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ABSTR ACT ‘

Learning effectiveness has been widely discussed by
the experts of different persuasions. This study was
under taken to ascertain the factors of learqing effective-
ness by testing the effects of levels of education, streams
of education and sex on academic performance, locus of
control, perceptions of fairness, students' satisfaction,
personal, universal and total helplessness, €0 respondents
v(20 males annggmales from arts and 20 males and 20 females
from science) were tsken from each level of education. The
selection of sample was made by . pPrposive method cf
sampling. Levels of education (+2, graduate and post-
gr aduate), streams of education (arts and science) and
sex (male and female) were taken as independent variables,
Academic per formance, locus of control, perceptions of
fairness, students®’ satisfaction, personal and universal
helplessness as pszggg:§ocial'and eduqational variables,
Academic per farmance was measured by the annual examination
marks of each level of education. Suitable instruments were
used to assess locus ¢f control, perceptions of fairness,
students’ satisfaction, rersonal and universazl helplessness,
*t¢' test, analysis of variance and‘ccrrelational analysis
were done over the varizbles, It was found that levels of

education, streams of educatiop and sex are likely to be



determining factors of learning effectiveness, Moreover,
academic perfcrmance has association with psycho-social
variables, Development of internal locus of control,

sel f-confidence and students' satisfaction through moti-
vational techniques could be undertaken to make the
learning productive, Orientation programmes for students
and parents and training facilities are suggested to

achieve leaming effectiveness,
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CHAPTER -1

INTRCDUCTION

Learning is a key process in shaping human behaviour,
it pervades everything we do and think. The psychOIOQicai
study of learning embr aces much more than the learning
of skills or academic subjects and bears upon the funda-
mental problems of emotional develcpment, motivation, soci al
behaviour and personality. Learning can be defined as a
relatively permanent change in behaviour yhich occurs as
a result of experience or practice (Morgan et, al., 1978).
This definition hés three important elements: (1) Learning
is a change in behaviour, for better or worse, (2) It is
a change that takes plaée,through practice or experience;
change due to growth or maturation is not learning.

(3) Before it can be called learning, the change must be
relatively permanent. It must remain for a fairly long
time. Exactly how long cannot be specified but psycholo-
gists usually think of learned changes on behaviour as
lasting for days, months or years in contrast with the

behavicral effects of such factors as alertness or fatigue.

Learning effectiveness may be defined as the process
of achieving productivity out of acquired experienées.
Learning may be effective or ineffective, It can only
be judged by the learnmer, An effective legrner is expected

to posseés knowledge, uhderstanding of various concepts,



analysis, synthesis, application, appreciation, criginal
and fresh thinking (Modey: 1982). In additicn to these,
an effective learner is expected to express his ideas
clearly and coherently., It has been recognised that, in
order to develop as an effective learner, the student
needs to have a sense of his own identity, from which
comes a sense of vocation and self-confidence. A matured
confident student will be able to look critically at
one's learning strategies, to experiment with alter-
natives and to adopt flexible learning strategies which
may be suitable for particular courses, or even part of

courses (Wright, 1982).

Sources of Learning Effectiveness:

Learning effectiveness may be contingent on forces
arising from the four domains, namely, learner, teacher,

context and content.

Learner Characteristics:

Learner characteristics are important for learning.
These include aptitude, interest, ability, study habits
and motivation. Aptitude refers to innate ability to
learn, The learner is expected to have aptitude to learn
the materials given/taught and gather relevant information
from the surrounding. Interest refers to preferences of
the learner. The learner has to be given freedom tc choose

the subjects for himself/herself and find what one is



interested in. Ability refers to capacity to do something.
The learner is expected to possess general and specific »
ability to perform the required tasks and master skills,
Study habits refer to one's schedule of study/plan of study.
aAn effective learner uses a definite plan of study, scans
the study materials, outlines the materials and réviews

materials,

Motivstional processes influence learner's acquisiticn,
tr ans fer, use of knowledge amd skills., Motivational proce-
sses have been shown to affect (3) how well learners can
deploy their existing skills and knowledge, (b) how well
they acquire new skills and knowledge, and {c) how well
they transfer these new skills and knowlédge t¢ novel

situations (Dweck, 1986).

Studies 6n motivation déal with the causes of goal-
oriented activities (Atkinson, 19%4; Beck, 1983; Dollard
and Miller, 1950; Veroff, 19%9). Achievement involves a
particular class of goals - those appear to fall into two
classes; (a) learning goals; in which individuals seek to
increase their competence, to understand or £o master
something new, and (b) performance goals, in which indivi-
duals seek to gain favourable judgements on their compe-
tence or avoid negative judgements on their competence

(Dweck and Elliott, 1983; Nicholls, 1984).



The attitude is an important characteristics of the
learner, Attitude is a state of mental readiness to per-
ceive things in a particular way. A positive attitude of
the learner toward teaching, teacher and content are likely

to influence learning effectiveness,

Teacher Characteristics:s Learning effectiveness also

depends on the characteristics of the teachers. amidson
and Thenter (195 3) defined ,teac.hihg as an intensive
process primarily involving the class-room talk which
takes place between teacher and pupils and occurs in cer-
tain definable activities, This definition is likely to
include various characteristics of the teacher such as
intelligence, motivation, personaltty, teaching skills,
classroom behaviour, teacher cue resources and interpreta-
tions, and teacher mediatingy responses, An intelligent
teacher thinks rationally, acts purposefully and deals
with environment effectively in the cl assroom céntext.
Motivation to teach the student 1is important in teaching-
learning process, Personality of the teacher gener ates
self-confidence among students and their acquisition of
knowledge and its application in various fiellds. Teaching
skills of the teacher also affect the students acquisition
of knowledge, and its application and per formance in the |

¢l assroom.,

Context Characteristics: It refers to the conditions

of learning and delivery of the éurriculum to the learner,
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According to Dun Kin & Biddle. (1974), context variables
include context in community and context in clasSroom.
context in community includes climate, institution sizge,
ethnic composition of the community and physical facilities,
Classroom context includes climate, size, text materials,
curriculum and institutional aids. 1Institutional context

is known as organisational climate,

Organizational climate includes context in classroom
and context in institution. Organizational climate may be
called as a global assessment of the interaction between
the task achievement dimension and need satisfaction dimen-
sion within the organization. 1In short, the organizational
climate is the extent of the task-need integration (Lons-

Chopra (13 3) found that out of six types of climate -
the climate schools, the open climate led to a significa-
ntly highér joo satisfaction for teachers as compared to
the climates as autonomous, familiar, controlled, closed

and parental climate in schools,

Many other studies have been shown that classroom
organization and management, teacher®s personality (Singh,
1981) teacher's attitude towards teaching (Goyal, 1381)
were responsible for success of students in classroom

. learning situation,



Riccotti (1982) found that the learner in schools
with innovative organizational designs i.e. the non-graded
and open space made greater gain in reading achievement

than those students in the traditional setting.

Content Characteristics: The content may pe defined

as planned and organized learning teaching materials. It
aims to provide systematic background to the taughts in

di fferent fields of education. In making the teaching-
learning process effective the content domain is given
special importance in the National Policy cf Education.,

It is suggested that the curricula may be enriched by
giving it a cultural orientation. Students are desired
to develop sensitivity to beauty, harmony etc. along with
subject knowledge. Adequate facilities should be given

to the students for oral and written cOmmunication. More-
over, vocation related activities and development of
scienti fic temper should be given due importance in curri-
culum (National Policy of Education , 198 ), The growing
concern for essential values and increasing cynicism in
society has brought to focus the need for readjustment

in the curriculum in order to make education a forceful

to0l for the cultivation of social and moral values,

In a culturally plural society like India it 1s felt
that education should be used to foster universal and
eternal values in students oriented towards the unity

and integrity of our people., The value education is
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applied to eliminate obscurantism, religious fanaticism,
violence, superstition and fatalism, Mareover, value
education is to be based on heritage, national goals,

and universal perception.

Educational technology should be employed in the
spread of useful information, the training and retraining
of teachers, to improve quality of teaching and learning,
sharpen awareness of art and culture, inculcate abiding |
values, etc. both in formal and non-formal sectors,

The generation of relevant and culturally compatible
educational programmes ought to form an impor tant objec-
tive of educational technology and all aVailéble resour-
ces in the country ought to be utilised for maximising

learning effectiveness at all levels of education.

Work experience should be viewed as a purposive and
meaning ful manual work, It needs to be arganized as an
integral part of the learning process itself resulting
in either goods or services useful to the community. It
should be considered as an essential component at all
stages of education to be provided through well-structured
and gr aded programmes. It should comprise of aétivities
in congruence with the interests, abilities and needs of
students, The levels of work skills and knowledge are to
be upgraded with the stages of education. This experience

may be helpful in entry into the warkforce, Prevocational



progr ammes provided at the lower secondary stage may
facilitate the choice of the vocational courses at the

higher secondary s tages.

Mathematics is visualised as the main vehicle to
train a learner to think, reason, analyse and articulate
logically., Apart from being a épecific subject, it 1is
treated 08 concomitant to any subject involving analysis and

reasoning.

Science education is proposed to be strengthened so
as to develop in the learner well-defined abilities and
values such as the spirit of enquiry, creativity, objecti-

vity, the courage to question, and an aesthetic sensibility.

The above discussion should indicate that learning
effectiveness 1s likely to be affected by a number of
factors operating on i.e., learner simultaneocusly such
as personality, attitude, achievement, motivation, level
of aspiration, method of study, environment, aptitude,
ability, reinforcement, use of media, locus of control,
academic per formance, student satisfaction and the like,
In this exploratory study the role of personality orien-
tation is examined in academic per formance, student
satisfaction, personal helplessness, universal helpless-
ness and total helplessness (indicators of learning effec-

tiveness),



Helplessness:

it is a state of passivity/unresponsiveness/depression
of performance, Researches concerned with learned help-
lessness in humans were initiélly guided by extrapolations
of results obtained over animals. Seligman (1975) maintain-
ed that the uncontrollable events produced three related
deficits., These deficits were (i) motivational deficits
on tasks administered after the helplessness teaching (per-
formance), {(ii) cognitive deficits consisting of deficits
in ability and (iii) depressed effect. All the three defil-
cits were the result of an expectation that outcome were
independent of any response the person could make. Help—
lessness may be personal (self), universal (others) and
addition of personal and universal is known as total help-
lessness, There is a consider able agreement that exposure
to variety of uncontrollable stimuli can lead to debilitg-
ted per formance on a variety of tasks (Miller and Norman,
1979). The helplessness syndrome is found more among the
perscn in the_lower strata of the society than the person
in the higher strata of society (Sahoo et, a2l., 1985). The
assistants in office/management are more prone to be help-

lessness than the high executdi ves,

Perceptions of Fairness:

The concept of perceptions of fairness usually refers
to the distribution of galns according to one's contri-

bution. According to the Random House Dictionary of
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English language college Edition (1977) the liter al meaning
of the term “perceive" is to become aware of or identify

by means of the senses, That is to apprehend/undersﬁand.
The term "justice™ has been defined as quality of confer-
ming to principles of reason, to generally accepted standard
of right and wrong. This has alsc been defined as "the
maintenance of what is just according to law and a court

of justice,

In psychological literature, the term "perceived
justice" has been used interchangeably as "distributive
justice", fairness in reward, equity of access to Oppox -
tunity etc, In terms of equity theory, perceived justice
has been discussed in relation to individual*s (his/her)
rel ative gains (one's outcome from a deal/relationship
minus one‘'s contribution to that relationship)., Adams
and Rosenbaum (19%2) held that the theoretical notion
of fered ére quite relevant to any soclal situation since
exchanges take place, explicitly/implicitly and between
te am-mates, teachers and students, lovers, children and
parents, patients and ther gpists, and opponents and ene-
mies., In Adam's (1965) conceptualization, a distinguish-
ing characteristic of social exchange theory (i.e. relation-
ship) is that resultants have potentiality of being
perceived as either just/unjust by participants. Adams
held that manifested dissatisfaction and other behaviour

were responses to actually felt injustice rather than
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rel ati ve deprivation. There are expectations involved
in what is “fair*®, A just relationship exists for an
individual when that individual perceives relstive qgains

to be equal for self and the partner,

Locus of Control:

Phares (1957) introduced the concept of locus of
control in psychological research, Locus of control
refers tO a personality construct, deriving from gocial
learning theory of Rotter (1%6, £82), which focuses upon
a person's expectancies that they can help in determining

the outcomesg/experiences in which the person is engaged.

Locus of control (Rotter, 19%6) is a concept which
seeks to determine whether the individuals . attribute
the cause/control of events either to themselves (inter-
nal) or to their envircmment (external). Internasl and
external locus of control symbolises the tendency for
internals to believe that they can control events and
for externals to believe that they cannot have implica-
tions for their attitudes, perceptions and behaviours
in work settings. Roark (197€) found that internals were
inclined to attribute the obtaining of their present jobs
tc their own actions. Hammer & Vardi (1980) found that
inteinals attribute past job changes t0O their own initda-
tives, Keller (1984) found evidence that health and

locus of control were relsted to turnover., Keller {1984)
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observed that internals were more likely to take upon

themselves to leagve an unheglthy job situation than the

externals,

Student's satisfaction:

Student's satisfaction is of basic concern to educa-
tion. This represents an organizational behaviour of
students, Student's satisfaction may be defined as feel-
ing which is intrinsic to the activity sensed differently
by di fferent students., This may be a function of the
outcome achieved in reality, and hence inferred from

expressive behaviour,

A satisfied student body is the nuclei of the effec-
tive functioning of the educational institution both at
the level of individuals and the institution. In fact,
the effectiveness of educational institutions cannot be
simply evaluated in terms of its efficiency or student
output as such, to the exclusion of their social and perso-
nal develcopment, If the students do not feel sgatisfied,
they cannot put their heart and soul in learning and the

per formance target cannot be achieved,

Education is»a form of activity and students indulge
in it for the reason that it should bring them approval
and recognition, College provides them oppor tunities to
compete with peers, to make friends, earn status, and this

meets thelr social need of approval and recognition, The
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extent to which students satisfy their emotional and social
needs through varied'coliege expefiences is likxely to be
reflected in their behavioral outcomes, If the satisfaction
derived is clcse to their expected level, it promotes their
desire to work more and then doing better itself may act

as reinforcer of satisfaction. The cOntent-context dicho-
tomy of Herzberg et, al. (19%9) alsoc popularly known as the
two factor theory represents an impor tant thecretical
attempt in explaining the phenomenon of satisfaction.

This theory had been formulatéd and used mainly in indus-
trial setting and seldom in educational settings, Herzberg
measured employee's satisfaction and dissatisfaction using

a form of semi-structured interview known as critical inci-
dent technique. He asked respondents to think and describe
those times when they felt exceptionaslly good/bad about
their jobs and analyzed the data using content analysis
technigues. They cbserved an importsnt distinction between
factors of content (job) and context (environment). Heré-
berg et. al. argued that the former (content) set of factors
namely need for achievement, recognition, work of itself;
responsibil ity, advancement and psycholojical growth
contributed to satisfaction, whereags the latter set of
facters (context) like salary: interpersonal relationships
with supervisors, company poliéies and practices; job
security, status and personal life contributed more to

dissatisfaction,
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The pre-potency and uni-directionality of the factors
in eliciting feelings of satisfaction and dissatisfacticn
led Herzberg and his associates to postulate that satisfac-
tion and dissatisfaction are two separate, distinct and
independent feelings. Conteént factors are likely to
contribute more as positive feelings and attitudes. Satis-
faction of content factors may motivate an individual to
per form better., Context factors, however, were necessary

pre-condi tions for effective content factors.

Her zberg delineated the implications of his thecry in
the day-to-day organizational functions and employee rela-
tions. Although employees gave impor tance tO the needs in
the content as well as context domain, they clearlv diffe-
renti ated the importance of each domain in working life,
The content seekers did not behave same as the context
seekers, since they differed from each other on values,

aspirations and needs.

Need and Significance of the study:

In recent times learning effectiveness has been
widely discussed by researchers, psycholojgists, policy
makers and ekperts. There is no consensus views on
indicators of learning effectiveness, 1t felt that there
is lack of well documented socic-Psychological 14 te-
rature in this area, Moreover, there is no unanimous

opinion on how to make the learning effective, The new



education policy and area identified by UGC focus on the
need to make the education more effective as a potential

tool of social change and modernization.

surveys and studies by Herbert (1987) show that nine
factors increase learning effectiveness. Potents,consis-
tent and widely generalizable, these nine factors fall

into three groups, are shown below.

Nine Factors of Educational Productivity

Student aptitude

1) Ability o prior achievement as me asured by the
usual standardized tests,

2) Development as indexed by chronological age or stage
of matur ation.

3) Motivation or self-concept as indicated by personality
tests or the student's willingness to persevere in-

tensively on learning tasks,

InStI'_'L_lCt jion

4) The amount of time students engage in learning.
5) The quality of the instructional experience including

psychological and curricular aspects,

Psychological Environments

6) The turriculum of home‘,
7) The mor ale of classroom. social group.
8) The peer group outside school,

9) Minimum leisure-time television viewing.
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Collectively the various studies suggest that the
three groups of nine factors are power ful and consistent
in influencing learning. Syntheses of studies suggest that
these generalizable factors are the chief influences on

cognitive, affective and behavioral learning.

The present study has been designed to identify
various factors of learning effectiveness and to examine
its effect of streams of education, levels of education

and sex.



CHAPTER II

REVIEW OF LITER ATURE

Learning effectiveness may be influenced by the variables
like learned helplessness, students® satisfaction, perceptions
of fairness, locus of control, academic performance. As- the
review of literature is - concerned - with above vanables.
learned helplessness in humans were initially guided by extra;
polation of results obtained with animals. Seligman maintained
that learning outcomes are uncontrollable events produced three
related deficits - motivational, cognitive and emotional (i.e.

depressed effect).

(1) Motivational deficits, on task administered

after the helplessness training performance,

(11) Cognitive deficits consisting of deficits of
an inability to recognise contigencies between
responses and outcomes (retarded contingency
learning), and

(1i1) Depressed effect: The three deficits were explai-
ned as a result of an expectation that outcomes were
independent of any response the person could make,
There is a considerable agreement that exposures to
the variety of uncontrollable stimuli can lead to
debilitated performanCe on a variety of tasks,

Inadequacy 1 0l1d Theory:

The cornerstone of the o0ld theory is that learning

that outcomes are uncontrollable results on three
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deficits: motivational, cognitive ancd emotional. The
problems were exptrienced when learned helplessness hypo-
thesis on animal was aprplied to understand human helpless-

ness,

Hiroto (1974) administered uncontrollable noiséto a
group of subjects, The experimenter tcld the subjects
that they could prevent the noise by turning off, Since
the noise was uncontrcllable, the subjects were unable
tc prevent the noise, After several successful attempts,
the subjects may believe that the problem is uncontrol-
lsble. So, neither the subjects nor the other ccncerned
could control the noise termination. In other words,
the subjects may believe that the prcoblem is controllable,
but they lack the capacity to control it, whereas the
other subjects could control the noise, Here, the old
hypothesis does not distinguish the controllable state

of learned helplessness,

Inadequacy 2;

A second way of illustrating this inadequacy is the
following., Hanusa & Chulz, (1977) and Tennen & Eller (1977) have
have emphasized those causes of learned helplessness in which
a person inappropriately generalizes the expectation of non-
contingency to a new centrollable situaticn. It is important

to point out that the o0ld hypothesis does not require an



appropriate generalizafion for helplessness., Helpless-
ness exists when a person shcws motivational and cognitive
deficits as a consejuence of an expectation of uncontrol-
lability over which it occurs are irrelevant tc demons-
trating. But the 0ld hypothesis does not specify where
and when a person who expects outcomes to be uncontrollable
will show deficits. The present new version of the model
emphasizes the causal attributions generated for non-
contingent events as they are hypcthesized tc determine

the nature of the learned helplessness deficits, their
chrenicity, and generality (Abramson, Seligman and Teasdale,
1978). Sépcifically, uncontrollable outcomes attributed

to internal causes are associatal with a decrease in self-
esteem. Second, attrinutions to stable causes result in
deficits which are chronic or transient respectively.

The attributors for uncontrollable events likely to speci-
fic to the event or more global, the latter being relatel
to deficits which are pervasive across situations, Thus,
the most debiliting learned helplessness deficits are
hypothesized to result from internal, stable and global

attributions.

A great deal of research with children have focused
on the content of their attributions for uncontrollable
events in achievement situations, usually exposure to

unsclable puzzles., In particular, the internal causes



of abiiity and effort have often been investigated as
exemplers of attributions differing along the dimensions
of stability and specificity. It is widely believed
that children who tend tc attribute failure to stable
factors beyond their control, such as low ability, are
learned helplessness, These learned helplessness children
show a decrease in adaptive goal directed responding or
per formance deficits on puzzle solving following failure,
In contrast, children who tend to attribute failure to
less stable modifiable factors under their control such
as low effort, are called mastery-oriented and do not
show debiliting per formance effects following failure

(Dweck and Reppucci, 1973).

Brown and Haris (1978) interviewed lower and middle
class womén in south London and found that 20% of the
lower class women showed severe symptoms of depression.
Those women who were depressed had an usually high per-
centage of loss of mother by deéth before the age of

eleven,

Dweck et, al., (1978) have showed that learned help-
lessness can arise from the pattern of evaluative feed-
back in the classroom rather than the absolute amounts
of positive and negative feedback. Specifically, the
learned helplessness response pattern is associated with

the proportion of negative feedback given for intellectual
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(e.g., accuracy) versus non-intellectual (e.g., neatness)
aspects of performance, In fact, limiting negative feed-
back to intellectual aspects of a task has been shown

to produce learned helplessness on the laboratory.

Alloy, Peterson, Abramson and Seligman (1979) did
an investigation on which college students were split
into global versus specific scorers for bad events on
the attributional style questionnaire. According to
reformulation all subjects likely to show deficits follow-
ing inescapable noise when tested on the similar noise
task, however, only subjects with a global explanatory
style for bad events should show deficits following in-
escapable noise when tested on the dissimilar cognitive

task.

According to Taylor (1979) the good patient (i5é.

who is passive complaint and inanimate) may be eliciting

s

Fe independent of each other, ©Cn the other hand, the
bad patient may be showing psychological reaction as a
reaction to loss of control that involves attempts to

restore the lost.

Pasahow (1980) manipulated the global speci fic dimen-

-sion and imposed bad events on subjects in the learned

DISS
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helplessness triadic design. It was found that subjects
induced to make global explanations for their failure
per formed worse on the enagrams than subjects encour aged
tc give specific explanations, This sugyests that the
manipulation of eXplahations along the global specific
dimensions for bad events agppropriately predicts poor
per formance when bad events are imposed on subjects.
These experiments indicate that the measurement and
manipulation of explanations and explanatory style, when
accompanied by the manipulation of bad events, do what
the helplessness reformulation predicts; The global-
specific dimension, when manipulated ard when measured,
governs the breath of helplessness deficits, This
internal-external (dimensioh, when manipulated, governs
self-esteem deficits but learning deficits). Finally,
tentgtive evidence suggests that the stable-unstable

dimension governs the duration of helplessness deficits,

Metalsky, Abramson, Seligman, Semmel & Peterson
(1982) conducted a study on college students and their
relation to a low grade on a mid-term examination. Accor-
ding to helplessness reformulation, students who habitaally
explain bad events in terms of internal, stable and global
factors are more likely to react with depression upon
learning that they received low grade than students who

tend to explain bad events in terms of external, unstable
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and specific factors.

Much of the research on the attributionzl reformu-
lation of learned nelplessness has concentrated on indivi-
dual differences in attributional styles or the tendency
to make particular kinds of casual attributions across
different situations and time. There is considerable
evidence to show that the above, maladaptive attributions
are associated with several failures of ajlaptation (Peter-
son and Seligman, 1384)., However, data relating to the
attributions made for specific, non-contingent events
in the laboratory and subsequent behavicur provides mixed
support for the attributional reformulation of learned
helplessness f{(e,g. Allov, Peterson, abramson and Seligman,
1984; Danker-Brown and Baucom, 1982; Oakes and Curtis,
1982; Tennen, Drum, Gillen and Stantdn, 1982). However,
this casual dimension, despite its potential importance,
has received little attention in research on learned

helplessness in adults.

The present study revealed the fact that internality
and globality for bad events predicted increases on
depressed mood for students receiving low grades, but

not for students receiving high grades,

Locus_of Control:

The effect of personality factors on different

spheres have been widely recognised, The studies on the



influence of Locus of control on socisl and psychological
phenomena have also been investigated. Stuwiies on locus

of control have been discussed.

Phares (1957) found that the reinforcement for feed-
back under skill conditions had a greater effect upon
the subjects, Changes in performgnce were significantly
greater when the subjects perceived skill than when they
perceived chance instructions. In this study the interest
centered on expectsncy setting is a function of success
and failures, depending upon reinforcements whether skill
or chance. James and Rotter (1958) confirms the findings
cf Phares that percepticn of control would predict the
manner in which people would respond to their per formance

outcomnes,

The investigaticons indicated that locus of control
is a correlate of the cognitive activity which should
facilitate the maintenance of perscnal causation. Perscns
having internal control expectancies would be more cautious
and calculating sbout their choice, inveclvements and
perscnal entanglements than the individuals with external
control orientation. The first study linking locus of
control and cognitive activity was conducted by Geeman
and Evans (1%2). The result of this study supports the
asser tion that internal avail themselves of an information
even if it was negative connotations for themselves more

than do externals., It was assumed that this difference
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derives from the fact that internals believed that they
can act on their own behalf. Therefcre, they require
more informaticon on cther hand externals accept readily

what others say. Hence, theéy possess less infcrmation.

Another cecgnitive functicn that has been examined
in lccus of control research is that of attentions. It
is the way in which individuals focus upon cues of rele-
vance for goal attainments. Lefcourt and Kline (19%9)
from their study concluded that internals are more likely
tc attend cues which help to resolve uncertainties. On
the other hand, externals attend all cues which are

coming from the external environment.

Debclt (1973) observed that internals tend tc be
leaders having high aspiration and Stressberg (1973)
externals having lower goals expectaticns and anticipa-

ticns.

The effect of locus of contreol were studied in the
field of learning. Miller (1973) did his study in a
serial learning situation with simple pictures, Because
this type of task provided a clear distinction between
inter-task and extra-task cues, success and failure
climates and so on. The results which he got from the
experiment could comply with the hypotheses that the
external locus of control subjects being more sensitive to

the extra task cues would show greater difference between



the learning climates than internal locus of control
subjects., So, Miller (1973) opined on internal locus of
control subjects that they wculd be more motivated to

the sucCess approach ana failure avoidance system.

One characteristic that is consistently associated
with lccus of contrel is susceptibility to attitude change
and persuasibility. Compared tc externals internals are
less persuasible (Ritchies & Phares, 1979), Therefore,
susceptibility tc attitude change should provide unambi-
guous information about a stranger‘'s lccus of contrcl.
Highly persuasible subjects would be perceived as exter-

nals and less persuasible subjects as internals.

Rotter and Mutry (1985) from their studies have
indicated that internals devcte mcore attention to deci-

sions about skill related matters than do externals,

Internal-external locus of control is an individual
difference characteristic which, it has been proposed,
affects the turnover process., 3lau (1987) using a sample
of 119 nurses, this longitudinal study fcund that locus
of control moder ated the relationships between two facts
of satisfaction, promotion and pay, both withirawal to
cegniticns and turnover, In addition, locus of control
moder ated the relaticnship between withirawal cognitions
and turnover. Internals showed significantly stronger

negative relationships than externals between these



satisfaction facts and withirawal ceognitions turnover.
Internals also showed 3 stronger positive relationship
than externals between withdrawal cogniticns and turn-

over,

Mishra, C.M. (1987) fcund that locus of control is
highly related with academic achievement. Boys with
internal 1lccus of control are likely to be high on diffe-
rent learning tasks. They have high degree of ability
in attaining academic achievement than girls, It may
be said that girls are also affected by certain perso-

nality factors which influence in their achievement.

Perception of Fairness:

If a person perceives his/her achievement is fair,
it estimates tc contribute more for future leasrning. In
other words, he mav be motivated to work more and get
accordingly. Studies related to perception of fairness

have been discussed.

According to equity theorists Walster, Berchcid
and Walster (1976), a social relation is equitable when
the profit input ratics are same for persons or units
concerned., Application of the theory to reward alloca-
tions have yielded con:irmatory results - showing a
strong preference for per formance-matching allocaticn.

This, however, is not without qualifcations. Except
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unier salient ccnditions the matching of rewards to per-
formance is ordinal rather than strictly proporetional
{Leventhal, 1976). "A second qualificaticon is situaticnal
salience of equity which will be enhanced by clear evi-
dence of nerformance differentials, the presence of
productivity goal and other economic cues, and when the
reward has been acquired ét least partly through the

independent work of recipients®, (Parcel and Cook, 1977)

The third qualifcation is *politeness ritual' Mukula
and Schneinger, 1978) low per formers were found to favour
the equity rule (i.e. to award a smaller amount to them-
selves than to others who hal per formed better) and'high
per formers, the gquality rule (i.e. to award the same
amount to themselves and cthers who had per formed less
well), This pattern of choice resulted in a smaller
share of the required for self, and correspondingly larger
share for the opposite number, than hal the alternative
rule been alopted. That had the low per formers favoured
the equity rule, or high performers the equity rule they
would have obtained a larger share of reward. Apparently,
both high and low per formers were willing}to sacrifice |
their material self-interest so.that they can demonstrate
(their) modesty and politeness and nc one can accuse (them)

of being selfishly unjust,
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Factors leading to eguity:

Still it is clear that there are many situations in
which distributors favour an equitable diversion of rewaris.
To prefer a complex and potentially discontent allocation
scheme requires scme explanation clear, unequivocal infor-
mation that one person's per formance 1is superior motiva-

tors other to favour an equitably division of rewards.

(1) one factor indicafing supefior per formance, and
thereby a preference for equity, is the individual cont-

ributicn to the group task.

(2) The application of an equity principle can actually
influence by situational factors, one such factor, thé
outcome of group effort, If the group is successful, the
resultant accrue to the group (and the supervision) regard-

less of any variation in individual contribution,

(3) The third factor is that levels of ability,
efforts, and task difficulty will lead to greater rewards
even after the effects of task outcome and individual

contribution into account.

Many of these involved in the study of intimate rela-
tionships have begun taking social (exchange view of rela-
tionship) development and maintenance, (Huston and Cate,
11979). According to this perspective individuals in
intimate relationship act to maximize their rewards and

minimize their cost.
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Hus ton and Burgess (1979) sugjest that people do
not par ticular by attend to the issue of distributive
justice when their level of rewards in relationship are
~high, in their classic study of the dynamics and of
married life, found that the marital satisfaction was
influenced the level resources (rewards) their husbands
provided them. Several laboratory studies demonstrated
that individuals would tolerate inequitable condi tions
if they were being rewarded at a high level not available
elsewhere, No studies have looked reward level in connec-
tion with equity and equality as influences on relation-

ship satisfaction.

Returning to the role of status in reward allocation,
the relevant evidence concerning the effects of status
ranking is equivocal. For example, Commins and Lockwood
(1979) found that increase in group status lead to more
ingroup favouring bias and relative to groups which saw
themselves as of equal status to comparison groups, higher

status group exhibited more ingroup favouritism,

According to social identity theory, intergroup bias
is a means of enhéncing the ingrdup's status - vis-a-vis
the outgroup. It serves to safeguard members social
identity (i.e. that part of a person's self-concept which

is derived from group membership and its association value
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and emotional significance) which is linked to the in-
group®s status,

Groups in need of safeguarding their social identity
were those with insecure social identity namely, groups,
regardless of their status rank, which perceive the
existing status relationship to be illegitimate and/or
unstable, From this point of view, insecurity of status
plays a crucial part in determining the scope and psycho-

logical meaning of intergroup bias (Eiser, 1980).

Extensive reviews of the research literature warrant
the conclusion that the division of people into social
categories will activate a temdency of bias favouring
their group, when the members of opposite catégories
are free to allocate monetary points to another without
fear of reprisal (Ng 1982), th;s tendency will translate

into an allocation bias fawouring the ingroup.

A concern for fairmess in general is applicable
to the intergroup membership is not blatant but shows
the constraints on fairness, Conversely, it can be saidr
that justice is not blind but is often tempered with bias.
The confluence of equity and social idend ty research,
though overdue, holds premise for intergroup allocation

research,

France (1984), for instance, found with a sample

of high school students that the frequency of being
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described as a low achiever was negatively correlated
with several indices of self esteem. Conversely, one
can assume that people whose status is congruous would
feel more secure in social identity terms when this
congruity is publicly confirmed. - A main effect of status
salience was predicted, that is, the greater ingroup
favouritism in the incongruous status conditions over
the congruous status condition was expected to increase

by increasing the salience of the status relationship.

s tu(}en tsSsatisfaction:

Student's satisfaction may be the outcome of many
overlapping factors. The importance of these factors‘may
change from one setting to another and from one group
type to another, Factors of satisfaction could be broadly

conceived as of two types:

(1) those relating to characteristics of education, and

(2) those pertaining to the characteristics of
students,

Factors pertaining to the characteristics of education
may be further grouped into factors of content and context.
Content factors are intrinsic to the education itself,

whereas context factors stem from external sources.

Factors relating to the characteristics of students
are those that act on content and context factors like age,

sex, socio-economics status, personality traits and level



of aspiration etc.

Content and Context Perspective:

The content-context dichotomy of Herzberg et. al.
(1959) also popularly known as the two factor theory
represented an important theoretical attempt in explain-
ing the phenomenon of satisfaction. This theory had been
formulated and used mainly in industrial setting and
seldom in educational settings, Herzberg measured
employee's satisfaction and dissatisfaction using a form
of semi-su‘uctured' interview known as critical incident
technique, He asked respomndents to think and describe
those times when they felt exceptionally good or bad
about their job and analyzed the data using content ana-
lysis technijue, They observed an impor tant distinction
between factors of content (job) and context (environ-
ment) in that the first group of factors dealt specifi-
cally with the nature of jobs, while the second related
to the environment - in which the jobs were per formed.
Herzberg and his associates argued that the former set
of factors consisted of need for achievement, recognition,
work itself, responsibility, advancement, and psychologi-
cal growth and these contributed to sa_ti‘s faction, Whereas
the latterv set of factors like working conditions, salary,
interpersonal relationship with supervisors, subordinates
and employees, technical supervision, company policies

and practices, job security, status and personal life
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contributed to satisfaction.

Herzberg delineated the implications of his theory
in the day to day organizational practices and employee
relations, Although employees gave impor tance to the
needs in the content as well as context domain, they
clesrly differentiated the impor tance of each domain in
working life. The content seekers did not behave the
sSame as the context seekers, since they differed from

each other on values, sspirations and needs.

A number of investigators had attempted to replicate
and extend the generality of the two factor theory with
varying degree of success, using different types of popu-
lation, variables and situations. The content-context |
fr amework of Herzberg and his associates hal been widely

used,

Students satisfaction appears to involve a large'
number of physical, psychological and personal factors,
Schaffer‘'s (1953), somewhat older theory states that
overall job satisfaction will vary directly with the
extent to which the needs of an individual can be actually
satisfied on a job; the stronger the needs, the more
cleosely will be job satisfaction depend on their fulfil-

mento

Serigione (19%7) in a study of the factors, that

affect job satisfaction and dissatisfaction, fourd that
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satisfaction factors for the teachers tended to be linked
to the work itself, He also showed difference between
work, and conditions of work and pointed out that

where satisfaction was related tc work itself, job context
factors, i.e, conditions of wqu were responsible for dis-

satisfaction,

Hoppock (1967) in his composite theory concluded
that job satisfaction depends upon the context to which
the job a person holds and meets the needs, The degree
of satisfaction is determined by the relationship between
what is experienced and what is wanted by the individual.
Job satisfaction, being a complex phenomenon with several
inter-related factors such as personal, social, cultural
and ecconomic, has been explained by various theories of
which the most significant is the two factor theory postu-
lated by Herzberg et. al. (19%8), which suggests two
different sets of facfors - motivators and hygienic factors,
which influence job satisfacfion/dissatisfaction. While
the motivators include advancement, development and the
work itself, the hygienic factors include salary, working
conditions, company policy, supervision and the work

group.

It has been believed that workers with higher educa-
tional degrees/accomplistments tended to be more dis-

satisfied with their jobs, Rao (1970) in his study on
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the socio-personal correlates of jobs satisfaction of
factors found that the higher educaticnal level of teachers

enhanced their job satisfaction,

Mohan (1974) in a study of work motivation and orga-
nisaticnal climate, found that work motivaticn among
employees was a direct function of the organisational
climate relating job satisfaction with the leadership
style, Singh and Pestonjee (1974) found that greater
job satisfaction results from a democratic form of leader-

ship.

In a study linking organizational incentives and
teaching amongst secondary school teachers, Lorlic (1975)
found that satisfaction with teaching and internalized
(motivations were of primary importance to teachers).

He argued that extrinsic rewards such as salary and anci-
llary rewards such as working hours and conditions while
impor tant were not more significant than the intrinsic

towards,

Pestonjee and Akhtar (1969) found that for teachers,
social service, fame, independence ahd selfeexpression
on the job were most preferred include salary, working

conditions company policy, supervision and the work group.

When job satisfaction of the teachers in schools is

considered specifically, it has been observed that women



3¢

teachers are more satisfied with their job than their

male counterparts (Bernad & Kulandivel, 1976; anand, 1977).
Chandra (1978) found that teachers with favourable attitude
towards teaching adjudged the teaching job as more fabour-
able to those who had unfavourable attitude towards

teaching.

Lindquist, Charles and Whiteheau, John (1986) analy-
zed that perceptions and causes of burn.out, job stress
and job satisfaction among 241 Alabana correctional offi-
cers responding to a ‘survey instrument’, 39% of the ss.
considered their job more than moderately stressful, 29%
reported moderate stress, 32% were satisfied with their
job, 52% were somewhat satisfied, and 16% were not satis-
fied. After examining reported levels of burnout, stress
and job satisfaction, findings were compared to those from
other studies., Multiple regression procedures were uti-
lized to identify significant predictors. Results indi-
cate that a number of patentially alterable, organizational
factors has significant impact on officers percepfions,
accordingly, several intervention strategies are offered

for consideration,

Sinha & Prakash (1986) administered questionnaires
designed to assess job satisfaction, intrinsic motivation
work values, and job involvement to 60 government and 50
private enterprise employees in India., Analysis of data

obtained from the 60 completed questionnaires was
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accomplished using t tests and correlations, Quality
dimensions correlated positively with satisfaction, and
some differences could be detelted between a private and

government workers,

Khaleque and Rahman (1987) measured overall job satis-
faction identified some determinants of job satisfaction,
and evaluated the perceived impor tance of job facets
(e.g. duration of work, job security) to the overall job
satisfaction in 1,560 workers (mean age 33 years) from 4
jute industries in Bangladesh. Results indicate that the
satisfaction variables were not undirectional in their
effects, Job facets were sources of both satisfaction
and dissatisfaction, overall job satisfaction of the
subject was influenced by the satisfaction with job
facets and personal life, and the degree of satisfaction
depended_ on the satisfaction with the number of job

facets and their perceived impor tance.

Person, Cecil A. (1987) conducted a longitudinal
field experiment of job changed over a 1 year period with
42 geogréphically dispersed railway track maintenance
gangs in western Australia. Gangs consisted of 2-11
workers. Exptl-groups that employed participative goal
setting were compared with a control unit that continued
to employ the traditional work procedures. wWhen the
perceptual, behaviéral and effective responses was

evaluated over 80 trails, it was determined that ‘subjects

5ubJ€ C./f
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who were engaged in participative goal setting reported
higher perceived states of involvement in decision-making
and greater job satisfaction, goal setting per formance

were positively related.

- William & Robert (1987) propose a structural equation
model to delineate the various aspects of self-reported
job satisfaction. The model specifies structural linkage
among 4 factors (1) Background, (2) perceptions, (3) orga-
nizational and (4) subjective rating of overall job satis-
faction. The model is evaluated by using data réndom
probability sample of 105 Black female managers (mean age
38.5 years) living in S Southern States. Results support
the predictions derived from the proposed model and indi-
cate thét it explained 66% of the variance in overall job
satisfaction. Organizafional measures, in genergil, accoun-

ted for most of the explained variance.



CHAPTER III

METHODOLOGY

This chapter includes problem statement, objectives
of study, hypotheses, sampling, research design, variables

explored, tools used, statistical techniques and procedures,

Statement of Problem

The problem under investigation is to identi fy the
factors of learning effectiveness and to test the effects
of levels of education, stream of education, and students'

sex on them.

Objectives of the Study

(1) To find out the effect of levels of education (+2,
undergraduate, and postgraduate) on locus of control,
students' satisfaction, perception of fairness, aca-
demic per formance, personal heiplessness, universal

helplessness and total helplessness.

(2) To find out the effect of stream of education (Arts
and Science) on locus of control, students® satis-
‘faction, perception of fairness, academic per formance,
personal helplessness, universal helplessness, and .

total helplessness,

(3) To find out the effect of sex (male and female) on
locus of control, students' satisfaction, perception

of fairness, academic per formance, personal helpless-



ness, universal helplessness and total helplessness,

Hypotheses
(1) Male and female scores may differ significantly

on locus of control, students' satisfaction, per-
ception of fairness, academic per formance, personal

helplessness, universal helplessness and total

helplessness.

(2) The scores of arts and science students may d4iffer
significantly on lccus of control, students' satis-
faction, percepticon of fairness, academic per for-
mance, personal helpleSSness,.universal helplessness

and total helplessness,

(3) The scores of +2, undergraduate and postgraduate

s tudents scores may differ significantly on locus
of control, students’ satisfaction, perception of
fairness, academic per formance, personal helpless-

ness, universal helplessness and total helplessness,

(4) There may be significant relationship among locus
of control, students’ satisfaction, perception of
fairness, academic performance, personal helpless-
ness, universal helplessness and total helplessness

of male students.

(5) There may be significant relationship among locus
of control, students' satisfaction, perception of

fairness, academic performance, personal helpless-
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(7)

(8)

(9)

(10)
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ness, universal helplessness and total helplessness

of female students.

There may be significant relationship among lccus
of control, students' satisfaction, perception of
fairness, academic per formance, personal helpless-
ness, universal helplessness and total helplessness

of arts students,

There may be significant relationship among locus
of control,'students' satisfaction, percepticn of
fairness, academic per formance, personal helpless-
ness, universal helplessness and total helplessness

of science students.

There may be significant relationship among locus
of control, students® satisfaction, perception of
féirness, acalemic per formance, personal helpless-
ness, universal helplessness and total helplessness

of 42 students,

There may be significant relationship among locus
of control, students' satisfaction, perception of
fairness, academic performance, personal helpless-
ness; universal helplessness and total helplessness

of graduate students.

There may be significant relationship among locus

of control, students® satisfaction, perception of
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fairness, academic performance, personal helpless-
ness, universal helplessness and total helplessness

of postgraduate students,

Sample

Fhﬁpmﬁve sampling method was used to select students
from +2, undergraduation and postgraduation level., +2
subjects were from central schools, undergraduate subjects
and postgraduates were from two Central Universities in a
césmOpolitan city., A total of 240 subjects were taken
for the study. This study included 80 subjects (20 males
and 20 females from Arts, and 20 males and females from

Science) were taken from each level of education.

Research Design

In order to examine the relationship that might
be existing among various variagbles like levels of
education, stream of education, sex, locus of control,
students' satisfaction, perception of fairness, acade-
mic performance, personal helplessness, universal help-
lessness and total helplessness, a factorial design
order of 3 X 2 X 2 was used. 3 levels of education (42,
undergr aduation and postgraduation, 2 stream of education
Arts and Science) and 2 sex (females and males) were

studied,
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Diagramatic representation of the design:

Total no. of subject 240

+2° Undergraduation Pos tgr aduation

A{i:\\écience Artg/(/\\;éience Ar s i;}s:je
Fema/e>31e /\M M s/\m FAM ¥ M

Learning effectiveness can be identified by taking
into consideration the following psycho-social and

academic variabiles,

1 2 3 4 5 6 7
Personal Univer- Total Perce- Locus Acade~ Stude-
helpless- sal hel- help- ption of mic nts'
‘ness pless- less- of fa- control perfo- satis-

ness ness 1irness rmance faction

Statistical Technigues

Mean and standard deviation of 7 variables (42,
undergraduate, postgraduate, female, male, Arts and
Science) were calculated, Besides these, (1) ANOVA of
7 variables. (locus of control, students' satisfaction,
Perception of fairness, academic per formance, personal
helplessness, universal helplessness and total helpless-

ness) and (2) product moment correlation were used,



Variables

The following variables were studied.

Independent Variasbles:

1. Levels of education (42, undergraiuation and post-
graduation).

2. Stream of education (Arts and Science).

3. Sex (Male and Female).

Dependent Variables:

1. Locus of control.

2. Students' satisfaction.
3. Perceptibn of fairness,
4. Academic per formance.
5. Personal helplessness,
6. Universal helplessness.,
7. Total helplessness,

Operational definition of
Variables

. Learned helplessness: It is a state of passivity/
unresponsiveness/depression of per formance. Researches
concerneld with learned helplessness in humans was ini-
tially guided by extrapolations results with animals,
Seligman (1975) argued that uncontrollable events
produce tihree related deficits: (1) Motivational,

(2) Cognitive, and (3) Emotional (depressed effect).

The learned helplessness may be personal and universal
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helplessness, Addition of these two is the total helpe

lessness,

}, Perceptions of fairmess: According to the R andom
House Dictionary of English Language, (Edn. 1977) the
literal meaning of the term ‘perceive’ is to become
aware of or identify by means of the senses, That is
to apprehend/understand. The term *‘justice' has been
identified as quality of conforming to principles of
reason/to generally accepted standard 6f right and wrong.
This has also been defined as ‘the maintenance of what

is just according to law and the court of justice’,

In psychological literature, the term ‘perceived
justice'/'perceptions of fairness® has been used rela-
tively and interchangeably as ‘'distributive justice’,
perception of ‘fairness in reward‘/‘equity access to
oppor tunity' etc. In terms of equity theory ‘perceived
justice' has been discussed in relation to individual'’s
(his/her) relative gains (one‘'s outcome from a deal/
relationship means one's contribution to that relation-

ship).

Locus of control: Internal-external locus of control

: G
(Rotter, 1966) isgconcept which seeks to determine
whether individuals attribute the cause or control of

events ejther to themselves (internal) or to their
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environment (external). Internals are more confident
of their own potentiality than externals, Furthermore,
they think that the environment is guided by their own

ability.

Students' satisfaction: Logically, satisfaction can

be defined as a feeling which 1s intrinsic tc the activity
sensed differe.ntly by different people, This may be a
function of the outcome achieved in reality, and hence
inferred from expre'ssive behaviour. For example, a
satisfied student body is the nuclei in the effective
functioning of educational institutions both at the level

of individuals and the institutions.

Academic per formance: Academic per formance is known as
the knowledge attained or skills in dffferent levels of
education, usually through teachers' evaluation of the
pupil®’s in examinations. 1In this study, the marks obtai-
ned by the vstudents in the annual examinations conducted
by the 42 colleges and universities have been taken to

indicate the academic per formance.

Tools Used:

The fcllowing tools were used for measuring the

different explanatory variables,

1. Learned helplessness scale (it was used at 3 levels

of education, 2 stream o‘f education and 2 sex),
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2. Locus ef control aquestionnaire (it was used at 3

levels of education, 2 streams of educatien and 2

sexes),
3. Perceptions of fairness scale, (it was used at 3
levels of educaticn, 2 streams of education and 2

sexes),

q. Students' satisfaction scale (8 selected items were
taken for the present study). It was used at 3
levels of educatio’n,ﬂ 2 streams of eucation and

2 sexes).

Description of the Tools

First sectien of the questionnaire contains perso-
nal information of the reSpOnﬂents: sex, academic per for-
mance and level, second section includes instructions

and concerned questionnaires,

e - - - - e W -

modified by R.N. Kanungo, McGill (1986) was used. This
scale consists of 12 items, This scale is divided into
two parts. For the part (1) answer according to (a) how
do you/yourself feel about the item (i.e. personal help-~
lessness). The second part (b) is an appraisal of how
you think other students of your university/college/
schooi feel (i.e., universal helplessness), A scale of
0-5 is prqvided, where 5 indicétes a feeling of being‘

totally helplessness, and O indicates totally in control
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or confident,

tion of fairness: Perceptions of fairness
scale formulated by A.R. Khan (1986) was used. This scale
consists of 6 items with 5 sub-items in each. The final
form of the perceived justice scale consisted of six input
dimensicns and five output dimensions. Thus the maximum
possible score on this scale is 150 and the minimum score
is 30, The reliability of the scale as reported by Khan
is r-.84 (i.e. P .C1). The respondents are reguired to
respord on a 5 point scale by judging themselves as "tc
what degree" the statements were true of themselves. 1If
it was true about 80 to 100 per cent, 40 to 60 per cent,
20 to 40 per cent and 20 per cent or below. Responses were
given scores of 5, 4, 3, 2 and 1 respectively. The score
on the total number of items indicated the scores on per-
ceived justice, High scores indicated a higher degree

of perceived justice and vice versa.

measures individual differences in a generalized expec-
tancy or belief, The final version of the scale consists
of 29 items forced choice test inclusive of 6 filler
items intended to make the purpose of the test somewhat
more ambiguous. On the basis of item analysis and factor

analysis Rotter (19%6) pointed out reasonably high internal



consistency for an édditive scale, Since the items are
not comparable. half underestimates the internal
consistency. At the same time Rotter (1%6) founi the
test-retest reliagbility for a one month period guite
consistent for different samples, Reliability of the
scale has been well established. The applicability and
use of this scale in Indian college students has been
justified by various researchers (Faroqui, 1984 and

Ravindran, 1984).

Stdents? Satisfaction: Several factors are respon-
sible for motivation of students in +2/college/universi ty.
Student's satisfaction scale was used as a measure of a
academic satisfaction. This scale was developed by A.
Deepak (1980). 8 selected items were taken from beepak's
scale and administered on students. The scale measures
student's satisfaction in relation to academic knowledge,
targets, overall condition of college, appreciation of
course-work by teachers, social interaction and job oppor-
tunities, The reliability of the test was determined by
the internal consistency of the scale viz. correlating
each item with the total score of the scale. Items having

a correlation with total score were considered to be

‘relisble items (Deepsk, 1980).

Procedures

The questionnaires (perceptions of fairness, learned

helplessness, locus of control and student's satisfaction)



were administeréd in group setting. Each questionnaire
contained instruction separately. There was no time limit
to complete the questionnaires, The subjects were asked
to mention their academic per formance, percentage of
marks and sex., Perceptions of fairness scale consisted
of 6 items with S sub-items under each item. Subjects
were asked how they think about investments and reward

from their education. There are no right or wrong answer
in it, so look at statements are true yourself, indicate
your answer by a tick mark in only one of the alternatives

of the given percentages as answers.

Learned helplessness questionnaire consisted 12 items,
Each .item had two parts. All the ®"a" items indicate per-
sonal helplessness and all the "b*® items were universal
helplessness, Addition of ®a® and *b*® items indicate
total helplessness. A scale of 0-5 is provided where 5
indicates a feeling of totally helplessness, and 0 indi-
cates totally controlled or confident, Students were
asked to encircle the best approximate about themselves
and others. The students were :_thtructed in the following
way. "This is not a test, It is persdnal oriented scale
which has been designed to find out how you think about
cer tain things. Because it is an opinion scale there are
no right or wrong answers, Pairs of statements describing

two different opinions are listed. Look at each pair of
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statement and indicate which particular statement in
each pair with (a) or (b) is indicative of your opinion
or nearly indicative of your opinion. Please make a tick
mark in the right of the statements in each pair. Scor-

ing was done accerding to scoring key.

Student's satisfaction questionnaire consisted of
8 selected items., Each item was indicative of motiva-
tional factors which were found to be important in +2/
college/university eduéédon. These féctors were dimen-
sions of students® satisfaction in their educational
institution. Each item is followed by five point scale
80-100% (5), 60-80% (4), 40-60% (3), 20-40% (2) and 20%
or below (1), Addition of total numbers is the indica-

tive of students® satisfaction,.

Academic per formance was taken into consideration
of all the students as indicative of students' per formance
at different levels of education. Academic per formance
was coded as a/A+(1), B+/a-(2), B=/C+(3). Similarly

male is coded as I and female as 2.

Statistical analysis 1like mean, SD, °‘t' correlation
and ANOVA were calculated for the variables (+2, under-
graduate, postgraduate, arts and science, female and

male) .



CHAPTER IV

RESULTS

The follcwing statistical analyses were carried out

on the data:

4.1 Mean, SD and *'t' test
4.2 Analysis of Variance

4.3 correlational analysis.

Mean and SD were computed on Vari:abi,es, ;j academic
per fcrmance, locus of control, perceptions 9f fairness,
students Satisfaction, rersonal helplessness, universal
helplessness and total helplessness separately for male,
female, arts, science, +2, graduates and postgraduates,
*¢' test was used to determine the significance of mean
differences Petween male and female, arts and science,
+2 and graduates, +2 and pos tgraduates and graduates and
‘pOstgradnates on locus of control, perceptions of fairness,
student satisfaction, personal helplessness, universal

helpleséness. total helplessness and academic per formance.,

Hegn d;gfereigge by _sex: (Table-1)

Mean 4 ences betwsen males ahd females on academic
performance. locus of control, perceptions of feirness,
student satisfacticn, universal_ helplessness and total
helplegsness are not significant, These results exhibit
that females do not score di fferently than males on

academic per fcrmance, locus of control, perceptions of
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fi arness, student satisfaction, universal helplessness and
total helplessness, Hwever, the mean difference between
males and females on personal helplessness is significant
at .05 level, It is observed from the table 1 that males
score higher on personal helplessness than females indica-

ting that males feel mcre helpless in the system,

Mean di fferences by stréams (Table-2)

Mean difference between arts and science students are
significant on locus of control, perceptions of fairness,
students’ satisfaction, universal helplessness and total
helplessness. So, it can be concluded that stream as an
. independent variable plays significant role in variations
iﬁ locus of control, perceptions of fairness, student
satisfaction, universal and total helplessness on the part
of learnpers, It is observed from the mean table that
science students are more confident (i.e. low scares in
personal, universal and total helplessness thgn arts
students, Moreover, gcience students are higher on locus
of control, student satisfaction and academic per formance
than agrts students,

Mean difference of_ 42 and graduate
students (Table-3)

Mean differences between +2 and graduate students on
locus of control, perceptions of falrness, student gatis-
faction and personal helplessnegs are significant at .05

level, It is observed from the mean table that graduates



score higher on locus of control, perceptions of fairness,
student satisfaction and personal helplessness than +2
students, However, mean differences between +2 and graduate
students on academic per formance, universsl and total help-
lessness are not significant at .05 level, So it can be
concluded that level as an independent variagble plays
ivnsigvnificant role in varigtions in academic per fcrmance,
universal and total helplessness on the parts of learners.,

Mean difference of +2 and post-
gr aduate students (Table-4)

Mean differences between +2 and postgraduate students
on locus of control, perceptions of fairness, student
satisfgction, personal, universgl and total helplessnesbs
are significant at .05 level, It is observed fram the mean
table that postgraduates are higher on locus of control,
perceptions of fairness and student satisfaction than +2
si:udgnts. However, postgraduate students are less confi-
dent {(i.e., high mean sccre on helplessness) than> +2 s tudents.
The meagn di fference between +2 and postgraduate students
on academic performance is not significant at .05 level,

It exhibits that there is no difference between +2 and

postgraduate students in levels of academic per formance,

Mean d4i fference of graduate and
postgr aduate students (p je-5)

Mean difference between graduate and pos tgraduate

students on academic per formance, locus of control,



perceptions of fairness, student satisfaction, personal,
universal and total helplessness are significant at ,05
level, It is observed from the mean table that the post-
gr aduate students score highor on locus of control, per-
ceptions of fairness and student satisfaction., They scare
lower on academic per formance than graduate students.
Moreover, postgr aduate students are higher on personal,
universal and total helplessness than graduate students.
This implies that postgraduate students are less confident
than the graduate students,

Summary of results for
docus_of control (Table-6)

The table 6 shows that the main effects of levelsg
and streams of education on locus of control are significant
at .05 level., It means that locus of control is influenced
by levels and streams of education. The interaction
effects of streams and sex on locus of control is signi-
ficant at .05 level, This means that locus of control is
influenced by streams and sex. The maln effects of sex
on locus of control is not significant at .05 level, Thig
means that sex as an independent varisble plays insignifi-
cant role in determining locus of control, The interaction
effects of leveis and sex on locus of control is not
significant at .05 level, This indicates that the
combined effect of._ levels and sex have no significant

influenc2 on locus of control. The interaction effects
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of levels, streams and sex on locus 0of control is not
significant. This means that the combined effect of

levels, streams and sex have no significant influence

on locus of control,

Summary of results for student
satis faction (Table-7)

The table 7 indicates that the main effects of levels
and streams on student satisfaction are significant at
.05 level, This means that levels and streams have signi.
ficant influence on student satisfaction. The interaction
effects of levels and streams on student satisfaction is
significant at .05 level, This means that the combined
effects of levels and streams have significant influence
on student satisfaction. The inter action effects of levels
and sex on student satigfaction is significant at .05
level, This means that the combined effects of levels
and sex have significant influence on student satisfaction,
The interaction effects of stream and sex on student
satisfaction is significant at .05 level., This means
that the cambined effects of streams and sex have signifi-
cant influence on student satisfaction, The main effect
of gex on student satisfaction is not significant. This
means that sex as an independent varisble has no significant
influence on student staisfaction. The interaction effects
of levels, streams and sex 1is not significant at .05 level,

This means that the combined effects of levels, stroams and



sex have no significant influence on sStudent satisfaction.

Summary of ZNOVA for perceptions
©Of fairnegs (Table-8)

The table 8 indicates that main effects of levels ami
streams of education on perceptions of fairness are signi-
ficant ét .05 level, This means that levels and streams
of education have significant influence on perceptions of
fairnegs, The interaction effects of levels and streams
on perceptions of fairness is significant at .05 level,
The -interaction effects of streams and sex on perception
of fairness is significant at .05 level, This means that
the interaction effects have significant influence on
perceptions of fairness, The main effects of sex on
perceptions of fairnegs is not significant at .05 level,
This means that sex as an independent variable has no
significant influence on perceptions of fairness. Inter-
action of levels and sex on perceptions of fairness is
not significant. This means that the combined effects
of levels and sex on perceptions of fairness have no

significant influence on perceptions of fairness,

Summary of results for personal
helplessnegs {Table-9)

The main effects of levelsg, strcams and Ssex on personal

helplessness are significant at .05 level, This means that
personal helplessness is influenced by levels, streams and
sex, The interaction effects of levels and sex on personal

helplessness is significant at ,05 level, This means that

e
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the combined effects of levels and sex affect personal
helplessness of the students, Interaction effects of
streams and levels on personal helplessness is significant
at .05 level, This means that the combined effects of
streams and levels affect personal helplessness, However,
the interaction effects of streams and sex on personal
helplessness is not significant at .05 level, It indicates
that the combined effects of streams and sex have no
sign;l.ficant influence on personal helplessness, Moreover,
the interaction effects of levels, streams and sex on
personal helplessness is not significant at .05 level,
This means that the combined effects of levels, streams
and sex have no influence on personal helplessness,

Summary of results for universal
helplessness (Table-10)

The above table 10 indicates that the main and inter-
action effects of levels, streams and sex on universal
helplessness is significant at .05 level, This means
that the levels, gex and streams have significant influence
on universal helplessness, The interaction effects of
levels and streams on universal. .helplessness is significant
at .05 level, This means that the combined effects of
levels and streams have significant influence on universal
helplessness, Moreover, the interaction effects of levels
and sex on unjiversal helplessness are significant at .05

level, This means that the combined effects of levels
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and sex have significant influence on universal helpless-
ness, However, the interaction effects of stream and sex
on universal helplessness is not significant. This means
that the combined effects of streamS and sex have no
significant influence on universal helplessness, Moreover,
the interaction effects of levels, streams and sex on
universal helplessness is not significant. This means
that the combined effects of levels, streams and sex have
no significant influence on universal helplessness,

Summary of results for total
helplessness (Table-11)

The main effects of levels, streams and sex are
significant at ,05 level, This means that the levels,
streams and sex as independent variables have influence
on total helplessness, The interaction effects of levels
and streams on total helplessness is significant at .05
level, This means that the combined effects, streams
and levels have significant influence on total helplessness.
Moreover, the interaction, effects of levels and sex is
significant at .05 level, This means that the combined
effects and sex hgve significant influence on total
helplessness, Moreover, the interaction effects of
levels and sex have significant influence on total help-
lessness. Howevér, the interaction effect of levels and
sex is not significant. This indicates that the combined

.effect Oof levels and'streams has no significant influence
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on total helplessness. Moreover, the interaction effects
of levels, streams and sex on total helplessness is not
significant, This means that the combined effect of
levels, streams and sex has no significant influence on

total helplessness,

Summary of ANOVA for academic
per formance (Table-12)

The table 12 indicates that the main effects of
levels and streams on academic per formance are significant
at .05 level, This means that the main effects of levels
and streams have influence on academic per formance, The
interaction effects of levels and streams on academic
per formance is significant. This means that the combined
effects of levels and streams have significant influence
on academic performance. The interaction effects of levels,
streams and sex on academic per formance is significant at
.05 levels, This means that sex as an independent variable
has no influence on academic per farmance. However, the
interaction effects of levels and sex on academic perfor-
mance is not significant at .05 level, This indicates
that the éo:ubined effects of levels and sex have no signi-
ficant influence on academic per formance, Moreover, the
interaction effects of gtreams and sex on academic per for-
mance is not significant. This means that the combined
effects of streams and sex have no significant influence

on academic per formance,
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Correlation for Males (Table-13)
The carrelation between academic per formance and

locus of control for males 1is -,19 (P .05). This megans
that there is negative association between the above
variables., The correlation of perception of falirness
with academic per formance and locus of control for males
are -.3 (p .05) and .20 (P ,05) respectively. These
imply that the association between academic per formance
and perceptions of fairness is negative and the relation
between perceptions of fairness and locus of control is

positive,

The correlation of student satisfaction with aca-
demic per formance, locus of control, and perceptions of
faimess for males are -.19 (P .05), -,02 (P .05) and
S50 (P ,05) respectively. This implies that the asso-
ciation between academic per formance and student Satis-
faction for malesg is negative. Association between student
satisfaction and locus of control for males is negative
and not meaningful, The relation between perceptions of
fairness and student satisfaction for males is high and
positive, The correlation of personal helplessness with
. academic perfarmance, locus of control, perceptions of
falrness and student satisfaction for males are .05 (P .05),
.02 (¢ .05), .22 (P ,05) and .16 (P ,05) respectively,
The association between academic per farmance and personal

helplessness for males is negative. The relation between
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locus of control and personal helplessness foar males is
positive and not meaningful., The association between
perceptions of fairness and personal helplessness for
males is positive and meaningful. \The relation between

personal helplessness and student satisfaction 1is positive

and meaningful,

The carrelation of universal helplessness with
academic per formance, locus of control, perceptions of
fairness, student satisfaction and personal helplessness
for males are .00, .05 (P .05), .15 (P ~.05), .04
(P ...05)-and .87 (P ,05) respectively. The association
between academic per formance and universal helplessness
for males i1s meaningless., The relation between locus of
control and universal helplessness is positive and not
meaningful. The association between perceptions of fair-
ness and universal helplessnéss is positive and not
ﬁeaningful. The association between student satisfaction
and universal helplessness for males is positive and not
meaningful. The relation between universal helplessness

for males
and personal helplessnegs/is positive and very high.

The coarrelation of total helplessness with academic
per formance, locus of control, perceptions of fairness,
student satisfaction, perscnal helplessness, universal
helplessness and total helplessness for males are -,02

(p 005)0 004 (P 005)0 019 (P 005)' 10 (p 005)0
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.97 (P .05) and .97 (P .05). The association between
academic per formance and total helplessness is negative
and not meaningful. The relation between locus of control
and total helplessness is posi tive and not meaningful,
The association between perceptions of falrness and total
helplessness 1s positive and meaningful. The relation
between student satisfaction énd total helplessness is
positive and not meaningful, The relation of total help-
lessness with personal and universal helplessness is

positive and very high,
Carrelation for females (Table-14)
The correlation between academic per formance and

locus of control for females is -,02 (P ,.CS5). This
implies that there is negative relation between locus of

control and academic per farmance for females,

The carelation of perceptions of falrness with
academic per fcrmance and locus of control for females
are -.3% (P ,05) and .20 (P .05) respectively. This
means that the association between academic per formance
and perceptions of fairness is negative and moderate.
The relation between percepticns of fairness and locus

of control is positive.

The correlation of student satisfaction with academic
per farmance, locus of control, and perceptions of falrness
for females asre -,.29 (P .05), 11 (» .05) and .55 (P .05)

respectively. The association between academic per formance
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and student satisfaction is negative and meaningful. The
relation between locus of control and student sSatisfaction
is positive and meaningful, The association between percep-
tions of fairness and student satisfaction is positive and

high.

The correlation of personal helplessness with academic
per formance, locus of control, perceptions of fairness and
student satisfaction for females are -,22 (P .05), .27
( .05), .48 (P ,05) and .29 (P .05) respectively.
The association between academic per formance and personal
helplessness is positive, The relation between locus of
control and personal helblessness is positive. The asso-
ciation between perceptions of fairness and personal help-
lessness 1is positive and meaningful, The relation betwzen

student satisfaction and personal helplessness 1is positive,

The correlation of universal helplessnegs with academic
per formance, locus of control, perceptions of fairness,
student satisfaction and perscnal helplessness for females
are -, 14 (¢ ,05), .32 (p | .05), .3 (p ,05), 15 (p .05)
and .84 (P ,05) respectively,

The association between academic per foarmance and
universal helplessness is negative and not meaningful,
The relation between locus of control and universal help-
lessness is positive. The relation between perception of

fairness and universal helplessness is positive, The
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association between student satisfaction and universal
helplessness is positive., The relation between personal
helplessness and universal helplessness positive and very

high,

The correlation of total helplessness with academic
per fcrmance, locus of control, perceptions of fairness,
student satisfaction, personal helplessness and universal
helplessness for females are -.19 (P .05), .31 (P .05),
.43 (® .05), .23 (P .05), .% (P .05) and .% (P .05)
respectively., The relation between academic per formance and
total helplessness is negativevand meaningful. The aséocia-
tion between locus of controcl and total helplessness is
positive, The relation between perceptions of fairness and
total helplessness is positive and moder ate., The associa-
tion between student satisfaction and total helplessness is
positive, The relation between personal helplessness and
total helplessness is positive and very high, Moreover,
the relation between universal helplessness and total help-

legssness is positive and very high,

Correlation for Arts students (Table-15)
The coarrelation between academic per farmance and

locus of control for arts gtudent is -.07 (p .05). This

means that the relation is negative and not meaningful,

The correlation of perceptions of falrness with
academic per famance and locus of control for arts students
are -,31 (P .05) and .10 (P .05) respectively. The

assocliation between academic per formance and perceptions
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of fairnegs is negative and meaningful. The relation
between perceptions of fairness and locus of control is

positive and not meaningful.

The correlation of student satisfaction with acadenic
per formance, locus of control and perceptions of fairness
for arts students are -;15 (P .05), -.10 (P .05) and
.61 (P .05) respectively. The relation between academic
per formance and student satisfaction 1s‘negative and not
meaningful, The asscciation between locus of control and
perceptions of fairnmess is négative and not meaningful.
The relation between perceptions of fairness and student

satisfaction is positive and high,

The correlation of personal helplessness with academic
per fcrmance, locus of control, perceptions of fairness
and student satisfaction for arts students are -.25 (p ,05),
.05 (p .05), .62 (P .05), and .40 (P .0S) respectively.
The relation between academic per farmance and personal

helplessness is negative and meaningful,

The association between locus of control and personal
helplessness is posi tive and not meaningful. The relation
between perceptions of fairness and personal helplessness
is positive and high, The association between student
satisfaction and personal helplessness is positive and

moder ate,
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The correlation of universal helplessness with aca-
demic per famance, locus of control, perceptions of fair-
ness, student satisfaction and personasl helplessness for
arts students are -.25 (P .05), .17 (P .05), .54
(p .05), .27 (p .05) and .4 (P ,05) respectively.
The relation between academic per formance and universal
helplessness is negative and not meaningful. The association
between locus of control and universal helplessness is
positive and meaningful, The relation between perceptions
of fairness and universal helplessness is positive and
high. The gssociation between student satisfaction and
universal helplessness is positive and meaningful. The
relation between personal and universal helplessness is

high and positive,

The carrelation of total helplessness with academic
per formance, locus of control, perceptions of fairness,
student satisfaction, personal and universal helplessness
are -, 2 (p ,05), .11 (¢ .05), .60 (P .05), .35 (P ,05),
.% (P «05) and .76 (P ,05) respectively., The associa-
tion between academic performanjcé and total helplessness
is negative ahd meaningful. The relation of locus of
control with total helplessness is positive and not meaning-
ful. The association between perceptions of fairness and
total helplessness is positive and ﬁigh. The relation
between student satisfaction and_ total helplessness is

positive and meaningful. The association between personal
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and total helplessness is positive and very high, The
relation betseen universal and total helplessness 1is posi-

tive and very high,
Correlgtion for Science students (Table-16)

The correlation between academic per formance and

locus of control for science students is -.17 (P .05).
This implies that the association between academic per for-

mance and locus of control is negative and meaningful.

The correlation of perceptions of fairness with acade-
mic per formance and locus of control for science students
are -, 2% (P .05) and .04 (P .05) respectively, The
association between academic performance and perceptions
of fairness are negative and meaningful., The relation.
between perceptions of fairness and locus of control is

positive and not meaningful,

The coarrelation of student satlsfaction with academic
per formance, locus of control and perceptions of fairness
for science students are -,11 (¢ ,05), .04 (p .05)
and .10 (P ,05) respectively. The association between
academic per formance and student satisfaction is negative
‘and not meaningful. The relation between locus of control
and student satisfaction is positive and not meaningful,
The association between perceptions of .fairness and student

satisfaction is positive and meaningful,

The correlation of personal helplessness with academic

per formance, locus of control, perceptions of fairness and
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student satisfaction for science students are -.12 (P .05),
.34 (p .05), .04 (P .05) and .09 (P .05) respectively,
The association between academic per formance and personal
helplessness is negative and not meaningful. The relation
between locus of control and personal helplessness is positive
and meaningful., The relation between perceptions of fairness
and personal helplessness is positive and not meaningful.

The association between student-satisfaction and personal

helplessness is positive and not meaningful,

The correlation of universal helplessness with academic
per formance, locus of control, perceptions of fairness,
studeht satisfaction and personal helplessness for science
students gre -,03 (¢ ,05), .32 (P ,.05), .06 (P .05),
.02 (P .02) and .88 (P ,05) respectively.

The association of academic per formance and universal
helplessness is negative and not meaningful., The relation
between locus of control and universal helplessness is
positive and meaningful, The association befween percep-
tions of fairness and universal helplessness is positive
and noémeaningful. The association between students
satisfaction and universal helplessness is positive and
not meaningful. The relation between personal and universal

helplessness 1is positive and very high,

The correlation of total helplessness with academic
per formance, locus of control, perceptions of falrness,

student satisfactlion, personal and universal helplessness
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for science students are -.08 (p .05), 233 ( .05),

.05 (¢ ,05), .05 (p .05), .97 (P .05) and .98 (P .05)
respectively, The association between academic per formance
and total helplessness is negative and not meaningful.

The relation between locus of control and total helpless-
ness 1is positive and meaningful., The association between
perceptions of fairness and total helplessness is positive
and not meaningful., The relatibn be tween student satis-
faction and total helplessness 1is positive and not meaning-
ful, The association of total helplessness with personal

and universal helplessness are positive and very high,
Correlation for 42 students (Table-17)

The caxrelation between academic per formance and

locus of control for +2 students is ,00. This means that
there 1is no meaningful relation between academic per formance

and locus of control.

The carrelation of perceptions of fairness with
academic per formance and iocus of control for +2 students
are -.44 (P ,05) and -.13 (P .05) respectively., The
relation between academic per formance and perceptions
of fairness is negative and moder ate. The association
between_parceptions of fairness and locus of control is

negative and not meaningful,

The correlation of student satisfaction with academic
per formance, locus of control and perceptions of fairness

for 42 students are .37 (P .05), -.16 (P .05) and



.77 (P .05) respectively, The association between acade-
mic per formance and student satisfaction is positive and

meaningful, The relation between student satisfaction and
locus of control 1s negative and not meaningful. The rela-

tion between perceptions of falrness is positive and high,

The correlation of personal helplessness with academic
per formance, locus of control, perceptions of fairness and
student satisfaction for +2 students are .04 (P ,05),

.01 (P .05), .04 (P .05) and .01 (P .05) respectively.

The association between academic per formance and perso-
nal helplessness is positive and not meaningful, The cor-
relation of personal helplessness with locus of control is
positive and not meaningful. The association between per-
ceptions of fairness and personal helplessness is negative
and not meaningful., The relation between students satisfac-

tion 1s negative and not meaning ful.

The coarrelation of universal helplessness with academic
per formance, locus of control, perceptions of fairness,
student satisfaction and personal helplessness for +2
students ge .09 (P ,05), .21 (p ,05), -.12 (P .0S),
-.1§ (¢ .05) and .82 (P .05) respectively, The relafion
of academic per formance with universél helplessness is
positive and not meaningful. The association between locus

of control and universal helplessness is positive and
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meaning ful. The relation between universal helplessness
and perceptions of fairness 1is negative and not meaningful.
The association between universal helplessness and student
satisfaction 1is negative and meaningful. The relation

between universal helplessness and personal helplessness

is positive and very high,

The carrelation of total helplessness with academic
per formance, lccus of control, perceptions of fairness,
student satisfaction, personal helplessness and universal
helplessness for +2 students are .07 (P .05), .12 (P .0S5),
-.05 (P .05), -.2¢ (P ,05), .95 (P .05) and .%
(p .05) respectively. The association of academic per-
formance with total helplessness is positive and not meaning-
full. The relation between locus of control and total
helplessness is positive and meaningful, The associ ation
between total helplessness and perceptions of fairness is
negative and not meaningful, The relation between total
helplessness and student satisfaction is negative and not
meaningful. The association between total helplessness
ahd per sonal helplessness is positive and very high., The
relation between total helplessness and universal helpless.

ness 1s positive and very high.
Correlation_for graduate students (Table-18)
The correlation of academic per formance with locus

of control for graduate students is -.24 (P ,05). This

means that the relation between academic per formance and
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locus of control 1is negative and meaning ful,

The correlation of perceptions of fairness with aca-
demic per formance and locus of control for graduate students
are -,25 (P .05) and .23 (P .05) respectively. This
means that the associationrbetween academic per formance
and perceptions of fairness is negative and meaningful.

The relation between locus of control and perceptions of

fairness 1is positive and meaningful.

The correlation of student satisfaction with academic

per fcrmance, locus of control, and perceptions of fairness

for graduate students sre ,01 (P .05), .C€ (P .05) and
.14 (P .05) respectively. The association between academic
per formance and student satisfaction is positive and not
meaningful. The relation between locus of control and
student satisfaction is positive and not meaningful. The
assdciation between perceptions of fairmness and student

satisfaction is positive and not meaningful,

The correlation of personal helpless‘ness with academic
per formance, locus of control, perceptions of fairness
and student satisfaction for graduate students are .05
(p .05), .02 (P .05), .09 (P ,05), and .00 respectively,
The association between academic per formance and personal
helplessness is positive and not meaningful., The relation
between locus of control and personal helplessness is posi-

tive and not meaningful. The association between perceptions
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of falrness and personal helplessness is positive and not
meaningful, The relation between student satisfaction and

personal helplescness is not meaningful,

The correlation of universal helplessness with aca-
demic per formance, locus of control, perceptions of fair-
ness, student satisfaction and personal helplessness for
graduate students are .29 (P .0S5), -.14 (P .05),

.10 (P .05), -.18 (P .05) and .58 (P .05) respec-
tively. The assoclation between academic per formance and
universal helplessness is positive and not meaningful, The
relation between locus of control and universal helpless-
ness is negative and meaningful. The association between
perceptions of fairness and universal helplessness is
positive and not meaningful. The relation between student
satisfaction and universal helplessness is negative and
not meaningful. The association between personal and

univer sal helplessness is positive and high,

The correlation of total helplessness with acadehic
per formance, locus of control, perceptions of fairness,
student satlsfaction, personal, universal and total help-
lessness for graduate students are .21 (P .05), -.08(P .05),
.10 (p .05), -.111 (P .05), .87 (P .05) and .91(P ,05)
respectively, The association of academic per fcrmance with
total helplessness is positive and meaningful. The
relation between locus of control and total helplessness

is negative and not meaningful., The relation between



perceptions of fairmess and total helplessness is positive
and not meaningful., The relation between student satis-

faction:and total helplessness 1is negative and not meaning-
ful. The relation of total helplessness with personal and

univer sal helplessness 1is positive and very high,
Correlation for postgraduate students (Table-19)
The coarrelation between academic per formance and

locus of control for postgraduate students is -.12 (P .05).
The relation between academic per formance and locus of con-

trol is negative and not meaningful,

The correlation of pefceptions of fairness with ace-
demic per formance and locus of control for postgr aduate
students are -,07 (P .05) and -.05 (P .05) respectively.
The association between academic per fcrmance and perception
of fairness is negative and not meaningful. The relation
between locus of control and perceptions of fairness is

negative and not meaningful.

The correlation of student satisfaction with academic
per formance, locus of control and perceptions of fairness
for postgraduate students are -.04 (P ,05), -.28 (P .05)
and «,20 (P ,05) respectively. The relation between
academic per formance and S tudent satisfaction 1is negative
and not meaningful. The association between locus of
cont;ol and student satisfaction' is negative and meaningful.
The relation between perceptions of fairness and student

satisfaction is negative and meaningful.



The correl ation of personal helrlessness with academic
per formance, locus of control, perceptions of fairness and
student satisfaction for postgraduate students are ,18(P ,.C5),
-.25 ( .05), .CO and .03 (P .CS5) respectively. The
associ ation between academic per formance and personal help-
lessness 1s positive and meaningful. The relaticn between
locus of control and personal helplessness 1is negative and
meaningful, The relaticn between perceptions of fairness
and personal helplessness is not meaningful., The associ a-
tion between student satisfaction and personal helplessness

is positive and not meaningful,

The correlation of universal helplessness with aca-
demic per formance, locus of control, perceptions of fair-
ness, and student satlsfaction for postgraduate students
are .13 (P .05). -.23 (p ,05), .00, .CO and .21 (P .05)

respectively.

The association between academic per formance and
universal helplessness is positive and not meaningful,
The relation between locus of control and universal help-
lessness is negative and meaningful. The relation of
universal helplessness with perceptions of fairness and
student satisfaction is not meaningful. The association
be tween personal and universal helplessness is positive

and high,

The correlation of total helplessness with academic

per formance, locus of control, perceptions of fairness,



student satisfaction, personal and universal helplessness
for postgraduate students are .16 (P .C5), -.25 (p .CS),
.0, .02 (P .05), .9 (P .05) and .95 (P .05) res-
pectively, The association of academic per formance and
total‘helpleSSness is positive and not meaningful. The
relation between locus of control and total helplessness

is negative and meaningful, The agsociation between per-
ceptions of fairness and total hélplessness is not meaning-
ful, The relation be tween student satisfaction and total
helplessness is positive and not meaningful., The associa-
tion of total helplessness with personal and universal

helplessness is positive and very high,



Table 1: Mean difference between Males and Females students
Variables Male Female af/t Level of
_ Significance
Academic Per formance M = 1,5 M= 1,5 df = 118 N.S.
SD = +51 SD = 63 t= 0
Locus of Control M = 10,33 M = 10,4 df = 118 N.3.
SD = 2,58 SD = 2.45 t = .21
Perceptions of M =129,61 M =2129,15 df = 118 N.3.
Fairness SD = 16,20 SD = 16,58 t = .01
Student Satis fac- M = 37.49 M= 37,24 d4f = 118 N,.S.
tion SD = 5,9 SD = 6,84 t = « 30
Personal helpless- M = 24,77 M = 27.24 d4df = 118 *
Universal helpless- M = 28,40 M = 29,97 4f = 118 N. 3.
ness sD = 8,33 sSD = 8,88 t = 1.41

* p_- ,05; NS

not significant

L



Table 2: Mean dif ference between arts_and science
S tudents
Variables Science df/t Level of
significance
Academic M = 1.75 df = 118 NS
Per formance SD = +65 t = .58
Locus of M = 10,9 df = 118 *
Perceptions of M =137.17 Ad4f = 118 *
Fairness sSD 19.48 t = 8,37 .
s tudent M = 39.45 df = 118  +*
Satisfaction SD = 5,05 t = 5.3
Personal M = 24,32 d4f = 118 NS
Helplessness SD = 6,72 t = 1.84
Universal M 27.44 df = 118 *
Helplessness SD 7.54 t= 32
Total M = 51.76 4f = 118 *
Helplessness SD = 13.% t = 2,65
* P < significant

ney



Table 3: Megn difference between_ +2 and graduate students

Variables +2 Gr aduates af/t Level of
significance

Academic M= 1.68 M = 1,58 df = 78 NS

pPer formance SD = .68 SD = 53 t = 1

Locus of M= 9.40 M = 10.31 d4df = 78 *

control SO = 2,79 SD = 2,38 ¢t = 2.22

perceptions of M =115,78 M =132.40 df = 78 ]

Fairness SD = 19,84 SD = 9,30 t = 6,78

Student M = 33,57 M = 38,31 df = 78 *

Satisfaction SD = 6.14 SD = 6,45 t = 5.09

Personal .M = 20,62 M = 23.11 4df = 78 *

Helplessness sh = 7,75 SD = 4.2% t = 2.5

Universal M = 25,05 M = 26,22 4df = 78 NS

Helplessness SD = 8.77 sb = 5.11 t = 1.03

Total M = 45.567 M =49,22 d4f = 78 *

Helplessness SD = 15.77 SD = 8,34 t = .89

* p < .'05: NS = not significant

8



Table 4: Mean difference between 42 and postgraduate

S tudents

Variables +2 Post- df/t Level of
gr aduate significance

Academic M= 1.68 M= 1.23 df = 78 NS
per farmance SD = .68 SD = .4 t= 0
Locus of M = 9,40 M = 11.40 df = 178 *
Control SD a 2,79 SD = 2,07 ‘ t = 5.23
perceptions of M =2115,75 M =2139,97 df = 78 *
Flarness SD = 19.84 SD = 4,34 £t = 10,86
sStudent M = 33,57 M = 40,11 df = 78 *
Satis faction SD = 6.74 SD = 4.51 t = 7,49
Personal M = 20,05 M= 3%,40 df = 78 *
Helplessness SD = 8,77 SD = 6,52 t = 10.82
Universal M = 25,05 M = 3,40 4af = 78 *
Helplessness SD = 8,77 SD = 6,52 t = 9.30
Total M = 45,87 M = 68,46 df = 78 *
Helplessness SD = 15.77 SD = 12.13 ¢ = 8.17

* p < ,05; = not significant

8



Table 5: Mean difference between graduate and postgr aduate

Students

Var iables Graduate POSs t=- df/t Level of
' graduate significance
Academic M = 1,58 M= 1,23 df = 78 *

Per formance SD = .53 SDh = .12 t = 4,3

Locus of M = 10,31 M= 11,40 d4df = 78 *
Perceptions M =132.40 M =139.97 df = 78 *
Student M = 38,31 M = 40.11 df = 78 *
Personal M = 23.11 M= 32,06 4f = 78 #
Helplessness SD = 4.2 SD = 6,22 t = 10.65
Universal M= 26,11 M= 3,40 4f = 78 *
Helplessness SD = 5.11 SD = 6,52 t = 11,9

Total M = 49,22 M =68,46 df = 78 *
Helplessness SD = 8,34 SD = 12.13 t = 11,56

* P < L,05

B



Table 63 ANOVA: Locus of Control

Sources of Sum of at MS F Gevel of
vari ance Squares significance
Level 160.41 2 80.20 15,01 *
Streagm 80.50 1 80.50 5.0¢8 *
Level and Stream 78, 3% 2 39, 14 7.33 o

Sex . 34 1 « 34 0.€3

Level and Sex 7.08 2 3.54 0.66

Stream and Sex 17.60 1 17.60C 3. 29 *
Level Stream

and Sex 7.16 2 3,68 0.67

Errcr 1218.24 228 5.3

Total 156 9, 91 239

* p <,05

¥8



Table 7: Student Satisfaction

Scurces of Sum of af MS P Level of
Vari ance Squares significance
Level 1765,01 2 882,50 32,9 *
Stream 1000.42 1 1000.41 37.3 *
Level and

Stream 679,61 2 339,80 12,8 bl
sex 3.75 1 3.75 0.4

Level and Sex 58,68 2 29, 33 1.1 *
Stream and

Level, Stream

and Sex 39.61 2 19. 80 0.7

Error 6112.2 228 6.8

Total 27,7 239

o8



Table 8: ANOVA: Perceptions of Failrness

Sources of Sum of af MS F Level of
Vard ance Squares significance
Level 24490.42 p] 12245.21 324.¢& &
Sstream 14183.43 1 14183.43 1376,2 *
Level and Stream 16 312.82 2 8156.41 216.4 *
Sex 12,60 1 12.€0 0.33

Level and Sex 55,35 2 27.77 0.73

Stream and Sex 92.5¢C 1 92.50 2.45 *
level, Stream

and Sex 209,75 2 104.£2 2.8 ®
Errcr esgs8, 14 228 37.7

Total 63944, 9 239

a8



Table 9: ANOVA3 Helplessness (Self)

Sour ces of Sum of df MS F Level of

Vari ance Squares significance

Level 5789.50 2 2894.75 83.4 *

Stream ' 232,07 1 232,17 6.7 *

Level and Stream 688, 31 2 344,15 9,9 *

Sex 58.02 1 58,02 1.7 *

Level and Sex 294, 26 2 147.13 4.2 * o
Stream and | s
Sex 25, 35 1 25. 35 0.7

Level, Stx"ealn

and Sex 47,43 2 23.71 0.7

Error 7901, ° 228 34.7

Total 15036, ¢ 239




Table 10: ANOVA: Helplessness

(Others)

Sources of Sum of af MS F Level of

Vari ance Squares significance

Level 6 287.58 2 3143.79¢ 73,5 *

Stream 766 ,8e4 1 766.4 17,°¢ *

Levél and Stregm 486.02 2 24 3.01 S.7 *

Sex 148.84 1 148,84 3,5 *

Level and Sex 305.73 2 152. 86 3.6 2 .
Stream and Sex 31.54 1 31.54 0.7 ¢
Level, Stream

and Sex 20,48 2 10. 24 0.2

Error 9755, 32 228 42.8

Total 1780 2,6 239

* p <,05



Table 11: ANOVAs: Helplessness (Total)

Sources of Sum of af MsS F Level of
Vari ance Sguares significance
Level 24052, 10 2 12026,05 88,° *
Stream 184 2.60 1 1842.60 13.6 *
Level and

Stream 2312.26 2 1156.C7 8.5 *

Sex 392.70 1 392070 2. 9 *
Level and Sex 1193, 35 2 5%.67 4.4 *
Stream and

sex 113.144 1 113.43 0.98

Level, Stream

and Sex 93, 38 2 47,63 0.35

Error 308378 228

Total 608395 239

8



Table 12: ANOVA: Academic Per formance

e oo

Sour ces of Sum of df MS F Level of

Vari ance Squares signifi cance

Level 8,933 2 4,466 15, 95 *

Stream 14 .504 1 14,504 51.8 *

Level and

Stream 1.4 33 2 + 716 2.56 *

Sex . C04 1 « 004 0.01

Level and Sex .433 2 . 216 0.77 ,E
-

Stream and <

Sex . 004 1 . 004 0.01

Level, Stream

and Sex . 233 2 . 466 1.66 *

Error 65,75 228 0. 28

Total 91. 21 239




Table 13: The Correlation for _male students

1 2 3 4 5 6 7
Academic Per formance 1.00
Locus of Control -, 19 1.00
Perceptions of
Fairness -.36 « 20 1.00
Student Satisfaction -.19 -.02 .60 1.00
Personal Helplessness -.05% .02 .22 .16 1.00
Universal Helpless-
ness .00 .05 .15 .04 .87 1.00
Total Helplessness -.02 .04 « 19 .10 .97 « N7 1.00

.
)
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Table 14: The Corrélation for

female

Students
1 2 3 4 5 6 7

Academic Per formance 1.00
Locus of Control -.19 1.00
Perceptions of
Fairness - 47 .14 1.00
Student Satisfaction -.29 .11 «55 1.00 &
Personal Helplessness -, 22 27 .48 .29 1.00 v
Universal Helpless-
ness -.14 ¢ 32 .35 ¢ 15 .84 1.00
Total f{elplessness -.19' .31 .43 .23 - ) « P 1.00




Table 15: Correlation_ for_ Arts students

1 2 3 4 5 6 7
Academic Performance 1.00
Locus of Control -.07 1.00
Perceptions of
Fairness -.31 «10 1.00
Student Satisfaction ~.15 =.10 .61 1.00
Personal Helplessness -.25 .05 .62 .40 1.00
Universal Helpless-
ness -.25 17 .54 . 27 .84 1.00
Total Helplessness -.26 .11 .50 « 35 .9§ . % 1.00

of



Table 16: Carrelation for Science students

- e

1 2 3 4 5 6 7
Academic Per formance 1.00
Locus of Control - 17 1,00
Perceptions of |
Fairness -.24 .04 1.00
Student Satisfaction -. 11 .04 . 18 1,00
Personal Helplessness - 12 .34 .04 .09 1.00 cr
Universal Helpless- "
ness : -.23 .32 . 06 «02 . 88 1.00

Total Helplessness -, 08 .34 .05 .05 « 97 . 98 1.00




Table 17: Correlation for +2 students

1 2 3 4 S 6 7
Academic Per formance 1. 00
Locus of Control « 00 1,00
Perceptions of
Fairness -.44 ~e13 1.00
(Vo
Student Satisfaction -. 37 -+ 16 .77 1.00 -
personal Helplessness .04 .01 .04 .01 1.00
Universal Helpless-
neSS 009 .21 - 12 - 19 082 1.00
Total Helplessness .07 «13 -.05 ~-. 10 95 . B 1.00




Table 183 Correlation for graduate
Students
1 2 3 4 5 6 7
1 Academic Per formance 1.00
2 Locus of Control -s24 1.00
3 Perceptions of
Fairness -.25 «23 1. 00 -
4 student Satisfaction .01 .08 .14 1. 00 <
S Personal Helplessness .05 «02 .09 =,00 1.00
6 Universal Helpless-
ness 029 - 14 010 - 18 058 1.00
7 Total Helplessness .21 -,08 .10 -.11 .87 .91 1.00




Table 19: Correlation for Postgr aduate

students

1 2 3 4 5 6 7
Academic Per formance 1.00
Locus of Control -.12 1.00
Perceptions of
Fairness -.07 -.05 1.00
Student satdisfaction ~-.40 -. 28 -.20 1. 00
Personal Helplessness .18 -.25 .00 .03 1.00
Universal Helpless-
ness .13 -.23 .00 .00 .81 1.00
Total Helpleesness .16 - 25 .01 .02 . 95 .« 95 1,00

L6



CHAPTER V

DISQUSSION

The present study sets out with the ocbjective of
finding the fectcrs of learning effectiveness of three
different levels of education, two course streams and sex
in terms of variables like locus of control, academic per-
formance, perceptions of féirness, student satisfaction,
personal, universal and total helplessness, This section
discusses the findings of the results. The discussion
has been organised arocund the major hypotheses tested for

the sgke of clarity.

Significance of mean differences
by Sex

To find out the significance of level of these mean

differences ‘'t' have been uged. The °t’' table (1) indica-
tes that male and female means do not differ significantly
at ,C5 level on academic per formance, locus of control,
perceptions of fairness, student satisfaction, universal
and total helplessness, However, the méans on personal
helplessness for male and female differ significantly at -

.05 level,

ANOVA tables (6, 7, 8, 9) show that there is no sig-
nificant effect of sex on academic per farmance, locus of
control, student satisfaction and perceptions of fairness

at .05 level, However, the tables {10, 11, 12) show that
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there is significant interactive effect of sex on personal,
universal and tctal heolplessness at .0%5 level, Equal
exposure to environment, equal access to oppor tunities

and equal 1earniﬁg experiences may be responsible for

this kxind of resalt, Mishra (1982) in a study of 40 tribal
boys and girls found that there is no significant sex

di fference in locus of control, Heirs and Heckle (1977)
showed significant sex differences for girls showing exter-
nality, Vesugi and Vinacke (19 3) found that females make
equal allocations of rewards regardless of relative work
whereas males make equitable allocations under different
condi tiongs. The reverse may be true (Kidder et. al. 1977).
Women teachers are more satisfied with their jobs than
their counterparts (Bernad and Kulandivel 1976), Rish(1982)
found that sex has effect on hélplessness and levels of

education.

Significance of Mean di fferences

by levels
Table *t' table (2) shows that 4+2 and graduate students

means di ffer significantly at .C5 level on locus of control,
perceptions of fadrness, student satisfaction, personal and
total helplessness, Howev?r. the mean di fferences between .
+2 and graduate students on academic per farmance and universal

nelplessness are not significant at .05 level.

The °*t* table (3) indicates that +2 and postgraduate

students meagns di ffer significantly at .C5 level on locus
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of control, perceptions of fairness, student satisfaction,
personal, universal and total helplessness, However, the
mean di fferences between +2 and postgraduate students on
academic per formance do not differ significantly at .05

level,

The 't' table {(4) shows that graduate and pos tgr aduate
students means differ significantly at .C5 level on academic
per formance, locus of control, perceptions of fairness,
student satisfaction, personal, universal and total help-

lessness,

ANOVA tables (6,7,8,9, 10,11, 12) show that there are
significant effects of levels on academic per farmance,
locus of control, perceptions of fairness, student satis;

faction, personal, uvniversal and total helplessness,

Differences in age, cognitive ability, educational
experiences and inter action with the environment are likely
to be responsible for such differences. Rac (1970) observed
that job sagtisfaction is dependent on levels of education

have effect on helplessness syndrome,

significance of mean differenceg
y stream of education

The ‘t' table (S) shows that mean di ffer ences between

arts and science students di ffer significantly at .05 lewvel
on locus of control, perceptions of fairness student satis-
faction, universal and total helplessness, However, mean

differences between arts and science students on academic
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per formance and personal helplessness do not differ signi-

ficantly at .05 level.

ANOVA tables (6, 7, €, 9, 10, 11, 12) show that main
effects of stream are significant at .05 level on academic
per formance, lccus of control, perceptions of fairness,
student satisfaction, personal, universal and total help-

lessness,

The differences between arts and sclence students
are conceived to be the result of interactions among number
of factars, namely the external learning conditions, perso-
nality characteristics of individual learner, institutionali-
zed norms, values and cultures, Moreover, the use of
immedi ate feedback in science courses, better job pros-
pects, unifarmity of syllabus and social background are

likely to be responsible for such differences.

Gakhar (1986) administered a ‘battery of tests to 150
&
science and arts gtudents., He found that science students

scored higher than the arts students on achievement test,

ANOVA <tables (6, 7, 8, 9, 10, 11, 12) show that
interaction effect of levels and streams are significant
at .05 level on academic per formance, locus of control,
perceptions of fairpess, student satisfaction, personal,

universsl and total helplessness,

Tables (9, 10, 11, 12) indicate that interaction

effects of sex and level are significant at .C5 level -
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on student satisfaction, personal, universal and total

- helplessness, However, table (6, 7, 8) show that inter-
acticn effects of levels and sex are not significant at
.05 level on academic per formance, locus of control and

perceptions of fairness,

ANOVA tables (7,8, 9) indiicate that interaction effects
of streams and sex are significant at .05 level on locus of
control, perceptions of fairness and student satisfaction.
However, tables (6, 10, 11, 12) show that interaction
effects of streams and sex are no'£ significant at ,05
level on academic per formance, personal, universal and

total helplessness,

ANOVA tables (6, 8) indicate that interaction effects
of levels, streams and sex are significant at .05 level
on academic per formance and perceptions of falrness, However,
tables (7, 9, 10, 11, 12) show that interaction effects of
levels, streams and sex are not s ignificant at .05 level
on locus of control, student satisfaction, personal, uni-

versal and total helplessness,

Correlgtions for males

The previous results show that academic per formance
is negatively correlated with perceptions of fairness gand
students’ satisfaction. Since the scoring is on external

locus of control that means internal lccus of control is
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positively associated with academic per formance. So it
can be inferred that high internzl locus of-contwol may
lead to high academic per formance. Similarly academic
per formance is positively correlated witn perc'eptions of
fairness and students® satisfaction. It can be said that
perceptions of falrness and students® satisfaction are the
contributing factors for the academic achievement. This
may be due to the feedback result from personal satisfac-
tion which promotes strong motivation and encour agement

to achieve more.

So far as the relationships among personal varisbles
for males 1s concernmed it has been found that locus of
control is significantly related with perceptions of fair-
ness, which in turn is also significantly related with
student satisfaction and helplessness, Therefore, it can
be concluded that for boys all the variables like locus of
control, perceptions of fairness, student satisfaction
and helplessness are intercarrelated together positively.
This may be due to the involvement of common factor of

motivation.

Correlations for females

It was found that academic per formance negatiwvely
correlated with locus of control, perceptions of fairness,
students® satisfaction, personal, universal and total
helplegsness, It shows that males also have deep faith

in their hard work or labour for academic achilevement,
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since locus of control have taken in external direction.

Locus of control 1is positively correlated with
personal, universal and total helplessness, This means
that internal locus of control, personal, universal and
total helplessness are negatively related. This may be
due to the fact that the persons who are helpless usually
attribute external factors for any type of cause (Seligman).
However, locus of control, perceptions of fairness and
students® satisfaction are not correlated, That means
the females who believe in hard work, labour for any success,

any type of reinforcement is meaningless for them,

Perceptions of fairness are positively correlated
with students® satisfaction and both are positively cor-
related with universal and total helplessness, This un-
usual result may be due to the fact of passivity and
unresponsiveness of external agents upon whom females
usually show high dependency. Total helplessness is
pos itively correlated with personal and universal help-
lessness, It may be due to the factor of generalization

of personal feelings.

Correl ations for arts students

It was observed that academic per formance is nega-
tively correlated with perceptions of falrness, personal,
universal and total helplessness, This may be due to the

fact that achievement ariented students are not prone to



100

unequal distriﬁution of justice and are immune to help-
lessness syndrome., However, academic per formance is not
signi ficantly correlated with locus of control and stu-
dents with internal locus of control have falth in their

own persever ance and personal needs.

It was found that locus of control is not signifi-
cantly correlated with perceptions of fairness, students’
satisfaction, personal, universal and total helplessness,
This may be due to the arts students, who have no faith
on perseveragnce and are low on perceived justice anmd low

level of sel f-confidence.

Perceptions of fairness is positively correlated ¢
with students® satisfaction. This may be due to fulfil-
ment of academic needs of arts students. Personal help-
lessness caxrelated positively with universal and total
helplessness, This may be that arts students® personal
feelings influence in a parallel way the perceptions of
outside warld. Also total helplessness included personal

helplessness score,

Correlations for science

It was found that academic per formance is negatively
correlated with perceptions of fairness. This may be duye
to students high achievement motivation. However, academic
per formance 1is not significantly correlated with locus of

control and students satisfaction, It may be explained
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by their faith on hard work and ful filment of academic

needs,

Locus of control is positively coarrelated to personal,
universal and total helplessness, This means that internal
locus of control (scoring on external dimension) is nega-
tively correlated with helplessness variables, This may
be said that the students with internal locus of control
are more confident and less prone to helplessness, Percep-
tions of fairness is positively correlated with students'
satisfaction, This may be due to satisfaction of students'
needs and motives, However, perceptions of fairness is
not significantly coarrelated with personal, universal and
total helplessness. This can be said that science students®
perception of falrness is independeﬁt of helplessness

factors,

Students*® satisfaction is not significantly correl a-
ted with personal, universal and total helplessness. This
may be due to high self-confidence and ability to control

the outside forces among the students.

Personal helplessness is positively correlated with
universal and total helplessness, This can be explained
in terms of generalization of personal incapacity and

unrespons iveness,

correlations for 42 students

It was observed that academic per formance is nega-

tively correlated with perceptions of falrness and students’
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satisfaction, This can be sald that academic per formance
i3 not dependent on perceived justice and need satis-
faction 0f the +2 students, It may be possible that +2
students who are just entering to a new academic career
are not well acquainted with the new environment and have
less satisfaction. They are also not aware of oquity
distribution and do not have capacity to judge differences
between inputs and outputs, However, academic per formance
is not positively correlated with locus of control,
personal, universal and total helplessness., This may

be said that internal locus of control is positively
related and helplessness is negatively related to academic
per formance, Since locus of control scores have been
scored internal direction, this result eésily,can he
attributed to the belief own labour and influence of

depression effects coming out of helplessness,

Locus of control is positively correlated with
universal helplessness, which indicates the negative
relationship of internal locus of control with helpless-
ness, This may be due to the fact that +2 students do
not have belief in own work do not attribute internal

factors far any consequence,

Locus of control is not correlated with perceptions
of fairness, students® satisfaction, personal and total
hélplessness,

It was observed that perceptions of fairness is

positively carelated with students® Satisfaction,
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This can be sald that perceived justice and satisfaction

of needs among students are interrelated.

However, personal, universal and total helplessness
are not correlated with perceptions of fairness. This
can be said that perceptions of fairness is independent

of personal, cvniversal and total helplessness,

Students' satisfaction is negatively correlated with
universal helplessness. This can be said that satisfaction
of students’ needs is independent of external passivity

and unresponsiveness,

Personal helplessness is positively correlated with
universal and total helplessness, This may be said that
personal helplessness is reflected in universal helpless-

ness,

Correl ations for graduate students

Academic per formance is poéitively carrelated with
universal and total .helplessness, This can be said that
academic per formance is negatively correlated with locus
of control and perceptions of fairness., This may be dye
to achievement motivation and stimulating environment

of students,

However, academic per formance is not correlated with
students® satisfaction and personal helplessness. Locus

of control is positively correlated with perceptions of
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falrness. Similarly locus of control is not correlated
with students’ satisfaction, personal, universal and total
helplessness, Perceptions of fairnmess is not correlated
with students' sgsatisfaction, personal, universal and total
nelplessnéss. The results reveal that perceived justice,
students® satisfaction and helplessness are not inter-
related. This can be said that students’ perceived justice

does not depend on external and personal factcrs,

Students*® gatisfaction is negatively correlated with
universal helplessness, This may be due to the fact that
gr aduate students are lacking the ability tc generalize

their personal distress,

However, personal and tctal helplessness are not cor-
related with students® satisfaction, Like +2 students
personal and universal helplessness are positively cor-
related.

Carelations for post graduate
Students

It was found that academic per formance is not coar-
related with locus of control, perceptions of falrness,
students® satisfaction, universal and total helplessness,
This may be due to the influence of other factors like
soclo-economic status, clasSroom environment and study
habits of students, Locus of control is negatively

correlated with students’ satisfaction, personal, universal
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and total helplessnegs. However, perceptions of fairnegs
is not correl sted with locus of control, This may be due
tc the fact that perceived equality and internal locus of

control are not parallel to each other,

Perceptions of fairness is negatively correlated with

students® satisfaction. Perceived justice is dependent on
propor tional

societal norms and/allocation of output accarding to input,

Whereas internal locus of control depends on hard work and

persever ance,

Perceptions of fairness is not significant correlated
with perscnal, universal and total helplessness, Help-
lessness of postgraduate students may be due to lack of
control over their surroundings and personal distress.
But perceptions of fairness is likely to be independent
of helplessness, It was shown that locus of contrcl is
not significantly ccrrelasted with personal, universal and
total helplessness, This may be due to control over the
external situation to achieve. academic success among
postgr aduate students, Personal helplessness is positively
correl ated with univer sal and total helplessness. This
may be due to the perceptions of postgraduate students

that they perceive the things as they are,



CHAPTEN Vi

SUMMARY

The present studv was undertaken to identi fy the
factors of learning effectiveness by testing the effects
of sex, levels and streams of education on acazdemic per for-
mance, locus of control, perceptions of failrness, student

satigfaction, personal, universal and total helplessness,
The maln objectives were:

(1) Tc find out the effects of levels of education
(+2, undergraduate and post-graduate) on locus of control,
perceptions of fairness, academic per formance, personal,

universal and total helplessness,

(2) To find out the effects of streams of education
(ar ts and science) on locus of control, percepticns cf
fairness, student satisfaction, academic per formance,

perscnal, universal and total helplessness,

(3) To find out the effects of sex (male and fcmale)
on locus of control, students’ satisfaction, percepticns
of falrness, academic per formance, personal, universal and

total helplessness.
Some testable hypotheses lald down for the present
study were:

(1) Male and female scores may di ffer significantly
on locus of control, students®' satisfaction,perceptions

of fairness, academic per fcrmance, personal, universal and
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total helplessness,

(2) The scores of arts and science students may differ
significantly on locus of control, students® satisfaction,
rerceptions of falrness, academic per formance,personal,

universal and total helplessness,

(3) The scores of 32, undergraduate and postgr aduate
students may differ significantly on locus of control,
students' satisfaction, perceptions of fairness, personal,

universal and total helplessness,

Purposdve sampling method was used to select students
from +2, undergraduate and postgr aduate level., +2 subjects
were from central schools, undergr aduate and postgr aduate
students were from two central universities in a cosmopoli-
tan city. A total of 240 subjects were taken for the study.
This study includes 80 subjects (20 males and 20 females
from arts and 20 males and, females from science) from each

level of education.

Rotter's I&E scale, Deepak's students' satisfaction
scale, Kanungo'’s helplessness scale, Khan's perceptions of
falrness scale were used, Data on academic per formance of

last examination were also taken.
It was observed that:

(1) Males and females students do not di ffer on

academic per formance, locus of control, perceptions of
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fiarness, students' satisfaction, universal and total help-

lessness,

(2) arts and science students di ffer on locus of
control, perceptions of fairness, students' satisfaction,

univer sal total helplessness,

(3) The graduate and 42 students differ on locus of
control, perceptions of falrness,students® satisfaction

and personal helplessness.

(¢) postgraduate and +2 students differ on locus of
control, perceptions of fairness, students' satisfaction,

personal,universal and total helplessness,

(5) The graduate and postgraduate students differ on
academic performance, locus of control, perceptdons oOf
fairness, students® satisfaction, personal, universal and

total helplessness,

(6) Ssex is found important in the nature of relation-
ship among academic per formance, locus of control, percep-
tions of fairness, students' satisfaction, personal, univer-

sal and total helplessness.

(7) Streams also influence the relaticnship among
academic per formance, locus of éontrol, perceptions of
falrness, students® satisfaction, personal, universal and

total helplessness,

(8) Levels of education have impact in the relation-

ship among academic per formance, locus of control, percep-

tions of fairness, students*® Satisfaction, personal,
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universal and total helplessness,

CONCLUSION ;
It was oObserved that there are no significant sex

di fferences on locus of contwrol, perceptions of fairness,
students® satisfaction, universal and total helplessness.
This may be Jue to egual exposure to opportunity and
exper ience. However, there are significant sex differences
on personal helplessness., It was shown that there are
‘stream differences on locus of control, perceptions of
fairness, students® satisfaction, universal and total
helplessness, However, there are no significant stream
difference on academic perfarmance and personal helpless.
ness, These may be explainéd in terms cf equal access to
oppor tunity, learning exper iences and immune to helpless-
ness, From the main tables it was shown that science
students score high on academic per formance, are high

on internal locus of control, and lcw in helplessness

(high self-confidence) than arts students.

It was also shown from the correlational analysis
that academic per formance and locus of control are posi-
tively relzted, Science students are more internal, high
in academic per formance and high in self-confidence. So
it can be inferred that stream has impact on factars of
learning effectiveness, It was cbserved that therg[giife-
rencecs of levels on locus of control , perceptions of

fairness, students® satlisfaction, academic per formance,

personasl, universal and total helplessness, However,
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there are few exceptions. Academic pe formance, locus of
control, perceptions of fairness, students' satisfaction,
personal, universal and total helplessness are related

in respect of sex, streams and levels of education. How-
ever, streams and levels are playing dominant role in
affecting factors of learning than sex. It can be conclu-
ded that psycho-social variables, locus of control, students'
satisfaction, perceptions of fairness and acedemic per for-

mance are likely to affect factars of learning effectiveness.

IMPLICATIONS :

The findings showed that academic per farmance is rela-
ted to locus of control, perceptions of fairness, students’
satisfaction, personal, universal and total helplessness,
These psycholojgical variables also vary from cne stream to
another and level tc level, These pcsitive felationship
of variables with academic per formance can inculcate in
the minds of educationists and policy makers to give impor-
tance while trying to make the nationsl educational system

more productive and effective.

The study shows, the female and male are equally
potential in academic achievement, This can help in eli-
minating discriminating attitude of society toward sex

role,

LIMITATIONS:

There are three central universities, many institu-
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tions of higher education, and nearly 450 schools in Delhi,
The present study was limited to (due to time constraints)
two central universities and one central school. Besides
these limitetions, there are three streams 1ike arts,
science and commerce. But arts and science streams were
selected for study. Moreover, there 1is no consensus on

factors of learning effectiveness,

This study was limited to five psycho-social and
educational variables (academic per formance, locus of
control, perceptions of falrness, students' satisfaction,

and helplessness),

SUGGESTIONS :
Enumerated below sre scme of the suggestions for

further study in the field of learning effectiveness.

Other universities could be incorporated in the study
to make the sample more representative. Urban and rural
sample cculd be taken to compare the learning effectiveness
of urban and rural students, Commerce students could be
taken as another stream of education. Other Public

schools could be incorporated in the study.

In order to make the learning productive the educa-
tionists and planners shculd promcte internal locus of
control through inculcating hard work and perseverance.

The perceptions of fairness could be imbibed bv inducing
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objectivity and non-discr iminating attitude of the teachers,
Students' satisfacticn could be promoted through perscnal
rapport with students to channel their motivation in a
proper way, Moreover, helplessness syndrome could be

bzl anced through intervention and ccunselling.
The above strategies could be follcowed by educatio-
nists, psychologists, and policy makers to make the learn-

ing effective,
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INTRODUCTION

Name: Class:
University:

(Put a tick mark like * " which is applicable to you.}

Sex: 1, Male -

S C—— q——— ag—

2. Female

Class you are studying in:

The division (i.e. class or grade) you have passed in
your last examination (i.e. second year) annual examina-
tion 1s within the range of:s -

1, Third, or B- or C+ (i.e. with-
in 30% to 40% of the marks)

2. Second, or B4+ or A (i.e. e e
within 45% to 59%, of the
marks) —— e
3, First, ¢r A or A+ (i.e. with- — e

in 60% and above)

PER CEPTION OF FAIRNESS SCALE

Following are some statements designed to find out
how students think about investments and rewards from their
education., There are no right or wrong answers in 1it, so
loock at each statement and indicate that 'to what degree’
these statements are true themselves, 1Indicate your answers
by a tick mark (.~ ) in only one of the five alternatives
of the given percentages as answers, Remember, each sub-
statement is to be read in relation to the statement listed
at the beginning, just before the list of the 5 sub-state-
ments namely, a, b, ¢, d, e. Respond to each statement,
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STATEMENTS

1.

(a)

(b)
(c)

@)
(e)

2

(a)

(b)
(c)

@)
(e)

3.

(a)

b)

(c)
@)

(e)

Compared to other stulents
in the class and the
ef fort making

my grades are fair

my job chances are fair

appreci at ion of my
parents/teachers 1a fair

my social status is fair
my knowledge in my
subjects 1s fair

Compared to other students
in the class and the time
invegted (or spent) by me
(in education):

my knowledge in my sub-
jects 1ie fair

my social status is fair

appreci ation of my pare-
nts/teachers is fair

my job chances are fair

my grades are fair

Compared to other students
in the class and my
interest in educaticn:

appreciation of my pare-
nts/teachers is fair

my social status is fair

my grades are fair

my knowledge in my
subjects is fair

my job chances are fair

Poscible answers

It ie true
80% to| 60% to 40% to| 20% td 20% or
| 100% 80% 60% 40% | below
5 4 3 2 1

contd...




4.

(a)
()

(c)
@)

(e) appreciation of my pare-

Se

(a)
(b)

(c)
Q)

(e)

6.
(a)
(b)

(c)
@)

(e)
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Compared to other students B
in the clzss and my paren-
tal support (for education}

my gradesg zre fair

my job chances are fair

my social status is fair

my knowledge of my
subjects is fair

nts/teachers is fair

Compared to other students
in the class and my econo-
mic cost in education:

my job chances are fair

my grades are fair

my social status is fair

my knowledge in my
subjects is fair

appreciation of my pare-
nts/teachers is fair

Compared to other students
in the class, and my
ability to level

my social status is fair

my knowledge in my
subjects is fair

my job chances are fair

appreciation of my pa-
rentsg/teachers 1is fair

my grades are fair
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STUDENTS SATISFACTION

Following are some of the factors which are found impor-

tant in motivation for college education.
cate your ratings of each of these on dimensions of satis-
faction by putting tick mark (/

STATEMENTS Poassible answers
80% to]60% to| 40% tol 20% to]| 20% o
100% 80% 60% 40% |below
S 4 3 2 1
1. Confident of themselves

2.

3.

(1) Social ways of making

).

Kindly indi-

It may be helpful to
you if you responrd by keeping in mind some critical events
of your college life; e.qg., selective students at the

college (you are studying in).

in solving problems

Feeling of adjustment
in college

Opportunity for indepen-
dent thinking, planning
and doing their work in
college

(1) Learning skills and
academic knowledge

satisfying interperso-
nal relationships

Success in terms of your
obtained academic results

Successful completion of
your targets in routine
academic wark

Living upto expectations
of teachers and poors

(a) The decision to join
: and continue in -
college

(b) Social influence
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THE I & E SOLACE

This is not a test, It is an opinion scale which has
been desgigned to find out how people think about certain
things. 3Because it is an opinion scale there are no right
Or wrong answers,

Pairs of statements deéscribing two different opinions
are listed., Look at each pair of statement and indicate to
which particular statement in each pair either (a) or ()
is indicative of your opinion or nearly indicative of your
opinion. Please make a check mark (,/ ) 1in the right of
that statement in each pair,

*1, (a) Children get into trouble because their parents
punish them too much,
(b) The trouble with most children now a days is that
their parents are too easy with them

2. (a) Many of the unhappy things in people’s lives are
partly due to bad luck,

(b) People‘*s misfortune result from the mistakes the

make.

3. (a) One of the major reasons why we have wars is
because people don‘t take enough interest in
politics,

(b) There will always be wars, no matter how hard
people try to prevent then.

4, (a) In the long run people get the respect they deserve
in this world.

() Unfortunately, an Individual‘’s worth often passes
unrecognised no mat ter how hard he tries.

Se (a) The idea that teachers are unfair to students is
non-sense,

(b) Most students don’t realise the extent to which
their grades are influenced by accidental happenings,

*%, (a) without the right breaks one cannot be an effective
leader.

(b) Capable people who fail to become leaders have not
taken advantage of their oppcrtunitised.



*8,

10,-~

11.

12.

13.

*14.

15,

(3)

®)

(a)

©)

(a)

®)

(a)

k)

(a)

®)

(a)

b)

(a)

®)

(a)

()
(a)

(b)
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No matter how hard you try some people just don‘'t
likxe you.

People who can’t get others to like them don‘t
understand how to get along with others,

Heredity plays the major role in determining one‘s
personality.

It is one's experiences in life which determine
what they‘’are 1like.

I have often found that what is going to happen
will happen.

Trusting of facts has never turned out as well
for me as making a decision to take a definite
course of action,

In the case of the well prepared student, there
is rarely, 1if ever such a thing as, an unfair test,

Many times exam. questions tend to be so unrelated
t0 course work that studying is really useless,

Obtaining a success is a matter of hard work, luck
has little or nothing to do with it.

Getting a good job depends mainly on being in the
right place at the right tinme,

The average citizen can have an influence in govern-

ment decisions.

The world is run by the few people in power, and
there is not much the little get can do about it.

when X make plans, I am almost certain that I can
make them work,

It is not always wiseé to plan too far ahead because
many things turn out to be a matter of good or bad
fortune anyhow.

Thére are certain people who are just no good.

There 1is some good in everybody.

In many cases, getting what I want has little or
nothing to do with luck.

Many times we might just as well decide to do by
tilipping a coin. ’



16 .- (a) Who gets to be the boss often depends on who was
lucky enough to be in the right place first,

(b) Getting people to do the right thing depends
upon ability, Luck has 1ittle or nothing to do
with it
17. (a) As far as world affairs are concerned, most of
us are the victims of forces we can neither under-
stand, nor control.

- (b) By taking an active part in political and social
affairs the people can control world events.

18.- (a) Most people don't realize the extent to which
their lives are controlled by accidental happenings.

() There really is no such thing as *"luck®",
19. (a) One should always be willing to admit mistakes.
- (b) 1t is usually best to cover up one's mistakes.

*20, (a) It is hard to know whether or not a person really
likes you.

(b) How many friends you have depends upon how nice
a person you are,

21.- (a) In the long run the bad things that happen to us
are balanced by the good ones,

(b) Most misfortunes are the result of lack of =ility,
ignor ance, lazinesgs, or all three,

22. (a) With emnough efforts we can wipe out political
corruption.

- (b) It 19 difficult for people to have much control
over the things politicians do in office.

23.~ {(a) sometimes I can’t understand how teachers arrive
at the grades they give,

(b) There is a direct connection between how hard I
study and the grades I get.

24, (a) A good leader evpects people to decide for them-
selves what they should do.



- ()

25 .- (a)
(b)

%.- (a)
)

*27. (a)
)

28.- (a)
)

29. (a)
- (b)
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A good leader makes it clear to everybody what
their jobs are,

Many times I feel that I have little influence
over the things that happen to me,

It is impossible for me to believe that chance
or luck plays an important role in my life.

People are lonely because they don‘t try to be
friendly.

There's not much use in trying too hard to please
people, 1if they like you, they like you,

There is too much emphasis on athletics in high
school,

Team sports are an excellent way to build character,
What happens to me is my own doing.

Sometimes I feel that I don‘’t have enough control
over the direction my life is taking.

Most of the time I can’t understand why politicians
behave the way they do.

In the long run the people are responsible for bad
government on a national as well as on a local
level,

Note: - = Externglity

* = Flllers
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LERNED HELPLESSNESS QUESTIONNAIRE

Each of the follcowing items has two parts. For the
first part (a), answer according to how you, yourself
feel about the item, For the second part (b) give an
honest appraisal of how you think other students of your
university feel, A scale of 0-5 1is provided, where 5
indicates a feeling of being totally helpless, and O
indicates totally in control or confident. Please circle
the number that best approximates (a) how you feel, and

then (b) how other students of your university level,

Totally in control/Totally
conf ident helpless

1. (a) Generally speaking as a
student of this univer-
sity I feel 0] 1 2 3 4 5

(b) I think that other
students at this uni-
versity feel 0 1 2 3 4 5

2. (a) When I deal with my
professors to resolve
my problem at this
university I feel 0 1 2 3 4 5

(b) In dealing with their
. professors to resolve
problems, cther students
at this university feel 0 1 2 3 4 S

3. (a) Some students feel they
can pretty much control
or predict the marks
they get, others feel
that no matter what they
do their markw are beyo-
nd their control. How
do you feel about the
marks you get in your
course? 0 1 2 3 4 S
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(b) How do you think other
students at this
university feel about
the marks they get in
thelr courses? 0

4.(a) In overcoming troubles
I have within the uni-
versity I feel 0

) In overcoming their
problems I think other
students at this uni-
versity feel 0

5. (a) while dealing with the
university administra-
tion to resclve to my
problems I feel 0

(b) I think that in dealing
with the administration
to resolve their problems,
other students at the
university levell o

6.(a) In trying to make new
friends at this univer-
sity I feel 0

) In trying to make new
friends at this univer-
sity other students feel O

7. (a) While dealing with fellow
students to resolve our
mutual problems, I feel 0

(b) While dealing with fellow
students to resolve our
mutual problems, other
students feel 0

8. (a) In trying to meet the
academic standards that
this university sets for
students, I feel 0



(®)

9. (a)

®)

10. (a)

()

11. (a)

(o)

13b6

In trying t© meet the
academic standards that
this university sets,
other students feel

With regard to the
grades I received on
exams I feel

With regard to the

grades they receive on
exams, other students
at this university feel

In a situation where
I have a problem with
the administration or
a professor at this

university I feel

In similser situations,
when other students at
this university face
problems with the admi-
nistration or profess-
ors, they feel

Wwhen faced with dis-
agreements with a
professor in a class,
I feel

When other students

of this university dis-
agree with a professor
in a class, they feel

12. (a)with réspect to my

®)

ult imate success at
this university, I feel

With respect to their
ultimate success at
this university, other
students here feel
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