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CHAPTER = I

THE FEMINIST THEORIEY
Feminisesm in simple terms can be defined as the
. . . 1
advocacy of women's righte on grounds. of equality of sexes .

According to Rhoda Reddock it refers to an "awareness of

women's oppression and exploitation within the family,
at work and in society and conscious action by women and

men to change this eituation'.

Feminism as a movement is different from other

movements for equélity and emencipation. While‘all move-
ments agitate for equal rights and legislative reforms to
bring about equality, the former élone tackles the bagic

issues of women's subordination in the family, eo§nomy or

the political arensa.

To quote Charlette Bunch - " Feminiem is and must be
a transfor.ational peiitics which éddfeeses every aspect of
life. It is not g simplyfiaundry ligt of s0 called women's
issues such as childcare and equal pay. wWhile these issués

are important, feminism is not a mew ghetteo where women are

1. Alice Rogsei (ed), The feminigt papersg: from Adamg to
. Seauvoir, New York, 1973.

2. Rhoda Reddock in Kumari Jayawardene (ed) feminigm angd-
Nationaligm in the third world Part-II, Institute of
gocial studies, The Hague, Netherlands, 1982, p.6
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cont¥ined to be concerned about only a select tist
of topics separated from the overrall sociel and
economic context of our lives. Similarly feminism
is not just "add women and stir" into existing

ingtitutions, ideologies or political parties as

they are"j.

The <feminist movement hes two long term goals
(according to a geminar on feminist ideology held in
Bangkok in 1979). They are :- 1. freedom from
oppression involving not only equity but also the
right of women to freedom of choice arnd the power to
control their own lives within and outside the home.

2. the second goal of feminiem is the removal. of all
forms of inequality and oppression through the creation
of a more just social and economic order, nationally

and internationally.

It is necessary to point out that the women's
movement like all other social movements is hetero-
geneouas. There is however one overriding similaxrity
in that = they all seek changes in our society which
2ive women a chbice of life styles and help them to

reaitize thelir potential as individuals.

Delving into history we find thet there have been
two important social movements that have attempted to
change the traditional sociel and legal roles of
women in the united states. "The nineteenth century
movement is referrec tafthe women's movement, the

women's rights movement, social feminism or suffrage.

3e Quoted 1n Balai Asis Journat, Vol. II, No.4,

"Women ain Asaiae.
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The modern movement 1s called women's movement,

. - . 4
women's laiberation or:.feminism"

No one speak with certainity of the reasons
why women emerged in the early nineteenth century
eag a distinct interest group. Few areas of human
experience have been more neglected by historians
then domestic life, and at thie stage we can only

speculate about it".5

Some argue that the victoriasn era was the
most highly developed expression of peaceful
domestic life but with the advent of enlighten-

ment and the French and American revolutions,
women began to demand Independence. This urge forxr

personal freedom, they opine, got further intensified
due to Industrial Revolution. This line of thought
however ignores certain vital guestions pértaining

to the temporal dimension. Firstly why did it take
three quarters of a century for %he women td organigze
‘themselveslafter the declaration of Independence? It
also raiges the question ag to how middle clase
women{ gzanerally the back béné of feminism everywhere)
who cwere least affected by Industrial Reviution form

the bed~Yock of feminism everywhere.

Thus "simply because certain developments take

place at gpproximately the same time, it does not

4. Marcia. JeLipetgz and Catherine White Berherdie,
Women Todey - Brooks / Cole Publishing Company
-1980, P 11.
S5eWilliam L.O'Neil - The Women lovement = Feminigm
in the United Stateg and England, George Allen
and Unwin Ltd, 1969, p.15.
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6
follow that they are casually related".

Another explanation for the origin of feminism
Vd
is provided by Philippe Aries who argues that the

medieval family was large, loose and undemanding but
this started changing in the sixteenth century when
domeéticity and privacy became more important with

the result that domeetic life became more demanding
and confining for women. This led women to launch

a revolution to meet their rising expectations.

Whatever be thed reasons for the origin of feminism
it was only in 1792 that women started manifesting
congcious political feminism. A landmérk in this
fieldwas = "A vindication of the rights of women "a
book by Mery Wollgtonecraft. From then on meny women
like Judith Sargent Murray, Lucy Stone and Grimﬁe
sisters wrote elogquently on women's servitude. As
in most social movements their goals changed signifi-
cantly ags the movement persisted through time and
became concentrated on a gingle issue "VOTE". As
women agitated for the abolition of glavery in the
eighteenth and nineteenth centuries these feminists

realized that basic legal protection was necessary.

By the second helf of the nineteenth centur&
the women's movement was gradually gaining in maturity
and two distinct groups emerged. 1« The American

women guffrage association which focussed solely -
on the issue of suffrage and 2. The Neational Sufirage

aggociation which concerned itself with other social

6e Ibid. pe16.
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issues concerning women. Their gimilarity in terms

of goals and tacticévsoon led to their merger and the
National American Women Suffrage Association (NAWSA)
continued to be the main orgenizationm till 1914. It
had a congervative approach to the suffrage issue while
the younger and more militant suffragists headed by
Alice Paul disaéreed with itand hence bioke off to form

the congressional union for women's suffrage in 1914.
The prolonged struggle of the'women's Movement® ended
in 1920 with the ratification of the Anthony Amendment

which guarenteed women the right to vote.

Ingpite of its limited implications the accomp=
Lishment of the first movement was by no memng incone
siderable. Great advances 1n the social and economic
status of women were made and i1sgssues of concern to
women were kept alive by writers such as Simone de

Beavoir and Betty Friedan.

The second wave of feminism or the new feminist
movement' eﬁerged in the middlie of the nineteen sixties,
as women began to reexamine their status, roles and
self=perceptions. The women's movement of the nineteen
sixties wae by no means unified and uni-directional
with a distinct set of goale. Different feuwinist
writers have labelled and dealt with social issues
concerning women's role and status according to their
ideologically based ap.roach to social change. In

o~

recent times women's studies need a new "unifying
framework" tp give it functional integraty within

the academy as Devra Lee Davis points out. At the

\
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game time such a framework must be grounded in feminigt
action research which necssitates discarding the
pretext of "value=free" objectivity. The social
creation of gender has been analysed differently by
various feminists such as Shulamith Firestone who in
1972 delineated three baeic groups of feminiaste such

7

ag = 1. conservatives, 2. politice§ 3. radicals.

Elaborating on thie classification she defines
the conservative feminsts as those concerned with "the
more superficsial symptoms of scxism"™. Her second
group the “polltlcos"are bagically women whose chief
loyalty is to fhe left.; “For them feminism is a tangent
or ‘'‘secondary' in the ofder of political priorities
and mugt be ta&ilored to.ffit into a pre-existent (male-
created) political frame-work"s. She herself being
a radical feminisgt defineg thé radical feminigts more

faevourably, when eshe says that they see faﬁinisf-
issues not only as women's first priority, but as

central to any larger revolutionary analysis.

In contragt Hole and Levine (1971) and Carden (1974)
identified only two branches within the movement =
1. groups focussing on womené raights who concentrate
on changing lgws, employment policies and schools and
2. groups focussing on women's liberation who ccncen-~

trate on changing socialization patterns, attitudes

7. Robyn Rowland - Woren who do and women who don't
. Jdoin the womc:olg Movement, Routledge and Kegan
‘Paul, 1984, DeTe. '

8e Ibigd. p.8.
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towards women and women's self-perception. Freeman
however objects to such a categorization on. the
ground that both clagsifications congiderably overlap
and hence she prefers to distinguish between an older
branch which has used tradaitional forme of political
action guch as NOW while the younger branch in her
opinion hes been experimental. .

Sandre Acker while talking of two approaches to
gender 1. fundamental and 2. implementary9 refers
to various shades of political opinzon © regérding
women's issues aes well as traditional politicad
concefng. We thug have 1. Liberal feminists
2. Harxist feminists and 3. radical feminists. It
is however pertinent to point out that while dealing
with various categorizations based on certain ideolo=-

gical assumptions none of these orientaetions are
clear=cut. “Thug we have gocialiet feminism which

ugesg the marxist premige to raise feminist quegtionse.
We shall howevewxrdeal with this school of thought in
the concluding chapter, for reasons which will become

Cclear as ‘we proceed.

The liberal feministas offer no causa.l explanation
for women's sub-ordination but merely opine that a
non-sexist society has te be created within the
existing fPame-work by means of re-inforcing equality
of opportunity. The over-riding Goal of liberal

feminism has been the apylication of 1liberal principles

9. Sandra icker (etal) Women and education= World
year of Ikducation 198 - kogan page London;
Nichols Publishing Company. New York = 1984,
p.66. ' ’
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in analyzing the social structure . Till the

nineteenth century, women were denied the capacity
o recsgon and it weae only with Mary Wollstonecrafts
“a vindication of humen rights" {1792) thaet women

werc eaccepted as capable of reasoning. The liberal
functionaliastes argue that even if it is assumed that Wwomen
were not capable of reagoning this wae due to sex-
role conditioning and not something innate as thought'
of earlier. Betty Friedan also refers to'sex directed
education' in this context. Just as height and weight
are considered irrelevant to an individual's essential
humenity so are sex and race. The liberal feminiasts
hence state that women are capable of full rationality
and sex is an irrelevant factor. Since all human beings
are created equal, women too Should have a fair share

of power like men. Their opposition is not to the
sexual division of lebour or power relations but to
their unjust results. 1t 18 ':Mequality of opportunity"

which they seek to promote.

There is, in their opinion no such thing as
female or male nature but only one human nature

which is sexless. Equality, liberty and justice are
the cardinal principles of liberalism but the treat=
ment of women in contemporary societies violated this

principles. Women are digcriminated on the basis of

sex which is ugjust for it negates individuwel rights,
wighes, interests and merit. Sex is only accidental

and a non-essential feature of human natue and reasan,
which is equally endowed in both man and woman. Women's
‘liberation is & civil rights issue as it is seen as

the unfinisghed business of equality. These feminists
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then, work for womensg civil rights, particularly in
the legal and economic epberes. They tend to adaress
specific gocial and legal problems of women.in
gociety and concentrate on concrete issues which can
be dealt within a shoftvrange political action frame-
worke Participation in current political life is

central to the programme of these feministe who feel
that only when women have substantial political power

can their goals be achieved. Male domination has

brought untold migeries upor mankind and the only way
to ameliorate this condition is through institutional
reforms for which women have to weild power. This
would automatically lead to a redefining of anatienal
and invernational priorities. Laws, books, media
coverage and institutional treatment of women have
21l been attacked by liberal feminiests and they
justify their need for change through factual inform-
ation, employment atatigtice and outdated laws. This
school of thought believes that a non-sexist society
can be created without radically re-structuring the
present society ahd by providing egquality of opportu-
nity to all which is denied very often due to the
tradition of mele domination. Sexuel déviéion of
lavour if freely chosen'is not objectionable_to liberadld

feminists,but in reality this is not so.

The goal of liberal feminists is to incorporate
women fully into the maingtream of contemporary society. -

Whatever gphere of activity women choose, has to be
regulated by rationality and not by e.otions. DlNerit

I:should be the only criterion and women should be

free to pursue their own interests. Increased freedom
of chotce would automatically lcad to break-down of
sex barriers. A flattening out of social Life and
human subjects is thus advocatedswhich would Ltead to

to the disappearangeof gendexred psychological ainequalities. -
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The liberal feminists have heavily borrowed from
the liberai theorigts and hence been subject to the
same criticisms as the latter « By advocating normative
dualism in which men a&re associated with the ébstract,
inteldectual ectivity and wbmén are qssociated with
the concrete bodily end manual jobs one is led into
political solipsism and scepticism wherein men and
male jobs are viewed as Superior and women's jobs
are peen as inferior. They thus do not challenge the
_contemporary structuring of work by accepting the

mental/manual digtinctione.

On the one hand they argue in a self-contradictory
mannef that human nature is a pre-sociasl asystem devoid
of a sgocial context and on the other hana they aiso
argue that male~female differences are due to & gociad
context in ‘which women;s pubordination ig legitimized.

"A rejection of avpstract individualism is a rejection of
the whele aprieristic liberal approach to beth human

nature and political theory®. 10

While the liberal feminiszste rortray human beings as
rational they fail to explain how these rational beings
get conditioned into sex roles. While arguing fer

rationality they algo do not explain why women are

10. Aligon. M. Jaggar Feminist politics and human nature ,
Harvester Press, Sussex 1983, pe39.
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governed by emotions and self-gacrificing nature and hence
the incongistency with their over all philosophical

outlook.

By identifying the human essence with the mental
capacity for reason the liberzl feminists are also
gubject to a number of 'somatophobic aséumptione'(a word
coined by E.V. Spelman); They have an abstract notion
ot equality and yet demaﬁd special preferences (suchas
pregnancy leave) and thus implicitly assume that the
accidental biological fact of sex does have political
relevances The notion of "androgynous society" which
they telk of is also fraught with distortions. By
implicitly shunning physical work and accepting‘intell-
ecual workas superior liberal feminists have an elite
orientat;on. They also place enormous faith in legisl-
etions when in reaiity they believe in limited state

intervention. Finally liberal feminists offer no

higtorical account of women's subordination.

I3

Just as the iL.iberal Ffeminists applied Liberal
principles to .their study of women's issues, Marxist
o -
fenainists ailgo teook the help of Marxism in analysing

women's oppression. The notion of class 1s central to
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the understanding of both Marxiem and Marxist feminism.
A good society is a classless gociety which can also

lead to women's emancipation.

Kerl Korx viewed humen beinge as conrcdcus teings

aiming not.only at the fulfilment of théir neeas but
also “rengforming the world according to their needs.
Human activity according to Marxisté is conscious and
purposeful and this is called praxis. Human heings

have a certain kind of biolégical constitution and hence
have needs which are fulfilled through praxis. In
fulfilling their needs they algso modify and develop humen
nature. Hﬁmaﬁ Biulogy and human society are th@s related
dinlectically,e Unlike liberals who assume a univereal'
standard of ratiénality Marxistes define rational action
withina nistorical setting. The mode of production in
every age determines the human nature. Based on this, e
certain form of class society emerges with its accompanying .
structures. The dominant ideology which includes certain
beliefs and values is developed through the legal, religious
artistic, and cuiturai and educational institutions and is
uged to explain and Jjustify social experience which the.
working class implicitly believes anu accepts due te

falge- .ungciousnesse.

The state as perceived by the Marxiets,ie the weans by
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which the dominant class strengthens its legitimation.

over weaker classes unlike the liberals who view it as

en impartial mediator.

It is only in the socialist socigty where everyone
shares the eaue relation to the forces of production that
cooperation and equality in the true'sense will be fostered
and fﬁll development of human nature can be made possible.

It ie Engels rather than Marx who has dealt
extengively with the question of women in "The Origin of
the family, private nroperty apd‘the atate®. To understand
women's wosgition under canitalism’he took up the notion-
of class as ti.e point of devarture. He opines that every
society has been characterized by a sexual division of
lebour which was originally nothing but the division of
labdur in the sexuel aét".11 inspite of this sexual division

of labour neither sex was inferior, each being dominant

and important in its own sphere, With the gradual emergence

of surplus which gave men social dominance over women to

'.

control both wegalth and women's sexualitv, mother's righ

i

wrs eoverthrown. Thus began monosamy which was primerily
economic rather than a gsex»l or gocial institvtion according

to Bngels. In order to liberate women, menogamy hasg to be

—————

Y

11, %arl Marxz znd Bneels-_The German Ideology - Progress
roblianers, Moscow, 197A. p.50
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abolished which again entails the abolition of
capitalisme. While there are two clagses in the

capitalist society - the bourgeoisie and the proletariat
both comprising of men and women, ironically it is.the
bourgeoisie women who aré mere onpressed than their
proletarian couﬁterparts since they contrql'the forces

of production only indirectly as they do not take part

in the productive process unlike proletariasn women.
Engels thus.argues in essence, that it is the capitalist
syastem thet oppresses women aspsa group and the working
clags as & whole. It ig not menas a greup who oppress
womenas_radical feministe say, for the working class malé
hes no more reel power than any woman. , ;

Women as & whole along with the working class men
provide thg bourgeoéie with the labour power which helps
the capitalists in the maximization of profit. Women,
particulaerliy by providing labour bbth on the domestic
.front end the labour front, are the cheapest andunorganised
source of labour. VWomen's subordinatiorn thus helps augment
tie profit of the capitalist class. In a socialist society
along)menand women could unite in a truly egalitarian sense

baged on "mutual affection".

Taking a look at the socialist countries such as USSR,

China, Cube and .Poland, they, in keeping with the Marxist



feminist approach call for increased participation of wo-
men in ‘gocial production' or wage labeur cutgide home.
With thie end in view all communist countries virutually
adopted identical poliéies. "Women were given equal civil
and political righta. Special provisiens were enacted
piotecting women's health at wefk end outlawing work that
might endanger their ébility te reproduce or might seri-
oeusly injure their health. Laws established daycare cen=-
tres and gave women pregnancy leave. Party resolutions
encouraged women te acquire even more than basio edu=~
éafiohi Quotas were established in vecational and other

12
schools and women were urged te try men's jobs".

Thue Chinea, Soviet Union, Poeland, Hungary, Yugoslevia,
Bagt Germany and ether socialist countries made far rea-
ching changés in the socio-economic setup by inducting
women inte the labour force. While there was, the attempt
to redefine the role and status of womern ir the public and
domeatic spheres traditicnal cugtoms were sssaulted simul-
taneously. In.China anti-foot binding preclamations were
made and so were slavery and concubinage sought to be
abelishede Cuba did much te do away with the sexusl di-

vigien ef labour. In the Soviet Union and China abertion

0

12 Naomi Black & Ann Beker Cortell g Yomen and World
Chenge equity issueg in development, Sage Publishers
Beverly Hills, London 1981, pe141.
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wag legalized immediately after communigt victorye. The
vpractice of polygemy, bride pricaff%hiid marriage were

divested of &ll legelity. .Organized religion also came
"under severe attack in all these countries and thus tra-

ditional values were severely assgaulted.

While it cannot be denied that the October Revolu-
tien ef 1917 in USSR, the Chinese Revolution in 1949 and
other so;ialiat countries have helped wemen achieve dejure
equality with men, defacte equality still seems remote.
This is due to the fact that ne communist regime has been
able to prbvide the "infrastructure necessafy to ease
housework, wemen were working What is now known as the
”aéuble shift".13 "This double shift" of wemen accerding
to which women enter wage-labéur while continuing te per-
form houéehold tasks has been extremely exploitative. To
quote Sakolﬁwska "women acquired four roles in communist

gociety wife, moether, house-keeper and wage earner, enly

the last was peid". A second consequence of feminizatien
of jobs' was that though women came to be better repre-
gsented , the top socio=pelitical and economic levels were

still occupied by men.

1'30 Ibido p.145.
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Communist society with ite emphasie on industrieli-
zation, capitai and technology, relegated other objecti~
ves such asg advancement of equality for women and merely
viewed them as providing the much needed industrial lab-
our. Women uhder this setup were caught between tradi-
tional home routines and new job identitieas. New drudgery
merely supplemented the old and women, in consequence had

to pey & heavy price for ‘'liberstion'.

True to the Marxist idecloixvy the human being is de-
termined by his or her place in production process. It
however dees net take into censideration the fact that
the same human being has a place in the reproductive pro-

cegss This drawback has of ceurse been eliminated by the

domestic labour debate of the Marxist feministe but there
is still ne unanimous explanation of the social sgtruce
ture and the posgition of women under capitalism as we

shall see later.

The Marxist feminigts have very cfiter tried te trans-—
prose on.to the divisions of gender, a theoretical ffame-
work which nas been conceived alang class terms. Had
they ﬁttempted to discuse the question of the relation-
ship of the sexes te the clags structure, their approach

would have been more meaningful.
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There are certain other criticiems which Marxist

feminism ie subjected to. Marxist feminists unlike li-

beral feminiaté see human nature ag being biclegically

sexed. However, in their anxiety to deny the naturality
of women's subordinatien, they subscribe te a view of
androgynous society while stressing the social phenomensa
of class at the same time which is centradictery. They
also argue that the sexual divigion of labour within the
family is natural which carries the alarming suggestion
vthat women's capacity to enfer public industry is limited
both by bielogical and moral factors. Nor do they explain

why women are exploited by men within the family unite.

Harxist feminists also believe in the sexual divi-
gion of labeuxr which implies that such a division ef
labour can never be abolished unless the division of labe-

our itgelf is ebolished which leads to the acceptance of

homo-gexuality but, again they assume that the relation
of man to women is natural. One can thus conclude that
“thé gpecific character of women could only appeér as non-
easentiel or even non-existent to the totalizing and even

totalitarian spirit of this ideology".14°

14. Keohanne.O Nannerl (etal.), Feminigt Theory - A
critigue of ideologzy, The Harvester Press, 1982, p.39.
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Radical feminism which is a contemporary phenomenon
presents a fundamental chellenge to beth the libersl and
Marxist ways of conceptualigation of social reallty. It

does not have any systematic political theory but stréeé

on feelings and emotions. For it "gender constitutes the
spectacles whose influence on our vieion goes unnoticed

15

until they are removed".

Radical feminigm aims at removing these spectacles
net only in obvious areas of law and pelitice but even
in our most persenal relationships such ag the familye.

It calls for introspection. It assumes that. "patriar-
chy" dominates every sphere perpetuating gender inequ-
e2lity and male values. The liberal_and Marxist femini-
sts accept this male picture and merely seek te change
the social reality to include women. The radical femini-
ets in contrast challenge this very malerpicture and do

not want womer to be like mene. Women, they epine should

have their own =t of valunes. A change of ceonsciocugness

and a ghift in the very paradigm is advocated. For this

end women need to gaein control ever their bedies by es~

caping from forced motherhood and sexual slavery. Patri-

15. Jaggar n.‘lO. p0850
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-archy has to be disgsolved in its gocie=pelitical and psy-
chological forms. The liberal feminists who insist on
gaining power to produce é more just society have a
meaningless goal according te the radical feminisfs
since, it is the institution of patriarchy with its built
in ferme of unjust deminance of otherg at the root of
most unwarranted uses and conceptions of power. "Since
patriarchy is the prototype of existing forms of social
orggnization and psychological conditioning, the programs
of feminism must be revelutienary in character and

shape".16

At this juncture it is necessary to define 'patri-
archy!' since this concept hasg been the focal peint of

radical feminists' analysis of women's eppressione.
'Patriarchy! wag defined as a particular form of heusgehold

crganization in which the father deinated the extended
kinship network and algo controlled the ecenomic proeduc-
tion of the household. Feor the rédical feministe however
patriarchy is treated as the "overarching cafegory of
male deminance". It preceeded capitaliem and is all per-

vagive. It continues even after the overthrow of private

16. Helen Wortis and Clara Rabinowitz, - Women's Move-
ment Halstead Press, 1972, p.19.
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capital in the communiet society. It is & system in
which men are dominant and females gsubordinate. It is
the striving of men for power and demination of men over
women's sexusality and fertilitye. To quote Kate Millet
"our society like all other civilizations, is a patria-

rchy in which the rule of women by men is more rigoro-

usg than clasgg stratification, more uniferm, certainly

: fmore enduriné“.17 She opines that the women in a ca-
';pitalist society are deminated since there exist class
differences befween women and ehe ergues that such
differences ere transitery and illusory, as in reality
her economic dependency makes her affiliations with any
classe temporary. Women then in her opinien - are " a
class acrees claasee". Clags differences in reality are
releﬁvant to men alone. There is cone fundamental system
ef domination ~ patriarchy that is "aenslytically indepen=-

dent of the capitalist or any other mode of production".18

The above analysis is similar to thet of Shulamith
Firestone's whoe stresses the analytic independence of male

domination but unlike Millet who gives analytic primary

17« Kate Millet in Michelle Barrett ¢ (omen's oppresg-

ion today - problems in Marxist feminist analysgis,
Lenden 1980, p.1t. :

PSS
TS
Me

18. Ibide. p.11.
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to it, Firestone resorts to root hér theory in "bioelo-
gical reproduction®, her aim being "to take clase ana-
lyvesis one step further to its roots in the biological
divigion of sexes. Firestone's theoretical goal is teo

19

subatitute sex for class". The thrust is then on the
"pgychological oppression of women". The aim is to dea~-
troy the sex class system by organizing themselves

politicallye.

Firestone's biologistic argument that stress malesg!
control over women's fertility does not discusss how and

why men acquired this contrel and is hence reductioniste

It has, however, been possible te provide an accoeunt

of patriarchy from the social view point & task which was
undertaken by Chrigtine Delphy. She arguee that men
‘apﬁropriate unpaid labour frem women who cemstitute the
domestic mode of production and patriarchal mode of ex- .
ploitation. The material basis of women's oppression,
she argues, thue lies in the patriarchal and not capita-

list relations of production. Patriarchy is thus given

19. Ibid. peit.
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analytic independence.but she provides a trans-historical
approach which is unacceptable to the Marxist feminista
who gee male domination as located within a historical
persgpective. Thies point has been considered by certain
other social scientists like Gayle Rubin, Antonietta
Macciecchi, énd Virginia Veolf who restrict their analy-
gis ef patriarchy teo particular societies.

Zillah Eieenetein tries to reconcile this péoblem
but is unsuccessful as she vacillates between the asser-
tien of patriarchy as lying outeide capiteliem and at the
game tiﬁe ingigts on itse usefulness in the capitalist

structure.

"Roisin Mc Donough and Rachel Harrison regard patri-

archy as requiring a two feld definition -
1. The contrel of women's fertility and sexuality in
monegamous marriage.

2. The economic subordination of women through property

and sexual divisicn of lalours

Their central theeis is that patriarchy as a cencept
can be historicized through the argument that in capita-

lism patriarchal relations assume a form which is dice

20

tated by the capitalist relationsef production® and

20 Ibid. p017o
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3

women are oppressed depending upon their social class.

- Annette Kuhﬁ in a bid to resolve the contradictions
demonstrates that the psychic and economic mechanisms of .
a family have autenomy from capitalist relations due te
which the family gains its “"autonomous effectivity".

She argues that the family may be defined exactly as preo-
perty relations in overatione. She concludes that the
family defined in this manner provides the necessary ceon-~
dition fer psychic relatione - for representation of
relations of patriarchy and capital and thus tries to
marxry a psygho-anélytic account of gendered subject con-
structien:gith an account of family viewed in terms of

a labour contract between the spouses.

~ The radical feminists in pursuing an anti-mele app-
roach have separated themgelves from the meinstream of
society. In trying te gein control of their bodies they

have ignored the other helf of the populatione.

ﬁadical feminists have also concentrated merely en
the practiceael aspect of providing an alternative to the
status queo withouf_a firm grounding in theory,. Their
view of the patrierchal set up is also ahistorical. The
aggumption that womeﬁ are "a class across classes" ig also

guestionable.
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What we have attemvted in the above discussion is
a description of the feminist world view. This will help

put the subgtantive issues in perspective.

Liberalism, Marxiem and Feminism are all theeries
of pewer and its distribution, the thrust being on in-
equalitye. They provide accounts of hewvsocial arrange-
ments of patterned disgparity can bé internally ratienal
and yet unjust, but their specificity is not incidental.
In liberalism te be deprived of onefs rightas, in Marxism

' . . . 3 . .
of one's work and in feminism of ones sexuality defines

each one's conception of lack of pewer perse.

These-three approaches have & common goal ie.e. the
elimination of all the inequalities and sources of ex-
ploitatien ahd opprression but each of these theories
argues in different ways that, the relations in which
some enjoy and others do not (liberals), many werk and
few gain (Marxzists), seme are sexually expleited and
others expleit (radical feminists) is what women's

oppression is all about.

Can all these three social procegaes be basgic at
once? Can all three ways of looking at the lack of
power among women be reconciled by eliminating their

limitationse? Can a common programme of political action
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and social change which meets net only the needs ef epp-
ressed classes but alse of women and races emerge? This
would require a sirategy based on the insights aend éxpe-
riences of each movement. We shall'try to answer the

varieus quesgtions raised by these scheols of thought and
attempt at a heligtic perspective but before thie can be
done ene should first of all analyse the processes and

practices perpetuating women's subord¢nation to men.

Women's inequality as all these theories point out
has been justified through various inetitufions gpecially
the educational system. Education is one of the most im-
portant ideological state apparatuses (to be?rowtterm of
Althusser)vier perpetuating sex stereotypes. At théfggme
it is said that education has liberating potential by ..

. freeing the individual gind frqm the existing modes of

culture and helps change the self-perceptions.

Proceeding tc the next chapter we shall explore the
role of education from the feminist view point while using

the theoretical frame-work and debates which have emerged

in the present chaptere.
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THE STUDY

“Incomplete and one-sided understanding is distorted
understanding. By ignoring women ae social actors whe
contribute to centinuity and change in societyvthe social
sciences have sgseriougly impaired their understanding of
the total sociai x;eality".1 Women yere thus marginalized
and commonly misrepresented in every sphere of human ace
tion though they form. . more than one half of the worlde

pepulatiqn.

The U.N. decade for women (1975-85) did much to bring
inte focus the unequel distribution of power. Thevwomen's
question has begun to be viewed Qithin the "broader frame-
work of-classlinequality rather thah merely gender

inequality”.2

Much of the.discuesien s8till revelves arcund the-
ories of domination and sub~ordination, apart from a num-
ber of peolicy strategies which have been aiming at the
reformation of women. A lot of hue and cry has been rai-

sed about the relationship between research and theori-

1. Leela Dube in Leela Dube (etal), Vieibility and power=—
esseys on women in society and development , Oxford

Univergity Presg, 1986 pexie.

2. Nine Reo, "The Woman Question Perspectives for today
' in -gocial gcientigt , Vol.13, No.10-11, 1985, p.3.
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zing and feminist practice aimed at bringing about change
in women. It should Be noted that thegretical sophigti-
cation is definitely desirable in order to locate issues
and seek explanations; Knowledge cannot be diverced from
action and what we ere attempting here is te go beyond
the‘existing theoretical anaelysise« This analysis will

be of necesgsity exploratory.

We argue that a feminiat theory is satisfactory if
it has the ability to improve the lives of women and re-
flect social reality as seen by women. Our fundamental
‘8bjective is to review the varieus theories of feminism
and study their relevance te the general as well as the

Indian context taking education ag the point of departure.

The present analyeig will try to study the process
of biased gender constructien which is rampant in the
educational system while at the same time acknowledging
ite exigtence in the wider sociel structure. It is our
contention that a feminist theory claiming to répresent
the women's view point must take note of the importance
of the reproduction of gender and class differences in
schools, and the relevance of sexual division of labour
and patriarchal relafions must be realized while formu-
lating a theory. VWe also believe that classical criti-
ques of schoocling have weighted theories of education

towards class analysis thereby ignoring the ;ender di-
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Since different theories of women's subordination

have been put forward we shall take up the liberal, Mar-
xist and radical feminists'! view point and ergue that all
of them offer & partial views of women's oppfession and
consequentl# approeach the>educational system with the same
outloeke. It is opined that & holistic perspective has

to be evdlved which recognises both, gender and class
inéqualities in the wider social structure (pertaining

to women) as_well as in the educational system and this

hag to be viewed in a sociowhistorical context.

OuJECILIVE ND RESEARCH QUESTION .

1« What ae feministse have to say on the nature of women'sg
subjugation in genersal? |
2. What do the feminigts say on the roele of education
for women?
3« Is their approach te education different from the view

of education held by earlier sociologists?

4 In what way does their approach to education make &
departure from‘the earlier viewg of education.

5« Hasg education contributed to the growth of women's
consci9usness in India?

6. Can an integrated approach attempting at a holistic

view of reality be evolved which takes inte account

clasas and gender inequalities among women?
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These are the questions that we will try to angwer
through the present study. We realize that many more
agpects of the‘problem have to be studied and we hope
that this expleoratery study will offér suffiéieht ine
sights tb_formulate a proposgal for dectoral work. The
materials used in this dissertation are based entirely
on the writinge of feminists (primary sources) or Wri-

tings on feminists (secondary sources).

QUTLINE OF CHAPTEXS:

The first chapter draws on the three feminist the-
ories which offer an explanation of women's sub-ordi-
nation. The moderate or the liberal feminists held pre-
judice and unequal opportunities for women as the preblem:
Marxist feministe hold that division of labour and capi-
talist mode of production as the problem while radical

feminists hold patriarchy to be the problem.

The second chaepter argues that the educétional sy 8-
tem shapes and reinforces sex-segregations thus perpetu-
ating the statusquo. It makes an attempt to portray the
feminists'! world view of education thereby condemning the
clagesical views of education which have not included gen-~

der.
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The third chapter attempts an indepth analysis of the
importance of women's education in order to determine the
pfogrese of women's movement in the Indien context. It
points eut the marginalization of women in the educational
system which is reflected in women's literacy, widening
gap between boys' agd girls' education, rurale-urban dif-
ferencea and concentration of women in a gew faculties
such as arts, education etc. It cencludes by underli.ning
the importance of educatien (in an uhderdeveloped country
like Indi~») for raising women's consciousnees and orge-

nising themselves to eliminate social evils.

The foﬁrth chapter p:?oeeds in the direction of pre-
senting a holistic view of reality by moving beyond the
fragments presented by the three schools mentiohed in the
first chapter. It then tries to explore the educational
system from this perspective.  In doing se it discusses
the domestic labour debate and the call for socialist
feminism which argue for a new cenceptual clarityf This
necessitates a more wirorous enelysis of the patriarchel
and capitalist interrelationse. It alge argues for a
sexiet and historically perioedized anelysis of the divi-

sion of leboure. Thus we move towards an alternative view

)
of womens reality.
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CHAPTER -~ II

FEMINISM AND EDUCATION

Raymond Williams once remarked - “"Education is not a
product like carsg and bread; but a selection and organi-
zation from the availeble knowledge at a particular time

which involves conscious and unconscious desires".

Any theme on education should then, relate to the
principles of organization and melection of the same in
their institutional and inte;actienal getting in the edu-
cational institutiene and the wiae social structure. It
would be no exaggeration to say that until recently the
f@btionalist, conflict er ethnographic approaches have
all, g&éssed over gender and focussed exclusively on clasas.
In the process)gender wasg assuméd to be of minor imper=-
tances To guote Brian Jackson and Dennis Marsden -

"Phig question is not addressed theoreticelly end, indeed
it is hard to sée how it could be given tha*t —any of the
now classic studies inAthis field are literally, studies

of the education of boys".2 Hence an analysis of women's

education relating the form and content of schooling te

1. Jane Greenwald and Ruth West (ed) - Curriculum degign education

Michael Golby, An_Open Univergity get book, Pe106.

2. DBrian Jackson and Dennis Marsden, Educetion and the
working clasg, Hardmondsworth, 1972, p.52.




women's position in the sac}al structure has to be evolved.
This is attempted by‘feminist theorists who argue for
achievement of equality between mexems through changing
various inetitugions, the educational gystem being one
such systems. The education system equips pupils with the
sikills necessary ior achievemenf in the eccupational sphere
not only in terms of income but status also. Hence if
girls ére to achieve as well as boys, non-sexist educa-
tion is a must. However, schooling moulds; shapes and
reinforces sex segregation and discrimination within and
across class boundaries when Lt; should_be trying to

alleviate them.s It ig our purpose in this chapter to re=-

ctify the exiéting theoretical approaches on clags dif-
ferences and reformulate them to include the. dimension of
g&endexre. At theasame time, & probing survey will be made
to examine beth, the structure and content of educgti@n
in scheols té see how male and female stereotypes afe re=
inforced. We shall also examine in brief the opinions
and strategies ¢f the varicus feminist thecrists for en=

ding Women's oppressien.

Educatien has often been regarded as an extensioen
of primary socialization for it provides both fermal and
informal training to children outside the private confines

of family life. It hes ~1mro been recarded as ingtrumetal



in promoting equality of opportunity by disregarding all
forms of gocial inequali#y_but, just as the socialization
process within the family has certain ideological impli=-
cations, the activities of educatingvand getting educated
are equally socially constructed in ways which have poli-

tical consequences.

The feminists' contention is that these consequences
are of particular significance for women as participants
in the education;l system. It is not disadvantage but
prejudice and discrimination as well which affects women's
access to éducation. Schooling thus - "not énly repro-
duées disaedvantages but alse provides a centext for the
legitimation of sexist ideologies and practices".3 Al
though guper-ordinatien is present in every sphere of sgo-
ciety it is subtly and continuoeusly displayed via the con~
struction and reproduction of knowledge-for example
domestic science and pure science use languasge and exam=-
rles which clearly deémonstrate +that they are directed to
pupils of one sex. Kelly and Welpe point te such stereo-
typing which divides the curriculum into 'boy'! and'girlf
subjects and perpetuates the mvth that such a division is

natural and fair.

3, Arthur Brittan and Mary Maynard - Sexism, racigm and
oppregsion -~ Basil Blackwell Publications - 1984.




Most of the curriculum takes 'maleness'las the norm
and therefore it is likely that there is an assumed sup-
eriority of male forme of knowledge. Sexist interpre-
tations become the received truth because they are trans-
mitted in the context of authority in the educational
inetitutions. Educational systems are produced by men
and hence they suit typically male pétterns of education
and working life gquite well, while neglecting tﬂe educ-
ational requirements of women. Divigion of labour is
censtantly meinteined even in socialist countries where
poewerful attitudinal barfiers exist as pointed out by

5

Tic Auley4 and Molyneuxe Girls, for example internalize
definitions of maturity which instil quietness, obedience

and poise in them, both at the home and the aschool front.

An impertant question to be agked is who contrels
the curriculum? The two problems facing any society are
1« the distribution of knowledge in seciety and 2. the

. . . . - . 6 . .
decision meking involived ag Denis Lawton rightly points

4. Alastair McAuleyv, Women'sg education and employment in
the Soviet Union- in Sandra Acker (etal) - World year
book of education 1984, women and education:, Kogan
page, London7ﬁichols Publishing Company, New York,
pre. 202-210.

5. Maxine Melyneux, "Strategies for the emancipation of
women in the third world socialist societies" in

in Sendra.Acker (etal) World vear book of education

1984, Women and education, Kogan page, London/Nichols

Publishing Company, New York, pp. 268-278.

6. Denis Lawton, The Politicg of schospl curriculum,
Routledge and Kegan Paul Ltd., 1980, p.6.
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outs It followe that the question of who shall be educa-
ted is intimately 1linked t¢ the Question ef whet-are schools
for? The decision te channelise girle into domestic sci-
ence and boy~ into pure science is not incidental but in-
volves conscious political decisionas. Denis Lawton uses
a triangle of power to point to different sources of in-
fluence affecting the curriculum process and remarks =
"If power is measﬁred in terms of length of each side of
the triang%, it die clearly vrossible te have triangles of
different shapes, in other words it would be a mistake to
agesume either that the triangle is equilateral or that
angles do not change from time tb time especially if we

7

ere concerned with the contrel of curriculum.

The classical theorists such as Marx, Weber.'Dﬁrkheim

and Mead have concentrated on the relative advahtage of
different classes in accegs to education though they have
had different thrust sreas. Thus Durkheim viewed educa-
tion as solving the problem of conflict in gseciety through
the school curriculum, selectior erd gllocaticr. The
Mafxist rerspective of education unlike Durkheim's under-

scores the element of conflict in every aspect of lifé

and links this contradiction to the economic relations of

e m——

7. Ibide. pps. T-8.



production which again entails domination of one class

over anothere. Weber's chief concern was with the modern

capitalist society and bureaucracy and this has helped

us in viewing schools as organizatione and teaching as a
profession. lead pointed out the importence of individual
actors in the educational process through his symbolic

interactionism.

Subsequent sociclogists like Samugl Bowles and Gintis,
Antonio Gramsci, Michael Young, Basil Bernstein and Leuis
Althusser have dealt with the educational system as an
ingtitution which has helped reproduce the status quo ei-
ther ideologically, socially or culturally. *Louié Al -~
thusser‘talks of the educational system being the ideo~
logical state épparatus which is non-repreesive while at
the same time helping in reproducing the relétions of pro-
duction existing in society. Bourdiem too talks of the
educational system characteri¢ed by functional duplicity
aimed at conservetion of the status queo. Bowles, Gintis,
Sernstein,Young =i othere too talk of social, cultural,
ideelogical and even lunguage repreoduction by the edu=-

cational systeme.

All the above mentioned theorists have marginalized

women in their treatment and fail to take inte account



the patriarchial structures operative at the educational
levels. As Madelaine MacDona’d »i~htly points out "Any
theory of education which seeks to account for the forms
of schooling in terms of the mode of reproduction of the
work force, I would argue,'must recognize the structure
of male female dominance relations as integral and not

subsidiary organizing principles of the work process.

Female educational participation is largely different

from that of the male though it may appear as if the choice

of subjects and even schooling is voluntary, based on
‘achieved' rather than on ‘'ascribed' factors. VWomen and
men thus travel through two seperate paths in the educa-
tional svstem - one towards domesticify and the other to-
wards the making of a skilled labour force. This diffe-
rential acquisition of gkills is rationalized and attri-
buted 4o certain qualities which individuals posese int-
ernallye. If women perform badly in the educational systenm
and are subsequently marginalized in the labeour force it
ig "natural", since they do not have the ability to com-
pete with others. Gender differentiation is thus treated

as irrelevant'which contributes to further their mergina-

8. lladelaine MacDonald in Rosemary leem (ed), Schooline
_for women's work , Houtledge and Kegen Paul, 1980, p.15.
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lization. Atgoe by treating economic activities alone, as
productive and ;elevant, the household and consequently
women are neglected. Women's status is also measured from
the position of the male head ignoring the fact that women
in the household may occupy superior 6r inferier pesitions

by themselves.

Hence all the above social scientiste have been wrong
in assuming that both sekes experience similar situations
in the differential forms of schooling and even work pro=-

cegses. All such perspectives of schooling hzve tended

te weigh theories of education towards clase analysise.
Many other researchers such as Acker, Greham and L;wellyn
have tried to present a much more holistic anelyvsis, by
including the dimension of gender in the study of educa;

9

tional gtratification. Turner »adopts a different appréﬁh

and calls for the analysis of women's orientation towards

"ambition" which in-.turn determines their actions. Ambi-

th

tion among women being different from that ¢£ men, their
orientation towards success is related not to work (ex=
tringic material rewards) but to domesticity (inetrineic

non material rewards). Hence their disinterest in avail-

G. TFor e discussion of the view points put forward by
"Turner, XKing and Epstein, see the book by Annette Kuhn
and Ann Marie Wolpe - [Feminism and jlaeterialism,
gfoutledyge and Kegan Paul, 1978.
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able educational opportunities is understaﬁgble)§qy§be.
King aims at & model in which clasgs and stetus are retained
as analytical categories while including the dimension of
gender. While arguing that women because of their ori-
entations use equeal opportunities offered by education

in an unequel way he distinguishes between "symbolic" and
"functional" statuse. The former refers to "social status"
while the latter refers to access to desired occupationse
Taking four besic pupil types he arrives at the following

provogitions. -

Middle class boys have both, high symbolic value and high
functional value

Middle class‘;irls have otk high symbolic value bud¢ low

functional value.

Working class boyshave bedd,liow symbolic value but high
functional value.

Working class girls have both, low symbolic value and low

functional wvalue.

Thus we find that bothk, middle class girls and working

class girls have low functional value for education because
of their orientation towarde domesticity. He also ob-
serves that "at each>level of education the sex gap is
bigger for the working class than the middle class and the
clags gap is bigger for girls than the boys. As the level

of education rises the sex gap widene for both classes, but
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widens more for the working classe The class gap also

widens for both gexes, but most for girls than for boys".1o

Some reéearchers’also'offer sociological accounts of
low educational and occupationalvattainment.among women
and suggest that certain values acquired through soecia-
lization are found unsuitable‘for women. Epstein uses a
structural type of anaslysis and argues that women heve
numerong roles tq perform and as a result the possibility
of role conflict increases. She feelg that this role-con-
flcit can be minimized if women have role-models to adhere
to. However while arguing that women on the one handkare
subject to ascribed factors outgide their éontrol, sﬁe alse
argues that they can alter their status through changgvin

attitude and orientatione.

It should be noted at this juzncture that clags and sex
can only be analytically sevarated within specific hig=-
torical conjectures but nct in concrete terms as they are
always interwoven whether in the family or the work place,

the law o the educational system. MacDonald opines - "I

10. Ann MarieﬂWolpe, "BEducation and the sexual division_
of labour in Annette kuhn and Ann Marie Wolpe -
"Feminiem and Materialism, rnRoutledge und Kegan Paul,
1998, pPei1Tle
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do not believe that one cen disseciate the ideological
forms of masculinity and feminity, in their historical
specificify from either the material basis of patriarchy
nor from the cless s‘tructure".11 Social and biological
reproduction thus constantly reinforce one another. While
biological reproduction is characterized by mondgamy,
petriarchal household, ddmestic sexual_division of labour
relegating women to an inferior status, social repro-
duction charactefized by class and sex segregation is mere@ .
. an extension of the domestic division of labour._ Un-
fortunately, productive work or social reproduction with
its masgculine association is considered superior to re-
productive work with its female association. To justify
the superiority of social production the law of nstural
instincts and interests of human beings is frequently re-
sorted to. This legitimation however, is not natural but

soéial.

In keeping with this view women's education has lar-
gely been marginalized as pointed out by the feministse

We shall now proceed to gpecifically discuss the. liberal,

marxist and radical feminigtsgs's views on education while
keering in mind their overall theoretical framework which

we have discussed earliere.

——

11. Ibide. o 30 - .
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The liberal feminists, drawing from the positive_em-
piricist paradigm have as their goal = 'a just society'.
This just society can be brought avout only‘through ing-
titutional reforms. Intellectual talent is not the pre-

rogative of a few males but a variable that can be expan-

ded to include both males and females through social le-
gislations. They believe in the "ingtitutional redistri-

bution" model of the welfare state.

Education ig seen by them as an active engine of
equélity, humanitarianism and social justice and this
"Jugst society" can be brought about by the active inter-.
vention of -the state in the educational field. They argue
thatA"equalized opportunities "for edﬁ%ation will mean tg?t
most women and many men will actualize their potential fer
rationality more fullyvthan they do at present, so the
differences between women and men in the development of
their reascn as we;l as other obserGgg psychological dif-
ferences btetween men and women will diminish and possibly

< =

. disappear®.’©

The existing system of education was however a far
cry from this ideals It was sociall¥ unjust, extremely

inefficient, and potentially divigive. It denied a fair

12, Alison. M. Jaggar, Feminist politicg and human nature ,
Harvester Press, Sussex 1983, p.30.




share to women and was sexiét, as all other feminigts too
opine. Legislations in the.educational field would lead

to the eéﬁe educational opportunities for béth sexes and
attempts to forcibly impose masquline or feminine charac-
teristice would have te be done away with. "There wonld
not be the current extreme contrast betweén legical in-
dependent, aggressive, courageous, insensitive and emo=-
tionally inexpressive men and intutive dependent compas-

13

sionate, nurturant and emotional women. Instead every

individual would be free to pursue any virtue. Gendered

To br?pg about guch a situation education should aim at

uncovering irrationality and discrimination against women
which can be achieved by writing non-sexist beoks, seeking

access to media, gitting on committees, investigating and

improving status of women and finally pressing for legal

reforms.’

The liberal feminists as we have.noted eérlier have
an abstract view of rationality: They see men and women
as working together for the achievement of this just and
rational society and thus presuppose existence of collec-
tive or shared norms orienting human beings to achieve

their ends in societye. This however ig unthinkable in

130 Ibido 11-39'



in the lizht of exieting facts. Conflict and social dis-
tﬁrbance predominate, thch Bernbaum rightly notes when

he says that "new knowledge, changed paradigms are #ot to
be judged by their relevance to an external reality and
their eccuracy in facilitating a description and an under-
standing‘of that reality, but in reization to the interests
and powervof those who create and uge the knowledge.14 As
we have already noted in the previous chapter the draw-
back of the liberai feminiéts is that they hold the ex-
istence of an external reality independent of human inter-
pretation which is untrue. The education system is indeed,

conditioned by the wider social structure as.the Marxists

and Marxist feminists opine. .

The‘Marxist feminists use pre-defined categories and
view the educetion system on the vasis of these categories.
Thpy firet offer an account of the education sysfem underxr
capitalism and tkhen proceed to suggest measures which will

do away witnh the £

b
4
(11

2
{

cte of the capitalist system of pro-
ductione. Since the capitalist system of production re-
quires the continuous production of both forces and re-

lations of production it requires the active colléboration

14. Bernbaum in David Reynolds and Michael Sullivan,
Lfowardg a new pocialist sociology of education,
University College, Cardiff, D174
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between the basge (economy) and the other supergtructures
(religion, femily, education etce ). The reproductién of
skills requires & technically efficient but a submiasive
labour force and this in turn necessitates the existence
of.an educational system which effectively socializes the
- working class and the ruling class to assume appropriate

future rolese.

"Fach group is provided with the ideoldgy to suit
its role, yet the mechanigms, whereby this occurs are
disguised by the apparently neutral character of the
80h001"01§AwEhis line of argument has been pursued by
Louie Alth@;éer, Antonio Gramscii, and Semuel Bowles and
Gintise. Educatien is not as necessary for the revroduc-
tion of -techrnical gkills as it is fer relating its social
structure, to the forms of consciousness, inter-personal
behaviour end persopality it fosters and reinforcesin
students. Expleocitation has to be disguised apd this is
aptly provided by the educétional-syetem which produces
a highly motivated work force for the lowest possible wages.
"The‘effect of school organization and curricular struc-

ture can not therefore be dissocicted from the overall

divigion of labour both in reard to paid employment and

15. liichelle Barrett ¢ Women's oppression today - Pro-
blemg in Marxigt Feminiegt anelysis , London, 1980,
po1160
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and within the family".

The Mafxist feminists in keeping with'this tradition
try to “explore the relatiop between organization of sex=-
uality, domestic production, the household and so on and
histﬁrical chanzes in the mode of production and asystems

17

of apDropriation and exploitation”. Tﬂey concentrate

on women's ovppression ih the capitalist system which
necesgitates the study of gender in a historical congext.
It must be noted that sex and class divisions are, inter-~
woven together and yet autonomouse. Using the Althusserien
approach Ann Marie Wolpe thus argues, 'there is eees @=
necegsary disjunction between the "reguirementas" of£;§:
economy and the range of skills, the educational sy stem

can produce".18 o e

Since capitelism stresses the profit motive,. . unbrid-
led individual educational achievement is a necessary pre-~
requesite to prosper. In contrast under socialiésm educa-

. - a” - 3 - - -
tion will be collective enterprise since cooperation is
A
the essence of socialism, not aggressive individual
achievement.

The Marxist feminists call for universalization of

16. 4Ann Marie Wolpe - "HEducation and the gexual divisien
of labour" in Annette Kuhn and Ann Marie Wolpe, =-
Feminigm and Materialism , Routledge and Kegan Paul,
1978, ppe«325-326.

170 Tbido P'9'

180 Ibid. p.119.
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‘access of education irrespective of sexeg which in’turn can
leaaﬂtd united political action of the working class. The
victory of the working class through collective education
wonld automaticelly ensure women's liberation. The
‘gocielistic revolution is the key to the fulfilment of

women's potentialitiese.

The Marxist feminists however transpose on to the
divigions of gender a theoretical frame~work which has

been conceived along cless linese« They must then, first
regolve the question eof éhe relationghip of the sexes to
the class structure before dealing with the question of

education.

The radical feminigts like the others do believe
that the school differentiates between sexes labelling
children. to correspond with the wider reality. This male
bies has to be removed and a distinctively female pers-
pective of education is advocated. Such an education will
“helb women discover their real needs and begin teo fulfili
their potentialitieé so long repressed by';potvkwchy. L
deveid of hierarchy".19

Bducatien is to be an active learning process where
women are engaged in learning about themselves and the

world in an atmosphere of trust, dignity, honesty and

support. Te thie end thev sdvecate individualigtic forms

—

19. Jaggar n.12, p.268.
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perasonal experience to facilitate consciqusngss raising
groups. This will help demolish the myth of male supremacy.-
Radical feminiéts have concentrated on a wide variety of
educational projects wihich range frpm automobile mainte-
nalice, accupressure message, karate to feminist pelitical
theery. The& have businesses, booksg, restauranté, clubs,
filmg, poetry, painting, sculpture all of which are aimed

at highlighting the women's perspective.

By building slternative educational systems "radical
feminists pursue what an anarchist would cell the "hollowing

out" of the patriarchal systems".20

These feminists however divorce themselves from the

male world and hence their“views are as much distorted as
the male world view. The lack of a theoretical pergpective
on the educat;onal syestem and the call for uncontextualiged 3
individual forms of concioﬁ;ness further, Eomplicate the

problem.

Eaving_discussed the feministe view-point on education
it would be worthwhile to note that women indeed, have been
confined to the liberal erts anrnd domestic sciences while
men's education aims at Preducing gkilled man poWer.‘ The

-

. o
approprlateAexpected behaviour of each sex gets reflected

20. Jaggars. n.12, pe281.



in academic disciplines which is fvfther legitimi~=d b-r
the hidden sex-bias~d curriculum, unconsciors maniprlation
of teacherg and so one. An entire edifice of mchool culture
19 then built on such gendered notions of inequélity. A

“number of studies have been carried out which voint to this

trend. It is not our intention to present a full review of

oduced
the extensgive literature all over the world concerning the

A
existence of gexist biag in education. Rather, our purpose
is to point to the simpilarities in evidence and, the way
in which treatment of both sexes seemsrﬁo be based on an
assumptiéh of "natural differencies®.

Evansz1 illustrates an elusive form of gexism in
Augtralian primary aschoolse. Clasgsroem interactioﬁ,
curriculum and teaching materiasls are discussed in terms
of the role they play in gender congtruction. The importe
ance of understanding and foéusing upon the taken for
granted gender assumptions of clags—room life is alge high-
lighted by Blarricoates.22 She points out how teachers

perpetuated dominant ideologies in observed class-room dis-

21, Terry Evansg - "Gender differentiastion and interaction
in Augtralian primary gschoolg" in Sandra Acker (étaly
World year “book of education 1984, Women and Education
Kogan nage, London/Nlchols Publishing Company,

New York 1984, pps 90-99.

22. Katherine Clarricoates -~ "The importance of being Erngst
Enma, Tom, Jane the perception and categorization of
gendexr confirmity and gender deviation in primary soc-
ialization" in Rosemary Deem (ed) bchoollng for Women's
work - Routledge & Kegan Paul Ltd., 1980, pp.26=41.
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cussions. Mary Fuller>’ too arrived at a similar conclu=
gion that teachers' professional commitment to fair dis-

tribution based on merit is suvperficial.

Bushwells24 field work in North England show how subtle
interpersonal messages reinforce and reproduce dependency
relations. Her case studies of a 'sponsored boy'! and a
'nurtured girl', acquiescent girl and invisibie girl are
evocative=leading to aldifferent kind. of understanding from

the harder statisticael evidences. So ig Liewellyn's 25

examination of #&ingle sex schools in England. Both con-
clude that girls' response is structured according to the

wider gocial and interpersonal relations between sexese

.

In escence, gender'typing recurs in the official currie -

culum, teaching materials, organization of subject choice,

teaechers behaviour both inside and outside the clags-room, - -

23. Mary Fuller "Blaeck gzirls in & lLondon comprehensive

gchool" in Rosemary Deem‘(ed) Schooling for women's
work - Routledge & Kegan Paul Ltd, 1980, pp.52=-65.

24« Carol Buswell -~ "Spongoring and stereotypi in a
working clags enzligh gchool", Sandra Acker zetal)
World year book of education 1984, Women and Education

Kogan page, London/Nichols Publishing Company, New=-
York, 1984, pp. 100-101<

25 Mendy Llewellyn - "gtudying ~irls at school =~ the
implicatione of confusion", in Hosemary Jeem (ed
Schooling for women's work, Xoutledge and kegan Paul
Ltd.. 1980, pp042-51 .
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the hidden curriculum of traditional assumptions, unques-

tioned expectations and codes of behaviour as Jacquetta

26
Megarry points out.

Women gain aftention on}y when it would be impossible
to leave them out. such as a discussion of domeéstic life
which would obviousgly involve the role of women. When
females do anpear in paid employment they are portrayed in
a very narrow range of low status jobs with limited brosjw
pects (lic Donald 1980). The end result is disenchantment
with education for women. It must however be noted that it
is not stereotyping which causes educational indifference:
‘but rather an irrelevant curriculum which_géils to interest
women who are already alienated from the learning processe
A distorted view of womanhood is thus prometed. It is sug-
gested that the implicit thémes with their positive evalu-

ation of everything male and devaluation of enything female

at best fail to challenge the sexist attitude in children
and at worst actually encourage the development of sexist
prejudice. Dale Spender while referring to language ag e

major instrument of trensmission and acquisition points out

26. Jecquetta liegarry - "Sex, gender and education" in Sandra
Acker - World year book of education 1984 - women and
education , Kogan page, London/Nichols fublishing com-
pany, New York, 1984, pp.14-28.

27. wale spender (1980), in Arthur Brittah and lary saynard
‘Sexism Ruacism and Oppresgsion. , basil Blackwell publi-
cations, 1964, p.164.




to the 'rule of sgemantic derogatipn' according to which
women's language acquires a negative and often sexual con-

notation while male language is superior. Simone de

_Beavoir alco elaborates on this when she remarks that “man
represente both, thé pogitive and the neutral,‘as indicated
by the common use of man to designate human beings in

general whereas woman represents only the negative defined

by limiting criteria without reciprocity".28

All this leads to the fact that "it is not sinmply
sexism which is being transmitted here nor just the be-
nign signalling of the existence of two complementery
gendaer rolese Hather girls are learning that the rela-
tions between the sexes are power relations where men are
dominant and in control,while womén are subordinated and

29

inferior".

Ae Stanworth puts it "class-room interaction, the

L)

way in which pupils and teachers relate to each other <oz

m

not merely transmit beliefs about the suverioritv of one

sex over the othecr, but actively serves to give such be=

30

liefs & concrete foundation in personal expericence'.

2C. Jirione cde Beavoir = The second sex: Harmondsworth:
Penzguin 1982, p.15.

2¢. Brittan and llavnard. ne3, ».165.

30. wtanworth in Brittan and Maynard, n.3. pe.166.



Thus both marro and micro studies have conclusively

proved the status quoist nature of the educational svstem.

The Present chapter has elaborated on three diffe=
rent but interrelated aspects of education of women and
has substantiated tihese vieys with micro level casgse stu-
dies conducted all over the world pointing to the covert

and overt marginalizaetion of girle in education.

The liberal marxist and radical feminists offer di=-
fferent stratesies for the redressal of wémen's oppresg-—
gione. They are houvever, unanimous about the existence
of a distorted world view of women. Thev are also agreed
in condemfiing the classical theories for their margina- |

lization of women and focus on class analysise.

The liber:zl feminists lay down an abstract condition
of rationality and opiné that legislation is the means
to arrive at this retionalitye In contrast lierxist femi-
nists wnile taking cognisance of the sex and class nexus
argue that all knowledge being socially conditioned, fhe
clasgs system has to be done away with to achieve women'é
liberation. Finally the radical feminisfs with their anti
male approach call for(consciousness reising througﬁ th.e

educational system. In ériticising all these three appro-

ches to education we huve argued that all of them regress



either into crude materialism or naive idealisme. What

ig needed is a balance between these extremes. an edu-
cational'system with open access to both sexes, retain-
ing the rationality and content of thé bourgeois culture
but not its values, believing invinstitutional reforms

of liberal feminism but not ité abstract notion of ra;
tionzlity, and taking consciousness raising ésvone of the
many meang to achieve a sexless educational and wvalue

system but discarding the anti-male, ahistorical appro-

ache We shall in our alternative paradigm then, argue

for a view point which recognises the interplay between
the sexual division of labour and the repnroduction of
capital. But before this, we need to look at the Indian
wonmen's movement and educational systeme This will heln
in putting the substantive issues in a clearer perspec=-

tive.



CHAPTEK - III

FEMINISM AND_EDUCATION -~ THE INDIAN PERSPECTIVE

In this chapter an indepth analysgis of the

‘relevance aﬁd implication of women's education is attempted
in order to determine the progress of women's movement

in India. PErior to this we shall dwell on the orthog-
enetic a:.d heterogenetic socurces whi_h have influenced
women's education directlv. In doing so we shall keep

in mind In&ia‘s cultural, familial socio-historical

and politico=-ecornomic conditions and try and relate issues
pertaining to women's education simultaneously. We

shall conclude by arguing that inspite of the subjuga-

%

tion of women by the educational structure, women to
in India have become conacious of their opvression and

"a vigorous if uneven women's liberation has taken shave
in India. A whole range ¢f women from different classes,
castes and commurnities have participated in thies movement

along with activiste drawn from a variety of b%olitical

. 1
trends, porties and groups" .

The Indian educational svstem as well as

other aspecis of development by and large, are the

1. Jail Omvedt - "lUomen's llovement : gsome ideologsical
§.e . . g o v
~debaten;inSunitu Kothari&farsh Sethi (ed) = Lokayan
Bulletin, 4:6, 1986, D35
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legacy of the coloxial past. The recson for this
predouinance of the Ra. on t:e country's »nolicies

end planning even after Independence could be linked
with the hiétorical conditions under which India
achieved freedom.Indian independence waAs achieved
through a national movement led by a2 powerful alliznce

of the lendlords and capitalists which could not.deliver

the necessary historical blows to bring radical social
transformation"2¢ Even after Indeperdence India wes
influenced considerably by western ideology and vadues

resulting in modernization which wase "more Qf an
artificisl graft on the body of traditional economy
than é metamorpﬁoeis of the latter through its own
innéte compulsions"S.

The edvcational system in both, pre-indevendence
and ﬁost-inde?endence Indin, hence in keeping with the
colonial volic, served +the intéréets of the rulersg
alone. Suck an educational system advocated the "trickle

down" theory by which a esmall section of indians involved

in the smooth running ¢f szdministration benefitted. Thus

]
t

2. Beleji fende, "MWomen's_ edveation" in socdal scientipt,
vol. 13, ho. 10=11,1905,p=11.

v

3¢ Mirmala Danerjee, "hodernigation and llerginaligction"
in .goegiel scientigd - Vol.13,1i0.10=~11,1985, p.49
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only 16 percent of the total population was literate

by 1947« The number of educated women during the

game period was practically negligible.

The rezsgon for this is "that the demand for

women's education arose as a concomitant 6f the
social reform movement"4. The other important agents
were the christian missionaries and the British -
government. 41l the three azents saw education “as
a‘necessary condition forwmising the status of women
in so;iety, for improving the quality of family life

~

as also for strengthening the bonds of traditign and

the family as the chief unit of social organisation“s.

It was felt that "denial of education &nd early merriage

prevented the development of the personality and rational-

ity of women, stunted and crippled personality. affected

4. Karuna Chanana Ahmad, = "The gocial context of women's

education in Ipdia =~ 1921-81, Tentation formuletions'
5. Usha Nayar, "Culiturai roots of o i atterng of

women's education in Indiea" in Susheela » ‘Homen'sg
oppregsion = patternsg and pergpectives Shakti books,
1965 ,p.54.
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the harmony of the family atmosphere weakcning the
bonds of the family"sa The well being of the family
being predominant, women's education in India naturally

made slow progress.

The first‘wave of the women's movement which was
initiated by social reformers concentrated oﬁ the
elimination of social evils such as eketitien—of sati
(1829), child marriage, polygamy and dowry while at the
same time concentrating on wnmeﬁ's education. Hany
institutions for girls came to be esteblished due to
individual and institutional efforts". A4s Arya Semsj,

Dev Samaj, Sanathan Dharam Sabha, the Khalsa Divan, Rama
Erishna ﬁissisn and & host of other religipus organisations
"funded female education and created an atmosphere favourable

fﬂ’ .

of education of girls, the fear of convergion gradually

receded. It should be reiterated that "the majority of

- - el
the rel

crmers, wanted to improve the positicn of women

within the femily as wives and mothers, not to expand

their role in society eseeee . Thev were of the view that

6. Susheela Kaushik (ed) -~ ¥Women's ovnpregeion = natterng

and perspectives . Shakti books, 1985.v.54
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improving women's capacity to fulfil their familial

roles would strengthen tﬁeir influence on their sons

and daughters and help vperpetuate the authority of the
teaditional family and its values"7; since women were

fo.r better carriers of these values". Educating a girl
thus memant educating an entire family. Swami Vivekananda
‘too wanted Indian women to grow and develop in the

foot prints of Sita - the ever patient, pure and faithful
sufferer who never ;eturned injury. He says "it is only
in the homes of educated and pious mothers the great men
are born”.8 He also adds "Even after marri;ge and entering

the world, the girls,educated =—===-- will inspire their .:

husbands with noble ideals and to be the mothers of heroic

- 49

sons .

Such unflagging campaigning of leaders in courae

of time brought forth women like Swarnse Kumari, Sarla
Devi Choudrani, Pandite Ramabﬁ,Ranaﬁe, Rukmabai, Laxmi
Charndraverkar, Shantibai Randiker. Anandibai Joski,

Francinhae and Cornelia Sorabjee, Annie Besant and .

Kaghibai Naurange who dedicated their lives to the

.7.. Vina Mazumdar,"whither ;. women's movement in India"?
ihIndian and Foreigzn Jeview Vol.14, Lko.3, 1976,p-21

Be Swami Vivekanandg, Cur women , Celcutta, isdvaita
Ashram 1982, pe24.

90 Ibid. p0310
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upliftment of womens. "These women leaders continued in
the tradition of the reform movement, skillfully using
traditional esymbols, religious feelings and rationalist

arguments for propogating their cause and,set up educe-
tional institutes and homes for distresced and socially
gtismatised women. Like their reformist male. patrons,

they too believed that the revitalisation of Hindu

society required educated wives and enlightened mothers"

By . the turn of the century women waented to establish
ofganizations which concentratea exclugively on women's
problems and thies was welcomed by therIndian National
Congress. But it was Gandhijis'! leadership that really
”facilitated the rise and growth cf women's movement in

11

the country" .. "He was not a feminist or & suffragist

in the western sense“12 but he advocated equality of

10+ Nandita gandhi - Yyhe Pmergence of jgutonomous wamen's
groupg in Smitu Kothari and H arsh Sethi, Lokayan .
Bulletin 4:6 1986,p.85.

11« Radhakrighne Sharma, 'Nationaligmegoaéial :cform
and Indian women- Janaki Frakasan, 1981, p.51.

12. Tbidop~51o

10
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sexes and saw vwomen and men as performing complementary
roles in society. In the nationalist movement of the
early twenticth century, he devised a vrogramme for
women "in a wzy thet they could remein at home and

13

s5till contribute to the movement" e redefined women's
~roles by ralsing degraded feminine gualities into virtues
erd looked «t them as the very embodiment of non-viovlence
and goerifice. whus he mude it possible for women to

perticipate in the netional struzgle. "iie made the vital

shift from the reformist tradition which saw women as

objects to projecting them as azents of transformation

W4

their own and the nations As a result of his efforts-

. . . . 4 PR
women participated in large numbers in the nonecooperztion

a::d civil disobedience movements. It should however be
noted that the leaders of such women's movements were

often from upper midcéle class having a liberal outlcok.

sl

We thues have women like Sazrojirni Naidu, Abala Bose, Hansa
Mehta and Kemladevi Chattopadryay who led the women's
novement in early twentieth cernturv. Many other womgn

like Bina Das, HKelwane Dutt and Sushila Devi took to

13e¢ lMadhu Krishnan - "Gandhi or Women", Economic_and
Political weelkly,bombay, Oct.5&12 1985, p«1695.

14« G-;‘ffandhi - n.12,p.86.
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took to terroriesm with the hove of liberating their

mothefland.

Before 1917 mény organizations euch as the Tadies
Am=sociation (1886) Sharda Sadan (1892), Seva Sadan (1909)

. and Bharat Stri Mandal (1910) were established but they

were all. regional in character. The Women's India

Associétion (1917) establishéd by Dorothy Jinarajadesa,
Margaret E. Cousins and Dr. Annie Besant was the first
organization whose z2im to be All India in scope, to
band together 2ll1l categories of~Indian women for mutual
service and ﬁelfare of the country. Subsequently in
1527 the All India Women's Conference wcs established
undéer the dnitiative of largaret E. Cousins. This

wacs the beginning of a coordinated homogenous all India
womanhood having its own ideology and programme. The
organizatio# initielly stgrted as & forum for educational
- refcrms and gradually wiuened its scope to include all

a.eas of women, children and humanity at large.

Despite the efforts of social reformers, christian
missionaries, and the consequent awakering of consciousness

amnong wvomen, their education avpeared "to have been an

auxillary development of education of men and the rise
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of colonial bureaucracies.

western education which was purely academic

The development

of edueativn

in character

had the limited especific purpvose of filling up lower

and middle rungs of admiristration by men of the

colonized societies. YWomen

<

conegidered for these posts;

were not even remnotelv

in any case , women of

the upper sociuve=eccnonic strata (from where men entered

mcdern education) vere =till

A

“Education_had become a

the riontague Chelmsford reforms in 1919.

o

Byarchy was introduced ir 192

under dual charge“16 by this

and the British government 1

education. A number of commi

Commissior(%1916), Montford report (1921)

~Committee (1929) stressed on

a

in the creation of

argued that "the education of

W

es will make avail

nigher stas

15. Keushik, neb6,v.54.

16e AMG, Next,De2e

modern nation.

15

home~«bound"

transferred subject under
Thereafter

1 and education came

time the Indian cctivigts
to woﬁen's

ent ope:xn subnport

seions such as the Sadler

and Hartog

the need of femele education,

The Hartog Committee

woumen esgpecially in the

able to the country a wealth
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of capacity that is now lergely wasted through lack
of opportunity. It is only through education that
Indian women will be able to contribute in increazasing

measure to the culture, the idezls and activities of

the-country."17...- . :

Between 1921«22 and 1939«40 there was a definite
increzse in the number of institutions of girls but by

1946-47 there was & decline in their number.

TABLE - I

Number of Institutions for girle(All types)

Year Number of institutions
1921-22 , 23,517
1926=27 27,756
1931=32 33,969
1936=-37 33,989
1939-40 . ) 34,564
1946<47 28,196

Source: Quoted from Karune Ahmad, "The social context of

women's education in India, 1921-81: Tentative-formulatiwag

in wgg} Frontiers in education,® VOl-XVy-Np.3,Ju1y;
September 1985.p=7

17+ Hartog Committee Report (1929) Quoted in the Report
of the ALl India Women's Education Fund, 1920,p=11.
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During the same period the number of girls and ‘boys
enrolled in institutions also rose steadily as can be
seen from the table.

TALOLE -

-Number of pupilg by gex in all ingtitutions

Year ‘ Boys Girls
1922 69;62,928 : 14,24 ,422
1927 93,15,144 18,42,352
1932 1,02,73,888 34,92,649
1942 : 1,22,66,311 37,226,876
1947 1,39,48,979 42,97,785

Source:; Queted from Karune Ahmad, - "The social context

of women's education in India,1921=81: Tentafiye Formula-
.

tions in New Frontiers in education, Vol.XV,No.3, Jily-

aves

September 1985,p¢7

Taking tablés 1&2 together we obgerve that despite
the decline in educational ingtitutions for girls, their
enrolment increasged steadily. Possibly single sexed schools
were replaced with co-educational institutes specially at
the primary and higher levels of educution. "Thig is

confirmed by figures on enrolment in co-educational

18e¢ Quoted from PEI,1937=47,Vol.2, p.361 in Ahmad ned p.7



e 6¢ ¢es e o

ingtitutions rose steadily rising from 35 percent in

1921=22 to 54.6 percent in 1946-47”18. At the secondary

level the number of girls studying in. girls' schools was

) highgr. So was the case in.special, vocationalAand
technical institutions. It is also to be poted that
ingpite of the increase in women's education, the gap
vetween the two sexes was unbridgeableaat all levels.
"For every 100 boys in 1946-87 there were only 36 girls
in primary schools, 22 in middle schools, and 14 in
high schoolsy, 7 in colleges of professional education
and 12 in the collegés of general eduecaetion. On an
average theire were 30 éirle perx 100 boyes in all educa-

tional_inqgitutions"19.

V¥oment*s education was further confined to urban

areas only and rural areas were badly neglected. This

was because of the government'!s policy to rely on private

efforts. Thus neerly 50 percent of the girls' schoels

were private institutions at the dawn of India's indep-

endence. There was also no suitable machinery to deal

18+ Quoted from PEit 1937-47' Vol.2, pe361 in Ahmad n.4 peT

19. Quoted from India 1959, p-28 in n-4,p.8
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wi?h the problem of women's education. ILastly lack of
funds was the gréatest stumbling block in furthering
the cause of women's education. Thus inspite of the
several gains which included women's heightened cong=-
ciousness it has to be admitted that the pro.ress in the
field of women's education was inadequate and imbalanced.

.

With the attainment of lIndependence "Eguality of

sexes" has been incorporated as & constitiuticnal prov-
igion under Articles 14, 15 and 16. Articles 38, 39
and 42 of the Directive Principles of state policy also

aim at social justice. The Indian constitutionhas thus
heralded a secial revolutioﬁ by guaranteing social and
political eguality for womenin free India.- "The cautious
-policy of the British government was replaced by 6ne of
rogitive and agsertive position vig-a -vis women's
education"20. The major issues confronting women's
education at the dawn of independence to gucte Neera
Desai and Vibhuti Pate121w€m P

(1) twomen's illiteracy (2) widening gap between béye_
and girlsfeducation (3) regional imbalances (4) womeu's

enrolment in limited faculties of higher education. It

20. Ahmed, n.4,p=8

21+ Neera Desai and Vibhuti Patel ¢ Indian Women -
Changing Re-lities ,opular Prakasam 1985,p.26.

wh oo
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weculd be no exaggeration to say that #he India is

confronted with the same issues even after 41 years

of independence.

Taking eazch of these issues separately, we find
that in 1951 when the country launched its first five
year plan for National Development, the literacy rete of .
wvomen stood at T«93 percent while among men it wase 24.95

percent. It was 18469 percent in 1971 and 24 .88 percent ,

in 1981.

Literacy xate of bhoys and gixls for the period 1951-

TA",-"" "

Year % of total population % of males % of females
1951 1667 A 24.95 , 7493
1961 24.02 34444 12495
1971 29.45 39445 18469
1981 36617 46.74 24 .88

Source:= Provision population totals =~ Paper I of 1981 census.

The gap between rural and urban female literacy is

extremely high. The 1981 census reveals that female literacy

in rural areas was 17936 percent cdmpared to 4782 percent
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in the urban areas. The number of female illiterates
has been increasing steadily from 185.2 million in
1961 to 2416 million in 1981. This wesns that nearly

75 percent of the total female popilation of India is

illiterate.

The eurolment figures for the two sexes also

indicate a wide gulf. "Over 55 percent .girls at
_primary level, more thanr75 percent at the middle.

level and more than 85 percent at the secondary level
are out of schools. The corresponding figuresfor borys
are 20 percent at primary, 57 percent at middle and..T1.
percent =t the secondary level"22. Reneved effert;<have
been made to retain and enrol an increaged number of girls
in schools. oLy the end of the gixth plan i.e. 85=86-—-
363 lakh girls were enrolled as compared to 528 lakh boys
for the sume period. In the field of higher educzfion
women's enrolmént to total enrolment has consiaerably

iuiproved speciall; in cocumerce, science and education.

The table given below indicates the sex ratio (number of

women per tThousand men) of frculty wise enrolment during

the decade 1971=81,

22+ Pande, n.2, pe.16.
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TASLE = 4.

Sex ratio of faculty wise enrolment

1

Year Arts Science Com. Edu. Eng/Tech ledi Agri Vet Lo
' Sc.
. ,
1971=-72 502 250 37 605 11 284 10 9 56
1981-82 619 401 200 934 47 354 36 45 75

Source: Quoted from XKarune Ahmad, "The social context of

women's education in India s 1921=81: Tentative formula=-

-~

tions,"™ in New Frontiers in education,"Vol.XV,No.3,
July-Septembe; 1985 .

Regiohal imbalances existing in pre-independence

India continue to exist in the post-independence period

RPN e

also. The Deshmukh Comnittee report, Report of the

Committeémﬁn the astatus of women, and the recent new
education poligy have all pointed to regional imbﬁalances
as impe&ing factors in women's education. This uneven
rate of progress is not only true between states but elso
'"petween di“ferent levels of educationvin the same state.

According to 1981 census Rajasthan(11.31), Bihar (13-58),
medhye irradesh (15.33), Uere (14.42), w«nd Arunachal

- -




Pradesh (11.02) have maintained low performance at all
levels while Chandigarh (59.30), Mizoram (52.57), Delhi
(52.56) and Kerala.(64f48) have a high level of female
literaéy. Other gtates such as Andhra Pradeash, Assam ,
Maharashtra, Karnataka, Himachal Pradesh and Tamil Naéu
have made rapid strides in prigary and secondary educatione.
"1f we were to take the percentage of enrolment in the
rélevant age group as an indicétor, the gap between the
boy's and zirl's education in claases 1=V is very wide in
Bihér, Gujarat; Rajasthaﬁ and U.P in 1977~78 and least
in Kerala, Maghalaya, Manipur, Punjab. Tamil nadu and
Maharaehtra are some of the states where it is not very

wide (India 1981 : 186). At the secendary stage, Kerala

3

and Delhi have the least gap. The maximum percentage of

girlg in the relevant age group (25.3 per cent) I - going

to college (general education) in Chandigarh and Delhi is

gsecond (15.7) in this regpect. In .Delhi, the proportion
of girls who are going to these colleges is higher than
boys (14.6). Thus what strikes one is the continuity in

the regionel variation and the differentiation by level

—

23

or stages of education®. One thus sees regional varia-

tion in educational expansion of women.

25 Al’unﬂd, no4, po12o



The plea for differentiated curricules was made by nu-

merous commissions in pre-independence India on grounds of
expediency.v The view wag that a differentiated curriculum
should be introduced in order to suit women's ﬁhysiologi-

cal and peychological make up which is different from that

of men. HMayhew, Chiplunkar, Siqueira24

and other inclu-
ding the All Indian Women Conference algo argued for ée-
parate curriculum for both sexés. Indianization of educa-
tioh necessitated the view that girls were to be efficient
house-wives and hence learn feminine subjects such as
Hygiene, domestic science, music, needle work and home sci-
ence while physics, chemigtry and maths become masculine
subjectss The majority opinion thus, favoured the repre-

sentation of women in their traditional roles in confirmi-

ty with the past.‘ The subseégquent committees such as the

Netional Committee on Women's Education (1959), Committee
on the differentiation of curricula for boys and girls

(1964) and Education Commission (1964=66) continued to hold

thig line of argument. "The Report of the Committee on the
status of women, 1975 is the first official report to

question some of the assumptions underlying the debate on

24. Ahmgd Yerunaz, n.4, p.20.
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the need for differentiation of curricula for boys and girls.
This committee‘briefly gums up the historical backe~ground

‘on this issue in the following words:

"These arguments received official support and became

a part of the govenment's policy towards women's education.

Starting with the Hunter Commission of 1882, most govern-
ment committees on education accepfed the validity of the;e
argumentg. This position remained even after indepgp-
dence and resulted in certain subjects being regarded as
speciaelly suitable for girls. Home /domestic science,
needle work and fine-arts thus came tq be regarded asg ex-
cluesively girl's subjects in schools., Mathematics and
science on the other hand, were regarded ag too difficult
and unnecessary for'girls and were, therefore, kept op-
tional. Consequently, a majority 6f girls' schools did not
provide the%facilities for teaching ef sciénqe and mathe-

[
matics“.2)

s = n e e

This committee recommended common courses till class
ten, differences in curricule in the secondary stage coup=-
led with work-experience which would be meaningful to both
sexes at the university stace. The homesgcience courges it

said; "should be revised to meet the general as well zs

250 Ahmad, n.4, p-230



the vocational needs of boys and girls. It elso argued in

favour of encouraging girles to taice up science and mathe~

matics".?6

nowever, the faculties of humanities, medicine and
education are still preferred by women. Females outnume-
ber males in teacher training institﬁtes espeéially in
the primary levels but higher education is dominated by
male teéchers. vAgain fine arts are dominated by girls as
compared to boys. One can conclude that the "education
of women is, in general, status quoist and does not equip
them for anything but primary teaching or low level white-

27

collar work".

Sex biag in school-curricula further reinforces the
male-female dichotemy. N.N. Kalia in his "Sexism in Indian
education:The lies we tell our children" undertoek a re-
search on the NCERT and CBSE text books and coencluded that
the biographiés portray women in a very poor light. Even
if women's achievements are noted they are appreciated not
for their intrinsic worth but because they acted like men.
Sex stereotyped role of parents, husband wife relations,

control of female obtedience, house-hold decisions and ma-

260 Ahmad' n04' P0230

27 « Nayer, n.5, pe59.
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rital arrangementévwere all in confirmity with the existing
status quoist social structure. The educational structure
thus provided a fertile ground for the subjugation of wo-
men through different strategies such as gender based edu-
cational syetem; This observation is important as it
throws light on the effect of such education on women's

social autonomy.

This brings us to the effect ©f education on women's

emancipatione. Gender structures women's education and this
offers both, oppGrtunities and limitations for the women's
movemept. Women are marginalized in edﬁcation and exploi-
ted to keep the traditional.dichotomy between between
domestic work and labour. This dichotom&gis strictly waine
tained in = develbping country like Indiza which bears the
burden of nearly three fourths of its wehgg:population be-
ing illiterate. Education for women is necessary to de=~
velop "critical conscicusness%, "to actighd think freely
in?broader perspective, share and contribute in the stu-
pPendous tasikt of the progress of the nation. Educatioﬁ of
womenfolk can work as a two edped weapon which can push
worien forward towards the betterment of the nation ahd 50—
ciety and at the same time it can help eradicate—social
evils like dowry and eatisystem".28 Avallening thué hag

to come from women and through educatione.

2oe tioninder aumar Dhingra, "Let tnem beware of thneir
rignuts", Yojana Vol.32, Ko.9, 19¢b, p.36.
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1t is no surprise then, that womens organizations of

all ideological overtones have clamoured Ior free and fair
education for women. The period 1950's - 1960's saw a
temporary 1lull in the women's movement since this gene-
ration had no linksg with the national movement and was
extremely disillusioned with the state of the economy and
politicians in the country. Education had helped a number
of urben upper and middle class womén to come in contact
with a wide set of ideas from Paulo Freire, Mao Tse Tung,
Ram Manohar. Lohia, to Jaya Pralzash Narayan. Small women
groups disillusioned with political parties wanted to heve
alternative methods of‘organisation as “they begzan relief,
developmental, educational ahd o%ganisational wvork at

29

grass roots". "Thisg latent base of consciousness was
then, shaped by other influences like the western woiuen's
movément, the declaration of the International Vomen's
decade, the report on the status of women, the mathura

rape case, among other factors".jo

We are also asware of the fact that "there ig & ten-
dency to obeserve and describe realities in terms of con-

cepts and theories shaped in the context of western ex-

periences and to pases over the distinctive features of

29. G"C‘..ndhi, n012, p087o

30 Gail Onvedt, nel, pe39.
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31 This has grossly distorted the

non-western cultures".
multi-cultural realities of a country iike India. We
recognize the academicians ~-activists divide in India,
which_has contributed to the glossing over of the unique
socio~cultural features and hence we proceed to diétinguish

Indian women from their western counterparts along the

following linesi-

(1) Indian women in general express disapproval over
western feministes anger.

(2) Indian wemen have confused reaction to men as princi-

pal oppressors and the notion of patriarchy.

(3) Indian women have relative inability to control their

lives compared to their western counter-parts.

Whereas the western feminigsts had to fight for their
rights at every stage Indian women got meny of their rights
without much struggle. The Indian society is aléo thorou~
ghly hierarchical, in terms of age, sex, kinghip relations
and caste and such 2 structure has been maintained through
customs such as reverence to elders and the‘latter's ob~
ligations towaras Jjuniors \oﬁerating'mainly through the
joint-fauily), the philosophy of self-~denial and the sub-
limation of ego. The concept of "mother goddess" also

slorifies the concept of womanhood and 211l that is pu.e.

31« Suma Chitnis - "Feminigm in India", in Journal of
Canadian woman studieg, Vol.no.6, No.1, A York
university project.
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With the advent of western education the desire for
social reform and political liberation provided a. fresh
impétus to the cause of women as we have noted earli;r.
Independent India by granting "Equality of sexes" and
venacting 2 number of legislations solved the problem of
equality and freedom in principle atleast. Naturally,
Indian women are unabvle to empathise with the western fe-~

minists anger . Their reaction to feminism is that of an

alien strugglee.

Petriarchy being only one among the several hierar-

.chies, the consciousness of Indian women is not offended.
It does not even operate the same way as it operates in
other cultural contexts since the "typical patriarch" is
not a formidable oppresser. He too is bound by certain
rules -and regulat&ons gevérning the society and thus
abides by the decisions of his caste and age superiors.
This may include even females. "One cannot help feeling
that the concept of patriarchy is overly universalized

32

in current feminiam".

Legt but not the least, for a vést nunber of Indian

women the divide between sorrow and oppression is thin.

The mejor problems confronting Indian society such as

32. Ibldo po46o
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povertly, illiteracy and illhealth affect women directly
and the inability to control their own lives thus becomes

pronouncede.

Since the ethical and socio=cultural context of
feminism is different and unique to India, a frame~work
of theory and action spécific to this country has to be
evolved. This does not mean that one should ignore the
western influences on the women's movement which have pro-
vided the Indian society with deep insights. These in-
fluences interact with the Indian sccial structure simul-
taneously producing complementary and ‘contradictory

patterns of change.

The dominant influences on the Indian Women's move-

mént happen to be that of'Simone De Beauvoir, Betty»Friedan,

Ann Oakley and Germaine Grer. Their ideologies have been

reflected in the AIWC, Kalyani, Nari Reksha Samiti, Karmika

Mehilse Daksheatsa Samiti,self employed women'e aggociation,
’2'7.

and young women's christian aggocimtions:”” True to the

liberal ideology these women's organisations are refor-

mative in spirit. They do not challenge oppression of wo-

men but "render legal advice,counselling in family disputes

33. The ideological orientations of the verious women's
organicsations have been derived from their resvective
brochures.
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and hold meetings in educational institutions and diffe=-
rent colonies of the city to 'create awareness against so-

>4

cial evile and foxr women's own rightg".
Redical feminists like Shulamith Fristone, and Kate
Millet who hold patriarchy to be the problem have also
influenced women's movement in India. We thus have "Saheli"
"which is not anti-men since it accepte their support,
but it does not allow men to be membefs of the:.organisation.
It also talks of two classes that of Qén;and.wemen but in
recent time this organisation has shifted towards a Mar-
xiet feminist position demanding socialization of private
property.' Pinally we have the All India Democratic
Women's Association, National Federation of Indian Women
and Stree Shakti Sangathan who have been influenced by
Juliet sitchell, Sheila Rowbotham and others who hold that
the capitalist system is the root cause of women's oppre-
ssion. fThese kerxist feminist organisations in India aim
at the emancipation of women from casteism, untouéha-
bility, religious ortiodoxy and pogitively progogate dewo~
cratic ideas, sociaiism and secularism among women; They

expreegs their solidarity with the working class, trade

uniong, peasants, students and masses struggling for their

34+ Brechure of Kermika.
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rightse.

Apart from these, Neera Desai and Vibhuti Patel have

listed a few other organizations. They include:

1. 4Agitational propoganda and consciousness raising gro-
ups, also termed as Autonomous Women groupse. They do
not havé any political Eaéking though the members have
their own beliefsg. The& have-an important r§le in
bringing about social transformation among women thro-
ugh exchange of ideas, shaﬁed experienceg audio-visual

“'films, camps and workshops.
4

, L R . i
2. Groups concentrating on providing shelter and ser-

TR

*

vices to needy womene.

B Groups of professional women who concentrate on igsues
of promotion, harrdsment by bolleagues and bosses,
wage discrimination etce

4. Groups involved in research and documentation on wo-

men's issues. Both, academicians and activists be-

long to this group.

One should however note that inspite of the identi-

fication of issues %nd the increase in women's organiza-

tions, the Indian Women's movement in recent times has a

lot of unevenness in the extent of activities, program-

mes, strength of leadercship, societal response and level



of consciousness in varioué parts of the country. This
ig due to the fact that India possesées a complicated

gocial structure fraught with cultural va?iations, lop~-
sided economic development and social orthodoxy. as men-

tioned earlier.

It remains to be seen whether the various women's
organizations in the country can encourage a scientific
temper among the women of this country. The members of
women}s organis%fions must ensure that the voiceless are
allow;d to speak for thgmselves in their own idiom. Since.

women of these organizetions are often educated and cos-

mopolitan they tend to control the top end of a clearly

hierarchical structure. This takes us back to the queg-
tion of education for women. Education should aim not at
the limited empowerment of women (as it exists now) but
must enlarge its scope and reach the rural voiceless and =
faceless women who need to speai for fhemselves. Thus
women's movement has a long wey tc go in the Indian context.
To suin up we have discussed how the educational
strategies for women have been designed to conceal the
patriarchal and elitist valuwe sygtems. we have seen that
educaetion is by no meaﬁs a class-neutral concept. The

various women's organizations huve tried to expose the
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deficiencies of the prsent educational egystem apart from
attacking isguee that perpetuate women's oppression. In
doing so they have been able to identify issues perpetua;
ting women's oppression but have failed to redefine their
own functioning. They have themselves fallen victims to
‘the elitist bias which has been perpetuated by the wider
social structure. Thus, "trying to form e picture of the
wvomen's movement today is much like ‘looking through a
kaleidoécope, wiﬁh its many raoidly shifting patterns,
where every mobilé, colourful fragment is & significant_

35

part of the whole'. Fragmentation at this juncture
should be discarded in the interest of the larger process
of change. Féﬁinism today needs to be redefined in the

-
broadest possible terms to include all ranges of beliefs

and organisations in the Indian context. This necessita-

tes & healthy education system which will reach one and all.

35+ Rajni Bakshi - "On the wcomen'sg movement" in Smitu
Kothari and Hersh Sethi {ed) Lokayan Bulletin, 4:6
1986, Pogo ’




CHAPTER - IV

TOWARDS AN ALITERNATIVE PAXADIGM

Fritjof Capra in his "Tao of phyesics" quotes Wester.

Heisenberg who remarks "It is probably true, gquite generally

that in the history of human thinking the most fruitful

developments frequently take place at those points where
two different lines of thouéht meets These lines may have
their'roots in quite different parts of human culture, in
different religious traditions, hence if they actually meet,
that ig if they are atlieast so much related to each other
that a real interaction can take place, then one may hope

that new and interesting developments may follow".1

It is withvthis hope, that we prepecse to move beyond
the fragments of the theoretical perspectives enunciated
in the first chapter and explore possibilities for an
alternative paradigme. We shell then aim to look at the

- educational system from this perspective.

While there are certain feminist writers like Lisge
Vogel, Michelle Barrett and the proponents of "domestic

labour debate" who argue that.dn alternative perspective

1. Fritjof Capra , The Tao of physice, flamingo edi~
tion, 1975, p.1l. ’
/
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can emerge by expanding the scope of traditional marxism to
include the issue of gender (called marxist feminism),
thére are ethefs like Alisen Jaggar, and Veronica Beechey
who feel that a fresh insight combining materialist and
historical explanastions, class and sex cohcepts has to be

evolved (called socialist feminism)o

We shall not enter into the debate of naming this al-

ternative perspective, nor shell we disgcuss whethexr this
alternative view should be an extension of traditienal

- marxism or adhere te socialist feminism. We contend thet,
in the final analysig it is the addressing of traditieonal
marxist analysis tpwissues raised by radical feminism which
really matters. We also argue that the growing sophisti-b
cation within the "domestic labour debate" and issues -
reised by socialist feminigm hae blurred this dichotomy
and?fruitful elternative may emerge by synthesizing the

best ingsights of both.

The marxist feminists set out with the idea of cong=

tructing a unitary theory of women's oppresgsion and in

doing so broaden the scope of traditional marxism to in-

L]

clude the concebtvofﬁsocial reproduction". Out of thise

shared concern came the "domestic labouxr debate". Before

we enter into this debate it will be interesting to note
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the advances which marxist feminists have made over tra-

ditional marxisme.

They contend that "whereas orthodox marxist theory
had confined itself to an analysis of productive activity
and production relations, the task of feminists wuould
now be to enlarge these concepts to include reprodﬁctive
ac#ivities and relations of repvoduction“zo Thus the
same subject =~object model which‘is uged to explain the

production process is also used by mapyRists to explain
a highly intersubjective reproduction process thus
narowing dt:-down under the model of work. Vhile marxists

are aware of the production—réproduction dichotomy as

a historical process at one level yet at tther instaﬁcee
they universally generalize this very dichotomy as a

cross culturel phenomenon. The marxieté recognize the
histeorical and contingent nature of capitalist mode of
production which "defamilized"the economy and historically
"institutionalised a universalised system of exchangein

the production and consumption of all goods including

"3,

labour power itself They also recognize that the

family which wage closgsely interlinked to the production

2+ Seyle Benhabib, Drucilla Cornell (ed) Feminism as
critigue,Polity press,1987,p+2

3. Ibid, De4
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process became increasgingly a unit of consumption

but their crogs cultural generalisationg of historical

materialism contradict their socio-historicel approach.

Production as distinct from reproduction is faleely
universaliged across the gocieties thus obscuring the
fact that what we today cell reproductive activities(such
as childbearing and rearing)were productive in pre-
capitalist societiese Issues of class and gender were
thus inseparable in such societies « This then, is
the main reasdn for the marxists’preclusion of trad-
itional female activities like house-work. In order
to rectify this mistake marxistefeminists appeal

to orthedox marxists té eliminate the crogs- cultural
épproach and instead, follow the historical analysis.

more consigtentlye This would automatically bring

gender relations inte focus. The category of ®production"

-~

would then, have te be augmented with the category of

reproduction as Mary O'Brien says.

The dual systems approach advocated vy the

marxists i.e (the eeporation of productive and re-
oroductive sphercs) is useful>to capitalist eocieties
alone. The socizl divisions expresced by these categories
need not have played the same'significant role in struc-

turing gender in earlier societies, but care should be

P
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taken to gresp the categories in a hiustoericaelly changing
manner. Gender may have been structured by kinship
relations in pre~capitalist societies , bu£ is now
structured By the eéohomy . The marxist'feminists?

nave then, tried to focus on the diffgrential power
relations within kinship to explain the relation
between sexeg « They extend this analysis te the

fémily, economy and finally the statei.yhich has

emerged ag a8 distinct sphere of the operation of power
relationa in modern times which necessitates the sep-
aration of the productive;reproductive activities.

The pgfadigm of production is hence, modified and
adopted with coneiderable improveménts by marxiste

feminists.

Women are constituted by the social relations they
inhebit. It is the’eocial relations governing society
which determine the particular activity women perform:e
Women beccme abatrastions outside thece relationge Under
capitaliem since economy governs social relations, separ
ation between the domestic and labour froﬁts becomes

necessary. In trying to fermulate an adequate theory
of why women are assigned domestic labour tasks acrogs
various modes of production the marxigt feminists here

have developed the famous ®"domestic labour.  debate M.
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Wonen's oppression needs to be studied with the
help cf & fheory, its assucption being that family
wag thergite 6f women's oppression egpecially house-
hold work. Under Capitélism women's oppregsion was
provided with a structural context in which the
pergonal liveé of women were lived. Patriarchy ag:a
concept emerged late in this debate and was incorporated
by marxist feminists gradually. We shall not go inte
the argument of whether domestic labéur is value=producing
and instead concentrate on the attempts by marxist
feminists ét evolving a coherent sex‘cansci@us aﬁd

clasgs~congcious theorye.

Digresaing a little from the main analyéis of
domestic labkur debate which considers family to be

the site of women's oppression, one éhould nete that
in & pluralistic society like India, it ie net the
family alone which contributes to the oppression of
women. Being a member ofca particular caste, ethnic

of even age group is & equally import=mnt in determining
the nature and gxtenf of oppression. Hence it would

be more approﬁriate to éxplore the nature of women's
oppregsion along social, ecdénomic and political} lines

also.
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Coming to the "domestic labour debate" Engels
in his «~ "The Origin of the family, private property

and the state" has distinguished between two kinds

-~

of social preduction. (1) production of the means of

eubsisténce (2) production of human beings themselves
It is here that we are confronted with the question of

the extent to which women occcupy a specific role in

the reproductien of the forces and relations of

production.

The marxist-feminists attempted to answer this
by attempting fo specify the welation of domestic
labour to wage labour for working c¢lass house~holds
undgr Capitalism. The other question which was raised

was the centinued*performanée of domestic labour by

women who had entered the labour market.

Wally Seccombe argues that domesticl Labour helps
reproduce daily and generational reproduction of
labour power. Such & divigion of labour,sayas Seccombe,
existed even in pre-capitalist societies bvt i%t was the
cupit@list mode of production which diérupted'thié
traditional balance. The survival of capitalism depended

on the subjugation of the private gphere and»conaequently
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‘the suppression of women. Even though womern perform

the domestic chores in the capitalist society they
enter the lower rungs of the labour market and thus

enter the "double~ghift®" phenomenon. Seccombe puts
forward the labour-supply thesis which justifies men's
role as bread-winners and women's role as home-makers
which is also the reason for the latter's economic
-vﬁlnerability and subsequenf lack of bargainig power
within marriaze(the vrimary site). This creatés an
effect on the lebour market(secondary site) in terms
of wage differentials and occupation of marginalized

jObS.

At tﬁe work site the employer-demand model. in
turn posits that discrimination is profitable in the
work place, since the employer aims at undercutting
coste while increasing labour~productivity thereby

increaeing the profit. Sex-segregation, hiring and

promotion policies z2ll help in cutting costs.

Seccombe thus pute- forward a theory of domestic
patriarchy which explains "why the labour force part-
icipation of wives is svbordinated to their husbands

disrupting their employment carreers and weakening
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their bargaining power in the labour market."4 What
he‘suggests as & solution is to "integrate the analysis
of private households with capitalist production, paid
and unpaid labour, the discourse of kinship and

political economy“S.

Bruce Curtis defends Seccombe and points out that
by fitting women's oppression into Marxist conceptual

catggories, of viewing capitaliasm es & system of prod-
uction, the how and why of women's work at the home
front wae neglected. Seccombe's arguments , Curtis
feels , adequately encompass issues of wmmen's
oppression and the interrelationship between the two

sexesge.

Angels KMiles, a radical feminist hersgelf disagrees
with the class &8nd general analysis of Marxiet singe
they boiled down to crude ecoriomisme. The only valuable

contributien marxism mekes is to locate wemens oppregsinn

-4+ Wallv seccombe,'Patriarchy steblized; the construction
of the male bread earner wege norm in nineteenth
century Britain"_ Sociel History, Vol. No.1, 1986.

S5¢ VWally gseccombe - " Reflection of the domestic labour
debate, in Roberta Hamilton, Michelle Barrett (ed.)
The Politicg of Diversity,verso books, 1987, p-194.
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in a historical context but even here it ignores the
very cause of women's oppression by generalizing dcross
history. In her words - "To illustrate that women's
oppression takes gpecific forms under capitalisk is

not to prove that it is derivative“6.

Roberta Hamilton also critises Seccombe for
imposing marxisgt categories on to domestic labour
without recognizing the importance of wcmen's lives

and their experiential reslities.

Patricie Cornelly and Michelle Barrett!

ergue with the marxist feminists thot sexval divieicn
nf: lgbour muset be studied in a historical framework

rather than as & theoreticel pre-requisite of capitalisme

They unlike Seccombe <+thus do not congider sexual divigion
of labour as necessary for capitalism to emerge. Sincé

there are recreations of forms of family and division

6. Angela Miles,"Never done! The struggle fo understand
Domesgtic Labour and Women's oppression in Roberta -
Hemilton and Michele Barrett - The Politicg of diversity,
Verso book. 1986.

Te For an argument of Patricia Cornelly and Michelle Barrett

see "Un larxism and Feminium" in Roberta Hamilton and
.lichelle Barrett (ed) The Politicg of divergity, Verseo

bOle 1 98‘0
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of labeunr in different historical periods. the capi-
taligt mode of préduction adapted sexual divigion of
labour to further ite purpose. This necessitated
womendd sgubjugation: Both argue that if the necessity
of women's subjugatien is accepnted and their possible
exclusion from wage labour ocne falls into the lvap of
acceﬁtiqg functionalist, reductionist and biological
arguments, that the outcome was inewvitable. Gendef
lpredates caepitalism and hence a historical appreach
amphagizing struggle and contradiction in shaping sex-

differences under capitelism have to be evolved. So a
distinction between the underlying economic structures

anrnd the "concrete and historically svecific gecial

V.4 < "
formations are necessary accerding to them. 8Such an

approach in their opinion permits the enaly=ig of sgocial

formations conditioned by class and gender atructures in

other modes of production as well. There are many ather
aspects of women's oppressioen in their view besides wage
labour and these cannot be squeezed into prre-defined
categoriesﬁfor whiph new concents have to be evolved.

Though both recogsniged the need for a progressive union
Between feminist: issues and marxism they too have ironically

extended class analysis to include the concept of gender

without challenging the primacy of production.
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Perhaps the best framework developed sco far hae
been put forward by Pat and Hugh Armstrong who review :
marxigt theory to include biological reproductien. They
argue that sex divisions should be considered at all levels
of analysise. Their -efforts are concentreted on develoving
én analysis of class that recognises sex based cleavages
as well as an analysis of biology - frounded in nateria-

liatig,dialectial and historical contexts.

One can: at once discern that the Armstrongd:
seek to wor«s along merxian lines though they seek to go
beyond marx's ecenomic determinisme. They adept a mater-

isligtic avproach in that, they acknewledge the existence
of a materialistic world which conditions but does not
determine the socie—pélitical and intellectral precesses

in general. At the same time they go beyond the marxian
freme_work which concentrates on canitaligt mode of pred-
uction and instead analvse the reproduction of labour
power in the demestiéﬁsphere-' Women's ovpresaien and
subordination predates capitalism and it—is only under
capiteliem,has it assumed aspecial forms such as the
diatinction of wase labour from domestic labour. They
thus locate wemen's suberdination in s social context.
They.also recognige that sociél processes and social
relations are alyays dialectical and armad‘with this
insight.explore t..e class-gex nexus. Class covers subsa-

istence and production units and woien across classes do

not share the se:ie for.. of oppression. Women's bigdlogical
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bosition, the Armstrongs argue is not the gole cauge

but it is crucial for women's relegation under

capitalism as it stresses on production unit accom-

penied by commedity fetishism. They have thus attempted
‘to see the ideology of gendér as grounded in the

material basis by linking economic structure and
dominant ideology of gocial formation,in this case,

captalism and patriorchy.

The Armstoongs have indeed avoided the crude
economie determiﬁism of traditional marxists and have
algo made an advance over the marxist feminigts such
as fecocombe who regard sexusl devision of labour as a
precondition of capitalism and have thus tried to fit
the notion of gender into pre_determined categorkes of
clags analysias. By pursuing thevhistorical materialist
and dialectical approach the Armstrongshave‘pointeé out
tnat the'domestic labour debate' is an example of how
the methodological tools of mar;ism can be applied o

analyse women's position under capitalism without regre-~

gsing into functionelism or determiniam.

Ag pointed out earlier there .iS. another g8t of

ferinists who view the alternative paradigm, net as
enanating as an appéndage of marxism but as requiring a

fresh approach which they call socialist feminiem. They
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argue that "a correct analyesis of the suberdination of
women camnet be provided by marxists unless mariigm itself

is traneformed“a.

Socialist feminism emerged’'in the 1970's and .
‘aimed at’avsiding the pitfalle of liberal, merxists and
radical feminiets. This eppreoach is still in its infancy
and mainly derives its strength by exposinghthe theoritical
inadequaciea,of'thevother appreachess It accepts marxist/ .

conception of human nature as histerically censtructed

while at the seme time rejecting the notion thet the only
important ferm of labour feor understanding women's oppre-

ssion is wage labour. The definitien of 'labour' has to

be expanded, in its epinien,to include physical reproduc-
tion of species and domestic maintenance of the family.
The material base’ has not enly to include economy bﬁt alse

the family, media, education, pdlitics and the like.

Sexual division of labour exieting in cepitalism
is not just between precreatioen and producticn but gleo
within productien and within precreation. It"seeks te
. expleore the concept of patrierchy as it operates both

within and outside the capitalist eystem"?

8. Verponica Beechey, quoted by Annstte Kuhn and Marie
Ann Marie Wolpe fFeminigm and ligterieligm',
Routledge and Xegan Paul, 1978, p.8.

9. 0Olive Banks, Fac of Feminigm, Martin Robertson and
Co. Ltd., Oxford, 1981, 9.245.
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Socialigt feminism viewe human nature as only
partially bioleogically determined eince it is alse
subject to change due to conscious cooperative produ-~
ctive activitye:, Not only do humén specieg fransﬁorm
theﬁselves accerding to higtorical circumstances,but
so doeg the production of sexuality and other goods and
services. It states that human productive activity

is organised around . sexual division of labeur which

in turn helps in determining the hisgtorically prevailing

constitutien of human nature. Socialist feminism thus

recognigses the impertance of the historical and materi-

elist view voints. As Iris young remarksg "Given that its

methodoleogical commitment is basicelly marxigt it seecks

this undergtanding through an axgamingtion of what it
calls a sexual divigion of labour"19 vIn doing so it
reiects the abstraét view of rationality of liberal
feminists, sexéblindness of merxistfeministe and the

ahistoricel approasch of radical feministse. ... -

It is pertinent teo veint out thatvthe increasing
sophistication of the marxigt feminists' view voint as
reflected in the domestic labour debate and the call for
socialist feminism as an alternative approach are. by

no means antithetical to each other. In* fact.there sre

10. Iris Young in Alison Jaggar, Peminigt volitics and

t
humgn nature, The Harvester Prcsas, Sussex, 1983.
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fiany ‘feministe who do net even distinguiegh between the
two epproaches. However, both recosnise the need for
" expanding tie premiges on which marxiem is based while
-at the seme time addressing themselves to the task of
agking feminist gquestions. Thev also haveftheir goal,
the full participation of women in social life by taeking

conscious control of the changes in social relations.

We shall now proceed to view the educational

gystem from thie vergpective. Mosgst of the earliex
sociologists have viewed the education system in relation

to ciass relation alone and this is posifively flawed

since the school or the educationel systenm mediates
between ascriptive factors of social class and gender in
arriving at omé's “lifg—obgnces'- This ﬁoint has already
been discussed at length-in the seéond chanter. We also
argued that none of the earlier writings offered an
anaelysis of the role of %he education in the evolution of

a shorplv sex-gegregated society.

This has led to an unsatisfactory ekplanation
of the processes involved. The alternative approach we
have effered above, attempts to rectify this mistake by
describing and analysing the processes and elementsiin
the educational system that have contributed to the

creation of gender based inequalities under both pre-

capitalist end capitalist societies. We also argued that

1

in pre-cavitgliast gsoclieties; education being informal and
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very much confined toc tne family,was indeed gender
baged but this wes because of the fact that such an

education system equivped children with the necessary
akills for the smooth trangition te adult roles in
society. There was no formal calculating gender ba=ed
education as we find iﬁ present dav cavitalist gociety.
The alternative view also atudies the ways in which
schools in capitalistic society contribute indevendently
to the perpetuation of a'"mzle bourgeeis" dominated

woerld=-view.

As we have neted earlier, with advent of induse
trial revolution and capitalist mede of production,
the economic basis eof paréntal euthority started wening.
The family has been supplemented with a host of specialised

agencieg such sg the school, government and industries.
Since the rationale of the vpre~cevitalist societies
wag not based on explicit prefit making through imvroved

productiontheir tasks were mainly consumption oriented.
The family retained the function of socialising child®#n
"equipping them with %the basic sgkills required for the
rerpetuation of the next generation. Such a function
wag gendered, in the sense that children of both sgexes
learnt appropriate-r9195 to ensure smooth functioning

of the society. Such an inparting of educatinn i.e sexual
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divigion of labour was dominated and governed by

the dictates of the kinship. Under the capitalist
mode of production there was the need for a work feorce

with basic education and schools-function to serve

the nerrow requirements of capitelist production and
+thus ;gie governed by the dictates of economy. Such

a syetem however does not necessitate the need to

alter fundamentally the division of labour between sexes
ag it ser&ed capitalist conditions excellently throuvgh

the labour supply and empleyer demand model which we

have Gaiscussed earlier.

Women sare marginalised in both the educational
have .
process and tuhe work force. Women indeed occupied the

lower rung jobs under capitalism as it benefitted the

latter but a word of caution should be exercised here.

Yomen's education is not merely to be seen as benefitting

the capitalist economy slone but as alse benefitting the
patrioarchal society. Women are systematicellv subordinated
in the educational system not only to serve capitalisks'

interests but also men's interest. One should then
try =»nd conceptualize the end product of women'é aducg-
tional reproduction not onlyv in class terms but also
include the dimension of gender and thig iz wiat tho

alternative paradigm =mcelrs to move towarde. VWomen sre
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eubject both, overtly and covertly to meany competing

jdeolnring. Jome may pinpoint cepitalist ideoclogies
to be the reason for woamen'e oppregasimn while othare
view i+t &5 the vatrisrchel ideologve We epine thsat.

elengwith the other factors of women's oppressicng

$he noticon of gender needs to be incorporeted.

"Thu=~ Ann Merie Wolpe fnr instence argues that
the sexual division of labour memkes women generate
+he day-to-dav labour pewer and: the verv task of
reproducing the future gererationa of ;abour pPOWET
Thie division in the family is expended te the
wage.market where women occupy secondary sectoras of
emnl?yment and also serve as the'resarve army of labeur!

o

thereby undercutting ocosts.

The educational éyatem ffunctiong' tn gatisfy

the requirements of both i.e the domestic and the waee
sector by subordinsating women and super ordination of

men. The production and the revroduction of the ideolo-

gical structure is thus pérformed by the education
system in & manner that embodies the dominant ideology-
(class and sex) in its organisation whether in terms of
curriculem content, school organisation, teachers'

attitudes or state policy reportse.
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Though Wolpe's argument suffers from a high

degreé of functionaligm it rightly'insists on the
relations between the educational system and economic
divigion of lebour located within the ideological
process of gender due to which a sex segregated labour-

force emerges,serving the interests of both, the men,
and the capitalist systeme. yolpe has in hef subéequent
revigionsg eliminated the functionalist formulations by
arguing that division of labour though a consequence of
education (huving relative autonomy) is a'mediated!?

rather than a direct process.-v

lMele dominated capitaliat societies formulate
state policies and find in the educational system a means -
of covert socimlization to Emplement them. Schools then
contribute to the social reproduction of both class and

gender inequalities through sex and class tgped courses,
the large organizational structure, ocurriculem content

and so on.

The alternative paradigm rejects noctiong which
subsume the element of gender under class or alternatively
the
of element of class under gender.

Women have to be distinguished from men with

relation to the class structure and yet the marxist-
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Kernel of tle capitalist class structure analysis has
to be retained with its emphasgis on the historical,

materisl and dislectical approach that the Armstrongs

and socialigt feministe talk of.

Education creates a work-force divided :.along
clagss and gender lines and women have ahdual relation-
ship to fbe cless structure. This may be direct as
in the wage lébour factor or indirect as in the domestic
sector where she follews the dictates of the male
bread-winner. The educationel system must thus be
explored with the help of glternative paradigm which does
not see merxist feminism and rgdical feminiém as opposed
to each other but as complementary. This paradigm
recognises intra-élass and inter-classg, intrae_sgex and

inter-gex divisions and hence attemptes at a fresh look
at the educational system as we have seen earlier. It

may g¢ even further and take account of the complex
Indian social reality by including dimensions of caste,
ethnicity and ege but that will be possible only after
micro-studies have been undertakens The implicetiBns

for both the women's movements and the educational system

are clear. Gender inequalities cannot be separated from

cdass ineguality and the solution to gender antagonigm

s} . .
axre agsoclated with class antagonisme.
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There is an urgent need to.counteract barriers
and threats to woemen's access to education and this can
bé pogaible only by taking eﬁch e holistic perspective.
A word of caution has to be exercised here. It is nét
argued that the proposed paradigm is the moest appropriate
for enalysing sociel reality since such a paradigm must
gnswer Questiona such as raciel, national and casgte
oppression. In fact, we are unable to suggest an
alrernative paeradigm But only indicate: the variahleS
that should be taken into conaiAeratien while prepesing
itt Micre studies conducted slong lines suégested above

B3

will lend fresh ingights end add to the information
generated by micro studies by scholars in women's

studies. These may then:lead towards an alternative

paradigm. Wé do however hope that the present analysis

is a step in the right direction and®only in thie way

e i

will seme of the seeming paresdéxes that still obscure

many agpects of feminiesm be reso;l.ved".11

11.  Olive Banks, LAY <P XY S
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