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ABSTRACT

Alieﬁation studies ditfer'in‘:asearch objective, in
assunption about anomy ani alienation inm operational criteria.
Suck opposing conceptualisation of élignatian makes serious
communication problems as well aa'cﬁneeptual_and methodological
difficulties in theory applicatieh. The present study vwas
designed to ascer@ain,the étatus of peycho-social factors
that underlie alienation in student community. ihe under=
lying assumption i that once tharatatus of soalo-psycho
dynanics of this critical aspect o£ beharioﬁ? is known, 13'
will become pcsaible'tc genorate new theoritical insight based
on the emﬁirieal evidence. |

University campus was assumed to be anomy at the
point when its functioning'is dysfunctional to the needs of
the participants's Alienation was consldered as s gpecial
type of resyénae pattern to the system properties. Different
psycho-gocial variables were operationalised as mediating
- mechanisms betwoeon anomy sand alieuatian@

For this purpose a battery of tests vig., Alienation
scele, Anomy scale, I.P.4.7. Anxiety scale, NMeudeley
Pereouality'lnvantémy, Social participation scale, Modbility
commitment scale, were administered to a sample of 140
students of Jewahsrial Nehru University. Information with
regerd to respondenis soclo-economic status, type of schooling
he hgd.'rurallurban background ete¢. were also obtained. The
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two eriterion groups nemely Q, (Low-scores = low elienated
students) and Q; (High-scores = High slienated students)
were chosen on the measure of alienation. The mean
difference of those two exireme groups (High alienated

and low alienated _atudants) with regard to different
psycho-gocial variables viz., Anomy, Anziety, Socio-economic
status, introversion, so_cia,l participation, mobility .‘

- commitment were computed. Of all the variables, the *i!
test showed significant difference on the variable of
‘anomie, gobility commitment (P [«05), anxiety amd intro-
version (p /+01). The mean acoreav_augsested that high
alienated students came from low S.E.5. families and were
introverts and were highly anxious. Theose students did
have more mobility aémmitmants than their non«alienated
counter~parts. When alienation scores vere intorpretted

in terms of rural/urban background, sex and type of schooling,
it was seen that alienated students largely came from yural
background who had finished their schooling in a private or
~ government school. Inter-correlation between different
peycho-gocial variables and anomy and alienstion suggested
that anomy is significantly related with anxiety, introver-
sion, social participation, alienation and mobility commit=
ment. Students with high anxiety, introversion, social
participation perceived the cempus t0 be more amomic.
Alienation wes significantly and inversely related to S.E.S.
(p{+01), Bocial participation (p/.01) and positively related
to anomy and enxiety (p/.01). |



CHAPIER = 1

During pest fou years there has been a marked
deterioration in academic and non-academic role perfor-
mance of the college students (Altback, 1968). IHuch of
what is witnessed on the acedemie scene, is grandscale
apatby and indifference (Keniston, 1965; Imam, 1978) on
the part of students to acaazemic values. 7he recent and
much publicized cmergence of *‘hipprie' and ‘beatnick' sub-
culture in campuses of many selocted universities
11lustratos the overvhelming stance of alienated youth
{Peterson, 1961; Davide ot al. 1962;'Kenistun. 1965).
Bon~conformity to collegiate orders, heavy emphasis on
immediacy, sex and love, demonsiration of disscnt through
‘nannéonrsrmity-ef bebaviour, ideology and dress, growing
pense of isolation and meaninglessness of 1if¢ and attraoct-
ion towards halluciongenic drugs have exposed before
.'scaial sclontists, the serious defficiences in universities
in almoset all countries which can hoasﬁ of an educational
aystem., | |
implication

Thia upsniage of student didsent have rendered eha
functioning of education ineffective. This has important
vimglioatian for student themselves, teachers and
- authorities as orgenizational participants; the functioning
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of the educational system (in terms of organisational
roles and goals); and the society (in terms of losses
incurred and the failure to integrate the educational
system with the society). This organisational failure
in goal attainment throws the whole system lan Jeopardy
(Gross, 1968). Through goal attainment organisation
transletes its inputs intc output or atleast legitimises
ite right to operate aad’ to call on the society for iis
inputs. Before asking for inputs, universities must
guarentee society a progressive promises. Educators,
edministrators and those who deal with higher education
wish more candour approach should explore consorted

- measures t0 pteam the rising tide of the undesirable
phenomena like the growing semse of indiscipline and

dissent among students.

0f the enormous output of research on student
diasent pubdblished emch year very little is spegifically
directed towsrds privete dissenters (alienated students).
The few rosearches which have highlighted the order of
private diesentation among students (Ellfot and Merill,
1950; Levivason, 1959; Murry ot al., 1361; David, 1962;
Keniston, 1965; Soebury, 1966; Springer, 1968; Singh, 1968;
Kapewami, 1972; Sinha, 1972; Rath, 1973) have usually
focunsed on students background variables (Flack, 1967),
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general personality characteristics (ﬁnrry et al., 1961;
Keniston, 1965; Seeburry, 1966; Springer, 1968), social
change and tension, (Kupswanmi, 19723 Rath, 1973), social
&isorganisation (Elliot and Herril, 1950; Singh, 1968),
role conflict (Barry, 1??5; Sharan, 1976, 1978), educat-
ions) and vocational aspiration (George, 1971), anomic
college environment (Sinha, 1972), erosion of the
hierarchial structure of society (Altbach, 1968; Rosa,
1968) and generation ggp (Bettlehoim, 1962} Janson et al.,
1967; Astin, 19683 Bhan, 1972).

The set of expressions in explaining this critical
aspect of student bshaviour either itreated as independant
variable or dependant varisble. Moat of the researchers
seem to have treated the issue as an unidimensional and
fragmentary‘phenomena‘ Hoving viewed it with a single
profile, made the explanations inadesunate. (Singhal, 1977).
Yoreover, the regearches in genersl tenmded to accept the
hypothesis apriori and support it by evidence. Attempts
to generate new theoretical insight vased on the empirical

evidence were missing.

Different forces operate on the student behaviour.
He is & meuwber of the broder gociety ouiside the campus
and an active partieipanﬁ in academic organisation. He
bas & unique personality of hic own. 8o, it 18 but
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obvious that his behavioural manifestation must be a
synthesis of the various forces emanating from all possible
sources, S0 any analysis to the genesis and dynsmics of
the phenomena must take into consideration the multiple
interaction among need, expectation aspiration, value
orientation and the forces emanating from the character-
istics of the educational organisations and the outer
society end his position in the social hierarchy. Since
the problem is of & 'multidmenémml nature, the present
reseerch attenpts to fill in tnis lacuna by anchoring to
an inter&isdiglimry and mltmiﬁemicm rerspective.

In this rescarch two 'ceneepta i.e. Anomy and
alienation has been barrowed from sociological literature
$0 offer an understanding to the issue. Althoﬂgh several
works dealing with asnomy and alienation have been reported
much ecanty defined categorised attempt hasbeen made so as
to the usage and ¢larity of the concept (Clark, 1959;
Seeman, 1959). As oush, the concepts lacks oconsensus
{Ueir and Bell, 1959). Some researchers use ‘enomia’ as a
social comiition (Merton, 1959; Hetter, 1957) while others
use it as a psychological condition (Rokeach et al., 19563
Heir and Bell, 1959; Srole, 1966). Noreover, allenation
studies differ in research objective, in aéeumpt.s.an about
anomy and alienation and in operational criteria (Neal
ot al., 1967). BSuch opposing conceptualisation of

alienation makes serious communication provlem ss well as
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for éaneeptual aﬁ&'methodelegical difficulties 4in theory
application.

In the absence of agreement on the meaning, major
variables involved, the present research ains at finding an
operational criteria in par with the research objective.
¥oreover, mopot of the studies conducted on the themes of
‘anomy' and alaénation are specific to work organisation
and delinqnenay. So for all purpose, the generalisation’
of these findings may or may not hold good. '

Since the present research concentrates on the
gtructure and dynamics of alienation in students, the
framework o!.aliénatien must incorporate all the possible
forces that operate on alienation and operationalisation
of these forces. Previous studies conceived anomy as
an independant variable and alienation as a dopendant
varisble. Uith this assumption, it is decided to sxplore
the nature of alienation, its genesis and dynamics and
status of different forces emanating on it. To get
first hand information sbout student alienation, student's
impediate work environment (university) is acsumed to be of
great importance in the study of the generic écndi%iona of
a critical dbehavioural sequence. A good number of
researches have shown that anomie is the product of a
system which is dysfunctional and unresponsive to the need
siructure of the participants of that system. The response-
to this pressure emerging from the btate of anomy can't



alone be daterﬁined by the system property nor can be
viewed as direect counscquence of the system. A number of
social and psychological mechanisms seenm t0 operate at
both levels of reception and reaction to the systonm
properties. Different individuals are differentially
eennitivg t0 the stimulus situation. Various psycholo-
gical states such as motivation, cognitive functioning,
emotion, belief ani attitude influence reception, covading
and coghitive appraisal and finally the response pattern
of an individual concurrent to the stimulus field.

There lies an onduring individual difference among people
in specifiable tendencies L0 perceive the environmental
ovent in aieertazn:way and/or in disposition to react or
behave in a specified manner. Persons who ere circumscribed
by isclation, deprivation and ignorance, persons who 4o not
share in the 1life of the artigulate society are prone to
confuse about the norms., In comparisonm, the relatively
successful and aware group show little diffioculty in
finding order and wmeaning in environmental‘evsnﬁa. Some
individualop because of their social md economic position
enjoy certain advantege which are denied to other. These
diverse structural and functional differentinl must form
a broad pattern or frame of refercnoe for conceptualising
the alienation research area within which one can consider

the'natnra of_alienation-anﬂ dynamios of its occurence.
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Thus an attempt has been made to operationalise
these mediating éechm&sma in determination of anomie and
alienation. An evaluation of the extent to which the
mediating mechanisms have been reaponsible for aslienation
in students shall highlight the statue of {hese variables
towards offering of a congeptual framowork for vigorous
enpirical verification.-

Mfar & conceptual clarification has boen attempted,
tais report presents s detailed desoription of the |
developnent of the instruments to quantify the slienation
and anomy dimensions.



1. Conceptual formulation for preseni resecarch.
2+« Review of related studies.

In the deeaée‘af’aixtiaa'auamy‘ﬂal&enatinn'
emerged as a prominent social and psychological fact.
These concepts decame 80 popular among sveilologists and
psychologists that it became almost & routine to define
social troubles in the language of anomy and alienation
and seck for selution in those words. Although a masgive
body of literature on anomy and alienation emerged in
‘early sixties, less attempt has been made So a8 to the
usage of these terms. Resecarchers uéea these concepts
differently depending upon research objectives of thelr
owns A8 a result, in the aboense of consensus regarding
the wasge of the concepts and variﬁbies involved, anonmy
alienation resecarch taken aéllecﬁivelyvmaﬁifeata a Beries
of discrete, fragmestary and unrelated studies, rather
than e cumulative addition to a coherent body of empirically
verified propositions. 5o in the mresent chapter, attempt
iz made to assens different stands of the researchers in
the ireatment of the concepis and from the fragmentary
studies available on different contexts, a systematie
fremework of anomy and alienation to be made and verified
‘ on student sample., This may give some insight towards

- 8 -
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oponing of a systenatic theory of anomy and alienation.
Phase I {Durkhein )

The term anonmy wasfirst conceived by Durkhedm.
socording to bhim various socisl conditions lead to over-
weening ambitions and imturn these unlimited passions
produce a breakdown in the regulatory norus. Lan has
unlimited passions but he bes no wmml over the paspions.
Control of puosion io dome by the colleotive force which
as a regulating forge define, shape and onder the goals
0 which man should orient their bdbehaviour, If the
evllective order is disrupted, men's aspiration may then
riss, exceeding all possidbilities of fulfilment. Under
these conditions dercgulation may ocour and this deregulate
ion io the ammy. According o him "the state of deregulat-
ion oy momy being less disciplined precisely when they
need more diseiplining.” He identified three conditions
under which the regulatory forms of the collective order
bresks down., they are ~ (1) suddon dopression, (2) sudden
prosperity, and (3) rapid technological chenges Under
thm’a conditions regulatory control of the collestive order
brenks down and men are led to aspire goals beyond
poseibility of fulfilment and thug puss strafm on the
regulatory apparatus of the soclety.

Durkheim's originsl meamng. of anomy, accoxding to
Angell {(1962) wan ‘wesknoss of moral norms® which
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insdequately suppors or direct a person's conducte One
of seeman's (1959) type of alienation, normlessness is
used in regard to situations "in which norms lose their
regulative force." FKRormatively regulaeted behaviour
involves “power exercised by the group or community over
the individusl (Wrong, 1968)." The power of norms or
pormative system, like any other power, is a potential
for influencing sction (Blerstedt, 1950; Cert Wright,
1965; Lehmen, 1969).

Phase II (Herton) - Disl

Herton eoxtended the theory of anomy and pud on the
aac:.'olagioai literature by meking it more scientific.
Durkheim's notion of over weening ambition and subsequent
‘breakéam of the regulalory norme was the two connseting
links between Merfion and Durkhein's treatment of anomy.
Berton aiscerded Purkheim's concept of man as a bundle of
* paa#ion vhich can be tamed only by social restraints.
Herton examined the social pressure but retained Durkbeim's
definition of anonmy as a condition of relative normlessness.
Merton suggests that goals and norms may vary independantly
of each other and that, this some times lend to melinte-
grated states. In his view two polar types of disjunction
may oeour - (1) "There may develop a very heavy, at times a
virtually exclusive etress upon the value of perticular



goals, involving comparatively 1ittle concern with the
instiﬁutian311y praseriﬁed means of striving towerds these
gonls." The second type of polar disjunction is found
where "activities originelly comeceived as instrumental

‘are transmitted into self-contained practices lacking
further objectives....sheer conformity beoomes a central
value", Having idemtified patterns of disjunction between
goals and norme, Herton defined anomy “"as a breskdown in
the cultural structure® ocouring particulerly when there

is an acute disjunction bsatween cultural norme and gosls
anf the socially structured capacities of members of the
group to act in aceord with theme 9Of the two kinds of
malintegrateq socloties, MHerton i1s primarily initerested in
the one in which "there is an excepiionally strong aﬁphaaia
upon specific goals without corresponding emphasis upon
institukiénal procedures.® Herton's treaiment of anomy is
baged upon three conditions (1) disjunction between gosls
and nﬁrms;(E) relationship detwesn naﬁms'anﬂ goals (3) aiff
erential access %o aueeeas4gaals‘&y legitinete memms,

Phase - I1I - (anomy as a state of mind. Peychological
greatmeat ef_anomy) |

In the enalysis of anomy both Werton and Durkheim
focussed on two sides link of the cousel chain and have
little to say about the 1ink in between. |
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Mae Iver (1950) treated the concept "mmy' as &
| psyehalogieei variable. He viewed anomy as a state of
mind than a state of society. Ascording to him "the state
of mind of one who hasbeen pulled up by his moral rootS...
the anomic man hes become spiritually sterile responsive
to himself, responsible to no one, He lives in the thin
line of sensation between no future and no past.

srnie (1950) referred amnmy as a p'syamlagzeaz state
whieh'r'efera to the inﬁividum gene:i'aliaed pervasive sense
of self to others belongingness at one extreme compared
with self to others alienation ui the other role of the
continium. Srole used the standard explanatory model in
which social ﬁslintegratioa stands as the indepéndént
" vyariable and the mental state of anomy asthe dependant
variable., He theorised that t0 a large degree the state
of ampia in an individual is depepdant upon and determined
by the econditions of sociological integration at the point
of social system concurrently occupied by hims <here, he
braadehe&. his theory h’y accepting both sociological
varisbles ani poychological variables. The original
em‘phaais on the goclio-geneses of the anomic state hes
been referred to. include psychogenic personality fastor
in an intersctive relationship with eloment of dysfunctional
and malintegration in the social system,

Srole (1956) stuiied the relationship between anomy
and various degrees of mental di_.atur’bance on a sample of
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1060 individuels in the age range of 20 o 54. The
Qnastionaaire contained 1/3 of iteme om psychological

and social role functioning. Feycheatrists nade mental
disturbance ratings of the subject. The relationship
held heéween anomy andi severe disturbances and anomy was
inversely related to social and eema%c gtatus independ-
antly of the mental disturbance factar Therefore, he
concluded that social dysfunctional (low-status) was the
indspeniant varieble. Both anomia and psychopathology
and snomia without poychopathology are postulated as
consequence of soolal dyefunction. Both combination |
stand in a sirong inverse linear relationship with soclio-
'ecancmie atatus.

Fobody expleined tho relationship between amonmy
and personality nor has any one itried to assess the
contribution of various psychological states may make
anomy independantly of the persons social statud.

¥e Closky and Sehaar (1965) eanﬂ@tﬁalmm anomy
as a state of nind, 8 cluster of aﬁieudés and beliefs in
the minds of individuals., Specially it 18 the feeling
thet the world and oneself are adrift wandering, lacking
in clear rules and steble mgi-inga. The anomic féels
iiterally demoralised. Por such a person, the olimate .
is Jewless, no law to confirm, no law t0 regulate his
perception of others atd of himself. Norms to him are
weak, no use to hold, toc ambiguous to give meaning to
bis daily activities. |



Y

¥c Qlosky and Schasr (1965) in their treatment
'gave emphasis to bm:h mraonality variables and sociolo-
| gical variables. According to them, as in s society norms
ere learned, 80 too are the fee‘liﬁga of normlessness. He
enphasised on the impediments of learning erising from
individusls social sotting and personal characteristics.
They examined the role of cognition, mtian,'»anxiety,
substentive belief, psychological inflexibility, group
participation on anomy. |
tor
¥hose cognitive and intellectual eguipmema lacks

power and effieiency, he will find it difficult to
organise anﬁ understand the evenits and ideas he ea@umm
and is likely to feel more normlessof a situation.

Me Casky et al (1965a) found that scores of information
test (S.1.7.) which are measures of cognitive domain were
related to anomy. But this finding can't be generalised

because S.1.7. Scale can't be & measure of cognitive
domain. -

A person's opinion and values have a considerable
effect in the way he is received be a group. Newcomb {(1943)
showed in his Bennington study that persons who have
wquire& proper values and beliefs are more readily
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accepted by the members of e group, His participation
will reinforce ite values in hie mind. "4 group leader®
writes Newcomb (1943) participate in group life and thus
"is more devoted than the average members to the group
value.” On the other hand, persons who fail to learn the
dominant values of a group or who hold beliefs and »
opinion not widely shered are not likely to be received
by group members. This reduces communication and makes
socialisation more difficult and poor learning of norms.

Bell (1959) reports that relative social isolation
a8 reflected in low frequencies of participation in both
formal and informal associations, is asgoeiated with high

- anomia. However, ihese relationship do not hold for the
kigher economic status groups as measured by an ecological
index, Bell find no significent differeonce between
frequent and infreguent participation in informal groups
in the bighly renked neighbourhood and e difference in
their seme neighbourhood for members as compared with none
members at less then .05 level of probebility. He
concluded from his study that "these findings relating
informal and formal participation to anomy, are not
subjects convincing as one would desire, but they offer
some evidences in favour of a hypothesis that social
isolation may result in peream disorgenisation.”
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In en effort to test the above ayéozmm Hizruchi
{1958) taking the chapin social participation scale as an
index of formel social participation did his stuly and
f@ﬁm & marked and significent inverse aaéoeiabmn bvetweon
formal social weioipatien’ end snomis., The chi-square
value obtained was 36.8 ( p > +001). |

the same parsﬁa replicated the study of Meier and
Bell (1959} in order to find out the relationship between
sex and anomie and obtained a significant result. Women
folt more anomic thean men. 7The chi-square tesats of
association yields the lowest measure of any of the
caleulation (X2 = +12, edf, p > +90) N = 615,237 nale,
378 female) which states that sex and anomia are mssociated.

 Misruchi (1958) hypothesised that females will

feel xéwe apomic than ﬁen.- According to him anomy in
case of females d’a&pen&é upon presumably whether or not
women aceept gomls (especially those other than being a
house wife) when they are prevented from reaching the
&oals | .

Srivastab et al. {1971) in a study t0 find come
gorrelated of asliepation smng Indian female atudents,
found that Indian female students are more fear prone and

nore momic.



e Closky et al. (1965) s%fates‘ that emotion wrap
the peree:.ptieh and interfere yvi*t.h the cognitive |
functioning. Emetionél man finds it 4ifficult to
atrna;ﬁ-r‘a the world realistically.

Beior and Hanfman (1956) have shown that high
‘emotion is related to eveluative attitudes. High end
low emotional scores releted with 4different kﬁ.ndé of
experiences and behaviour, mghzy emotional subjects
~ 4n his studies were over reactive individuals compared
t0 medium snd low emotional subjects. Jung (1924);
He Allister (1948); Schiff et al. (1949); Spenpe (1951)
have shown that high emotional persons responded at a
gignificantly higher level then low emotional subjects
in eyelid conditioning. Spence (1958) shown that high
emotional subjects react emotionslly in & chronric manner
to all eituations, whether stressful or not end high
emotional subjects bave a lower threshold of emotional
responsiveness and react with a stronger amatinnai
response than low emotional subjects to a situations
containing some degree of stress (Guildford and Martin,
1945; Humphrey's, 1943; Pavlov, 1928)..

This condition refers {0 the unusual rigidity of
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defense mechenism. Inflexible persona tend towards coge-
nitive closure and are inclined to restrict the range of
alternatives they consider relevant to the hanéling' of a
problem. They hang tightly to their established vpareept-
ual and cognitive structures and resist change in their
set ways of thought and action. ' '
ﬁcclaéky and Schaar (1965) found 67 per cent who
sgore high on the inﬂexlbility index score high in anomy.
‘Lindsey end Ralnine (1949); Sears, 1952) Kelly (1953)
_ found thet persons who ere very much rigid in their

persaaantg disposition experience more siress when faced
with a blockede. | |

, Since an inverse ralé.tion, exists betweoen 1m1 ot
aegait ive fai:é%;onmg and anomy, any thing that impairs
the quality of cognitive functioning théreby heightens the
‘tendency towards anomys- .Pereoxia’ who feel anxious ebout
themcselves aloo feel anxious t0 external world, 7This
anxiety interferes in the cognitive functioning and tend
to préject upon the external world the aéubta and feers
that détemine thoir own mental life.

HoClosky ot al. (1965) found that probability of
baing amnic is over four times as great when one socres
hl@ on maaifest"mipt;r as when one scores lows
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¥ost investigators have mssumed that high anxious
éah:}eeta would be mre senpitive to implied personal threat
than t'ae low anxious subjects. The bulk of available
findings suggest that high anxious subjects are affected
more detrimentally by failure than are subjects lower in
the Miaty soore (Davidson, et ale 1 956; Berlyneand |
Gordog, 1954; Levine et al., 1957; Wicholson, 1958}
- Sarson, 19563 Westrope, 1953). High enxious subjects have
been found t0 be more self deprecatory, more self

preoccupied and generally less content with them-selves
than gubjects lower in the distribution of anxiety Scores
(Bendig, 1958; Cowen, 1957; Dords, 1955; Fiedler, 19563
Boltaman, 1956; Trapp, 19583 Traux, 1957; Wolf, 1955).
High anxious persons cant perceive the environment in a
atmetuéed way and they have always & tendency 0 escape.
(Eochin, 1962). | |

Zhis level rofers to the generalised feolings of
personal inadequacy and self contempt. Typically a person
with low ego sirength shall iaek self confidence.

HeClosky found that 64 per cent of reapondents who bave
high guilty feeling are high enomic.

Bell (1957) eaneey‘waﬂlised anomy as the lack of
access to means for achievement of 1ife goals. This group



of researchers geve more emphsis to the social position

of the person in the achie’vement oi 1ife goals. Bell (1969)
reports lack of epporfmnity i a result of ipndividuals
pesition in the social atrncture a8 aeterminaa by suceh
factors as type of occupation, amount of education, income,
8ge, SeX, xﬂarit:az. status., Bell states that soclally

R atrue%;ured limitations in access to the means for achieve-
ment of 1ife goals produce anomis in the ind ividual 80
affected, | | |

nd S¢cial Class

As Bell (1969) has noted, t&ere is some questions
concerning the emp.trieal support of Merton's hypothesis
(1957) that the discripancy between &esired ends end
inaccessibility of the means for achieving these ends
leads to greater anomia in the relastively lower elass
| aegmanta of the population. But Srole (1962) and Robert
and Rekeach {1869) have reported conflicting results.
Srole (1962) in his study used a combination of education
and oecupétien and the reported relationship between class
and am;m.i.a was not high (~.30). |

Eigruchi's (1960) finding contradicts the above
findinga. Data for his study was gathered as a part of
the adult education survey. In this tudy Holling leads
two factor index of social position was ueinse& as
@ measure of social class. In this measureof

three factor scale, occupation is given a weight of
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seven, edu@atiah a relative of four, the occupation

scale itself is a modification of the Edward‘s scale which
takes into account the difference among kinds of profess-
ional difference and the aize and economic strength of
business. The scale yields a distribution into five
classes. The findings conoerning the relationship betﬂaen‘
these clasaes and anomie is significant (p / .001).

Roberta ana Rokeach (1 969} found thet when adueatim
is held constant the reht&omhig botween income and amomia
is negligivle (+22), But 2 similar study done by
Misruchi (1958) shows that there is an association between
incone and armmia for those who attended college level
(§ = 170, Chisquare = 37.82, 2 4f, p /+001). His findings
suggests that income alone does not determine whether or
not persons become anomie, but that expectation regarding
income - the principel means of achieving énea}eﬂﬁ prlay a
.aiénixicaa% role 'ia the prneeaa. Persons who have attended
college have greater income expectations and when the
latter are not realised, ‘i;hgre is a tendency to become
enomics Tumin (1964) Blaunnmer (1960), Crosier (1964) found
s positive relation between high stress and expected and
obtained ocoupation ﬁ’is'cripmy 8COTe. |

. Meier ant Bell (5959) found that anomia is inferve
related with class Mentificatioﬁ. Inthis study th z&
 oiss TH-385
7:(S2).IN7 |
=
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respordants were asked t0 rauk themselves along a ¢lass
continuam from very low to very high. Mizruchi (1960)
found inverse relationship between anomie ani class

| Aiﬂezitiﬁcatign. |

Grazia (1968) made a study on status frustration
and snomia. The date were cailecteﬂ from two general
population sample : one, a ¢ross section of a population
of Minesorts (N » 1082) end the other a oross section of
the national population (N = 1484) » Btatus was correlated
with anomie and ‘the correlation was significant 1.0+ 42.
Béttar status persons do snjoy good breeding, wealth,
better eaugétienal facilities and mérior status peraons
do enjoy a pense of shame and self douvbt besmuse of hwer
birth or failure 6 heve risen higher. Such persons feel

more anomic,

'However, literature of anomie becones atia,l further
confusing when resesrchers on elienation handled the
congepts. Alpert (1962), lundberg (1959), Powell (1959)
analiaeﬂ anony as a aoeial and psyehuleaeal condition.
Poweu ‘writes “when the ends of ection becomes contradict~
ary or :lnsignii’ie ant, a condition of ammy arises characte
eriaed by a general losa of orientaaicn and aeeompamed by
feeling of emptiness end apathy". ?ewe_ll emphasises external
disintegration and internal experience of chaos. Netter
{1957) meant al:.gnaﬁoa as an inter personal condition and
anomie es & social condition, Meier am Bell (1959) feels
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that tneir concept of anomia is & measur e of alienation.
Srole (1956) goetula%ed‘five attitudinal ~ ideational
components of the anomic state of @indland devised a five
item scale to measure them using the standard explanat-
ory model in which sociasl malintegration stands as the
independant variable and meontal state of amuny as the
depenaant variable. The scale incorporates items referring
to the individuals perception of his social envirament

a8 well as those about the perception of his own place
within that environment, siole emphasised that he had
atteanpted t0 devise a measure of inter-personal alienation.
His scale he supposes t0 be a meaéure'af ahomy and inter~
personal aliemation. HNetter (1957) constructed a scale

to measure alienation ard correlated it with Srole's (1962)
anomie scale. The pearsonian correlation is + .309.
Although Netter (1957) concludes that his measure of
alienation is related to‘Srola‘s anomia, Bell ard Meler
(1957) reports that Srole's scale moetly measures despire

‘while HNetter's scale measures self-estrangements

However, only systematic attempt to conceptualise
'anomy' dates back to the work of Merton (1957) and Parson
and Bales (1963, 1955). Parson and Bales (1953) yielded
four directional type of anomy : those of nggressive and
wi%hdrawal on the alienated side and of compulsive

performance and compulsive acceptance on the side of



-2 -

cémpuléive conformity. This paredigm was essentially

the same as earlier put forward by Merton (1957). His
schoma is more complex than any other: ‘'enomy' researchers
which highughte& different points of anony in social
structure, thereby comstructing a typology of adaptation.

Merton considers five -t:yges of adaptation to aromy
basing upon éulturafj, goals and &mtitutiomlised means.
The following Table gives the t’yjpalagy of modes of indi-
vidtal adap;ation where {+) s_igniﬁea scceptance, (=) sig=~
nifies rejection and (+) sigrifies rejection of prevailing
values ani substitution of new values. | |

Modes of aﬁaptatim . Cultural géafle Institutionalised

1+« Conformity - o+ o+
s Imv&t&on. | . -
3 Ritualism - e
4. Raareatism. - -
5. Rebellion - + ;‘_f ‘

Aécordﬁ.bg $0 Merton these categories "refers to
role behaviour in specifisc types of situations, not to
personality®. |

Sonformit;

If the society is stable, the individual will
conform to both cultural goals and instttutionalised

meansi,
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Great cultural emphasis upon sucgess goal couses
such adaptation. *This response cccurs when the individual
has assimilated the cultural emphasis upon the goal without
equally i‘utemalising the institutionsl norms governing
ways anl meams for its attalnment®. Through deviant
’appmaah goal geeking behaviour starts.

“Rituslistic type.of adaptation can be readily
identified. It involves the abandoning or scaling down
of the 1ofty cultural goals of great pecuniary Success

: _anﬁ rapid social modbility to the point wherse czae*s aspir-

~ ation can be satisfied®. Here the person continues to
abide almost compulsively by institutionel norms.

Here the r;emen rejeem caitum goels arﬁ institne«-
mnal means. . "People” seys Merton aho adopt (ﬁr maledapt )
in thm fashion are strictly speaking in the soclety but
not of it"., They cenetimte,anemty not sharing the
- coumon frame of values. |

This adeptation leads man outeide the envirening
Bocial structure. It pre-supposes slienation from
reigning goals, |
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Merton (195?) however categorised persons in adaptation
to anemy. Retreatism closely parallele the alienation
syndromes.

Whatever the semantic difficulty this concept has,
it is beyond doubt that it ecan expiaxn anied problems
and malises confronting eny sociol system. In a nunber
of astudies anomy has explsined deviant behaviour {Cohen,
1965; Dublin, 19593 Henry and Janee, 1959; Becker, 1963)
adoptation of 1llegal means {Chanbliss, 19603 Tannenbaun,
19385 Mills, 1959) apathy, anxiety, isolation, purpose-
fulness, pessinism (Murry and Davids 19643 Keviston, 1965}
iknilchan and Imem, 1978). |

Alienation has been used to describe much diverse
conditions ag the separation of'ayirit fronm nature, men's
loss of relationship o0 his work, the individuals estrange~
ment from aoﬁe deap and 9raaﬁet1ve part ét himself, bis
loBs of his own sanity, dislillusionment with education,
socioty, tha_iiolational norms and a variety of other
canditiuns. Eapeeially. gince the beginning of the
“industrial revalntian historians and social commentators
have noted that intellectuals, writers, students have
often rejected the major value aseumptions ef‘thé prevalent
systems One of the most sallent charecteriatics azvthe
inﬁelleétuaia in modern saaiety is his skeptical, critical
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and repudiative attitude towards much of his culture.

Such men. and women are often said to be allenateds Thus
ananatiah’may be defined az an explicit rejection of

what are Se¢en as dominant values of the sunounding soclety.

metiemy meaning of alien is foreign. A man who
is allennted would be in same sence foreign or separated
Lrom himself‘ Alienation occurs when an individual |
perceives an absence of meaningmi relationship bef_we’m
bis status, his ddentification, his soeial relationship,
his style of ‘life and his work.

LBglé.E;s.caG. Dietionary of soeinl science def ines
alienstion as an cstrangement or separation betwoen parts
or whole of the personality and significant aspects of
the world of exparwncé}gith this genex;al denotation the
term may refer to (a) an objective stateof estrangement
or separation, (b) the state of fosling or estranged
perasonality, (¢) a mtivatianal state tending towards
estrangement. (ii) The separation densted by the term may
be between {a) the self and the objective world, (b) the
gelf and aapacts' of the self that have become eeparasea.
and placed againat the self, (c) the self and the self.

Earvin scott \;:'ategaxfiseﬂ alienstion as (1) Allennte
ifon from velues, (ii) Alienation from norms, (iii) Allenat-
ion from ‘rglee,;"(iv) Alienation from facilities.
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Seemen (1959) put forth five basic ways in which
the concept of alienation has bosn used and conceptualised
five variante of alionation, i.e., powerlessness, meaning~

lessness, normlessness, isolation and self-esirangement.

( Variant 1 )

Towerlessness - "Powerlessness is the expectacy or
probability held by the individuel that his own beheviour
can't determine the gocurance of the outcomes or rein-

foroement he seekn™,

This. view of powerlessness 45 a socio~poychological
view, It daeé not trest powerlessness from the stand-
point of the objective conditions of society. Marx used
the concept alienation in d,esérijbing workers condition in
capitalistic societys The worker is alienated to the
extont that the prerogatives ani means of decision are
expropriated by the ruling enterprencurs., Marx dealt
alienation in an industrial systen. But seeman have not
emphasised the objective condition 6 consider powerlesse
ness. He fook objective conditions in determining the
degree of realzlem involved 151 the individuals responae to
which situation (Howresl the objective condition induce
powerleseness, How far it is resl) in Seeman's version of
‘alienation expectancy regarding a state of affair induces ‘
feeling of powerlessness as opposed t0 Marx's judgement
about a state of atiaira
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This expectancy is related to Rotter's (1958) internal

versus external oontrol of reinforcement paradigms .
Individuals sense of personsl contidl over the reinforce-

meut situation is the internal control. But the view

that the ocourance of reinforcement is dependant upon

external condition such as chance and mck?is external control.

When the individuel is unclear as to what he ought
to believe (when the individuale minimel stamdards for
clarity in decision meking are not met. This type of -
alienat ion is deéscribed by Mannheim in his book "Man
and society in an age of regonstruction™. He views ‘that
increase of functional rationality and tho concomitant
decline of substantial rationality bring a meaningless
situétiam Ap society inereasingly organises its members
with reference 0 the most efficient realisation of ends
(as functional ‘ratiﬁnality increases) there is a parallel
decline in the capecity to act intelligently in & given
situation on the basis of one's own insight into the
interrelation of events). In the words of Seeman (1959)

1o Welle Jemen and J.B. Rotter, "Partial and hundred percent
relpforcenent under chance and skill gondition*, Journal

of experimental paychology, ¥ay, 1958, pr«394-403.

Rotter has shewn in an experimental study which atimulate

conditions of exiternal conirol where the subject is

likely to perceive reinforcemont as being beyond hie

control and primarily contingent upon external conditions.



" meaninglessness is characterised by a low expectancy that
satisfactory prediction about future outcomes of behaviour
can be made. The first meaning of alienation refers to
the sensed ability control out comes (powerlessness)
whereas the second meaning refeors to the benses ability to

predict behavioural outcomes.

Normiesspess (Variant III)
High expeciancy that soclal unapproved beha_vmuré are
required t0 echieve o given goal. To know normlessness
Seeman views to discover the extent to which such expectan~
cies are held, the conditions for their development and
their consequences. |
Isolation (Variant IV)

On the bmis of reward values, Seeman says persans‘
assign low reward value t0 goals or beliefs that are typically
highly valued in s given society. Thus isolation is an
estrangement from the dominant ailms and values of society.

ement (Variant V)

Belf~estral

The person feels that his own self and abilities are
samething strange. In the language of Seeman "To be self~
alienated means to be something less than ane' night ideally be
if the circumstances in soclety wéré otherwise - to be
insecure, given to appearanve, conformist. | |

Dean and Seeman (1961) developed a scale of measure
social isolation. But Seeman (1961) again rejected social
isolation as a variant. But Nisbet (1962), Pappenheim (19%56),
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Goodzins (1956) have emphasised loss of éemunity in modern

society es the main source of alienation.

Seeman (1961) points out that social isolation can't
rae.&.tz.y be sépam.f;eé from difference in associational style. -
the fact that gome men are aocs,aﬁe and some are not.

He says this is the reason why he desired distinguishing
social solation from social estrangement. |

Townsend (1957) makes such distinction to be socially
isolated to have few contaots with family and comuunity.

To be lonely 18 t0 have unwelcome feeling of lack of or

loss of eomygnicnahim One is objective, the other is
subjective. IThe two concepts do not coincide, Eric and
Josephson (1962) opiens that not all 4solates are socially
estranged nor all non-isolates are free from esirangement.
They view that feeling of loneliness is crucial m alienation.

Varicus attempts that have been made to define alienat-
lon, little attention has been éiven t0 the distinction |
between Aliemnon from self and él;lenatian from mociety |
(Srole, 19563 Netter, 1957; Dean, 1961; Hajda, 1961).
ﬁeoause of this failure to make this distinction, the ehmfa,cﬁ-
erisation shat' define glienation for one theoriat may be
precisely those which distinguishes the non-alienated man
in the oyes of another theorist (Taviss, 1969).

Tavies (1969) views alienation t0 be seen as having
‘ite origin in the self-society interaction. Alienation
resulte from disfunction between socisl demanis and values
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and individual needs aend inclination. Given tension
between self and society, two ideal type extreme forms
resoiution are possible (1) social alienation in which -
individual selves may find the social system in which they
live to be oppressive or incompatible with some of their
own desires and feel estranged from it. This is what
Eteioni (1968) defines alienation. He views alienation
means a gocial "situation wh;ch is beyond the control of
the actor and hence unresponsive to his ‘baa;i.a needs",

Taviss (1969) defines self alienation as one in which
individual selves may lose contact with any inclination or
&esire that are not iﬁ agreement with “prevailing social
pattern, manipulate their selves in accordance with apparent
social demands and/or fecl incapable controlling their own
action"s The socially aliehated maintein distance from
society, make the gelf alienated engage in self manipulaiing .
behaviour 50 as to eliminate the distance.  Taviss concludes
"Although both types of eliemation ere indicative of tension
in the gelf s-oéiety relationship, in the case of social
 isolation the onus of blame is placed on the socioty, wh@eaa
in the case of self allenation, the self is seen to be
responsible”. Hence, not only is the behaviour of the sooially
| alienated is different from that of the self alienated, dut
the underlying attitﬁde towards society is different.

Soclal isoclation - Isolation or estrangement from
. Other people. IEatrangement from norms and values.
Violative behaviour. | Suspicion, distrust regardiag

fellow men,
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Self nation - Buyxasaion ef or distance from
_ nae&a, abj ectification of #elf and projection of

gaw ers

Aiken and Hage (1966) considers alienation a8 & free
fmming buman condition mésyagtiw of specific social
contexts which produces such mentel state. Alken and
Bege dlstinguishes two types of allenation = (1) Alfenat-
ion from work, and (ii) Alienation from relation. His
mein concern is aié.anaﬁmn in an organisetion. | He took
into ascount two dimensions of orgenisation i.es centra-
lisation md formalizetion. From these two dimensions
both alienation from work and alienation Irom relation
appedars to the prson party to the organisation. Alienat~
ion 2’1*% work reflests fealing of disappointment with
career oand professinl demands whereas slienation from
relation reflects disatisfection in social relationship
with supervisors and fellow workers. By centralisation he
meant the degree to which members perticipate in deeision
meking, to what an oxtent members participate in eetting
the goal and policies of organisation. Perlin (1962)
‘noted greater alienation if the aa%haﬁty structure is 4
rigid and impersional. Formalisation refers to the degree
ei’ work standardasiaton and the amount of &w&aﬁim!%ﬁat is
allowed from standards.

Goertad (1970) found work slienation is higﬁly related
to alienation from fellow workers.. The correlation was 75.
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‘This shows persons who are dissatisfied with their work
environmaxit wére ‘also the persons who are dissatisfied with
their eampaniﬁnshim The relation between Pormelisations enmd
work alienation is positive and high (+51) and centralisat-
ion and work elienation i still higher («57)« ‘

Soclologist generally regard slienation as being a
direct relationéhip to certain doninent value orieﬁtatiom
of thé open class soclety, particularly that of vertical |
mobility. They have assertained the relationship between
alienation (feeling ?f powerlessness) with mbility goals,
But Strodtbeck meintained that en achievement orientation
in terms of both performance snd commitment is positively
related to Semse of personal control. This personal control
eliminates the feeling of powerleseness. ﬁeai and Rettig
(196’3) used Ceeman's (1958) scale to test this proposition.
The measure of mobility attitude sealé which Neal and Rettig
used, consisted of a modified short form of Seemen's status
ori#ntation seale. Seeman's scale is primarily o measure
of the degree of commitment to amyetitive mabus.ty goals
and the extent to which intrinsic values will be sacrificed
t0 “enhance mobility éttainmeni» Rettig and Neal (1963)
could not get any :’éelfation betwesn 83.1@&&10:1 ami social
mobility commitment. o |

Erich Fromn regards powerlessness as & necessary
condequence of status striving. Froam maintains that



individual loses a semse of mastery and personal control
“through ,mtmantaiieim himgelf in an intense mobility
commitment. Singe mobility Q‘ftnﬁ requires a ,sacﬁﬁop of
personal sutonomy, the siatus striver tends to objectify
himself into a merkesable commoddity.* Thus she opiens
relation botween mobility goals and alienation should
exiot. However, Neal and Rettig's (1963) study on manmval
worker gave rise t0 such type of finding as these people

. do have less mobility commitment (Silberstein, 1959).

Miadleton (1963) to detornine whether each of the
variables is associated with conditions of deprivation
found that the psrcentage of Negros who feel alienated
: is far higher than the percentage of whites for every
type of aliemation, Approximetely two-third of the
Hem subjects agree with most of the items indicating
alienation whereas a majority of whites disagree with
-éverzr 1tem;" Among Negros those who have hasd 12 or moye
years of education are gvery instance less likely to feoel
alienated than with those with less education.

‘Studies of Grodsins (1956 ), Tanenbaum (1956),
Eeniston (1965), Sinha (1972) kave shown that sccio-economic
status is inversely related to alicnation. But Neal and
Rettig (1967) couments that the support hes not been of
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such a nagnitude t0 ?rec‘lnds concentrating on the kinds

of and degrecs of alienation at the higher socio=-economic
level. | m findings suggents tbat one should neither
assume that men who occupy position of power feel powerful
nor the man wbo lack power by objective oriteria feel

powerless.

Alienat: on aad A‘ By

Propper and Clark (1969) found that from both
bright and superior mental ability grou;m. low academio
achievers revealed aignﬂiesnﬂy more of the alienated _
ayn&rome. - - |

S4nha 19’?2} foundi & positive relation botween
alienation and academic achievement. High achievers
are less alienated than low achievers.

Saha (1968) examined the four combinations of
high status and high end low ability level in order to
find out if these four groups of mznenta ahaw different-

1al behaviour on univemity campuses and he dm find results

in the direction envisaged above.

Sinha and Sinhe (1971) found that different length
of stay on & university does not aﬁ’eeﬁ the aimeizsioa and
degree of alienation and activism. 'l’hay took a sample of
212 studonts who were divided into 3 groups having 2, 4 and
€ years of stay in the university. The three groups were



compared for $he -gignificance of differemce on éi{ianat-w
ion end activism measures. Simple enalysis of variance
for oach of the measures revealed that mone of the
differences were significant, F acores ranged from 1 to
1425 df = 2 p > 405, |

Goertzd (1971) analysed the relationship between
politically trust, politieally efficacy and riot parti-
cipation in a survey of 237 black made subjeets of selfe
reported non-participants are more likely to be foumd
among the dissidents - those high politics) efficecy
but low on politically trust, rather than among the
alienated - those who are both distrustful and ignorant
of Government. ‘

Sinha (1972) found & positive relation between
activiem and alienation. Students who scored high on the
elienntion scele aleo scored high on the Mtzvism scales

Yaricus researchers have linked biographicel items
to value system (Stagdil et al, 1970). Variance in soeial
gtaﬁua; economic conditions, education, pdn.tieaa. affiliat-
ion, community background were more highly related to
difference in values in the Indian students. Sinha (1969,
1970) found that joint family reduces incentive in risk-taking
behaviour and promotes lasiness. Since the'deﬁenaa’noe
Prone pérsons aré in high teed of dependance, ars prone 4o
low on, in. gx&.ing decision end realising aspiration.
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i’»’heaé background variables exert a unigue influence mi
the young a;l*éa.t on his interaction with the ‘envzmm_eni: *
Sinha (19’?2) feun& that jointness of family was negatively
associated with the zgaaa_m’.'es of élienation and positively
with activiem,

| Anong various factors parental conirol, primary
socialisastion have been considered to be 8 major seurce of

alienation ('Keniazan 1965, Hurry end Davids, 1964).

student

3119&&‘3-8& Btudeﬁts are peseimistic and too fLirmly
opposed to the system to which they baxnng; They are
non~-conformist in their benaviowr, ideolagy‘ and acdress,
These students are highly talented and less committed to
academic values and intellectual achievement. These
gstudents psychologically and :m@ologicaliy £ind it
difficult to teke part in group activities. When they
are expected to assume leadership, they prefer periphery
to central position. Murry ani Davids (1964) found that
‘distrust is a primary variable in the alienation syndrome.
They have a low view of humsn nature, they believe that
intimacy ends in dieillusionments Keniston (1965) in his
study on alienated college students found that most of the
students are aware of darkness, isolation and meaningless-
ness af,' 1ife. They distrust all paaitivé thinking and
therefore _» £ind it almost impaaéible to agree with any
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questionnaive statement thet clearly expresses an affir-
mative view, Nurry and Davids (1964) found that the main
focuss of these students are present and main source is
the self.

Keniatoﬁ (1965) reported that alienated students
40 not look different from thelr classmates and the
overt pattern of theip daily activities shows relatively
little that is distinctive. But to know whether one is
alionated, an analysis should be done how they do dbut not
what they do. Cfhese students do have intellectual
pasgion, They concentrate on few topics v;ith single
minded dedication and ah@w an erratie perforpance Sefare
examination. In intellectual discussion in small groups,
these students are active, dominant, negat ﬁve and
hostile.

 Peterson (1961), Kenisten (1965) found that this
group of stuients largely concentrate in institutions of
high calibre anl their percentage is less in comparision
to activists (EKenmisten, 1965).

" Though study of alienation ,is,uaeful‘ yet loosely

- defined congept used in such studies (Clark, 1961) mnke
the study dangerous. The most controversial issue is
scale oonstruction in alienation stﬁ&i‘es. (Sceman, 19593
George and Hiller, 1967). In the aliemation domain
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Notter (1957), Davids (1964), Dean (1961), Seeman (1959)
with comewhat different interpretation of alienation have
developed Béalés of one; three, five and five dimensiong
respectively. Bu‘b %heér have éweleped these soales for
vastly different population and little is known about the
degree of redundancy among the scales (Mill, 1967).
®4Although a number of studies have dgmena&aﬁed the
degree of assooiation among selected combination of the
scales, the complete patiern of relations among them is
not known, particularly on rendom samples of the general
* population.” Goel (973) ocumenting upon the Boale of
Soeman (1961), Hiddleton (1963) oplens that the manifest
content of his scale appears $0 be a condition of
: aynieiam and possimiom what Netter (1957) and Meier and
Bell (1959) meintain despire. | |
MeClosky ot élg (1965) opposes the way the
resemhm hold th{a 1égie ef péychomgiea‘l scale const-
mction. He views that peyehologiogl scale construction
hc;sevex- will not smpp_o?t inferenves from scale Beores t'o'
the state of society because the distribution of scores
is a function o.f difficulty of the scale item themselves.

Horeover, the leap from the subjective feelings
expreaaed by individuals to statements aboub objective
social condition is a perlilious one. What people believe
aboul a society may or may not be an acmraté refleation



of its nature. “Peréept:.én apd feeling are never a
literal copy of what is out there® (MoClosky ot al, 1965)
but sre always powerfully sheped dy need, motive and atti-
wﬁés Hence one can't say because some people £fesl anomie,
the society 4is anomic. Iikewise person's securing more
secore on an alienation scale that refers to the objective

- conlitions can't lead to assume with confidence that the
person is alienated. Sinha (1972) constructed an alienat-
ion scale for her Ph.D dissertation which manifests the
items of ax;' orgenisation {uni#eraity)g She used the
objective conditions of the (disintegrated) university
organisation. Agreement to these items simple reveals the
perception of the practices as opposed to :feélirg of
alienation. It is far beyond loglcal to confuse porception
of ~prac,t1eé with alienation which aecording to Keniston |
- (1965), Murry ani Davids (1964) is more or less a
"pmenal&ty amoaa résaz.tant from social and cultural
break down (ﬁeﬂbrx, 1957)

Clark (1959) offers a unit approsch of scale const-
ruction to measure aliecnation. Dean {1961) has constructed
scales t0 moapure man's pnwerlaasneaa, aorﬁiasanesa and
- soeial miaeian from selected items of social interaction
to arrive at a totel alicnation score. In the Netter's
stuly the situations in which man feels powerless, mormless
. and isolated are not speocific nor possibly representative
of socinl involvement. A more rewarding approach to the
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problem of measuring alienation might be the single unit
approach (Clark 1959) selecting for study only those whom one
can establish to be involved in a eingle wel-defined unmit.

On the earlier work of Marry end Davids (1964),
Keniaston (1965) &ave.lﬁped 13 slienation scales. These
attitudes consiitute a kind ‘of empirical cluster or
alienation syndrome, | Dﬁamt, pesasinlisn, reséntmen%.
egocentricity, ‘anxiaﬁy, interéeraanal alienation, social
miatién; auitural 'auenatioa. self-gontempt, vacilation,
_ subspection, outsider unstructured universe are the 13
syniromes which clustered in the soale of Keniston. He
found that if a student hémv one of these out looks, he
was extremely likely ¢ held the rest as well. These
attitudes constitute a» kind of éﬁ:pzrmal cluster or
alienated synirome. Kenisten's (1965) scale to measure
alienation seems to be more relimble. After developing
this efmgir'iaai measure of éumatiozz he correlated the
measure in porsonal ity fésts_, in bagkgrourd factors, in
fantany and in inter-personsl behaviour.

Review oi',.literawrza .Sighli@i:fa the fact that, in
the absence of consensus regerding the usage of donceps,
it is difficult rather ecaznsing to work upen their frame-
- works. Depending upon the research 'obgect\ive. an 'ai:;tempt
ic mede to outline a systematic framework of anomy and
- alienation and to be verified empirically on a student
populat&ozi. It ie éxzzeetea thie framework shall offer a
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route t0 understanding if not oliminating these problems.

 Socially defined goale held out as legitimate
frame of refereme for all members of & given systems
To achieve theaje goals there are some institutionalised
meana.\ Certain norms and resuﬁaﬁiﬂns. control the aceepte
gble modes of reaching out for these goals. 4 balance
4in the syastem pre~supposes a constant relationship between
means and goals. So satisfaction of an individual in the
system depends upon gosl-means congruence and stability.
Goal means disjunction will appear -

(1) If social emphesis placed upon certain goals
varies independently of the degree of emphasis
upon institutionalised means (Mertom, 1938,
1957; Cloward and Ohlin, 1960; Smelaer, 1963).

{(2) 1f norms %0 regulate or organise the means

 becomes weak, uncertein and anbigeous.

(3) 1f institutionally canalised modes of striving
proves umworkabdble in atta@améntﬁof goals defined
by societys

(4) If the socially structured capacities in a given
system 'are not uniformly distributed.

" (5) If the value structure of that system is not
linked with the value structure of the relsted

systems.
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This disjunction what Herton (1957), Bell (1959),
Migrushi calls gosl meam disparity shell bring a dis-
organisation to the sysiem {Alpert, 3%13. Social dis-
orgaﬁwaﬁon m a system creates a state of normlessness
{aroms regulating individual conduet are no longer
*eiiteegivé as rules of behavioui) which in turn causes iow
predictability of behaviour (Merton, 1957) .and high
expectancy that aaé ial wnapproved behaviour are ‘raquiréd
to achieve a given goal (Seeman, 1959). The feeling of
lack of means (power) to elimimate the diseripancy between
the role he is playing and the one he feels he should be
playing 'shali induce an expectancy that his own behaviour
aan't determine thé occurance of the outoomes or reinforce-

nent he seéka.

Different anterpreﬁéﬁ.an of anomy i.e. sogial dise
organisation (Alpert, 1952), disjunction betwson cultural
goals and social struciures oapacities (Merton, 1957);
lack of access to means for achiovement of life goals in &
‘social systen (UMeier and Bell, 19573 Migruchi, 1958;
Rokeach, 1969; mmin_. 1964), low normative ;psrasaaurer
{Durkhein), have so far emphasiged that anomy invelves the
presence of gertain classes of stimulue situstion ;hivalvmg ,
certain classes of stimmlue properties. But, if the
pregsence of anomy is t0 be defined on the basis of
propertien of the stimulus situation without reference to
the individual who is undergoing the presumsd anomy, then
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one will have %o accept a broad range of reaction as
outoémss or effeote of anomy situation : performence
enhancenent as well as decroment; 10 react fon as well as
strong reactions oriminal behavicur as well as sucide;
active protest - as well as private dissident. Furthermore,
it has been shown thetsome persons mainfest a good deal of
progrésa while others retreat under the same anomic
‘umbrella. Dembers (1967) input output model of perception
ean be applied to give a comprehensive meaning of arony
and alienation. |

Ax;ﬁmy involves a serics of events (1) Disorgenisation
and disjunction takes pm,e in a social system in which the
person is embedded. This disjunction is the press or
input, {(2) Second stage consists of reception of the
input (recognition, cognitive appraiéal, _. ;aercept‘;‘&a)c
(3) Third stoge consists of response to the input at
psyechologicnl, bekavioural and social interactive level,
{4) The last stags is the consequence of response dboth
for the individual and sooial a&atem in wheh it 48
embedded.

m‘berties of the individual (both sociogenic and
paychogenic) come intc play at several locations in this
four stage paradigm. First they affect the reception of
the input. Different individuale, at whatever level, are
~ differently seneitive to or capeble of acourate soding
- of, events of social aystem, end may place different
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interpretation on the ssme event (becsuse of his internel
and external conditions 1like his socio-egonomie position,
his family structure, his mtﬁation, his degreos of
commitment to the goal and his peraonality siructure.
Various attridbutes of the person = his skills, capabilities,
his cognitive leovel etae shall affect his reeept@n.
These factors wil) affsct also in psychological, behavioural
and social interactive level. 7Thus what he will perceive
and how he will reast depends upon a mumber of paychological
and sociel ani sociological facors. |
Thus alienation which 48 a special kind of reaction

i.es feoling of isolation (Merton, 1957) hopeless resignatn
ion and flight (Rardiner, 1945), Isolation (Seeman, 19.i)

- fantasy (Eeniston, 1965) and the like are the product of
aiaomy in an interaction with a special type of peychogenic
and sociogenic characteristic of person concerned.
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A roview of the above studies compels to conclude
that a mode of representation of each of the two goncepts
and especially relation amng }'them ibum be complex and

multiform.

| Univeraity helps students to master a budy of
knowledga, prepare for a nﬁ. time career and expand
their perspective on man and broader sooiety out of the
campus (Gaff et al, 1973) ideally goal behaviour 6f one
soclal system are geoared xaéo the goal behaviowr of the
other related sooiel system (Getzel and itheien. 1960).
The prinary goal of the university is to relate its
fanctioning with the related systems like family, society,
and nation. B ‘

The most importeat ewalytie unit of the university
is its role playings Roles are dynamic aspects of the
position, offices and siatutes within an institution and
they define the behaviour of the role inecumbents (Iinton,
1936). Roles are defined in terms of irole expectanciesn.
A role has eertain privileges, cbng'atioas. responsibilit-
ies and powers (Getzel et al, 1960) anmd expectations defined
for the member of a system as to what he should do end what
he should not do. | |

. EBffective achievemeant of goals in a system, thus
logically depends upon the effectiveness and eppropriatencss



- 48 =
of imperative functions; clarity and adegquacy of normative
dimeneion and responsiveness of the system t0 the ideo-
graphic dimencion. The functioning of university cen be
analysed inte following areas (1) how far education
programnme is related to other related systems like family,
society etoe and to the needs of participents, (2) how
far vnarmative dimensions have ¢clarity and »effeétzvenaes,
(3) and lastly the way in which both normative and ideo~
graphic dimensions are integrated to the necds of pariti-
cipants. |

So e bre.akdoén af structure and function must call
for a st-é.te of nornlessness and m_eaningléssneaa in the
systen which in return shall bring strain tomae fthe'
system among the partieipants. -

A review of studies on socisl and paychological
obstacles to the function of university with refereme to
Inéia am meny oﬁher cmﬁriea indicated serious mal-
mtegraeian with regard to asoademic rolea and goals
(Peterson, 1964; Altbach, 1968; Singh, 1972; 8inghal, 19"{7%

During last few years there hae been & rapid growth
in the number of student enrolment in the mvwaiﬁﬁ As
-the student body has become larger, the diversity among
students has alsoc increased. Whereas during carlier times uni-
versity served students coming from upper Socio-economic
stratag the contemporary uaiversity attracte sahaeantial
number of students from lower socio-esonomic strata of
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gociety. -inereasea heterageni‘sy of the student bodies
‘have produced a lack of cohesivenoss among Student
gommunity (Fiehman et al, 1964; Schife, 19645 Peterson,
1964; Sinhe, 1972?) and regimental type of mterparaoﬁal
relationship (Singhal 1977). Evidence shows that as the
size ét‘ the university increaées it becomes more iwpersonal
(Gaff ot al, 1972) and social peychological distance
bttween student and teacher becomes more wide (Bnchanah and
Nicos, 1_97.0).‘

‘Since university education provides an imstitutionel
opportunity for social mobility, the curriculunm is most
important for student. A mumber of Indian studies has
shown that students perceive academic programme &s poorly
motivating and anehaiienging (Altbach, 1968; Sinha, 1972;
Rath, 1973; 9inghel, 1977). The learning has little
relevance %0 stulents own personal and voaatinnai eoneern
apd to the broaler social millene. 4s ihe content is not
related to the family 1ife, future working life in society
and national and international values it increases the
étmtural iaaéequéciea of the system, &ﬁiety is changing :
rapidly, but, in par with émiety». education has made no
comparable '-csha,ngea in its programme. Rather it hﬁa éttempte‘d
to accommodate the new students and the knowledge within the
same old structure and to teach students in traditional

| wéyeg | |

Faulty examination system (Rao, 1963; Sen, 1971)

‘uncertainty and acedemic failure (Dibona, 1967; Singh, 1972;
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Bhatacharya, 19723.‘ fear of unemployment and sub=-stendard
education programme (Altbach, 1968) make the students feel
cynicel and decide t0 withdraw their involvement anmd attempt
merely to play the game 80 as $o obiain a degree.

The orgenisational deficiencies also play a Pivotal
role in the determinatidn of campus health, The bureaucratic
‘ami unconcerned attitude of the authorities towards student
(Smha, 1972; Singhal, 1977), too much politice 4n the
campus ( Iipset, 1968; Altbach, 1969; Boss, 1968; Eakin,
19?2); wide communication g&;p between students amd authorit-
des, non involvement of students in péliciea affecting
student life 'and"vthe.felt rek tive deprivation in their roles
ee atudents (Ellis, 1971; Pinner, 1972} are all the precipat-
ing factor towarde the break down of the integrity of the
systems The unresponsiveness of the system towards the
needs of perticipants and normlessness in the state of
affair make the students feel helpless in the face of
complexities of life outside the campus, Campus for students
peen as eei::tﬁs;lng, full of dilemas fright with problems of
belb.ngingness and é‘eauri-ty. The more structurally amd
- functionally separated are the stuzents from administration,
faculty, fellow étudent and related social systems, more
likely the students will feel separated, neglecteds The
more the students will feel separated the more they will
become alicnated (Murry and Davids, 1964; Keniston, 19655
Sinha, 1973). Iﬁpeeia;ly for an Indian student, such
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dimintegration will exert tremendous impact because
culturally he is nurturance prone (Sinha, 1970). For
dependent prone student the campus will be perceived as
more anomic than students who cen pull along with it.

- However, it is recognised that students differ
greatly in their general personality characteristics ond
background factors (Fieldmen and Newcomb, 1969; Kipswami,
1973; Reth, 1973). A number of studies have shown that
persons who for whatever reason are stranded in the back-
waters of symbolic and mateorial mainstream, those whose
lives are circumscribed by isolation, deoprivation and igno-
rance, persons who -ére more anxious and inflexidle will
feel more anomic than others (¥eClosky and Ichaar, 19553‘. -
Etzioni, 1968; Sinha, 1972). In & university sll students
do not behave in the éama way though the percept is same for
all. Thus a number of background factors slugly or in
varioue combinations are relevant for the atudy oz alienation
and anomie,

The theoritical framework right from Merton to the
recent ones sBuggested that goal means disparity is a potent
gource of alienation and the social basis of ﬁhié disparity
lies in airfefenées' in the socio-aconomic status of the
pergon. Class barriers are usually difficult to overcome.
Such barriers push and pull individual towax:é;s various forns
of activities (Cloward 1959; Cottlieb, 1969; Mimvuchi, 1971).
Socio-sconomic status factor is ome of the most important
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factors that leads the lower socio-gconomic strate students
feel more helpless in the face of adverse world, .Shah (1968)
has suggested tho students ability and status determine

. 8tudents reémnse t0 a number of things. His theoritical
irameﬁark can be employed t0 understand how status and
acadenmic kaehievemen‘t atfect the degree of allenation. -
Researchers have shown that growth of motive pattern is
greatly affected by the family ecology (Abegglen, 19583
Miller and Atkinson, 1956; Mo Clelland, 191; Kagan and
Moss, 1962; Murlidharan and Tops, 1970; Rosen, 1961;

Verof et al, 19,60;. Winter ‘Bc;t»tam, 1958). But the results
are not consistant as the family stiuctnre varies from

| cemﬁry to country. Studies by Sinha (1972) have shown

that stadents coming fron joint family feel more alienated
as theae studonts are more dependant prome. FParental
 attitude and parental control have significant result on
tbé goal-geeking béhaviaur of students (King, 19683 Marwell,
1966). Thus this veriable is assumed to be of great import-
ance in tke deternination of alienation of a stud ent,

Erich Fromm regards powerlessness &g & necessary
consequéence of status striving. 48 a person Ii'nstmmentansé
himself towards intense mobility commitment and perceives
large scale impedements, he is likely to feel more helpless
and aiienateﬁ., Thus students position in the éoci&l |
hierarchy and mt;enaity of mnbility commitment may be related

to auenation.



Literature review gives sufficient insight to
predict the possibility of alienation being a cause arising
out of the snomic conditions of the university campus and
the background variables as the mediating variable in between
anomy and measures of alienation. In view of the well
recognised importance of the mdiating variables, the major
aim of this research is to aesess the operation of mediating
variables and their relative efficacy in behavioural | |
consequencios, ‘

Within the framework of anemy and .slieﬁatioa suggested
in this ehamar,ﬁ it was hypothesized fh;at certain personality
type, coming from certain socio~economic and family backw
ground on gertain conditions (anomy) would be highly succepti= -
ble to alienation. |

The cluster of variables which mediates students
perception of his orgenisation and behavioural outcomes.
congtequent wupon the perception, are male specific to studmnts
socio-cconomic status, rural/urban background, type of
schooling, level of social par;ieipation, degree of mobility
commitment and to certain personality patterns like anxiety
and introversion. N

An evaluation of the extent to which the various socio=-
peychological factors have been responaidble for alienation in
the studeat, the following hypotheses are proposed to be
tested ¢ \
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Anomie will be pesﬁi,vely related to alienation,
anxiety, introversion and inversely related to social
participation and mobility commitment. Both the scores
of amomie and alienation will be inversely related to
the students socio-economic status, 4s regards the
personality dimension alienation will be positively
related to anxiety and imtroversion, Alienation will be
inversely related to stulent social perticipation scores
and positively to mobility commitment. High alienated
students have more mobility commitment, and less social
pértiaipation than low alienoted students. High aiiezxated
students use t0 come from poor gocio-econonic status
femilies and are more anzious and eeore’ high in introversion
measuros than low-alienated students. Stulents coming from
rural beckground are mre' prone to alienation than thelir
urban counterparts., Penmale étadente will feel more alienated
than their male counterparts.

It 15 hoped that testing of the above hypotheses
would reflect the variety of psycho-social ﬁétora that
mccount for the student alienation in a university Set-up.
Apaj't from informing abﬁnt the socio~psycho dynamics and |
meahanismé of alienation in the students, it would indicate A.
the" meafanre.s which are likely to de effective in eliminating
or atleast reducing the feelings 61* tenaién which hamper



the proper ehaping of the personality of the country's
youth. The knowledge thae'-gaine& would help the planners
and educationists to adopt such measures which would be
conducive to the creation of the proper pSycho=-sogial
climate in which the students would maﬁm‘e end develop
into well-rounded ‘éitimng | ’



- To test the hypothesis formulated m :hé previous
ehapt,éxf, a battery of teste were used to obtain data.

| Por some variables, avaeilable standard tests were used.

Some tests were developed for the Bp'e.eifia. purpose of

this investigation. This chapter -deyals with the tests

- developed and used in this investigation.

The following instruments were used to obtain data
for different variables unier study.

(1) anomy scale /A.8.7 (2) menatinn"aga;e [A1.8:.7
(3) Mobility Commitment Scale /M.C.S./ (4) Social partici-
- pation sgale ﬁ’.&&? {5) 'Eaudsley Peraonality Inventory
[H.P.1.7 (6) T.P.A.t. Auxiety scale (7) Background infor-

mation sheet.

Both 'Anomy' and 'Alienation' scales were'_&eveloped
and the other four scales were available standard scales.
Although these scales were extensively used by sociologist,
they were used in difforent settings. In this study some |
modification in version and contexts, were made o as o

'auit student smmple. In the following exposition an attempt
ha,é been 'rnade' to describe the nature, dimension, z;euability
and valldity of the scales used. First part of t,hie'-
chapter deale with the development of 'Anomy scale' and
‘Alienation scale'.



Anony Scale
| - This quéatiomim conasisted of 81 items. For ‘
each item four alternative responses were provided. The
elternatives are (1) strongly disagree (2) disagree
(3) Agree (4) Strongly egree. The response categories
were weighted from 1 to 4 and where the items were
_negaﬁvely worded, ﬁhe seoring was reversed. Higher
séoraa inéicate'w anomy. | ‘

est Constr

4 sample of 50 students wéfe asked to outline the
problems they encounter in the following area @
" (a) student~faculty relationship;
‘(b) am;deaﬁa-staaent relationships
(¢) problems relating to facilities like, library,
bostel, meiical and the like; '
(d) problems relating to curriculum, examination,
administration ete.; and
(e) problems relating to bis adjustiment with
academic life. . |

- Statementes thus generated constituted the universe of
campus activities. These statements were edited, sorted
out and some more were added to form a pool of 100 itens
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representing the universe. On the basis of their response
81 items were selpcted on which 60 per cent or more of
subjecis agreod. i‘keae items constituted the organisational
climate scale which reflected a picture of the campus as
'p-meiveia by the majority of stulents. These statements
‘were then assigned to one of seven categories conslidered
to be deseriptive of mutually exclusive arcas of an organi-
sational alienation. As anony is viewed t0 be a 'systenm
property' disfunctional to the need structure of participants,
| the meaning attached to these categories are -in line with
Seeman's (1959) conception of alienation. Semman’s concept~
jon of mmiesane_aa, powerlessness, isolation, meaninglesge-
ness and in addition to these. Sinha's (1972) Nurturance
and morality were analised to its generative conditions.
“Along with these 6 dimension of alieénation ﬁize nore
dmén‘sian decs préblems relatix;g to faciiie.ieé was added to
constitute a sevén dimensional judgement of a system
properties which are likely to generate a feelings of |
powerlessness, meaninglessness, normlessness and isolation
among the pa:»'ﬁbimts; The items in each dimension are
conditions to generate a Ieéiing close to the semantic
pru;per'ty of that dimension. | As these M;m' represent
organisational prépﬁrtj;; of a university, this seale is
named as anomy scale in view of the research objectives.
Analysis of geven components thaé have been used in
*dnomy' scale (See appendix for the anomy &ecale).
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Nurturen

| It embodied the items asking for care, protestion,

| | he.lpv and support £rom teachers and authorities. The items

are : 8, 11, 19, 13, 15, 17, 40, 54, 59, 65, 75, 79, B1.
It centained the items suggesnting violation of a

coﬂe of ethias and sense of right and wrong. The items
are : 1, 22, 24, 27, 30, 50, 56, 63, 68, 69, 70, 71, 72, 35.

1esanes

Items of this dimension relates to the irrelevance
of orgenisational goals leading to low expectancy of satis-
factory prediction about future outcomes, The ilems ara:
2, 45 7, 94 31, 41, 44, 52, T6, TTs |
Hormlessness

This dimension :su'ggesta a high expectancy in the
orgenisation for contradictory role relationship and
unapproved behaviouwr. The items are : 3, 5, 6, 12, 20, 21,
23, 25, 28, 29, 42, 48, T3, 51

'frhia dimension suggests a t’«e-euzig of helplessness
emergeat from nomative low preamu-e ana uaresponsive

elimate to the participants noeds. ?Ehe items are 10, 16,
18, 26, 32. 66, 67, €1, 62, 74, 80, 55. '
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This dimension refers ﬁa the isolation of partici-
pants from dominant aims and valuesof organisation. The
ttems are 1 14, 34, 45, 64, 78, 53, 58, 60. |

Alienation scale composed of tightly organised
syndrome of traits reflecting certain aspects of the
respond ents perception of, and orieatation to self,

seciety and inter-personal relgtmaahip. This scale
consisted of 12 alienated outlooks, such as (1) Pessimisn,
(2) Bgocentricity, (3) Anxiety, (4) Vaceilation, (5) Inter-
personal alienation, (6) self comtempt, (7) Distrust,

(8) Cultursl. alienstion, (9) Hostility, (10) Social alienat-
ion, (11) ﬁnstrueﬁarai universe, (12) Self alienation, |
(13) Fealing of .immaiaeym The numbeor of items -axapéa‘ri_ag-‘
on the scale were partially based on the literature
surveyed for this research a.mi .partiélly'é‘n Keniston's

Nt 95) 13 alienated scaless

A pool of ﬂ__i uems pertaining to 13 alienated oute-

' 1o0ks were administered on a small sanple to locate the
' di,ffiéulty in and‘ez*staﬁdiﬁg of tﬁe content. On t!’ia bﬁaia
of their ’x?espﬁiaé 74 items were selected. The desoription
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of items in respective categories are giv_an below

. Pespimism - itemB 1,5,9,10,13,14,49.
Egooentricity - iteums 4, 6, 22, 24, 26, 28, 29, 57.
Anxiety - iteme 23, 25, 27, 30, 31, 32.
Inter-personal alienation - items 17, 19, 33, 66, 67,
Vaecilation ~ items 36, 38, 40, 50.

v Selx-esntempc - items 7, 8, 37, 3% 41, 43, 46, 48.

Bistrust - itens 2, 11, 16, 18, 20, 72.
Cultural alienation - items 34; 35, 58, 59; 61, 65, 68,
Hontility - dtems 3, 12, 15, 21,
Social alienation - items 42, 44, 52, 53, 60, 62, 74, 63.
Unstructured universe - items 54, 55, 56, 64. |
Self alienation - itema 45, 47, 51.

B Peeling of immediscy - iteas 69, 70, T1, 13,

ralidity of the tests

Reliability as Micated bﬁ internal consistency wap
sought. Internal consistency is the homgéniﬁy of items
within a test (or items of a particular dimemsion)s This
can be done by inter item correlation which serves as a
first step in the determination of reliability and supports
decision regarding the dropping of or the spplication of
another item analysis to improve it. This can be done by
(a) (1) correlating each item score agai‘nﬁt the grand tetai
score (2) by obtaining the inter item correlstion of each
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item with other items of che seme dimension. {b) Test
reteaé reliebility by- administering the same test on the
same subjects after a reasonable time gap. (¢) Split-half
reliability, |

Vaiidity is defined as the extent to which a test
measures what it purports 0 measure. There are two basic
approaches to determine vélm.i’cy of a teat i.e, empirical
anslysis anl logical anelyses. Hmpirical anslysis deals
with the determination of preaietive, caacﬁrream conatruét
and aﬂnﬁmﬁ validity. However, empirical validity
meesaaﬂiy aémaxﬂs a eriterion. A criterion may be an
objective measure of performance or & qualitative measure.
Thua. the correlation of & test and # criterion 13 evidence
of its vaiidity» To obtain validity t.hrauéh empirical
analysis two basic requirements are thai the test and the
oriterion be reliasble and indepeniant, | |

in the absence of a reliable eriterion, some estiunate
of validity is aefcemiaeé. by logical anelysis, The content
validity of a test can to some extent be dotermined by item
analysis i.e., the inter-relationship bdetween items of a
test, between items and a dimension (given by subscores), and
inter correlation between dimensions (between sub-scores).
‘The present study utilises both these methods to determine
validity. | |
1) The validity of each of the items of anomy scele and

alienation secale were checked by correlating each item score



with the subetotal score (domenasion-Score). This would

- provide evidence of whether each iten meaenreé the
dimensions it attempts t0 measure.

2) i'fzié @a&.éﬁity of & particular dimeneion of alienat-
ion and anomy was determined by correlating each sub-
total score (dimension seore) with the grand 'tétal score
of the seale. | | |
3) The extent to which each of the dimensions are
mdepenaeui 0of other dimensions was determined by
correlating each sub-total score (dimension score)

' ageinst other dimension Boore.

4)  IntPinsic validity of an item is the square root
of its reliability. |

Tedle I shows the inter-correlation between each of
the 80 items of the questionnaire and the grand total
score. The significant value of .r at +05 level is 194 and
at the .01 level is .»254 for 4f = N « 2 = 101 (See Table I).

Results show that except item No.35, 39, 45, 50, 53,
64, 65, 72, 79 all the items are significant beyond .01
level. This can be considered as a first index of reliabi-
ity of items.

feable 2 10 8 shows the inter item eoxrelati.an.
matrices for the seven dimensions of anomie, Within a



4 -

dimension each item is correlated with otner items.
These 'r* values are taken as indices of inter item
reliability, believing that if items of one dimemsion
correlates eifamﬁéméw within a aimanaidn,‘ they are
highly inter-dependant ond ere measuring a common
theme. Teble 9 mhows item dimensiom correlation and



Iten | Item content Item total
No. S : | - correlation

1+«  Teechers have indifferent attitude

- towards teaching. . 939
2. . Our educational system is not concerned )
- with personal and soeial éevelapmmt. 750
3¢« = Teachers look for p@litical interest to B
rise bhigh in their socinl life. : 859
4¢ Academic progremmes do not teach any
) akill to meot the real life. 319
Se Some teachers and come students form

cliques according to their own interest. 685

| 6e mf of the teachers are self seckers ani
they are busy in their work which can

increase their status. 458
7«  The university courses are irrelevant to
_ . future Jobs. 389
8 Teachers 4o not expla#.n eiementary goneepts
~ before lecturings’ , 341
% Our exemination system do not meapure
a‘b:zlitys 438
- 10. Teaehers are being gaarw.a}. in giving .
grades 520
11« = Teachers think as if we have known every-
thing. 479
12+ Some students by their personal influence get
batter grades, 299
13 Teacher student relatiaaahip in our eampus

is mechanical., , 619
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Zable 1 - contd.

Ttem Item content  Item tobal

No. o | eﬁrralation 7
14, Teachers 40 not take us into their | B
_ confidence, 567
15« = Teachers and students are stranger to
each otham 338
" 16. In the university we have to find wﬁ all
alone what we have to do. 663
17. ?eaehera are not concerned with the ,
frustration and tension persisting in ,
student community. 378
i8s Authorities have gsuppressive attitude b
| ~ towards students. 691
19 The way the teachers sreat us 13 _
impersonal. 582
20, University authorities follw ille _
conceived policies. E 668

21 | Kermecharis behave students in a rude way, 362
22 Boarders 4¢ not obey the rules and regu-

lations of the Hostel 729
23 University administration do not follow
any clear cut policy. A 529
24, There 4is no sense of mmnty in the -
' ' ¢anpus, 819
254 High degree of unfairmeans is being .
practiced in the campus. 308

26_,' For a simple work we have t0 undergo a
lot of offieciel formalities. - 466

27+ Politics is rampant in the cempus, 921



Iten Item content ) . Item totai' |
Fos eorrglaticn
28. University funds are misappropriated |
“ by the authorities. 258
29. Student leaders are more concerned with
. politics end hardly look into students’ e
interest. . 885
304 Union leaders misuse union funds. 508
3. Our friendship 18 not guided dy personal |
. relationship. » | : 372
32. Stulente' coming from elite families get ‘
more edvantage than general students. 299
33, University does not provide faeilities for
extra-curricular sctivities. | 493
34; We have rogimental type of inter-personal
relationships | 406
35; Ienm diaturhed_and{amuays feeol deprived of
having a boy/girl friend. 151
36, Though university suthorities misuse funis,
o whenever we demand something they assign
| the reason of financial difficulty. 901
37, A1 relevant books of the lidrary are kept
| by senior students aniteachers. ' 475
8. Our librery do not have aiequate number of
good books. - 307
39 Our laboratory is not well~equipped. 141
40. Hostel authorities hardiy look into the ,
. interest of thé boarders. 319
41. Educational interest in the university is
. such that hardly one can rely upon his

efforts to achieve the desired end. - 312
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Zable 1 - contd.

Item N © Item cahtﬂent Item total
Ro. , , .~ correlation
- 42 .‘ Teachers very often interfere into
the personal affelr of students. . 573
43 Students do not have economic security “
4n the university. 509

44, The curriculum of the university is such
that it is very difficult to identity _
oneself with the university. 497

45.  Most of the students feel isolated from |
: the neinstrean of the campus-sctivity. 137

46, University do not render adequate o

‘ financial aid to needy students. . 307
47 University do not provide recreational |
: facilities, 400

48. Some low calibre students get admission )
: 8imply through manipulation and influence. 328

49, Host of the teachers are unable to teach
in English, ~ 504
‘50 Some students foel proud to offend their 5
teachers. - - 113
51 Not through merit but through political
influence teachers gt appointment in
the University. | 410
52. The syiiébus i8 not related ﬁii'ectly to _
: intended career. , 638
53+ . In designing courses student® are not |
taken into account by the suthorities 299
54 Teachers 40 not present the basic comcepts
in a neat orderly sequence. 421
55. Teachers 4o not impartially judge a
student’s work : 315
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2able 1 ~ contde -

Item @ Item contemt -  Item totsl
Nos N carremuon

56. Moot of the campus protests ave self-
‘ defeating as they could hardly be

¢alled as warthwhile end legitimate. 909
57+ University fails to accomodate the rapid

growth of students. o ‘ 342
584 Stulents are ignored from the affairs of o

university administration. : 519

59 ° Teachers think their responsibilities
' are over the moment they come out of the
aza_as T00M. : ‘ .

60s . The authorities do not take students into
their confidence while devising measures A
effecting their lives and careers. ‘ 519

61, | There are no proper facilities to venti-
‘ 1ate the grisvances to the authority. 603

62,  Professors show favouritism towands & -
selected few atudents. . . 531

63, Union office~bearers are breeding gmunds
of all indiscipline in the educational
institution. 289

644 Studente from similar cultural background
P tend to segregate and form ethnic groups. 052

498

.65, There is a lack of eoncern for others
-+ feelings among students under the pretext

| of maturity and autonomj. 013
66. Teachers tend to impose their ideas on the |
o studenis leaving no room for academic .

freedom. ' 284"
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Zable 1 - contd.

Item " Item content o I#em total
No., correlation
67, A dominant -~ subordinate relationship
porvades among teachers and students
which is unhealthy for individual . A
growthe 301
68 Cut throat competition among teachers
oreate rivalries and jealousy at the
exponse of ptudents, 4T
69. A craze for power and prestige dominates
. the 1ife style of most of the teachers. 618
704 Students tend to misuse the freedom
given to them outside and inside the .
academic sphere. _ 314
Tis Students are torn betweon western and '
native culture. 299
72. Self-indulgence on the part of students
| leaves no room for a semse of dependance. 106
3. An overall pretentous atmosphere prevails
- in the campus. 307
T4 Uaivaraity,caarsés are not geared to the
kind of job a student wants after
completion of university edweation, 259
75«  Acadenmic programmes of this university
are not carried out with guidance and
| supervision, : 130
TEo Btudents can &5 1little o bring about
cbanges in education. 32
7 Examinations mre not adeguate to measure

the learning which hastaken place in

& courses ‘416
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Zeble 3 - concld.

momie guestionnal

Ifem - | Ijtem aahteizt Item total "

Bo. ) | ¢crrelation
78, Iarge sanle eampus eventa are usually
quite impersonal, 4 472
79 - There is no scope to discuss various |
_ - theorigicael and philosophical issues ,
with faculty and students. Q004
80+ feachers do not help students to )
: pursue their own doubts. 395
81, The faculty is not competent to ' '
. clarifty ane*s doubte. 4 368

Decimels are omitted.
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81

343
425

242

319

504

2
683
318

400 478
588 503
259 288

198
199
300
019

280

345

199

278

201
328
406
208

372

466
381
481

27

195,
204

1

198
503
219
296
199
195
278

209 -

199
400
318
280

209
499

501
205
197
351
431
209

are signifieaﬁt ax «09 level excepﬁ the correlation of item 15 with

19. Host of the correlatione are even gignificant beyomd Ot

Decimals omitted.

-T2 -



30

123

1 873 502 752 471 285 501 301 273 653 301 239 1309 201

22 'x 813 708 528 319 400 274 358 278 498 328, 195 193
24 x 297 518 308 289 378 228 509 218 301 196 302
27 . x 307 378 245 246 419 414 388 529 202 197
x 529 318 398 423 623 317 346 305 199

50 X 218 413 476 392 543 411 231 284
56 x 45 479 437 538 596 196 245
63 x 278 270 298 538 353 301
68 | x 566 801 207 195 246
69 x 31t 268 153 218
70 x 328 30t 243
% ‘ x 194 201
T2 o= 196
35 x

A1l the itens are aignificanz hayand .OS level.

Deeamala omitted,

-3 -



o

2 x 229 308 215 307 199 201 297 203 242
4 : x 269 429 313 285 216 413 199 301
T x 371 398 204 411 - 307 289 246
9 - x 1% 289 388 219 310 346
3. . | x 261 397 203 21 378
41 - x 35 307 215 300
44 | | oz 219 198 199

76 | T

A1) the items are significant beyond .05 level exce itm
44 with 76 and 9 with 31. yons m

I?ecimala omitted.



51

3 - = 200 216 283 237 258 358 199 558 325 205 205
' | 246 | 7 322 381 458 307
6 ©x 454 306 448 317 207 204 262 336 443
12 . x 373 %6 419 360 226 207 384 350
20 o x 346 359 536 443 360 305 . 246
21 o o . x 353 408 549 379 299 314
a3 | - x 203 208 T48 688 199
3 | - x 393 s13 sS4z 307
28 | - x 389 340 294
29 I - ‘ x 514 195
42 | o | x 202
51 | | 4‘ o - x

A1l the items are significant at .05 level.
Decimale omitted. | | .

-75 -



Item No. 10

5

10
1%
18
26
32
66
67
61
62
74
80

55

J84 240
484 - 259
x 29

199
271

138

S0t

191
345

158
209"

257

403

250
202
363
259

318
355

352

315

153

28
237

365

249

385

509

322
344

175
257

348

200
296

090 

124

407

343

M

209
325
376

368

414
175

355

201
407
203

301
327
293
308
376
401
387
299
294
281
301

Correlation of item 18 with 32, 26 with 74, 66 and 32 with 61 amd 67 with 62
But all the correlations are significant at .05 level.

are not significant.
-Becimala omitted.. .

- % -



Tem Hoo 14 60

w 0 x 207+ 138 003  33* 178 321% 199
34 x 201 316+ 2170 495%%  503% 058

45 | x 2119 031 039 133 312
64 o x 1% 035 2o8%* 245
18 | x 348¢ 356% 23100
53 | | x 224%  506*

58 - . | - | x 304
60 ' B o - ' _ x

*Jignificant at .01
**digniticant at 05
Decinals omittaed,



251* 138 201* 059
x 127 - 200*  135-

193
127
298 n*
119

2500

258%*

3054

S5Tpee
305
191

FEO*

*3igniticant at .05 level.
##8ignificant at 01 level.
Decimals omitted.
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Japle 2
('item dimension correlation and ./i"' )

Dimensions with items Items  Item dimension v a

gorrelation
Jurgurence
(8, 11, 19, 13, 15, 17, 1?— gg% ggg
%0; 54, 59, 65, 75, 79, 19 936 974
- 81) : 13 202 450
‘ 15 315 507
- 17 263 ' 513
40 273 522
54 433 . 658
59 383 618
65 082 287
5 332 576
79 02% - 100
, B84 283 532
Horality \
{1, 22, 24, 27, 30, 50, 2% 828 : 910 -
56, 63, 68, 69, 70, Ty 2 2 598
T2, 35) 27 858 811
30 543 37
50 202 450
56 941 970
63 392 626
68 938 T34
69 T8 882
70 - 283 532
71 315 592

35 350 592

(2, 4 Ty 9, 31, 41,

f ;85 05
44, 52, 16, T7) ; ggg ?%;
Decimals omitted. 34 3 , 4‘?6

Teat retent rembus;’ty was éomynted Takie 10 shows

the test x-eteat re&iability of 7 dimensions end total amomie
scoride .
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fable 10
Dimensions | | | o Raliahﬁ.lﬂy
Rurturance | 683
sorality - 831
ﬁeaningil,essneaa | 745
Normlessness 899
Fowerlessness 931
Isolation _ 768
Aboence of facilities 860
Totel Anomy 885

Reliebility coefficients (given es 'r' valves were
wmim& for each item by correlating each item score with
the sub=-total score of the dimenaion. The intrinsic
validity of the items was detemmined by ca:nputing the
8quare root at the reliability eonfﬁaient» '

fable 11 presents the inter dimension correlation

(indices of reliability and _/T (indices of intrinsic
validity.



Dimensions with items | Itemé" 'Iten dtmeﬁsion ;./F‘
' ' | @m&l&ﬁoﬁ '
(3, 5, 6, 12, 20, 21, 3 8?4 o 313 |
23, 25, 28, 29, 42, 2 Lt <14
48y 73, 51) 12 261 511
_ , 20 793 890
21 380 617
23 520 724
25 200 447
28 332 576
29 831 912
42 601 813
48 209 437
3 377. 614
51 431 656
lessnes:
(10, 16, 18, 26, 32, 10 485 - 6%
20, 55) 26 456 675
- 32 231 481
66 567 753
67 23 481
61 621 788
62 649 805
74 227 477
80 370 608
55 242 492
{14, 34, 45, 64, 18 14 2174 611
53, %8, 60) g » ig %gg ggg»
64 005 071
r B =
58 591 769

60 550 742



- 82

Dimensions with items  Ibems  Item dimena&oa ‘~/~"
correlation

{33+ 364 37, 38, 39 33. 461 681
43, 464 47, 49, 57) ¥ 235 n
o 38 330 574
39 162 202

43 508 753

4 206 434

47 432 657

48 550 - 742

5T 239 489

All the items are pignificant at 01 level
except the Stem number 79, 72¢



Table 12 includes the imter correlation ,’éemaen each
of 74 items of the questionnaire and the grand total scores.
| Thé significant value of r at the ,05 level ie .194 and at
the <01 level i .254 for 4f = N - 2 = 101 (See Tabdle 12).

Results indicate that the obtained r values range from
«224 to aQé@a In terms of significsnt values, 'ali the seventy
pur items are significant at the .01 level. This can be taken
a8 first index of reliebility of these items. Table 13 v025%-l)
give the inter-item correlation matrices for the 15 dimensions
of alienation. Vithin a dimension each item is correlated
with other items. fh_eae r values air-e'taken as indices of
in_te;" i_t.jan -rembﬁity, heueving that if itemn correlate
significantly within a dameaéicnﬁ they are highly Sm\ere-
dependant and 'are' ,aeaéurins 8 common characteristics.

| Table ¥ s’ha‘wé the inter item correlation of the items
measuring the pessimism dimension. Results indicate that the
r values on thig dimension range from +216 to .933. All the
items on thié’diménsion are found to bé ai@niﬁcant at the .01
‘level except item 1 with 14 which becomes sigm_l:icam at .05‘
level. 7 of the 21 r values are highly significant, '4“ moders
ately significant. But except one item (1 with 14) all the
items“ are ai'gni,ﬁeant beyond .01. Results are indicative of
the -;-'acﬁ that fﬁh,é‘ seven items included for maasurixig the dimen-
sion of pesgimism cam De retained in the qnesaionnaire for
further study. '



Item Noe o . Itenm econtent S | Item total

correlatian
1. There is little chance of finding o
_ ' happiness in life. +876
2, ' 1I'do not have feith in people es they
\ ~ are constently belied. +784
3 Sometimes, I feel like making life une ,
' : bearable for othera. - «492
4s Seldom one can afford to bother about
others problem. «831
5 There is no meaning and purpose iu ny
) 1ife, - 920
6. - 1 eanstaatly think about myself because
- - no one else botherss 913
Ts No one else can be dblamed except the .
self for whatever goes wrong. 2526
B A 1ife time is not enough for repentiw
: all the nistakes one has committed in A
~ 1ife. : »871
9« ‘There is no permanente in relation or
belief. 80 there should be no fi.xed
vatogories in life. 312
10, Hard work end sincerity hard.ly guerant ee _
one's success in life, 913
1. h Friendehip very cften ends with die- , _'
o illusionment. 785
124 At times some peaple nake me tee:i nke ‘
- kiliing them. +268
13, 1 am unable to do anvtning in the face

of a hostile fate. | «818
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Pable 12 - contds

Item content Iten total

| cnrrelatmn
34. Events happea in such a way that hardly _
S it goes iz my favour. =251
15, 1 feel better when I see somebody in & |
~ happy mood. 849
16 - Po £ind a trust worthy friend w difficult
in our time. %57
- 17 Vary rarely 1 share my feelinga with i
others, 880
?3; A1l appearance in this mr.m is deceptive. T30
19. Very rarely I foel like meeting & friend. 851
.20+ Pirst impression can't be relied upon.
What 1ies beneath the surface ls dis- ,
| appointing. . #7739
21s At times I feel like murdering the s
| politicians, 2722
22s One will be left behind if he stops too o
often to give a helping hand to others. «853
23, Man is a helpless victim of the aiimenta »
- of our time. 819
- 24 Very rarely I give my yersonal Eel@aginga e
' to my friends. 851
25. I feel always apgrehensive when I under~ ,
o teke a new task, 573
26, All men inevitably use each other for
" their ewn PUrpos o, , 880
27. Very rarely I feel a secmse of freedama - 485
28, 1f you want to achieve anything you must '
‘ forget the interests of others, 39 607
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Xtéﬁ No. o - Item' @oiatent o | Item total
' o ' correlation .
29 Rare&y I feel disturhed when I hear
‘ - oy friends problems. 749
30, A careful observer shall see something B
' is going wrong with the world. 588
- 31s Human conditions prmaes the bsau for
’ universal anxiety. | 57
32, Vez‘*’y rarely I feel ha;‘:py and relateao 598
33 Enotional wmnitments to others are _
usually a prelude to disappoinﬁmema 888
34. The idea of trying to sdjust to society
a8 1% is now constituted fills me with ,
horror. + 918
35. I find 4t is ’very 41&‘1’1@1:11: to identify ,
ayself with ny oulture. 0224
6. 1 make feu consitments without o
reservations. 901
37»' Hardly I possess anything worth ahawing :
: to others. 619
38e Every chodce fer e precludes equally
. desirable alternaives. +490
39. Always I bold myself responsible foz'
- failure that I encounter. oy 903
40+  UWhenever I make 2 decisfon I find it
difficult to stick to it. +610
41. My knowledge ie so limited i;hat 1 can't |
.achieve aaythmg. +897
- 42 1 feel that I am different from my

friends. |  +840.
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Ible 12 - contd,

Itenm Nos Item content = Item total |
_ ~ correlation
43, Any man who really knows himpelf hae
' a good cause to be horrified, «862
44 b | prei’er the role of the observer to -
the position of responsidility, 873
45. Voery often I feel stranger to myself., =~  .607
46, It is unwise €0 blame others when some«-
- body meets a defeals - «521
47s  Rarely I experience myself as unique o
individual enbity. ‘ «364
48, A 1ife time is not emough for repenting
~ all the mistakes one has committed in
49, No amount of endeavour cen change the
world hence anarchy ie the answer to all
the problems, +488
50. Ixi{;duidingﬂene al‘termtivé.; one looses
. the other that are equelly good. . «B86
S51e In this world it is very difficult to
think oneself as the creater of his own »
action. 831
524 There is little chance of ever finding
, real) friendship, so I prefer isolation _
to friendship. , «877
53 One can hardly expect an inter-personal _
relationship devoid of hypoeracy. | «500
54. The universe is dead, lacking in struct~ _
~ ure and inherently unpredictable, «437
55, The truth is the expression of subjective

and arbitary beliefs. +500
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Item Nos " Item content | Item total
. o : cerrelgtiﬁp |

564 The belief that man and nature are
. governed by regular lsws is an

illusion. ‘ . +621
57 1 am not much interested in the happen=
: ings of the society. | , +564
58.. It is hightime tn challange the norms of
socliety. , +2318
59. B one will adept the kind of personality
' of fered to him by eultursl pattern, one
| ceases to be himself, +364
60, I can realise my essemtisl nature if I '
will withdraw myself from society. «231
61 . The valuea of our present culture i8 =0
- useless and irrelevant that we should
rejoet it at once. 318
62.. Any man who reény knows his society han
sufficient to disobey the values it ,
- engenders. 259
63 Nodern man is suffering from a defeat of
sponteneity and individuality because of _
his conformity to society. ‘ +318
64, Our society is no more regulated by the 7
clear cut rules and regulations. 500
65, I do not feel secure im my culture for
it does not speak the language something )
related o me, ' 865
66. I 40 not 1ike to be emotionally involved
- in friendship. 804

67. It is unwise to discuss problems with |
one's friends. 437



Jdable 12 « concld.

Item Nos ) Item content  Ftem total
. . - - eorrelation
68,  The more decisively I grasp my |
‘ _ eulture the more desolate and -
inditferent I feel., - : ;521
69, I can't wait long to hear my resultss 694
70,  Iong range ethicel idealism is impossible,
B the present becomes 0Verwheimingly
, 1mpartant.for me. , - 564
T 71 Hostly I prefer to work where I can get
L immedlate rewards -~ 651
- 72. One cannot epeak ones mind out without
L being easily misunderstood. 535
734 Innediate feeling and pleasure is the
' : anly possible guidelinee for actiana 619

T4 ﬂarﬁly. I find solace in people arounavme. «844



ItemBo. 1 5 9 10 13 14 49

1 X T69% 321% 931%  912%  216%%  434%
5 C x 311 921%  614%  410% 317+

X 531%  316% 541% 396*%
10 | x  T43*  T06% 319%
13 | x  312%  586%
| : 14 | ‘ z-' 3B
 49, x

*p /L .0t 1 e p [ .05
‘ . Hete t decimals omnitted.

ItemBo. 4 6 22 24 26 28 29 57

4  x  984% TI3* 543% 941% 637* 312% 211
6 S x 613* T51% Tsi* gi5% 277+ 367+
22 » x 567* 863* 803* 313% 244e+
24 | X T54% 561% 219%* 600
26 _' x 574 613* 348
28 - x 374 266*
29 | o x 454
57 L | X

*pl.01 < ep /.05 ‘ i
PLe | - Hote: Decimals ommited.
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Pable 14 shows the inter-item correlation of the 8
items memsuring the dimemsion of egocentricity. Results
indicate that the r values ranges from 211 to a984. 411,
the .itéms on this dimension are found to be significant at
the ,01 level, excopt correlation of item 4 with 57, 22
with 57 and 24 with 29, But these items are significant
~at +05 level. ' |

Teble 15 shows inter-item correlations of the six
items measuring the anxiety dimension. A8 seen in Table,
1:" value ranges between .349 to .890. All the correlations
are found to be significant beyond .01 level.

TtemBo. 23 25 21 30 31 32

23 x 786 349 755 401 500
25 x 544 508 745 670
27 659 826 625 890
30 : x 730 745 671
31 - x 17 496
32 = 855

B,igniﬁeamv boyond 01 level,

- Hote ¢ Decimals omitted.



67

Item No.
17 o x . T55 873 760
19 o x 898 745
33 | ' x - 656

66 S . - x

67 * -

328
416
667

314 .

A1l significant beyond 01 levels
Note ¢ Decimals omitted.

36 x 560 . 628 706

38 . x 636 - 589
40 R oz - 681

411 #ignificant beyond <01 levol.

~Hote t Decimals omitted.



-

600

729
706
613

x

690
873
670
492

721

?22,

806
574
629
750
745

x

All items are gignificant beyond .01 level. |
Note : Detimals omitted,

72

187
20
B £

588

- 543

561
513
x

421
. 52T
617
411
501 -
x

HNote : Docimals omitted.

A1l the items are significant beyond .01 level.



‘Ttemfo. 34 35 58 59 61 65 68

34 x 341* 437 596* 501% 508*% 343
35 x 300% 081 024 177 222+
58 - X 207% 231 301% 197%*
59 X 543% 441% 403%
61 S x 304% 147*
€5 ) , x 329%

68 | | x

*Significant as .01 level
*#5ignificant at .05 level.

Hote : Decimale omitted.

‘ Item Ko.35 is not aignificant but its relation with

itenm No.58 is significant at .01 level. But all the items
correlations are significant at .01 level except the item
correlation of 58 with 68 which is but significant at .05
level. From this Table it is evident that item Bo.35,
which reads s "I find it is very difficult to identify
nyself with my culture” may be very well discarded in the
£inal Aqueationnaire. |



ItemBo. 3 12 15 - 21

-3 . x 431% 450 359+
12 x 194% 1934+
15 . x 307+
21 - ) x

*Jignificant at .01 level.
se3ignificant at .05 level.

Hote : Decimals omitted.

ItemBoo 42 44 52 53 60 62 74 63

42 .z 5T5% S61*  548% 314+ 219% 536% 211+
44 ‘ X 486*% 448* 171 051 451*  356*
52 X 46B%  455% 443%  439%  422¢
53 : ' X 246%  194%* 301% 406+
60 x 057 005 143
62 | U - ‘ X 103 137 -
7% . | x 451
63 | _ o - X

*Siénifioaﬁt at 01 level, *‘aignificant at QO5‘1evelq
| Note : Decimals omitted. ) '



' In the above i‘ablé itém H0.60 is correleted with
‘item Fo.42 end 52 end 53 bus their relation with other
items of social -élienﬁtibn dimeneion is negligidle. Item

| 62 also is not significantly rolated with all the items of
" this dimension. This item out of 8 items, fails to relate
itself with other items of the dmenamn in 50 per ecent
cases. aavbat;h item number 60 and 62 will be onitted from
the final q#eetionnﬁié. Reat qf the items are worth

| ~ measuring %hé ‘dimension and belong to one clusters

| Table 23

Iten No. 54 55 56 64

- 54 - -z 87 213 388
-1 x 368 296
56 - x 259

64 . .

A12 significant at 401 level.
Hote : Decimals omitteds



TtawBo. 45 41 51

5 x 591 873
47 ’ > I - 593

All eignificant beyond .01 level.
~ Hote : Decimale omitied.

69 oz 300 305 789
70 v x 535 540
A o | , x - 745

211 the items are significant beyond .01 levels

Note ¢ Decimals omitteds
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Data from Table 12 (which gives inter-item correlate
ion between each of the meventy four items and the grend
total), Teble 13 to 25 (which gives inter~item correlation
teé all hh@‘ﬁaﬁs -otwa dimension with other items of the
same dimeneipa) provida evménca on the rel&abilﬁy of the
quasti,onnaire. , |

Test retest 'rembuity was émpntadﬂ 'I*a’blév 26 shows
the teat retest relisbility of 13 dimensions and total

alienation scaz?es.

sdon 1 2 3 4 5 6 7 8 9 10 11 12 13 Total

hilie; 849 873 760 861 898 792 656 861 713 951 674 910 841 8%

Note ¢ Decimals omitteds

Pable 26 shows that the reliabhility of the instrument
is high. | |

A 8plit-half reliability as corrected by Spearmen
Brown formula was computed t0 be +873. An aliernative
e‘aa_;putaticn utiii.éing a formula presensed by | Cronbach
y%eids a reliability of ;895.;
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gggidisx

Reliability coefficients (given as r values) were
obtained for each item by correlating each item score with
the sub~total aearé of the diﬁeaainniit is supposed to
meusure. ?helintéinaia'vamiéity of each of the items was
&etermiaed by computing the squaie raaﬁ-bf the reliability

coefficients.

Dimens son ~ Item Fo. Item-dimension ¥
———— m——— gorrelation s
Zessiniom .
(Items 1, 5, 9, 10, 1 735 857
13, 14, 49) 5 920 , 959
| 9 870 - 933
10 - 867 942
13 740 860
14 468 684
49 892 944
(Items, 4, 6, 22, 4 8712 934
24, 26, 28, 29, 6 832 912
57) . 22 686 828
24 868 932
26 843 918
28 755 868
29, 809 . 899

57 - 820 905
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Table 27 - contd.

and /" ' (indiees oz intrinsic vaimisy) -

Bfmension Item_ﬂb- éz:zéggggggzén Am/g-
Anxiety | _

30, 31, 32) 25 634 796

: 2T . 000M™M 889

30 553 744

31 754 868

(Items 17, 19, 33, 17 45  so3
66, 67) 19 732 855
| 33 720 ‘848
66 633 _ 796
67 - 385 620
Yacoilation |
(Itens 36, 38, 36 656 - 810
40, 50) 8 638 . 799
40 674 821
50 667 816
(Itema 7, 8y 3s -7 630 , 793
39, 41, 43, 46, 8 638 799

48) 37 - 674 - 821
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Table 27 = contd.’

and _/"" (in&ieea of intriasic validi*by)

Dimension  Item No.  Item dimension =

correlation

39 535 745
4 770 877
43 757 870

46 622 768
- 48 484 . 696

Distrust ,

(Items 2, 11, 16, 2 . 667 - 817
18, 20, 72) 11 502 708
| 16 512 | 715

18 670 881

20 - 784 . 885

72 728 | 853

(Items 34, 35, 58, 34 629 | 793
59, 61, 65, 68) 35 - 587 766
A | 58 484 696
59 496 704
61 633 7%

65 592 769
i 68 549 741
(Items 3, 12, 3 566 752
15, 21) - 12 723 850
15 681 825

21 631 794



gﬂﬁﬂ,/—" (1naiees of. inﬁriasie validity)

 Dimension , Item No. . Item mmm -

correlation
Social alienatior 42 557 T46
(42, 44, 52, 53, 44 700 836
60, 62, 74‘: 63) 52 152 867
| 53 567 753
60 479 692
62 387 - 622
74 561 749
6 363 603
54 585 765
* 55 576 7199
(54, 55, 56, 64) 56 '72¢ 849
o 64 741 861
21f-alienatio 45 721 849
{45, 417, 51) 47 355 \ 596
. 51 643 801
Anmediacy .69 857 926
(69, 70. 71, 73) 70 920 959
| 4] 865 944
73 | 845 919

A1l the items are significant beyond .01 level.
fote ¢ Decimals omitied.
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Table 28 includes the reliebility indices (r) for
each of the 13 dimensions contributing to total alienation
sé’ere. These were obtained by eorralaf.iag sub~total
(dimenejan) scores with the grand total score. The
intrinsic vaim ity of each of the dimensions was obtained
by computing the square root of reliability (See Table 28),

No. Bimemien’ g&eggggggntal _/;-
1 ' Pessimism ' 845 ' 919
2 Egocentricity 894 945
3 Anxiety . . 758 ' 871
4 = Inter-personal aliemation . 748 865
5  Vaccilation . 879 938
6 Self-contempt 784 885
1 Distrust 808 899
8 = (Cultural alienation - . 876 936
9 Hostility : 693 832
10 Sociaol alienation 811 901
i1 Unstructured universe | 657 . B
12 Self-alienation 722 . 850

-
"

Feeling of immedimcy 799 894

A1l the dimensions are significant beyord .01 lovel.
Note : Decimals omitted.



Table 28 shows that the rellability index and
validity index for sll the dimensions are significant
beyend'.(}? level.

The inter-gorrelation among the 13 dimensione
were computed. These '»' values were taken as indicative
of the independiance/dependenceof the dimensions from each
other. Table 29 shows that inter~dimensional r vd ues
range from 451 to 873, all of which are significant
beyond .01 level. Resultas indicate thﬁt the dimensions
are not independant of each other and that they all

meagure attributes of the same dimension.

A high correlation among the dimensions shows that
these dimensions form a kind of empiricel cluster what
Davis and Murray (1967); Keniston (1965) called alienated
syndrome. In their findings they had shown that alienated
Btudents 4o have a cluster of alienated attitudes and if
a student hold one of the outlooks of the cluster, is
likely to hold the rest.

Anothor method of assesaing the scale validity is
to observe ité relation to other attitude that one would
expect on theoritigal grounds, to become associated with
feeling of alienation., One would expect feeling lonely
and distrust from his fellows, pessimism to be the major
attitudinal components of an alienated person. So, the



Dinenejons 1 2 3 4 5 6 T 8 9 10 11 12 13
1 x 828 TI7T 809 616 589 457 559 579 538 ST3 612 567
2 x 713 7184 666 680 451 594 591 521 550 643 640
3 x 781 785 800 S22 675 699, 753 656 860 808
s x 682 639 560 628 706 636 589 681 634
5 x 702 506 646 600 72t 7220 76 724
6 x 681 42 520 692 686 833 726
7 x 764 535 592 682 602 633
8 x 715 708 715 765 154
9 x 765 656 726 747
10 x 849 873 160
11 x 823 709
12 x 848
13 x

8ignificant beyond .01 lsvel.

Hote : Decimals omitted.
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magnitude and direction of correlation of alienation with
scales of socisl isclation and pessimisn would give
assurance that alienation scale is located in the proper
attitudinal domain, |

To assess the scale validity, total aliénation score
was correlated with pessimism and social aliemation
dimension. To geﬁ the total alisnation socore, both these
components were excluded. _I’easimism and social alienation
&ianemmﬁa were assumed to0 be two scales t0 measure
pessimism and sociel alienation, When alienstion score
was correlated with pessimisn and awé.él iﬁiem&ion, a
statistically significant relationship was obtained between
alienation and pea&imism, f.00 469 {asgnificant beyornd ,01)
and alienation and sooial alienation i.e. .58 (significant
beyond .01 level), ZTheoritically pessimiem and social
alienation are highly associated. As the obtained relation
‘supports the theoritical ataﬁ, it is but odvious to say
that aliénati.on gcale is located in the proper attitulinal
domain. o

Another common validation procedure used by sociale
scientiate_. is to cheok respondante scale score against some
independent and extornal criterion. But for alienation, no
feasible criterion was available. Obviously, there was no
‘recognisable group of alienated students to whom one might
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tura to validate en alienation scale, es one can turn to
groups of ii‘bemf!.a to validate a lideral scale. Apathy
towards academic commitment, consumption of drugs etc. are
also inappropriate criteria, for it is by no means certaim
that auenatién typically produce these consequences or
that & large proportion of them are caused by alienasion.

For item selection and reduction the seventy four
items wore factor anslysed using the method of principal
components analysise The results were rotated using
Kaisers (1958) varimax criterion.*

Scoring

Attached to each item of the questionnaire four
modes of response best expressed their own Judgement about
that pariticular item, have been given i.e¢. very true of me,
true of me, not true of me, untrue. The reapéasé categories
were weighte& from {1 to 4. If respondant responds the
item *very true of me', he gets 4, if he responde with
‘untrue’ he gets 1. Items 9, 43, 47, 48, 53, 57 were
negatively stated so reversed scoring was done,

BART = 11

In the following section & brief desoription of

It was proposed that such fector solution would be used in
reducing the number of items. The final questionnaire was
decided t6 be used in Ph.D. The resulis of factor analysis
are attached in the appendix. ,
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other 4 scales has been made.

‘This scale consiste of 5 items and attached to each
item four alternative responses are provided 1.ég”rery true,
true, not irue, absolutely wrong. -Reaéense*caﬁegariea |
- were weighted from 1 to 4.

This pesale eanéisted of items relating to the degree
of commitment to competitive mﬂbili#y-gpalaa The degree
of commitment i8 expressed through the degree of sacrifice
of intrinsic values (o enhance mobility commitment.

Originally this scale had been developed by Seeman
(1958) to measure status orientation. ﬂ%a& ard Retting
(1963) adopted this scale to messure mobility commitment.
The index of relisbility and validity is not reported.

As an exploration study, this soale has bean used £0 assees
the role er mobility commitment on allenation.

Bell (1958) reported that relative social isolation
is reflected in low frequency of participation in both
formal and informal association.

To measure the degree of social participation, 8
formal and informal associations have been cited for which
subjects are t0 show howmuch Amportance they assign to
become participant in these essociation. ?he'réspansa
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categories were 'Not inportent®, 'Desirable’, 'essential’.
High score on this scale would mean a high frequency of
participation in association.

. 1+P.,AsT, anxiety scale is primarily designed to0

measure free last ing v‘m‘anifzeet‘ anxiety level whether it
be situationally determined or relatively independent of
immediate pituvation. It 15 a brief non-stressful,
elinsecally valid questionnaire for memsuring anxiety.
This scale has been effectively used on the Indisn populat=
ion. The validity of the scale 1s r = 94 and reliability
18 r = 75 (split helf). |

| This scale consists of 40 questions, esch question
~ having five alternative amswers. Administration and
scoring of this seale as instructed in the mamnal invelves
obtaining sten values for individual cases ehgcking it
against the norms provided ia the mamdl. A total sten
goore of 1,2 or 3 indicates stability, security and eound
mentel health. Sten valuesof 4, 5, 6 or 7 are still in
the normal range. Sten 7 is indicative of border line high
anxiety and might bear further watching with periocdic
retesting. When the 8ten level reaches 8, 9, 10, there is
a definite psychological morbidity, almost gertain to have
adverse effects on work and social emotional adjustment.



Literature review suggested a number of back-
ground factors which might be singly or in various |
combination relevant for the stuiy of alienation.
Iafomﬁtimia regerding student's socio~oconomic status
i.¢., his parent's income, occupation, 'eezueation were
asked for. Other informations regerding (1) Studemts
rural/urban ﬂaekgmund (2) Type of schooling (Private/
Government/Fublie) were also obtained.

Sample.

‘ The esemple under stuiy abnsisteﬁ of 140 post~
graduate and researck students in various schools at
Jawaherlal Nehru University. 7The questionnaires were
administered to the students either in the univergity
or in the hostel. 4All the students were requested to resd
the instructione carefully and not to omit any question.
Respondants were assured of the confidentiality of their
response. | |



The present study aiming at exploring the socio-
psychological mechanisms underliying anomy and alienation
was designed to test certain hypotheses which have been
stated in chaptor two.

Inter correlation between different pesyoho-pocial
variables, anomie and alienatia& were gomputed to see
the direction and extent of reolatlonship with each other.
In accordance with the aim of the present study it was
proponed to asscertain the status of psycho-socisl facgtors
| that underlie alienation in the student emmﬁ:m It
was, therefore, considered desirsble to determine the tub
criterion groups namely Q1 (Iow scorers) and Q3 (High
seorers). 'an the measure of alienation. The mean difference
of these two exireme groups (High alienated and low
alienated students) with regard to different psycho-social

variables were computed to s6e the ptatus of these variables

in reletion t0 alienation. 83ex, urbanwral difference
with regard to alienation was alsd computed.

Table 1 presents the mean and standord deviation
of Anomie, Hocie-economic statue, Anxiety, Iantroversaion,
~ Social paréicipatima ‘Hobility commitment and alienation
of the sample unier study. '

- 140 -



~Tnony —B.5.5. Inziety Intro- —Bocial Wobility — Allecnat-
‘ version parti- commite ion
cipat~ mnent

Nean 2192929 5.776 44859 64459 114753  10.941  157.482
Standard | | ' | | _

deviat~ 8047 2465 271 2:02 451 34t 93430
on . |

Variables  An. S.E.5. 4nx. Int.V. Soc.P. HMe.  Alm,

An. X 165 - J36T* .282%  L295%  .488%  ,224%¢
S«B.8. X =, 459% i GgEW 0321* +019 "'GGQS*
Anx, X J19B** .,305% L1291 86T
Int.V. . x «207%% 413 0355"
Soc.P. X «276% - 300%
He. : x '195
___Aln. e | X
*Signiﬁcam at +01 level. . **@igﬁiﬁcaiﬁ: at .05 1&791; |

An. - . Anomie _

SiEQSi - Socio~coononmic status

InteVe = Introversion

S0cePe = Soclal participation

Go - ¥obility Commitment
~ Aln. -~  Alienation.
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Anomy is significantly related with Anxiety,
Introversion, Social paréicipatian. Alienation and Mobility
comnitment. The relationship of anomy with anxiety, Soecial
participation, mobility commitment and introversion is
eignificant beyond .01 level but with alienation is at
.05 level.

" Students ﬁi.th‘high enxiety acore perceive the
- ¢ampus. t0 be more anomic. High amxiety wrap the percept«
ion and very easily these subjects become apprehonsive of
failure. Most investigators have assumed that high anxious
vsubﬁ ects would be more sensitive to implied personal threat
than low anxious subjects. They do have a lower-threshold
in perceiving a situation that threats personal ‘mompmhu
nient. Highly anxious students when perceive the cm,a as
a harriér in gratification of goals set,. they become nmore
‘apprehensive of and this apprehension distorts their percept~
jon. With strong emotion, moti{m&l atu::lent fiﬁvfiﬁ it

- - d4fficult to structure the environment realistically, and

perceive the environment more alarming than a student who
- is low in enxiety. This high correlation of anomy and

| .»anxiety has been shéwn& in !:I:a‘ studies of Mc Closky snd
Schaar (1965) and Sinka (1972). A tremendous smount of
diffuse anxiety can be generated at the presence of a |
paychologically and phyeically disturbed campus, But



presence of excessive anxliety has alweys been known to
mltiply the trouble. |

Anomy ané Introversion are significantly related
(p [@01 );,f This imyiiéa that Introverts perceive the campud
wore anomic . Characterietically introverts are anxious,
irritable and introspsctive and 1ill at ease with people and
are vory muéh anare of themselves (EBisenck 1947, 1952,
1953). These peeﬁle» sre hyper active, tence and over
cantious and hesitent (Franks, 1956). Introvert students
 are poor in social participation. Socisl participation and
interactions with members of a group relieves the inner
tensions, Introvert students, are seen highly apprehensive
/ and low in sog¢ial participation. Introversion is signifi-
cantly 'relatala ;to anxiety p L;OSI and inversely related to
social participation and socio-ccomomic status (p [«05)s
Because of low soclo-gcononic status, high anxiety and poer
social par%icipa’sica. introvert 'etudents become highly
sensitive $0 the environment. But when the environment
' ﬂseif is anxiety prone, anomic, these students becomes
more excited and acquire a low pemeptuai threshold of

anomie.

Anomie is positively related t0 social participation
~ and mobility commitment (p /.01). This finding contradicts
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| previous findings. Bell (1959) reports that social isolat-
fon is associated with high anomie. Nisruchi (1958) found
- a significant inverse relatioﬁship between formal soclal
§art1eipatien and anomie. The present study on the conﬁrary
ahawa that high snomie is associated with high social
participation. |

The contradictory finding is not 8till unimportant
and has its own meaning. If amomie is conceived a8 a
gtate of normleseneaa &n a eae:ial ayaeem, then learning of
state of normlessness is carried out in the same way as
the learning of norms of a society. In othér words, nom
are learned 80 too are the anomic feeling that there are
rO norms. Students who participate. in varieus -é.aseéiatiana,
‘meetings and organisations ére better informed about the
practices of the university than a student who does not
havé active participation in student activities.

Another probable reason for this contradictory
ﬁniing.may be due to the fact that the studies on anomie
and aoaiai participation havefocussed upon the operation
of enomie within large scale social systems. The line of
inquiry, initisted by Bell (1959); Misruchi (1958) has
focussed on the ways in which primary relationships through
- participation serve to bring people together in close |

. ‘alliances by infusing their encounters with some permanence,

struc ture anpd surportiveness.



. Students who are more commited towards upward
mobility instruméntalice themselves in an intense mobility
commitment. i‘h_eaé students are ready to sacrifice the
intrinsic values to enhance mobility attainment. But
anomic condition in éuniveraity shal‘i ptand as a barrier
in achievement of goals. °"His success in achievement of
goals depenis uwpon the effectiveness of _t:he. institutionalised
meenss Since universities are institutionalised means for
goal attainment, the barriers (anomie) hinﬁerix;g the path
of progress must be seriously responded by the subjects
who are highly mtivatad to attain goals, |

 In this study anonie is significently related to
alienation. But the significance of relation is not that
much pronounced like other variab'iea.. This relation is
significant at .05 level. ILiterature cited in this
research has focussed alimtién &2 @ dependant variable
and anonie as independant variable. Most of the studies
have treated the concept of alienation and anomic as
cause-effoct phemomena. If it would have been the case
the relation would have beenhighly signiﬁcant.: The
relation of these two concepts will be :eparétely discussed
in the latter part of this discussion. At thie point it is
| encugh to say that momy and allenation are related but
they are related not in the way what previous researchers

have ﬁrgeﬁ for.
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Anonie in this sudy is not related in e meaning~-
ful wd significant way with students socio-economic
- ptatus. The present study contradiots the findings of
prominant suthors inm the field of anomie. It is agreed
—t'ha‘e, with a small sample final conclusions ere dangerous.
~ The relation of allenation with soclio~economic status
~ (See Table 2) while conf irms the findings of these
aﬁt-how, the relation of this variable with anomie
negates their atand. In view of the confusing results
the final comments are kept reserved till further enquiry.

Alienatiau is significantly end inversely related
to soc io-economic status (p /.01). This implies that
L higher the éaciaweom’mic atatné_ of the student lower
© the level of alienation and viceversa. Meier and Bell
{1959) have shown that lack of access t0 means for the
achievement of life goals as a result of the individuals
position in the gocial structure brings strain cheracterised
by a goneral loss of orientation and ascompanied by |
feelings of emptiness and apathy. The theoritical frame-
work right from 'lﬁerton t0 the recent ones suggested that
€08l means disparity is a potent source of alienation amd
the social basis of this disparity lies in the differemce
. 4in the aoeio-ecemmie status of the people. (lass barriers
‘are usually difticjuit* to overcome, Such barriers push
and pull individuels towards various forms of malaﬂjaatmcnts
(Cloward, 1959; Cottlieb, 1969; Misruchi, 1971). Socio=-
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éeonomic status factor is one of the serious factors
that loads the lower 80cic-economic condition siudents
feel more helpless in the face of adverse world, Several
empirical studies have demonstrated the impact: of social’
elass upon the style of life, value, attitude and
personality adjustment. Sewell and Haller (1959); Sewell
and Mussen (1952) have demonstrated the existence of a
significant relationship between social status and
measured pérsanality ad justment of echool children. The
early sooialisation of the lower sStatus student results
in éh.e internalisation of values and the dovelopment of
behaviour characteristics e:‘? the lower status femily in
~ which he i8 reared. Thus, when the lower status student
_extends his activity into larger socisl environment of
the university, he encounters many values and bebaviour
expectations thaf are quite different from those of his
family. He is made to feel that some of these values and
-~ behaviours are superior to his own family values. Since
these values and behaviours will be in eonﬁ.mt with fhheae
of his family, end since the low status position of his
family in many ways inhibits the bebaviour dictated by
~them, he is likely to feel tension whici nay manifest in
(1) concern sbout social status of famlly {(ii) general
feeling of nervousness (iii) high anxiety (iv) low involve-
ment (v) feeling of helplessness | and isolation.  In this



- 118 -

study secio-eeonomm status scores have been inversely

. related to anxiety (~.459) which mpnes that as the
position of student in socio-economic goes up in the
socio-economic hierarchy, his anxiety level comes down.
High socio-economic a‘éuﬁents do have greater esconomic
security and social privilege. This awareness of oneself
as beidngina to (in this case) an advantaged group makes
them secured and consequently less vuneradle t0 the forces
of anxiety. Leggett (1967) have shown tizat economic |
insecurity results in class consciousness and feelings

of helplessness. Under anomic condition the lower socio-
economic students are made to think that uttie cen be
accomplished in the university sducation .. lacking
relevance and order. The perception that life goals are
receding rather‘ than being realized amd the sense of
futality moke low socic-economic students. highly anxiety
prone and more alienated.‘ When the student becomes

aware of his own insignificamce, he considers that he has
né place in this crasy end bewildering world, he slows
down his involvement and participation. In this study
social participation has been positively and eignifieantly
related to students socio-economic status (.321, p £.01).
High aeeio-—éeammicv students show greater desire in
participation of social activities wherein students coming

from poor families showless or least concern for social
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paiticipatian‘ Phis is a sign of retrecetism and social
, ali@natian‘ In this study sociow-economic status is
inversely related t0 slienation and positivelypralated
to social partieiéa%icn, Social participation and |
alienation are inversely related (r = =300, p £s01)e
This imyliéa_tha% low sacio~eeonnmialstuﬂenta because of
their conseious of disadvantages and status confliot
withiraws themselves from group activities. Thigs withe
drawal from group ectivities make them feel isolated.
The latent xﬁngtien of such participstion is the
provision of means of preventing personal demoralisation
through interaction. Group pértiéipatian says Bell (1961,
1963) "serve aa'buffera_against soecial psychological.
anomia”,

The relationship of socicsieconomid status with
alienation, found in the present'sﬁuay are in line with
the findings of Graézias.(1955); Fanenbeum (1956 );

Meir and Bell (1959); Keniston (1965); Sinhe (1972).

Adenatior

_ The relationship between alienation and mobility
comnitment is not eignificant. Scciologist consider
alienation as being a éireet.ralatienshiy té eertain'

- dominant vaiﬁe-prientation'at the open class society,
particularly that of vertical mobility. They have
assertained the relationship beotween alienation (feeling



of powsrlessness) with mobility goals. But this finding
contradicts their view point. Neal and Rettig (1963)
und no correlaiion between mobility commitméxt and
alienation. On the contrary, Erich Fromm regards power~
.lessness as a peeeaéary consequence of status siriving.
Fromm maintaing that individuals lose a sense éx nastery
and personsl control through imstrumentalising himself
in an intense mobility commitment. Since mobility ofien
réqnires\a sacrifice of personal aufenomy, the status
striver tends to objectify himself into a marketable
commodity. She argues that the relationship between
alienation and mobility eagmitmenz should gxist. Though
the present finding contradicts the view point of B?bmm
yet it is supported by the viewe of Strodtbeck who
mainteined that an achievement orientationm in terms of
both partbrﬁanee and commitment is pesitively related to
sense of personal control which eliminantes the feelings
of powerlessness.

Bowever, tﬁe probable reasons for such contradict-
ory findings may be attributed to ﬁbé,tollcwing reasons
(1) in this stuly the sample under study was small and
the relationship obtalned can't be generalised in a
conclusive way (2) the laakvof relationship between
mobility values atd alienation in the present study may
be due to the relative absence of any alienation
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components in the conceptualisation of the status
orientation scale, The format of the items involve a
choice among socially approved alternatives. Commitment
t0 the intrinsic values of family, personal freedom and
security as alternative to job advancement are socially
acceptable and do not contribute any of the major forms
of alienation. \

Participa tion

, The relation between aliepation and sooiel parti-
oipation is aignificahf\anﬁ‘inverae {=~+300, p,l,@1);

This impiies that students who are alienated do not like
_to take part in social ahé group activities. This leck of
association in formal end informal essociation is a major

'peraahality syndrﬁme of alienated students. These
‘étu&en#s may find the syatem in whiéh they are working
to be oppressive or incompatible with some of their dasic
desires. ?herefare.'tha student maintainéldiatance from
social aativitiés. This is indicative of tension what
Taviss (1969) oplens as a 'self-soclety' conflict.
However; this finding is in the line of the findings of
almost all rescarchers who conceived isolation as a
syndrome 6£ alienation. |

The relationship between alienation and anxiety is



-122 -

nighly significant { r = +867, p [s01 ). High anxious

students are more prone to perceive the university campus

as more anomic (the relation between anomie and anxiety

is significant) and conSequently feel more alienated.

Cp114 (1954)s Cown et al. (1957); Doris and Sarson (1955);
Fiedler (1958); Holtzman (1956) have shown that anxiety

prone students are more perceptual reactive and experience

more self conflict than students who score less on anxiety

measures.

variabiée - NQan~§core Standard Meaon #eore Standard ¢

52,000

44&569

of high  deviat- of low al- deviat-
alienated domn lenated ion
group group
Anomy 227,000  65.397  159.000 82,256  3.2357%*
~ Socio~ '
econonic ' _
Introversion  7.000 1637 54000 1.766 4,1523*
Bocial partie .
eipation 9,000 34353 11,000 " 42233 1.8519
Mobility | |
commitment 11000 36341 9,000 2:.973 2023671 2%
»A;ienatian 267;006 15.213 18.7728%

#* p /.05

* P.é#cd
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@t au the variables. the 't‘ test ahoweﬁ aigni-
fieént ditference on thg variahne of anomie, mnbility
commitment (p [.05), anxiety and intmemion {p [+01 ).

The mean scere ahaws tha% high alzenated students oompa~
aeiwly eome z‘rota a lowex- socio-eeommie status fan iliea
(meen s.:s..s. seare 18 3 in eom:aaruion to low alienated
| atudents whnae mean S.E .3. score is 7). The mean anxiety
seore ef high auenated student is higher (Mean = 7) compared
to the anxs.ety seore of the low alienated students
(Mean score = 2). Introversion score is also more for
high slienated students (Mean = 7) than the low slienated
students (Eean 'écére = 5). High alienated students 4o bhave
more mobility connitment than low alienated. Devids (1959)
in his study found out that anxiety prone students cen't -
tolerate ambiguity and a8 these students do posses.
m:mative obsessive thinking. the helghtened inséeutity
of high snxious students mey result in greater susoepti-
bility to resignation and aetive withﬁrawala (Benﬁig.
19583 Qewen, 19573 bavids, 1955; Fiedlar. 19583 Winne, )
1951). The relation of anomie, alienation and auxiety is
in eonformity'wieh the previoaa studies.

Alienation is positively related to meaeurea of
mtroversian {r = 4350, p /+01) which shows that introverta
are auepated, As introversion is reiated to anxiety,
anomie, socio-economic status and social participation, it
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shows that alienated student is low in soc io~economio
' aéatna (See Table 3) high.in anxiety measures, and low
in soéial parficipatien and also is an introvert.

vTo obtain aaditional information ebout the relat
ionghip of different psyahaméoaial variables and alienat~
ion mean scores ofyhigh alienated end low alienated
stulents, with iegard to different Vafiahles’wera taken
into account. The 't' test was computed to examine the
difference between the scores of high and low aliénatéd
students with regard to different variadbles under
consideration. Table 3 shows the means and standard
deviations of high and low alienated students in different
measures together with the value of 't‘;hm/  "“.; Bigh
alienated Students perceived the campus more anomic than
low alienated students. | : -

3%' ﬁesﬁ was aiso'éemputéd t0 see the difference
of aiienaeionvﬁith regard to urban, rural background,
sex and type of schooling, Table 4 shows the mean
difference of alienation along with *t' value for male and
femald students, for students coming from a rurel back-
groung aﬁﬂ urban background and lestly type of school
the respondents bed. ‘



Mean elienation  Mean allenation et o
score _ score g va;ue

Rural background (193) Urban backgroumd (158) 2.631*

Male (190) | Female (104) | 5,046%

Private and Govt. Public School .

School (1965) To(ee) 3,957+
*p /.01

Prom the Pable 4, it is shown that rural/urben
background, sex and type of schocling have its significant
effects on the measures of alienation. Male students
feel more alienated than female atndenté. Rural students
mean alienation score is just double the score of infban
students and incomparision to the gnblic school Bttzdénts
the alienation score is ;éreater for students who hed -
schooling either in a private or Government school.

" The 9resez‘t%= ‘etudy contradiets the findings of Meir
and Bell (?"959)3_ Mizruchi (1958); Sinha (1972), In 'théir '
stuly, they have found that femeles are _moée alienated
than male ettﬂedts. Sz-ivéstav et al, (1971) in his study
came to the conclusion that Indian female students are
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more fear-prone and more anomic. But such studies can't

be aver¥geueraliead. The stabus of women are chaging day
by day. The ata%us of wamen in 1958 and 1959 when Meir
and Bell,iﬁiaruchi conducted his pstudy was significantly
different from present day. That too the present study
was conducted in a high calibre university located in the
capital city of India. Most of the girls who were subjects
of this stuiy have come from tamilieb having an average
income of RS.2000 and especielly they have come from elite
' families. So the present study of sex and alienation can't
be overlooked just because it contrsdicted some notable
ﬂ‘kﬁiiessp | |

| in thie.stuﬁy rural students feel more slienated
‘thaa.nrban étuaénts.ﬁ This finding con:irma the findings
of Siﬁha (1972). 4gain the impact of &a;ue conflict and
conflicting socialisation in consideration of alienation
can't be over-ruled. Students coming from rural background
£ind & greater disjunction between his primary socialisate
ion he had in'rural‘backgrOund and his present secondary
socialisation he is receiving from an university located
in a capital city. The student coming from a rural back=
ground encounters valueg, and bebaviour expectations quite
different from those of his rural settings. This value
conflict puts him in o diseivantegeous position and such
'students under high anxiety and lower socic-economic status
becomes more vunrable to high alienation.
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The hypotheses formulated in Chepter II are
confirmed except the effect of sex alienation and mobi-
lity commitment on alienation. But the findings can't

be kept aside just beecause it did not move in a desired
way. The truth of these findings may be kept reserved
t111 further inquiry. The present study being a pilot
study have asgessed the role of different varisbles

eezﬁe _inﬁ»{é play at several locations of student's percept-
ion of his university organisation and related behavioural
amanifestations. Alienation in this study was seen as a
special type of behavioural outcome under different
p’a_yahd-éecm conditions, Anomie alone can't be predictor
of alienation. 'Rather anomie accompanied by ¢ertain |
disedvantageious socio-genic and psycho-genic conditions
better 'explaiﬁs' student aiienation then a mere 'cause
effect' consideration of anomie and alienation.



CHAPTER - ¥
CORCLUSION

The £imiings of this investigation has shown that
snomie is related positively with anxiety, introversion,
social participation, mobility commitment and alienation.
A student who is high in anxiety, introversion, social
participation end mobility commitment is more likely to
perceive the univereity campus more anomic than & student
who i8 low in such measures. Anomie was positively
related o ‘aliemation which implies that if the university
functioning is dysfunetional t0 the needs of the siudents,
_' there is every chance for a student to become slienated.

But even if the campus is monmic, why not all the students
are alicnated? Thie enquiry provides answer to this long
standing question. Though alienation is related to anomie,
yet ite relation with some psycho-gocial variables, mekes
it clear that anomie is not the only precipitating cause
of alienstion. A m‘imber of paycho~social forces also
contridbute for stulent alienation.
| Alienation is imversely related to socioeeconomic

status and social participation of the student md
bnsitiveiy related to amxiety and introversion,

Certain personality paotterns like introversion and
anxiety are some of the pre-disposing factars of both

- 128 -
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‘anomie and a:.s’.enaf;ion. When socio~economic status of

the student is positively rel.ated t0o ammie, the :éalatﬂ.on
of this varisble becomes inverse when slienation is taken
into consideration. ILow socio-economic students are more
prone t0 allienation than high socio~economic stud ents.
Studonts who are committed for upward mobility, perceive
the campus ammic, do not become alienateds Soclal
partieipatian 48 positively related to anomie but inversely
related to alienation. A student who takes part in formal
and informal asgociaiion becomes more anomic but less
alionated.

m:: the above discuseion it is clear that the
relation betweéﬁ anomie and alienation is miﬁiyie and
complex. These psycho-social variables come into play
 at several locations of students perception of his
nm.vewsity organisation and related behavioural manifest-
ations, Alienation. in this study was seen as @ sﬁseeial
type of behavioural outcome under different psycho-social
condition. Anomie alone can't be a predictor of alienation,
Bather anomie, accompanied by earéaiﬁ -diamdva#tagaoua
socio~genic and peychogenic conditions better cxplain
students alienation than a mere cause-effect comsideration
of anomie and aliengtién.- |

The hypotheses formulated in Chapter II are
co‘n_rimed except the effect of sex end mobility commitment
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on alienation. The present fatzﬁy being & pilot stuly
have assesped the role of different varmhles on alienat~
ion. The findings of this investigation needs to be
confirmed on a larger sample. The findinge can be ‘
goeneralised only after the study hes been replﬁfca:e& in
~ different types of educational institutions. Other |
variables which might have moderating effects on the
relationship of ammie and alienstion needs to be
explored and identified. These points will be taken up
at the subsequent larger study on the i’actam eontributing
to atuﬁ ent alienation, '



The results reported in this thésis is part of
the M.Fhil requirement. |

A furthor extension of the stuly is proposed at
the,?h.B level based anfthe insight gained during present
research. . '

" 1) For item selection and reduction of elienation
scale, the seventy four items were factor analised using
the method of Principal o mponent analysis. The results
were rotated using Kaisers (1958)'var1max eriterion. 1t

Wgs'prapbaed that such factor solution would be used in

reducing the number of items to frame s final guestionnaire

t0 be aaad for data collection.

2) 4s literaturé review suggested that alienated
students cluster in institutions of high calibre, in Fh.D
level ﬁhrée'types of universities iill be'seleeted,vizag
high,‘meaium end low and from these universitles high
alienated students will be located on the measure of
alienation. Nature of alienation will be ptudied in the
context of anomie, o

3) Correlates of alienation will be studied syste-
matically in (1) personality tests, (ii) background
factors. Among the background fsctors respondents -

i) 8.E.8., (ii) jointness of family, (iii) academic

- 130 A -



- 130 B ~

achievement in tem’ of marks/grades, (iv) rural/urben
bukgrmma, (v) type of schooling, (vi) length of stay in
the campus; will be éansmézoda Among tpa personality
test - (i) introversion, extroversion, neurcticism,
(4i) anxiety, (4ii) purpose in life, (iv) external ve
internal control, (v) sest of dogmatism will be administered.
 4) A group of extremely alienated students can de
identiﬁed and chosen for intensive psychological study.
This can be dome through T.A.T. (to know the ceatral
feature of the fantasy life)., Through interviews and
projective teosis what features of past life (in family,
family characteristics, e-hiidhoed s adolescence) do these
alienated students sbare can be known.
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From : Surendra Kumar Pattnaik
Zakir Husain Centre for
Educational Studies
School of Social Sciences
Jawaharlal Nehru Universitj
New Delhi-110067.

Date : \5-})~"7%.

dear friends,

There is a growing awareness among the educators and
administrators in India today of the urgent need for consorted
measures to dam-up the rising tide of the undesirable
phenomena like the growing sense of indiscipline among the
students. Universities and Colleges are considered as
conmpisex s&ocial organizsntions whkeh face the same type of
problems as are faced by other complex organizations relating |
to its'leadership, administration maﬁagément, inter-personal
relationship. I am interested in finding the logical and
empirical relationship between growing sense of indiscipline
and organizational climate of your institution.

I would be extremély grateful if you would extend

yoﬁr help.

Yours sincerely,

Y M o o\

(Surendra RKumar Pattnaik)

ALL INFORMATION GIVEN BY YOU WILL BI KEPT CONFIDENTIAL
AND USED ONLY FOR RESEARCH




INSTRUCTIONS

_ Read each itenm carefﬁlly;

Think about it.

ittached #b each item thers are four alternative
answers provided. Give a tick mark in the
appropriate answer.

1. Strongly disagree
2. Disagree

3« Agree

4. Strongly ugree.

Teachers have indifferent attitude towards teaching.

1 2 . 3 . 4

Our Educational system is not concerned with personal and

- social development.

5e

8.

1 2 3 4

Teachers look for political interest to rise high in

‘their social life.

1 . 2 3 4

Academic programmes do not teach any skill to meet the
real life.

1 2 -3 T4
Some teachers and some students form cllques according to

their own interest.

. 2 3 g

- Most of the teachers are self-seekers and they are busy

in their work which can increase their status.
T2 3 4

The University courses are irrelevant to future jobs.

1 2 _ 3 4
Teachers do not explaln elementary conc@pts bafore
-lecturlng. .

T 2 Co3 C s



10.

11.

12.

13-

14.

15.

16.

17.

‘18.

19.

20.

Our examination system do not measure ability.
1 2 3 4
Teachers are being partial in giving grades.
1 | 2 3 4
Teache;s think as 17 we have known'every thing.

*

1 2 3 4

Some students by their bersonal influence get better grades.

1. ‘2 3 4
Teacher student relation in our caﬁﬁusﬁis‘mechanical.
L ' 2 ' 3 i v 4 | _ '
Teachers.do not take us inté their odnfidence.
1 2 3 4
Teachéer and students are stranger to each other.
1 ' 2 o 3 4

In the University we have to find out all alone what
we have to do. E C

1 2 3 4

Teachers are not concerned with the frustration and
tension persisting in student community.

1 | -2 3 4

Authorities hgve suppressive attitﬁde towardéfstﬁdents.
T2 3 4

Thé way the teachers treat us is impersonal.
1 2 o 3 » 4

University authorities follow i1l conceived policies.

"

12 L TR

-



21. Karmacharis behave studeants in a rude way.

1 © 2 : 3 4
22 Bﬁ:r»ers do not obey the rules and rsgulations of the
f{k);\ ° .
L 1 ; 2 3 . 4

23. University Administration do not follow any clearéut policy.
1 2 | 3 4

24. There is no se¢nse of morality in the Campus.
1 e 3 4

25%+ High degree of unfair méané is being practiced in the Campus.
1 2 3. : 4 |

26. For a simple work we have t0 undered o L0t of oificial
fo malltles. o

-
W)

3 4

27. Politics is rémpant in the Campus.
1 2 3 4

28. .University funds are misappropriated by the authorities .
1 2 . 3 4

29. Student leaders are more concerned w;th politics and hardly
look into student's interest.

1. 2 3 ' 4
30. Union leaders misuse union funds.

1 2 3

g

31. Our friendship is not guided v versonal relationship-

1 2 3 4

+

32. Students comlnEE from clite families get more advantage
than zeneral udents.

1 2 3 4



— e

e

34 .

N
Ul
°

36 .

37

38,

39»

{"—On

42.

i versity does not provide Facilitics for extra-curricular

[T S S
Ao 0LV LCLES e
z : .
2 2 4 .

e Lave regimental type of inter personal relationship.

1 2 3 g !

. ar fis“c-bed and always feel deprived of hav1ng a
boy/a&rl “ricend .

Though university authorities misuse funds, whenever we
demand something, they assign the recson of firsncial
cifficulty.

1 2 3 4

All rnlev1n+ hooks of the library e kepi bv saenior

stuicﬁtq and teachers.

3

1 2 3 A

Our Library do not havec adequate nunber of goo 0d bioks.

1 2 3 4
Our Taboratory is not well-eguipped. | Lo
: - 3 4

Hostel suthorities hardly lock into the interest of
thc boarders - : !

1 2 3 g

Educational system in the university is such that hardly
one can rely upcn his efforti ¢ achicve the desiraed end.

1 2 3 o+

LTeacners very often lﬂtanEfé 1nt0 vne g rsonsl. affair -
of students.



43 .

44.

45,

46,

47.
48,
49.

50.

51-

52 .

53.

‘Stulents do not have economic security in the university.

12 3 4

The curriculunm of the university is such that it is very |

“difficult to identify onecelf with the university.

1 2 3 4

Most of the students feel isolated from the mainstream
of the campus activities. :

1 2 3. g

University do not render adequdtb flnan01a1 ald to
aeedy-students.

1 2 3 g
University do not provide recreational facilities.
1 2 34

Some low calibre students get adm1331on simply through
manlpulatlon and 1nfluence.

T S
Most of the teachers are unable to teach in Eﬁglisp.
v 2 I
Some stﬁdeﬁté feel proﬁd to dffend their teaéhers.
2 A 4

Not through merit but through pdlitical influence teachers
get appeintment in the university. :

1 .o 2:' 1:3 ' 4
The syllabus is not related dircctly to intended career.
- S 3 4

In thlgnlng courses students arc not taken 1nto acco unt
by the authorities.

- 3 4
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57.

58.

59.

60.

61.

62.

63.

64.

Teachors do not presert tue basic concepts in a neat
Ore.on Ly S3QUENCE,

HE. 2 3 0 . . 4

I
i
. i

. o . oo : . b
Teachas a0 not impertially judge a studeuts' work.
1 2 -3 4

Most of the cumpus protcecsts are se*f—de"eatlng as they
could hardly be cd led as worthwhile and legltlmate.

1 2 3 4
Univérsity fails to accommodate th¢ ranid growthiof students.
1 2 -3 4

Students are ignored from the.affairs of university .
administration.

1 2 3 4

Teachers think thelr rcsponSlbllltle are over the moment
they come out of thc class room.

1 | 2 3 4
The authorities do not take students into their confidence
while devising measures affecting their lives and|careers.
1 2 3 4

There are no proper facilities to ventllate the grievances
to the authority.

1 .A (2 — B 3 - 4 | - v . B

Professors show favouritism towurds a selected few
students.

1 2 3 4o

Union office~bearers are breeding groumds of all
indiscipline in the educational institution.

1 2 ' 3 -4

Students from similar cultural background tend to
segregate and form ethnic groups.

T ¢ 3 4



66.

67.

68.

69.

=1~

There is lack of concern for others felings among students
under the pretext of naturity sanl sutonociy.

. > 3 4

Teachers tend to impose their ideas on the students leaving
no room for academic freedom.

» AR 3y

A dominant - subordinate relationship pervades among
teachers and students which is unhecalthy for 1nd1v1dual
growth :

1 2 3 4

Cut throat coupetition among teachers create rivalries and

Jealousy at the bxpenpe of studcnts.

1 2 _ 3 4

A craze for power and. prestige dominates the life style

- of most of the bachers.

70.

1.

T2,

T3

1 2 3 4

Students tend to misuse the freéedon g¢von to thcm outS1de
and inside the academic sphere. »

1 2 03 4
Students are torn between western and native culture.
1 2 3 VA

Se¢lf indulgence on the part of students leaves no roonm
for a sense of dependence.

1 2 . 3 4
An overall pretentous atmosphere prevails in the Campus.
1 2 | 3 4

University courses are not geared to the kind-of job a
student wants after completion of university education.



76.

7.

78,

79.

80,

81.

Academic prograuine in this university is carried out
without guidance and supervisiocn.

1 2 3 4
Students can do little to bring about changes in educaticn.
1 2 3 4

Ixaminations are not adeguate to measure the learning
which has taken place in a course.

1T : 2 3 4
li
Large scale campus events are usually quite impersonale.

1 2 3 4

There is no scope 10 discuss various theoretical and
philosophical issues with faculty and other students.

1 2 3 4
The Faculty is not competent to clarify one's doubts.
1 2 3 4

Teachers do not help -students to pursue their own
interest. '

& &0 & a8

Eere again wou will come across a number of statements.

Lttached t0 each statement there are four alternat1Vc answers.

Give a tick mark on the alternative you think best.

1. Very True cf me
2. True of me

3. Not true of me
4. Untrue.
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1.
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There is 1it£1@ chance of finding happiness.
1 2 3 4

I don't have faith in people as the& are constantly belied.
1 2 3 4

Some times I feei like meking life unbearable for others.
1 ‘2 3 4

Seldom one can éffbfd to bother about others problem.,
1 v 2. 3 | 4

There is no meaning and purpose in my life.
1 2 3 ’ 4

I constantly think about nmyself because no one ¢lse bothers.
1 > 3 4

No one else can be blamed exccpt the self for whatever
g0es wrong. :

1 2 3 4
A 1ife time is not cnough for repenting all the mistakes
one has committed in life.

1 2 3 4

There is no permanence in relation or belief. So there -
should be no fixed categories in life. ‘

[ 2 3 4

Hard work and sincerity hardly guarantee one's success in
life. v

1 : 2 3 4
Friendship very often ends with disillus;onmént.

1 2 3 4
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feel like killing themn.

.)

12. At tines sone peuple make m
1 2 3 4
13. T am unable to do anything in the face of a hostile fate.
1 , 2 3 4 :
14. Events happen in such a way that hardly it go in my fevour.
1 2 3 4 |
15. 1 feei bitter when I see some body in happy mood.
1 2 3 | 4
16+ To trace a trustworthy friend is difficult in our time.
1 2 - .3 | 4
17+ Very rarely I share my feelings with others.
1 2 3 4
18. All appearance in this world is deceptive.
1 2 3 4
19. Very rarely I feel like meeting d.friendj
1 2 3 4

20. First 1mpresulon can't be relled upon w%at lies beneath
the surface 1s disappointing.

1 2 3 4
21. At times I feel like murdering the politicians.
1 2 3 4

22. One will be left behind if he stops too often to give a
helping hand to others.

1 2 3 . 4
23. Man is a helpless victim of the ailments of our tine.

1 2 3 4
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24 . Very rarely I give ny peré@nal belongiggS t§{my’friend.
o 2 3 4
25° I féel always apprehepsive when I undertake a new_task.
1 PR 4
26. ﬁlllmen inevitably use e;qh:other for'their own pu?pose.
1 .2 - 3 ;4
27. Very rarely Iexperienc¢ a freefypirit;
1 2 3 4

28. If you want to achleve anythlng you nust forget the
-+ interest of others. - :

1 2 3 4
29. Rarely, I feel disturbed when I hear my'friends'_problems.

30. A careful observer shall sece something is going wrong
"with the world. .

:1 | ' 2 W 3 ‘ 4

31+ Hunan coﬁditions prqyides Ehehbasig_fqy pniversal¢apxiety;
1 . _ ; . ﬁ , ,
32. Very rarely I feel hg?py and relaxed.
o E 3 4

33. Emotional’ commltments 'to others are usually a prclude to
dlsapp01ntment.

1 5 3 S,

34. The idea of trying to adjust to society as it is now
constituted fills me with horror. - L

1 2 3 4
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35. 1 found it is very difficult to indentify mysclf with ny
culturs.

1. 2 | 3 4
36. I make few commitments without rescrvations.
1T 2 3 - 4
37. Hardly I possess anything worthshowing to others.
1 2 3 4
38, Every choice for me precludes equally desirable alternatives.
1T 2 3 - 4

LY

39. Always I held myself responsible for any failure that
I encounter.

1 2 3 4

40. Whenever I make a decision I feel like losing something
‘and hence I cannot concentrate on the accepted once.

1 2 3 4 . '

41+ My knowledge is so limited that I ecmmoet achieve anything.
1 2 3 4

42. I feel strongly how different I am from my friends.

1 2 3 4

43. Any man who really khows himself has a good cause to be
horrified.

1 2 3 4
44. 1 prefer the role of the observer to the position of
responsibility.
1 2 3 4 g

45. Very often I experience strange to nyself.

1 2 3 4



45 .

47.

48.

49.

50.

51.

52.

54

55.

-13 -
It is unwisec to blame otheérs when sonebody mects a defeat.
1 2 3. , 4

Very rarely I experience myself as unique and in duplicate-

‘individual entity.

12 3 4

A life time is not enough for repenting &11 the mistakes
one has committed in life.

1 2 3 4

No amount of endeavour can change the world. Hence
anarchy is the answer to all the problems.

1 - 2 3 4

In decidihg one alternztive one looses the others that are
equally good..

1 2 3 4

In this world it is very difficult to think oneself as the
creater of his own ection.

"

1 2 3 4

There is 1little chance of ever finding real friendship,
s0, I prefer isolation to friendship.

1 2 3 4

One can hardly expect an inter personzal relationship
devoid of hypocracy.

1 > 3 4

The universe is dead, lacking in structure and inherently
Aunprcdlc*uble.

1 2 3 4

The truth is the expression of subjective and arbritary
beliefs., ‘
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56. The belief that man andi nature governed by regular laws
is an illusion.

1 2 3 4

57. I am not much interested in the happenings!of sociiety.
1 o 2 - . ‘3 4

58. It is high time‘to éhallénge'the norms of bur soc#ety.

"
|

T -2 3 4

i

59, If one will adopt the kind of personality offered to him
by cultural patterns, one ceases to0 be himself.

1 2 3 4

60. I can realise my cessential nature if I will withdraw myself
from society.

1 2 3 4

61. The values of ocur present culture is so useless and
irrelevant that we should reject it at once.

1 2 3 4

il

62. Any man who really knows his society has sufficient cause
to disobey the values it engenders.

1 2 3 4

65. Modern man is suffering_ffom a defeat of spontaneity and
individuality because of his confornity to society.

1 2 3 4

64. Our society is no more rcguluteu by the clearcut. rules
and regulations.

1 2 3 4

65. I do not feel secure in my culture for it does not speak
the language of somethlng related to me.(

1 2 3 4



66 .

67

68.

69.

70.

71.

72,

73

- T4
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I do not like to be emotionally involved in friendship.
12 3 4

It is unwisc¢ to discuss problems with one's fricnds.
1 2- ' 3 4

The more decisively I gras; my culture the more desolate
and indifferent I Teel.

1 2 3 4
I can't wait long to hear ny results.
1 2 , 3 4

Iong range ethical idealism is impossible, the present
becomes overwhelmingly important for me.

1 2 3 4
flostly I prefer to work where I can get immediate reward.
1 2 3 4

One can't speak one's nind out without being ecasily
misunderstood.

1 2 3 4

Imnediate feeling and pleasure is the only possible guide-
lines for action.

Hardly, I find solace in people around une,

* K ¥ KX
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BACKGROUND IWFORE‘"IOM SHELT

Kindly supply the following information :

i. Name Class__ Sex
2+ Where did ydu_complete ydﬁr
Y B B c
Elementary School High School.  Prefer %o live after

. completing studies

a.In a village
b.In a small

town

.¢.In a moderate

size town or

city -

-d.In a suburb of |
8 large city . = .

“esIn a large.. -

Cl+y

3 From what klnd of Secondary School did you pass (Mark one)

.
2.

3

4.
5.

a. Lack of interest
b, Lack . of finance
c. A job offer ~

- Any .other ‘

Publlc SchoolA

Government school 7
Conven+'éCh001' L 1
Central school

Vernacular school (Musllm,;
Madrasi,etc:) :

Mun01pal/Corpora+1on school

‘ Secular school (Religious

trust) .

4., Do’ ‘you +h1nk the follow1 are 11kely to prevent you from
i comple+1ng your s+ud1es°n%M

ark one in each row).

Yes . May be No




Pl

d. Inability +o do the
. acadenic workk

Yes Mey be No

»

€., Too much emotiocnal strain

f. Family commitment

5. How important +o you -

1. Very important
.2« Fairly important
-3. Fairly unimportant

- 4. Very unimportant o .
‘a. Recognition as a.oood s+tudent ,f 2 3 4
b. Respect for my academic abilities . -
' from ny fellow students o 1 2 3 4
c. Approval by my parents of what

1 am studying . 1 ¢2 3 4

6, What is your family's.monthly income frommall.soches.

RS 3 L g 3
T+ What is +he hlgheb+ 1eve1 of formal edUCa+1on reached by
youy - T
,Father Mofher i _
Grand Father __ ____ Grand Mother_

8. What is the occupation of your "
- Father S Mother
) ' A :

9. The following are descriptions of how some parents raise
their children. <#ncircle the statemcnt which best describes
your mother and father as they were mos+ of your life upto
the time you complefed your high school education.

1. Not true at all 2. Somewhu% true
5. Very frue. Father f Mother:

a. If I had some kind of problem
I could count on them to help ‘ _
ne out 1 2 3 1 2 3

- b. They kept after me to do well . _
in school T2 .3 12 3
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Father Mother

c. If I &id no* do what was ~ 1 2 3 1 2 3
expected of wme, they were - .. .. , -
very st*trict about if

4d.‘Ihey comforted and helped
"me when I had trobles 1 2. 3 1 2 3

e. They kept after me fto do _
better than other children 1t 2 3 1 2 3

f. They -expected me to keep my

things in good order T 2 .3 1 2 3
g. They tought me things I o | '

wanted to learan o 1 2 3 12 3
h. They kept pushing me %o do ' _

my best in every thing 1 2 3 1 2 3

i. They made me feel I could
talk with them about - S
- everything . - » 1 2 3 1 2 3

~jo When +hey wanted me +o do
' some+hing, they explained
why : S 1 2 3 1 2 3

How important are each of the-folloWing to you -
1; Not impor*ant

2. Desirable
3. Bssential -

a. To become a member of a club 1 2 3
b. To discuss important issues in a

group ‘ 1 2 3
c. To ppend some time in friends'

company E . 1 2 3
d. To attend a genéra1~body nmeeting 1 2 3
e. To attend a social function 1 2 3
f. To attend sports meet 1 2 3
g. To enjoy yourself at a lively :

party _ 1 2 3
h. To attend to social engagements = 1 2 3

The man who says he is not out *to get zhead in his field or
job is either discouraging himself or +rying to discourage
others.

Very true - True Not true Absolutely wrong




ii.

iii.

iv.

-4 -

Generaly speaking if a person stays. on in one of the
smaller jobs for many years it is llkely he would no#
be much, even if he got promoted.

Very Trueé Irue " Not True Absolitely Wrong

e oem et aen

I won't prefer *+o a highly paid job, no metter how big
an improvement it was for me, if i+ mean endangering
my health. _ .

’

Very True True Not True -Absolutely frong

I would probably turn down a substantial advancement,
if it involved being away from + he family ‘good deal.

Very'True True Not true .AbSolutely wrong

I would probably +turn down a position +hat would leave
ne less freedom to express ny-self.
S

Very True True Not True  Absolutely Wrong

‘Thank you, !

Surendra Pautnalk

Zakir Husain Centre for
Educational S*udies-
Jawaharlal Nehru University
New Delhi-110067.



SELF ANALYSIS FORM

Neme . : ; - Poday's' date
First - Micdle ~ Last - e

TSex_ Age Other Facts

(Write M or F) (Nearest year) (Address5 Occupation etc.
|  as instructed)

Inside this booklet you will find forty questions, dealing
with difficulties that most people experience at one time or
another. It will help a lot in self-understanding if you
check Yes, No, etc., to each, frankly and truthfully, to
describe any problems you may have.

Start with the two simple examples just below, for practlce.
As you see, each ingquiry is actually put in the form of
sentence. By putting a cross, X, in one of the three boxes on
- the right you show how it applies to you. IMake your marks now.

Yes Occasgionally No
‘10 Iel’ljoywalking oorooooooooooooe'j YA ’

A middle box is provided for when you cqnnet definitely
say Yes or No. But use it as little as poss1ble.

2e I would rather spend an evenlng.dv
A In between B

(A) taling to people, (B) at_ a movie. ... Y/

Avyout half the items inside end in A and B choices 1like
this. B is always on the right.  Remember, use the "In
between" or "Uncertain" box only if you cannot p0851bly
decide on A or B.

Now ¢

1. Make sure you have put your name, and whauever else the
examiner asAs, 1n the place at the top of this page.

2. Never pass over an item but glve some answer to.every single
one. Your answer will be entirely confidential.

"~ 3. Do not spend time pondering. Answer each immediately, the
way you want to at this moment (not last week, or usually).
You may have answered questions like this before; but
answer them as you fell now.

Most people finish in five minutew; some in ten. Hand in this
form as soon as you are through with it, unless told to do
otherwise. As soon as the examiner signals or tells you to,
turn the paze and begin.

_ STOP HERE - WAIT FOR SIGNAL
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1. I find that my interests, in people
and amusements, tend to change ‘True In between False ~

10.

11.

120’

13,

fairly rapidly ... 0o

If people $hink poorly of me I can
still go on quite serenely in my True In between False
own mind cee .o [ [T

I 1ike to wait till I am sure that B
I am saying is oorrect, before Yes In between No
I put forward an argument oo : /

I am inclined to let my actions get ‘Sometimes Seldom Niver
- “swayed by feelings of jealouSy e..

If I had my life to live over again

I would : (A) plan very differently, 4 In between _B
(B) Want it the same ... oo /7 /7
I admire my:parents in alltimporfant Yes In between No
matters ... coe ceo : '

I find it Hard to "take 'no' for an

answer", even when I know what I True In between False
ask is impossible ceo L7

I doubt the honesty of people who are

more friendly than I would naturaly True In between False

expect them to be , e [ 7

In demandi and énforcing obedience
my . parents (or guardians) were :

4A) always very reasonable, A In between B
(B) often unreasonable S 7 /7 [ 7
I need my friends more then they Rarely Semetimes Often
seem to need me oo /7 /7 /7

.I feel sure that I could "pull

myself together" to deal with an Always Often Seldom
emergency oo ceo [/ .
As a child I was afraid of the Often Sometimes Never

- dark e vo o L

People sometimes tell me that I '
show my excitement in voice and Yes Uncertain  No
manner t00 obviously . = oo -
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14. If people take advantage of my
friendliness I : (4) soon forget
and forgive, (B) resent it and
hold it ageinst them... cee

I find myself upset rather than -
helped by the kind of personal
criticism that many people make...

15.

16. Often I get angry with people t0o

quickly cos .
17. I feel restless as if I want some-
' thing but do not know what oo

I sometlmes doubt whethcr people I
am taling to are really 1nterested
what I am aaylng

18.

19. I have always been free from any
vague feelings of ill-health, such
" as obscure pains, digestive upsets,

awareness of heart action, ect....

In discussicn with some people,
so annoyed that I can hardly trust
myself to. speak...

20,

21. Through getting tense I use up more
energy than most-‘people in getting
things done

* o0 o0

22,
minded or forgetful of details ...«

However difficult and unpleasant the
obstacles, I always stick to my
original intentions

23-

24, I tend t6 get over—excited. and

"rattled" in upsetting situations...

I occasionally. have vivid dreams
that disturd my sleep oo

25,
26'

I always have enough energey ‘when
faced with difficulties. -

Ty

I get

‘True Uncertain

I make a point of not being absent--

In between B

N
L1 L7

Often Occasionally Newr

Hy

NG

e In between False

'S

i

Very
rarely Sometimes Often

L L7 1.7

True In bhetween False
True_ Uncertain TFalse
‘Some

times Rarely

. Never
L7 T [T

True Uncertain
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27. I sometimes feel compelled to

count things for no particular - - True Uncertain False
purpose ses i ceo / 7'

28. Most people,a}e a little queer _
mentally, though ty do not like True Uncertain False
to admit it ... oo L7

29. If I make an awkward social mistake Yes In between No

I can soon forget it . oo L7 /[
30, I feel grouchy and just do not want
to see people : (A) occasionally A In between B
. (B) rather often . vee LT /T [ 7
Very Some-
31« I am brought almost to tears by Never rarely  times
having things go wrong v /7 /7 L7

32. In the midét of social gfoups I am
' nevertheless sometimes over-come
by feelings of loneliness and

o

es- In between No

worthlessness ) . [ 7

L 33. 1 wake‘in the night and, through Some-
worry, have some difficulty in Often times Never
Sleeping again L ees / /

In between No

L7

In bhetween No

o
o
(]

34. My spirits ‘generally stay high no
matter how many trouble I meet ...

0

35. I sometimes get feelings of guilt or
© remorse over quite small matters.. ., ya
36. My nerves éet on edge so that certain Some-
sounds, €.g., a screechy hinge, are Often {limes Never
unbearable and give me the shivers ~

e

37. If something badly upsets me generally True Uncertain False
L7 LT

calm down against quite quickly... Y
38. I tend to tremble or perspire when Yes In Dbetween NO
I think of a difficult task ahead a

39= I usually fall asleep quickly, in a  Yes In between No
. few minutes, when I go to bed o.. /7 /7 yav

" 40. I‘sometimes get in a stak of tension

or turmoil as I think over my recent True Uncertain FalsSe
concerns and. interests oo .

STOP HERE. BE SURE YOU HAVE ANSWERED EVERY QUESTION.
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Age_- - Sex ‘ Occupation
N = E = ? =
INSTRUCTIONS

Here -are some questions regarding the way you behave, feel and
act. After each que estion there is a "Yes™ a "?" and a "No".

Try and decide whether "Yes" or "No" represents your
usual way of acting or feeling, then put a circle round the
"Yes" or "No*". If you find it absolutely impossible to decide,
put a circle round the "?" but do not use this answer except
very occasionally. Work quietly and do not, spend too much
time over any question we want your first reaction not a long
drawn out though process. The whole questionnaire should'nt
take more than a few minutes. Be sure not to omit any
questions. Now go ahead, work quickly and remember +t0 answer
every question. There are no right or wrong answers, and
this isn't a test of intelligence or ability, but simply a
measure of the way you behave.

1. Are you happiest when you get 1nvolveu 1n some project that
calls for rapid action?

Yes ? ' No

2. Do you sometlmes feel happy, sometlmes depressed, without
any apparent reason?

Yes ? No

3. Does. your mind often wand er while you are trying to
concentrate?

Yes ? o
4. Do you usually take the initiative in making new friends?

Yes ? No



10.

11,

120

1 3“o

-2 =

Are you inclined to be quick and sure in your actions?

Yes ? " No

. Are you frequently "lost in thought" even when supposed to

be taking part ina conversation?
Yes ? No

Are you sometlmes bubbllng over with energy and sometimes
very slugglsh° , ¥

Yes | ? . No
Would you rate yourself as a 1ii7-ely in.divid'ual?
N Yes ‘ ? W

Would you be very unhappy if you were prevented from
making numerous social contacts?

Yes ? No
Are you inclined to be moody?
Yes 2 No

Do you have frequent ups and downs in mood, either with or
without apparent cause9

Yes ? -No
Do you prefer-action to planning for action?
Yes ? No

Are your daydreams frequently abouv things that can never
come true?

Yes ? ' No



14.

15.

16.

17»'

18.

19

20,

21,

22.

23.

24.

Are you inclined to be overconscientious?

-3 -
Are you inclined to keep in the background on social
occasions?
Yes e Mo
Are you inclined to pord er over your past?
Yes 2 » No
Is it diffic@lt to "lose yourself" even at a lively party?
Yes : v? ' No

Do you ever feel "just miserable" for no good reason
at all?

Yes e No

Yes ? . No
Do you often.find that you have made up your ﬁind too late?
Yes | ? | No
Do you like to mix‘socially with people?>
~ Yes ? ' No
Have you often lost sleep over your worries?
Yes : ? ‘No

Are you inclined to limit your aquaintances to a select
few? : :

T Yes 2 : lo
Are you often troubled about feelings of guilt?
Yes ? No

Do you every take your work as if it were a matter of
life or dealth? :

Yes ? No



25.

26 .

27.

28.

29.

30.

31

32

33

34 .

35

36.

-4 -

Are your feelings ratler easily hurt?
Yes ? . No

Do you like to have many social engagements?
Yes ? | ~ No

~

Would you rate yourself as a tense or "highly-strung"
individual? .

Yes ? No

Do you generally prefer to take the lead in group
activities?

Yes ? No
Do you often experience periods of loneliness?
Tes ? Io

Are you inclined t0 be shy in the presence of the

opposite sex?

Yes ? No
Do you like to indulge in a reverie (Dayhdreaming)?
Yes ' ? No

Do you nearly always have a "ready answer" for remarks
directed at you? - :

Yes. ? No

Do you spend mudr time in thinking over good times you
have had in the past?

Yes ? , No-

Would you rate yourself as a happy-go-lucky individual?‘
Yes ? - No

Have yoﬁ often felt listless and tired for no good reasons?
Yes ? -No

Are you inclined to kee, quiet when out in a social group?

Yes ? No



37.

38.

39.

40,

41.

42.

43.

44.

46.

47.

_.5..
After oritical moment is over, do you usually think of
something you should have done but failed to do?
Yes ? No

Can you usually let yourself g0 and have a hllarlously
good time at a gay party?

Yes ? - To
Do ideas run through your head so that you cannot sleep?
| Yes | 2 No
Do you like work that fequires considerable attention?
Yes | ? Mo o

Have you ever been bothered by having a useless thought
ccme into your mind repeatedly?

Yes ? No

Are you inclined to take your work casual, that is as a
matter of course?

Yes ? bf - No
Are you touchy on various subjects?
Yes | ? | No
Do other people regard you as a lively individual?
Yes v ? | No
Do you often feel disgrunted?
| Yes | ? No
Would you rade yourself as a talkative individual?
- Yes ' ? No

Do you have periods of such great restlessness that you

, cannot sit long in a chair?

48.

Yes ? No
Do you 1like to play pranks upon others?

Yes -2 No
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