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Socialisation is the process by vhich human
children born potentially human, become sctually, humen,
thus being able o function within the societies in vhich
they are bom. It hés been a subjeect of Mc-reaéing
interest during the lest fifty years,

Each decade has edded nov materisls to the
gubject viz. something about kindsg of charactey
formation, the way E. FREUD, Margarct Mesd, Futh Benedict
described, something about the different ways in which
e¢hildren were rearcd ete. It has been a field which no
discipline has been adequate to tackle alone end each
advancev‘has relied on seversl different approaches. ThereJ
is no single sppropriate methodology for the study of
sociallsation, |

Systematic observation of children, interview vith
the parents, cross cul tural evidence, experimental results
have all been used to get a coherant accomnt of the !hajor
features of the process of sociallisation. |

Therefore anthropologists have relied on the
sociologists and vice versa, sociologists have relied o{z
the work of psychiatrists, c¢linical psychologists.

This attempt deals with the mejor arcas of the
stwdy of child socislisation while offering to raise
questions and stimnlate thinking and re thinking on




important issues rather than to provide all ansvers.:
Thus the ideas, observetions and analysaé presented lead
us to an understending of the mechanism of sociallsation.

fhe principal directions of this research cen be
seen b& posing the following questions

How doaé society, taken es a whole or considering
eadh of ite groups presents 1ts wodels? To whom? Vhat
am th ey? tﬁxieﬁ'are the influences vhich a child
| éxperieneés 4u the course of socialisation?
The questions pose@ in the discussion which follows]
1"are however basically exploratory and conjectural.

Rumerous references to the study of socialisatlon
nave been cited. A characteristic feature of the work ig
that'it draws heavily on the regearches done by Americansq
Thig is due to the .pancity of such research studles in
‘India, but at-bémpts have been made to drav on Indian |
material wherever possible. Ohild sccialisation studles
in India a2nd on elosely related topics have s?ldom come
under the cool prfa fogsicnal gaze of soeiclcgists; This
paucity of ‘studies could be attributed to a greater
concern with problems of practical importsnce.

Although the cet2gories used here have been
. ‘¢ommonlytaken by other resesrchers but they are still
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important catagoﬁes for the Indien secene. Therefore

the dimensions of studying sccialisation as sten in the

following discussion are

(1) Theoretical issues

(2) Methodological issues

{3) fThe family system

(%) 8tratification Factor |

(%) The Present Social Context

(6) Swming Up |

. This study consequently deals with the agencies,

practices and processes involved in socihusétion and the

factors vhich delibrately or inciden tally influence the

young. Some of thege infiuences are specifie snd overt,

operating through delibrate instruction to more or less

dete ynined objectives, sore others are more diffuse and

less gystemstic but may have pervasive effects, But I

want to clarify at the outset itself that the degree and

influence of each factor is not tke same for every

 individual siﬁee all of .the se factors interact in

complicated and intricate ways to influence the child.
With the enphasis on thage factors it has been

possible to bring out some important anticipated problems

varisbles importent far the Indian scene, their

correle tions and furthemore the implicatlons and

shggestims for further rescarch that deserve %t be
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followed at length. This has further shed light on the

unsettled problers in this field,
Unfortunately in the scope of this brief work I

connot giwe a complete portrayal of all the theoretical
ideas and thé’great amount of factural details in the
process of soclalisation,

Furthermore in the mbsence of Indisn data viz,
maternal reports on the child training practices, theiy
conseqguences, changing ideas of ‘the parents, also
independent studies on the child?s behavior wé do not havel
any basis for generalisation ahout the effects of

_ socialisation practices at all.
 There fore the need today 1s not only for theoryy
butlding but even for detailed descriptive studies of how
- parents do in; fact treat their dﬁéld ren and equally |
important how children treat theix{ parents,
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Men is a social being, This essentisl basic
quality of man makes hig in temcﬂ.& vith his  fellov men
inevitable. This interaction is neither haphaszard nor
simple, but very complexj "for it includes not simply
the 1dea of collision end rebound but some thing much more
profound, namely the intemal modifiability of the
colliding agents”, (Crmond, Cs 19004p+196). Xt 18 wnto
this end that it follows certain pattems of behavior
that are the outcome of long standing practice, 2o as to
benefit not only the individual but .soéeity as well.
These norms of patiems of behavior are not inbom bug
have to be taught through the leaming process which
~eontinuesg till death.

These norms are :‘..nculcated into the child so as to
'make him an affective member of society allowing thereby
perpetuation of the society together with its culturc.
John Dewey ( 1966) observed that philosophy is a refleetion
upon soeial idesls and education is the effort to put ‘
these ideals into effect. o

_ Socialisation, then is an interaeticnal process
vherzsby individual's behavior is moéi fied to conform to
expectations held by members of the group to which he
velongs. The tem formerly was applied to the process by |
vhich the child gradually acquircs the behavieor pattem
expected of him, but now the term is umd mor: broadly to
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include the processes l;y which the edult acquires the
beéhavior pattem expected of him,

Thus apprepriate to the exgeetatﬁna assocliated
vith a new position in a group, an organisation, or
gocie ty at lvarge- 3 procegs of acquiring knovledge,
skills and dispositions that enable him to participate as
- more or less effective members of groups and the society™
(Brim, 0. 19664 P.3). Thus the process cccurs a.t; every
stage of life especially active at every' transition phase,
preparing him to function effectively in varying social
units- vhether it may be while en tering schcol, an
occupation of special position in the society, or while
getting married and even when becoming a parent.

Thug socialisation involveg a provision of models
of adult roles upon which the child 'ém draw on, forming
pis eoncept of himeelf, his plaes in soclety and the
fostering of appropriate self regarde all of which are
surmed up in the concepts _

" Paradoxically, the methodological sophistication
and theoretieal development of research on socialisation
are at a relatively low level., Further the lack of formal
theory a8 en underpinning for reseasrch ope rations mgkesg
it difficult to drav definite conclusions from the |
sprauling mass of empirical data,
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Role and role systems hava been extengively
studied but they have scareely been conceived of as
existing or fanct:.oning with some® provision for
socialisation, Today the subject has increased
relevance for many parts of the world are undergoing a
nSocislisation = erises, 9o to Say. This could be
attributed to the scope snd momentum of change. In our
country major social changes such as on going
urbanisation, industrialisation inwlvwe the resocialisate
ion of people of all ages. Thus it is not rare for
individuals to confront actual or potentisl new roles in
edult life, which would require acquisition of new roles
playing skills , attitudes, values and also skills.

Furthe rmore today & large number of childreniin th
urbsn end rural areas in Xnéia'am going to school, fomzl
education takes longer, but there is a painful uncertiin.
ity about the roles for vwhich the young are being prepared
and we have to aimine how this task iz to be divided
be tween the major socialising agencles- the i’amiiy,
sqbool and peer groups, It is ironic that tﬁe
rese.ciaiisatien of adulte seem egually problematic, éhus
ih a developing s_ét up like ours, socialisation seems to
be a key theme of study.

Even the cﬁrzent state of affairs wvhere
education is concemed with its repid shifts from cne




position to another; vwith the pesence of strongly
entagonistic positions, its wulnerability to sloganised
programg initiated by pressure groups, and its genuine
failure to help in sdjustment elearly points to abusive
lack of soldd empirical data on soaianlisation process.

In organising and developing the present study 1
plen to mbve from the general to the specifiec, sf;ﬂ;vﬁ.ng |
to produc® en operationalisation of the variables deemed

jmportmnt. Consequently the present study is concelived
with particular refercnce. to the way in vhich sociale
igation process is associated with socisl lewls. Thig
is exsmined in tems of the variations in the social-
isation experiences of persons in different family systemd
different classes, different castess Since thei-:e factors
tend to determine the formaénd econtent of socialisation,
more joportantly can wo then say that by notingsthese
variations s§ related % social class con we also
@ termine the aspirations, goals end even socisl class
de stination? |

This aamptimg is open to question for ve Imow
| 4f socialigation is detemined by one's origin and if
one's destination 1s detemined by one's socialisation,
then one's destination would be fully predictable from
one's origin =nd we know that 4t is tiot. Large nunber
of other factors may be involved, On the contrery, the
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-
fact that there is considerable continuity in soeial
level between generations alse suggests that there 1s
some relationship between sociel level and socislisation.
Al though we are f:%f from an méerstanﬂing of all these
factors and processes involved, but ve hgve nale some
,a'i:tempt to geuge related quaatiénﬁ end ﬁu-s‘mw how these
relationships are intercsting but are alse less than

perfect,

Theoretically speaking, due to !iia» mléiple adult
roles in .the society the saeialisa_tﬁ.au procags cannoct be
wholly the sawe for all the new members, ( thoreby meking
the process highly complex). | This complexity and
differen tiati@n from our point of view is not only in
‘tems of s=x roles, but in teyms of more important ones
1ike the roles any particular ma¥ o¥ female child is
p:ﬁp.ared. to play? How is this decision made ap to who
receives ;ba.ch kind of pﬁg;'%ratim? x
Thus a central concem will be to chart ocut and
gtudy the ways in vhich individuals are prepared to
carry out these many rcles end to examine how some
individuels receive one kind of pzﬁparatiéu ¢ ¥hile others
way still receive of another kind. A ﬁiscusszlén of the
full complexity of the role structuro in our country will
b8 impossible., Our emphasig in the linking of the elgsseq

or strata to differences in the socialisation processy l

Feh o
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helps us to understand the seversl aspects of our social
atr&ietara, , |
me features of the indian socisl sysienm l1ike the
focal position of the fapily in the structure, the
socialisation agencies, the stages, the exposure to
public media, the present socisl condition broadly fom
the outlines of the setting vithin which socialisation
occurs and m the stage for ‘atuﬁyu Irenically though
some of the attitudes, velues inculcated may be in
conflict with the existing condition, an ascertainment of
thege charascteristics would further help us to gauge
vhe ther within the existing socisl structure the process
lesds 1o eontinuity or chenge. But even to conclude that
bagic values of the people in the urben set uwp have not
changed at a1l is sore vhat more open %o quegtion. moagi
4t is suggested that rural families appear to lag behind
the timeg in their practices of infunt care. (Bronfene
brenner, U. 1952, Wolfenstein, M. 1953).

The fact of mpartm'e‘e for cur purpose is not
‘»mm;gt;" disciplinary method parents prefer but when and
why/use cne or enother method of diseipiines 4 narrov
focus on the technigues used may tend to obscure the
meaning of the izeﬁhnique and ignore that the same
technique may have different meanings in @ifferent
‘situations or at different points in a ¢hild's life

{(Maceoby, E.BE. 1961).- These considerations therefore
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leaf us to a greater interest in parental valueé, what
they deffine as important, both in general and in relatio
to their children's behavior ete and these can be glesne
by defining and studying the parent child rélationships..
Class, 'fachéra in terms of training of the child
"range from the control of the manner and ritual by which
he eats his food, to the contml of his choice of play~

tires and places of hip recrestion, the chores requirsd

mates end of his educztional and occupational goals, m1
L]

“him by his family, the economie control to vhich he is
subjected, indeed hia very conceptiem of right and wrong,
all vary according %o socisl class of the child in
question® (m‘vi's, B. 1943, p.60k). BEven the basic

matemal dimensiong of love, hostility and xesf:rietivmesf

permissivencss are agsociated with the soclzl class of th
- mothey., Differencesg in personslity among children of
different classes are no doubt related to these
differences in c¢hild rearing practices. {(Bayley, N. and
Schacfer, E.8. 1960, Burton, R.V. and vhiting, J.WM,. 196
Maccobby, E.E. and Gibbs, P.Ry 1954), Sinee a basic meeng
of defining social level 4s with reference to the
cccupationél strueture, one can come across the kinds of
attitudes e¢nd values associated with different occupaﬁ.ch
Because of the paucity of research dota this study isg

basicelly exploratory, and expleration is to be seen ag 1J
isy or else the reader may have too higa an exp@etatmn

of what to sccomplish, N\

Lo

¥
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concemed about the way in vhich the individual becomes
& regponsible member of socisty, attenpts to study thie
process objectively, using the methods of seience are of
very recent origin.

Three intellectual sources which provided the
stimulus for this development may be distinpguished,

ﬁrstiy » there vag the belief in the infinite
plasticity of man which hes 1ts mots in British
empricist philosopby and which found its vay through somel
of the utilitariens into modem behaviorism and leaming
the ory. | B |

If tho individuasl becomes what he is through the
moulding pressures of his environment, 1t seemg vory
sensible to stwly the kinds of cffects produced by
variations in environmental pressure, so that we wight
be sble to produce desired effects at will, In this
trzdition soeialisation is '@aﬁ as essentially a
technical pimblém', one of mmiwlamg eondi tions to
produce predictable results.

The second stimulus comes from the e velopment of
a ‘positivistie sociolopgy' which megkes 4t possible o
eoncelw of human relationchips in tems of ®yolen,
"This nmeens that mstéad of laying down precepts for
reral education one describes the process of
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gocialisation because the moral order in which the
individual c¢omes to participate is the actually existing
social order ond not something beyond it" {Danziger, K.
19664 D7),

His toricslly, the immediate impetus for the
objective study of socialisation came i’rom some of the
1deas of Frewd (1930). Although the direct influence of
the gse ideas i8 declining in recent years, they must
obviocusly be identified as t’zha third méjor influence in
this context. |

In his earliey psychoanalytic writings Freud
taok over the pop’ular Darvinien model of mdiviéual
evolution and gave it a social context. Thus the
evolutionary approach created a tramendous emphasis on
the importance of childhood expericnces for later life
end gave 8 specific focus to research in gocialisation,
namely the emotional relotionship existing between
parents and children.

In bis later writings however he looksd at
Qwialiaaticm‘fm a different perspective. Now he
nadg explicit vhat wag impliecid in his earlier workss
namely that the sociglisation was not only problematic
but also incomplete. o

 He stressed the irreconcilicbility of the demands
cfl socie ty ah& the interests inwlved as vell as the

geins. This aspect of Freud's thinking is clearly at

I
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variance with the other traditions and it has had little
direct mﬂuence on empirical research in the area thouch
some of the work on clags differanees in soclaligation
and on the antecedents of délinquemy would provide
'eviéenc'é' in its favour.

Bach of these currente of thought have not only
stimulated the empirical investigation of smialieakion
but it has brought out a great deal of implicit bias in
this field of study. Although this state of affeirs is
guite common in the other social sciences, but it hag

.eamed a great deal of epprobruim for the tem.
| It is desirable to make some of these biases
explieit, The learsing approach %0 socialisation derived
a8 it is from philosophical empiricism has cmtﬁbutea twe
major sources of bilas in the selection of research |
problems and in the conceptualisation of the process of

gocialisation. In the first placc it hag encouraged a vidw

of socialisation in vhich the child is essentielly a
gassive recipient of external influences vhich reinforce
certain habits of response. Thig has led to research
designs vhich do not allow the childts capacity for
selcction to be taken into accomt, |
mrther the eariier formulations of his ép;a-maeb
attempted to explain socialigation In entirsly non

?.

soc.tal ermg, nomely in categories like *eue' and ' revard!
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306.345
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which do not stress the interaction of persons.
However modern fomulations are extremely critiesl of
this tradition and stress the importance of human medels
in sociazlisation. | | |

 The positivist traditions in soéiclegy on the
other hand lay en all pervagive stress on the soeial
pystem, or the system of social roles and confomity.
This leads to what Dennis Wrong calls %the over
poclalised conception of man®™ {Wrong, D. 1961, p.183).
In this conception the tension between society and man
is comparatively null.

A related source of bisg consists in making the
definition of socizlisation so wide that it becomes
equivalent to personality develoﬁment in all its
aspecis. This is only justified on the basis of an
implicit hammony bstwesn society and the individual. If
this hamony ezﬁ.steﬁ only concepiually, then it would be
useful to define socialisation more narrovly in order to
focus on the problematic nature of the indiv:lldual? s
ad justment to society.

The Frewdian bias however has been the most
obitous . It has monifested itself in an unproductive
concemn with infant care practices like weaning =nd
toilet training which have been seen to have no
- eonsistent relationship to personality developmint.

Though Frewd clarified that these techniques of child's




23

troining wore merely emotional gbalsg Therefore it would
be zivisable to ¢concentrate on ‘pamtﬂ child interaction
in terms of categories of emotional relationships like
vamth permissiveness, rejection, hostility, ete.

mis approach toc has only limited success in
practice, due to thelr embiguous definitions.

Horeover the global emphasis on the emotional
component in parental behavior has probably imhibited
research on the other aspects of parent child relation-
ghips for example, symboli¢ intersctlon, communication,
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To eperaftﬂ.sn alise our line of thought in the
~ field of saciali&atieﬁ, 'me comepmél fremework, I use
is by no meens nevwy but 1t 48 baged on a ﬁarl‘aty.of
gourcess Fhillp Meyer's (1968) concept helpfully sots
to distinguish conceptuslly mmmm main targets of
stuly in the field of socialisation, | |
These aye largely oriented to s«
(1) Vemacular model
(R) Observer model |
Yeyer associastes the fomer vemacular model with
‘practiceg' and the observor model with 'W’ .

ERIACULAR MODE

By soeislising 'practices' is meant the vemacular
activities for which socialisation (inculeation of role
playing, skills, attitudes) is ezplicitly claimed by the
actors as a delibrete alm. Thug socialisation *practices
include initiation pituals, and all explicitly
initiatory in@ ituﬁénﬁ and practices, exgiicit
vermacular theory and prectice regarding the training of
children snd young people for gfult roleg.

The seme cen bo sald regarding the training of
adult aspirants to given roles, infommal but delibrate
exercige of socialising pressures, as by teasing ete. of
those vho seem to discharge thelr roles ineptly,

vernacular opinions (not necessarily endorsed by the
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observor) ééart from the suitability and effectiveness
of gocialiging technlqgueeg.

fhe other theme to vhich theorising 1s of
significence is regerding 'processes', vhich also bring

cut methodolopical issues. "Process includes all those
gocial experiences that one suposes actually sdvance
people in their role playing skills or atif.ituées and
mechanisng whereby these socialising effects are acmallf
brought sbout.? (Meyer, P, 1968, ps XUIL),

The observor's model consequently may or may not
coin(ﬁ.&e; to a greater or lesser extent with ﬁhe actor's
model - for those are the peoples vernacular accounts of
theiy own vernacular socialising practices. Paradoxica}lﬁ
¢ertain practices according to the cbserver may have no
actual effect§ or to have effectg different from thése
claimed, .

In & given culture, the body of conscious
delibrate socialising practice and theoxy as defined,
constitutes the vemscular system and we ean desal with
it by the regular techniques and no psychological
»seieﬁcé ig required for recomding these or noting
funetional relations between such a System and other
systems in the same culture (Meyer, P. 1968, p. XVI),

Specifienlly ond logically ve esn thus say that

gocinlising practicesg will be more easily observed in




26

complex societles. More explicitly speaking, they will
ha-vé more systematie sociolising practicesy 2lgo they
| vill have large,r varie ties of oefj‘:upatioﬁél training.
|  tore signiﬂcan'tly the uncongious processes may
be at #‘erk also viz. the observor gees socialigation
going on where the actors do noty or not cmseiéuswa
Soclalising messages are often con veyed non delibrately
o8 vell as delibrately., These are conveyed by a - .
variety of agents in s variety of contexts. The fomer
would seem quite likely in the ;eésp of roles in simpler
@eietieé. | o |
4 significent question of relevance often

neglec ﬁét} 18 how can an ob‘éemr ostabliish that an
experience 'X' really eontributes mv on attitude or sidl}
required for a specific role *¥19 |

| Purthey how can an cheeryvor 16@%;2»1? agent.a. ag wvell
as eeeé_sions of gnccnseidﬁ‘s, ;ncm‘ deliberate, diffuse
socialisation? Though the line betwecn socialising
tpractices® and 'processes’ 4is not hexd and fast; even
in thecry and 1egs =0 in ﬁ@tuai 'oipemtionai contexts.
More often the enalyst simply sces conneetions which he
- cannot prove. Having noti;eeﬁ vhat seems clearly to be
1 a common mode runuing through gituation & an@ role B, he
postulates that they are somehow connected logicaliys
™he connection légicamy spesking muat be throughtsome
faeho: or process which supposedly operates wl‘.ima the
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psyche of the actors. In témalisaﬁon or eonditioning
or habit forming or fear of sanctions or roinforcement
or blocknge of drives or displacement or some other
psychic mechanigm may be postulated, But vhichever
it 48, 1%t vill be a concept chogen Dy the chservey,
rather then a fact capeble of being documented. Nadel
(1951) points end draws attention to a‘notﬁer problone
the kinds of psychological concept to employ, seeing thaq
the discipline of psychology affords different end often
incompatible kindsy the conversion fectors may be
envisaged, bul need not be teken o a lagw., Tumer very
aptly says "however, can the hapless anthropologist bope
to judge between rival psychoanalytic interpre tations
vhen psychoanalysts disagres among themselves® (Tumer,
Re 1964, ps213) . Gluckman and Devonp preseribe a
different viewg they érgua' tht "the undlisciplined
tresspass on fieldg aﬁe is not competent to troverse
produces mor: obscurity than it does croative
inspiration® (Cluckman, M, 196%, p«16%). "They advocate
absteme tious policies, naivety and abridgement,
acceptance of the other'sg results and conclusions, where
they seem appropriate, in shortened form and without too
much inquiry as to hovw the analyst rceched them® (4bid).
Even specialists in culture and personality 'stuéi‘eg
evidently agree that the importent task of sociolegists

and an.thmpologist;a in the field 135 the "analysip of 1.
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" socio-cultural systems rather than the personality
systems" {8piro, M. 1961, pe W67).

Sunmarily, then the sppyoach to our study of
gocialisation vould be-
To record a vermacular system of .ﬂ:ﬁﬁmiwa
‘goeiplising practices, relating 1t to other wé_temg
within the society and/ or comparing it cross eul turslly,

90 mgke note of the actual socialising g;'cce sse8
as the oberver se's it. Though this part may not
necegsarily be so since in this case there are cbvious
pltfalls 1e. in o given field one has to be explicit
about the kinds of psychelogical mechanismg one
postulates. o

In the present stuly, it is assumed _ehat‘
ai ffarent patternsg of child rearing will ieaaﬁ‘ to
di fferences in the personality, but since personality
may only be inferred, the problem of measurema ¢ is | |
gifricult on both the individuals and the tmltural ievel
and may properly be placed in the psychologist's realm.

We could well 1llustrate this stond with Citel
Steed's stuly. She studies personslity fomation in
- Kasandhya, a Hindu village in Gujarat. In the process
she maims to delineate soclologicel horlzons in
personality formation. Howewer stopping at an arditrary
point where psychologicel anélyses becomeg more
approp riate™( sﬁeea. G.P. 1551 Po 10?).

i
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e

ghe giveg a socisl enthropoligcal approach to
the study of personglily in any society. This epproach
mﬂé pgesugposing a universal human naturey
incorporates the view that s funciimnal end hiétorieal
analysis of 2 particular people requires obsgerving
individuals in groups and disceming wvhat happens to
them wnder glven soclal eonditiongs .

In India, however village 1@ ssarch would
consequently be disposed to lock into the soccial causes
of the phenomena of individual personality and also into

 the more complex personal phenomena of individual
differcoces vhich, by outwvard menifest signs appéar to
ba.affa‘ceing the soecial order of the groups,

Steed goes Sbout by first stating the approach
theore tically and then documenting 1¢ with evidence
aeccumulated gt two levels of enquiryy « 'sociologlesl
and ontogenetic!. She deseribes those institutiong that
appear to have exartéé p‘ervasivé seaialising :
influences, voriously affecting individual behavior
and roles in community life. ghe sought appropriate
data "through aspects of village socisl structure,
through its instituticns in the context of village
blstorys in the basle patteme of settlement and sociel

organisation. In addition the villager's own view of

roles in village affairs, his interpretations of hip
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of growth from infancy to sdul thocd, upon his
relations to others, end upen his life gosls in gene rale
for these would provide fnsights conceming the private
thoughts ond feelings behind his publie behavior and
roleg in village lif’e” (8toed, G.F» 1951, P+103)

In oxder & analy@s all the points, the
questions, cur model shoum implicitiy teke into
account the line of ehanges to be able to deal
adequately vith socialisation as it emerges under
conditions of social change. It has been emphasised
that rapid change intercepts the simple recapitulation
of ctild training practices thereby preducing nev nodel
personality pattems. The means by which these changes
are mediated, or ari’aezeﬁ‘(in the ebsence of adequate
nd velued mle models vith voieh to identify) hes
- great implicaticns for personality developmant (Bricksonl,
E. 1920, Mead y M. 1970, Reisman, Dy 19%0) o It is
. pelicved that,™n conditions of chenge either the parent
may be acting as a pessive agent of his culture Evén
though the techniques may have lost thelr appropriate~
ness. In thig case the gulf betwoen parent and child
rapidly grows snd the relations become strained as the
child mes ts and learns conflicting behavior pattems

and the underlying values of his own new culture®.
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another alternative is thet the individual
snrreﬂdm‘a to the culture surrogatﬂs-peer gmups,
teachers, mass media, In such cases, the paren&s ﬁlx
meni fegt disturbed and inconsistent &magas of their
ehimren' s future (%eaé, M. 19?0). This"is a'eul"turai
phenomena the world over, "The gxesmt genpration cf
young people is participating in 2 i\m&amen tal chmge
in tbe saeﬂ.alisation proce ss«- today the young peaple kn%v
moye than thely aarenta, $0 _that ehild ren are now
informing their elders in ways that parentis |
trsi:itﬁomliy enchl tured thldrah *.i‘h:&s concept is
being refined md being sctively conside red (Bliot QQ.R.
1970, Hall, E,. 1968, Lomex, A. 1970} this ares they
term as ﬁw nicrm 1@%1 of human communication and
eulmral transmissiani this refincment will lead to
sigﬁifieaat chmges in currmt them:y aﬂﬂ mewods of
gocigllsstion researeh.

Cot traxy to this radical thcmght one mulﬂ also
balieve that the practiees of iﬂfmtcare can not be
tatally disorien ting . For socialisztion 48 an ongoling
process for the pamnts, gdults wﬂl alwaya try to
lﬁalﬂq "411 in all child xaaring is ﬁmwe orienﬁeé
to an important extent. ™he pieture of the ﬁesﬁ.m&

7 end product is 1mportan t‘.l.y 1nﬂueneed ‘oy tha pazen t#'
ex@eﬂenceﬁ in the adult world, When the adnlt

ex;periences change there is reasch . tO beliew that th@/l
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o that the child rearer plays ﬁlmuga parmsive and

vill ul_umately although not immedisately result in 2
thift in the méiansamf.en pattem as well"‘{aberle D+ Fe
& ﬁaegtale,x.n. 3952 Hagen 4E.1962) 1¢ nas been seen

nneenecious adaushaents in hié child rearing pzscticea
also m&diatins the influence of soeial eb,aage t.o his
| d‘d.}.éren and mnaequently sdapts tham for the ehanged
seeaal mnditﬁ.ona they may meet ag adults.
' Models glso chaage in th* mume oi‘ 8 child'
| developmen t. ﬁhe child at first identifies with father
or mother aecerding to gex, or in certain roles and
cype»s of behavior the child imitates the parent vho A
is at that time sérvﬂ.ng 28 a8 modelm Leter on the child
very qniekly becomes conscious of his om roles end
_contrasts hﬂ.mself w:l,t h the adult and further also
aenstmcts hﬁmselr a,cwrding to a eh:i.ld model which
he gaesses at tentat;lvely mroug: revards ana
gunis’hments. This plcturs built wp from what the child my
and pust not do, or t&xe vay he must do it~ is the |
emzeseion of a mcﬂel of the role and hehaviour of the
child as seen by the femily. As &e child grows his
,sacialiaaﬁ.cm is no longer mema‘ced solely through hi.a
., pamts but ﬂirectly tbmﬁga oon tact with his area of
reﬂdence his school and peer gr oups, he will now
encounter all thesa and etiua seek out other models.

st
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On the vhole, chilﬁ9'vsw1au§atican re gsearch has

boen noted for lack of aéphﬁ._sﬁcaﬁm of its
techniques, Ingpite of this 1t 45 only in the last few
yearé that the swareness of Aaoma,.of the major technical
pitfalls in this srea has become common. For o great
deal of work has relied on interviews vith mothers aboud
child training practices aﬁd thely effeets. A8 Yarrow
M.R., Campbell, J.D., snd Burtem,R.V. (1963) show, the
re trospective repo étﬁn oi’%véfhers. are far from reliable
el are m'-b;)ect to sygten;atic distortions,s Similar
findings have been reported by cther investigators.
"The distortions in the g'mhher g' reports ars mt randamq#
but tend to be gdv-émaﬂ' by the cultural stereotypes©.
(Danzigary Ke 1966, ps7).

thus in their comparison of mother's reports vith

1

reports based on direct cbservation of the forily over

) Seo their paper, “Rellability of Hatemal
| Retrospections f!;bis is a Preliminary Report. the
aﬁmem earry oﬁt a more det_ailed discussion on
the same topic. Yarrow, M.Rs,Radke, M. "Problemg
- of methods in é'»‘axent chill resgearch™, thild

. Degelopment, I, 1963, pe215+26.




 dominant role of the father in the fomily, giving the

- parents and children, denying rejection and punitivenesf

- educated mothers in the wrban o=t up.

~ the gBult and the child, The adult is the active
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a period of years,/Meord end Mcord (1967) found that thk
mothers showed a ﬁgniﬁcant_ tendeney to overemphasicse fhe

appearance of a greater role sgécialisatim than in
fact exlsted, and to idealise the relationships between

by the parsnts as well as unfavourable attitudes of
children towards parents) Again Fobbins (1963) showed
that the inaccuracies in mothers' reports were “
consistently tilted in the direction of recommendations
current in the american child training 1iterature, a
finding which makesone wonder at the effect of the mass
medias Unfortunately no such research ig available in
the Indian caniext but 2 large numbeyp of books on cn:i:;d
rearing techniques, child care have come into the marked.
These bocks are extensively res at least by the so callLd

Furtherrore socislisation has 'bgen' treated
two
a8 Aif 4t vere an affeir involving jusi/individuals

wember of the pair, he does the rewarding,
punishing, disciplining, 18 short he metss out
treatment to 8 child that is essen tiany passive
and mellesble. Moreover the active memder of this

P o



dyad is not just any .&izlt.; 'but nearly slways the
mother-. Yet there s sbundant evidence to show the
role of the father is vital. But the empirical studies
continue to use the dyadic socialisation paradigim,
substituting the fathe pechild pair for the mother-child
pairs

2) But the faet is that cul tursl bias end 'pracltical
convenience eontive to make it so, for in socie tles
where the salience of the mcther iin the child resring
situation is high,it is used to ignore the gole of the
father in theory and slso to question him in practice.
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At thisg stage it nesds no -st:éessing that the chil
is sociaslised by all the socipl structures in vhich he
participates, by his school, peep groups, by the mass
medie and by the position which his parents oceupy in
social structure. He is scciagliged also by virtue of
belonging ¢to a particular culture at a certain stage in
its hﬁ-.étory, On the cultural plane.oneo could teke
recreationsl activities the ritusls, his philosophy of
eligon of life the code of ethics. Summarily spesking
the bagic esconomic condition social and polditical
se tting set the gross parsme ters for the child rearing
practicess There may bo subtle infiuences emanating
from an environment that may be rural or urban
hygienie or unhealthy, troplical or temperate.

Howevey, having stated the obvious, we have te
inpose some limits on our universe of Mscsumeg It is
mfbrmnéhely tyue that the evidoneo smd the level of
mcwtumisatiagzzstﬁie vggyraﬁgeége ené systematic.

In this light 4t would BB epsential to examine
the relationship between socislipstion and soclal clasg,
caste, the f’amny’::-etc‘. and to speeify thelpr intricate
;ﬁlatimghipa. The theorctical issues thrt come up aree
) What de termines the skills, attitudes, values and |

espiraticns that en indi vi&ual acgui reg? |
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of the individual consequently wahich people, which
factors have influence on the individual's dewlopment? |
Can we limit our concern to a specl fic set of 'gigni fleert
others'.
experiences affect the kind of social being he becomes?
What aspeets of inter 'persenal expe risnces are

significant in the sociallisation process? that kinds of
influence s are involved?

 destination {placement in later 1ife) are they

1s te acquisition of such characteristies
related to one's origin?

that aspects of one's origin are regponsible
for this relation?®

I¢ such characteristics are related to one's

related dircctly or indirectly?

7o discern these, there fore vhat tinds of -
cocial catogories vill be relevent?

What aspects of the socisl relations need to be
studied? :

1¢# socialisation leads to stquisition of |
charscteristic s necessary in ¢arrying out roles,
what assumptions must be mede cut about how suth
charaeterilsmcs are acquiyed?

GCiven 2 focus on the inter personal experiences

In what ways do tha inter personal

Thege are the kind of guestions to thich this

study will be odc re ssed, but it would slso be unrealisje
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to .clam that we cen give alequate snswers to all
of them. |

. For our study it 1s also ;mpex:itive to study the
pervasiveness of caste system-for as a child grovs
up in a caste society, one would expect thot the
individual slowly acguires the ways of belief and
behavior that are characteristic of 1ts own castes 'In
so far ag castes can be regaritd as distinet
subculture sy individual menbers of different cestes
might develop aisté.nct modal pattems of pe rmnauty. |
ﬂmﬁ in India digparity of cast: groups in terms of
economic, social status, occupation and edu@ation,
treditional disabilities of certain casites llke
untauebabilit,y, discrimination mge ther set the arena
| for the influence of c¢caste on child rearings Sore
empirical evidence on the role il caste in the
socialisatian proeess is presenied belovw,

‘Morris Carstaris {1957) studies the relation
petwaen caste and the individual vie the conven tional
eg;lmre'p&‘ rsonality approach. The study was conducted
in a Rajasthan villagé.- Forty five adults belonging to
the Brahmin, BEajput and Baniys castes are studied with
the help of intense interviews, dream analysis end the
Boi'sichaeh test. Shared end unshaxed traii;g in their
personalities were describeds Rajlpuls con sldered

themeelves to be the protectors of society. »i‘ﬁay w2 re




allowed meat eating, drinking and other kinds of‘
enjoyment which were not pemmissible for the Brahming.
Carsteirs tried to trace the roots of such traits in
the Bajputs to the 18w of primogeniture and the child
rearing practices characterstie of their caste.

_ The Brahmins were observd % emphasise the
:ire,-'aninence brougxt to them in birth and their
religious obligations. In sharp contrast to the
militant Rajputs, the Baniyas observed noneviolence of
all forms of life snd followed strict vegetarianism .
The Baniyas were characterised by fear of sexuality and
worship of money.

Thereby this stuﬂy em::sﬁasiéeﬂ the 44 fferences
in child i'e’aring' p-ra_ctiéea and family pattems from
caste to caste. There were differ:nces among casgtes
in te values about money, religion and ©x, Te
,65.1%:@&@3 itself influence;;, the deeper core of
personality whieh lezd e clearly to distuguishable ide al
pattems of personality commonly found in each caste.
Apparently the siudy’ czn be totally d'ianissed, for the
lobaervatims about differences in value patﬁams are
comuon to certain upper castes aﬁd, they do have some
face validity, but 1t tokeg into account only the ‘twice
bom or upper castes leaving the lwer rung of the

castes completely unexplored. Even for th'e restricted

e

field of upper caste Hindus the sample is rather small




to be of great value in gencralisations

Furthermore the velidity 'ef the eulf:ré
personslity approach vithout proper methedoflcsal
precautions, crestes further issues. . ¥.0pler (1959)
hag critisised the stuly on thego lines andi other
pitfalls too.

Variatiéns in the pattems of personalily scross
" euste subcultures 45 a fageinating and rewarding topie,
waich has been neglected. Mintum end Lambert (196%4)
am:?ma the child rearing practices as part of a bmsa
cultural investigation: fThe study wes conducted in the|
Rajput caste village in Utter Pradoshs This ig about
one hundred and forty kilometers nopth of Delhd.: fthe
Hojput mothers were rated as the leost wam groups
among the six cultures studied, %hey also ranked low
in the amount éff praise given to the childrens They
4id not @pﬁaﬂs@ s2lf relionce in thelr child en,
They ranked lovest smong the sig éultures studied
even in regponsibility training. ’

As regards aggression training, the mothers
sre more concerned with aggrescion direeted st peerp
than at themselves, they purish the former more
severélar than the latter. This concem for 969?
aggression stems from a desire fo prevent quarrels
vhich disrupts relations among the women vho live 4n a

common courtyard,
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v.K. Kothurkar (1962) tried to stuly psychologiesl

differsnces among various castes. Ke ﬁ'minisbéme tastq

of intelligence, scholastic ability, manual dexterity
afxd personazlity and social development to a random
gample of 555 High School studsnts in Poona.
Kothurkars genersel finding was that children of the
socio economically advanced classes significently fare
batter on most of the tests. Lack of verbal gkills and
competence vas the major hendicap of the socio-
economically backward children. On the basis of his
observation he further concluded that. high or low
socio economic status is not a single isclated
advantage or handicap, but 4t can have a facilitatory
or inhibitory effect om a wide range of psychologleal
func tions and personality sdjustments .(Kothurkar,V.K.
19624959 |

~ CJiorris on the other hand studied the
differmces in the velues of Brahmin a nd non Brahmin
eslle ge students. On the basis of his obee rvations
Morrigs concluded that'caste is a cultural tradition
that detemined the values of its membergi(Morris,Cs
1956,4p74) .

In the seme. tone B,Krighnan {19%6) found
differcnces in the attitudes of college students of
various castes towards prestige of oceup ations.
Traditional occupations had lost their originsl prestl
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Another study by L.B. Murphy {1953) takes into
account the developaent of caste ccn@ansnass and traced
the yoots of prejudices to sspects of child development
conmon in India, viz. "ewphasis on dependenceé rather:
then independence, esrly freedom from frustration
legding later to the absence of habits controlling
agrression, and lack of opportunities in childhood for
group gsiar.m‘ing‘ and ;lmmﬁng; later lesd to the lack of
methods for resolving econflicting situstions between
groups™(Murphy, L. 1953, pe56)s

A similar study tried to locate how end vhen
prejudices develop in & iadi viduals as ;; they grow in
gociety. B.D. Binghy K.8ingh, and Y. 8ingh ( 1960)
studied the dewelopment of caste consciousness among
children betwesn W10 years of age in Agra city and
naighbouring villages. They found that caste
eansiﬁi«maéness developed faster inm boys than in girls,
in rural children then in ui-ban and 8lgo sariier and falter
in wpper castes then in lower caostop. These and
similar type of studies cen be revealing observations
in & cross cultursl perspectivey Further careful
studies of the roles of child roaring practices in the
development of prejudice would bg rewarding.
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In this chepter the focus of attention will b2 on
the femily, the principal and primary agency of socigle
isotion. The child's personality emerges and develpps in
the context af the earliest complex socisl mlatmships,

| particularly those involving the femily.

On the Indian front the home 16 still the
fundamen tal socialising agency, vith educational
institutions and community ggenciea playing & suppleméntary
role. It is within the context of the family thet children
leam vwho and vhat they arc and establich a basis for ali
relationships outside the femily. Within the family, a
child acquires @ wodel of what bhome and family life is, of
sex roles, relationships, appmpziata behavior and
attitudes, and ewen g philosophy of ufe_.,

The model presented by any one family is necessarily
ineomplete. But it doss provide e basic frame of referenece
for the child from vhere he may view end relate himself to
the larger socie ti. ‘

| Though in our cas® !the historieal problewns of
studying farily changes are accentuated i.e, e¢ven though
the acknowledged values and ideals of the recent past cen

be gathered from literary, philosocphical, and religicus

sources, ¢ esn neither know how fully the “average" Hindu
accepts these ideals, nor how vﬁll they are followel in
prac tiea.




Purthermore 1t must be clar.iﬂﬁd that Indiats family

pattérns- have not changed as rapldly as thoge of Japan or
Chingg' during the fpsaat decade, but if industrialisation
and ur!aams@tim were the only 1mportabt variables we would
not expeet rapié alteration in the area of domestic 1lifes
Mthaugh no pmce&ums exist for quantifying vith ;srecision
the contributions from iadast\riamsatim; as against thowm
of new ideological eléments," the modest amount of change
in Indian family patterns seems far greater then would be

| imgutea to industrialisatien‘ and urbenisation alone, Thus
té the extent that much chenge has taken place, it seans

likely that a good part of ;it can be ascribed to ideological

influences intemal to Indid or coming from the uvest., The
importanc¢e of urbanigation, industrialisation and literacy
on social relations resis ?peeﬁ.ﬁca‘liy on the possibility
they offer to the individuwl for building sn independent
base for his own decisions or related to the fax’nix.y.

“fhe family stmoture still continues to be a major
'aoeialagiea’l phenomenon in the Indian soelal s%mcmm,
being unaffected by the differences in religion, caste,
urbanigation and occupation®(Singh, Y. 1973, p+277).
Further vhat matterg more for our purposes is to know not
an}j the. compesgition of the reéiﬁ.enti;ai EYCUDP 8, but:_ the
'n-emré and cquality of social interaction, riwal' and
economic obligations the authority structure, the role

patterns ete. m.s!s has observed changes in the intemal

——
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stmcturp of femilies in her study of the upper and middle
elasses in Bangalore. ghe shows that with the increasing
strain of new tynes of actlvities in the urben set—ap, nanyl
?raéitianal forms of family mle expectations are changing
tbeugh the family is still the sole mstuution for
enf‘amement of authoritys disciplmeg "boys are more likelsl
to come 1n/t:a contact with nev situationsysss they are sble
to get away from supervision cf parents, so they can often
pract}ce new types of behavior in gecret,*{Roes, A. 1961,
) but "On the wole there is not yet evidence, among
tgirban m:wdle class families, t;hat even wien they live
as sepamte units, the control of tha elders completely
éisappears though the elder g°ne ration no longer wminates
the youager to the same degree r.:r in the 5208 way® ( Ross,
AeDs 1961 , £+135) soﬁakar and Ko chouﬁhary on the
eontrary feel that“fazaiiiah raligious and political
1:: stitutizms are rapidly loosing there capacity to
commané the easy complience of our vouth’s (Kak.ar, 8. and
mmﬂhary, K. 19704 ps8). Further it is necessary to
discem not only the modes of socialisation prefered but
when ané why one or aﬂother me thdd 18 used. ﬁnfortunatelj,
to dat 29 mis area of sméy has bem ce»mple tely neglected
by the so¢iologica3. analysts in our conntry, It is for “ﬂ
scholars, students of the ‘discipl:me to bring alive this
area of stﬂéy and strive te czeatefstable yet ﬂuid
coneeptim of the social life of modam India., We have V¢
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gauge =amd explore that inspite of urben migration whether
the age 0ld gocial system in which csste and kinship play
a poverful rols (a) is crumbling (b) is resicting chenge
{c) or is still continuing.

Hithin the femily, role expectations may be
trangmitted from gencration to generation or at least

become gtablished over the family's life cycle” As reole re
lotions become stabllised families become more resistant
to changewe ven when they are functicning inadequately.
For the femily works in a modem cultural context, role
expectations aro likely to be ‘congruent with the noms of
its cultursl milieu® (Talmen, I. 1974, Miller, G. 197k,
im%). This suggests that When the normative expectations
¢all for the dominence of one fauwily memhe_r, othe g will
take over such roles only vhen the role incumbent has been
ghoun to be incompetent or hag boen discrecdlted. Under
thege conditions the family's functioning has been
impaired by the failure of cont member to live up to hig
role expectations. On the other hend vhen the groups hasg
equal expectations for all members, a déferonce pattem
does not exist (Bergess, et.al 1972), suggesting greater
modi ffability to shift roles in onder to meet pmblfem‘
exigencies. |

- €onpiderable evidence suggests that nomative role

’eipaetaiiens« will vary by clags. Data W‘aﬁngmﬁdla
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and vorking class fa@.ﬁes indicate that although fathere
- dominant families are moxe comuon in the middle eclass than
4n the working class (Blood and Wolfa, 15697 ¢ widdle elass]
families plece more dmportance on compassionate and
epalitarien relationships then working class families .
{Bott, B, 1997). Working claes famnies, bymntmst

place o strong positive value on fether dominance.

encountered by the family 4n the process of moderni sation
of Indin have received no attenticn at all. For any
a sagiMcgnmic 'changes in the family will have £ reechin
effect on the values and institutions of the Indian
: Sﬁc&ety; For, will not new technologies in agriculture,
industrislisation snd the grovth of urban centres bring
 about extensive changes in the pooples relations to life,
nature, work kinship units end caste affiliations. |
1t is believed that ™A continuous srosion of the
trzditional joint family is taking plece because of the
sressures of urban conditions of living. In other aspects
o0 traditional pattems of life are undergoing change
be couse mereaging wonch are having access to educational
opportunity, they ard taking up employment more widely end
ésewby_assming an indispensable role in the economic
grovth®, (Indian Sociol Institute, 1972, peXL).
Consequently for us will pot this factor affect women's
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rele as child besrer and even as child rearver.
Further weve, in order to accept these chen ges ané chal lenkes
will 4t not need adsusmen ts to be made by eather renbers
of the family?1(1!aia) |
Therefore thesa various problems ezp.éﬂmceé by

the contenporary Indien reseasrcher aro agpects of the
@ynamics of growth in the changing conditions. *These
invelve attd tudinal changes in the sphero of family
obligaticns, docision mekingy the relationship b:tween
husband end wife and socialisation of the children, In
the nuclear family units, the changed roles and upgradeﬂ
“status of wopen especially those employed have given
rise to nev values an@ attitudeSesssvneas NOE suppartive
of the traditional code of behaviez“'.iﬂammw Jamg B.Ka
19724 pe0).

- Inaugral speech by 6.8, Pathok, in a seminar on
*The Indian femily in the change and challenge -@f the
seventecst Indian social Insti%ma, Novs 1972)
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45 the ¢hildhood advances, the peer group has a greater
influence on the young, sdolescents 'attimd-eé, interests,
valvgs and behaviors This doas not mean, of coursge ‘thai':
the families influence ic uswpped by that of the peer:
EXOUD» | |

- But at timaes "when the parents take the sasy line ﬁewa‘mé
discipline, peer groups toke over and influence the
behavioy of the dilld by often feeding him wnhealthy
ideas ond sex infomation. Influenced by the prevailing
sociol pattem in child up bringing, parents may feel
that they should not discipline their children go as to
avoid develeping complexes in them, (Shipstone, 8.1972,
p. 107).

Bowvewer it 1s for us to ghuge whethor the urten childron
are nore infiuenced by the peer group than the mral
children, |

*Fhis table shows the time spent in different settings te
(1) Pamily sotiings
(2 Community Settings
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It is casy to roise the gquestion of the relation
ke tue en socia}.ﬁ;satibﬁ and the family, but it is quite
another matter to dewlop a conceptual frame work for the
theoretical treatment of this relation,

| In the dynagnicg of meial&sation; the family
variables bring out the linkages between family and child
rearing, these ars som® of conceptualisstions vhich are
important for concept measurcrend.
(n

This catepory can include
guch variables as the parents
1) efucational background

one ¢an include variadlss likeJ
social ¢lass, Gccupﬁtieh, and
even physieal characteristics
of hote and nei ghbourhood.

includes family size, ordinal _
position of the child, presencp
or sbsence of certain femily
_ members. |
In stulying thé xelationships between parents, we
could also observe poé-qei' relations and decision making |

pattems, division of lgbour, communication pattems.
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Tois eophasis could further leasd to the
gevelopment of ¢hild oriented parental attitudes and
goals like the /

{a) c¢hild-rearing goals

{b) concepts abcut the ._p:azent role

() “ “ " child role

{d) attitudes lfac;mam-s p‘é.ﬁn thood

(e) attitudes, about disciplinary technigues and

() acceptance or rejection of the child

, !

(2) ,
child resring ér;.aétiees mke disciplinary
techni ques, regponses to child behavior, changes
or imanaiste@c-ﬁ.ea in bei;avior pattems and types
of conflicts vith the child. |
the percoption of the relations existing betwesn
the parentsg end other family cembers, These will
be cperational 4n the perceptions end evaluations
of parentts bohavior pamms, attitndes tovards

| sibg and parentss ! |

(3 e overt child behavior tovards the family membex%
like reaction to discipline and spontanecusly "
initiated actions such as action dmanémg benaviol,
nostility end affection,

(W) Socio economie status ag related o « educational
aspirations. |

(%) Parental values versus acsdemic motivatlon,




{6) Peer influences on edueationel agpiration
{(7) Se-eialwaﬁm Functions of the Pezpr Group.
Although all throe major soclaligation agencies
{ family, school and pesr group) ﬁave continuing contact
with the individual over a number of years, ¢ach has its
greatest influence gt different point in his life,
INISRING AND CONCEPTUALISING PAFENTAL VAMES
The parcntal values can be infered from the
general content of vhat is communicated by the parents to

the child, This suggestion can take the form of an
emphasis on the significenc® of explanation in parental
dis(xipline; The importont factor here is that the parent
makes 4t clear to the child not only that gome acts are
pemisgible end others are not permissible, but it alm
explains why they are or are not pemisgsible. (For the
explanatory responss® by the parents 48 an attempt to make
the values explicit, hore 1t i the explanatory and
expressive responses that are the important pointers

A theme which hag besn neglected in studies and
analysis is the strains involved in the transition to
motherhood « (which could be located in the basic sccial
stmcture irregpective of any particular segment ). *mis

factor 1s especially marked in the urban set up because
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deprives the new mother of know hov in mothering., This
line af' argment, thet nuclear houscholds are
isclated need el,aﬁbérate; and consistent testing. For
some -soéiolagistfs have conducted studles which show
that the urban nuclear family 4s not nearly 8o isolated
ag hag b-éen_@emmanly gupposed., (Suseman, M.B, 1963, Rossi,
A-B;_‘%%S)?» Consequontly, does vour goeie ty provide
adqquate preparation and training for the role of néothe_ )

Toes the period of pregnancy allow ade quate
training, unlike the period of anticipatory socialisatien
for marriasge. 8ined the transition from prognancy to
motherhoo@ is abrupt, that is) it does not allow for a
gradual taking oh of regponsibility, as may be true in a
profesgional work role, It ig these questions ami mought%
vhich have to be located. |

In sddition the Indien culture and trefiticnal
institutions offer little specific training on parenthood
and so the most important respongibility is s haphazard
pmee,és.. mf‘memgre ®at present our concept of family
14fe education and its contents roflect the ideas and

PR

paramount, and basically the child s need for mothering

ls absolute, he is totally dependent on the mother, while
the need of an adult women to become a mother or to crave |
for performing the mother's role is relative. 7
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class urben society. Through further stufly end research
in the sociocultural espects of lower income groups in
citieg, we must deepsn our insights and extend the_@ntene
of family 1ife edueation® (Nanavaty, H.C. 1570, P939‘)‘3.

To sum up, one covld sagy that new pattems of
family 1ife are emerging due to multi dimensional changes
in the world. The family systen in India chefned in
tradition with t¥s thousands of years of its culture and
relpgion, social change in India is affecting family life
in a very significant way. "The Indisn femily is caught
botuween the HIA' and the tnevw' the VYtraditional’ and the

Vemerging! pattems of family life. (Shipstone, B.l. 1972,
p+98). But nothing could be more mislesding fe? our study
than to treat socialisation of the ¢hild as though it vere
only a family process, Soclal classy casie are also
affoctive G2teminents of perceptiona} =spirations and
overt behavior. @e forily 18 the unit thrsugh whicﬁ the
'me;anwg of the class, caste setting is transmitted to the

child. _%Zhus , , L8, 3.

3 gg?ia a Valedictory aédress on the smma? on familyl

14fe edueation, The family 1ife Centre of the Indian

s loglesl ly mow pe fo consigs s Bua ST

Socisl Institute secks to strengthen femily living in
modern Indla through its many edueational programmes,

counsel ling and soccial services.

—r——
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THE §¥ructure of scciety may as a whole et
certein ganeral expectations but no society of any alge
is homogenous, It is rathor differentiated into o
variety of éiffer‘affztkﬂ.ﬁﬁs of gegnents, of vhich the
mont significant is sociel class, Other seguentations
which 'hmé importane® are casto, religion, oceupations, Ympe
~ of community or rether location(eg. ruralvg. urban vs,
suburban) » These social segments howewer cut 8cross each
cther in multifarious vaysy and 1t 45 our task to
identify vhat kind of importance each segnent has upon
socislisation, Each of thess segnentations has been
shown to have gome effect on hov parenthood is -
pe rfoemed, but not cnough work has been done to provide
a comprehensive and composite picture of hovw they all
interact. _

More importantly it must be noted that the
significaonce of each segent @mges. ﬁ'xxﬁu@a time go
that the relative importance of difforent kinds of
s gnents -change;

So far as the study ofichild rearing 45 concemed
more concentrated atte ntion has been given %o soeigl
clags than to other types of segentations, fhis is due
to the fact that attention was emphatically drawn to
the existence of social classes in America by a series of
res@ arches during the 1930's, particulariy by L.Wamer
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T

and his éssoa&aﬁea-g, Although Wameoer's particular app roach
%o soeial class became tﬁé,subgeeb of some dispute,

soclologists thereafter recognised he importance of this

approach, ' '

For our purposes thug children start out in life
with gystenatically difforent projections, In this context
soclial class 13 a useful concept of analysls for it refers
to more than the sducational and oceups ticnal levels, but
halps us to eapture the reslity and the mtﬁ;@m interplay
of factors like different agpirmtions nssocigted with clags
hopes and goele of the soeialising agenta‘» and the aoﬂialiﬂ#,
different concepts of the desirsble values, A1l of these

form the key concepts to trace the effects of social class.

Thig in mgmg%a by the ‘%'esearchaa of Americon aue
thors such as(to neme only & fov) , Lynd snd Lynd (1929),
Bruner and Goodman (19%7), Schneider end Lysgard (1953),
tivgee end Lesder (1955) 4 Hoffman end ,aibizu, B« 19553 3
Rogen (1956} 4 Sowell and Haller { 1956) ,ﬂ_-Rainwaéer (1956) ,
Hoffman 4. Hitsus, and Protz (1958) ,. |

Huch of the literaturc hovever ip difficult to evaluate
because of methedologicel problemsy vizs the tendency to

obseure distinctions betveon messures of ;valug’a orientation
end staterents of reslistie goalss: |

N




61

RELA TIM SHIP  BETWNEE. ﬁ' THE PAREN T-S

SOC/IAL CLASS ﬁ__&kgﬁzﬂﬁ 4&0 Pw A&rﬁtns

mewag_

> ”/Mgvr rxwt ‘af w CA;._» £

H

k&

ill*ﬁ{!!?l

60 .’.’ .

e
e

LU S B T

wi!c wn‘ P
E8E BN

T
g




62

Of contral im@ﬁr%ance, for the explanation of clasy
d1ffe rences are those studies whiech shov that the i’ather“
cecupational role gﬁmémes different orientation to the
socislisation of children,

o707 iBtuddies in the USA havo revegled that in the
occtxpaﬂcﬁal ccmtext there are three importent ways in
which middiseclass occupatima differ from mrk:s.ng ¢lass
oecupations (Kohn, M« 1963) 2, Middle class (vhite
collay) oteupations typically require the individual to
nendle ideas and symbols wmd to be skilled in personal
rela %:iénaq

vorking class (blue collar) occupations typically
inwlve physical objects rather then symbole and call fey
wuch less interpersonal shiil,

Biddle elass jobs require or allow much more s21f
direction in thé srr‘?aﬁng of activities ond the selection
of methods, than working cla.ss jobs, vhich are more often
mmxiseﬁ ané aubﬂact to more stmcﬁ m&rﬂﬁi@‘lq

p—

2) Much mr’k has been done by the author on such tcpies
tmphasicing the sam® viev poing . viz.ﬂ&oeial Glass
and parent ehild m“l,ati‘onsmps en in te"rp retation, in
Anerdesn Joumal of Sociologyy 68y 1963+ p.u71-80 .Also
"Soedal Class and Paramntsl Veluest, in Ameriean Joumal
of Sociology, 6y 1959+ pe337-51.
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Closely as saeia%eﬁ with these differences is the tendency

of middle clags occupations to call for individual aeticni
vhereas working class cecupatima more often call for cooiinated
group or team actions such occupationsal aLPf> ronces are
:!.n part the ’nasis ‘for requiring bigher levels of
_ eéueatien for entry z.nte ma.dﬁle class occupations The
nigher the level of education, the greater is the emphasi#
on complexity of relations in the subject matter, the
greater the concem with understending interpersonal
relations and the groester indepéndence expected.
| | Such differences in the occupational sphere are
secn as agsocinted with general value differcnces of
edults ¥m of different sceial classess Flling in the
specifies of this enalytic model, Rohn notes that the
glgnifficant value difforence 18 that working elass and
lover elass pam-ﬁ_ts want mnfcmﬁ.f:y to exte&nal
proseription wnile middle class parents went their
children to become self. @irecting.. The life conditions
whicﬁ most directly determine these values are ,
occupationagl, educational and eccononmic, Thus working cla#s
parents are 11ke1y to judge the ehild's behavior in tsm@
of 1ts immediate eonsequences and to exiernal gua‘litiea‘ »
vhereag middle elass parents are more concemed uith the
- child?s ﬁa-@tives and the attitudes his behav‘icr eXp resst 8
1In both eages the parent emphasisss in his yelationsg ﬁ,m

tis ohild those gualities that are central in his em.liiq.
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. .greater emphasls on authority and extemal confomity

_H. 1963, Irelan, L. 1966)s Further the lover class pe‘cjle
have a moye flexible or looser value commitment thon midd}

Coleman, R. and Handel, 1962)

- gocdialisation ete. to the sociel class by American

M1dd16 class 1ife both allows ond demands a high degree
of self direction, vhereas working class life places

(Kohn, ML, 1969, Sc?meideraaﬁd fyseardy 8. 1953, Rodman,

¢lass people because of the conditions they live in
{Rodman 2« 1963) . In these clagses, héwever, the parental
values tend to be the extensions of the wodes of behavior
that are functional for the parent, Kohn further argues sSpe
bstantially correctly that tie middle class parents
attentiveness to e*iperts'and other sources of rolevent
information represents not a muxgEx search for new
values but for better techniques of realising the wlues
‘they alresdy have,(Rohn, M.L. 1963, Ratnvater, L. 1966,

A

231:1& work has been done relating values modes of

recearchers, A good genersl ides wag formed by the works

‘of these authors.




Taus ®we can sce that the problem of soeiel class
and parentechild relationship, child rearing practices,
are an instonce of the more genersl problenm of the effectp
of social structure on child rearing® (Kohn, M.kh. 1969).

1t con also be argued that class differences in
parentecnild relationships are the product of diff’aren'cesL
in parental values, these differences in tum stem from tpe

differsnces in the basie conditions of life.

Values are thus a bﬁ.é.gé between social 3tme£ﬁre |
and behavioy, 1In thisg ligm the qne'stiens powed are -
vhat differencey are there in the soclal values held by
parents of different sécial clasg? , \'

et is there aboud the conditions of life
distinctive of 'these eiaa,ses that might explain the.
i i‘ﬂz rences in the valué?

What consequences do these differences in values
‘have in child rearing, parent child relatinn,-éaipé?‘

- ‘ess propositions én help 'us to gauge the ehanggg

in the pat'em of child rearing over the past decads or

0w

e measurement of social class has been discuss,eq
and studied for many years in the U.S.f.y but there 1s af
generelly agreed upon vey of measuring it or even ,




concoptualising 4it, Ea¢h epémtienal definition of
elags may include many combinations of these measures.
{although the ultimate decisgion depends on the needs of
the particular research), but it should be pointed out
that cther things being equal there is an adventage of
using messures of ¢lass that will wake possible
comparisons and gynthesgls with other related studies.
Thug father' s occupation ¢en be conceptualised nof
only as sn index of social class but & variable affecting
economie conditions, family life, the child, their
agpirationss Thess factors may lead to different
socialisation techniques e.g. vhether the fatherts
oeccupational position dependg on formal training or
personal cheracteristics, Though thely may be pereeptual
blindness on ths part of the sutjects regarding the
e ffeets of thelr jobs on the femily. Thisg line of
regearch might be better explored by using somwe
theoreticslly based classifieations of oecupations as thl
independent varigble and relating it to measures of familly
iife and child variables. In orer to measure and

conceptualise ve have to deliencate the attritutes on
which the socisty's classes are based. |

Though 1t 1s usual "te assign social clags ratings
on the bagis of the husbaéﬁ'a occupation and education,
mother' g education is also en important criterion for

understarding the differences. The rationsle for the
- —
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decision is made becguse in our repidly chengipg Indian
set up,y 2ven nmen oi‘sce%z;smerabla education and occu-
potional status haveliterate wiveg and this definetely
hag great bearing on the studys Mothers activitieg
even when they are temporery are an important consideratipn,
it way haw far reaching effects on the social stending
of t?xe fomily. with the great increase ';n proportion of
workiag wives anﬁ."mthersi in ?he urban set up there vay
bé a reason W erxpect mmeﬁchange in this grea‘t eﬁphasis
on the husbend® g occupation.

Sﬁ.mﬂerlj vorking mocthers ex? those mothers vho
cote from kigher socisl class origins than their husbends
have higher agspiration for their children than,ctheré ﬁf
the same cless. Such con sidmra.t.tens suggest that many
conbinations of sources of influence may be experienced
by child:en, but then ns'analysﬁ.s ¢zn hope to deal with
all these possiblé conbinations, but it ;ssams cartain thar.
they exists. Although there may be some tendency for the
combination of influences to be different at aifferent
class levels, considerable varidtion clesrly ocecurs at
eéei'z_ level, {Xraugs, Is 196%, Rerchkoff, A, 1972),

Socdal class for our purposes can further more be
seei as a detem ' .
sontext .

The inflwenes of -eanfe'xts and differential

expectations has implications for an understanding of the
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process end for any plonned or unplanncd atteampts at
chonging the process. The view being developed ig that
the role of social clags suggests an interplay betwesn
formative experiences, what others expect of an
individualy and vhat the individusl achioves. that the
infiividual at.z‘hie#es is not only en ultivate cutcome but |

1t i an active element in the process fronm the eginingy

In oxder to conceptualise in this case the foeus oﬁ"gh@
1egearcher would be on the kinds of people encounteréd
by those in differsnt socisl classesy .

- Similarly social class is a determinant of
expectations. fThis esn be r2en not only in termg of i
differential expectations of parents !:crw_axzﬂs theip chiié’
behaviour but also one may behave differently towasd
pecple according to their soeial class level and expect
differcnt kinds of behavior from them, according to clasd
Thus teachers, peers, even pwents are likely to respond
to 8 emlﬁ not simly as a child, but as a child from a
specifie social position, |

%e It has been obgorved that oven & residential
pattern to some éxtent separates clagses to g high degree
thereby the child from éifforent scclal strats is placeqd
in differcnt social contextss

8

L

3




But one cannot rule out 2 1eed that the role of

she soeial class in the socisligation proesss changes
during the individuals's life time, It mey begln as a
* slgnificant detemminer of the soclal context within ghich

the child is rearéﬂ. As he grovs older and move s into tbt

brosder social context, his class serves as 3 éirect poin
of roference in the responees others meke, but 1t also

gerves as 2 point of reference to his view of himself

{Ke rchkoff, Be 1972). His beﬁavior pro«iées a basle for [the

constant reasse sa’nent of thig ¢lags based expectation
both by others and by himselfs

Although the social context way con tinue to be
somevhat different for people from different social
haekgromdﬁ, thisg in terplay betwaen taxpectations?

and “Yperformences beeemea an increasingly importent

part ef the pmeess. The asscciation between soclal claaj

and interplay of expeetahioras and performances have to b
g!auged, though the relative significance of these two

murces ez‘ Mﬂ.\mnee shifls as the child grovws.

MME
The great interest in the relationship between

socialisation and stratifieation can be discemed to sore
extent by emphasizing the cducation systemy edueational
achicvanent in cur an2lysisge. Education is the major

{
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soecletal channel of mobility, and the degres of success
in school 18 highly related to occupational success.
Due to the importance of the educational system in
gocial plocement, it can be used es en important
determincate For bagically socisl class differences
have been found in research on achievement, (Rosen, BsCs
19564 Me Clelland, D.C, 1961, Fosen, B.C. and D. Andrade}
Be 1950) and achievcment motivation is closely related
ta Miai class. Hiddle class parents emphasize

4nd ependence in sarly chiléhood, expeet good performance
and have 2 gre.ater belief in the possibility of success
then the parents of the working classe These parents
apre likely to view education as the solution to a wide
raage of economie,social and personal problems. The
!ﬁaze positive attitudes tovards acadenie succoss shown
both by yéxmg ond adults and higher aoeio—e!@nome 1evel+
are rclated to the fact that wost school progreng have

actively been more relevent to thalr needs, customs and
expectations (Me Candlegs, B, 1970, Hyerhoff, B.G. and
Mram, WeRs %’9653«»

~ The pﬂneipal func tions of schoolsg has
trads tionally been to prepar® suecaeding generations
of young pesapie- foy simission to g middle class |
dominated and controlied soeiety (Myerhoff, B.G. and
larson, HyRe 1969, Nanenvirthy Je2« 1969). The schools
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are a major socizlising ageney outside the home, But
B, Me Cendless succinetly comments that'Schools
sue ceed 'felativaly with upper and middle clags, after
all schools sre built for them, staffed by middlie class
peoplesand moddled after middle elass people. (Me
Condlesss Be 1970y ps 295).

A survey conducted in Delhi on the higher
Secon éary é:‘:.hoala of Delhi to determine the level of
achiovement metive, to stwly the relationchip with
scecupational level of ﬁﬁer revealed that the sons of
those fathers vho were skilled and ungkilled workers
shoved a higher levsl ef‘ﬁaeﬂ for achievement as those
woge f‘efhérs wvere in the cleriesl ond mall shopkeeperg
gm\zpc (Mohta, P.- 1969) "

Daspite pﬂpular sterco types differences in
perental attl tudes wwards edueation these findings
can not be much helpml for India due tc the paucity of
éetaileﬂ studies, For class values may even cut scross
| other Vamablea eg. it was found ﬁmt femily mlamcne |
.' were a sigxix’icen tly be%i:er preéi.e toy of school
atkﬂ.hadas then soeiaweeemmi& statusa ’Boya whase t’mﬂy

‘ih,is 18 a WOERY? reporty N.Delhi, though it 1s not a
very detailed writeup but more such studies end into
related topics are being performed by this organisation.
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relations wvere a sigifieantly better predictoy of
gchool attitudes than soclo-cconomie status, Boys whose
famiy relationg were positive anﬂ rewvarding (%ag
neasured by closeness to parents, parent cbilé
interaction and consultation end lack of parental
pumltiveﬁess") shoved more pogitive and t‘ewef negative
aﬁt&tu&ea townrds aéhoél ﬁBacbmam JeGe 1971), Parents
of ascademically motivated achieving children are likely
to place high value on autonomy and independence rather
than dependence and mfomﬂy end competence and
achievemen t genorally (Bell, 8.D, 1963), 1In contrast
parentsl dominance of the child particularly maternal
dominance and parental suhmissﬁ.vene g8 both adversely
affeet the dewlopment of autonc;mya acedemic motivation,)
(Elder, G.H.Tr. 1968),

Wot surprisingly, thus in our coun try the sceiow.
sconomic status of a ehild's family 1s significen tly
related to his level of educational aspiration and to
schoollachieverent, Children of relativeiy.vhigh §0Ciow
economic status have tredltionally aspired to higher
educational levels than their lower-middle ond lower-
class peerss Parents snd children from higher Socio-
economic levels tend to view cducation as having
intrinsic values quite epert from its function of
incressing vocati:nal oppo riuni ties and eﬁonmic' revard g
(Bachran, J.6. 1970 . Boyle, R.P, 1966), 1In India due -t,eu
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governmental programmes, socizl class and minority groug
digparities in educaticnnl aspirations, opportunities
ané actual porfomance have been shrinking, somewvhat
recently. Larger number of young people comple ting high
sehool and going to college has raéen and increased,
(though still insdequate) efforts have been made to
provide grester opprortunities for economically and

culturally disadvantaged children and youth., Prop these |

and gimilor investigations, one gan abstract seweral
agpeets of home enviroment which have consistently
been related to attainment, odueatiocnal aspiration
end success in schools B.E. Fraser, "Home envioment and
the school,® studied seeondary schoel attainment of L27
students from six schoolg representative of the sge
groups. Fkatings and several as{aee te of thely home
environizent were iaaseﬁ on visits to the homes and inter
vicwg vith the parents. (Correletions of Retings of Homo
environment vith attainment end IQ as shown in the
toble.) . The ebstractions are t-

1e Parental attifudes to edueation, involving

interest in school, encouragement to children, and
as‘pimtwﬁs for children' s educational and occupaticnal
careerg, such sttitudinagl variables consistently emerge
as being of autvsﬁméing importances

24 Egdugational level of the home inwlving the amo
of and nature of educastdon received by parents, but a;q

t
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_the cultural interests of parents.

3. Pepily sige - important factor in .earlyv, chiléheood
for 1t effects upon the extent to vhich children can spepd
time with the parents.
4

Socisl orgsisation - this inwlves the complex
of neighbourhood phenomena - viz. high 1liiteracy rate,
tzigh incidence of crimg, dirty hope, broken fanilies,
These general conclusions mst' however be qualifipéd.
They are cnly correlates of succass or sympitoms of the
types of enviomment conducive to success or failure.
They cannoct be assumed to be cousatively related to‘:
succeass, nor can theybe assumed to be independent of the
many aspects of family life vhich because they are so
difficult to measure, have rot generally been included
for investigation in large scsle surveys; If these
iimitations are not taken seriously, one may be led to
vary debgtable conclusions., For 4% ig not only broad
cul tural foctors, edusstional eppertunitieag ané health
factors but also more gubtle factors which opsrate to
1imit the educational sgpirations and accomplishpents
of working class related customs and values and the
individuel influence of parent and peorg. This fact is
of the greatest importance for us Indian scholars, for

the subtle factors of our set up vill greatly affect th
edueational aschicvementy aspirations amd aeeemp%rmmq
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and accomplishments of the children, "Me reasons for
~ ¢hildren not attending schools are many. To the extent
that thes2 are related to economic factors, aﬂjusmént
in school timings. Surprisingly enough this is trwe
even in cities vhich theoretically have provided schools
for all childreng® In the seme tone the family dlaye
an all pervasive role influencing children in the
eholes of the caraoy thot they take up. Children
ddentify with their parents and they tend to & velop
.*'v’gmfer@mes for the types of occupations which thelis
parents value. OCultursl foctors in tems of joint
family, caste, religion, community and alSo change in
publie policies, technologlenl and scientific progress,
Jocalisation of industriss,many such factors affect
e_a?ieer development. %lamilieg defini tély act as
chennels for iransemitting czste and religious vzlues
which ultimately influence the occupational choice of
young pecgs‘lm; Thepre are certain professions in our
eém"ery vhich are gevemed by religion eg. certain
gmff@swﬁs are ﬁsually'cm sen byr ﬁ(ae Hi:xdu-s;,!om;era

64 A 1966.67 school census in Boubay showed that 12,855
mwrm of 6=11 years were not attending school. ,m
Caleutta (1961) about 1/3 of the enildren at the primary
levely 4/2 of the Junior school age were not enrclled

. : /
in schools. :
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/ﬁiscuss@d in the meagre iliterature available on the

'f " gutjeet may be trus for men ond women in urban society

by m/zjélims: s Brobming may still prefer in teilectual

oecup !aﬁcns and Jaing business, Sikhs and Coorgs the
mﬁ.zgﬁary service, High caste Hindugy ond Muslimyg glrls
stﬁ;}l do not enter the nursing profession. Thus
ecckﬁpaﬂms in Indisn society arse to a very lerge extent
eté;.ll being regulated by caste and fomily factors. (
‘mxamaag M. 1972}

‘/,.{' But enough ressarch hasg not been done in India
ﬁ.n the ficld of career pattems. The careey patterns

put they may not be applicsble to rural India.
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Tn ¥he modern Indien industrial besed stup many
changes are coming abouts These may be incaste,
kinghipy rele and stotus of women. It is important to
look into these at this particulér juneture because Indig
has not y2t totally given up her foith in the old velue
system noy hasg che taken up all the new values. This

- gtudy showg on a micro scdle hovw these factors are
related to child socislisatdion,

In a study on chonges in Indias it vag found that
fapparently in both the high and the low caste people w
the younger generation &eé_mt feol commi tted w the
perpetuation of the tradifional social arrangements
botueen casteo.™(Binghy K.Ks 1967, p. 114), These very
pattems of socisl thteraction together with the changes

- that may arige from time to time will thus have very
sienificant bearings vig, the aceoptsnce or rejection
of the values of the traditional soelel order, To
wderstand this trend of social economic chaonges srising
out of caste attitudes end prejudices A.C. Branjpe has
studfied Poona students. GMurphy (In the foreward to
Parsnjpe's book "Caste, greauaice and individual®) very
aptly comments, "evidence of rgpid change is quite ecleay
specifically the evidenc¢e of high evaluations of the

upper castes in gsome respects and radical devsluation
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in other respects together vith the evidence of decline
in such &reditionel beliefs as the belief in Kamae,
all ghow the seething complexity of the Indian Bocio=
cultural changests (Murphy, G« 1970, £ IV,
| | But meiuéiona yegarding mmg@ in caste will
have to be carefully drawn ﬁakiag into agoounvt o divers
sities of the complexz Indlan soeial system. '”ﬁmgrapbicalr
demographic s subcultural and religious fectors delimit
the val:idity of sy sveaping generalisation dbout Indiam
socifity: For the nature of functioning of caste 1n
urosn sreas is different from that in a village, even
in o village 1% differs from region to region®.(Atal, Y.
19684 ps 252)s FaT R " -
floving on to a different theoretical level is the
problem of the identification of differences in the castep
themselves. Further ve cen algo ldentify differences in
the classes. #ith these we would study vwhether or not
the attltudes and valufea‘ of the parents have moved the
pway from the rigld style of discipline, tovards wodes of
rogponse involving greater amount of tclerance tovardg
the childts reaction, freer expression of affection and
reliance on other metheds of discipline 38 distinguished
from more dirsct technigues like physieal punishment,
¥hether these drematie shifts in parental values, pehavidr
and practiess have actually taken place.dn what

pérticukar vays these characteristie values and atti tuﬁei
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influence the parents behavior towards thelr child,
Thus we. shall know the effect of the changes that
are sdvoeated and adoptef. If 50, by which section of
the socioty? Vesy significently 4t will show at the
seme time vhether these changes have been able to narrov
doun the gap between the social classes, the various |
eastes, in their goals and methods of child rearing?
Pamily 1ife has been greatly affected by the
dramatic changé in the status and role of women im ‘IndiaJ
 For our purposss as the extended family changes into
npuelesr farily, the socialisation of children tokes on @
new directiony the children have now to grov in Ghigomparg
tively mueh emaller social universe, with not too meny
. incnen. (Karve, Iy 1953). Further, if the mother is
vorking, 1t means an emotiopal strain on the child in eém
early age to estabiida contact vith strengers and
distribute hig emotional universe botween levels of
particularistic attechment. Paradoxieally dependence on
particular individuals is more in the nuclegy families,
. In the joint family beceuse of parent- surrogates ete. ti#
relztions betwoen the ego and the others is less intense]
If varticular mevbers wore to disappear from the seene,
saricus emotional setbacks would mas be much less. By
eontrast in & nuclear family, the emotionsl setbacks are

nore ..

e
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‘i*he chi‘m in suck a family environment 18 not
ham;aeraﬂ by excessivmess of shelterod universe of
| at“gehment a8 a.n an extendaed family which brecds
dependence chamcteristics. In & nuclear family "the
emotional miversé of a child oscillates between dcgrees
of attactzment and abwaﬁan and the regultent tension
’ez'eeds s type of personality vhich ‘has greatey enphatic
ezpacityy io more inﬂepegﬂent and cepable of coping wim
erises and is generslly wore imaginative and inno vational

v

4n oriontstion. Thig type of personality initiates as
well as capries forward ¢hanges conclusive
modernisationt (Singh, Y. 1973, ps175).

There is one qualifying condition sbout the role
of nuclear f‘amiitiés in socialisation patiem being
. eonclusive to the growth of creative personeslities, “thiJs
is thot nuclear families are existentially situated in
the mil‘iﬁﬁ of an zdaptive awiety and not thd of an
ostablished soclety® (Mayo, Elton, 1945, petDe

In contemporary Indisn society, though the
trofil tional expectations of the roles and relationghips
of ren ond wmm ar: siowly changinjg@aﬂ with the
assumption of the additional roles viz. of wife, of
working gut gide her heume,) With the achievement of & ney
statug a8 a working woman she has enlarged her “status

set? The new statug involves s frech arrey of
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expectations from those constituting the ‘role setn
of the incumbents The work rols on the one hend brings
the vife out of the limited s@hm' of the home and -
. mekes continuous demands, In doing so, some of the
expectations of the members of her original 'role set!
are bound to be unfulfilled unless they are Va@justeﬂ
- o her changed social statue"(iiapur, P .1972,‘ pe58) .
M. Fonseca explains it 4n a aligm:ly diﬂ‘er&nt light ’
ey Role uspectationa arise with s change in the
social set up. Many presen t:Aexpectatmns refleet a
pést society, where the roles of busband and wife are
fized by tralition. This way of 1ife has passed but marly
of the role expectations differ. -4 chenging society
makes 1t difficult for peoole to play roles that
evclveﬁ in a campa:at:wely static seciety®. (Fonseca,
Me 1966, p.B). Thus recent studies 1ﬁd§.¢ata that the
attitudes of the educated women have certsinly undergong
& considerable change reg,arding thelr role and status i
-socielty. _ |

?beugta theoretically wuwen is recognised ag the
soctal equal of man, the institutions of easte and the
‘patriarchal femily, religious mores and the dominant
value systems ar: still surcharged vith the sg:tru of
male dominance. (Hate, Csa. 1969).

- The pattemn of male auperiority in ell fields
is still 2 dominatine fa
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woman 18 congidered to.-Me inferior and the wesker sex.
(Dube, 8.C. 1963, Merchent, K.f. 1935, Rajpopal, T.8.
1936, Dessil, N+ 1957, Keoadia, K;ﬁ. 1959, Kepur, P,
1960 Kannan, C.T. 1963, Ponscay M. 1966).
:7 PSocial medis the content of mase medin, some
of the traditions and noms vith regard to women's rolel
and status need to be chenged, aﬂd the accep tance.er
an equally importent and honcured mle_ and status for
vomen both within end outside the family bas to be
Snculcated in men and in other memle rs of the goclety
as @ whole 50 that they may be able to-achieve in re-
‘ality the freedom and the status that have been given
to them in theory® (.Kazmr', P. 1672, pa‘i?)..

But the question“arises vhether the attitudes
cf sceiety specislly those of ren towsmdg the role a{zé
status of women have algo changed? There is slwo a
discrepancy between the status that women desire and
expeel, feeling strongly that they deserve a stama’i
(Bogur, B. 1972, p.57). |

From our point of view we hawe to gauge how
wide 15 the gap between this change in their roles
. ané relationships,; and the acceptance of thisg chenge
by other members and by soclety as a whole. A silent
soclal tramsformation 18 taking plece with educated
vomen breaking away from ac:éepted family treditions and
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e

;"emmsq&éﬂ {Ross, :4.!). PEY .,

ccnsequently, it is imort:ant for social
seientists in India to diseover how the family and
social pattems ary be repeved meet the change ané
challeng2? 7o discuss vhether the soedal and economic
changes in the urban nd Industricl areas have subjected
the groving child to a sense of insecurity? For ofitem
wrking parents have 1ittle tire to spend toge ther as
a fanlly. o
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At the ocutset itself 1t was recoglsed that studies
on child rearing end related topics have been relatively
few in India, Therefore our present state of knowledge
. regarding this area of siudy 18 far from conclusive.
Further more the few studies which refer to the upbringing
of children have been confined bo the rural areas. Not .
only this, these researches have been confined to the '3Gith¥z
~ families of the wpper cestes. ig thé*/abwnce of gdeguate
empirical stulies developing sbstreet propositions would
not only be irrational but 8lso equel to impossible.

| In addition to these problems the multiplicity of
religions, éaste‘ﬁ,, smets and the gxekd great variations
in the reglonal traditions make the Indian cul tural scene
more complex. For vhen snalysiag the contemporary Inaiaﬁ
gociety one has not only to take eccount of religious,
regiondl and caste differences in the rural end urban
sections, but 8l we have to consider the differentials
in adherence to old treditions and in the acceptance of
nev ways of life and thought at different levels of the
various sections. At this stage, therefore discussions
regarding the fomation of generalisation, the emount
and effect of social chenge, remain confined to raw
peculiarities of social data without general abstractions.

Moving on thus to another plane— on the relationships

between social class, caste and the class related processe§
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degeribod, Throughout at meny points in the chapters I
have 'ﬁ@!zs't%ently‘{atmssed ﬁxat;m there is no perfect
relationship between the soeial class end socielisations
on the contesy no attenpt hes been made to speci fy bows
much aémma‘ there 18 from such a perfect relationship,
ot even the brefect of attention has been glwn to the
cauges one could give for deviation, ama e M: oecarsg and bow
much ‘of 4t occurs. But when the usues and pelations
between soeialisation and soeial class 1tself have not
been studied, therc is even lesser sdequate empixical
,..s-b"zzm;e far denling vith such issues, Ehey deserve dmwwi@
sven though some of that discussion 1s speculative.
However gome authors have: examindand taken up sociel
class a8 a variable, and a number of other varisbles that
iep'rese“nfe‘ meagures of socialisation evmta“. Tone of o
these cerrelatim eoe fricients have been worked eat in
_ India and go even though the co-eﬁficimts for Xndian set
'w m-ay be much different 1t is aﬁffieiently martsnt to
'workw out certaln reletionghips in cﬁ? ceuntry hee.
Ewaver these non Indian sméiéa,(whﬂch I have
extensively referred to) plece mphasis ons.y on gsoeial
~ elagsy but in India it 1s as yet very a1ficult to

: Y A series of corelation coefficients have 'be,én wérkeé

out and aré given in the agpenéix._
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urben Industrial millieu 18 nodestly pervasive end leoss |
deep rocted tbaaiﬂ the Wegt though other classes are
 more esgy to isolato inm the country., Even if we 'agé@t )
class perspective the caste and community influences still
continus, though the pressure of the csste community will
be much legs, and the extent to which he moy jdentify with
them will be ¥ess, It may be presumed that studlies in Indi

on related topics vill compries different variables end willl

also point to a different picture., The tagk of thig study
~ has partly been to locate these variebles. The enquiries
at this stage thorefore would bo necegsarily exploratoryy
siming very brosfily st discovering mesningful variables oy

! dete minedts of socialisstion in the matrix of the changing

Indisn soecioty. Therefore the ne?d for indepth studies
which ghow the kind of up bringing, that fosters a sende
 of compitment without diminishing the individual
personality. ¥ If there is o possibility of remodeling
end re-emphasing the vslues that are inherited by us, it
16 at thig period of our higtory that this can be done.

If however, velues end troditional structures ar compbe&*y

eolipsed by the onslaught of the modern forces them their
revival would be false end 1t would be almost impossidle tg
breathe eny real 1ife into those desd values for the
younger generation®. (Hehta, B. 175, p.6)s

Thus from the multitude of veriables brought out
by this study I have tried to isolate those variables

D

- |
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ond areas of consideration that nedd W be followed at

length. . ‘ | -

I plan %o work out some of these variables am
cortain occupational .gmups whose base is urban.
Gonsequently the explorations would be in terms of M
4)  The strength of delief in the caste system, to

analyse relaticnships be tween predominent ehild

resring practices and Jc@cupeticml background of
parents. '

2) To differentiate child rearing practices assaeiateﬂ
with differsnt family structures. (viz. Huclear, 391:&&:
etes) to gouge the astociated valuss with each type

- of Tenily structure, the transition z‘m extended famtly |53 v
. pased society to nuclear family base soeioty « in
esgance the structural mmgeé involved nmﬁely,

systematic changes in the role étme'me. .
3 To identify variéus clagses their 9ewasivenéssg

to assese the valwmes associated Wth differmt

classes. ‘ |

4) To specify the rurel/urban differences in child
resring. , .

§) %o identify faxily struet:uresin wrallu:bm areas.
Knowing that the jmpact of the family is greatest end
most completely unchellanged in the stuéy of
socialization, it should be en importent point of
reference to identify and stuly— | '
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interpersonal ielaticnshipﬁ _

 6) Hole systems in diffeyent family settings where
;f‘aﬁa er/ii)azei;ﬁ way e away eg, military setting.

7) ¢or family settings wheye pother takes up extra
| femilisl mleﬁa (‘wprkirag outside) , the patiems of
o Justment/mal od justment in such families.

8y ©Or the shif-mg of nuclie of authority in the family

9) Studieg of families drawn from '%rari.c;us clags and
cccupational backgrounds. “

These questions will lead to tther questilons of

‘ greater concera for future axplorationse

10) If the pattems, one deleneates are general, how
general are they? How many relationships are there

| bﬁt’dan the above menticned categeries?

11) And if the relationships are far lees than clear,

. mat are &:é associations that do exigt?

12) 1Is the ﬁndersi:mdmg of these relationghips and the
mle of suciaiisatm process helpful in explaining
change or contintity in patterns?
since M; has ’bmm of ten stressed that even though

treditionsl role structures are giving way to modem ones
- the persons following these roles often retain categorieal
values of tredition, insteed of thoisa-'cf modemity eg.
caste itgelf may be. adopting many functios;y which

properly heleng to rational cafpo‘rate gmupsg’.; mémfore
what attributes canmﬁneﬁ’ to be geeepted, depends on ths
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systens of .-»Vaiue‘s; These values can be differentiated
into Yeategorical or indepen dant ‘2
2) Instrmental |

nginee gll role structurss whether treditionsl or
modern inhere to both categorical and instrumental
standards, this leais to & combination of both, eg. a
person is trained in the modern role structurc with high

instrumental valuey for instawee a surgeon or anengineerl

pay be deeply comuitted to treditional categorical valuwed.

This is possidble, sinee the categoricel values enjoy
autonomy over the instrumental values® (8ingh, Y. 1973,
ps2).

2. S8pecking in temsg of the categorical values, ve
find that even though trefiitionsl rols structures are

giviog vay %o nodemn ones, persong often retaln catego ﬁgI}.
volues of tradition, instead of those of modernity eg. hop

ritual order and religion which are based on categorieal
of tmﬁitimal nature do not show evidence of decline

. ginee many of the® ecategorical velueg differ frem one
soeiety to ancther, there may slways be a uniqw®
combination of traditional values with modern ones, the
eaéegermal velues ¢en hardly be falsified by

seientific proof and herece the spreef of sciente may nod
logieally les to obsolescence of treditional
eategorical values.(Miyrdal, G. 1969,8ingh,¥. 1972)«

values
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In %he ﬁual aualysla the faeets which are brought
to n@% ares « ‘ /
U) that are ﬁw iimitations :lﬁg:os?/& by the condltions
wider Wnkch the study mey tekg pLece?
{2) How Giscrepant aro the ope

the theoratieal concepts ¢ /

(3) that other varisbles way be operating to odbgoure or
senhence the empir icel relationchips ? For in
. releting femily, stratification fectors to soctalisation -
vardiable s one has to stop at other p ¢ ints in the
 causal sequence, In certein cases there msy be other
intervening wverisdbles or one mdy make hypothe tical
constmets that reconceptuzlise the parental baekg'muna
to & more or less distent levsl 1a relation’ to the
ehild, (ﬁﬁcksuu, E. 1946, Hellman, P. 1954, Saars, R.
19573+ ‘ihese suthors dlscuss the dlserepencies betmen.
the parents sodal clags beckground and current class
status on the child's behavior.
' T™he recogaition of these leeds us to more complicatdd
- issves which 'am of greater concem for the Ind ian
setup =nd further axplératimes

How pervagive are the trajitional values in the urbdn
getup 7

at has mtﬂh\ateﬁ @ a shifs 4n valuea ams
etaﬂdarde ?

Can ve assume whether the penetraﬁcm ar the media
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of mass eommunication into every seetor of soeiety has

- brought about the emergence of new attitudes, changing oxe
pectations, and to some extent undermined traditional

- forms of soclal behavior and economie aativity ?

Or vhether 1t 1s the process of educationel, industrial |
end uﬂaan Gewelopment vhich has opened up new opportunitied
ané new roles to family members - husband and wife, father |
and nother, ehiléraz ? These have also brought sbont new
problems, upest eoptoin foamily mores end values. '

In nore general tems the soclalisation research cotim
sists of testing altemative theories as to how different
- orientations are tranemitted to the child, There appear
%o bo three possibilities~
1) The tronsnission may depend on different patte ms

of commmication 3 o
2) 1t may depond on different values expressed in

sociglisationy
3) 1t may depend on parentai attitudos which may seiﬁaer'

minimise or meximise the connectedness betusen the

successive statuses that the child has experienced in
W the family- the feareer orientation' of the adult

wuld then be » product of his career experience as

a .child.
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%he degree of the relationship has been
yepresented by a3 series of correlation coeffieients
(Kohn 1969, Duncen aznd Blau, (1967), Duncan {1968}, Bu‘neam
Holler and Portes ( 1968), Coleman, Campbell etal. 1966,
Rerekhoff, A+ 1972, Rehberg, Sinclair and Schofer, 1970,
Sevell and ghah 1968, Sewell, Ealler and Ohlenderf 1570,
Turner 1969, Bayer 1969),

nthe correlation cosfficients renge from - 1.00
to & 1,00, A pésii:ive coafficient indicates for that as
one variable gets larger, the other algo does, a negative
coefficient iﬁéie‘aﬁ:ea tha¢ as one gets larger, the other
gets smaller. A coefficient of 1.00 would mean that all
the varistion in one vaﬂame ( say edueationai attainmens)
could be unferstood and explained by knowledge of the
individuals stores on ancther varisble ( sy, a8 soclal
class index), For vith the knowledge of second variable,
one could predict an individual's scores on the i“imt
variables On the other hend, a coefficient of .GG would
wean that knowledge of the mﬂikual\s scores on tho

szeond variable would not tell us anything about thedr
seore on their first, The larger the correlation

coe fficient therefore the stronger the relationship be tween
the twvo variagblegh. {Kerckhoff, A. 1972, p.123).
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Though the size of the ec-efficieat should not be
ﬁakén as vholly precise or méhanging, thé.ée c’m-afﬁcieﬁ?is
are at least good app'mxmatima of 'the t:ﬁe‘ éelatmsmlgu
It is obvious that the characteristics of parcots, ‘the
sbilities of children st different eges, the nature of thel
parent c¢hild relationships, the aéademic per formance V.or‘
children, the enildren's aspiratims, theiy sociai ﬁlﬁﬁma;
their ult:imata educational and eccupatﬁ.oaal gt tainmente
all vary by sceial cless.

The great wajority of‘ the cmfﬁ.cienta range rm
2040 however, which is not very high. Thus although
social class seems to b an important veriable, it can
only explain a rather limited amount of the 'vaxiatiqn in
the process and the outcomes In fact the relationship
vetween the parent! s Social status end thelr own
eba'metemstics is basicelly the same as the i-elatmnship
be tween parentsl social status (our measure of :s;;eial |
class of origin) and the child's characteristics
including the sdult status. These mlatienaﬁip&; are in
fum basically the same 88 the relationship between
. perental social status end the Varﬁ.ﬁﬁs soci‘alisatism
variables. | |
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Theoreticallyy I have tried to present the basds
for saylng that socialisation varies by social class, but
vhen one tums to the issue of the adequacy of the '
svidence for making general statements sbout such matters,
the paucity of empirical regearch poses pwblems;

‘But basically, it is easier to find evidence of
the outcome of the socialisation procegs than it is to
find evidence about the process itself. “We have more
adequate infomation about hov children from different
gocial classes differ at various ages then we do gbout
the differences in their experiences. Our general problenm
1s to deseribe the nature and extension of the relationahip# |
between socisl class and gocialisation, but socialisation
involves éwhéle series of ovents and outéomes: Taus it
will be necessary to examine social class as & variable
and & number of other varlables that represent measureés
of socialisation events and outcomes.
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