which aimed chiefly at
e@uipping them with the knowledge and material necessary

for domestic 1&@%9

In his Second Beport, Adam states that the zaminders
by and large instructed their daughters in the elements of

knawledge; The number of principal zemindars, according to
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Adem in the district of Rajshahi was about 50 or 60, of
whom more than half w@re‘fémales and widows; of these two,
ViQQ; Rﬁn&es Suryemeni and Kamal‘manilnasivw@:e said +o
possess a competent knowledge of Bengali writing and
aeﬁounts~33 @heréforé, f@mele'eﬂazatien was, mainly, limited
to & particular section of society f.e. the zamindars or

upper clazses, o _ _
| Fisher's Memoir in Bengal, also gives a detailed
account of Female education, In his accounts he states that
girls coming from the upper classes of Socicty i.c. zamindars
received instructions, Education was, mainly, pﬁpular.among
thems, Em\his accmuhtsdha depicts that =

iThere are nat a few Hindu ladies smong the
upper classes in this oity (Calcutta) that can
read and that do read. In such cases, when
they are children they attend the ingtructions
of a Guruemahasgai, either in their own houss,
opr at the house of some near neizhbours.. By ‘
the time that is finisghed they are married.,.They
are ntw removed from school, and for want of
practice, soon forget to write. But they do not
logse their knowledge of reading, Some of the
matrons in the family - it may be an aunt =
continue the study of Eengali with the little
girl, and she soon learns to read fluently. The
- books, which the young women's minds are chiefly
éngaged are the followlings Ramayen, bharsa
' da Man al Chundi, and & few GLheT WOrks,
especially “as treat of the incarnation of
. Kris ", and the attributes of Sakti or Durgs.
The vernacular newspapers, @spec y the
ihiskur and Probakhur, are in great demand with
m, ln one of the divisions of this city,
‘calle& Bartollah; there are & great many printe
ing preases employed in printing books, of which

534 xmmam Adam, op.citss P.189.



many are bought by respectable Hindu ladies.

The other day we learned with + pleasure

and surprise that a young mary ed lady, _

' being obliged to visit her mother, who [was)
. very 111; and who 1ived at the distance of

six days' journey from Calcutta, took with’

hner in her palkee [palanguinl & number of

books for her travelling companions, to

relieve the ennui of her Journey. “3&

JHowever, by and large girls were not educated because
the notion of providing instruction to female children never
entered the minds of parents. Moreover, & strong superstition
existed among the peotple that girls taught to write and read
would soon after marriage become widows, The Muslims also
saarad'%hapreaudicaaﬂaf'the Hindus against the instruction
of their female children, Besides this factor, poverty was
also a great handicap which did not allow parents to give
Instruction to their daughtér; Thus, we find that female
education was indeed 1imi£ed* However, it formed a'significanx
part of the’indigenaus system of eﬂuzatiang Y -

_ 6 Vocational education as pnrtrayéd carlier, refers to
 selentific and technical knowledge exercised by the artisans
in the production of camﬁédiﬁi@$, This kind cf education
was Ainherited and acquired, and the skill of each particular

trode was passed on from generation to generation.

34, Quoted in KK, Dutis, Soc
D 109"“116& o
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The'systsﬁ of education for lads of each particular
ﬁra&e was a daﬁestia_gne, They héd particularly no choice
_in this matter, they were in course af-timé-suppased to
take up the trade of their fathers. Therafﬁ#e, the young
craftsmen from the very beginning was trained. The boy vas
taught generally by obgerving and hangling real %hiﬁgs.gﬁ
- w It was not the question of,éa%nal teaching but the boy would
day“by'ﬂay absarb unconselously the tradition and spirit of
the particular craft which he was»i@arning. In many crafﬁs,
drawing was & neceasery accomplishment, This was gradually
‘learat by the boys, drawing first certain pé&uliar curves
on & panélg After this, came the drawing of certaln traditional
ornaments and conventional figures of animael and other forms.
In s majority ©f occupations, the kﬁawle&ga of reading

and writiﬁg‘wﬂuld.npt'be required, for the direct purposes af;
the eraft and would therefore, not be learnt, It was pe?haps _
this reason which explains vhy scientific and technical
knowledge, exercised by the artisans in the pro&uatian‘af
a@mmeé@ties'was‘never recorded. In ﬁhﬁ Presidency of Bengal,
villages were strongholds a£>ﬁraaitianal‘érﬁ,amd eraft, but
many crafismen and artisans also lived in towns, Here, those
employed in the game eccu@aﬁi@n 6r crafis were organized in
guilds. Geﬁﬁrally the craf%sman of & particular trade,
belongéd - to one c¢aste, in which case the bonds wﬁicn\united

35« FuE. Keay, opscits, Ds78-79.
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them were very strong and no Qutsiﬂar would be admitted.
But where the same trade was pursued by men 0f different
eastes~a the guild would bring them together; and though
membership'was.hareditary, NEWCOmErs conid be admitted by

paying fees. A boy born in a yartiéular castafiﬂarned the
profession of the easte from his father and evan%ually tcok
the place of his father as a member of the guild,

~ Bducation of the craftsmen in India was entirely vocaw

tional, In spite of/nat raceiving.regalar education, they
learnt the eraft through practice. It isxtﬁeréfare important
Cﬁﬂé the %échniéuGS'used by thelérﬁiéang-in the

to exe
production of commodities,

The techniques which the artisans used can be traced
to the Sultanate period, when the Turks had established their
rule in northern Indie. With the esteblishment of thelr rule
there was a ﬁ@nﬂi&érable expénsiﬂﬂ of t&wns;%hére was 8 marked
@xpansian in craft production and there was 2 corresponding
expansion in commerce. The expansion in craft production was
signified by A number of cnangas or improvements in tenhnalﬁgy
during this periocd, The various technicel devices, brought by

the Turks, gradually got diffused in diffar&nx\parﬁs of India.
.‘Thase ﬁeehﬁieal devices were used by the artisaﬁs éﬂd WEAYEY'S,

The techniques used in the preoduction of textiles may
be briéfly described here. First of all, in the cotton textile
sector the arrival of ﬁpinniﬁg wheel (charkha) was bound to
increase the production of yarn menifold. This important




mechanical device is reférreﬁ to, first of all, in Isamis
Futuhu=s=Salatin (ﬁﬁﬁO),BééThe spinning vheel was unknown
in ancient India, During the seventeenth century the Indian

| 3pinniug wheel appears to have been furnished with cranke-
hanﬁlé@37 Similarly, the introduction of cotten cardars bow
reached India in the twﬁlfﬁh_centunyi This was however
generalized only in the thirteenth and fourteenth centuries.
There is a strong possibility that treadles, displayed in a
seventeenth century miniature of Kabii*at loom, were introe
duced aurzng these centuries.

The introduction of these devicea in the textile
sector enabled the weavers to work much fagter. With the
spinning wheel as canﬁralyinnavatign'quickening‘the @rqcess
of spinning yarn, it is likely that theére tock §1ace»a
Sizeableféxpansicﬂ in the production of cotton cloth,

%/The'inﬁian‘waaveffa.iﬁam, with its horizontal frame,
and footetpreadles to control the shedding mééhanism. is
illustrated in the geventeenth century painting-bﬁ.saint
Kabir at w@rkéza Such & loom was practically incapable of
- further éevelopm&nt, we find that figured silks, cottons, and

37s Altb@ugh its ghape is not clear, a handle also appears
%ﬁ spinné?g g?eel ghawg iﬂiﬁ painuigﬁigscrébed to
urangze s time. For detalils, see nggges in
Technology in Modievial India, p,29=30,
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brocades of the highest qualities were woven in India during
the seventeenth a@ntary.an‘ﬁraﬁwlﬁnma; Importation of Persian
weaving devices and techniques during this period is
therefore quite 3&K§1Yi39 Indien looms and carftsmen were by
now sufficiently equipped to Yexactly imitate the nicest and
mes% beautiful patterns %hat are brought from Europe.® b0
Technically the Indian loom. in the second half of eighteenth
century wag not inferior, Thé-aimplieiﬁy of the Indian looms
 does not mean that it was PfQMQ$$VE-vfﬁﬂS is borne out by

thé fact that upto hundred and twenty implements were used

in the fomilles of weavers in the Dacea district for the
44

production of high gualities of cotton cloth.
The two basic methods Of the multi-colour or pattern
dyeing, namely, the application of resists o confine colours
%o patterns and or mordants to take cél@ur,'&re degeribed in
seventeanth century ac@auatsa These methods gave better
results. Theréfnre; congldering the textile industry as a
whole, it would appear thet technological chenges during this
perlod were by no means insignificant. ihﬁ spinning wheel was
glven its crank~handle, fancy weaving techniques were probably

M—' 9'11‘ ’ ' ,
-&ﬂ. A.Xs Chicherayé.j s Beonomle Develooment in +he

Sixteenth and
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iﬁﬁreﬁuee& from Persia and direct block-printing came in
&5 a cost saving device.hz

According to K.N, chaudhuri, the Indian,aotton
industry in mainteining its existing overseas market, and
in @r@étin? new ones. ‘in*the West before the neriad of
industrial vevolution,; owed much t¢ the possession af highky
smeaialized technical skills in menufacturing as to lswar
the cost of praauetionﬁ’

The weaving of cattan in Bengal was not merely a
qnestian of assembling the necessary raw material., The cotton
industry in addition called for a detailed end empiricel |
knowledge of the pr@paratian end treatment of the natural
fibre before it could be made ready £br.weavﬁng, The produc-
tion and treatment ¢f thread was & key element in the successw
ful mﬁnufac%ufa-ofa%iner %y@e of textile and often required
as much time as the actual pracess of w@aving itself, Before
the 1nventien of machina, sginningg hend spiyming 1n Europe
aould seldom equal the quality of Indisn yarn, &nd the
textile fabrics uxilizing~cattan werﬁ widely woven in Burcpe
with threads imported from India.

The technology éSLpr@duﬁtian invalved'many intermediate
s?ages, and the separation of function was social as well as
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technical, Most of the craftsmen in Indla were able to
perform singly all the different stages of the production
prvaéssa&&‘mhﬂugh'the-@raf%smén in Bengal aeula perform all -
the different stages of production individually, or with
the help of his family, ﬁevfind that with the expangion in
demand for textiles, each process of production got
separated, .
' The production of cotton %hrﬁada was one m£ the most
~ important smalluacale industries carriea on by Indian |
peasants during this perioa. The thread'waa praduced by
. women hotably of the numerous agrarian castes. The product=
 ian-précess-which'eansisted in cleaning and béafimg‘ﬁ§ (or
combining) of cotton and spimning was carried out by means
cted wheél~énd spindle, Source material in the

of constm
eighteenth century shows that peasant spinning industry was
inereasingly of a commodity natureaéﬁ The first stage in the
transformation of domestic industry intoe commodity production
was the menufacture of thread for the market by peasantwomen.
~ Generally women belonging to all castesused to spin. Coarse
variéty of thread was produced by peasant of low caste, and
"thé bes%-qaality of thread was produced by women of higher
caste, l.e, Brohman widows.The spinning of thread required
special skill which was passed from generation to gemeration,

45, AI. Chicherov, gpsoitss DedSe
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Therefore, the cxpansion of demand for textiles led to
specis _,»;_J'za%%@n' and ﬁiv&ai&a -éf labour 4n the textile industry.
'mi&vmg gradually became & wholetime occupetion,

The Indlon methed of textile production relied heovily
on the gystem of commorcisl aﬁm&sg % was quite difforent
Prom the "putting out® syste r;% The merchants in Bengel
vanced cash swns and not rawematerials to the weavers and

|5ans. The merchants had #io role in the proguction of
commoditios: They only provided sdvances to the artisans end
specified the commofitles reguired by Buropeans, |

The commodities, especielly textiles, m‘@@m&a by the
weavers attracted Buropesn tvaders, in the seventeenth end
eigh‘%:@eﬁth genturies to the Ingiar markeﬁsf. It is interesting
to note ﬁﬁat desplie the Pro i;,%@%i@n &ﬁt;‘&? Indion textiles
tim emanded in England. Also, Bengal's superior |
'euslin cloth and raw silk weve greatly in demand in Burope
Cand ﬁﬁi&a | ‘
he wm at Dacea produced cloth of various kinds =
' mer musiin, the attirs of the
@i‘ mﬁve pﬁnma down to the coarse

“ranging from
;&mm of :ﬁw

_%G ?riﬁrw‘theiﬁﬁ&&w A SE
merchantg used to sappi&y W%rm& 73

WBEVErS, @hm the mmh&ma had a very mr%emt aay
in production, wheress in Indla we find that tools were
: by the OIS artiseng. The merchent hed no
role izr say in pmduction of commoditieos.

47, The Prohibition Act of 1701 in England fatied to 'E‘Eup
imports of Waz; m@m into Enpland,
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thick wrapper worn by the poor ryot, %

The muslin ¢loth for whilch Bengel was very famous,

wag greatly demanded by the Europesans, Stavorinug remarked -
"Muslin are sometimes woven so fine, that
a plece of twenty yards in length, and longer,
can be inclosed in & cimmon pocket tobacce
box.: The whole 18 done with a very trifling
apparatus and Burcpeans are surprised to
behold the perfection of manufacture which is
exemplified here in almost every handicraft, 49
effected with so few and such imperfect tools.Y

«Thus, the weavers in Bengal produced superior textiles
-e@g@.mﬁaling with the help of simple tools that were not
sophisticated. The different varieﬁies of cleth“prﬁduce@@
~ and. the large nmumber of looms worked in Bengal, owing to
the growth in demand in the seventeenth and eighteenxh‘
centuries, that besidesthe large quantity of raw cotton
produced within the province, cotton had to be imported from
Bombay and Surat,?® o

xApart from textiles, numerous articles e.g, embroidered
ceps, painted weres, cups,basins, stesl guns, knives,
gcissors, white paper, gold and silver oranaments were
praduaéé; The skill, tre dexterity as well as delicacy
displayeﬁ in the manufascture of these commodities ahd the
workmanship shown in the technical treatment of wood, metal
and stone, the techniques of dress and ornmaments, the

49, Quoted in Ibida, p.413.
50, Ibids, peli27.
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constructive exactness manifested in preparation of these
commodities < glves one & detailed idea of vocational -
education during this period, The production of these
':eammﬁﬁitiéé’algo indicates the existence of a regular
system of teahniaal edweg@:i@n.

| The' extstence of inmmerable )
ing centres also provided technical training to those who
evinced speciel iﬁterest in and eptitude for handicrafis,
 The Bublic Works Departuent, or the Shuhrateiein, as it was
eallea, was main$ained by the state551 This depa?tment laﬁked
. after the wnrkshegs or kerkhanag in which education was

wwkhanas or manufactur-

imparted by ithe system of apprenwieeshipg Boys were often
appreutiﬁed“with the artisans to the trade for receiving
ingtructions in the particuler art and erafﬁg The boys began
their work at_an early age, They gradually acquired skill by
handling the tools and watching the workmen at thgir‘task.
As soon as they'maae‘litﬁié progress, thay‘were-givén-wages
‘ﬁﬁi@h”ﬁéﬂ% on increasing as they became nore and more efficient.
Most of these karkhanas or manufacturing centres were
generally located in the urban arease These karkh
prinaipal centras of technicsl or vocational training
Numerous artisans and craftsmen were trained in karihanas,
Most of these khrkhenas were patronized by the Mughal emperor
and tha Nawabs ﬁf‘Bangalm ?hese §*~g§ggg§ supplied aommaﬁities

p;ﬁ@#; For

details about the
Loy % 12&«12&._
ire (ed.) V.A.
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needed by the Courts and the ruler. The courts of the ruler,
were the chief consumers of the commodities produced by the
artisans. ,

Though the Mughal emperor and the Newsbs of Bengal
wore the chisf consumers of the commodities produced by the
artisans, they did not help in its promotion. We do not hear
of any ruler promoting technical education., This is hecause
during'the medieval periods politicel authority was vested
in the hands of those who owned lsnd, Land was owned by the
higher caste e.g. Brahmans and Kshatrives. This also explains
the feudal character of the state during medieval period.

The sgricultural producersand the artisans came from the
lower sections of society, or belonged to inferior caste,
They were by and large the producing class, and they had no
say in the adminlstration. Though thay’w&f& completely dis-
assoclated from the upper sectiaﬁsvaf society, they were the
backbone of thé‘ﬂpﬁéf'castécmhié is because they produced
essential as well aszluxariaué commodlities required by the
ruling cless or higher caste. It is ironical to note that, |
though the ruling classes greatly depended on the services of
the artisen, they never felt the need to promote technicel
and scientific education.

Since the education imparted in institutions catered
to the upper sections of saéieﬁy or caste, and reflected
thelr values, the state parhaps did not feel the need to
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encourage vocational education because 1t was not required
by the ruling classes, This lack of promoting yocational |
education, also explains the static ﬁataré of the techniques
used in production, Inhavationa in technology could not be |
brought about; because such kind of knaﬁledge was never
imparted in educational institutions, Education iﬁparteé‘in
the institutions was enveloped with religipua‘ideas,”ihis
wmsgils on religious education did not enable thé gtudents

to develop inductive and experimentel methods which was very
essential fbrytgphnﬁlegicai,aﬁvancement@'Thevtraditianal
'iiiéga%i ¢class were completely dissociated frémtteéhnﬁlagyg
&heyxhad‘in ghort no cantac%f@ith thase engéged in.prodéction
and manufacture. | | b

- None of the rulers during the medieval period imported the
printing press. This also explained the short-sightedness of
the rulers during the medieval periods In Europe, the printing
press played a very vitalfole inndisaaminatiﬁg new ideas, and
thus helped in technologicel advancement, This absence of
printing press in India did not help in the diffusion of new
ideas or imnovations which were taking place in England and
Europe. The craftsmen and artisans were ignorant about the
ahangaé taking-place in Europe, especlally in‘England, in the
texﬁile sector, In fact, they continued to use the zame
techniques of productiony implanted by the Tufkish conguest,

Apart from the isolated position of the artisans, the

socigl and economic faetors proved to be an important handicap
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‘in the development of technical education. Though the
cagte sysﬁém~was not rigiﬂ; it did not help the artisans to
 gain social status, The teachingsof many of the bhaktl
saints uﬁa came from the artisan.ciags, constantly denounced

the castesystem and the soeclal hierarchy created by it. The
main idea reflected in most of thelr teachings was the social
recognition of thelr position. The concept cf bhakti become
very importent in thelr teachiﬁgs for it méan%.éaivatian-ﬁas
open to all irrespective of whatever caste & peﬁsan belonged
to. In shmrt,an;@ﬂa could attain salvation by bhaktl Lf.e.
devotion to God with love and affection, The;h@ggg&,movement
was therefore & movement which ordginated '
class, who aimed at acquirdng social status in soclety.
'Deéﬁi%e its wide and popular base, it did not bring many
social ehanges@,The~artiséns continued to be regaided, ag
péﬁpleﬁbeiﬁmgimg ta»10WQr.nasteg Though the services which
they performed was gi%alg %hezr»sta%as.ﬁanﬁinﬁe& to remain
low, Thus, soctel factors played a very vital role in retards

ing technologicel advancements

~ # The economic conditions of the artisans was also a
major hﬁnﬁi@ap, regarding technological advancement, Most of
the artia&ag lived in a state of poverty, This did not provide
any inceéntive to them_tﬁ'imérava'their-techniques.af production.
Horgover, there are warious evidences which indioates the



78

existence of a large supply of 5kiiledﬂartisana,ﬁz‘available
during the eavly Mughal and even later periods. Most of them
1iving at'suhsisﬁﬁﬁée level dld not show enthusiasm to change
their té@ﬁniqpaﬁ or to use tools which w@uld‘agt»as an
substitute for their labour because for the fear of unemployment
and also poverty which had already marked their economic
conditions. '
Therefore, apart from the lack of inéenmiée,ﬁaere

éaxisted no enthusiasm among the artisens and weavers to change
their technigues of productions Mogt of the artisans also. )
living at the subﬁiatence level could acﬁ,éffard tools or
material aailiﬁg'far~aay expéﬁ3e@ They, therefore, tended to
compensate for the lack of this by putting in additional labour
- and appliication af‘skizlq55 This substitution of tool and
machiﬁevby‘hﬁman.labcur also explains the high degree of
spﬁﬁializaﬁiﬁn;attainé&'by Indien artisens.

| ‘Thus we find that the lack of state patronage, absence
of printing press, sociel and economic conditions of the artisens
and their isclation from changesytaking place in Europe, retdrded

52 A "good thing in Hindustan®, Babur (1526-30) had said, "is
that it has unnumbered and endless workmen of every kind,*
Thus, Babur indicates that a large number of crafismen
existed in India. Boburnams, trs., A.S. Beveridges, ii, 5204.

53+ An example of this kind of gompensation is offered by the
Indian weavers persisting in weaving patterns on their
hordzontal loom. In Dacca the weavers continued to produce
the Muslin cloth which were plain, stripped and chequered
coloured, on their horizontal loom. See Irfan Habib,
Jechnolopy and Barriers Social Change in Mughs ndla,

*



innovation in technology in India. Perhaps like Europe,
industrial revolution could have taken place in India, but
these vital factors as depitted earlier, retarded its develop~
nent and ocourrence. ' |

. Despite these inhibiting factors, the weavers and
artisans could cater to¢ the demends of Europeans in the
seventeenth and eighteenth centuries. Indian commodities
‘espeeiaily‘%EX%iZea énjoyed a wide market not only in Eﬁrape |
ﬁut.%hreugh@ut.the worlds However, this pasiticn enjoyed by
the Indian commodities in Buropean markets gradually changed.
The industrisl revolution gave a setback to the Indien textile
industry, which could not compete with the machine made
products, which began to flood the Indian markets. Thus, the
wide market which the Bengal textile industry enjoyed in
Europe as well as in the indigenous markets, declined.tawards
the'enﬁ_ﬁfweightééﬁth‘ana ninﬁt&énthwcenturieﬁ@SQ

#Politicel developments especially after 1757 and 1765

(iie@/with the grant of diwami rights) also effected the tra-
ditional han@iéraita>af Bengal. The famine of %4770-72 agfi@usly

54, The Industrial bourgeoisie's (capitalist) interest lay in

- satisfying the needs for outlets for their ever increasing
output of manufactured goods, e.g« textiles. Horeover;
their policy, i.e. East India Company, changed their was
less dependence on indigenous menufactured commodities
like textiles which formed an important item of thelr

© Amports in early seventeenth and eighicenth centuries.
There was now a greater dependence on yraw materials needed
€0 run the machine in England, This decline in the demand
for tegtiles in European-markets and indigenous markets
gave a setback to textile industry in Bengal.,
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affected the W@aﬁﬁrS-and-arﬁigana,and thereby effected craft
production and textiles. Despite these inhibiting factors,
the artisans ecntinuéa to supply to;loaal‘née&é@

“The Swadeshi movement in Bengal, which arose in
protest against the partition of Bengal in 1905, asked the
people to boycott British goods, It asked the people to use
indigenous goods produced by the artisens, This also indicates
ne made goods, the

that despite the challenges faced from machi:
textiles produced by the artisans, continued to exist. The
skdl1) ﬁf'the-ar%&aang did not diss In fact, %ﬁa Swadeshi
movement gave incentive t@.the'wﬁav@rs and artisang,

v Thus, vocational sducation played a vital role during
this perlod. Though this kind of education was not imparted in
@dnﬂatiﬁnal'inﬁﬁitatieas, and did not receive active support
and patr@ﬁagé, it caniinue&‘%b exist in the elighteenth and
nineteenth centuriess ;

Jherefore vernacular, female and vocational education
it part of the indigenous aystem-efuéénéati@n,

formed an lmport:
F@mal@ve&uéati@n was not very popular; it wasfres%riated and
limited to & few sections of soclety. Vernacular and vocational
~education on the other hand had acquired a popular base, While
vernacular education was imparted to the students in educational
inst;tuﬁiana,'vecaficﬁaa education was inherited end acquired
by students belonging to a ?art&cular caste, The skill had

- passed on from generation to generation. Despite the lack of
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patronages f:m the Nawabs asw@n as the East India Companyy
vocational education formed a vital part of indigenous
.educa%mn;vf:‘imﬁaﬂy, though the policy of the East India
Company was 10 encourage English education, by the Resclution
of 7 March 1835, vernacular edugation amtm;ed to exist. Its
importance was gradually realised Ey the East India Company, |
and by ﬁéﬁ# we f£ind that the Educetional bespa‘tch, stated that
verpacular alcmg with &zglish educaﬁ on was to be encouraged
at secondary stage, Also one reason for its exlstence was
certamly dus to missignary aotivities in »the process of the
propagation of the Gospal in the Bengal Presidency which gave
a new 1ife to dt.— |
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The study Qf the indigenous systen of sducation in “
the Bengel Presidency would remain incomplete without examin-
ing the role of the Christian missionaries for its development
during our period. They played a crucial role in the guantita-
tive and qualitative expansion of education, particularly

w vernacular educationiThe medium of instruction in most of the

missionary schools, prior to 1833, was Bengeli. However, there
was 2 gradusl shift, and we find that between 1833 ané'ﬁaﬁj,
theumédium of ingtruction was being replaced by English,
Despite this development, Bengali conﬁinued to remain the
- medium of instruction, in most of the missionary. schools.
| Like tne_vaishnavite rmovement in Bengal, the missionaries
raised the status of Bengali language and literature, Unlike -
the Brahmaﬁ; andits, they did not despise it as a vulgar
language, The missionaries strangly beliéveé that. 1t was‘£a11a~

cious to use an alien language i.e. English, as a medium of
instruction. They felt that instruction could be best imparted

¥For details about the location of the various centres of
the different Missionary Organisationg working in the
Presidency of Bengal, see Map 1I.

- B2 -~
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in $hé mother~tongua of the yupxz;1 Like Grant they believed
that not only Bengal but the whole of Indla could be generated :
by Western knowledge and Christianity, but whereas he had
proposed that through the medium of English, Indians could
help themselves to the whole store of Western learning, the
‘missionaries preferred to translate it into the vernaculars,
They strongly beliévéd that knawmeﬁge'shoulé be conveyed to
the Pﬂ?ilﬁjin vernacular, | |

The aﬁtiviiiés of the mlssionaries became more prominent,
especially during the ¢lose of the eighteénth century and
during the first twc daeaﬁe& of the nineteenth century, which
saw the decline in thevpolitical authority of the Nawabs, and
which hed an adverse impact on educatian; especially classical
education. bn the éther'hand, the East Indis Company was busy
consolidating its political au%hafity, and therefore, it could
not péy much aﬁmenﬁién to education. Thus, in these-giréumetaﬂcea,
with the traditional sustaining forces ateadiiy on the decline

1+ The Baptist policy towards vernacular education in general
was most succinctly expressed in & pamphlet written by
Marshman entitled, Hint, He agserted that it was
feompletely fallaﬁious‘ t¢ hope to teach efficiently the
people of any nation in & language nct thezr OWlts Quoted
in D, Potts, British Baptist Missionars in India QB v

§Z P«1224

24 Charles Grant had come t0 Indis in 1767 and after serving
in various capacities, had been made the fourth member of
the Board of Trade with‘the superintendence of all the
Company's trade in Bengal (1787). His close relation with
David Brown, one of the Company's Chaplains & J. Thomas,
the Baptist missionary of Caleutta and others made him
promote the missionary activities in India, Grant suggested
that the missionaries should adopt English as the medium
of instruction in their schools. D.P, Sinha, The Educational
Policy of East India C in Ben 1854
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and the'ruiing-auihériﬁy maintain&ﬁg an attitude of apathy
and ﬁé@l@ﬁﬁ, the fielﬁ was left for the missionaries to step
ine The‘missienarieé took full adventage of the opportunity
in carrying out their pieneering labour in education,

Prior to their educational aaiivities in Bengel, the
nissionaries greatly contributed to education in England,
This ig because the gtate did not take the responsibility of
education and therefore the miséienaries 400k up the respongi-
bility of educeting the people. They provided schools which
were cheap and vhich could bé afforded by all sections of
society. The miasienéries made use of the Beliiand Lancaster
system or the manifcrial system in their schools in England,
This system aimed at overcoming the 2ack of qualifie& teachers
by using the more advanced pupil to assist the more backward.
In this way one teacher could supervise a number of classes.
Mast of the missionaries in Bengal made use of the Bell-énd
Lancaster system in the schools they established. Thus, the
missionarics’ educetional activities in Bengal had its roots
in England, |

Mozt of the missionaries in Bengal came from a mid@le
claaés‘backgrounds For ingtance, William Carey was & shoemaker,
Joshua M&rsﬁm&n was a school teacher and Ward was a printer,
Several of them had received some kind of formal secondary
-educatieﬁ either in denominational seminaries or through tuit-
ions arranged by their missionary so@iety;-Uthers.generally

okt ries and Dducation in Bengal 1793-1837,
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depénded almost entirely on their owm private reeding and
study. Most of them had some teaching experdence before they
came to Bengal; especially in Suﬁday schoﬁlswh Their working
¢lass background, and their teaching experiences enabled the
migsionaries to lay the foundation of an educational system
that was not divorced from the requirements of the common man.
Most of the missionary schools emphasised on reading, writing
and arithmetic the knnwledge of which was esgentigl in day-to=
day affairs, By emphasising on vernaculars, i.e. Bengall 1n
this case, they made it clear that thelr edu§ational system
was meant for the masses.

“Since the educational system they established catered
- to the fequirements of the maSses, most of the miggionaries
in Benga1~leerné& the vernaculars. They translated importent
literatures of Vest, as well eas some of the Senskrit works .
like the Ramayenn end Mahabharats® into Bengalil. These transe
lations made it possible for the common man to get .acguainted
with literatures of the West a;:well as_traditional,1iteratures.
Their activities thus, led to & wide diffusion of literature
among the people. This is clearly evident from the fact that,

4, In England, in the elighteenth and nineteenth century, .
education was not a state responsgibility, no public money
was spent on elementary education, which was left mostly
to charity schools, village dames and to private Sunday
Schools sterted by Robert Raikes. The main aim of the
Sunday Sichools was to provide cheap and useful instructe
jons to the puplls who came from lower sections of society.
In this school emphasis was laild on the teaching of the
Bible as well as the knowledge of reoading, writing and
aritmmetic was also imparted. The Sunday Scheools of the
elghteenth century England elmost corresponded to a form
of Adult Education of todey.

5. Carey translated the gggazana,into Bengall publishing a
g%vgigalugeggdition>on 1 December 1803, Quoted in D. Potts,
€ i % ® * ’
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the books yuhl£3hed ﬁy'%hﬂ missionaries were in great demand
| in the aarly'ninaﬁeenﬁh century. For instanée@ the Baptiats
at Caloutta claimed that they had published 71,000 school
books in various lengueges by 1828, and 160;099'tracts‘WEre
distributed in 1827 from Seramparemﬁ These figures, therafare,
indicate that the various literatures publiished by them
enjoyed wide circulation among the peoples

X/During the period under review, the important missiona-
ries in the Presidency of Bengal who ﬁremaie&‘vé?nacular edﬁcan
tion, were the Baltiai Miusiqnar;eségf;Seramgare, missionaries
Society, and the missionaw

belonging to the London Missionam

ries belonging to the Church Missionary Soclety. Thera\wasfno
guch thing as a common missionary policy. Though the missiona-
riea by and large-wbrkeé indépéndéntly@ they were not isolated
from each other. Each group were eager to adopt methods which

the athéfs had experimented successfullyi We,fiﬁd.May, who
belongedito the London Missionary Soclety, borrowed the‘iaeavof
pggﬁipﬁsupervision from Captain Stewart of the Church Missianar&
Sée&et?.?(SLmilarlyy the Calcutta Committee of the Church

7+ It is interesting to note that Rewvs May in one of his
reports dated 10 July 1817, poritrayed that he had visited
Stewart school at Burdwan, He minutely studied the school
syaﬁem at Burdwan and on his return introduced the 'Circle
Pundit? system which he had obgerved inStewart's schools.,
'Tke the proctice in Stewart's schools vhere one supdior.
Pundit was appointed to supervise each village school, May
placed one qualified Pundit over a circle of three schools,
‘all eircles being placed under one head Pundit. A speclal
Pundit was appointed to teach arithmetic in 8il gchools.
en though May differed from Stewart practice l.e. of
appointing one Pundit for a circle of three schools, he had
. borrowed the ided from him. See N.L. Basak, H;s%org of
Vernacular Education in Bengal (1800-1854 2 P 111,
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Missionary Soclety sent the&rvnﬁwiy-arrived‘missionaries
Greenwood and Séhrséter ﬁé‘Chinsura'forla‘wgek to study Hay's

53"!3‘@8'81;: Marshman's pamphlet Hint Relative to Native School
im@reas&&‘evaryéne whb‘tnﬁk an interest ih;edﬁcatian from
Moira and Hyde Bast to Captain Stewart.® This clearly indicates
that tﬁe misaiénaries did not work iﬂ complete isolation, Mostl
of the sshééisvestablishéd by miasiaﬁaries u5ed the same r&hge
of bﬁﬁksé'ks‘Lairé iﬁ‘his'bamklw[-
B@ ] _. 8 gtates - '

"vssThere was rivalry as well as friendly co-
ocperation batween various groups. This was
part%g but by no means wholly due to denomina=
tional differences, which wers much less in
evidence than in the contemporary England.: Hay;
Marshmen, and Thomason wera probably the 9
greatest educationailiat at the time in Bengal.®

The East India Company's policy towards the missiona-
risg duriﬁg our period was not hnif@rm; It was subject to @any
changes, Initially, the Company officials adopted a nesative
‘attitude towards the missionaries. They did not allow them
i.e. the missionaries, to work in their territory.Similarly,
th@y'ﬁié~hﬁf i8$ﬂﬁ'?éﬁ&iﬁ3~tﬂ miasiaﬂaries, and expelled
goveral missicnaries as soon as they becams active and tried
to.convert the people. The early policy adopted ﬁy the Company
officials aémpélied many migsionaries like Carey, who belonged




to the Baptist Mission Society, to take shelter in Danish

Settlements., Carey and his mssociates, Ward and Marshmen took
-‘Vahelier in Serampore, a2 Danish colony. The relation between

the missieﬁapies and the officials of the Company was extremely

strained, espeeiaily between 1793 and 1813. '

The main resson which led the Company officials to
adopt a negative attitude towards the missionaries was mainly

);becausé they did not want to antagonise the pe@ple by inters-
vening in their reiigiaua matters, They felt that the mi&siﬂna»
ries, by preaching the message of Christ and converting the
pevple to Christianity, would dire@ti& intervene in the
religious beliefs of the peoples Therefore, they tried to
curb the missionary activities prior to 1813, Similarly the
Company officiels also reslised that without the co-operation
of the natives; it would be difficult to congolidate their
n&wiy;aﬁ@uired political authori%y,.ﬁhérefnre,ﬁhe Cmmpény
officials tried to ﬁiscéufage all those activities which would
weaken their hold over the people.”

However, the policy of the Company ehangéé, and we find
that with the passing of the Charter Act of 1813Q29’$h§ missiona~
ries were allowed to come to India and also work in the Company's
territorys This Charter contained & clause which legalised

ﬁO* Fer éetails regardmn the ba gr@und of the passing of
’ Charter Act of 1813 and thednc: sion of missionary clause
in it, see Chapter V.
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missianary.acﬁivitiea in India, It stated that -

"It is the dnty of this country to promote
the interests and happiness 6f the native
inhabitants of the British dominions in
India, and such 2 measgure ought to be
adopted as may tend to the introduction
ameng them of useful knowvledge, and of
religious and moral imprevement. and in
furtherance of the above objects,
sufficient facilities ought to be afforded
by law to pérsons desirous of acccmpiishing
those benevolent designs. ™1

Thus the Act, inaugurated a new era full of possibilis
ties £cr‘m1$sionary educationists. Conseguently, the perieéw
- from 1813 to 1833 was one of great missionary activity, not
only in Bengal, but in &1l parts of the Company*s Dominions.
'During this period the missionaries greatiy sontributed to
vernacular education, Those who contributed to the expansion

of vernacular education as stated éarlierf were the General

mainly prometed English education &uring our pericdf
While examining the role of the misslonaries, particu=

lerly those who promoted vermacular education, 1t would be
“important to know =

{a) The motives of the missionaries in spreading
education in Bengel Presidency.

(r) The curriculum in missionarieés' schoolss

() Female education undertaken by the missionaries
and curriculum existing in the schaolsa :

11, MiAi Lair'd) @ Qi‘tu s DP» 67““68i
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(a) Ideas imparted to the students,

(e) Section of svciety receiving education
- in missiohary ﬁehoelsﬁ

~ The motives of the missionaries in undertaking educa~
tional activities in the Presidency of Bengel was mainly to
spread the mesgsage of Christ, aﬁd ¢onvert the peﬁple to

Christianity. Missionaries b@langing to Baptist Missionar

that edusatian wau¢u hélp in.pr@selytizations This is clearly
evident from the fact that in most of the schools in the

, . . e . e
Bengal Presidéncy,hﬁibie~wag taught. £Larey had translated the
Bible into Bengall, Hindi and Merathi. Practical éxperienaes
had convinced the missionaries that they had t@ start schools
" as an importent means of proselytization. They strongly
believed that education, rather than legisiation, would reform
the people of Bengal. Education would help in the development
of critical perspective and would enable the pupils, at the

* same time, to appreciate Christianity. Thus, educational acti=
vities were congidered crucial in spreading Christianity among
the people. As Rev, Dr, A.O. Allen, an eminent missionary of
 the American Baara, obgerved -

*in commencing their aperatians; missionaries

have generally seen the propriety and importance

of establishing schools, One reason for them is

to educate the minds of the people, so that they

nay ‘be more cepable of understanding and apprecias

ting the facts and evidences, doctrines and

dﬁt“es‘ﬁf the scriptures. Another reason for them
is to incresse the influence of the missionaries
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- with the people, by communicating some
advantages which they can appreciate, and
by showing that Christianiiy rests on
intelligent perception of its doctrines,
it containg reason for the performance of all
its duties. And another reason for such an
education, is in its procuring means and
opening ways of access to the pecple, and
opportunities of preaching to them. One great
difficulty which missionaries often experlence,
in obtaining access to the people, in circume
stances where Christianity can be made the sub-
Ject of communication or conversation. In such
circumstances schools become very important,-
ag a means of communication with different

- ¢lasses of people, with children and parents,
énd with men and women. And school«~houses
also become importent as places for becoming
acquainted with people, for social intere
course and religious workship. School~houses
became chapels under the control of missionaw
ries, Thedir use for this purpose is often more
important than for education.™f2

Therefore, the missionaries realised that schools
were both the Qaﬁ$§ $ﬂd the effect of pr@selytization ana that
educational_end missionary work had to be undertaken side by
side{ZZt iz out of this raaiiéatiﬁnmth&t mission«schools were
opened not only in Bengel, but in different parts of India.

- On their arrival the missionaries found that in the
Presidency of Bengal, there already existed a well established
~gystem of indigenous education, There was the classical educa-
‘tion i.e, Sanskrit and Persian and on the other hand there
existed the vernacular education. yhile the former was
resﬁricted>te‘a limited section of sSociety, the latter was

12, Quoted in Syed Nurullah and J.P. Naik, A Student's Histo
of Eduoca in Indla, 1800-1961, p.32=33.
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- open to all sections of sﬁcieiy,'mheréforgg it had a Wide
bases The missicnaries decided to concentrate on the latter,
for they wanted to spread Chrigtianity among the masses and
therefore reslised that vernacular education was best suited
for their activity. o

They opened vernacular schools, which were in meny
ways similar to indipenous vermacular s&haéia@ musﬁ.éf the
imissiﬁnary'séhasla retained many of the indigenous practices,
2.8« Rev, May's school et Chinsursh, retained the practice of
7gr®ﬁpiag_pupiis aceording ta~matgrial uged for writing}wiz,,
send-board,palm-leaf, plaintain lesf and paper, Pupils wrote
on paper when they reached thé last gtage., Similarly, the
'yraetiée of using mats for ﬁitting was retained, Hovever, the
most important development in Rev, May's schools was thet the
majordity of teachers cmployed weré indigenous teachers, who
galas. Thus,

had egrlier taught in thelr own traditional pa
nﬂﬁ»cnly_ihe indigenous practices were retained, but algoe
indig@ﬁcus teachers were employed in misslonery schools,

vihe schools established by the nisslionaries were
thefafar@4n@t.an innevation. The’innﬁvétiens-intrcducea by
them was regarding the %@a@hiﬁg'of the Bible, introduction of
Yestern literature and sciences and using wide iange of printed
books in place of manuseripts.
| The use of printed‘backg in missionary schools was an
&ﬁp@rﬁant contribution to ﬁheiwi@e diffusion of literature,
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among the peoples Most of the missionaries, belonging to

 various gocieties weére great writers as well as translators,

They learnsd the ﬁﬂrnacular langusge especlelly Bengali, and

compiled several books in this 1anguageﬁ williem Carey, who

| belonged to the Baptist Mission of Serampors, played a pioneers
ing role regarding the compilation of books in vernaculer. He

: lee Language in two volumes,

The first vaiume was camplete& in ?815 and the second in twa
parts in 1825. In his dictonary, Carey introduced very siviple
words in the language and &il the aamgouﬂﬁ terms which were
current or to be found in standard Bengall works. Words were
traced to their origing and various meanings were given, |
Similerly, he published A Grampar of the Bengall Lansu
4800, In nis mmar, Carey dwelt on the peculiarities of the
Bengall alphabets, the combination of latters, the declension
"and formation of nouns, adjective and pronouns and the conju=
gation of verbs, adverbs, propositions and so on, and finally
claéeﬁ.it-withlsyntax, an appendix of numerals and tables of

in

weights and measures., These treatises ralsed the language to
& pogition of respéctabiiity and made leatning & practicable
propesition, even fcr'ﬁhﬁ\féréignarsﬁis

#hpart from the dictionary end grammer books which he
, athan -a collection of

- compiled, he also wrote the Kathe

13« N.L. BQSQR ]
Christd f?ﬁr .
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dlalogues illustrating idiomatic Bengall. In this book Carey
included a variety of sample of conversational Bengali (along
with English translations), He wrote Itihasmala or Tales of
History. It was a collection of 150 stories which was widely
used in vernacular schools, during the period under review.
He also wrote Naba Dharepat or New Arithmetical table which
was 8lso used in elementary schools and formed an important
part of the curriculum,

Similarly, Rev, Williem Yates; Rev. John Mack and
Revs J.Ce Maraﬁman; like Carey, made a valuasble contribution
to vernacular education by printing books on various subjeets,
Rev, Yates compiled sgvérai useful schvel.baaks‘in‘the‘vérnan
culars. Some of the importent ones were B @a;thé,?laxa Sar
(1825): This work was a Bengali translation of English work

entitled Elements of Notural Philosophy and Natural History
liar Dislogues, and was intended to teach

Physice through dlalogues. Jyotirvidya (1830) was a translation
of Fergusson's Introduction to Astronomy and included such
topics as the sun, and planets,; the earth, solar and lunar

éclipse, Satya~1 58 : b

(1830) were both transletions from English. They were ugseful
historical a@mpilatiaﬁs,suitable4fbr‘usé,in the vernaculars
 8choola. The former contained many episodes of world history,
such as those of the Creeks, Romans, the Fhoenicians etc.
Rev, John Mack, on the other hand, wrote the Principle of
Shemigtry in Bengali known as Kimiya Vidyvar Sar (1834).
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Revs John Clark Marshman's masﬁ,impﬂrtant'cantributions\wyra
the historicel treatises compiled by him, some of which he
himselfl translatediiram,English into Bengali. The most useful

beginning of the Christian Era (English and Bengali} 1833, 1ﬁ
A7 These books compiled by the missionaries were very
importent because they éeqaainted the pupiis not only with
traditionai literatures, but alse with Weatern liﬁeratures and
sciences. Ferha@s we cen also say that by providing printed
books, the missionaries provided a better quality of vernacular
insﬁéuction than what was available in the traditional |
, .‘_ ,;1jo;s‘ Similarly by using large
mum%er Qf printed books and cpvering a wide range of subjects,
they did away with the oral traditions prevalent in the
indigen@us achéélsa Great emphasis was, now laid on written

agpectss ,
The gchools established by the missionaries had a
-regulay building. They were in sharp contrast with the
1ndigenau5 schools, which did not have a regular buildlng.
As depicted earlier; schools were generally held in the house
or ridhwman.rSchoels were sometime held in temporary construct
ions suah a5 Chandi-mandepg, ' ~ nas and so-on. By

establishing regular builﬁiﬁgs to impart ingtructions to .the

4, N,L. Basak, op.cits, D.81-83.
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pupilsy the missiondries did sway with the shortcoming faced
%y'indigenﬁus %@haals@15 ]

' The schools established by the missionaries in the
Presidency of Bengal may be classified under five heads. The
first were the Eaarﬁing“sehaniahfér Eurupean,baya-aﬁ& girls,
The objective of such schools were mainly two. The first.vas
to acquire financial gains and the other was to train future
missionaries. The Baptiat Missionary Séaiety gstablished two
Baarding schools at Seramper@ in 1800, one for European boys
an&.the;cthar‘ﬁur Eurepean,girls@ﬁs |

The second type of gchools,; were maiﬁiy‘meant,feﬁ %hose'
'ﬁh&i&?&ﬁfwhb‘had lost ¢aste on account of reading the Gospel.
‘The third type of scheols were Boarding schools for Indien
Christian boya and girls, The fourtk |
established mainly for the Roman Catholics' boys and girls.
Non=Christian gtudents were also admitted to these gehaals, but
their nunber was vary mnaignificanti Thege gchools establishaﬁ
by the miaaianaries were limited in their operations.

In order to. fulfil their objects cf’gaining converts,
the missi@naries concéntrated on the establishment of the £ifth
type of school, This school was meinly intended to cover all
local nonschristion boys end g&rls@17 The £ifth type of school

type of schools were

15, 3eé cﬁapt@r‘IIi@
16. gépﬁ Séﬂrﬁugﬁagqah-;ﬁt_{
‘;70 Ib’ds, Qiﬂg';; .
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‘was very important for it aimed at spreading the message of
Christ among the people and also converting the people to
Christianity. whe»misaianarieg.mainiy canaen%raﬁedvan this
type of schools in the Bengel Presidency.,

The missionaries were free to choose their own syllabus,
The curriculum in #ﬁaﬁ‘ﬂﬁ %hevmiasiénary schools was the same,
In all the elementary schools establighed by Baptist Missiona-
riées, London Missionary S@Qi@ty‘and‘ﬁhureh Missionary Society,
the medium of instruction was in the vernaculars, English was
taught as & langusges | |
- The @urriculum’inwthe elementary schools mainly consisted
bf.réadiﬂg@-wriﬁing=aﬁd arithmetic, Apart £f@m this, the'Bible
was taught in élementary schecls, In ﬁhe.Beneﬁﬁléntrinstitutm

_ions, which was founded in 1809, under the ini%iativé.af

'mavéhmanfand éaray, of the Baptist Misslonaries of Serampore,
the subject of ing eti@n par*&iwlariy in the bn.‘fs school

included, beside scfipﬁurai teachings, simple and compound

_rules of aritﬁmeﬁic§ Engiish grammary geagraphy?g global
ré&diﬁg and map drawing. These subjects that were taught in

Berievolent institutions, were taugnt in all the missionery
schools, Though the curriculum in Stewarts school at Burdwen,

was similar to one that existed in other missionary séhoois;

© he added a Bengali translation of The Preamble to the East India
. i ff~4Qﬂ1;ift{§ﬁS@ This was meinly taught to the pupils to
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convince them that the Government desired to promote thelr
- well being, Thus, in the missionary schools, & synthesis of
curriculun of elementary schools in Englend and indigenous
glementary gchools in Bengal existed.

Therefore, we find that though the Bible was taught in
most of the missionary schools, emphasis was laid on Western ‘
sciences and literatures, This clearly indicates that missionas-
ries were not only interested in promoting Christianity, but
also g@ﬁuiﬂely'wantea to improve education, This can be seen
nts Relative to Native

from Marshmen's pamphlet entitled H.
School. In this pamphlet, he eloborated the educational plan

which he had earlier presented in the "minute®of 1813,

"~ In the first section, emphasis was laid on the state of
gnorance and depradation to which the natives were reduced.
emphasis was laid on the use

In.the second section of the Hint,
- of vernaculars as the'mediﬁm of instruction, The‘plan he
.‘ﬁrcpaﬁed for expanding vernacular educetion had the following
features: |

() Preparation of serles of vernacular school books. and
tables, Marshman suggested the preparation of two series of
books, one elementary, the other higher. The elementary series
was ﬁa‘ecmprisa a simple treatise 6£ Bengall prammar, simpie
erithmetic, & vocabulary to contain 3 to 4 thousend words in
genersl use and selection of useful words in generel use and
to promote a knawiedge'afarthcgraphysﬁg The higher geries
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- would include & treatise on the soler system, & treatlse on
@%hiéa»and.maraiiﬁygrAll these treatises were to be compiled
4n Bengalis. '

{(v) Naréhmﬁnvemphasissﬁ’th@ introduction of monitorial
system, both for instruetiaﬂ and discipline¢ %he monitors
being trained to assume the role of teachers later on.

(e)  Utilization of the service of existing indigenous
- teachers, "

{4) Hmlding periodical éﬁamiﬂations to test the progress
- of the pupils.
(e) CGrant of rewards and "gratuit&es“ on the resulfs of
the examinatian, and ’
{#£) Introduction of an organised system of auyerintendEﬂce‘

These features mentmaned in the H&nt clearly indicates

that Marshman genuinely wanted to improve the system of
sed plan for the establishe

~ education. It wag the first organi
ment @f“ﬁ@hé@la which had been devised in India, Marshmen
decided to ¢reate a new body of teachers, He proposed to
adopt ﬁtﬁe‘pianrﬁhichihad orgindted with Bell and Lencaster®,
and which was in the height of popularity in England as
port?ay@ﬁ eariiers

On the line of "Lancaster's plan®, Marshman éuggéstéd
the preparation of a series of printed tabias* In this were

.bhraevﬁr four syilahlea to serve as "exercige" and the
paradigms of nouns, pronouns and verbs and the rules of
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'ariﬁhmeticwwiﬁh a‘@ugcessian‘af’exampiesg These tables
printed in large type and pasted on large boardss; were
suspended around the room and they were to be used for
reading ex@rcisés@ The substitutian-qf large boards in

place of small ones containing manuscripts uged in the
indigeﬁoug schools, was designed fo help fixing the attention
ofthe whﬂle-cias§, enabling 10 to 12 boys to uge it simdta-
naously. Mexshman estimated that sixty’nf‘ﬁhe above tables
would be needed to constltute a Iull course of elementary

instructicn.ae

;&Rﬁ,ﬁarﬁhman,‘may also used boards in nis schools, All
the lessons to be learnt were to be péin%ed on boards and
circulated among schools. These board 1@53&35'1&k@-marnhman‘§,
were to be drawn up after the pattern of the "Lancaster Tableé“,
' This would contain rules of arithmetic, forms of document in
use among the natives and some proverbs and moral lessons,

Like Marshman, May believed that boards suspended in schools |
could be used by many stadeﬁﬁs‘simul%aneauaiy, In May's schools
board lessons were painted both in printed and manuscript

ibrm; Ingtead of using printed 'tables' and text-books; May
ralied on wooden baards¢ on which alphabats, aenténces etCe.

were painted, May thaugh% that this method had several advantages.
It was more flexible since lessons on boards could be varied

in aacarﬁaﬁcéfwith wisheg of individual scﬁaois in different
localities. The method also seemed less elien to the people,

v 26& NQL; Basak Q‘ G}.t - p;?ﬁa See a:.ﬁﬁ Mtﬁg Iﬁix“d Yo 1L, .
;p,'?ﬁ*?Q. ] > » OPsCilsy
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wWho viere not accustomed to read anything-in printed form.
Apart from this, this method was fairly economical since board
1esaons could gerve the needs of many childrena

Though Marshman and May used painted beoards in uheir
achools there existed differences in their methods, ﬂor
: instancé; May did not use printed tables and text'book$, which
Harshman'had'va&d ih bis schools. In May*s schools wooden
- boards Q@%e'largély used, By 1815, he was able to preport that
he had a graded series of about 140 board lessons in use among
his ﬁﬁ‘ﬁﬁhﬁﬁlﬁf "They consisted chiefly of arithmetical tables,
~ letters, leases, bonds, invitations, names of men towns,
villages, birds, beasts, and so on. They also included some
moral 1essan3;“21 ?hough these board lessons were popular with
children, the curriculum was limited compared with that of
ﬁarshman'a schools opr Seramporg Mission Schools,

Rcwever; after May's death, printed books began to be
used in his sgheols@‘s.bﬁ Pearson, who took charge of lay's
schoels after his aaath, introduced printéd text books. Most
of these books were written 1n.Bengaliw In the Chinsurah
schaai,-instru@tian,in class 1 started mith.ﬁlphabetszgggggg
and Pholas (spelling) were taught in class two and elementary
tables in~elaﬁs‘three¢-ﬁegular reading lessons commenced in
class four, In elags'five; students studied Pearson's English
| (Letter writer) and

uttro«Cownoodi

grammar in Bengall,
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Bakyobald (Idiomatic exercises)s Apart from these books,
students were also taught Manorunian Itihas (pleasing tales),
Nitikatha (Moral Febles), Genitanmk (Arithmetic), Bhugol
‘Brit%an%,(?earCE's‘gebgfaphy) and 50 om. 22 |

Thus, we find that though "boards lessons® drawn up
after the ﬁattarn of "Lancaster teble® were used in missionary
Bch@aié,*particularly those of Marshman and May, printed hcaka

were also largely used. However, Stewarts schools at Burdwan,
in connection vith Church missionary soclety, made use of texte
books and not board lessonss

. /The missionaries realised that their schools would have
a wide base among the people, only wheﬁ the curriculun was
relevant to the needs and wants of ﬁeﬁplég Therefore, in most
@f the schools estsblished by the missionaries indigenous
curriculum that wes teught in the pathsalss was fetained*
Most of them included the local system of accountancy and forms
of letters. May had compiled an arithmetic textwbook based on
indigenous méthaéa; while the Serampore aritihmetic included
"1l the Welghts and Measures, and mode of reckening in use
among the natives, from Cowry to Rupees;”zs The history and
geography that was taught to the students was centered on
'Indiag‘The.geography books, for exémpleg describved first
Bengal, then Asia and finally other parts of the world. Thus,

O3 Citi ) Pﬁ?‘laﬁ’i?gt

22, N.L. Bagak,
23, Qub‘ted in M.Ay Laird, ©
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the curriculum in missionary schools was not divorced from
the requirements of people. This is clearly indicated from
the fact that they had become very popular with the peoples
The missionary schools werg in great demend in most of the
villeges in Bengal., Marshman stated that withinbﬁa‘mcnths of
the publication of Hint; f.e. by the eﬁd of 1817, as many as
&ﬁv5¢hodls_weve;eaﬁablisheﬁ-within a circle of about 20 miles
around Serampore. In these schaels&ne‘lesé than 2,000 children
received eiémegﬁs of knowledge in their own language. Village
- t6 participate in the plan, as

24

after village came forwar
portrayed in Marshman's Hint.
Similarly by 1819, the Baptists claimed that 7000

children received instructicn in their schools, the Church
Missionary Society claimed that 2500 pupils'receivad instruce
tion in their schools in the Peninsula and 1800 in Bengal.
Th@‘Landén-missianﬁries‘had-é@ﬁcvchildren under instruction.
These figures indicate that missionary schools had become
very popular in the Bengal Presidency, Many'zamindarﬁ,patraﬁ
nized missionary schools, e.g. in 1816, two village schoels,
one at Khorinam, and another at Nowpara in the Hooghly district

25

were patronized by Raja of Burdwan and Biawambar.ﬂaldar, a
rich zamindar of Hooghly, Apart from the zeminder
Government supported some of the missionary schoolg e.g. the

even the

25. K. K’ﬁghamg H'@‘ Gite; p.ﬁ}b‘i
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Guvﬁrﬁmeﬁt'granﬁﬁd R5,600 p.m. to Rev, May's school at
Chinsurah,
 The missionary schools, unlike the tols and Madarsahs ,
kept the requirements of time. Their educational system
catered to the needs of the people. By retaining the
 indipgenous practices aﬁd curriculun existing in the pathsalas
end graduslly adding Western science and literatures in
vernaculars, they did not appear’alien te the peaplen And
therefore, we find many peaple increaaingly acquiring aduea*
tion in missionary schools.
In some of the missionary schools at Nadia, partiaularly
the ones established by Church mission&ry in 1850 to 1852,
eraft and industrial training were imparted to\ihe students.
The affarta of the Church missionary society in the fifties
t6 establish a craft and industrial gchool became frufitful
‘with the establishment of industrial school at Chapra;zs
The effort of the missionaries in imparting craft and
industrial training in re

ar schools was in gharp contrast
to the indigenous schools, craft and industrial training were

not part of the curriculum, Knowledge in crafts were acquired
through inﬁériﬁanee-and practice. Craft and industrial training
werea éampleﬁely neglected by the Eughai state, though it

formed an imp@rtaht ﬁarﬁ nf‘ihe econony. Thus, the missionaries
by previding craft and industriel training in regular schoals,
piajed a pinneering role,

26, Durgadas Majumdar, op.cit., D.345,
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 _/Adam,in his Third Report,states that craft and indus-
trial training were alsoc provided in Orphanages, These
Orphanages were opened by_thé missiﬁnaries. In the Berhampore

- Orphan Asylum, Adem stetes, that boys were instructed in
English and Bengali languages. The curriculum consisted of

- readingy writing and arithmetie. Séme‘héeks were also uéed-
&sle %he‘ﬁew~Tgstament@ Apart from this, training in crafts
was given to the students. They were taught to make bobbins,
hnggyawhips,shaéﬁ,.saake*paper weights and so on,27 Similarly
athBurﬁwan,.é%uden%s in orphanages, were taught mechanical
art such as vweaving, fail@ziag‘and carpentry. |

The missiénary gchools as well as arphaﬁages, by
-@mphasising on cra£t~and in&uatrial.%raiﬁihg,.made it possible
for the gtudents %o acquire'v@aa%ional éducati@n in pregulap
'inati%utioms' Students could acquire $k111‘1ﬁ any craft they
wénﬁed t0 learn. Earlier this was not poésible and students
- could acquire skill in only thosaicrafts that were permissible
. by.%hairv¢as%ea'Tﬁe missionary schools and drphanages, on the
other hand, did away with this prectice by pramoting great
scope to those who wanted to acquire skill in ¢rafts,.

The misﬁioﬁary schools ané orphanages by providing
vocational esducation attracted many students to their schools,
ﬁhis,ﬁas-mainly because they provided necessary akiils which
enabled the pupils ﬁa‘eaﬁa:a livelihood, It also throws light

| 27. William Adam, opscit., D
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- on the fact that instructions in missionary schools weres
relevant to the people. Iﬁ short it catered to their needs.

Most of the missionaries in the Bengal Fresidency made
| use of the monitorial system in their achools. The Baptist
pioneers like Rev. May and St@wart'iargely-usedvmcnitérial
’ experiments in different parts of Bengsl, in the early decede
of the ninetesnth century.: The manitarial'sysﬁemuwhichiis
generally known as Bell and Lancegter system, was very popular
in England as staﬁe& earlier, It helped the missi@nariés to
provide cheap schools and thereby solved the problem of
illi%eracyaﬁenerally;ﬁﬁe senior boys of the c¢lass helped the
teachers in educating Junior boys, It was thus possible to
increase the nﬁﬁber of schocls with & limited supply of
teachers,

‘Therefore, the monitorial system mainly aimed at overe
coming the lack of qualified teachers. Stewart had successfully
adopted the mnnit@rial.system in his schools at Burdwan. This
enabled him o teach gréatar number of people with fewer
teachers. This is proved by the fact that the Calcutta school
soaietygag ea&ly‘in 1818, decided to stert few regular Bengali
aﬁhaalsfaa'a'new pattern, which ﬁepated,their superintendent
to elect fivevﬁengali-ﬁeach@:s who had té undﬁrgc‘five monthsg .
training &t Burdwan under Captain Stewart. This is because

_Stewart "educated a great number of children with -fewer

28, The Calcutta school society was established in 1817.
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taacherg and aﬁvhalf the expense of 0ld system¢“29
~ Though the monitorial system was generall& used in
- missionary schools, it had ﬁértain limiﬁatiﬂnﬂs'It-ameunted'
to & system of drills and mechanism whereby large bodies of
children could be made orderly and obedient, and by which
students who knew 1ittle were made to help those who knew
lesse The missionaries did not rigidly follow the scheme and
at times certain changes were made depending on the circume
gtances. ¥Ye misé find that this system was officially
condamned in England in 1839, Though it was condemned in
England, it was retained in missicnary schools, especially in
the Bengal Presidency, durmg this pericd, This is mainly
because the missionaries congtantly faced the problem of
qﬁalified teachers, Despite the fact that missionary employed
inaigen@ua taaahers in their schools, this problem was acutely
felt,

The other problem which the Mlissionary schools ganeraliyv
faced was regavding attendence, The factors responsible for
poey atténﬂance of the;pupils‘in schools ware poverty of the
parents, natural calamities like rain, flood, disease like
fever, cholera and so on. In fact, Carey had to abandon his
school at Madnabati because "poverty of the native caused
them frequently to take their children to work", specially
during the planting and harvesting seasons;30 It was also found

300 K, Po S@ﬂ“@iﬁpt@.; OPs ‘Zi‘tf $ pi1@?D



108

that most cf'the pQIEﬁta'taak away their shildgen from
gchools ag soon as %hey learnt reading, writing and ar;thu
metic. Similarly,the recurrence of festivals, poojahs,
marriages and so on also affected attendance in schoolss Due
té irregu1ar atténdance nost of the students had forgotten
a2ll that they learned.

. The missionaries tried to @verébme this problem by
firsﬁiy paying money to those students who attended classes
regularly. Carey wirote that he was obliged to pay something
to aﬁhuiars to induae tﬁem-ta come.«:'"1 Missionaries gave special
prizes fﬁr regular attendance, May decided to pay teachers
aeaorﬂing to the number of students who attended their classes.
This however led to some fraud practices, and to minimize it,
May gut emph&sia on swprise ingpection. He drew up a pian for
regular and unif@rm methods of inspection, thia was kept
ve@naealed 80 that the teacher would not be @repared for
inép@éti@ng‘.ﬁy %his'methcdlsome abuses were feformeds The
Church Missicnary Soclety employed physical mesns to enforce
'.atteﬁﬂance@ They emplayéd & ggg?a [Peon] whose duty [was]
to enforce attendance end search for thase who were absent,

Pricr to 1833, the missioﬁariea did not pay much attent-
ion to higher education. ﬁhay mainly c@ncenﬁratedvan bringing
changes in elementary schools. Despite not giving much attention
to higher education, wefind tnat.in§18ﬂ8, the Serampore missiona=
ries established the Serampore college, This college was at the
vértase of the educational systems | '

34, Ibid. Ibid., p.ws.
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In August 1818, the Serampora missionaries submitted a
prQSp@ctus of the college to the Marquis of Hasting, the
Governor-General of India, and to the public in general, this
was received with favour and approbation. ’

The primary object of the college was to promote the
- knowledge Gf Chrisﬁiaﬁity.ammng thé'peaple@_Iﬁs purpose was to
train-Indians to replace Europeans completely es missionaries;
anﬂ'theféby*creaté an‘indigeﬁous churchs its immediate aim
was to glve capable youth from their schools an opportunity
to *improve their minds to any extent which may appesar
desirable’,by supplying them instrueﬁi@n in every branch of
knowledge pecuiiarly)suiteﬁ to promote the welfare of lndiéi

The college was open to yersansjbelaﬂging to all creeds.
On 31 December 1834, there were in %he_éellege 10 Zuropeans
and East-Indian students; 48 mative Ghria%ian students; and
34 native students not Christians,® The Eurcpean and Eest
Indien students were taught Hebrew, Greek, Latin, Bengali and
Mathematics. Students also atiended lectures on PhilbsothQ
Chemistry, and Ancient Ecclesiasticzl History. The native
children were teught Sanskrit, Bengali and English, They were
also faught Geography, Chemistry and Naturel Philosophy, in

vernacular i.e. Bengali.

32, William Adam, opscitey puéhaﬁﬁ. See also G. Howells, The
1800), p.19. Also

Stf”-;ﬁf, erampore and Its College (
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The~sarampﬁre-missiQﬁariesr1aid'empnaﬁi$von Sanskrit
mainly becausge they believed that a thorough knowledge of
Sanskrit would give the Indien Christianm, & respected position
 in soclety. Similarly, it would ensble them to learn the
languages which were derived from SamSkrita The Serampore
missionardes were Orientalists; for they advocated that the
5%uﬁﬁnﬁs,sheulﬂ.be instruétaé in their motherwtongue. They
firmly beiieved that 1t would be "vain to attempt enlightening
&8 cauﬂtry through the medium of any language beslde their own.”33
Provision wag algo mede for students to acquire a complete
knovledge of English language,. |

Thus, in Serampore college, the students ware instruc$ed
~ in Opriental longuage and litersture, as well as in Western
sciences and 1iteratures. ‘

- The second missionary college, which imparted higher
- education %@ithe students, w&sythg Bishaps College, founded by
Bishop Middleton in 1820, The college was established at
‘Shibpore. The main object ®£ ﬁhe college were to instruct the
natives apd other Christian youth in the doctrine and discipline
Qﬁ‘the Church. Secondly, 1t was meant for translating the
scrip%u?es, the liturgy and moral and religlous tracts. The
curriculum consisted of theology, Hebrew, Greek and Latin
languages, History,both sncient and modern ,ecclesiastical and
¢ivil, elements of p@il@?gﬁhy and mathematics end so oni For

33. KPP, SenaGupta'; R C. fﬁc, }3»‘”4!'




native studentsy the curriculum laid emﬁhasis on Oriental
languages,

Thus, prior to 1833, hlgher aduaation was imparted in
Serampore college and Bishop college. Though both these
colleges laid emphasis on imparting the knowledge of |
| Christianity, they evan‘imgarted Western sciences and literaw
fure, Some of the literatures vere translated in,varnaculara,
Ingtructions were imparted in vernmaculars &s.well as in
Englishask Like the elementary schools, the instructién in
- colleges were not divorced from the requirement of the people.
We find that‘af%er‘§853; the misgionaries concentrated mainly
on secondary schools and colleges, but then in most of the
schools and colleges that were established, the medium of
instruction was English end not vernaculars.

We may now turn our discussion to female education,

As depicted in the earlier chapter, female education was very
limited. It was by and large d@mestie in nature, It was the
missionaries who gave impetus to female education establiahing
regular schools for girls. Therefore, they plonecered the cause
of female education. | '

It would be important to know the motives which led the
migssionaries to take up female edncatian; The motives for
starting scheools for girls was & mixture of humaniterian and
evangelical zeal. In the early stageé of miséionary activity,

] xoﬁit # 9.28“‘29:

544 Ibids, pe114=15. See also W, Adam,
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the former was given more importance, Similerly, an article
published in 1822, in the Ftﬁénérg-'In ia, not only announced
 the arrival of Miss Cooks and her initial effartsvia education
but 1t also summarised the benefits the Baptists anticipated
from the operation of their own ang a%harAschaaizwgg Ii‘waﬁen
'ware taught to read the Bible, most of their problems
presumably would be salvéda‘tkay'wauid; it was naively thought,
‘5éebme-‘piaua@rchagte from prinéiplé; faithful and tender,

- and also affectionate both as congort end a mother'; and if

. wiﬁmwed'wéula‘enablé to bear with patience and resignation,
any hardship rather than1sinfagainst God by becoming Sati.

The content of the article publighed in 1822, clearly
indicates that the missioneries wanted to genuinely improve
the gtatus of women. They wenmted to build the personality of
women and enable them to develop a'critﬁcal perspective, The
motives of the missianariés regarding femele education, was,
therefore, based on humanit&rian yrinciglea, as well as
evangelical, )

‘ . The agencies by which the'missienaﬁi@s tried to promote
female education were girls dey schools, secondly orphans
haarding establishments and thirdly domestic teaching arranged
in the families of middle and higher elasses.ss

35: Quoted in D Potty Op.cits, PefiOs
’ 36; J‘AD RiChe ‘
48453-59, pIAEE
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E? is very difficult to say wﬁn~t¢9k‘the\initial,afep
r@gardihg the promotion of female education. The missionary
mcv@mén%‘fargfemale-educaﬁian appears to have sprung up
simultaneously in both Bengal and Madras presidencies in 4820,
Prior to 1820 there were somg schools established by migsiona«
ries, but théy‘caﬁid not suceeeéwma&ﬁiy because of strong
prejudice existing smongst the people, Despite the fact that
thay ﬁau1a~ﬁﬁ% succeed; they did contribute to female education,

.mhe earlier schools wgra“bagun:%y the Serampore
missionaries in-4817.. The classes o;* the ‘boys and the girls
were separated by a.mat-garfi%$an~ The other school that was
established for girls was by Rev, May of London Missionary
Soclety. Thé Schﬁﬁl‘was established at'chiasurah in 1818, The
number of scholars in May's achools wers 1,37 Begides girls,
even adult women enrclled themselves in schools established by
May, The curriculum consisted of reading, writing, spelling, .
grammar, arithmetic, needlework. Beside instruction in the
Bible, in Rev. May's schools girls even learnmed to read Tables,

Though Serampore missionaries and missionary belonging
to London Missionary Soclety contributed to female education
their earlier effort were not very successful,

However, the first systemat$e>pian.far female education
was taken by the Serampore Baptists, In 1819 they enlisted the
support of several English ladles residing iﬁ Caicu%ta‘ta form
the Caleuttd Female Juvenile Soclety. The main reason for

37« N.L. Basak, op.
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forming this society was to provide education to girls in a
more organized way. In 1832 the soclety changed its name to
Calcutta Baptist Female Society for the Establishment and

Support of Native Female Schools. Adam,in his First Report
states that the Thirteenth Report of this soclety indlcates

that there was one school at Caleutta, which contained 60 to
70 scholarsy another at Chitpore containing 410 to 120

scholars, and one gchool was established at Sibpore with 20
native children.Generally, the schools established by this
society were superintended by & committec of ladies. The
teachers wére‘na%ive women, formerly in some instance scholars, 35
Girls were taught reading, spelliing and geography; much
attention was given to religious instruction. In Sibpore
'sdheal, English language was taught meinly %o thistian girls,
Thus, the curriculum in many ways was the continuation of that
which existed in earlier missionary schools,
| During this period William Vard was trying to arouse the
~ interest of the ladies of England regarding promotion of female
gducation in Iﬁdié@'ﬁe publiéheﬂ pamphlets giving accounts of
the degraded position of Indien women. He attended the annual
meeting of the British and Foreign gschool soclety in May 1821,
- and partly in consequence of his appeal regarding education of
women in India, the society decided to send Niss Mary Ann Cooke
to Bengel, to teach the girls: Miss Cooke arrived in November
1821, and as the funds of thevﬂalcutta schaal.seciety were

38, William Adanm oCits, PU6-4T. See also J.A., Riche
OD.CAt, p.3£~3§""‘“' ¥
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inadequate, her services were engaged by the corresponding
comnittee of Church Missionary Saaiaty,EQ In ¢onnection with
this committee, Miss Cooke greatly expanded her educational
Wworks ‘ ,
We £ind that by March 1823, Sh@’had»estab;i&hgd'ﬂ5
sahaa;s with 300 girls., In the Bﬁﬁﬁ«YQQf.iiﬁa 1824, tha'hmmber
of schools increased from 15 to 24 ﬁaﬁ the number of pupil
from 300 to 400 This espansion af schools under Mizs Cooke
indicates that it had become very popular among the people.
It also throws light an the facst that desplte strong preaudices,
female education was gaining popularity.

The Corresponding Comnittee graduslly found that students
madexrap;d progress in Miss Cooke's schools, It was found that,
on 23 June 1823, at the examination of Mlss Cooke scholars,

440 girla aequitted ﬁhemselv98‘we11finvreading Bengall and
n&eﬁl@wark vho 17 months eardier had no knowledge mf the
. aubgeat 40

_ Tha Correspanﬁing Cammittee of Chur
relinguished the entire management and direction of female
scholars to a committee of Ladies who formed themselves into a
soclety called the ladies Bociety for Native Femaole Education
in Caloutta and its vieinity.The number of schools increased
to 30 and that of the pupil to 600.

~ﬁ MissiQnary Society

39~ K. In ~;ﬁ 'cit', p.aﬁ See also William Adam ogacit.,
7’ g}u ; La] ; .wf;ité, 9519&'3513 ’
&6% Kﬁglylﬁghamy 692@1?}5) Pnga; Se’e also JaA- MChéyﬁ 22201135,
Pt
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The members of the societies reelised thet instead of
further multiplying schools, it was necessary to concentrate
then in one place. This was mainly because the missionaries
faced the problem of prmcuring‘qnalified,fem&lé teachers. Also
Miss Cooke and other Europeen missionaries found it diffigﬁlt'
to get giﬁl.“maniﬁargﬂ,in saffiQAEﬁt.nﬁmbers;h1'Therefore,
with 8 limited number of qualified teamhéragﬁha uissionaries
decided %o @s%aﬁlish‘a few central gifla schools instead of
establishing many schools in all areas, Thus, we find & central
86hool was established in 1828, The curriculum continued to '
reéainxthe seme, i1.e. Spelling, resding, writing, needle-work,
etes were taught, The knowledge of the Bivle was also imparted
to the students, A

Though by the establishment of Central schools, the
missionaries could @vefﬁame‘tha problem of teaehers,fé'an
extenty they were faeced by ancothey problem f.e, centralization
decreased the number of students in school, the guardian wers
not willingrta‘allawlfheir gir13 to travel openly outside their
locality. The missionaries believed that the fall in the
number of female students wes an importantbroblem, but then it
was compensated by advanteges of contimuous supervicion,

During this period, day schools for girls were established
at all nain missien ﬁtatians»1n.Eéagaiz by the London Missionary
Society at Chinsura and Berhampore as well as in and around

A“‘@ K;P@ Sénw’.}up‘ta, op.cit, g p-?"q! *



117

Caloutta, by the Baptists at Katwa, Suri, Dacca, Chittagong
'ana'aesscre; and by Church Eis sionary Society at Burdwan,
Kalna, Bankura and Krishnanagar, 42
* Apart from the day schools established by the misciona-
rias,they alse established orphénages. Host of these érphanag@s
were open to bath boys and @iﬁlsa Adomy in his Thi ”
gives a detailed aecaunt of Orphanages established by the
missionaries. He states that in the district of Hoorshedabad
an English @rphaﬁ,girls andvinfant school was established.

Rev, Paterson of Lcmdsn Misaionary Society instructed pupils
43

gratait@ugly,‘za@ n&mbér of pupils in his orphanage was 13,
These students bélonged to variocus ocastes. Apart from instruct=
ing the pupils in 3 Rs. the knowledge of Biblé was also
impafteﬁ* Scholars wrote thelir lessons on slate and on papers,
‘ ﬁasﬁ of these orphanages were superintended by the wives
of the miSSicnarxeag Orphanages opened by thé Church Qf‘Scotland
in Calcutia however were the most i@p@rtant,&&
The thirﬁ important agency for epreading female education

was "domestic education® or the Zenana system. The Zenana system

was encouraged by missionarieg, for it provided education to
niddle and higher classes. Vomenfolk of respectable families
generally did not go to day-~schools opened by missicnaries.

&3, williem Aﬁam, Opacit.
Ma K‘I{i mm, '@ﬁzﬂiﬁg; PQ125§
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They raaéivga insﬁruction in theif hcmes by visiting teachers.
In order that they might conduct the syatem with sumﬁess,

Eurasian and Eng1¢eh tutars were given neeessary training in
the Narmal sthel attached ta %he Central school of the lLadies
Soctety. The¢Zejana_s;’tam conducted by Rev, Fordyce and
Mrs. Mullens succeeded in getting aacegﬁ to some of the aristo~
¢rati¢~famil¢es of Calcutta, Miss Toogood ofthe Normal school
-wﬁs‘ﬁﬁll‘aeqﬂainﬁed with,Bengéli; she béaame the first success-
£l lady teacher under mission. She instructed the
laides in their r@spectiva home in readiﬁg, writing, letter

Zenana

gampasition and Ordinary accounts besidesseriptural teaching.,
Regular exam&nations were held behind the screen or g“_gggw
Suitatle rewards were given to those who were suacsssful in the
examinati&n;éE , |
The main aﬂvantage of thia syetem was that even the
growm up 13&1@5 could acquire the rudiments of learning witﬁ&ut
going ts écheal. Wgr many years the Zenana sys%em was popular -
in Calautta.
| Therefare,%he three agenﬁies through which the Chriﬁtian
v%iaminnaries promoted female educatiﬁn, nelped them in gainang
support from the natives,ﬁespiﬁe gainiﬂg suypﬁrt from thﬂ
peopley the missianarias'faceﬁ~many preblemay As ﬂepicteﬁ in
the third chapter, the strong prejudice against female eduﬂation
]always proved ta be a gource of obstacles similarly, the

45, ﬁ;'L;BaSakg 00.6ite, Dalh5=46,
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emphasls on imparting the knowledge of the Bible made the
peagie_V§§y suspiciousn, yaﬁy»parents,feare& that their
&aﬂgﬁ%ﬁrs; by going ﬁﬁrmissianafy‘schaals, would be canvér£ed
to Christianity, Though the missiomaries constantly faced
these problems, they continued 4o expand thelr activities,
ng female education. Some of the missionaries m@r@

rogard
supported by the Bengell inﬁelligentsia e¢sg« Raja Radhskanta
Deb supported Miss Cooke in hor educational aectivities,

| Thﬁagn the‘mis5i¢nari@$\gr@at@y sontributed to female
eﬁ&ﬁgﬁi@ﬂ, thairraetivities remained confined to the lower
sections of soclety, Adam, in his Third Report, states that
he saw 175 girls in four female schools in the dlstrict of
Burdwan in 1838, Of these one was Muhammadan, 36 were either
daughﬁérS'ﬁf"Chris%ian parents and Orphens supported by
niesionaries and 138 Hindus, Of the Hindu girle 58 were Bagdis,
5ﬂ8~fueh15, 17 Bauris, 17 Domes, 12 Haries, © Vaishnana
6 Tantis, zichgadasg 1 Kurmis and 1 B *ggggfké The varicus
incentiv@s ﬁﬁi¢h the missionaries gave to the students ¢.g.
revards to saeceasful candidates, prizes for regular atténdanee,
consisting ofnm@ney aﬂﬁ cloth, attracted many lover caste girls
to female schobl, Even though among the higher caste; female

eduuatieh was not popular, we do find occasional r@f&rancés
to giria from the Brehman caste acgulring education, Mest of ,
the girls of higher caste ag portrayed earliier,; received
}educatxan dﬁmestieallyp

46. Quated in KsK. Dutta, opscits, P.130¢ See also Willianm
ﬁd&m, kel :&Giﬁt . ¥ 13‘305:.
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Thusy the missionaries played a ploneering role
régarding.femaié.aduaatien; Thay'helped in bresking the_age-
0ld prejudice against i@maie;educa%ion@ Despite their efforts
being limited, they did lay the foundation of female education
during eur period, - ' | |

The ideas imparted to the pupils in the missionary
 schools were religlous as well as secular, The Bible was taught
© in &11 elementary schools as well as higher educetional
institutions, established by the missionaries. In fact, the
Bible was tramslsted in many Indien languages, particularly
Bengali.This indicates that like the trasditional sducational
* institutions, the missionary schools algo emphasised on
religious education, Many scholars failed to examine this
similiarity, Apart from emphasising on religious aspects,
secular aspects were also emphasiseds This is evident from the
fact that students were imparted the knowledge of Western
sclences and litersture, and even traditional subjects were
taught. ' v ‘
| The section of the sotlety which benefited from missionary
education were generally from the lower castes. This is meinly
because the missionaries imparted education in va?naeulars,
i.e. Bengali, the spoken language of the people, The curriculum
in their schools was relevant to their requirements, Like the
indigenous vernacular schools which gained popularity among the
lower ¢aste, the migsionary schools alsoe acquired a wide base
amongst them, Also, the missionaries fram the very begihning
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W@re‘intéréateé.in:unﬁer%aking their educational activities
anmong these ¢lasses and thérefnrefthey concentrated on vernaw
-@ﬁ&a?xsahgals@ They decided to bring cﬁangés in these schools
p PR VQﬁnaéuiér‘ﬁahﬁalég However, 1t is inmérgating to note
 that in‘apme distﬁints;%he Brahmens increasingly acquired
education in missionary schools as we shall indinaté'belawi
In his Third Report, Adem states thét.in the district
of Beerbhoom, the number of scholars waé 574 Qf'wﬁ@muﬁﬁ'weré
the children of native Christian parents and 47 were Hindus,
The caste of the ﬁindu43éhalars~wéré&7 |

Veishnava « 2, Vaidya @~ 2

Hacd =4, Dhoba  ~1

. These figurés given by Adam cieéfiy.indicaiertha% the
"Brahmans, in the district ai‘Beefbhaﬁm; largely benefited from
missionary education. I£ also indicates that the Brahmensg
fauné-tﬁe education received in Migsionary schools more usefal
%ham'theirsg They th@wefare-incréasingly acquired it. They
‘found their own educational institutions incapeble of meeting
the requirements of time, The shift in emphasis £rom tradftional
a&ﬁcétianal institutions to missionary institutibns by the
Brahmens and other higher caste, to an extent, also explains
' %ﬁefdéﬁlﬁne-iﬂ‘%raaitienai education,

47, Ibidss P.300.
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- It would be a mere exaggeratién'to ¢all the missionary
schools a peplica of the traditional pathsslas, Though they
‘retained indigenous ?raetia&s,they introduced certain changes
whi¢h~maﬂe'§hem superior in many ways to indigenous schools.

' By introducing printed books in place of menuscripts, an
- efficient system of supervision, of holding regular examina=
 ‘tions, the introduction of Western science and 1literature in
vernacular and by glving rewards to able students, théy not
@ﬁlyuimprﬁ?aﬁ the guélity of vernacular education,; but also
laid the foundation of modern elementary schools.

In fact, the missionaries had brought Adam's suggestions
i.e. encouraging vernacular educé%ien into practice, Like Adanm,
they had reslized that introduction of an alien system of
 education. would be fallecious and agreed with him that the
best medium to impart knowledge would be in the mother-tongue
of the people. Therefore, the miswicnaries engﬁurage& Bengali.

The successful application ¢f vernacular language as
the medium of ingﬁruﬁﬁi@n in miscionary schools also ghowed
‘the Government that what Adam had suggested 1,e, encourage=
mant of vernacular education, could be applied in.praetice.,
It is however interesting to note that though the Government
was aware of the suecess of Missionary Schools, it did not
promoté them. Instead the Govermment decided to promote English
education by the Resolution of 7 March 1835, However, the
Qﬂ&iey of the Government graduslly ﬁhanged;ﬁa’Tha Educational

V'&Sg For details about Gﬁvern@ent policies see thapter V.
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Besp%tch of 1854 clearly stated that vernaculsrs asg well as
1glish were to be encouraged at gecondary stage.

Despite not recelving much help from the Government end
constently fecing ﬁppésitien from the people, they succeeded
iy eotablishing 8ehﬁéis-whigh.r@présénﬂe&-a gynthegis of
Yestern and indigén@uﬁ éducation. Like their successiul educa~
tional experiments in England, i.e. providing cheap schools
to the people, they provided similer kind of schools to the
people in the Presidency of Bengal. In fact,. the credit of
diffusing education among the people should g0 to the missiona=

ries during our period.

However, the greatest contribution the missionaries
made was in laying the foundation of female education not only
in Bengal Presidency but in the whole of Indie, Here also,
they faced strong opposition from the people., Despite this
obgtacle, they continued to expand female édu@aﬁiﬁﬁ and thus
bresk the deep rooted prejudice of the people. In fact they
made the people realise that ﬁheir'pfajuﬁiee‘had no basa. Meny
enlightened Indisns like Rammohan Roy and Rakhakant Dev,
supported the missionaries in their promotion of femele

education,

Similarly by es%ubiishing printing press in Bengal
Fr@sidanay, the missienaries did a great service in expanding
Bengall lenguage end literature, Many books, journals and
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49 were printed and circulated among the people.
In short,literature was within the reach of common man, Books
on various subjetts covering from Western sciencesand
1iﬁera%uresﬁotra§itiaﬁal aubﬁeatauwére_grinted mostly in
Bengali and were greatly used in Missionary schools.By using
printed books in their schools %héy'cultﬁvateﬁ the interest
in reading among the people. We find that many of the Bengalls
who had the benefit of education in missionary schools also
begen publishing books and journals in Bengall,

Thus,the encouragemeént given to vernacular education |
by the missionaries challenged the traditional Brahmenical and
Persian education. As portrayed in the earlier chapter, they

witnessed & gradual decline due to want of patronage and also
because people h@i@ngigg to the upper caste e.ge Brahmens, who
had the benefit of traditional education gradually began to
acquire Bengali or vernacular education. This shift from

&9‘ ”he Serampare m&sai@naries were pioneers in publishing the
£irat monthly Bengali Magazine, the Digdarsan or "Magazine
for Indian Youth” 1n April 1818; The main object of th
magazine was to stimulete a spirit of inquiry and diﬁfuse
inforgation among the peoples It contained various
articles e.g, articles on steadl boats, Newton's dliscovery
of the Law of Gravitation, metal, Boteny of India,
accounts of Ancient and Modern nations, etc. Magazines,

: ggurﬁals became popular in Bengel Presidency and the
leutta school book gociety took a thousand copies for
using as school textebooks. The Serampore Missionaries
alsy took the lead in publishing newspaper e.ge Same ha"

Darpan or the Mirror of Neys was published in Hay 181

This paper contained useful information on the appoinxment

of Judges, collectors and so on. Like Dipdarsan, Ssmachar

, “also became popular among the peap Ee ' -
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ac@uiring'tﬁaditianal education to warnacular;*explains the
popularity of vernmacular education as well as its importance
being reaiiséé by the rising Bengali intelligentsia. The |
popularity of vernacular education also indlicates that it
was open to all sections of soclety. The common notion held by

N

stholars -that vernacular education was not popular among the
higher caste-ark,3ﬁ‘,f1@k\cannéﬁ be accepted. Infact, in the
late nineteenth and twentleth centuries,educated Bengalls
belonging to this class, iﬂareasiﬂgly emplay&d;ﬁengali ag the
chief medium to express their ideas to the people. Graduslly
its eignificance as stated earlier was realized by the Company
officials and therefore, the Educational Despatch of 1854
clearly stated that vernacular education was 10 be encouraged
.at.%he>se¢endary.$tage of educetlion. '



During our period the East Indiz Company was busy
fighting wers, signing treaties and settling debts and so it
could not pay much attention to education. In fact, the
~aﬁuaatiﬂmi policy of the Company was marked by series of
émx%imente, which finally culminated in the passing of the
Educational Despatch of 1854, This Despatch on the one hand
decided the fate of indigenous educetion and on the e%h;er hand
laid the foundation of modern or western system of education.
Before aminiﬁg the educational policy of the Company,
it is essential to know the various forces vhich opsrated
during our pet*;i@a and which influenced its formulation,
Foremost among them was the philosophy of the peried. It was
the Orientalist philosophy, which influenced the educational
p@lﬁ;@y in the initial stages and later it was the utilitarian
philosophy which got the upper hend., Among the other forces
were the Christien migsionaries and the Bengali intelligentsia,
who were considersbly responsible for the shepe that the
educational poliey of the Company ultimately took during owr
period, A study of these forces would also indicate that the

Company's policy was not formulated in isoletion. In fact,
it clearly reoflected the forces of the period. Perhaps the

i
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varylng 1n£1aenea?éf each one nf‘é£é591fb?€88‘whiﬁh were

minant during a particular peried did not enable the Company
to formulate a uniform educaticnal policy. It was subject to
significant chenges e.gs the early educational p@iiey‘ﬁas-
influenced by Orientelist philosophy and iater by the
missionaries and the utiliﬁa?iansgihis chapter proposes to
highliight ﬁh@hvariﬁus~farcas\mantz@ﬁﬂdlherafwhiﬁh.uztimately
shaped the educational policy of the East India Company,
Nesdless to mem%ian.ée?e that its policy towards Indigencus-
education wae an inherent part of its general policy towards
education in the Bengal Presidency during our period.

The mid eighteonth century marked an important develope

ment in the @ﬁliﬁigai history of the East Indla Company. From a
%raéiﬁg;ﬂrganizatian it beaama-thé rulers of Bengal, Bihar and}
Orissga, The political authority was agquired not by the battle
of Plassey; but by the treaty of Allahabad in 1765. By this
{or the rignt of collect~

treaty, the Company was given the Diveni
ing revenue) of Bengal, Bihar and Orissa. Gradually the grent
of the Nizamat right (i.e. defence and oriminal Justice) made
the Company the virtusl rulers of these reglons, in fact, this

political development, had far reaching consequences, fof now
the Company had to formilate its pelicy,not as a trading
organization but as rulers of the Bengal Presidency. In formula=
$ing its political, economic and educational policy, the

East India Conmpany was influenced by the spirit of the #ge,
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The eighteenth century was the Age 0f Enlightenment, an
age of diséovery, motivated by the-idea.af recovering the
missing links of ecivilizationg it‘was an age that displayed a
perfect equipoise between reversnce for the past and pride for
its neo~classical eivilization. To the newly discovered East
Ao India; its attitude was one of wonder and discovery, even
awa-ahﬁ reverence, Scholars who were genuinely interested in |
digeovering the A@ién~civilizationxanﬁ promoting it were known
as Orientalists. They were the products of the eighteenth
century world of raﬁieﬂalism. ¢lassici$m; and cosmopolitanism,

'The=@rientalists1ﬁ§%gg§§§§_§§§wggzigyMw“??w§he Company .
from 1765 to 1813+ In fact; tﬁsir'iﬁiiuenae é@nﬁinﬁ%é‘tiiiiﬂaiai
Under its influence the Bast India Company did not bring
drastic changes in social, economi¢ and educational fields.

They atrongly believe& that any hasty innovations in these
fields would produce wviolent reactions in the country. Therefore,
they decided to conserve the traditianaljpraﬁﬁﬁées_er~ma1ntain

1

the status-guo. Western ideas and practices were to Ee intro=
dﬂce&'cautiausly and graéﬁglly, Regarding education they offered
a plan of synthg§§§_§§§;§§g§g§naticn. which they considered to
be the only valid means of regenerating India, The diffusion of
w@stann>knawledge-waa a proposition involving cultural‘trangw
fusion and for the trangfusion to be successful and creative,
the véins of native culture could not be allowed to die.

o 'gm Kopf, British Orientalism and the Bengai Renalssance,
Pida - o » ' |
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Therefore, the Orientalists felt that the acheme of modernising
édunation would depend on the native foundations,®

Under its iﬁfluenne, Warran Hasting; the Governor (eneral
of Bengal, laid the foundation of Calélitta Madarsah in 1781,
The'main ohject of this iﬂsﬁiﬁu@ian was "to qpaliiy the song of
thammedén gentlemen for responsible and lucrative offices
“in the state, even at that date largely monopolized by the
Hiﬂﬁﬂ&i”g The Qéﬁt:ﬁf this institution was privately defrayed
by the Governor-General, but after two years he was reimbursed
and the iﬁstituti@n.wag handed over t6 the Government.

Tha curriculum in the Madarseh consisted of natural
phiioaayhy, theel@gy, law, astrenemy geameﬁry, arithmetic,
logic, fhetorim, cﬁatary, and grammars In fact, the curriculum
in the Calcutta Nadarssh retained its earlier character. The
students were arranged in éiva classes,y they received gtipends
from Rs.6 to Rs.15, according to the class in which they were
enrolleds |

Like the Mughal Nawabs and the nobility, the Bast India
Company under Warren Hastings, patronized the Madarsah by

2» H&He wilscn wag & member of the General Committee of Public
Ingtruction, He belonped to the Orientelist group. He
believed that Wesgternization of Indis should follow & path
of indigenation through native medis, §articular1y classical
langueges;, Sanskrit and Arabic. These languages should form
an ;mportant part of curriaulum, For detalls see, K.K.
Ghatterjée,,, 1igh i ; , 8y pﬁ135~3?, :

4, Ibid., p«30,
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granting iénd of an estimated value of Rg429,000 a year,
ﬁ?arﬁ_fff%ﬂ§§§§§§§§hingmxhewCaleuita_ggggggggj Hagtings
also h;i;—a;a the foundation of the Asiatic_Society of Bengal in
%%éh» The main obﬁégﬁiv@ of ﬁhe SacietY was to make available
ég;iién translations of Oriental classics. The resulting
~Journals, Asiatick Researches,became popular among the European
scholars. Fiva‘volumes of the Researches were published by 1797+
Ahe first President of this Soclety was Sir William-Jones\—
 His contribution: o the Society was very outstanding. His 10
Presidential discourses to the Soclety were epoch meking in
the history‘ﬁﬁ'western.knawiadge-bf'tne Eas%,%,ﬂe explored the
language, literature, phiius@pny and science and laid them open
to the scholars of the wﬁﬁi& wnrlé; His knowledge of Sanskrit
engbled him to translate miny of the original texts e.g. the
Lay of Venu, This work of Jones was later developed By Thomas
CDleﬁ?ﬁle;é whé finished the work begun by Jones earlier,
g/Wigliam Jones was assisted by Rathaniel Halhed and Charles
Wilkins, Halhed not only mestered the traditioﬂal or classical
lenguage but also vernaculars, In 1778 he published the Modern
ngall Grammor which greatly alded the Bengeli language.
Ce Wilkins, like Jones, had mastered the Sanskrit language and
translated the | Nagava ‘

5. A. Mervyn Davies, Warre
Dehi2ley g

6. HsT, Colebrooke developed the Sanskrit departmént of Fort
- William College. He had mastered the Sanskrit language and
published many works in it., His important work was the

compilation of the Sanskrit dictionary in 1808,
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Thus, the Asiatic Society, founded by Warren Hastings
greatly contributed to Oriental langusge and literature.”

Like Varren Hasﬁinga, Jcnatﬂan Duncan,; the Resident at
Bandrasy; laid the fonn&atien of Banaras Sangkrit College in
4792, Like the Calewita Madersah, the curriculum in the
- Banskrit College was similar to the one existing in the ﬁg;gﬂ
The cou¥se consisted of theology, ritual, me&icine, music,
artgy grammars praéa&y; saaraa'leﬁigbgraphy, mathematics,
. - metaphysics, logic, law, history, ethics, philesophy end
poetry.” |

Thus, the establiahment of the two classical institutions
”{ and Banaras Sanskrit College, clearly

1,0 Caleutta Ma,';‘
reflects, that the educational policy. = of the Company, was
influenced by Orientalism, Also the contributions of the
Asistio s@&iety'bears %es&imany‘%e this faat@ Most of the

Sthlarﬁ'wha'WQralaaé&eiaﬁed with the Asictic Soclety engQ

: William\aahes@ HiTs Colebrooke, N, Hélhed; not oniy contributed
to classical and‘Vérnéeuiar.lﬁteraﬁures but showed keen interest
in Indien civilization., They conducted deteiled researches and
'vnanzﬁ@u51y agreed that India hé& a glorious ﬁﬁltural hsfitage;
They alsc portrayed that in ancient times,Indian art,»arehiﬁec~ 
ture, literaturs, gavernmént and so @n;vwarefhighly developed. |
In faet, Indian civilizetion, according to them had surpassed
the other civilizations., Also the notion of "Golden Age™ in

T+ Ha m?-arﬁg 0 Gi*‘- -+ Ps31s
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Indian history Qriginaﬁeﬁ'in their writings and accﬁnhtsg
Therefore, the writings of these schdlaré_alsa reflected the
- spirdt of the age i.e, Orlentalism. \

Apar%'fram %hejphilcsagﬁy of the peried, the Company's
‘Eduqatimﬁalfpeiicy was - influenced by the practical re@nireé
ments of the time, The‘ébmpany officials realized that without
the support of the.@aepie@‘particaiarly_ﬁhe influential
sﬁnti@ﬁs of soclety, they would not be able to ¢cnaolidat§
‘their newly acquired power, Being elien to the country, they
realized that thelr dominion depended not only on their own
military pover, but also to a large extent on tolerance and
,Qaqfiéenéé of the upper classes, Therefore, the Company
officlals decided 1o maintain the status-guo. They also needed
the support of educated and influential Indians in subordinate
posts in the administration. Therefore, tﬁe reasons of adminige
trative expedicncy compelled the Company to encourage traditional
education. This is clearly reflected in Jonathen Duncan's
letter to Lord Cormwallis on 1 January 1792, In this letfer
hewétat@d: | |

"The second principal advantage that may be

though not without being participated in by
. the British subjects, who are to rule over

8, William Jones in 1786, for the first time seriously
considered that Indla's Golden periocd as a culture lay
in a remote unchartered period in world history. For

details see, DPavid Xopf, op.cit . ¥ p«ﬁ’ﬁ*‘iﬁ-
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thems by presérving and disseminating a
knowledge of the Hindoo Law end providing

a nursery of fubure doctors and expounders
thereof to assist the European judges in
the due, regular and uniform administration
of 1ts genuine letter and spirit to the body
of the people.¥9 . ,

The practical requirements of the period, as well as,
the philosophy of the ages also ied to the establishment of
Fort William College or the "Oxford of the East" on
40 July 1800, It was established by Marquis Wéllasiey for
training young Engiish a£figers into afficiéﬁtréevvted civil
servants of British empire in India,

The students belonging to this college were teught Arebic,
lyersian; Sénﬁkrit and Vernacular languages. They were also
taﬂght Islaﬁie¢an& Hindu Laws. Apart from this, students wére
ingtructed in the English laws, political economy, w@rié
gederaphy and mathemaﬁics;19,?he-sciencés that were taught were
natural higtory, Botany, Chemistry and Astronomy, Thus, the .
gourses tought in the Fort Willilam College presented a synthesis
of indigenous and Western gystem éf=edneatiqn@ '

~ The students were instructed for three years, each year
'beiﬁg divided into feuf quarters, Public examinatian‘in.nativeb
languages were held annually and qualified students received
li%@ral anﬁ cash rewards. In order to ﬁurther'&ngaurage the

9% Hs Sharps © ‘ .
10, David Kopf, 9p.cita,
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stidents, Wellesley madeit clear thats "promotion in the
clvil service shall be necessary result of merit publicly
approved aceerding tv the discipline and institationg of the

cﬁllege.“1ﬂ

He alsp authorized that a sum of Re.300 would be given
every month to the students during their three years course
of study, This clearly indicates that Wellesley genuinely
wanted to promote Orientalism. He also assigned Rs,5000 (£ 625)
to students who knew Sanskrit or Persian language and who
passed difficult examination in Islamic and Hindu daws,
Similarly, a student who was prafieient in any Inﬁian languagé
was given Rs.%,GOO.qz It is interesting to note that the
incentives glven to the students in the Fg?t.%izliam College
was in ﬁharp»aﬁﬁﬁfast to %ﬁe traditional tols which failed to
give any-en&o&ragamegt ‘o their students, The lack of encouras
gement could alpo be a vital factér in hindering 1iterary"
| development during the early periods,

Some of the scholars agsociated with Fort Williem College
greatly contributed to tha-elassical as well as vernacular
_1&%&?&%&?&35 En 1803 Gilehrist had completed the translation
Agsop'ls Fables into Undu, Arabic, Persian,Sanskrit, Bengali
and Eﬂgliﬁha After Gllchrist left Fort William; he was replaced
by William Hunter in the Persien department. Hunbter published

“16 Ibﬁ.dt, p&zf’gi
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m@rké in Urdu, sn Hindusteni English dictionary in two volumes
in 1809, The Persisn department was very popular in the Fort
Williem Colleges Similarly, HeTs leebraokﬁjwﬁm developed

. padesha in

ﬁhe ﬁana&iit‘d@pavtment of the college wrote Hit
4804, It was @ubliﬂhéa with the assistance of Carey. This
work was a trenslation based on the collation of six manuw
goripts. In fact, his work sausﬁiﬁuﬁed'tha first attempt to
employ the press in multiplying copies of Sanskrit works with
& perfect E@véngari syllabary. In 1810 Colebrooke also ﬁﬂbiiﬂhﬁﬁy.
"The traa&laﬁianvﬁf two Trestises on the Hindu Law of -
Iﬁhéritansés“iE The two treatises were meant to assist graduates
who w@re~ta,gerveias.audicial pfficers in Bengals

The ?@ﬁnaeular ﬁepar%m§at wag placed under ﬁhe‘ﬁaptist
nissionary wiliiam-ﬁarey§ As portrayed in the earlier chapter,
Carey had mestered the Bengeli language. In 4806 Carey published
the first gystematic Senskrit gfémmar, He divided nis works '
into £ive:héaksgﬁh§ first @eal%:with'm@iificaﬁiﬁn,af Sangirit

14

lettera'whaﬁ Jjoined. The second eancenneé 1tself with the rules
of declinable and undeclinable words. In the third book,Sanskrit
- verbs were conjugated and then described in thair‘&eriyativé
function, Carey digcussed and examined Sanskrit Grammar, |
particularly nouns in the next book. The final book was devoted
ta<synﬁax and ﬁo-exeraisea-xnr*gﬁudanﬁs@ In the appendix en

13. Ibld;s p:88-89.
e Sse'chagﬁer'xv;
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exhaustive alphabetic list of Sanskrit roots were given.

) Th@.assaéi&tiﬂn of Cavrey with Fort William College was
very iméﬁrﬁéat ?aaauﬁe on the one hend it helped the College
and on ﬁha»athaég,ii helpeé sérémpﬁre'Missianaries'te‘ﬁhich
Carey'belﬁagéda The entire vgrnaaular'neﬁartmen% wag\ﬁependent
6n,himq This 1s because Carey had a thorough knﬁwie&ge of the
Bengeli language which helped him to translate many useful

works into Bengsli. The Serampore Mission not only got financial
help but elso benefited from utilizing the frults of the '
college for the ultimate purpése of mass evangelization. The
appointment of Carey in this ccllege also improved the relation
ba%we&n'ﬁhetmissinnaries and the Goverrment vhich was strained
earlier, 13 | ' o

Most of the gcéalars who contributed to classical as well
as vernacular literatures were assisted by the rising Bengall
intelligentsia. They asgsigsted in ccmp;ling bookss selecting
méteriala‘far readers and alén asaiséeé.t&e‘prafesﬁars in
-ﬁeaghﬁng@ For ézample; Carey was assisted by Mrtyunjay Vidyae
lankar, who was hié Chief Pundit in the Bengali department. Apart
from assisting Caray, he himself @aﬁpiiad & book in Bengali.
His earliest work was Batris Simhasan (32 Thrones) which he
wrote in 1&02;16 This was & trenslation from Sanskrit to
Bengeli. Alsc Remram Basu helped Carey in translating sections
of the Bible into Bengall. Like Vidyalankar he wrote Pratapaditve

15 Seehéﬁaﬁﬁ@v‘r?ﬁ '
16, David Kopf, gp.cit., P.113.
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Charitra (nistorical sketch of Raja Pratapaditya) which was
also published in 4802, This work of Rampam Basu was also
considered as the first plece of original prose in Bengall.
Thus, the estabiishment of Fort William College greatly
contributed to classicel as well #y vernacular literatures.

It also maée:pfinxing'ana publishing in thﬁ‘ﬁlasaiﬁél,and
vernacular possidle in India dn a large scale,

Therefore; the educational Institutions established by
Warren Hastings and marquis Wellesley promoted classical |
efiucation. Versnacular education on the other hand wes pr@mﬁtedr»
by the missionaries. Despite the encouragement given to
classicel education we do find that between 1765 to 1813, the
 efforts of the Company was like a drop in the ocean. The gradual
decline, which the traditional education witnessed, as a resﬁlt
of political change i.e. from the Nawabs to the East India
Company, continued to be manifested during this period. The
Company offi@ialé did very little to check this phenomena., In
fact, Lord Minto, who was the Governor-General of India, from
1806 to 1813, clearly stated in his Minute, dated 6 March 1811,
that aiassiﬁal.aducéﬁian was gradually declining. He wrote in
his Minute that: |

"It is a common remark that sclence and literature

S Loasn: Fron every Lomuizy whiin T heve peen "

énabled to make on thig interesting subject, that

memper of-the Learned Lo not enly dininished, but

the ¢ircle of learning even among those who still
devote themselves to it appesrs t0 be considerably
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contracted: The abstract sciences are abéndaned,
polite literature neglected and no branch of
learning cultivated but what iz connected with
the peculiar religious doctrines of the people.
- The immediate consequence of this state of
things is the disuse, and even actual loss; of
many valuable books; and it is to be apprehended
that; unless Covernment iInterpose with a
fogstering hend; the revival of letters may shortly
become hopeless from a want of books or of persons
capable of explaining them."17
Therefore, Lord Minto stated that greatér emphasis should
‘be laid in promoting classical education. Being an admirer of
Oriental literature he also felt that its cultivation and
promotion would be useful to the Western nation.
Thus; while the Governor=General and the Compeny officlals
were promoting classical education, Charles Grant, who wés 8
gervant of the Company in India, and later a Director and
Member of the British Parliament, criticized the educational
policy of the Company. He not only criticized the educational
- policy but alsoc had a very low opinion about Indian society.
His close agsociation with the missionaries in India e.g. o
Thomas, the Baptist Missionsry of Calcutta, ¢learly convinced
him that Christianity alone would regenerate India, In 1790, he
returned to England, where he established close relation with
the evangelical movement,This movement was led by Wilberforce
of the Clapham Sect. Wilberforce also shared the same views of
Grant, In fact, Charles Grant and the Bvangelical under Wilbers
force proved to be & poverful challenge to the Company's

1?0 H, Shﬂ&"?, 9 Qtii Ps 19:
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- educational policy.
In 1792, Grant wrote a treatise entitled QObservations
on the state of soclety amdng the Asiatic subjects of Great

f Improving it. In this treatise he enumerated the various
evils which beset Indien saciaty@The main cause of these evils
| according to Crant was the ignorance of the people, which
could be removed, by spreasding Christianity and disseminating
the Sﬂi@ﬂﬂ@‘@ﬁﬁ literature of Europe. In his treatise he
stéteé thaﬁﬁ‘ |

"The true cure of darkness, 1s the introduction
of light, The Hindoos err, because they are
dgnorant; and their errors have never fairly
been laid before them. The communication of our
light and knowledge to themywould prove the best
remedy for their disorders; and this remedy is
proposed, from a full conviction that 1f Judicw
iously and patiently applied, it would have
great and happy effects upon themy effects
honourable and advantageous for us,"18 |

Regarding the medium through which sciences and iiteratufe
were to be imparted,; Grant sugpested that English should be
adopted as ‘the medium of instruction. He said:

"There are two ways of making this communication:
the one is, by the medium of the languages of
those countriess the other is by the medium of
our own, In general, when foreipn teachers have
proposed to ingtruct the inhabitants of any
country; they have used the vermacular tongue of
that people, for a natural and necessary reason,
that they could not hope to make any other mesan

Erd
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of communication intelligible to thems This
48 not owr case in respect of our Eastern
dependencies, They are our own, we have
posgessed them long, many Englishmen reside
among the natives, our language is not

unknown there, and it is practicable to ‘
diffuse it more widely. The choice, thersfore,
of either mode; lies open to us; and we are at
1iberty to consider which is entitled to
preference«.«s++ The acquisition of a foreign
language 1s, to men of cultivated minds, a
matter of no great difficulty.... Superior in
point of wltimate advantsge does the employment.
of the English language appearj and upon this ‘
ground, we give & preference to thet mode
proposing here that the communication of owr
knowledge shall be made by the medium of our
own language.es 19 |

- Thus, the suggestions made by Grant in his treatise
challenged the educational policy of the Compary, which on
1 the other hand was determined, to promote education through
classicel langusge {.e. Sanskrit and Arabic. His treatise
heiped1in eduéating contemporary English opinion on the
gahéaaﬁ»af education and meking Parliament realize the urgent
heeé&aity-@f organizing the educeation of Indisn people. In
fact, the missionaries also used the tr@atise'as a basis for
asking the Parlisment to promote education end allow Christian
‘missionaries to work in Cﬁmpény?s‘terriéaries; ,

Graﬁﬁ,beiﬂg the member of the Parliament and alss the

Ehaiﬁmaﬁ of the East India Company in-aaaﬁg could exercise a
lot of influente in Parliament regarding the affeirs of the
CGmpany@ Therefore, wh@& the Charter of the Company ﬁas

19+ Ibids, p.81-82. ..
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renewed in 1813, an educational clause was added to it,
which formed the 43rd section of the Charter. It stated thats

"1t shall be lawful for the Governor=
General=in-Council to direct that out »f

any surplus which may romain of the rent,
révenues, and profits arising from the

sald territorial scquisitions, affer
defraying the expenses of the militery,
eivil, and commercial egteblishments and
paying the interest of the debt, in nanner
hereinafter provided, & sum of not less

than &ne lac of rupees in each year shall
be set apart and applied t0 the revival and
improvement of literature and the encourage=
ment of the learned natives of India, and
for the introduction and promotion of &
knowledge of the sciences aronz the inhabi-
tants of the British territories in India."20

Thus, the educational clausé of the Charter Act of
18ﬁ3,'marked an important development in the history of the
East Indie. Company, For the first time the Company was made
. to take the réép@nsibili@y of education, In fact, it became
lawyful for the Govermor<General-in-Council to promote education
by setting apart,a fixed sum of mbney,-ztvis also interesting
' to note that whereas the Company was nade to take the respongiw
bility of education in India, in»Engiana, aducation was still
not regarded as the state subject. It\was only in 1833 that
gavernment took interest in education for the first time and
made an annual grant of £ 20,000 to aid schools maintained by

Charity organizations, 21

20, Ibidey De22s :
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| Despite the Charter Act, we f£ind very little changes
in the educational policy of the Company. Thevccmpahy continued
the policy of encouraging Sanskrit and Arabic studies, It
could do very little for education because 1t was»ﬁeaV£ly'§re~
occupied with the Pindaris and the Maraéhass In fact, during
this period it was missionaries who actively contributed in
promoting education particularly ve:naéular‘ééuaaﬁiang In
fact, the Charter Act hadwinﬁugurateﬁva new era'for the
missionaries, They ¢ould carry on their activities 4n the
Company's Dominionsg, Perhaps we can also say that after the
 Charter Act was passed it was the missionaries who actively
promoted education. | |

However, the policy of the Company gradually changed.

By the Resolution dated 17 July 1823, the Covernor-Genepsl~ine
Counicil appointed a General ﬁcmmit%ea of Public Instruction

 for the Bengal Presidency. The grant of one lakh of éupees

provided by the Charter was also @ianaﬁ'a%‘its disposal, The
Committee consisted of ten members. They were W.H. Hﬁringtén,

who was the President of the Committee; H.H. Wilson was the
Secretary; JgP; Larking; W.B. Marting V.B. Bayley; H.T. Prinsep;
J.Co Sutherlends A, Stirlings H, Shakespeare; H. Mackenzic,2?
Most of the members of the Committee were Orientelist, some of
them were aiaa students o Fert Willism College e.g, H.T. Prinsep;
A, Btirling; J.C. Sutherland and H. Mackenzie, who had already

22, Ing
Pe i

s D54, See also 8, Nurulleh and J.P. Naik, op.gits,
» also H. Sharp, gp.cit., p.57:
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imbibed the Oriental tradition of the College,

Thus, most of the members being Orientalist, it was
natural, on thelr part to promote classical education, In
| fast, the aﬁp&aﬁianal policy of the Committee was a continua«
tion of the earlier policy of the Company, l.2. promoting
traditional learning, Between 4823 and 1833, the Committee
reorganized the Calcutta Hadarsah and the Banaras Sanskrit
College, A College was also established in Calcutta in 1824,
known as Sansikrdt College, The main alm of the College was to
pronote Sanskri%ii@érning; Though English classes were
attached to the college, it was not given much importancé,
‘fw@‘mere‘éﬁien%ai Colleges were established at Agra ana,ﬂeihigv

Apart fram.eétabiishing'tradiﬁianai colleges, the
Committee encouraged the printing and publication of Sanskrit

~ and Arabic books on a large scele. It employed Oriental
scholars to translate English books containing useful hnowledge
into the eriEﬁtai\ciassieax languages,

However, the educational pdlicy of the Committee aroused
ccnsideréble opposition, especially among the enlightensd
Indians like Raja Rammohun Roy. The Rajs opposed thelestaﬁlishﬁ
ment of Sanskrit College at Calcutta, In.a letter to Lord
. Amherst, the Governor=General of Indla, dated 11 December 1823,
Remmohan Roy brought to the Covernment's notice the outdated
‘policy of the Committee. He stated in his letter that the
Committee by encouraging: '

"The Sangscrit language, 8o difficult that
almost a life time is necessary for its
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perfect acquisition, is well known to have
been for ages a lamentable check on the
diffusion of knowledge; and the learning
concealed under this almost impervious veil
is fer from sufficient to reward the labour

- of acquiring 4t. But 1f it were thought
necessary to yeryetuate this language for

- the sake of the portion of the valuable
information it contains, this might be much
more easily accomplished by other means then
the establishment of & nevw Sengscrit College...
If ¢he plan now adopted be followed, it will
completely defeat the object proposed; since
no improvement can be expected from inducing
youngmen to consume & dozen of years of the
most valuable period of thelr lives in acguir=
ing the nicetlies of the Byakurun or Sangscrit
Grammar, "23

Therefors, he snggesteﬂkthéﬁ since the Qbse@%ivaymf
the Government wag ﬁa»impr@ve education, it should promote a
more liberal and enlightened system of instruction. The
curriculun should consist of mathematics, philosophy,
chemistry and otheér useful sciences, He also stated in his
letter that Englich should be the medium of education, Thus,
Remmohan felt that Western Education\shbulﬁ be encouraged
because it was the key to the scieﬁific:anﬁ democratic thoughts
of maﬂeﬁn»W@st;

Though Rammahén.Ray‘s suggeation~were,nat'accepﬁed,-we
do find that during fhisvp@riod the rising Bengall intelli-
gentsia constantly challenged the §ducatianai policy of the
- Committee. In fact, like the Christian miasionarieag the
Bengall in%él&igenﬁsia#,graduallyib@came annimpﬁrtant.farge in

23i Hg Sharp, D oCiti' p"lOQ.
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influencing the educationsl policy of the Company.
~ Most of the Bengalli intelligentsia in their individual
capagities‘had already laild the foundation of educational
imstitutiﬁnsg-which.pfamnte& Eﬂglish»eaucatiahm In fact,
Rammohan Roy had already taken the lead in this field. As
early as 1816-17, he had already established Anglo-Hindu
school at Suripara. The medn objective of %he.schoﬁl was to
: impart English educations The entire cost of the school %as
borne by him. Gradually the school had become very populars
It was estimated that 200 children attended the school, This
initial success further gave incantﬁve to Rammohan who estab=
lished the Anglo-Hindu School in 1822, He was also the first
to take'up the initial proposal for establishing theAﬁiaaa
College or the Mahavidyvalays. This College was founded in
1817 24 The aim of this College was also to promote the
- knowledge of W@stern,seiencea in Englishe
A The @st&bliahment of, Binﬁu College was very important
becguse»it clearly Indicated that English was gaining popularity
among the Bengali 1ntelligehﬁsia; Most of the Hindus of Celcutta
1iberally subsoribed to it, e.g. they gave a sum of Rs.1,31,179%
~ for 1aying.its foundation. It 45 interesting to note that while
the Company was reluctant %o encoursge English educatinﬁ,'the

2&; For Rammohan R@y, see J. Nag, Raja Rammohan Roiﬁ 5@@ alsa
Unmg B&ll, pacsiiniiy 21 i3 - A Q‘tﬁ@? Qf . £ ’ . L& N
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Bengald intelligentsia actively promoted it and also laid
the foundation éf primary as well as higher educational
ingtitutions which laid emphasis on English education.

These developments not only influenced the educational
policy of the Company but had an important bearing on
indigenous education. Mogt of the Bengali intelligentsia, who
‘were the heneficlaries of indigenous education, particularly
claggical education increagingly acquired English education,
This shift in emphasis from traditional to English edueatién
clearly indicated that classical education,had lost its earlier
value, It could no longer meet the reguirements of the time.
In fact, 1t also could no longer me@ﬁ'thﬁ»challﬁngés of the
new education i.¢. Englishg which nci\cnly ¢onferred practical
advantages but also diffupsed sclentific and liberal ideas,
and which found ready acceptance among the people, Traditional
education, on the other hand, continued to lay emphasis on
religioug mspects, In eﬁhef‘warﬁg it had become outdated, Even
some of the conservatives like Eadnakaéta Dev, who wanted to
conzerve and promote their tradition, supported the cause of
English education. Ferhaps iikegthe others, they had éisa
realized that traditional education had become obsolete and
failed to cater to their needs. ,

‘Horeover, some of the Bengall intelligentsia, during
this period owed their status to wealth rather than caste. By
increasingly assoclating themselves with East India Company's
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administration, in.éifief@nt capaﬁitiéagﬁ aﬁ&'alsb by investing
invcammaﬁaé, a lot of wealth was scquired by them. This deter~ |
’ mined tﬁe&r‘sacial position in sacieﬁy;'Theraf@re, traditional
or ¢lassical eﬁucatian was of no value to them because it
continved to emphesise on the caste aystem, It wag natural for
the rising Bﬁﬂgﬁlﬁ intelligentaia; to acqa&retﬂnglish-adaca~
tion, for it held lot of promise to them. The &cquisitiﬂn\bf
English’ education became the roysl road to & secure jobs in
the Qampan§ a3 well ap it enabled the people to gain the-
respectable staﬁuaﬂaflygggg Thus, the Bengalil intelligentéia,
inc¢reasingly dﬁmaﬂded English aﬁucatioﬁ becauge of its social

- and @connmie significance. .

Though the Bengali 1ntellig@ntsia could not activcly
formulate the educatiohal policy of the campanys it did act as
| a &ery signifiagn%.farc@xdnring our periocd. In fact; they
congtantly apgcged the Qrientaliai policy ._pursue& byithe
éampanyf Perhaps later without their support the Company could
not have intrpéuce&,Englighreﬁucétian succesafully in India.
| Thus, the inﬁelligénﬁsié played a crucial role in shaping the
educational pa&icy'} of the ?émpanya

26 Nabakrishna was appoint@d munghi to the East India Company.
in this capecity he soon bulit a large fortune., He held
respongible positions under Clive and Warren Hasting
and was honoured with the title of Mghara 2 For datails
see, A Fa Salahuédin Ahmed, SOH~ Jldeas and :
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ﬁpﬁrﬁ from the Bengali intelligentsia, the Utilitarians
under James Mill and later his son John Stuart Mill, also
influenced the educational policy = of the Company. They
c@nsﬁaﬂtlyvéhailenged‘ths‘Griéntalist policy. - puréued by the
Company and later by the General Cammitﬁee,af Public Instruction.
Mill strongly believed that “the greatési good uf the greatest
number® can be achieved by promoting the-teéch&ng of sclences,
hiatcry and ghilesaphy; and not llterature and poetry, He
found nothing to praize in the Indian institutinns, nothing to
admire in %ﬁe va1nea of the Indian society and religion. In
fact, according to him nothing was worth preserving. He
considered Indian society té'be statié.and stagﬁan$, These
views on Indian society and ingtitutions are clearly reflected
in his book History of B 3£iah Indis which he undertook in
1806 and finished in 1817.%7 |

He exercised a vital influence on the pelicy . of the

Company especially affer his appointment as an Assistaﬁﬁ
Examiner in 4819 and gradually by 1830she held the post of
an Examiner in the Executive Government of the Company. Later
hig son was also appointed in the Exeminer's Office of the
Companys By these appointments it became natural that the
utilitarians would influence the 9elicy . of the e@mpany

2?; 8.Cs thﬁh, Dalhousle in India, 8&8*56, Pels See also
Eric Stokes, Ihe English Utily nd India, p.47-51.
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pﬂrﬁiculari?‘ﬁdueatianal policy. Under their influence the
Directors of the aampany'attacke& the educational policy
pursued by the Committee. In & despatch, dated 18 February
1824, they wrote: . |

“"We apprehend that the plan of the institutions
0 the improvement of which our attention is
now directed was originally and fundementally
erronecus. The great end should not have been
to tesch Hindoo learning, but useful learning.
No doubt in teaching useful learning to the
Hindoos or HMshomedens, Hindoo media or Mahomedan
media,; so far ag they were found the most ,
effectual, would have been proper to be emploved
- and Hindoo and Mahomedan prejudices would have
needed to be consulted while everything which
was useful in Hindoo or Mahomedan literature it
would have been proper to retain; nor would
there have been any inguperable difficulty in
intreducing under these reservations a system
of instruction from vhich great advantage might
have been derived. In professing on the other
hand to establish seminaries for the purpose of
teaching mere Hindod, or mers Mahomedan lltera-
ture; you bound yourselves to teach a great deal
of what was frivolous, not a little of what was
purely mischisvous and a small remeinder indeed
in which utility was in anyway concerned, %28

Thus, the Court of Directors emphasised that great
importance should be a%téched'ta\usefﬁi learning, tnatﬁia
Buropean Sciences. In fact, the Despatch clearly desired that
the Gav%rnmentis chief alm in education should be the advance-
ment of scientific knowledge among the people of India, which
would enable them to come upto the levels of the European
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Tharefore, the eﬂuaati@nai p@licy of the Commitiee were
challenged by two vital forces operating during the first
half of nineteenth century. These forces as stated 2bove, wers
the Bengall intelligentsia and the utiliterians, Most of the
Scholars even state that.ﬁhéy can be consldered as one force
because seme of the Bengall intellipentsia w@re influenced by |
uxilitarian~phileacphyazg 1% was the influence of utilatarianism
that made them supporters of Engliun gdusation.

Thus, - these forces compelled the Committee to change
its educational policy., And we find thet by 1833, English
classes were attached to the Calcutta Hadarsah, end the College
at Agra, Gradually the English classes in these colleges becanme
popular. Statistical accoumts clearly indicate that in the
Calcutta Madarseh the number of Arabic students fell from 75
" in 1829 to 17 4n 1830,5° The number again vose to 62 in 1831,

but this was 25 short of the»maual mumber and the progress of
the student was far from satisfactory. Most of the traditional
subjéaﬁs wara.negleated@Simiiarly in the Sanskrit College at

Caleutta the populerity of Buropean sciences was ghown by the

29 Rammohon Roy was influenced by Jumes Youngy who was &
disciple of Bentham. He hed also introduced Rammohan Roy
to Bentham, through letters. In a letter Bentham addressed
Rammchan as "Intensely admired and dearly beloved collaw

. borator in the service of mankind®, Perhaps this influence
made Rammohan Rey an ardent supporter of Western education,

For détails see, J. Bowring (ed.), The Werks of Jereuv

uB@ﬁtham {Bdinburgh 184%), X, 589, Quot ¥e OB

2y & ixii’ai, p.ﬁﬁﬁﬁﬁu
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decrease in the number of siudents in the Hindu Mathematic
¢lass which dvindled from 32 in 1832 to 8 in 1833.5)
| These. figures clearly indicate that English had become
very papmlar,amcng'the pgcple; Tt also reflected that traditional
education, particuiarly‘claésiaai educatién~wag,graﬁua11y
lossing 1ts earlier value and,impor%ancg and therefore it ﬁas
noe longer demended by the peonle. The Commii%ea further
established at Delhi and Banaras, dlstrict English schoels,
However, these measures could not satisfy the grouing desire
of the people for English education, as well as Company
 officifls who wanted to promote English lenguage,

| Therefore, these developments gradually led tO-arsplit
in the Committee, Oubt of the 40 members of the Committee, only
five supported the policy of encouraging Oriental education
and literature, The others were in fevour of encouraging
English educetion. The supporters of classicael &dueatzan.uere
the Orientalist party led by H.T. Pringsep who was then the
Secretary to the Government of Bengal in Educational Department.
The BEnglish party bad no definite leaders This division of the
Commitiee greatly affected aducation, In fact, no policy could
be formulated beczuse the pdliey formulated by one party, was
rejected by the other, The division of the Committee led to
. many controversies and therefore, not much attention could be
pai@‘ta education, Thié:canirevévsy which plagued the Committee
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for many yaars-iS:aléc knoyn as the Anglicist~Oriental
controversy. In fact, it reprasentﬁﬁ a conflict between the
-changing philosophies and theughts of the ages It was between
those who wanted to conserve the tradition of the ?agt and
presefve-i%s inatiﬁuticns.anﬁ thoge who wanted to bring radical
chenges in the existing institutions, by introducing and
adopting Western models, | o

mhe'ﬁﬁglieisﬁ Orjental controversy continued to exist
when Lord Willilam Bentinck became the Governor~General of
Inéia, The policy he formulated were influenced by the apirit
of the age. In facﬁ, before leaving for India Williem Bentinck
was already influenced by uﬁilitarian phi1os¢pny; In December
well dinner at Grote's house,

1827 Bentinck was given a far
vhere he feasted on "the pure milk of the Benthemite word".
Biavprofessions in reply gave every satigfaction: 1 am going
to British India, but I shall not be Governor=General, It is
you that will be the Governor-Genersl',>® Thus, Bentinck's
policy in India was a reflection of utiliterian philosophy.
?he‘variwus social reforms which William Bentinck under-
took €.g. the abolition of gati in 1829, abolition of female
infanticide, suppression of human sacrifice and so on indicate
that he influenced by utilitarianism. Also these reforms were
supported by Rammohan Roy, who was influenced by the apirit bf
the age. Regarding education it wes natural that Bentinck's

32+ Eric StOkeﬁg OE‘ Qiitgy Ps 5‘?6
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policy would be influenced by utilitarianism.
ﬁn@er‘ﬁim,Maﬁaulay became the President of the General
Committee of Public Institution. He wes also the Law Member of
the Executive Council of the Gévernarnﬁen@ralpvxn faetg‘he had
embibed the liberal tradition of the periods Like many of his
Cﬁﬂt@ﬁpﬁrﬁ&i&sg ﬁacauiay'ad?@cétgd that Indie was to be made a
s&bbrﬁinate'eﬁlany, It had %o be developed in such a way that
i%fwéuld betome an important market for the British commodities,
Similarly, he also 3taté& that Western sclences and 1iterature
should be increasingly diffused among the people so that they
would appreciate and support the British rule in India. These
views of Eaeaulay found reflection in his Minute dated
2 February 4835, when the papers dealing with the disputes
between the Aﬁgligis% and Orientalist were placed befors the
G@ﬁnailg | B

In his Minute,Macaulay had clearly stated his contempt
for Oriental learning as well as Oriental literature, He |
depicted that "a single shelf of a good Europeen iibrary was
worth the whole na@iva literature of India and Arabia;”ﬁB'He
therefore advocated that Oriental institutions should be closed
because they Gid not serve any useful purpose. He éaiéa

"The admirers of the oriental system of education

haveé used another argument, which, if we admit it
. to be valid, is decisive against all change. They

conceive that the public faith is pledged to the

33. He Sharp; 0p.¢
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present system, and that to alter the appro-
priation of eny of the fundg which have
hitherto been gpent in encouraging the study
of Arabic and Senscrit would be downright
spoliation, It is not easy to understand by
what process of recsoning they c¢an have
arrived at this conclusion., The grants which
are made from the public purse for the

- encouragement of literature differ in no
respect from the grants which are mede from
the same pursé for other objects of real or

- suppfosed utility: We found a sanitarium on
a spot which we suppose t¢ be healthys Do
we thepreby pledge ourselves to keep a sani- -

- tarium there if the result should not answer
our expectations? We commence the erection
of & pier, Is it a violation of the public
faith to stop the works, if we afterwards
gee reason to believe that the building will
be useless?"34 , |

Macaulay also argued tﬁa% the word "literature" occurw
ing 1n-$ﬁcﬁien 43 of the Charter Act could be interpreted as
English literature, Similarly, "learned native of India®
cﬁuid be applied to persons versed in philosophy of Locke or
poetry of Milton, He further stated that the knowledge of
sciences should be imparted in English,

’ Hacaulay also brushed aside the claims of vernacular
language, He stated thati: ' |

"All parties seem to agreed on the point, that
the dialects ¢ommonly spoken among the natives
of this part of India contain neither literary
nor scientific information, and are moreover

86 poor and rude that; until they are enriched
from some other guarter, it willhot be cagy to
tranglate any valuable work into them, It seems
to be admitted on all sides,that the intellec-
tual Improvement of those classes of the people
who have the means of pursuing higher studies
can at present be affected only by means of some
language not vernacular amongst them."35

35. Ibidsy D109
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It is very ironicel tofnote that 1t was the missionaries
who realized the significsnce af?%ernaﬁular laﬁguage;‘?hey did
not brush it as rude and poor. In fact, by successfully transe
ié%ing books iﬁto vannagulars, from Western seience and
literature'and alsg‘tradithxnl.liﬁarétﬂ?e;'théy ghowed that
it wés'ﬁot~ﬁifficult~'%c transia%e:literature int@ vernaculars,
Despite being guided by motive @f'prasélytizgtian, the»credit‘
should go to thﬁ-missi@naries.iﬁr‘prsmaﬁing ﬁernacular
language and literature. Thas, unlike Macaulay and others,they
| did.n@%vbruﬁhlasiﬁa‘khe nother~tongue of the people.
| Theref@re,'since'v@rnaculgr and %raditioﬁal education
had iﬁhéren% defects, Macaulay emphasised that education should
be imparted in English, He stated thats |

"The claims of our own language it is hardly '
necessary to receptulate, It stands pre- ’
-eninent even among the languages of the Westiss
- whoever knows that language has ready access

to all the vast intellectual wealth which all
the wisest nations of the earth have created
and hoarded in the course of ninety generations,
It may safely be said that the literature now
extant in that language is of greater velue than
2ll the literature which three hundred years

ago -was extant in all the languages of the world
together.., In India, English is the language
spoken by the ruling class. It 1s spoken by the
higher class of natives at the seats of Governe
ments It is likely to become the language of
commerce throughout the seas of the East.?36

He also argued that Indisns had given sufficient
eviéﬁnﬁékﬂf their love for English. He pointed out that while
the Committee of Public Instruction was finding it hard to

36. Ibides P«110s
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dispose of its oriental publication, the English books of
Galcuttaz? school bock society were selling in thousands and .
making hugé-prbfi@s; He alsgo drew sttention to the fact that

- while the students of the lMadarssh and Sanskrit College had
to be paid stipends, the pupils in English schools were |
prepared to pay for instruction received therein. He further
advocated that Hindu and Muslim laws should be codified into
Engiish and expenditure incurred on the,mainﬁenance.af Oriental
institutions should be reduced,

On these grounds Macaulay advocated that Western learnw
ing sholid be promoted through the medium of English language,
He slso steted that the new education i.e. English should
remain confined to few people becBuse the Government had
limited means, Therefore; he advocated the downward f£iltrae
tion theory for India. He stated that:

- 91 feel with them that it is impossible for
- uSy with our limited means to attempt to
educate the body of the people. We must at

-present do our best to form & class who may

be interpreters between us and the millions

whom we govern = a class of persons Indian

. in blood and colour; but English in taste,
in opinions; in morals and in intellect. To

that class we may leave 1t to refine the -
vernacular dialects of the country, to enrich

37, The Caleutta School Book Soclety was founded in 1817.
The main aim of the Society was to supply at lower cost,
useful elementary books for schools. Between 1817 to 1821
emphasis was laid on the publication of vernscular and
classical books. However, after 1821 emphasis began to be
shifted to the publication of English books, This indica~
ted that demand for English boeks graduslly increased.
For details see N.l. Basak, opacite, Pa“sﬁ*i?at
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those dialects with term of science borrowed
from the Western nomenclature and to render
them by degrees fit vehicles for conveying
knowledge to the great mass of the
population.®38

Thus, the Company would concentrate on sducating the
upper clagses and leave it to them to spread education among
the masses, Therefore, knowledge was tc<fi;tétvgraéually to
the masses from upper classess Even the Orientalist like
ﬁa&auiay believed in the filtretion theory es.ge the Calcutta
Magarsah and Banaras Sanskrit College were established to
provide education to the influential sections of society who

An turn would graduaily educate the people. .
$hefefave, in his Minute,Macaulay stated that the sun

of one lakh of rupees should be used to ?rcméte Bnglish
education and to & limited section of society, However, the
suggéatiamg made'%y VMacaulay wag 1ot an innovation. In fact,
the ldeas he conveyed in his Minute had its echo in Granth
tieatise, As stated earlier Grant had already advocated that
English should be adopted as the meéium of instruction. It is
Interesting to note that whet Grant had suggested earlier was
aceepted by the Government after forty yeers,

|  The various arguements which ﬂacaulay stated in his
Minute was accepted by William Bentinck. Ehia was mainly
because he was inﬁluenced by Benthamite and Htilitarian.ldeaa,
as stated earlier, aike the utiliteriens he believed that "the

38, H. Sharp, gp.eit., ps116.

*
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greatest g&éﬁvuf the greatest number' could be achieved not
by'puréuing traditional sducation but by encouraging English
education, He was also iniiuenged by the views of afficiais
1ike Trevelyan and Metealfe, as well as by Scottish missionary,
Alexander Duff, who shared Mscaulay's contempt for traditional
education, : o o |
Similarly, Bentinck was also guided by practicel admine
istrative considerations., After the Charter Act of 1833 was
- passed, the Gampanylwas‘facing grave iinanciai cr1313; Onie
principal task of the Company wes 0 economize the administrae
‘tion, It was discovered that the main item of expenditure was
the high péy of English officers. ?hafaféQe, Bentinck decided
to iﬁsraase the nnmhar'gf Indians in subsrdinafe low paid
judicial and revenue branches of administration.

| Thug, the spirit of the age as well aéstha pra¢x1¢al
requirements of the time made B&nﬁiéck accept thé vari@pa
suggestions put forth by Macaulay in his Minute. By a Resolution
- of 7 .March %8355 Bentinck declared ﬁhﬁt Eﬂgiiah‘w§ul& be
encouraged: | v |

“His lordship in Council is of the opinion
that the great object of the British CGovern=
ment ought to be the promotion of European
literature and science among the natives of
Indla; and that all the funds appropriated
for the purpose of education would be best
employed on English education alone."39

39+ H. Sharp, op.clitss 0s130,
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The Resolution also stated that: ‘

"eseit 4g not the intention of His Lordship
in Council to abolish any College orfchool

of native learning, while the native populaw
tion shall appear to be inclined to awvail
themaslves of the advantages which it affords,
and His Lordship in Council directs that all
existing professors and students at all the
institutions under the superintendence of the
Committee shall c¢ontinue to receive their
stipends.., no stipend shall be given to any
student that may hereafter enter at sny of
these ingtitutions; and that when any
profegsor of Oriental learning chall vacate
“his situation, the Committee shall report to
the Government the number and state of the
tlass in order that the Government may be able
to decide upon the expediency of appointing .
8 successor. 40 ' :

Regarding the publication of Oriental works, Bentinck
advoeated that né funds should be employed for its printing.
Tnis is because the Government had already spent a consider-
‘able amount. of money on its publication, -

The Resolution of 7 March 1835, marked an important
development in the history of education, For the first time,
,%he‘ﬁﬁv@rnment_&e@i&eﬁ to prmote English education, by dlloting
the already assigned money for its advancement. Similarly,
the Resolution sealed the fate of indigenous education parti~
cularly classical education. It was clearly evident that the
| G@vernmgnt would no longer prouote dlaa&igél sducation, though
the existing institutions were allowed to continue, In fack,
after 1835, the decline of c¢lassical education became inevitable
because the Government declined to patronize it. The little

40, Ibidyy P.130-31.



160

1ife which the Orfentalist put into the already declining
-classical education was completely extinguished by the
Resolution of 7 March 1835. ’

Though the Resgolution declared that English was to be
encouraged, the controversy continued to exist when Lord
Auckland succeeded Willlam Bentinck as the Governor-Gemeral of
India, In formulating his policy, particularly educational
policy, Auckland mcﬁe or less followed Bentinck's policy.

He therefore laid emphasis on promoting English education. He
assigned & sum of more than a lakh of rupees for its promotion,
He also believed that if Burcpean sciences were taught through
the medium of Senskrit or Persisn, only imperfeect results
would be achieved, Tnerefore, he advocated that Buropesn
sclence could be best taught in English and so 1t should be
encouraged., |

Regarding ¢lassical educatlon the policy followed by
Auckland differed from Bentinck. In his Minute dated 24 November
1839, Auckland advocated that Gavernmeni would guarantee the
continuation of exdsting institutions of Oriental learﬂing.as
well as‘give_a&equate grants to eminent Prefésﬁara and
scholarship to students.

%, .,It would G0 nothing towards the abolition

of the ancient seminaries of Oriental learning,

Savemiage. of thamy ihelr prossrvaiion oa

Oriental seminaries being alone at that time
within the contemplation of either party."1

44, H. Sharp, ope.cites P.150,
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' He also gtated that emc@uragement‘w9uld be glven to the
publication of useful books in Oriental language. However, the
| eXpeﬂditﬁrerin publishing books should be kept within the
zvlimiﬁ~bfxfunﬁ3‘S&nﬁtiﬁﬁ&d for Oriental education.

”I‘VWbuid encourage the preparation within the limits
of the funds of the most useful beok of instruction, such as’
of the Siddhants and Sanserit version of Buclid which
Mr; Wilkinson hag urged upon uééaw"ﬁz

He further stated that the first duty of the Oriental
College was to impart instruction in Oriental learning and
that they may conduct English classes if‘neé@ssary, after the
duty was fully discharged, Aucklend also estimated that the
proposal for encouraging Oriental learning would cost about
R8.31,000 per year, -v |

Like Macaulay,Auckland believed in the Downward Filtra-
tion theorys He stated in his Minute that the Company should
promote aducation among a limited section of society. By
emphasising anf§i1tratien_the@ry it was evident that Auckland
did not want to promote vernacular education. In fact, even
the earlier Governor-Generals did not encoursge vernacular
education becruse the Company had limited funds and a small
staff to undertake the colcossal task of'educating'millions in
thelr mother tongue with which the.officials‘Wﬁre not familiar, .
Therefore; when William Adam submitted his Reports on the state

42, Ibids, pet52.
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of educatlion in Bengal in 1838, and recommended the Government
to extend and prnmbte'vérnacmlar education, they were not
accepted by Auckland én the grounds that “money, masters and
bocks<were not ama:1;1‘@333.@a@‘**g"3 Perhaps his decision vas
influenced by the Reports of thefommittee of Public Instruction
- for the year 1835 (submitted by Sir C.E. Trevelyan in his
eviﬁe&ce bafore the Parliamentary Committes af the Hous oﬁ
Lords in 1853). In this Report,the Committee candemned Adam's
proposals. It atated thate

Hfter & careful consideration of these
propositionsg for the improvement of rural
schools, we fear that the execution of the
plan would be almost impracticable; in -
consequence of the complicated nature of
details, which would also involve much more
aXpense an@ difficulty then Mr. Adem has
supposed. "h4

Therefore, in his Minute,Auckland stated that:

"1 would cbserve upon it that it is ,
impossible to read his valuable and intelli-
gent report, without being painfully
impressed with the.low state of ingtruction
as it exists amongst the immense masses of
Indisn population. Attempts to correct so
Jamentable an evil may well be eagerly -
embraced by benevolent minds. Yet I cannot
but feel wlth the President in Council that
the period hes not vet arrived when the
Government can join in these attempts with
reasonable hope of practiaal good. 145

| 43, Quoted in S’iCh Ghogh, Dalh
45, Hy Sharp, gp.cite

in Ind 25 181*8“5&0 Pade
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While Auckland was not in favour of promoting verna-
ﬁular-eﬁaeé%ian, Lord Heardinge reversed the pﬁlicy‘ In ﬁsaa,
he declared that he would sanction the formation of village
schools in some districts of Bengal, Bihar and Orissa in which
sound and useful elementary instruction might be imparted
in vernacular langusge. Village schools were established in
?atnag‘Bhagalpur; Murshidabads Dacoca, Jessore, Cuttuck and
~ Chittagong, to each of which a mester was appointed capable
- of Ei"?_ins inétmcmzén in vernscular reading and writing, arithe
metic, geography and histories of India and Bengal. They were
placed under the supervision of the vevenue authorities in the
ﬁis&rﬁ@t;ég'RQWEVEr; this scheme chalked by Herdinge ended in
a failures The main caude was the reluctance of the parénﬁs to
send thelr aﬁi&&ran~%m schools which imparted only vernacular
education. They were also reluctant to pay fees for a purely
vernacular education. In :act; the Reports of the Caii@ctar of
ﬁa%tare and the Commissioner of Dacca in ana bears testimony
to this factt

"Ihe native gentlemen who constructed the
school~house, informed me that the institution
was useless, They expressed deep regret that
Government should support Vernacular schools
which they do not want, end without English
schools of which they stand so much in need."47

464 5.0, Gnosh, cmicite,
471» J-A. Richey, odts
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This extract clearly reflects that it was not verns=
cular bué.ﬁng&iah education that was increagingly demended by
the people. Therefore, it was natural thatTﬁardinge scheme
would be ﬁﬂﬂﬁ@o@ﬁﬁf&l.ﬂ&w&?@?,tﬁ@ scheme of vernacular
education proved to be successful in the North Western
- Provinces, under Lieutenant Governor, Jemes Thomason,

. Thomason derived his interest in vernacular education
from his father. Rev, Thomas Thomaéson, who was a Chaplain at
Caloutta. In 1814 Rav, Thomas Thomason had devised for the
first time & detailed scheme for vernacular education in
Bengal in 1814. Though Lérﬁ Molra was interested in the scheme,
the Government could not adept it because of the fear of
naraasing the religious suspicions of the people, Thus, it was
left to James, to revive the scheme of vernacular education
in %&evﬂbrth‘Wéa%enn.?rbvinces. As a District Officer at
Azomgarh during 1823«~37, he ba@ame'aequainted with the life
and pondition of the people,#a which later helped him to
introduce vernacular education in the North Western Provinces,
In 1845, he addressed circular 1et%ers to all revenug collect-
'ﬁrs, calling their attention to the low ﬁtaﬁdard of vernacular
education and to the various factors at work for its improve-
ment. They were to bevfééd‘in the new revenue settlement under
which the right of the cultivator, landlaﬁd,ar'ten&nt was |
vecorded, and for protection of their rights a system of regis-
tration of titles to land had been introduced, The register

48, S'Qgg?“llah.aﬁd J.P, Naik, A History of BEducation in India,
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was open to all those mﬁa ¢hose to ingpect them, But only
those who could read and write could avall the advantege they
offered to any extent. While to the full enjoyment of them
some knowledge of aritﬁmetic and principle of land ﬁéasurament
was required, Thomasony Secretary pointed outs

“There is thus a direct and powerful induce=
ment to the mind of almost every individual
to asquire so much of reading, writing,
arithmetic and mensuration, as may suffice
for the protection of his rights, until this
knowledge be universal, it iﬁ‘vain.ﬁo~hape
that any great degree of acguracy gan be
obtained in the preparation of the papers."49

Therefareg.a direct appeal for education, particularly
vernacular education, was made to the selfﬁinterast of the

people. Ferhaps an incentive like tils was wanting in the
Lower Provinces of Bengal where the rights of the cultivater
had been swept away by the Permanentuﬁetﬁlemantﬁgg Since self-
:iﬁterést of the people of NortheWest was chief mot&vatiné
factor for the acquisition of knowledge, it was felt thai they
would be induced by higher motives to advance further in quest
of knowledge. It was with this end in view that detailed
statistics about the state of education in the Province was
prepared, It was found that: |

"Qn‘an average less than 5 per cent of the .

‘youth who are of an age to attend schools

obtaln any instruction and that instruction

which they do receive ig of an imperifect
m& . 395'1' ‘ . .

49, J.A. Richey, 0p.cits, D.237.
50, S.C, Ghosh, gp.cites Pe5s
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Therefors, to rectify the lacung in the existing system
of edaca%ien, Thomason proposed the endowment of & school in
every considerabie village, but this‘%ropasal, waS nai‘ |
supported by the Court of Directors. However, in 1848,Thomason
again submitted engther scheme L.e, to set up & model school
in every tehsilderee or revenue district in addition to the
ordinary village school?® at the general expense "o provide
A powerful agency for visiting all the indigenoug schools,
© for furnishing the people and the teachers with advice assise
tance and encouragement, and for rewarding those school-masters
who may be found the most deserving. "> There would be a Zillah
Visi%@é in cach district and three Pargana v1sitors‘and a
Visitor-General should be mppointed from among the civil _
servants of the Company to supervise the working of the schene,
Iﬁ was also ¢alceulated that this schame‘wh@n’puﬁ‘inﬁ@ 0pe§at;ﬁn
would cost £ 20,000 per énnum.lﬁar the ﬁimeﬁe&ag a partial
experiment = ﬁanfiﬁing the scheme to eipht districts mnly.éag
to be-ma&e,E& | |

Thié seheme of Ehamasan.was received by Lord Dalhousie,
who became the Governor-General of India in 1848, In fact;
Dalhousie had to recommend the scheme of Thomason to the Comrt _
of Directors for their approval. Even ﬁ&qugh ﬁalhbusie did not

52, J.A. Richey, opscit., p.244,
53+ 1bid,
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Aksﬁe ﬁﬁyéefinite“@alicy. tﬂwards.educatiaa; he had assured
the people at the ?@ry beglnning of his administration that
he would "afford every ﬁﬁcéuragamenﬁ for the development of
nativa'ﬁaléntsﬂg55,ﬁs also stated tﬁat tyhether the Education
of India should be baséﬁ éxclusiveiy on Eng}igh, rejecting the
vernacular or not" was a question which might admit of
‘éanﬁravarsyga“as well as of expériment; Since Thomason's scheme
provided such an opportunity, Delhousie recommended it‘fa the
Court of Directors. Thus, on 3 October 1849 the Court of
Directors gave sanction to Ehamascn5$ scheme. It is interesting
¢6 note that were as the eafliar'sahémes on vernacular eéﬁcatioﬁ
by Adem, Munro and Elphinstone were not accepted by the |
-Gavernarwﬁenerals; Thomasou’é_se&ﬁme was not only accepted by
the Governor-General end the Court of Difectars, but‘ha was
also allowed a free hand 1o develop education in the Northe
Hesters Pw@vincesvalaﬁg_his‘@ﬁm lines.

Thepefore, in 1850 Thomason's scheme of vernacular
e&acatiﬁnvéravea extremely successful. A considerable number
of youths had been brought under instruction, also the
character of the ingtruction had been raiged and é;va%nacﬁlar
 school literature had been ercated. The number of schools hed
been raised from 2094 In 1850 %o 3469 in 1852, the number of
scholare had increased from 17169 in 1850 to 36884 in 1852+53,77

55, Quoted in S.C. Ghosh, op.cit.
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These figures clearly reflect that Thomason's scheme had
become very popular, it acquireé a vide baaa-am&ng the people
of the NortheWestern Provinces. In fact, the success of verna-
cular education in the North-Western Province was in sharp
- contrast to those existing in Bengal Presidency vwhere & scheme
for vernacular education though tried in 1844 had ended in a
failure, | - |
Thus,iﬁ'waé only in the Narth&w@sterﬁ Province that the
attempt to promote vermacular educetion by Company officials
became puccessful during our period, Therefore, by 1849
impar%antvtrénﬁs in education had developed in Bengal Presidency.
On the one hand,classical education, particulerly Senskrit and
Persian witnessed a gradual decline especially after the
Resolution of 7 March 1835,'Eﬁgliah eduaatién on the ¢ther
hand had become very popular. It wes mainly promoted after
1@35 by Governorsteneral succeeding William Bentinck and
- supported by the Eéngali intellipentsia, In.fact, after 1844 -
the Government had clearly stated that preference would be
given to those who knew English in all government appointments.
This clearly indicated that the Government gave importance to
English and not classical education, Regarding vernaculer
education the efforts made by Company officials could not
succeed as stated earlier, Thus, by 1849 1t was English educa=-
tion %haﬁ‘ﬁaa‘haeame‘ympular"in Bengal Presildoncy.
In fact, whon Lord Dalhousie became the Governor=General

anXnﬁia, he was aware of the important devélopments regarding
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Indigencus aﬁugatiﬁﬁ»as‘well.&s English education. While
formulating his eﬁusatiﬁnal ﬁﬁ&i@? Dalhousie was iniluencea
by the spirit of tha age sr by the ntilitarian phiicseghy
Though he never gave explicit eypression to his belief in
utiliterian principles, on certain oceasions Dalhousie did
come very near to express his falth in utilitarianism. H;a
frequent reference to his concern about the interest of the
cemmunity in Indla, like "the good of the community", “the
interests of the public’, "the largest aggregate amount bf
'benéfi% for the pé@ple“;58 clearly refliect his belief in
fihe greatest good of the greatest mumber”. Dalhousie's
fytilitarienism®, as Professor Eric Stokes points out, as
‘characteristic of his age. It was no longer a fixed programme
derived from the texts of Bentham, nor was it a set of
intellectusl dogmeg. It wes rether a practical cast
of mind, "9 |

'His belief in the utilitarien philosophy found
expression in the various social palic-:y ‘he formulated c.g.
the abolition of Thugi, Sati, and the Merish of mman sacri-

fices In fect, these measures of Dalhousie was a continuation

- of his predecessors policy. Apart from this policy the
'.intr@&ﬁatiaﬁ-éf ele@ﬁﬁic‘%@iégrapﬁ,'unifbam postage, rallways
" and so on; reflects his faith in utilitarienism.

) 58~ ‘QC(\ &hﬁSh, A tﬁit»g Pa?ﬁgs o
s 596: m@ Stokesy ﬂ 91110 ¥ 33#2{5‘9#
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Régafding:é&ugatibainalhausie realized the signie
ficance of English as well as vernacular education. He was
fully %@gviﬁﬁé& of the success of Thomagon's gcheme of
vaﬁﬁacular'@ﬂuCatian-amﬁ therefore recommended it to the
Court of Directors. He also reslized that this scheme could
be extended to rest of the country yért;culariy to the Bengal
Presidency, While recommending the extemsion of vernacular
education,; Dalhousie was influenced by the Reports of
Dry Houat, who waﬁ the Becretary to the Council of Education.,
in this Beport Dr, Mouat stated "the utier failure" of the
- gcheme of vernacular education adopted in Bengel, "among & |
mér@‘in%eilig@ﬁﬁ,-a@eile anéuless.preaudiced people than thope
of the N.W.P." as well as to his assurance that the scheme
which had been best aﬁaﬁ%ea,%o~diapel the ignorance of the
i1l people of the M.W.P. was also ”thé‘plan best

agricultura
- suited for the Verns
Bengal and Bihar, "5 o

Ealhausié also calculated that if the coest of the
entire scheme‘ﬁf'?arnaeular.eémca%idn in North-Western
FProvinces was something more than 2 1akh3 of rupeesg it W6ula
rnot cost more than double thet sum in Bengsl as well as in
Punjabs He also indicated that the Govermment would have no
problem to meet the expenge since "a clear addition of reveme

cular Bducation of the maos of people of

of soven lakhs of rupees had been glven to the annual revemies

€0, Quoted in S.C. Chosh, ©p.cltss PeTe



171

of the Governuent by recent death of Benaik Rae,"%!

| Apart from the extension of vernacular education,
Dalhousie also carried elaborate educational reforms at
Caleutta. He believed thet 1t was the duty of the Government
to provide an effective means of acquiring sound instruction,
both in elementary knowledge and in higher branches of learn=~
ing ﬂhiﬂh'was cultivated by “%ne great sects of the Hindus
aadAMuslims“,'and éa;muitigiy faculties for acquiring a solid
vernaculer and English education by all sections of society,
In fact, Dalkaﬁgié wanted to lay the foundation of an
efficient system of instruction not only through thé medium
of Bnglish snd vernaculars but also through Sanskrit and

Persien mediume

Dalhousie regeivéé‘ﬁgﬁe proposals for raforming educa-
tion from Dr, Moust. In a letter to Dalnousie, he stated that
the English department at the Madarseh had feiled, He pointed
to the exclusive. character ¢of Sanskrit and Hindu Colleges and
also delay in %he progress of Hindu College due to double
management, He further stated that the Government of Indle hed
not done for encouragement of gound education in Calcutta all
that was desirable or even gll that would have been its positive
duty if the public f&néncea»haﬁ not been for many'yeara past,
and until véxy lately in a condition which ¢logged the action
of gtate. Thusg while Agra; Delhi,; Banares and many other
| places of lesser importence possessed a college, Calcutta, the

61. Quoted in Ibid,, P.Os
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nuclear of ﬁhe Bri%ish'empire.in India, did not possess a
general college. He stated that even the Medarseh should be
reformed, mainly by introeducing ﬁnangaé in the junior
department. Improvements should be introduced in the Arabic
department and a brench school of the Madarsah should be
established aimilar to the Hindu College. He pointed out
tha$.ﬁindu’ﬁsllegé should be open to all irrespective of
their cagte and creed. In fact, the Hindu College would
congtitute "the Government College®™ once it was open to all
sectiong of societys

Though Baihamaie received %heé@ guggestions from
ﬁrg<ﬁﬁué§¢ he decided to follow only those policy  which
would promote the well being and inﬁeres% of the’peaple as
well as not act contrary to the Company's educational policy.
Therefore, the proposal of abolition of the exclusive
character of Hindw'ﬂclleg@ was not accepted by Dalhousie. He
belleved it was "iopolitic® to afford unnecessary pretext
for the circuletion of any ecolourable c@mplﬂintsvthaﬁ ﬁ&é
Government was breaking faith with the Hindus = that it was
promiscuously admitting a1l classes to the seminary which
was established for Hindus alone end that sithough a Govern-
ment €ollege had been epected it was upon fhe ruing of Hindu
College that its foundation were reised,®?

The scheme that Dalhousie suggested ﬁas‘that, the
principal professors etc, of the senior Hindu College would

62, S.C. Gnosh, BB.citss Ds11.
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cansﬁitute the esteblistment of & new college at Calcutta

f@unﬁed hy the Gavernment gnd a fiﬁting edifice should be

built for it, Only those students who had passed the Junior

scholership could be admitted to iﬁﬁ'The institution would

be termed as "Presidency College® in'@rder to distinguish it

from local and private institutions. Admissions would be

open to ail~ﬁgﬁﬁi@ns of saci@ty;,Tha\Hxn&u College,left with

5uniar-departmenx5ﬁﬂ& Sanskrit College were open to Hindus,

or students belonging to higher clasg on a higher fes,

Similarly the braonch school of Hindu College, with its name

changed to Colootollah Branch school as suggested by the

BSeeretary's plan;'was o be’ayea to all sections of society;63
Balh@ﬁﬁie‘suggeﬁﬁéd.th&%wﬁhé Calcutta Madarsah should

be mainted for the Muslims exclusively and should consist of

two main divisiong - %ﬁé Arabic\Callége ag proposed by

Dr, Moust's plan and jJunior department for boy of higher class,

It should be placed on oqual footing ms far as possible and

h as 1t was now required

& fee was now required at the Madar
at Hindu College. In the Junior department non«Muslims could
be sdmitted if the Muslims did not object. A branch school

 similar £o the branch school of the Hindu College, was estabe

1ishﬂd-&t_0a1 inga, @pen-tafail classes and ér@éds.ég

Theref@re, Dalhousie should be givnn the credit ibr
laying the foundation of an efficient system of instructian

sy P+11s See alse J.4. Richey, a8 Ascit-.‘,' P 1234
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for all sections 0£»sacieﬁyg.ﬂiﬂ&a,s%uéeﬁta could acquire the
xnowledge of English as well as vernaculars in the Junior
éagartmén% of Hindu College and its branch school at Colootollah,
Similaﬁiy;-thé<Mnslim!5%qﬁants could acquire similar kind of
knovledge at junior depertment end its branch at Collinga. Hindu
students aaﬁl&_puﬁgu@'high@? studies in séﬁskri% College and
Muslim students on the other hand oould pursue higher education
in Avabic 35139363,ﬁl$ﬁ'%h9 students belonging to both thesge
communities and others could acquire knowledge in Presldency
Coilege which was open to &ll irrespective of one's caste and creed
Apart from reforming the Mg ahy reorganizing the Hindu
College and laying the foundation of Presidency College, Dalhousie
also plammed to argamize a civil engineériﬁg college in each of
to meet th@,inzrﬁaaing‘damand of civil

the Presidencies in Indi
engineers in the Department of Public Work, In fact, Thomason had
already established a civil engineering college at Roorkee in
November 1847. The success of this college convinced Dalhousie
that 4t could be emtablished in other Presidencies as well.

. Delbousie also promoted female education in Indie, He
actively supported Bethurie's schoo1® gor girls at Calcutta,

65, J.E.D« Bethune {(1801=51) was the law member of the Executive
Council of Governor-General and the Fresident of the Council
of Zducation from 118438 to 185%. He was keenly interested in
the education of women. He, therefore, decided to establish
a- seeular achool for Indilan girls in his own individual -
‘capacity and to bear all the expenses thereof. Thus, on
7 Hay 1849, Bothune esteblished a school with twenty-one
girls. ¥Within a short time, it atiracted a fairly large
munber of giris, vho were eager to scauire education in the
gchool he established, After his death the school was permas
nently associated with his name and it soon developed inte
the Bethune College. This Colliege was the only important
lastitution of higher eduecation for women, For details see,

'%a%id&@ (eds)s Bethune School and College, Centena

JUune ., § et ¥

N
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In fact, when Lord Bethune died, Lord Dalhousie personally
undertook the tharge of the school. This was clearly stated
in news itenm publisha@’;n "The Hindu In%alligeneév“ of
February 6, 1854: : |

"His Lordship has signified his desire that
the school mey be kept open at his sole
charge 4o long as he remains in India, his
ankiety being that he night be assured that
it mey not fall to the ground whenever he
retires from his present office."66

. The support which Dalhousie ga#e-%a Bethune was the
first wove by the Govermment in promoting the cause of female

education, Therefore; many scholars portray in their accounts

that Balhbuﬁie was the father of Female education in India,

| Thus; the educationel policy formulated by Balhomsie~
reflected his utiliterian biaay.Mcreeveri gome of the
policy - he formulated found refiection in the Educational ,
Despa%aﬁ of 1854. The occasion for the Despatch was provided
by the renewal of the Company Chérter in 1853, At this time
as at the earlier remewals of the charter in 1813 and 1833,
a Select Committee of the Houseé of Gamé@ns,held an enguiry

into the eduéationai developments in India, On basis of this
iﬁqﬁiﬁy;the-seurt of Directors formulated the Educafion&l
Despatch of 1854, f

A detsiled examination of the Despatch clearly reflects
that the ?aliay and schemes formulated by the framers was not

66&}}:

s Pe2le

~
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an innovation. iﬁ faot, most of the policy that were suggested
were already in operation. For example, regarding the classical
education, the Despatch stated thats |

"We do not wish to diminish the opportunities
which are now afforded in speclal ingtitutions
for the study of Sanskrit, Arabic and Perslan
literature, or for the cultivation of those
langusges which may be called the classical
language of Indie, An acguaintance with the
works contained in them is valuable for
higstorical and antiqusrian purposes, and a
knowledge of the languages themselves 1s
required in the study of Hindoo and Mahomedan
lawy and 4s also of great importance for the
eriticel cultivation and improvement of
vernacular langusges of India, %67

Thus, the ﬁ@ﬁﬁinuatioﬁ af-ﬁraditianal institutions asn
stated in the Despatch, aa& the importance of acquiring it
were already stated as early as 1792 in a letter addressed to
Lord Cornwallis by J+ Duncan; a ﬁesidenﬁg at Banaras., In
this letter, as stated earlier, Duncan had already stated the
importance of acquiring classicsl education and demanded for
ite continuation. Similarly Lord Auckland and ﬁalhoasie had
also gaa:anteed the continuation of classical education. This
clearly indicated that regarding traditional education the
Despatch had nothing new to say,

Similarly regarding the various leacunas in traditional
education the Despatch agreed with Macaulay and pointed outs

"The system of science and philosophy vhich
form the learning of the East abound with
grave errors, and eastern literature is at
best very deficient az regards all modern
digcovery and improvements...."68

67+ J.A« Richey, gp.cits, D.366.
&8, > LI |
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Therefore, it concluded the discussion by stating
that the main object of the educatiofal policy of the
Government was to promote Eurcpean art, sciences, philosophy
and literature in English, This policy was also a continuae
tion of the earlier policy adopted by the Covernor-Generals
especially after 1835, L

Regarding the medium of instruction the Despatch ledd
emphasis on Eﬁgliﬁh as well aa.vavnacu;ar‘ianguégas? It
~ stated that: -

In any general system of education, Inglish
languagé should be taught where there is &

demand for it} but such ingtruction should

always be combined with a careful attenticn

to the study of the vernacular language of the
district, and vwith such general instruction

a8 can be conveyed through that language; end
while the English lanpuege continues to be

made use of as by far the most perfect medium for
the education of those persons who have acquired
a gufficient nowledge of it to recelve general
ingtruction through it, the vernacular languages
must be empioyed %0 teach the far larger classes
who are ignorant of, or imperfectly acquainted
with English.s At that sametime, and as the
importance of the vernacular languages become
more appreciatedy the vernacular literature of

- Indie, will be gradually enviched by transglations
of European books or by the originai compositions
of men vwhose minds have been imbued with the
spirit of Eurcpean advancement,; so that Eurcopean
knowledge may gradually be placed in this menner
within the reach of all classes of the people. We
lopk therefore, to the English language end to
vernaculars languages of India together as the
media for the diffusion of Buropesn knowledge,
and it is our desire to sce them cultivated ,
together in all schools in India of a sufficlently
high clags to maintain a school-master possessing
the requisite qualifications,"6S _

102, Da36766,
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The emphasis on English as well as vernacular languages
was elso not an orizinal idea of the Degpatch. In fact, Lord
’Jf‘aus&e had elrvesdy realized the importence of vernascular

,"_ngB and therefore, he recommended Thomason's scheme of
vernacular education to the Court of Directors. As stated
garlier, the Court of Directors, gave their sanction to the
scheme on 3 October 1849, The success of Thomason's scheme
in,%héfmﬁrthvwésﬁﬁrn‘Pr@?inﬁe convinced baihauaie that 1t
could be extended te the Bengal Presidencys Infact, the
Educationel Despatch alse stated that %he—gian for encouraging
indigennus vernacular schools should be based on Thomason's
gchemes It recommended its adeption as lérgeiy:as possible,

Thug, the Despatch recommended that:

PseasIndigenous schools should, by wlse encoursges
fment, such a8 has besn gilven under the system
prpanized by ¥r. Thomason in the North-Western
Provinces, and which has been carried out in eight
districts under the able direction of Mr, H.S. Reid
in an eminently practical manner, and with great
promise of satisfactory results; be made capable
of imparting correct elementary knﬁwledge ta the
great mass of the people.™70

'A@ar%‘ffam-a&apting Thomasonts plan for vernacular
sducation, the Despatch developed Dalhousie ides on female
education, It stoted thatz

"The inmportesnce of fmmale education in India
cannot be over-pateds and we have observed -
with pleasure the evidence which is now affore
ded of an increased desire on the part of

- many of the natives of India to give & good
education to their daughters, By this means
a rar graa%er nropnr%ienal impulse 13 ngarte&
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to the educationsl and moral tone of the
people than by the education of pen. We
have already observed that schools for
femajes are included smong those to which
grantﬁinﬁaid moy be glven end we cannot
refrain from erpressing our cordlial
sympathy with the efforts which are being
made in this direction. Our Governor-
General-in-Council hasg declared in &
cormunication to the Government of Bengal
that the Government ought to give %o
native female education 4in India its
frank and car@ial support, *71 ,

 Sindiariy, %he QEE?&%@h.alﬁﬂ expanded Dalhousie's
ideas on technical education. This is clearly evident from
the 31 Paragraph of the Despatch. It stated thats

"Civil engineering is another subject of
importance, the advantage of which, as a
profession, are gradusily becoming known
1o the naﬁivea of India; and whiie we are

~ inclined to believe that 1nstructian of a
practical nature, such as is given at the
‘Thomason College of Civil Engincering &t
Roorkee, is far more ugeful than any
leetures could possibly be, professorships
of civil engincering might, perheps, be
attached to the universities and degree in
eivil enginsering be included in thelr
general scheme,"72

Thus, the E&uea%i@aal,ﬁaﬁpatch of 49 July 185& was
an expansion of the educational galicy,, §uraued by Dalhousie
and his pfﬁﬂeaessars,in Indie. In fact, the educational policy |
- formuilated in the Despatch was & Gompilation of the earlfer
experiments purﬁuéd.hy‘%he Comparty officials, Though the

71+ Ibidss ?gSBB,
72. E—-umﬁ-” ?’i373.




Despatch had nothing original to say, we do find that it
played a ¢rucial role becasuse for the £irst time a comprew
hensive scheme of education was formulated for the whole of
Indie. It also shaped the destiny of Indigenous as well as
English education. o
o Regarﬁing indigenous education par%imlarlﬁr claasicéz
education, though ‘hhe Despatch stated ‘the importance of
aeguzmng it but then nothing was stated regarding its
promotions Thus, the Despatch did not formulate amy pelicy
which would check the gradual decline of treditional
education, Therefore, it was natural that the decline of
traditional became inevitable after 1854, On the other hand,
it laild emphasis on the | pmina%im of English education because
it was congidered as ﬁzé only medium through which Western
selences and "li*teratm could be imparted, The Despatch
further stated the universities that were to be established
at Bombay, Calcutta and Fadvas were to be established not on
the models of the @,g_l_x_s,ar Chatuspathis end Madarssh but on
that of the London University. In fact, the emphasis on
English education made the Despatch & Magna Cherte of English
e@uaatiﬂn@ |

 Though the Despatch did not emphasise the promotion of
the first aspect of indigenous education; it did emphasise on
the second aspect of indigenaua education or vernacular
educations The déspatch clearly stated vernacular as well as
vmgl;‘sh ae&acéﬁizéﬁ wuld be»‘ ez‘zcﬁuragaﬁ gt the secondary stage.
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In fact, by emphasising on its promotion, the Despatch
regéaﬁéﬁ,%he Downviard Fii%?&tiﬁﬁ‘thé@ﬁyvéuggES%éﬁ.by macauiay
and followed by almest all the Covernor~Generals during our
pericds Some scholars even portray that the Despatch by
emphasising on vernacular education laid the foundation of
National system of education which was earlier suggested by
- Willfam Adam, Despite its promotion we find very little was
denie in practice, In fact, the ﬁlans for vernacular education
25 stated by the Despatch were not realized, There was no High
School that was established for promoting v@fnaauiar education
for more ﬁh&ﬁ\S$Véﬁ~ﬁé¢aéﬁﬁg Thus, the Educationsl Despatch
' of 4854 mainly éﬁphaﬁiéﬁﬁ on the promotion of English édunation.
Thus, during our pericd the policy of the Company
towards education, particularly indigenous education wag
influenced by three important forces. 4s stated earlier these
- forees weve the spirit of the age, the Christian missionaries
and the Bengali inﬁellzgéﬁ%aia@ Initially the Company promoted
indigenous education, particulerly classical education because
it was in»ﬁaxmany"with the spirit of age as well as it catered
to the practical requirements of the Company. However; the
initial educational policy that was pursued by the Company was
chalienged by the Christien missionaries, the Bengeli intelli-
gentsia and the utilitarieng, These challenges compelled the
' 1ts educations) policy. Therefore, we find

Company to change
that Eng;ish education wag introduced and promoted after the
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Rasalumiéh of 7 March 1835, In fact, English educetion
reached its peak of ems;mn aef;s;zaeaialiy with the passing' of
the Educationa Despatch of 1854, Regarding indigenéus
‘Qc‘mcati%ﬂ' xaartiwlarly ¢lassical education, its decline had
bé@ﬁ:é inevitable -aﬁmi by 1854, tlassical education witnessed
& declines It lost its esrlier value and importance amd
thersfore i&:@mﬂd face the challanges of the period.

Bimilerly, though vérnaaular education was promoted by
G@vem&m@emmis like Dalhousie and aliso by the Despatch of
1854, very little was done in practice for its promotion,
Thus, by 18%, ‘the sumess‘ of English education and the decline |
of classicel education became clearly evident.

*®




Tha.indigemaus‘sygtem of education in the Presidency .
of Bengal was influenced by p@l&t&callaeVEi@pments during
the pério&‘(1?$5%18§&3;'ﬁhe éaﬁiv&éieﬁ.ef the Christian
missionaries, the Bengall Intelligentsia and ﬁhé policy
formulated by the East inﬁia Company. These factors
influenced each agpect of indigenous education i.e. clessical
or Brahmanical and Islamic education, Veérnacular and voca=
- tional education in different capacities in the mid-eighteenth
and nineteenth centuries and thus, shaped the destiny of
indigenous education, o

During our period,the Brahmanlcal and Islamie education
was the most prominent form of in&igenﬁus education. The
chief vehicle through which knowledge was imparted in
ﬁrahmanicalﬂeentres of learning or the pathsalas {primary
educational institutions) and the tols (higher centres of
learning) was Sanskrit. Similarly, in Islamic centres of
learning Persian and Arabic were the chief medium through
which knowledge was imparted .in Moktabs (primary educational
institution) and Madargshs (higher centres of learning). The
carriculﬁm in these institutions of learning mainly emphasised
on religious education. It reflected the values and béliefs
of the rﬁliﬁg classes and therefore it was increasingly
promoted by them. In fact, many of the important seats of
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184

classical education e.g. Nedia, Patna, Tirhoot and s0 on
owed their very existence to the patronage of the Nawabs and
the ruling classes. Therefore, it was natural that with the
transition in political authority from the Nawebs to the
Bast India Company, the institutions particularly classical
scademic institutions, maintained and promoted by the Nawabs
witnessed a gradupl decling, However, traditional education
continued to exist and feormed an important part of indigencus
education,

Initially, the East India Company guided by the spirit
of the age i.e. Oriental philosophy and practical requireméntg
of the time promoted classical e&ucatien@ Their educational

palicy found expression in the establishment of the Calcutta

argeh in 1781, the Banaras Sanskrit College in 1792, the
Fcrt William College in ﬁaee, and the Calcutta Sanskrit College
in 1824, Howsver, the policy pursued by the Company did not
check the grgdual decline of traditional education. In fact,

vtheir'acﬁivity was like & drop in the ocean.The encouragement
glven to traditional sducation was challenged by Charles\Crant,

the Chairman of the Eas% 1ndia Company in 1805, He was

- influenced by the Christien missionaries, who were very
critical regarding the educational policy pursued by the
Company, Grant and the Christian missionaries under William
Wiibérfﬁreevaated»as a powerful force in influencing the
public opinion in England as well as the British Parliament.
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Grant had published a treatise in 1797 in vhich he depicted
the various evils vwhich beget Indian society. He stated that
the only way of ramoving ﬁ%emxwms By imparting the knowledge
of Western sclences through the medium of English, The
treatise of Graﬁt-wasilargﬁly.uséd by the missionaries in
demending Parliament to change the educational policy of the
Company . ' o

Thus, the observations of Grant and the activities of
the missionaries influenced Bpitish Parliament and therefore,
when the Charter of the Company was renewed in 1813, e

missionery clauge as well as an educational clause was added

to the Charter, Ehe_missiaﬁéries suceeeded in their objectives,
They were allowed to come to Indis and work in the Company's
territoriss,. The Bducational clause on the other hend
compelled the Company to take the responsibility of educating
the people by spending a lakh of rupees annually on its
promotion, Though, the Charter compelled the Company to take
the responsibility of eéacéti@ﬂg it did not specify the medium
through which knovledge was to be imparteéed to the pupiis,
The:efare, the Company officials éantinuéﬁ +0 promote tradi-
tional education,

'ﬂbwﬁver, the paiigy. pursuéd by the Company was ,
attacked by the Bengall intelligentsia who had the benefits
of English educstion, Most of them iike Rammohan Roy who
belonged to the higher cagte felt that English education
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was the.key'ﬁa the treasurs o6f goientific and democratic
thougnts efwm@éern~ﬁést angd therefore demended that it should
be promoted instead of traditi@ﬂal education. This shift in
e@yhasissparﬁicuiariy:by‘the'ag@ér aasta%fr@m-atquiring
traditional education ﬁ@sﬂﬂgiiah education indlcetes that the
formor had lost 1ts earlier value and significance., It failed
to meet the reguirements of tha'tim@. Similarly, it could no
longer face the challenges of the new system of education ie,
English education which not only conferred practicel advantages
but also diffused sclentific and liberal ideas, and which J
found ?Ea&y aeca§taﬁce among the peoples Since traditional
education mainly emphasised on religious aspects, it became/
'obséle%e or ocutdated. Also some of the Bengeli intelligentsia
who owed their status to wealth rather then caste did not
find classical education useful. It failed to meet thelr
feqnirementa and therefore they did not promote it, In fact,
some of the Bengall imtelligentsia like Rammohen Roy and
Radha~Kanta Deb in thelr own individusl capacities laid the .
foundation of pﬁimary’QSVwall as higher centres of learning
which promoted English education. Thus, the increasing emphasis
on English e&n&ati&n by %he~5&ngali inteiligan&éia not only
chaliengé&'thé Companyt's policy tut also acted as an important
factor in bringing about the decline in classical education.
Apart from the Bengali intelligentsis, the utilitariens
under James Mi1l andfater his son John Stuart ML11 also
challenged the policy of the Company. By their appaintmgnt to
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ficantly influenced the Company officisls vho also becanme
critical about the policy formulated by the Company. They
strongly atatad that ingtesd of literature, emphasis should
be 1laid on the progotion éﬁ“saﬁxarmifie knowledge through the
medivm of Bnglish. It was under the utilitarian influence
that William Bentinck accepted Maceulay's suggestions of
promoting Western edueation through the medium of English,
Thus, Bentinck passed & Resolution on 7 March 1835, which
stated that the Government would promote English education,
This Resolution adversely affected traditional education, It
had become clear that it was not traditional but BEnglish
gducation that would. be patronized by the Goveranment. The
1ittle en@a~tifemaa£ that was givan to it earlier was completely
éxiiﬁguiﬁheaﬁay’this Resolution. Therefore, the real decline
of traditional education began after 1835. N

The Governor-Generals who gucaeedéﬁ Bentinck did not
bring many changes in the educational policy. Though they
patronized the’éxﬁatinglﬁraﬁiti@nal instittions of learning
they 414 not promote their development and expansion. Therefore,
after the esteblistment of the Calcutta Sanskrit College in
1824, the Cempany did not establish any other traditional
institutions. In fac%, greater emphasis began to Ee laid on
Eﬂglish.gducatian. In promoting English education the Company
was not only influenced ﬁy-utili%&rian-yhilcsophy and Bengall
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intelligentsia but also by the practical requirements of the
time, By this time tholompany haed expanded its ﬁérritorial
domain sn-Xmﬁia‘ It therefore needed the services of Indians
in low paid jobs. Alse the Company mﬁficials‘wanﬁed,tc_ereate
a clase "Indian in blood and colour, but English in taste”, |
- who would increesingly demend the products of Lancashire.
Therefore; the pﬁﬁﬁ@ﬁi@ﬁ of English became essential,

| Thus, the poliecy of eﬁsaufaging‘English education _
reached its climex by the passing of the Eﬁasatiﬁnal Despatch
of 4854, The vaﬁiaus_@nlicy suggeste& by the Despatch had its
ﬁaaﬁs‘iﬁ the‘earlier~galicy« It had nothing original toc state,
Though the Despatch recognized the importence of traditional
edﬁcatian;there was no provision for its promotion. In fact,
the Despatch of 1854 was & Magna Charta of English education,

Therefore; the ﬁ#aﬁitional,educatien which was deeply

embedded in the soil of Pengel gradually declined during our
period. The activities of the Christisn mlssionaries, the
Bengall iﬁtéllig@ﬁﬁsia and the policy of the Cempgny after
1835 made its decline inevitable., This reached its climax by
the passing of the Educetional Despatch of 1854, Perhaps more
.imp@rtanm-than.%hes&\faet&ra was the inherent defect in the
classical education itself. The very fact that it continued
to emphasige on religious aspects, brought about its dowmfall,
It could not face the chellenges of the time and therefore it
- feded iﬁfﬁ,insigniﬁiaaﬁéeg It was no longer demanded by the
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Bengall intelligentsia who were the beneficiaries of this
education. Thus, by mid-nineteenth century traditional
education declined.

'v&rnaﬁuiaf education was another facet of indigenous
education, which was affected during this period though not
adversely, Unlike the ¢lassical education it did not have a
1@ﬂg.ﬁ?&ﬁiﬁﬁﬂﬁw It owed its origins in the teaching and
wwiting‘ﬁf Bhakti Ssints like Chaitanya. It was however
promoted by the Hewabs of Bengal and under their patronage
Bengall became the chief medium through which literature and
poetry was composeds Gradually 4t became an important medium
through which sdueation was imperted. , .

' The curriculum existing in the Vernacular institutions
mainly smphasiséd on reading, writing and arithmetic.
Knowledge wasimparted,ta the pupils mainly in'Bengali and
Hindi. The beneficiaries of this education were thé_merchanié,
the numerous agrarian caste and lower castes e.g. Chandals,
Doms end Keots and so on. Adem's Reports clearly deplct that
VErmaaulaﬁ education was meinly popular among the lower
castes, though there are some evidences from his Reports that
sﬁaﬁé that even higher caste also acquired vernaculer education.
Theugh‘vernécuiar.11%erature was promoted Sy the Nawabs
they did not promote vernacular educetion and therefore, when
political authority of the Nawabs declined this did not
adversely effect the vernacular education, as it had on
classical education. It ig interesting to note that. forces
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which led to the decline of @lassieai education promoted
vernacular education e.g. thé activities of the Christian
migsiénariés contributed to the development of vernacular
education. Though the missionaries were guided by the L
proselytization zeal their efforts not only enceuraged:f_ 
vernacular education but mede it efficient, By introducing
printed books in place of manuscripts, hélding‘pe?ie&ical |
exeminations, regular inspections, and so on, they lald the
foundation of modern vermacular education in Bengal Presidency.
In fact, the schools established by the misaiénaries.became .
very popular among the people,

Like the Chrigtian missionaries, the Bengali intelli-
gentsia also promoted vermacular education. In the nineteenth
‘century Bengall became the important medium tﬁ}ﬁugh which
literature, newspapers; journals and so on were written and
ciréuiazed\amang the people. Thus, Bengali became an important
medium through which education as well as literary activities
were carried on during this period.

The significance of vernacular education was also
realized by the East India Company and therefore in 1844,
Lord Hardinge established vernacular schools in a few districts
of Bengal. However; his scheme of promoting vernaculsr
education failed in Béngalg'mainiy because parents wanted
their children to acquire English education rather than
vernacular, It is ircnical to note that though the Company
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vanted to promote vernacular education, the people did not
desire to acquire it, While Hardinge's scheme failed in
Bengal, Th@maaon,écheme of promoting vernacular education
succeeded in the North<Western Provinces. The successful
epplication of his scheme made Dalhousie recommend it to the
Court of Directors on 3 October 1849, In 1854, the Educeticnal
Despétéh also recommended thelada§tign;nf Thomason's scheme
of vernacular education. It also stated that along with
J_ English, verﬂégulaf educatign,waa to be encouraged at
secondary levels, | |

Thus, &ur&ng4q§?‘peria&,veﬁuaaular.eéucatien aid not
decline, 1t wes encouraged by the missionaries, the Bengali
intelligentsia and the East India Company. Despite the
encouragement given to vermacular education its expansion and
development was limited in the Bengal Presidency. There were ’
few primary schools which ifmparted vernacular education
Similerly, the ostablishment of secondary schools impartd
verngcular education was not realized for more than seven

decades,

Like the vernacular edusation, fomale e&ucﬁti@n, also
recelved great impetus from the missionaries and by the Bengali
intelligentsaia, Evé&ythe Government ;ealiééd‘its importance

and under Lord Delhousie female education was patronized. Also
the Educationel Despatch elaariy reflected that femole educa-
tion should be promoted. Despite being promoted, femele educas

tion was only popular in Calcutta and surrounding arcas, In
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villsge the prejudlces againet female cducation continued

o exists Thus, female educetion could not bocome very

popular in the Presidency of Bengol during our perdods
Vosatienal edusstion which vas the third aspect of

penous education which we have takm w f@r consideration,

4 by the Hawebs es well es the East Indie

moted by the missionarics to an extoent.

nad education played &

wag not patroniz
fﬁmmy@ It was oo

srucial role during eightoontn and nineteenth centuries. This
vag concorned with the promotion of technical and sclentific |
skill oxercised by %%x@misans in produgtion of commedities,
The commodities produced by the artisans who had the bemefit
of this education were noted for thelr workmanship. fhey were
demended throughout EBurcps as well as Asia, Ve note that with
the coming of industrielizstion the market for Bemgal commodite
duaily declined, However, this development did not affect
411 of tho artdsens, In fact, they continued to produce
for the local murket. Though the teﬁm&@u@s ant sg;ili of the
mal zzt&ﬁ@ they did not decline during our period,
Thus; te m up, during the mid eightoenth and ninoteenth
centuries 1t was the ¢lassicel oducation vhich witnessed a
gradual decline, onal education on the
other hand &id not dealim.ﬁm pﬁliﬁiﬁ&l @w&mr&ts during Qur
peried; as well os the activities of Christian missionaries aaa
vl and promoted vernmcular

the policy of the Cumpony encoureag
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sducation while ellowing the vocational education to continue
its existence in the Presidency of Bengal.
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