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CHAPTER = 1

INTROOUCYLION



Contrel of dropout and sdusation of the scheduled tribes spe
plven priority under the sducational sxpansien in the sixth plen,
Art 46 of the constitution of India leys down that "The states
shall promcte with spacisl care the sducational and cconcaic
intarssts of the ueaker sectione of the peopls, and in particular
of the scheculed costes snd scheduled tribes and shall protsct
thea fron secial injustice and all forms of exploitstions®,’ To
fulfil this, directive efferts are being made on a continued
basis by the central end stats govermments, 4 substontial parcentage
of money, rssources ond time have besn allocated to achisve this
objective but the results are not up to the expestations,

The last 38 ysars hove buen narked by appointmont of vaeriocus
commissions and comittess and the institution of now psrograwmes
and projects in the fisld of tribel edusation, Reports such as,
backward classes comission (1986), the scheduled arses and scheduled
tribe commission (1962), Srivastav and his ascsocietes (1970, 1970,
1970b and 1971), Remka Roy comitts, tluin committes, Sechidanenda,
Ambashiy Das Gupta end saveral others deal with the tribal community
in Indie ae & whele in a global perspective, C(fforts have beon
st @acro=leval te detaraine the status ef sducation among different
z:mm-tuwmumuummuwun
within anthropelogical and sociological frawme works, Srivastay
(1571) attempiad to identify the sducational problems of a particulsr
tridbe in Orisse called Ssora, But ne study has been conducted of
dropeut children to identify social and psychological aspects in
the fasily setting of tribals to account for the high rete of dropout,

e

1. The constitution of India (as meodifiad upto 1st November,1986),
The Maenager of publications, Dalhi, P27,



In the present study, afforts heve baen made to identify the
social and psychelogical factore of droceuts in palation to
the family setting of & particular tribe "Sental’ in Maurbhan
district of Drissa, The Pindings ere based on Plsld work and
observstion gained by living in tribel villages and establish
direct contacts with the pecple.

ihat is drepout? — The term dropout hse boon used largely
with pefsrencs to education at the school level, Oropout may
be dofined as o child who withdreus before completing a courss
of instruction,

Creyelosedie of Pesyohology deofines dropout as "An individual
wamummmmmaaw
ﬁo“mtm:m"

wobaters Third New Intarnatiocnal Dictionary defimes dropout
as "One whe drops out before achioving his goal as fros schecl
of a programme of inetruction or training.”

S in a primery schogl set up the dropout may be referred
,'Gnﬂo-

i) Those who enter class I but are wvithdrawn by their
parents, for ons reason of the other, before thay comnlets
primary sducation,

11) Those who enter class 1 but repsstedly fail in one class
or the other and finally drepout.



This indicatos that the index of literacy or univessalisation
-rmmmm”mm-—-m
in cless I but fpom their retention in eubsecuont gredes, This
is wvhere a deprescing picture is seen in cose in-sase of
scheduled tribe children, Children enrolled in class I, 58,808
leave schools by class II, 74,92% by cless I1l, 53,208 lesve
schools by class IV and 92,07% leave by cless V., In other
words out of 1006 n elass I enly 8% remain in class V, Schedulsd
Tribos girls dropout schools in larger musbar (96,905) then
Scheduled Tribes boys (90,588), Schoduled Tribes children
thus contribute maximum to the educational wastege end ee such
the problem of tribal ecusetion demond comsideratils sttention,
mmmmmmummnum‘

dscrasse is certainly eve catching as shown in table bslow t=

DISTRICY (6=11) (1973) IN PiTARY ENROLCRENT
Sambalour 758411 % 72,89 B
Sundargath 139232 108078 78,19

Keonjhas 133276 94593 70,99
Rayurbhanj 196235 108128 55408

Galasore 256428 243141 96403

Cuttack 529893 463663 87,42
Uhonkanal 184050 124736 67,78
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¥Source = Deta Processing Unit, WCLAT, New Oolhi,

from the above table, the poor educationsl progress in
the distriet of "eyurbhanj, Kalshandi, Genjem, Balanglz, ¥eonjhar
and Dshonksnal bocane obwious, The purpose of bringing districte
wise snrclament statistice is that certain districts have more
of tribal pepulation and are backwapd edusationally becasse of
greater dropouts among Schatuled Tribes children, ee shoen in
Table Noe2 te

Total Tribal Population « 720764 = 60,6% (Mighest Tribal
Populetion in Crisss)




E
E

Saabalpup 13 «03
Sundargarh 4182 o 52
Keanjhar 33182 Te33
Tayurthenj 359506 794357
Dalasore 46921 10,36
Cuttack 4504 1,02
henkanal 2497 55
Phulbani 38 «01
Balangir 5 Ril
Kalahendd 9 nil
Koragut w7 57
Ganjan 54 o0
Puri " #03

¥ Source 3= 1971 Census of India
tmmz«amumuwmu
mmmmamueormm. It is 79,37 parcentage
of the total Sental population in Orisss, Also the district
Mlayusbheny hae highest tribel pepuletion (60,61%) in Grisss,
ADPGRTANGE OF THE DAVESTIGATION se
mwmmymumnumut«
Sayusbhanj of Orissa, Thoy are one of the must popular tribe
in Grisca as well as India, They ere educationally net
develooad as celipared to the other tribes of Drisse, This low
MO'HMQM“MMWO'M




mmnmmummmwm
mmwummthcmmmm.

The Sentslis are reoted in their treditional culture
end have undergone 1ittls or no chengs over the years, They
@rs vary such treditional in their approsch. The social
mma-m-—ummnmw
childpen, tmmmumuoﬁumwy
income, CLvery child is an econonic unit, The schoclgeing
mmmmwm-aht-mhhm,
and halo their parents. The present etudy coes mot endeavour
to derive a inference in & way of generality but is expected
umtmwmumwwuh
aroa,

2R gEREaR
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Stadies on leprived ond Thedr Siucationsd hohievenents ¢

Aesearch irdientes that all deprived have scmething in commom.
The term deprived, paychalo-ically deprived (Wirk 1952), culturally
deprived (Riesman 1962), socially M sadventaged (Havingirast 1964)
and dsadventaged (Unriris 1968) are categorised in different
literatwre, Odldren in all categories are marked by thrwe petweral
characterstics during their school caresr, namely progressive decline
in intellectual functioming, cumilstive academic ncidevement deficit
and premature school termination or high dropout rate, Freser(1959)
on the basis of an inwstigation in Aberdeen concluded that incoms
had more inflnence on attainment than éid faudly sise and the other
nost influential factors were parents’ attitude, living space and
abnorneel baclpround,

Pessman (1962) has observed that the kind of home & eMld
comes from 4s an important factor in his progress at schocl, The
lover stremms in schools tend t© hsve more children frem poorer
homes, and the higher stresme contain ohdldren from better homes.
Meficulties in lewrnming and behavicwr often seem to be related to
inadequacy in home conditions or to sbnormslities of family
settings.

Douglas (1964) found the degree of parental interest move in-
fluential than of the howe or the schools' scademdec records. These
results give an imetus to attept to incresse parents interest in
their chdldren's progress and to improve their attitudes towsrds
etucation, |
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Gorden (1965) has expressed, deprivation has beem equated
with failure %% provide oprortudty %o haw experience.

Gray and laus (1965) describe the culturally disadvantaged
child by the mamner in wvhich he receives less reinforcement for
ks behaviour esecislly from adults and that the reinforcesent
he does get is diffused rather then focussed precisely for the
adequacy of ds perforaance,

Bgler and Kenjir (1965) also supported the sbove views and
stated that the geographical inviromment widech determine the mode
of economic pursuits, space of play and institutional setting
provided by caste, class and general smerdties mveilsble to the
individuals® residing in those places, like drinidng water, power,
civie menitics, means of entertainsent ete, are important for the
individual, The level of poverty and goneral economic conditions
are the underlying csuses of sll deprivations,

Bowlty (1965) emphasised the importance of the mother child
relationshdp, The work of the child gsuidence and child csre
services have slso led us to define poor home in paychological rether
than naterial terms, Hany researches have besn conducted to demon-
gtrate the relationship between varicus aspects of home background

and school progress.

Wseran (1966) stresses thst satisfactory school progress
depends on the physical and psychological mpport, cidild receives
from the mother. 0o also found that the fathers® interest in the
ehild provides an added spur % scldeverent,



she

Morrds (1966) and Rutter (1968) compared good and poor readers.
They did not find thet more poor readers tend to come from broken
homes, wich 4 » timely reminder thet comwonly held assusptions
are not alveys confirmed by resesrches,

Anastasi (1966) pointed out that person reared in different
mmwamuth They place wpon speed, the
MﬂMMdmﬁﬁnMﬂ.wm
in solving sbstract problems and many other work habits and test
taldng attitudes that affeet perfommence, She further points out
that besides these cbvious envirommentel in-egualities, theve remeins
the importent influence of socisl expectancy of an individual tends
to affect what he does and what he becomes, then such expectations
carries the force of cultural tradition bohind it snd is repeatedly
corroborated in dadlr interpersonal contacts, it influences the
behaviour and thinking, As a result the individusl of'ten becomes
convinoed that he ie intellectuslly inferior or superior or that
he possesses this or that talent or defect sccording to the dictates
of the partiounler eulture and it affects his lsarvdrg.

Qleryy and Megeon (1962) have suggested that as nany as ten 0
twelve narcent of children msy be considered ss children #m distress
whose poor Yespomse to schooling, wulnershility to delinquency and
naladjustnent are hardly sworising in view of the stresaful ciram-
stances in vhich ey live,

Miller (1970) found the sorrelations between gocisl class and
gtmmmefu»m&.sou.x. Purther he cone
cluded that vhat matters is not the social cless from which the
person origimates, rather it is the characteristics of the person
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and hs soctsl enviransent wiich inflnence his lomrming. Thevefore wiile
stadying soeinl factors affecting lesrning perfomence, ome must look
beyend socisl class to interes's, the walues widch sy reflect pavents
oultural lewel, educational level mnd educalional and voestiopal aspie
rations. In other words each mnd every index of sooial class should be
taken into acecunt wile dealing with the relationship of social elase

to learning,

Das, Jachuck and Parda(1970) found that rich Bralhwmin chdldren differ
signd fleantly from poor arijean children, but there wes no signdficant
difforence between pooy Brnludns and rich Harijsns.

Herner and Murlidharan(1970) found siprdficent @ifference between pres
school advanteged snd disadvantaged children on Irewea=nsn test and porteus
naze test,

Morrison and Mo Intyre (1975) poimted cut that there are different
sspects of home enviromment erd each of these ave correlsted with scademic
success. Shwma(1976) argued that a person ought to te judped ty univer-
sal criteris, such as sbility and per’omance end not by particularistic
standards besed on theecoident of birth, Fe further pointed cut that thds
is a purely meritroerstie idea, but a person's merit, especislly the way
1% 1s usually deterwined, is iteslf subject to the influence of social

background, The social class has beon studied on ome of the fmportent
varishles that determines the acadesde perforaance and learning.
Tripathy and Mistra(1976) found that prolonged depriwvstion is sigrde
ficantly negatively related to foh's Klock Desigh Test,
Danded and Stevens(1976) have reported that the locus of comtrel
variables plagys a major role in theleardng processes and strie
ving for sohdevement by influencing an dndividusl's strategy
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preforences in confronting problem solving and risketeking oftuations.

Das and Palveto (1976) hawe tried to relate malmatrition to
sogrdtive cometence using statwre ss indeporrient varisbles, They
found that the effect of malmtrition was blended with SES,
firdlarly Datta and Penda (1977) fomd that the effects of malme
trition on colowr nmming, vord readins and CPH were inconclusive,

A series of studies completed at Delld Grdversity (1.e.
Broota snd Madhulia (1972), Chawla (1979), Juneja {1979) and Brocta
{1979) indieated that children living in varying enviroments (1.e.
urban, rural, uphanege) differ in performence on tasks involving
pereeption of colawr, form and sive,

Mishra snd Tripathy (1560) have shown sigrdficant effect of
deprivation on depth perception, perceptional identification and
oategorisstion tasks,

Puspa (1981) has sugpested that deprivetions influence not
only attedmment but also the dewelopment of abdlities themselves,
lle pointed out that in the home enviromment, the satisfaction of
the child meinly depends upon the interasction between the parents and
wvith the psrents, In a fadly, wiether economically high or low,
the smount of time that is spent by pareats with children is fmpo-
rtant., To a large extent in a deprived home, the parents do mot
enoorage carversations or clarify thelr questions. They ave
not praised for their progress in the school but puished for
their Pailure,

u”-



Pas and Singh (1974) end Ushesri (1960) found that there
ummn-ammnmncac/num,u
tested by Raven's Progressive Matrices,

Chatterjee (1975) while camparing the perfomance test of
tribal and nom « tribsl bays of Tripura on five performance tests
(Alexanders' Passalong, %oh's Hlock Design, Desrborn's Form Bosrd
Memory and Pioture Test) has found that the tribal boys seored
imrnmmmtm-ﬂw.

Prakash and Prakash (1976 = 77) have reported that as far
as the dstritution of general mental aldlity 4is comcermed, the
students of wrban avess surpass their rural and tribal counter-
parts.

Salm and Mahanta (1977) have found no effect of Sociowcultural
disadvantage on C*M smong children of classes II -« VI, Singh
{1976 = 77) has, however, maintsined that the non=tritals as
compsared to the tribals have higher intelligence even in rural sasples.

Sizha (1977) has examined the influence of age, schooling and
sociomeconomie factors in the development of certain perceptual
skdlls and found caste, status and quality of schools affected the

performance in perception, It was found that tribal chdldren vere
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the most denrived of residentisl accomodation, hame emvirommert,
clothing, pavental characteristics, interaction wdth parents and
recrestional facilities,

Agrarwal (1975) found sigrdficant differences in the meen
locus of control scores existed betwmen the disadvamtaged and
advantaged children, The disadvantaged children found to be
more external (believing in aystem of luck and chance for its
accomplishment) tham the advantaged chdildren,

Rath (1979) using Raven's Progressive Matrices found that the
differences in means of Bramin, 35C and 5T eonsidered together,
vere not significamt. But taken separately Pramin chdldren
dkffered sigrdficantly from low caste childven, Also the differ
ence wore significant at younger age lewel,

Simha (1990) in ks study has not cbtained my differemce
between the intelligence test seores of pecple belonging to two
different socialegroups « tridel sn! nom-tribal, The differemces
existed nainly due to difference in their envirommental and cule
tural conditions, .

Singh and Sirhe (1983) comeluded that the Santal students as
compared to the nop-tribal students are sigrificantly lower in
intelligence,

Studles on Indian Tribes snd thely sducation of the Baclward
Classes Comdssion (1956), the Bcheduled Areas and Scheduled Tribe
Comission (1962), Srivastav end Ms sssoclates (1970, 1970a, 1970b
and 1971) pointed out that the slow progress of education mmong the
tribals in Iniis is due to inadequate provision of schools in these
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commnities., The tribals generolly live $n inaccessible arens in
snmpll and scattored villeges and for that reason schools can not
be provided for all the villages. Almest all the etudies on tribal
edueation have pointed cut that powerty of the tribals 4s at the
root of slow progress in education and consequently the problem
of dropout 4s very rompent.

flemka oy Cormdttee, Klvin Cométtoce, Sschidenanda, Ambasht,
Paspupta and several others have pointed cut that retardation in
eucation anong tre tribals s due o apsthetic snd indifferent
attitude and lack of motivation for education, widch arrises oving
to two madn reagons, firstly the social gystem 43 aldien and 4¢ s
not{adjusted to the sociomeconrde and cultursl needs of the pecple.
Secondly the txibals have cortain prejudices and suaspicious touards
tho sincerity of the nometribalea,

Borbay wdoipal Corporation (1956) have listed reasons for
dropout of the tribal students Srom Primary Schools. Accoring to
the report, the fnportant reasons ohgerved are tho oversge grap of
the ‘g’;’&“ﬁ" migration to native place vusponsible Lor dropout of 433,
Mrls parry at & much earlier age than the boys and t‘-hemt‘om 3.9%
of the girls dropout on accoumt of narriago.

Rath and Mishre (1974) cbserved that only two to five percent
of teachors in tribal areaes belonged to 8C/57, Some toachers consie
dored these children 28 equally inteliigent and poor achiovement and
dropout are due to powrdy.

Sachddananda (1974) hoo dndicated that the main reason for drope
out of the SC/ST cldldren fyon schools was the lack of preper educos
tionnl atmosphere 2% home.
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Gpta and Khandekar (1974) found the fellowdng factors of

aronout at the sohools ;

(a) Pathers of dropouts were fHeducated.

(b) 9he dropout faxtlies were poor.

(o) Girls rotfo was lees ¢n the schools,

() PFinanciel resources.

(o) Hore girls than bays stopped education due to nommeconomic

reasms.

(f) Porents were compelled to discontimme studies.

(g) tost of the @ropout chdldren spent their 1ife ammssly.

Rathnapnh (1974) otuiies structurs) constraints on tribal edue
cation. (ne of the major finding of the atudy wns that the yate of
dropout wos tremendous from the 100 enrclied in the fivst standard
only 3 porsisted wpto the £i2th standord. Toachers in tribal comme
nity were not sdoquatoly equipped with the language of instruction,
The nom=tribal teachera hud no orfentstion 4n tridal lsngunge and
oulture and s were handicapped 4n achioving their objcotdws. The
instruotional materials and the curriculin were of the naiuml tyre
and not specifically developed for the tyibal children,

Karlokar (1975) observed that(;.he padn reasen of dropout of the
tribal stadents wore econardo preasure ani the need %o work to supplo-
ment tho family sncomee |

Sharma (1975) has i@cated econozdc handfeep as the mein rosson
for the low enrolerment in achools.

George (1975) found that (the collective roasons of dropout of

the SC/ST atudents were = o considerable mxtbor of SC/8F students
suffered fyom Inforiority fecling aml they needed o beo protected
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through propor guidonce. These students necded vocaticnal trédning
in order to be salfedependant. The ST d44 not show Mph aspiration
for tochnioal and nrofessional jod,

Sharma (1976) has reported that the unmudtsble ayllabus and
its contents create neogative attitude towards school and conso=
quently dropout ocour.

fmbasht (1976) has shoun that thero exists social distanoce
between the toachers and the pipils 4n the tribal ereas, He pointed
cut that the tribal students 1ike the tribal teachers more than the
non=tribal teachers bocause they belong to their own commmity,

Mishra (1978) has 4ndicated that, so0 far the SC/SY students
vere conoesrned they heve generally dropped out at the lower lavel
of their education and that too dus %0 poverty.

Hayak (1978) found that the tribals were wesk in studfes. Ib
further reported that the reason for the dropout of the students
ves tho loeal dialect.

‘Rath (1981) has reported that the enthusiasm of tho tribal poople
in the education of their children also depends considerably on the
timings of school hours in different seasons. S0 due to lack of
proper timings the parents are not interested to send their children
to achools, ' .

Tussein (1982) has emphogdeed that the lack of suiteble teachers
and the problem of regional language oreate a great hindrance to
succesaful aducation 4n case of tribals,



Masundar (1956) has rightly rensrkoed that interaction with
HnMu oulture has affected oll aspects of Santal life (material,
aconomio, soctal, linguistic and religions) to a great extent,

Sirha (1957) and Sachddananda (1965) hawo recorded Santalis
blind faith 4n may of the relfgious ideas like imnortality of
the soulg its transmigration, concept of heaven or hell =ond
reincernation vhich are not within the values of conterporary
Hindu commity ldfe,

Prasad (1971) stresses the improt of (hirdatiandty on Santals.
Purther thore are studies (DasandBanerjee 1963, Dap and Banerjes
1964, Grens 1959, 1945) whdeh have veported considerable cherges in
Sentaln as & result of industrialisation end wbanisation, Horeowy
political swarenass contrituted to be Snmued in education. The
apread of the meons of transport and ecmméa't;im have not only ha-
ppened up novw vistag, nev hordzons and new out lmk on life o 'thc
Santales Mut, they have alsv encbled them t0 cone out of thedr
$solation and change thoir self-imnge und swnne of tddntity.

Kochar (196)), Hilderjec (1960) have posited o view that the
Santals still adhere to 'Mr traditional culture. They are well
inown for the orthodm& and behaviour, of course they have not lost
the essential core of their sodal and ‘cultural traditions.

Kochar (1963, 1964), Prasad (1972) have -:;Aneamy obsorved
that the religion of tho Santals 1s centspd arowd the vorship end
ocerorordies of mumerous gods, deiﬁeai and &p&ﬁte whon they propie
tate on different cccasions and zeef)tival*; They sincerely observed
4t fferent veligzious festivals and %‘aatine/ on thoso occasions 4o more

cammon aneng theme \" |

|
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Sanha (1977) observed that the type of Santel fardly 4a potrie
lioecal and patrilocal. The femele doss not irnherit proporty in
actunlity. They can at best acqiive a naintensmeo allowance o
noy act as custodians of property on hehnlf of thelr minoy malo
of Capringa «ho are roal inheritors. The utmen are consifered ine
trinsteally Snforior to sen 4n the Santal commedty, 8o far as
the diviston of labour 48 concerned the females are also free to
vork euf»s&do# thady homes to supplement the esrndngs of thedir
family, Fouwever, the males aro generally deminant in aocial 23fo
oving to patrilinesl society where emphasis 1s on pleasure and
on the nadmenance of reciprocal and obligotory relationshinp,

8inha (1979) has cheracterised them &g move orthodox and
fateldstic n their cut look, Pandey and Stngh (1971) and Singh
(1969) have reported that the tribals are nove yeligious than the
non=tribalo, Thus 4t soems atrdantly cleonr wly the Sautal students
aro congiderebly more traitional and orthodox 4n their religious
attitude as compared to the nomesantel students,

Singh mt Sinha (1962) cboorved that despite the fmpact of
Gifferent socio=cultural movenents following wvomen's lives at i
£ferent levels, the Sentals strdctly 1tio to follow the ebove
nentioned prinodples generally prescribed for the status of women
Wy thefr ancestors. Hence 4t 45 not surprising that the Santal
students 4n comarision to non « JSeftals are signdificantly nore
treditional end orthodox in thelyr attitude touards women,
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JUHIARY

A sizenble cmount of research focuscing on deprived dropout
of the children and fordly sotting of the Sentel/nommSantal tribes
agree thnt poverty of the tribals 48 at the soot of slow progress
in education. leok of sudtable teackers, syllalus and timings of
the achool are found responsible for dropout of the stidents from
schools, Studies have not fooussed on the social end pgychologie
cal factors within the family settirg of the tribals wideh muy
fora hindrances to the schooling of their chdidren. Many of the
questions may not be adeguetely answered yot. For exanple 4t &s
not clear that ;

() Tow far scciel barriers end projudfces provalent within

tribal socioties act 25 retarding agencies for education of their

children?

(12) fxe the tribals prepared for education given the oppore

twdty Wy foregoing ecomcnic advantages ?

(441) What oan be done or can sompihdng be donp for the tribal

children to get paychological suppert fron their fanilies 7

(iv) Should that bo a need for the teachers at px'eaex;t working

4in tribal areas to bo suitebly qualifiod and awvare of the

tridal way of life ¢

wute O dsna



CHARRBR = XIX

HgewHODOLOGY
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STATEMRIR OF IHR PROBLEM

She sceial and paychological factors in the fandly sotting of
Santali tribals are important leading to the dropout of thedr chie
1dron from schools at the primary stage $tself,
A8st
1. Deffoits in gocial potting of the Santal familics affect the
dovelopment and lives of their children,
2, leficits 4n famdlly sotidng of Santald tribals affect the
schooling of tribal ohildren,
3. Santnld parents are not tnterested in schooling of their
children.
4o ALl cXdldven in fantel families are necded to support the
faily.
5. The levels of copgnitiwe development of Santal children do not
veach @ lovel necessary to g0 throuwgh the rigore of schooling.
6. Tegatiwy pressures excol positive support in case of dropout
ehildren,
7. Tridbals speak & lsngusge wiich is not used by non=tribals and
schoola, |
£. hoonure of tescher to tribal 1life premotes wderstanding of
speaific problens,
QRJIECTIVES
te %o 4dontify Sandeld tribel children wihio have already dropped
out of school and locats their families and teachers.
2. To amlyso the relovant components of social environment of
the famlies of the dropout children across villagos which may be
posgible o be quantified,
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3. %o 4dentify relevant paycholagical factors 4n the fadly setting
of the dropout children across villages.

4Le  To meagure the lovels of cogmitive development of the dropout
tribal children and compave wvith thw scores for noymal children.

5. 7o atudy the relaticnahip betucen fandly sotting vardiables

and cogmtdve dovelopment.

6. To find st tho reamsoms of drapoudt as sean relevant by dropout
chdldren thomselves, their parents and the bmaéher»s.

T« T Sdentify possible steps that nxy be tilen 4in helpiug thelir
Acvelopzent educational and otherwisoe,.

The following hypothones were formulated,
1. The farly structure of the Santali tribals 45 comparelile across
villeges anfi molies demend on ohdldren to withdrew from the school,
2. lack of pgychological sunport in gocial envirosent end fanmily
sotting 45 comparsble 4n case of oll Santald dropouts irvespsotive
of villegese.
3. XNliteracy of fardly mombers and low aspiration levols chere-
cterice the ferdly as well as dropout chdidren,
4e Longuage G1ffculty at schools and engagawent 4nm diffarent
econdc activities asre not common €0 all Santald dropouts.
S. Lack of aypropriato attitude of tho heads of the tribaljfarndlies
ond toachers do not affect chlldren's contimxity at schools.
6. Syllabus and school houwrs are sultable ab primary stage 4in case
of Santali trival ciildren,
7. The lovel of cogritive development and reading and writing sidlds
of the dropout childran ere not lower than normal children.
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8, Jocus of control of the dropout children ia related to their
level of cogmitive development.

Fatrtly struoture i« It refors to Yype of famly, family sime, eclen
distridution authority and the msponsimitv 37

Farmdly sl2o ¥ I¢ includes the total mmber of siult males, faonsles
and children in the faxily,

Oeapation = Cocupation of the hend of the hounehold, which cngoges
hs najor attontion and timo,

Inccme = Monthly incomo of the fenfly dnclusive of wuall children.
Fducational status of family membora e It refvrs to the schood class
0 widch the felly meeders oy have been educatod.

foldgion = [ndu, Mislinm, Ciriatian or other ¢ypes of religion.
Iovgungo e languege used for commnmication wvithin the fatly ard
the commrdty of tribvdls,

Food t» lber of meals token $n a day.

Drinking hadt :» It secks information regarding nature of drink,
perzissivencas towards children for drinking end approximate age of
sterting to drink.

Marricge practices t= The practices of marmrioge systen 4.0. whether
child-narricge system or the other types of nmrrisge practices.
Different aotivities of the fodly nombers t» The activities of the
all different nale and fémale members dncluding cléldren.

Fatnldiem = Tho opinion as to vhat extent thoy belisve that God
direota thedir life,

Present engagement of the drepout ohildren = This wveriableX refors 0
the dnformation regarding the activitios of the dropout children 4n

which he/ehe 15 angsged and &£ this constitutes his/hor source of
e L d -Dw

\:;o?;;‘éy?l " uu-,'s)s—” -
: SR P V74 TH-13Q4p
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remmeration,

Presant educationnl standing t= lavel and facility of thelyr rending
and writing sidlls,

Fducational qualification of the tonchers = Tha level of education
soquirod Yy tcachara and 1f thoy have any professionnl tratning.
Cornitive dovelopment i It yefers to Arndividual chdld's abidity
to Aunotion at an adstract lewl,

Attitude 3= Turatono (1946) defines an attitude as "the dogree

of positive or nogotive affect associated with some paychalogiesl
object?, By a poychological object, Thurstone means aw gymbol,
phrage, slogan, perscn, insiitution, ideal or 1dea towards widch
people oan diffor with respect to positive or negative affect.

The precent study considerg attitudes as @ispositions to act
eithor positively or negatively touards a person, group, situation
and values,
tocus of ccutrol : - Rotter (1966) dosorides 2ocus of control es
ithe heldef wiich an Andividuol holds as to the source of his
reinforcements. Reinforcement nsy be ecen ag largely the cope
sequence of ene's own action or characteristics (Internal locus
of Control) or as the result of outside forcos (Bxternal locus of
Control) cuch es fate, chmice or the action of powerful others’, So
the information 48 sought using thio variable with regard to the
internal and extornal control felt Yy the dropout children.
Aspirational 1lavel » Tho level to vhich the parents are fntorested
to give educationnlo thoir crildren.

Pasling of dropcut children te Infarmation on how drqpoué chfldren
feol about thedr act of leaving school.
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SNEIR

The study was cnfined to MY dropout Santal children from
prinary school, fourtyesix heads of the household fron which these
ohiddren come and fownrteen tenshors of the dropout children fyom
Mbmmj d¢striot of Orissa. The purpesive method vas used for
{dentification and selection of sample.

Joole used = The following tools were used to collect the neoessary
data,

(a) Interviev Schedules t= Thrce scparate schetules were developed,

ono cach for dropout children, fardly head and temchers.

{b) Coloured Progressive Matrices (CPM) doveloned Yy Raven (1977).

(o) Dettdled cboervations were made and recorded to develop

represantable eases and profilos of famly, school and drepout

cMldren,
SCHENULS HOw |  (For Head of the Houschald)

This achoiule was doveloped to study the famly setting of the
dropout children and administered €0 the hoad of the houschold, It
was & struotured interview schedule consisting of 31 itens. The
$nfornation wes obtained on following stens 3

{a) Ildentification data - It 4ncludes Nane, 2ge, Sex, Tribe end
Clan,

(b) Yamily atee.

(c) Cecupation.

(@) Income of the family per month.

() Educationn) atatus of the famly nemters.

() Religion.

(2) langusge.



()
(1)
{1
(%)
()
(m)
(n)
(o)
)
(@)
(2)
(a)
(¢)

()
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food,

Drinking hatdt.

Pardly etructure,

Harrisge praooctioes and customs.

Villoge status,

Primory activities of the faily members.
Reasons for dropout,

Té¢me avadlable for children'’s schooldng,
Preference for education of thoeir children,
Preforence for living.

Religious sotivities.

Fadth 4n God.

Attitudo towsrds teschers, school, education and educated
4ribals.

Dezand for children's financial assiastance.

SCIPNUIE K0 = 2 (For Dropout (hildren)
ds was algo a structured dnterview schedule developed o
oollect {nformaticn fron tho dropout children, The following aspects

wore fooussed 3

{a)
{b)
(o)
(@)

(o)
(£)

Identification data - Hame, Age and Sex,
langucge .

Drinidog haldt,

Hegsons for dropout.

Feeling sbout dropout.

Pregsent eucational standing « It includes the lewel of
ocmpetency $n reading and writing.
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(1)
1)
(x)

()
(m)
(n)
(o)
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Class et vhich dropped out,

Prepent occupation or engsgenment.

NUme availadle for stady.

Spending of leisure time,

Attitude towards oducated tribals, parentel wedghtage to
education, toachers, achood and aylladuas,

Attitude ug;pamnu touards thedr study.

Fadth in God.

Meficultes encountered 4n pcheolwork,

locus of control.

SGHUDULE RO w 3 (For the Teachors of Dropout Chdldren)
this schedule was dovoloped to collect information from the
teachers of the dropout atudenis on the following aspects.

(a)
(v)
(o)
(a)
(o)
(e)
(e)
)}
1)
1)

()
@)

Jdontificatéon data « Wume, Sex end Age.

Crate,

Hother Towgue and ather langusge known,

fducational queldfMcation,

fotal teachdng avperience,

Opinion towards specdal training for the non-tridal teachers.
Rengong for dropout.

Coinion regarding sudtatdlity of schosl hours ond holdiduyys.
language used 4n toaching as mediun of dnstructicn,

Opindon rogarding attitude of parents tousrds thedr
children's education,

Opirdon towexrds toxt baoks used.

Interenst taken by tridal lcaders.
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(n) Ointon townrds nood for comprehensive prewgchool edueation.
{n) Weitiny tridal families.

(o) Participation in the ceommunity affidre.

{p)} Teochera® general atiitude towards dropout cidddren,

The coloured progressive natricey test uas uned to assoss eagh
dropout childde cngritive development. This tost has been designed
by Raven (1977) essemtially for use with young chilfren.

The ticee sots of twelve prodlems constituting the colowr
progressive matrices are arranged €0 assess tho cognitdve procens
of chdliren under 12 years of age. Tho three gets together provide
throe opportunitios for a porson $o devalop a consistont thepe of
thought and the acale of thirdy six problens as a whole is designed
to assans accurately as possibie, mental developnent wto intelleotunl
naturity.

The C%1 sots 4, Ab and B are arranged %0 assess mental development
upto the stage when a ohild 45 sufficiently sble do reason by anology
t0 adopt tids way of thinking es & consistont mothod of dnfluence. It
46 beldeved that presenting the test as colowred 11lustrations printed
in e book ualrs the problen attractive encugh to sustodn the child's
4aterest 4n the task.

EROCERUER
Data for the prescnt $nvestigation vere collected 4n three phases
extending over o poriod of about two months.
Thage = 1
Phaso=Y fnvolved the task of tlentifying dropout children from the
primary school using school records. The sinvestigator approached the
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Tribal Yelfare Extension Officer of Botanati Hlock, end vith Mds co
operation contacted different tribal schools 4n the area, last four
yeers enrolenment records were examined. With the help of Feadmasters,
40ty dropout Santal children were Sdantified in five schools.
Biase = I

Fhnoe=11 4mvolved dnterviewing all the hoads of each household,
dropout children snd tho selected teachors of the primery schools
ugding epocified scheidules, Fersonnl contacts of sufficient dwration
were established wvith persons comcerned prior to colleot Enforomtions.
Thia procedre was conzidored necessayy bacause of the following
easms §

(a) Respouse to the items on the schedules needed close rapport

wvith the yespondants,

(b) A1 the heads of the houachold and the drapout childyen were

axite wnable t0 go through the schedules, Teachers vere able to

voad 1tens correctly yet most of them could not comprehenesd most
of the iters in oxrder ¢o respond t0 these effectively.

() It was nooessery to clarify some of the statements of the

schodules in order to get apprepriate response.

(@) ALl tho respondants Sncluding tho toachers were responding

to the schedulos farvithe:fismictine.

Being accepted by tho respandmrt group especially 4a case of hend
of the fsilices and dropout children was 6 prohlem. The language formed
unformddadble barrier and assistance has €0 be taken of an intorpreter who
vas woll converasgnt with the local dalscts, standard Oriya and Englich.
Several rounds of dicoussions wore held with the intorpreter.
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tHth defintte preparation, only tho investigator and the inter-
pretor prooecded ¢o the villgges 4n which the selected dropout childwen
dnhebdted, It was Geotded to fnterview the head of the household,
dropout ohild and teachere geparately at different times convimtent to

then, Mt not on different days.

T™he £ifty dropout children tncluded &n thn saple came from 46
hongeholds in five sdjsoont villagos. Tho dnvestigator established
contaots vith the village heation 4n order to ascertalin the location
of houses and the tdme of their availatdlity for the purpose of
interviov. 710 village headnan vere also requosted to provide an
dntroduotion and dnform tho honds of the housohold of Invostigator's
vigit. The hoodnan inforaed the imvestigator that tribals have a
period of rest in the afterncon frem 12.2) pne. t0 2,20 pa. and at
that time contact chould be@tabliched,

She researcher contected these fourty six pernons in five villages,
Ot of 45 heads, 42 porsons vere nale menters engeged in difforent
occupation tusy £rem about £ a.n. tn the morning 11 lote 4n the
everdng houra., After several visits axd meetings only, the repport

omld be establishe’, One person was $nterviewed a% a time., They

vere assured that their snformations wonld be lnpt strictly confidential
and vould be used for the inwestigation purpose only. The Smvestigator
put questicne itemvrise in the looal dialect with the help of interpreter,
The {nformation 0 each iton was given by the persen concerned in his
owm dialoct. His responses were recorded either in stendard Oriya or
Bgliak by tho dnterproter. In all the cases it was onmured that
rospondants folt free and frank 4in giving the information. Oestions



wore yepeuted and crossechecked where conoealing of facts was
suspected,

The invostigator £11lod the sfrweturud schedule himwelf,
e anne procothre was sdootad 4n onse of four fenale respondants,

A part; of fwrdliarity generated from contacts with the framilfes.
& fou days were spent on mixing vith ohdldren alome. Out of these
£ifty dropont children, 36 wore boye and 14 wore girls, in the age
range of 9 to 12 years. Thay were engagefl 4n some minor occupas
tions to help their porents and vere available 4n their houses du-
ring the morming houra. The ressarcher accomsanied by the dntexrw
proter wont to the house of each dropout child 4o conmduct dntarview,
Proper rapport was established vith the dronout child hefore conducts

ing actual interview, The interpreters’ dlnlosue with him 4in ids
dinlect helped a lot to establich necessary rapport. In course of
discussion with them, ths invesiigator obmorved that they wore abdle
to have dizlogue in Oriya to samo extent. Although they could not
gpeak Oriya fluently the davaptigator could understand their spench,
After filling the fdentification data, the qQuestions were put o
then &n their oum dialcota. Thelr recpomses were translated 4nto
Criya bty the dmtorpretor. To some of the itemo the regpondants also
tried %o give responses in a peculder way YWy using Oriya and their
oun dialect mixed togetrer,
At the time of intorview, ome was tnlen not to havo inter-

forence of the perents or any other elder memhars of thedr fadly,
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Interviov ¥ith The Toachers ;

The investigator interviewed 14 teachers of five differont
nchools. o Qifficulty wos faoed in intervievirg the teachers,
Bach taacher was eplained the muonose of the dnwaetigation, e
wos requested to give freo and frank opinmdon about the dropout
ahildren, curricular snd comcurricular progremmes of tho schools
and the other related aspecte 4in the schedule Gewoloped for the
purpose. He/she wan also assured that Ms/her respanses would de
used for the pwrpose of dmvestigation and thie would be kept strictly
confidential, In case of difficulty 4a uderstarding some of tho
items of tre schedule, the tnwestigator holped. &1L toschers were
intervicwed fndividually at different times,

Fhape = XIX

The time gap botwoen phase=Il and phase-IIX was approximately
one month, The phavo~I1I focusced mndnly on children, The cogni-
tive devolopment of dropout chdldren were measured Yy individually
adninistordng CPHY, Instructions wore given as per the mam:el, the
child s attontion was guidad to the matrix to be comploted. I¢ was
carefully explained to tho dropout children thnt cach of the pieces
noant to be fitted by tho right shape in the gpace ard only cne of
them 43 the right pattomn. or bettor understending of the prodlem,
their owm dialcots vere usod. The subject vas asked to look caro-
fully at eaoch and to de sure that he han fournd the oxe which 4s
quite right before he poiunts to 4t. If the child did not point to
the right piece, the experitenter used to contimw his explanation
wvith the help of interpreter, until tho nature of the problem to be
solved was clesrly grasped. Responses were recorded in an enswor
sheot prepared Yy the experimenter. In this way set A, Ab and B
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were demonstrated and adeiniatered,

Yathod of Analyeda 3

The analysiu of the responses hap been done in terms of pere
oenteges obtained separntely for children, their parents and
teachors, The Qata hag aleo besn analysed using faotoy annlysis
and the ateprwise regression enalysis procedures.,

fosty () Ra0



QUAPTER = IV
RESILTYS AND DISEUSSION



This incluias {nformation on fanily size, elany typo of
fanily, faaily composfition, authority and responsibility,

LN O

fomily oizo Clan Typao of Family

5 ¥4 Hoe Jlynos liga yoas fipa

2 A | Quras 13 Patrilinanl a6

3 - Tucks S Ratrilingal -

4 % Hoobrum S Jognt Fanily 20

s ? flaght 14 tiuclaap Family 26

6 1t  Hansda 8 Harried/Unmarried 4
Separatod/¥idov/
Divoread

7 10 Gasra 2

2] 1 Saran 3

9 2 Raranaf ¢

Total 46 Total 46 Total 46

Tho faaildy ssze rangas from 3 to 10 gorcons among tho
Santald dropouts included in the study, Tho avorsge size is
apasroninotoly G to 8 parsona por fanily which ie o asdiun
sizad,

€lan gystans 49 provalent ancng the Sontalise All of then
strictly edhera to thoir respective clan, Tho tridbe is divided
into tuslve oxvgamous totonic clane (Porish)e Those are
(1) Honsce (2) Rueny (3) Yudu (4) Headrun (5) Reghs (6) Baora
(7) Soron (8) Tavandt (9) Puuria (10) Baske (1) Chere and
(12) Oadon, In tho esmplo bosidas Pauria, Baske, Chore end



Badea all othor clans havo Baen includod, Majority of familiee
talong to urmi, Maghi, Yudu and Henbrua clan,

Sontal fanily Lo patrilinesl, Yhe female doos not
inharit proporty of ths fathor. Gonerally four types of
fantlien are found among tho Santaiis, Tribal fomilifas arve
doth typess muclaar ond joint, It fe obsarved thot thore
ape nore nucloar famtlics in tha eoaples Ancthar type of
fanily hoaded by widou womah 48 aleo obesrved, Villago
difforencos are not significant,

Tho nuclear fantly consists of husband, wife and umaae
eriad children, Joint fonily is composad of s man and his
vife, thair married sons and thafr wives with childron end
onhe or tuo umarried sons and daughtars or saveral brothers
with spousos and childron or with omo or twn umarried
efblinga, In a joint family, ths fothor directs ehd controle
tho work of his eons and con's uives eithar diroctly or through
hie uife. In sone cases an cged fathor, whu 16 not engaged
in stromsous work, suparvised the son's work ond handled
tho fonfily finoncas, In somo other czoas the agod fathor
mado his aldast son, tho pasponcible head of the fanily and
the son controllad the fanily affalze, All fenilies of
the dropout children are run undor malo headshipe Head of
tho faaily is busy in providing 1ife requircasnts as desirod
by tho fanily menmbars, Ho s vary labourious and ongaged
in differcent activitias to support hie fanily, UWonen have
an impartent role in tho family affairs. Thoy help the
family membars in oconoaie pursuits $.0 housshold affalirs

and also esrn wages by working as laboureors, Thoy also
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aske rope and khalll for market purpose. Bosides msn and
wonen, schoolgoing childeon aleo co=oporate and chars work
with their pazonts to help and support thum in scononic e
activitios,

The Sontali fanily structura 4s vory much traditional
and doss not give any aducational emsmro to tha schoal
going childran, Tho childraen ars undar tight control of the
heads, Thalr activities are to be docidad by the parentel
wiches end chofcas. Thie Pinding corrobofato ta sons oxtont
the obsarvation mads aarifor by Sinha (1575), Sinha obssrved
that the typs of santal family 48 patrilingsl and potrimoniol.
Yaonen are cuohsidored intrineically inferfor to men in the
santal cowunity. So far as thae division of labdbour ie concarned
the foasles ara alen fzen to work outside their hamas to
supplonent tho earnings of thair fanily and thus to sone
oxtent both men end wonen in the santal fantly onjoy smisl
righta as fepr as jobs are concavnod, i%wem) the malee
aro gonorally doninant in social iifa, Tha children are
also forced to do cons econoalc activities to support the
porontal income, Families are closaly knit and awational
tios iﬂtl‘mo
SRGEY SNV IRIVENY

Socdal onviroment includes inforsation on occupsticn
of tha haad of tho household, income of the faaily, sconomic
activitios of fanily msenbars, roligicn, food and drinking
habita, adxational ond cosnunity statuo eto,
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Tabla Na,5 s Cccupation of the hand and ongagononts of
the Uropout Children,

Occupation of the Haad gfngagmnt of the dropout childran

Types 5@_ mg Boys - Girle
Paagant S 10,9 g Typos Ho, ntagn YTypss Ho, Perc~
gricultural 5 10,9 § T3 on 46/48 300 Sosnaed (07 100
tanant 3 thote fathar thotr mothar
igeduen o tho | e
1 * ingoating and
Business - - collacting forast Erujaged 1n48/46
g tapials atc. looking aftor 010
youngar cnes
Eanloyaa = =  $poengugesant = = ond making
- - only playing ropo and Khall
waey - - fTvEEE "
’ _angngem =
Lobourer 30 65,2 § mont
(dotly wage) |
Any othap - - i
Total 46 100 Yotal 45 100 Totel &6 100

Table No.6 8 Monthly incons of the family end tho

roaunoration of the d:owut.ch&ldm

Fanily Income F Oranout Children
Incoma range fios Porc Aproximate No, Peroent=
tagg J°»Amt':m'ml age -

Below Ro,200/= 11 23,9 § Re,30/= » 78
Datuaon Re,20%/- 35 76,9 ! Ro4d40/= ] 2
%o R8,500/= / § R0.400/- . 2
Hotwoan Ro 501/ - - »
to Ro, 1000/~ Roe20/ 2 o
Above “90‘W~ - - RO.GO/- 4 8

1A R6 50/ s 6
Total 46 100 Yotal 50 100
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Table No,7 § Educational Status of the Fenily Rembors,

Fathay Hothar f Othey Nenbare

No. Pore- Hoe i’au:entag% flge Porcos
entago % ntaga

Ill4iterate 40 88,9 46 100 S Yos o )

Literate 2 4,3 =« - ztfo 46 100

without \

edutational ’

qualification i

Peimary 2 43 = - %

Hiddle 2 4,3 = - 8 :

Aatpfeulation = - - - g

Above matpls o - - - g

culation 0

o _ _ f

Total 4 100 46 100 toeax 45 100

Table flo.8 ¢ lisliglous Practicas,

Types No. 9erco-r Roligicus o, Pa:co-g}auh tn Cod
n activitien ntage § _Na.Paze,

Hindy - - § Al Patha & 46 100 ‘Ves 46 100
e coranonias :

Ayalim - - % No religlous = - Mo - -
§ corasonies g

Chetotion e - ¢ 0
§ ¢

Othor 46 100 §

(S2ena) % i

Total 46 100 ng Tota} 46 100 iroeaiz 46 100

o



Table No8 ¢ Food Hadbits,

-3? -

Ko, Parcantage
Two menle in ¢ doy 44 95,6
Throo mealo gn a doy 2 444
One sa0) 4in a day - -
Any other - -
;otal 46 100

Table 83,10 $ Drinking Habito,

HEA ; : R0
Aldouing Appro's Age of
Habse Childron Starting Orinking
S0 LA
tlos Porew Rasponae Ho, Parce= Ago in No. Poro-
ontom atage yaore ontow=
A9 ;|- -
Basly 38 02,6 You 38 73,9 8 6 13,6
Occastions 7 15,2 No 12 2644 9 - -
ally
Ouring 1T 242 10 9 41,3
Fostivad
Don't - = 11" - =
Orink
12 20 43,5
I 1 2.2
Yotal 46 100 Total 46 400 Yotod 46 100

COﬂt' s FPn
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Tadle o0 (Cont®d) ¢ Oropout Childron

gﬁm‘u;' Mo, Parcent ﬁ:‘;‘:", No. Percent
Opinicing 7

Dally - - 7 Yazes 6 16

Occatatonally ¢ 2 8 Yaors 28 777

Durtng 35 70 9 Yoore 2 8,2

fastivol

Don't Drink 1% 28

Totad 80 100 Yota} 36 100

Tadle No,¥% & Rarrioge Prociicas & Cuotoas

-

Neve Porcontage

Adult Aarpioge - -
Child Marrioge 46/46 100
Apranged Rarrdage 35/46 76,3
Love Ragriage 6/46 13
Intorwcast Magriage 4/a6 8s7
Total 46 100
Table No,12 ¢ Village Status,

GEPONS Yio. Percantaoge
Yaa 8 17,6
tlo 38 8246

Yotal 48 108
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Tadle Ho,13 ¢ Proforante for Living Araa,

Noe Porcontage
Liking Urbon Life 13 2843
Liking Rural Lifo 33 717

Tota)l 48 160

Table Ho.14 s Difforont activities of tho othar Male and
femole Monbars In the Family,

Gthep Hole Manmbars Gthor Fenolo Aonbors
Aetivitios Noe fotivities o,
€ngogad in Cultivation 10/46 €ngagnd in a8

Housathiold works
€ngapnd in Hunting 39/46 Anniot othor &6
fala members
in thaotlr Fanily
£ngagad 40 Fiehing 48/46 Engaged in 46
religioue
activitios
Onily Labourer 46/46 Raksng Rope 48
and proparing
Khald
Total 46 Total 46

Hoot of the haads of the houssholde from which dropout
childron coms apa ongagod detly uags eopnere iike atens cutter,
wnod cuttor, agricultural work atce Village diffeoroncos ore
not significant, It fe obastvod that most of the hoads

have similar typo of occupaticn, Very fov are engagad in
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sgricultural work and as agricultursl tenant, Majority of the
dropout ohildren delong to fanily with & monthly income rorging
from Re. 2000500/ But incsss of Gurunapani ehd Mahulie 508
of the faniliss suffer from acute financisl difficulties,
Thetr Lnoome 38 below Re.200/=s Yhe low income of the family
demands the asohoalgoing mcm to eangage in different type
of suononin activitiss to epport the families, This ackes
demang on their time to go to sohool far education and also
affecte interest in sohool negatively,

Sesides haadey 3l1 other mals and femals menbers ere busy
in different type of aconomie agtivities o support their
feanily. Mon ars busy in humting, fishing and cultivation
to ussist the heads. Uomtn assist the mals meabers in different
ok eioe aotivities lLiks maidng rope and khalli for salling in
tha market, Most of the dropout ohildren ars M a position
to earh appro'x RE.30/= pur month by underteking some einor
econonio -}zmmo like goating, sarving in the hotel and
making rope and khals An case of girlss Cach msaber in &
santal family, irrespuctive of villaged constitutss a economic
unit to swpart the famlly incomes Gue to the hwlp and sosistes
nos Trom tiw ohildgen, the sental parents did not prefer ¢o
sand their ohiidran to echoole.

in another trite of Urissa (Saore), Srivastav (1971)
ubesrved that the chiluren helped thelir parents in their sconomio
pursuite ond a ohild was an econoais unit of the Saora familye
98,330 of tha teachars told that the students helpad thwir
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parante in varicus ways and gertefinly edded to the economis iife
direstly or fndirectly. It ssems sbonomic pressurs ie high on
all tridals whether Suocga ap Santal of Urisse. In & similap
study Zigler and Kanjie (1968) remsrked the lsval of povarty
and geners) sconoaic condition axe the underiying causas of
slow progress of sdutation smong tribals. Shayme (1973), Chauhen
and Narsyan (1578) have indicated thet the icw achievement of
Seheduled Teibo stixtenta seame to Jie in their snoncaically
disadvantaged positions, Karlekar (1978) and Mishra (1978)
#8190 mupport the above views and point out that poverty of

the tribals &8 at the roof of slow prograss in edusation ond
oconeagusntly the problam of dropout s very rempant.

Spivastav (197%) veparted that in cese of Suoras, 83-87
percent parents said that the help and contribition of their
children ¢o the family was essentisl. 77,08 percent teachars
felt that the Ohildren ware more bensficial to the parents uhen
they tendered tham various types of assistante then when they
want to attand echools. ALl offfcara sald that the Ssors parsnts
ware not prapared to sand their children R0 achools and suctain
sconomis loes,

In asjority of the cases the parents sro thesselves Lllitoe
rate and therefors they do not realise the ifmportanss of giving sducae
tion to their children, Eesides parsnte, all othar menbors in
ths fanily ere aleo 1lliterate, G5ince they do not havs facilie
tating snvizonment 4n their home, they do not study end
tharafazs eithar dropout or fail st the sxemination. Evon the
father ooming under the catsgory of litorate have acyuired hardly
any education toc be abls to sdsquately zevaliss the valus of
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sducation, igseman (1967) Ma:?m that tha degres of

litaracy within the home and the attitude of parents towards
booke and school are important fucturs in case of theie
children’s schonling, saeme rolevant in case of santeld
students. Sohools, books ets symbolise the lsesrning and
sduoation and unless cognitive affective meaninge are
associated to thess, thees do ot becoms objectives, Similar
findings ere noted in cass of disadvantagsd childrsn., Plowden
report (1967) mentioned thet the social olass ascounted for
nine pergant of the variance in edudaticrad performance of
prinary school shildyen, Omamtsoh (1967), Sinhe (1966),
Seohidanends (1974), Gupte and Khandekar (1974) and Mishra
(1978) havs found s highly significunt relationship betusen
thas tendonoy to dropout and law lsvel of parental edusation,
It 48 obsurvad that all the dropout fumilies across the five
villages have similay edutational status, Low educationnl
status i thus a typioal feature of santall family.

fost of the tribal faailiss of the dropout childean ars
shis S0 afford tuo msale in a day. The two msals &n o day
ars sufficiet by nationel astandspds but santalie are not
satiafied with the conditions. Tiwy Find 4t Aneufficient as
they are hard working and requive mors snargye The tribal
fanilies are in ths hadbit of taking some hanse-made cichobolis
traverages oalled MHandia which is very chaap to prepares, It
is seen that they took this handia in o good Quantity, Gesidea,
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the rics harchmadcs Handiay Mahua crink arxe taken by some
heade of the tribal families, Majority of the heads are hahie
tustad to deily crinke, They have atartsd drinking froa their
ohildhood st the age of ahout 10 ysarss They do not heaitate
in allowing thesr shildren $o drinks At the tsnder ege of
7=8 ysors the parents are anm their ohildran €0 drink
cocasicrally ar d&hﬁ?ﬂtum. Gracuslly childean gat
hatiituated to weily drinking by the tima tiwy reach the age
of 16 yi/nu/ Reny iomen end ohildyon all take Handia togathor.
After C&f!,‘ﬂ Handis, they dwnce, Toe darce @ accompanied
by drzi'_m;w' 4t variss from season to neamon, Soth sexss
mwi&% in dancess Usuelly 4t takes place in the aiddle
oymmcmmmmvnm»umuamm
uﬁugtam. Grinking habit doss play an important rols sn
Mt stcinl 14fe, Hussain (19‘2) in m atudy of santalle
éﬁ;b-ma wt deinking eming $he santal cowmnities has been
y/um Ghevalent, The entiserial dttechesrt of the tribals
' to one kehd 6f Mquos de the cthiy S Svident from the feat
that W qtm:o s t/mtd o8 630THY by many of the tribals
and 4a vorshippads Badrmxnbmhﬂwtoh.putof
wummwmmwm.mmmmeou
,ﬁmuycuamn thet montaxts
o m the sartal familiee um@ tos (\wsm kind of yeligion
’uw sm ‘Dawpite the influenués froa Nindu, Muelie and
M.MW. u/m santalls believe in m\zrwnxmx ways
of 1ife, a’li m mnm» are potfbm mwm csrsuoniss
k‘Puﬂn) w pﬁt emu: Saswe religdons. Au th- n-ny manbare
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are vary raliglious ninded, They have strong fasth in God,
They are vary »igid touards their oun yeligicus comnitment.
Nost heads ars very muoh fatalistic in their epproach towapds
different situstionss they are so religioue minded that
Hussain (1982) expressed that “they belisve that thaip god
shall be angey 4F thay send their ohildren to schcols pun
by outsiders.”

A little diffezant than this atudy are the findinge
of Majusdar (19568)s He remarked thet *interaotion with tiindu
sulture has affedted all aspects of santal 1ife (matorisl,
sconoais, sooisl, linguistio and reiigious) to & great oxtent,”
Ja (1948) aleo notes significant influsnces of the nonetribal
Hindu castes un the tribals. Prasad (1971) streszes the
impact of Christianity on santals. But it muppozts the
studies by Koghhar (1964), Buiharjes (1960) have posited
a visw that ths santals still achars o their traditionsl
cultures They axs well known for the Orthodoxy and behavioup
of courss they have not lost the ossential core of their socisl
and culturel traditionss 5o thie typs of temditional oute
iaok is not helpful to thelr ohildran Co pursus sducation.

Irrampuctive of villages, @1l tho heads of ths dropout
ohildren sipport the practics of ohild merrisges All of them have
apted for their msarriags at fhe age of 16 or 17 in cans of men
srdd 10 ar 1% 4in cess of women, About 70,3 of them are in
spport oF arranged marriages Very faw hava married becauss
they fall &n love with 8 gixl of thair caste or intercaste,
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Besides arrengec marriage, intercests marrings are also cuboerved
in some santal featliss. Thw praotios of child marziage melms
demand to withdranw sarly, the girl studonts from schovle,

in » oimiloy chosrvation Sriveatav (1971} notes that
genarally the Saars studonte ars admitted lats in the echoole
and they fail tulne or thrice before thay Peath class 113,
It wvas cbserved and oleo reportsd by most of the tsachaors
uorking in Saora villags that by the £ine they pass lowsr
primary olasses S.e. Glase I3 op III they marry and get
settied, Further &t has bean chsorvec that duzing merciage
proposal, the ashoolgoing girle are not allowsd to attain
esohacle

Roat of the heatds of tha fomiites of dropout childesn
ore nefthar ths headman of the villege nor have any othor
neaber status in the oomxundtys But in cass of village
Bhunidutiand, out of 12 fanilioe, 5 fanilics have some status
1ike vildege headman and panchayat ownbarse It £ ssan that
village ostatuo ie relatad to the adusation of the heads,
Gunapally 4f the pozaon gon upite, spaak and read Oriye to
same axtent, hs will be celacted as villags haadmen or panchas
yat aeabarse Althousgh faw heads aro headsion op psnchyat mombors
in the village, thuy ape also not sehding thafer children to
sohoolse Hencs village haadwen have no special interest for
thair children'a schooling.

Dus to the leck of snocurageasnt fron the fasily, the
tribsl ohildran are not intareated ¢o go to the schoolss A
majority of tha hsads and dropout ohildzen prefor rural 1ife



- A8 o

to urban Life. Tiwy are satisfisd with ths prossnt condition

of tha Avinge Vary fow howcver ept for their profarence faé
changae It indicates that tribal hesds are not in favcuy of
mobility whioh wili ultimatly create ppablem far their Lraditional
livinge Tpopo (1978) hao indicatod that “those who live in pural

araa prafer rural 1life and thase who idve in urban area prafer
urban 1ife."

¥he above diacusajon indicated that tho acsial snvironmon
of drepout childran fanilima are not in favour of thoir esheolinge
Tholdr aocial envircrment totally lacks the adicational atmoesphore
innide and uub aida tha homse, Tho above Pimdings support the
hypothaois that ®lack of proper scocial envirenment &n tho family
of tha droapout teibal children 10 a zeality."

BSYCLUSIEAL SWPBLRT

hog & ALl hoads (N=45) 86 well es dpepoud
childsen (N=50) indicated their proferanse and liking fop
¢tpibal taachars. Thay fPeal that thoy do not dislike none
tritial tonchors but thoy oo not know theolr langusge eno
wndorstand tholir dAPPicultisse. AlL tho teachars (Nal4) in
thoso ochools wvers nunstribale. YThore wad an apparsnt gap
botusun toathars ond children. Henge lack of suitable toachors
io one of the major resaons for the slov grasth of adusation
ant cuRcanuently diopoute. For dropout children and papsnts,
it 4o nat cloap what will bo the pesiticn in the prassnes

of nonwtribal teachers. In a stutly over Kharia studonts,
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Ambacht (1970) sofd that thass childron liko tribel teachor
bocouce they axc holpad dy tho tazchaer fn thoie difficulties
and thoy opaeak thoir languaogne In the samo etudy it 4o
obcervad, in casg of Munds childran, that thoy iiks tho
tpibal toachor Boczuse he £9 a teibal and epaake their
language, In anothar study Seivastav (197%) peported that
“asjority of ths taschors falt that taschars cut aido the
Saora area did not iiko by the Ssora childron becaouss thoy
could not speak Saonra diclact and hunco felt difficulty in
conversing with the psopla and the students, Yoppo (1970)
obgarvad that "not evan ona oraon studont has exprassed hie
liking for the tribal tomchors, simple because ho is o tribol.
Aajority of tho Oraoh gtudonts have exprosaad their Aiking
%o tribal teachor bocause @ tribal tsacher undsrotands thoir
difficultias and probloas more than nomstribal toachoro,
Hussadn (1982) romarked that “lack of sultable taachers is
ono of tha asjoy reascn for the alow grauth of aducsticn
amchg tha tribale, Rost of tha toschors saployad for imparte
ing educaticn to tho tribal childron sra nonstpibale, They
shou 1ittlae appreciation of the trital way of 1ife and value
gycten, Ous to lack of thoir oun tribal dislact, such toechoro
fall to estasblish propoy rapport with their studsnts and
thoir otudents and thoir porants”, So it Lo folt that Lf the
problaea of taachar 16 comnon for the varicus othor tribag,
it should bo somo for eantalis, Bosldas Rundg, 6ll othar
tridal otudonts hava eimilar typo of exprossich a3 CoOMpPard
to scntal otudemtt of Orieca,



A1l the teochera (Nwtd) intaerviewad 4in ths tribal schoole
raport poeitive attitude touseds dropout childron. Rost
of tho toachars romurkad thot “thay aro 6o eimplo and
cbedtent that we lovo them” In a eimilap otudy Ambasht
(1978) fndicatod that tho norwtribal tsachars cay "the
tribel otudonte are so eimple and obauiont that we have @
soft cornar for thes in our hearts and we liko thow." But
Husaain (1982) hae diosagrasd uvith the above vieus by eaying
that “the non=tribal teachers approach the tribal studonts
with o sanse of suporiority ond traat thaen as savage ond
uncivilissd and hence fall to aestablish propur rapport vwith
thens" The prasant invastigaticn doss not support the vious
of Hussain, yaot why they fail to draw the attention of tribal
children 1o not undsrotandable,

fstitide af thi Hands Souands. Edugstion
Tabls Np,15 $ Attitude towsrde School and Education,

Childran's Attending any function
Education Ho of tha School Hoe
Favourable - Yoo S
Indifforont  46/46 to 4

Unfavourablae -

Total 45 Totad 4%
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Yeblo to,16 3 Parental intorast towards Childran's

Educotion,
Opinion of tho
s, Porcant,
You 16 32
tio 34 68
Total ' S0 1060

Table No,17 & Utholae Attituds towarde School and

Easeations
tducation 18  Pare Attanding Uogking
Lezontlal No, cont oany Functicn of ths Pare
of tho Pop= School Ho.cont
Schopd .. 8a, cant.
Yas 18 36 a6 92 13 26
Ko 18 36 4 8 N S4
Don't know 94 28 - - 0 20
Totad S8 100 Total S0 400 VTotal 50 106

Table o188 ¢ dAttituds of Teidal paronts fLouards the
School and {to Functioning.

Toachars Opinion toe Porcent
Cocparative - -
Sympathetic but not active 114 762
Indfffarent - -
Unfsvoureble 13/14 92,8
antagonietic 7 - -

Total 1 100
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faat of the teachors and dropout children hava exprossad
the indiffaront attituds of tho heads tovarde thoir childron's wdue
cation, Basides headwson of tha villapn, nomo of thew are |
willing to attend the function of tha achooley yot to what
axtent this indifferont attituds of the hwacs lsads their
children to withdrow from the pepinary schools $e not parhaps
0 simple furction. It is trus thot perantal attitude and
intorest provides maximun support towarde the childron's
echooling byt whather it's leck directly facilitstes dropout
16 to bo invastigoted, Romuka fioy Committaa, Eluin Committee,
Sachidananda, Aabasht, Das Gypta ond sevaral others hove
pointed agut thut rotardation in education anong the tribale
19 cdua to epathotic and indiffaront attituds and lock of

motivation for aducation, but most fnveotigoticne have not

controllad othor agurcos of varianta,

o : Ada s
Table Ho,18 $ Attitude of the Heads towsrds gtucated

Yeibale,
Educated Tribale Helpful for
show disregard improvesont
towards tribol of tho family
culture and
tradition, o, Percent / No. Porcent
Yas 26 5645 Yas 16 34,8
No 1?2 2649 tio 30 65,2
Don't know 8 17.6 Oon't kot = -

Jotal 46 160 Tatal 48 100




Yadle Ru.20 3 Attituds of the dropout Children towards
Educated Yribale with vegard to disragord
to thoir cultura and traditions

15
No. Percaent
: onein
Yag 26 52
&o 3 6
Dan't knou . 2t 42
Total 50 - 100

Rost of the tribal haeads including dropout children uere
of ths opinfon that sduccteod tribals felt alionated and cut
off thoie linkc with thotr faallfao and villegas, foet of
the sducatsd tribale show disregard to $ribal culture and
t¢radition, So tho aiucatod tribale age not heipful for the
improvenent of tho famly., 4 wido epread fesling among tho
tribals vas that stucation makeo thair childron dofiont and
insolont and alionatas then froa the rast of thair sociaty.
Tho nogative parcoption of sducatsd tribale discouragas
parants agoinst aducating tholr words,

Table Ro.2Y ¢ Intorast of Tribal Leadere touards School,

Teacharts Upinion No,

Yas 4/14
e 1w0/14

Totad 1)




float of ths teachars wora of the opinfen that tribal
leadors hove no {ntorast townrds echool and in fto functioning.
Also tha haado, who havs some kind of community or villoge
6atuys aro not intarasted to sond thoir children to achoole,
Conmon parante look towards leadare to provide guidonce es
thaie judgosont ara not vory infermed, They housvar feol
diecoursged wshon thoy find leadors do not hava any pooitive

vious of schoolo and childran®s education,

Table Noe22 § Intorast of tho taachurs in visiting of tridal

fanilian and participating in coomunity affairs

G? tho tribale,

Viaiting Teiba) i’:tucxpa::on
fanilies comnnity

affairs of the

“@‘ Ctibﬂls. NO.‘.

Yae 13 -
No 1 14
Yotad 14 1

Hoat of tho taachors have oxprosssd tholr intorast in
viciting tribal fanilies in ordor to motivate thoir paronts,
But at the scmo tine aajority of tho hoads and dropout children
have exprossad that tsachars havo ne intarest % visoit thale
house, UHo toachar tokes intsrest in participeting in comwunity
affoire of tho tribals, It shcus that the act of viaiting
trihale families doas mot sarve ths purnase unlass the teazchars

keep close coxmunication with the gomsunity affalrs of the
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teibale on a continuous basies Tha lack of conmunily
participation and connunication by tho teachars do rot ame
eourago tribal families to undarstand tesochorse vious and

to eccopt thos as agonts of chango in tho 3ife,

Table lice23 ¢ Aspiration loval of Hoads of tho Household.

Upte which ¢lass Purpnse of

you want, your going to

children to bo Papee Sehood Sope
aducated, Boe cont tio. cont
fliddle « «fiyf Gat nice Jcb 18 39,94
Ratriculation 4 645 Got Govt Job - -
Graduation - - For bottoraant - -

of thoir social
stotus angd standard

of 1&ving

Univoraity - « Yo sarva the - =
Soclety

Profassionel - - Juat for a - =

Training fashion

other Trolning = » To got tho - -
knowladgo

Bon't kivw 42 935 Oon't know 28 60,9

gty
Total 4 100 Tota} 4 190

Aoot of the hesade and dropout children do not undarstond
the nasd and purposs of sducation, Few understand {t in
torms of gatting nice job. Majority of tho heado do not
have any desire as to which class their childran are to be
aducsated, It chows that tho aspirational level of the haade

ohd dropout children ara not clooe and 4n sone Casd very lous
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e the haads are not susra of the purposs of education,
ultimately they do force thoir childron to withdraw from
tho schoola,

In a study of £ducational probless of Sanra, Srivastav
(1971) hos remasked that thora 13 an absenca of cunse of
agpiration anong the Saoras Unless a person aspires to
achiove somthing ond reoch a goal, he may not try for 1¢,
A3) of then feal that thoy con not achiave this gool end
hence not intarested in sducation,

Millar (1970) concluded that while studying socied
factors affecting learning performanca, one must lock beyond
sociel class to intarant, tho valugs which tay rofloct parents?
cultural lovsl, oducational level and educaticnal and
vocational gspirations,
kegua. of. Contoal

Table No,24 ¢t Locus of Control in caso of Oropout Children,

Succass in ‘ " Pare  Unsuccens in Porwm
iife dapends on _ fo. cent 1ifs depands on  to, cont
Your own affort - - Your oun effort = -
God 24/50 48 God 20/50 48
Luck 48/50 96 Luck 35/80 72
Parente - - Parants - -
Comnund ty - - Comaunity - -
Bon't know - -  Don't know 12/50 24

Total 50 100 Total 50 100
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ALl the dropout children(30) believe strongly Sn re= -
1igion and Gods Thae dropout children uers asked to recollect’
any impartont svent in their 1ife, They wero further asked
whethoz it was because of fate (good luck or bad luck),

God ar dus to their own afforte. A majority of thea
®xpleinad that £t wes becsuse of luck and Gods AL} of
thea believe that God directs their all 11ifs ectivities,

Aggarwal (1978) found significent diffsrsncss in the
sesn locus of contzol scores bstuwsen the disadvartaged
snd adventaged children, VThe disadvanteged chiidren sre
found to be more external {(believing &n system of Juok
and God for jts eccomplishwent) then the advanteged
ohildren, This result supports the present findings Gupts
snd Sharwe (1980) have suggested that the loscus ¢f control
variahile plays & major role in the learning process and
ateiving for achisvemant by influenning an individual's
strategy, prefetencas in probles solving and risk taking
situstions, Oropout tribel children have an external locus
of contyol and do nat sse themsslves capable of achiaving
their goele They 1ike ¢to wait for Cod's grece end if thay
have sohisved they are oliged to God.

The above discussion indicatas that the psychologigol
suppert of dropout children fe not adequats to facilitate
their schooling, The atiove Pindings support the hypothasis
that * Lack of psyohologicel support in fenily setting leade
to dropout from schocl in case of tribel children, irrespactive
of villoges tangentialy if not in a atraight foruvard menner,



Tabls No,25 s Intelligenss Score.

e

Noe  Set A Set Ab Set 8 Yotad (A, Ab, 8)
50 Mean » 8,5 MNean « 4,1  Meon =2,7 Rean » 18,36

The mssn intelligence ecors of the dropout children
in this pessarch Ls 15,36, It is oboorved that most
childzen have given correct reepsnses to the items
undsr sat A, But aftorvards their ecore has decreased
to s large extent while snawering the ftems under Ad
and 8, It sesas that the abiiity of dropout children
have not daveloped proporly to function at sn sbsiract
level, For their class and age group,in sas ths lsvel
of intelligance fs very low comwparad to normal studonts,
as of norms of Roven momsal, Laok of proper atmosphors
and support lesds to thoir lower level of aMopcm;t.
the dropout childron foco meny difficulties in school.

Aggorwal (1978} found that significent differences
sxisted betwean tho advantaged and disadvamtaged children
in the maon intelligonos ccorse. Mishro and Teipsthy (19080)
have cboerved significant affect of deprivation on depth
perception, perceptusl identificotion end categoriestion
tasks. Malant (1976) has reportec differences in pere
formance of advantsged and disadvantaged children on
dovelopment of colour concept. 0Bas (1974) have veported
diffarences tetuacn sdvarntaged and disesdvantaged children
on esveral cognitive maassurss, Ushases (1980) found that
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thare s no differancs in mantal absiities of soolally
advantagad and dissdvantaged children as tested by RPN,
So in the presant irweatigation, hos the intslligence
aGores of tha drepout childeen may sske it difficult further
to go for refgorous stidy, Hanoe the tambility of the
hypothesis that “the lsvel of cognitive development of
the dropout ohildren do not acqulse sn optimel 1imit™ i
accepted.
Ssbar.Yaziahlen s~
These included ¢
to Language
20 Gpinion of tha tasohers towards preschool edusation
end spacial trafning for the teachers,
Je Opinton of the Teachers towarde taxt book and tiwe
tahlse
4 P'nfﬁumu of Edusation of their children (Hsads
of the Housshold).
Se Praoant adudational standing of the dropout ohildrens
Ss Time svailable for atudy in schoolas
7+ Opingon of the students touarde syllahue, text booke
and difficulties in subjecte.
8. Qoinion of the childpen 18king for again going to
schoole
9o Reasons of Dropoute



Table No.26 § Othar Languags knoun besides Mother Yonguse

————— ————
Hoads No. Pare Oropmst Children, Yaachars.

cent Noe Percont Noe Parcant
. _ — N
Santadf o - - - - -
Oriys e 87 Y50 32 - -
Hindd o« = - - 10/14 1944
Sangels o - - - 2/14 14,8 -
Englieh « = - - /14 30
Others - ™ - - ™ -
Yotal &6 100 S0 100 w100
L . _

LA0OMEGA 3  R1) the Heage and dropout childysn have their
mother tongus as santald. It is sesn that they Jes santsli
o8 the sedium of comnunisation fneide and cuteide the home,
Vary fou (8.76) of the heads have 1ittle knowlsdge in Oriys.
But in case of ochildren 3G% know Oriys due to the impact of
the schoolinge But they ars 80 poor in oriya that 3 student
~of olass 1V oould not read his text book written in Oriye
language. Out in schools the medium of fnstruttion ie
Oriyse All the tsachers in those schoole are nomwtribales
They do not havs ahy knowledge ragarding the tribal dislect.
Henoe as soon as thw tribal ohild enters into the olass X,
he fesle he van not comunicats with the teachers, Gradually
he develmms nagative attitude towards booke written in
Oriys larguagee All the teachers have expresssd that tribal
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children fabe diffioulitise in learning through the GOriye
asdium.

AlL the Heuds arnd the dropout ohildean hava expresesd
that santali should be the mediue of instouction in primary
achoole, But 4n case of tsachars, thay vars of tha cpinion
that both santalf and oriys ehould be used in primary echools,
to language plays an fmprotant rois in oreating nagotive
attitude towsrde atudy. This negative attitude &s ultimately
rewponsible for withdyawing sush childyen frem primary
schaols, Srivaskav (1971) has indicatsd that 95,83 pervent
students wantad that Sacra should be Sntroduted as esdium
of fnetrustion in the first three ysars of thwir schooling.
Similaxly 78,81 percent parents desired that Saora ehould
be dntroduned in the firat threa clessss. As many as
87,05 peroant teavhere wers of the opinion that the medium
of Anstnuotion 4n prinary scheol should b Hoth Santall
and Oriyas, Honos the prodblesam faced by the Sental children
with respect to language £ similar to Saora of Orieca.

Hussasn (1882) has expressed that, ons of the major
problem in tribal education ie that of languags. (lost of
the States impart sducation to tribals through the sedius
of regione) language. Thie oakes sdication wswinteresting to
many of the tribel psopls. It eleo hurts tribel santimente.
Nayak (1978) elso smphasized that the resson for the dropout
af tho atudantd was the luoal dialact and Hindi were
unintalligibls to thame S50 the above Pindings aupport the
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hypothwais that dropout tridel children faos language
dirfioulty in schoolss
Issphar o= Majority of teaghars working in the Santal ares
ars sither middle passsd or below matrig. YThey have wary
neninel trdining 1ike E.¥. It is ssun that most of the
teachers belong to the ags grow of 4050 years. They do
not understand the local dislect *Santali',

Srivastay (1971) found that "the tsachars working in
the Saora ares and in Puri district uiffer greatly in their
qualification. 76462 percent of the teachers working in
the Saora arse are either niddls pas=sd or btelow middle"”,
Une wonders whether such teachsre are sent to teibel areas
as a result of concious poliny.

A11 the tsavher (Ma14) wers of the opinion that, to
teach Santeli students spscial oriantation is required by
the nonsteibal teachars, They evs quits unaware of the
locsl dialscte 8seides orisntation of tsachars, it is
tesirabla that the praschool sducation be piven to the tribel
children befors taking sduission in olase 1. By doing soy they
will be prepared better 0 cope wp with the eochos} worke
SyAisbus in Pragtige s~ ALl the teachars (Net4) have ex-
pressed thet though the syllabus is nat vary diffioult,
it 18 not to the 1iking of childeen. Aacording to them
syllabus is good but At is being written Sn unknown u\ngtmn
creatas problea for the tribal childrens The dropout ohildren,
" howaver, do not sacn to have suPfioisnt knowledge and “"‘;’“‘

Il
'

I
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about the contents of the syllabus. The ayllabus say
be suitable for the tridal ohildren Af it could be written
in their own dislact,

Srivastuv (1971) aleo remarked that 93,08 parcent of
taachars intarviewsd and said thet a fresh Saore student
did not at all underetand the contants of his book becauss
they are umabls to follos thw contante of books written
in Oriyae

SO with ragard to ayllabus, the opinion of ths tsachors
are sace in Saora and Santal apeas of Origsa,
Liainoa of she Soheal 8 ALl the achools function from
10 AN to 4 PR, But during this time all the children
ars enguged in different support sativitiss and unable to
oome to schaole ALl the Heads and dropout ohildsren were
of the qinion that the achocl should be from 6 AN to 9 AR
in the morninge Out all the teschars are satisfisd with the
prosent sohaol timings es it is corwiniant for them to
come from the othar village.

Spivestav (1971) also obsarved that “in the Saore
azea the echools function tuloe o day, ohcs in the morning
and ongs in the evening. This prectice sesms to be all
pight us 93.75 psroont of the students and 100 percent of
the pacents said that the present tinings of achool usre
suitabls and these nacd not be changede” Rath (1981) has
remarked that the enthuaiase of tribel pstpls in ths educa=
tion of their children aleo depend conaidsrabdbly on the'
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tinings of school houra &n diffsront ssasons. Tiw school
tinings ehoudd not clush with thoip important soccio-econvaic
activities and wanta®,

Exspandideational sdanding, ¢~

Table No. 27 3 Present Cducational Standing.

tuind

General  Speoifie " Pare
81 Ko, thm’ Cometenay _ M. cont
| Ruasm 4) Can read apmuu 3t/60 62
only
2 £4) Can raad 1 un by W% 30
the help of “mo
$11) Can read mu words 4/50 8
writtsn 4 bold
lettere, :
m Cen read ppers and « -
Ragazines,!
v) Can read murs - -
vi) Con read mym s = -
2 Uriting  4) Can write axmqm s1/% 62
only -
31) Con wxite ux\x nor&a 15/30 30
448) Can write om;l\-
sentencey s/sq_ 6
. $v) Can u:mq oompLex - \_ -
syntences o
v) Can urttb tars’ - e
and cppn#‘ tions o
vi) Can writs }wy A “« -
mmmhf S -
Yaotal o R L5 100
tapusnn — R " —

Even the students reading in clleds 31y 113, 1V were
- not able to read amell words weitton ’ﬁam\bqh\httets. They



could not writs smell words correvtly.

Out of 27 dropout

children from class I, only 9 etudents would write Uriya

alphabeta.

fRit others could not write slphabets. Even

4¢ the studemts dropped at olass IV thay could not read
latteors or urite mmall words. Through out ths observation,
hot & single dropout etudmt Gould read the book Pluently

maant for olasa J or Xl fMost of them are not intsreatesd
to come to echool egain. They said, this is dum tO Ovogw

age and poor sducations) understandinge

Tabis Noe 28 & Reasons of Oropout from the Schools.

HEADS OROPQUT TJEACHERS
CHILDREN

Sad Health 8/48 Ous to Language 47/50 Povarty of  2/14
the parente

Not Antazese  19/46 Subject as suoh 41/5%0 Laok of 13/14

tad in Edn, difficult wotivation

Poce scontalc 18/46 Yired from 20/50 Laok of 5/14

condition of days worke intersat in

the fanily. the children,

Unable to 22/46 Wot interestsd 13/50 Poor ecademic 3/14

provids financi- achisvement.

al swpport for

their sdusations

Children's 22/46 Was mot taught S/90 Lack of 6/34 -

Finencisl suport  well in the fanilities,

is noeded fop the bugning.

family.

Dus to languayo18/46 Bad Hoalth S/S0 Dus to 11/14
lahgusge
direicultiag,

Poor tesult 19,46 Poor economds  5/90 Owe to 3/14

in the Exame condition of family. deinking.

Any othar 16/48 Any othar 8/50 Any other -

Intal. Ah.Jotal... =TI 7YY 4.




To idantify the reanons eof dropout among the sental
childran, the raasony pointed by the Heud of the household,
drupout ohildean and teachers working in those achools
ware talen imto cenaldexations Yo have a comarative
atudy ths rasaonses given by Heade, dropout ohildren
and teachers were secordeds On the basis of the responess
of the thrss categories of respondanta und cbesrvations
made in the Pisld, the Following importent reasons for
dropout &n the santal ered have amerged,

The problem of langusge faced by the tribel ohildron was
vary muoh emphasized by the dropout ohildren, thedr Heads and
teachers of all the Pive schoole in pespsctive villsges,
Thoy toreidered 4t of the greatest tmpoptanwes It hae
already beon pointad eut that the eantel studante are
unable to fallow their lessons and contems of text-hooks
prasorited for thes bscauss the taxt=booka are writtsn in
Uriyss And thoe yesult ie that the aantal otudants do
nat Find interest in reading these books and either dropout
or fall in the axsminationm, AL coms places, the parents
told thet an theiy ohildren did npt 1sarn enything 4n tiw
sthool, there wae no point in sanding them to echool,

Ta next impottant reason of dropout, ss pointed out
ky the tsachars uas the lack of motivation in their homes,
Ag the santal children help their parents in economic
activitiss, the parsnts are not particulaorly intsrsstsd in
dis=enguaing the children from sconomio activitien and
sanding them to echeols.
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The othap :.upo:unt cuues of awpout ap indicated
by teachars, studonts and thair Heade was child mersiage

and deinking habit of the Santel fanily. Dus to child marri~
aga, tho girl otudants age Porcsd to uithdses Prin tho olass.

| ﬂp-ﬁ&t impoztont sauso of dzagout wao the sccnomis
hapdshipe Tha aconcaic gondition of the santal is pooy ang
hsnce thay have to work herd for tholr ivelihood and
sunteibution of ssch wasber of the fanily including that of
¢hildren 19 suquireds Thue naither the children ere
willing nop thair parents aro vendy to spare thas tu stiond
sthoole

Lack of interast arung the santal children uas also
considered aa a sause of dropout from tho achonls,.

Bonddes tho atxive rowsdn, the tsachers heve expressed
thair cpinion togerding the lack of school facilitiaus end
financial asaletoncs to motivate the Sxribel childron,
Neithar they heve intrineio nop exteingic motivators,

‘R_CORREYAT FANILY, SETTING AND SUCYA) ENVIRCHPENY

Se
Yhe correlation batsoen age of the Head of the housshold
and family size 48 +38, It indicates that higher sge haads aro
havigg larger mumsber of family meabers. The correlation betwe
eon Clan and village 4s 54 It showa that & perticular village
49 inhobitsd by particular Clane,
The %' batwssn age of the Head and income of tho family
1s (36. The older Heads have mere incoms than tha youngsterse
Evidently they have more childrens The 's* botwsen ags of the
Head and marriage pragtices is 41 The aged Head of the
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housshold sye strongly in favour of arrzanged child
marrioge prectioss. The Headmen of the village s aluays
on aged persoh (Pwe3t)e Family sfze and food habite are
found to be signifisantly corvelatads The femily having
lazger eize are in greatsr need of more food, The family
with Wetter insome can affored more weals in a days Childrens’
sngagoment into sctivities yelses the incoms of the family,
Atteniing funstione in the schoals relats to educationel
status of the Heade It indicates that those Heads who have
sols edusetion are mors aware and sttend funstions in the
schaolse Also they understand the purpese of edutation bettere

Besides the shove selationshin, soms significant megative
relationshipe have teen observed, Different sctivities of the
othay mals msmbers do not depend on the aye of the heed of the
housshinlde (2wee?8)s Yhe activitiss are independently taken W
and pursusd. Sex has no relstionship with femily eizs, incows
of the family and foode Further sex has no relation with
zsasons of dropoute It indicetss thet in case of mels snd
female, thers is no such differentiation 4n opinton emong
thameslves regarding different fssuss, Ancther negative relas
tionehip (wed2) i» found betwesn Clan snd merriage peectives.
it ahows thet a particulsy Clan may follow & partisular practise
for the marcisge and nat otherse Clan hae elec negative relations
ehfp with village Qtl‘“g It indicates that the villege status
dons not confine to » type dominent Clan. Income of the
family is also negatively correlatec («.36) with ocoupation
ef the Heade. It indicates that a particular ronge of Lncome
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doss not generate cut of & particular typs of ocoupation,
Thoss who hava beah able to get more food in @ dey do not
relats it Lo & partisular type of aotivity of the male menbers.
‘The fanlly etruoture doss not dapend on the villags status.
A paztioular Syne of family doss not necessarily have soma
status An a village. Agein villege status has no ioh’nomhxp
with the laSsure time aotivitise of the children. It indicatss
that the Headn those have some etatus in the village, their
ohildean are engaged not 4n & partisulay type of aotivity to
pass thair leisure time.

The tabils (N0.30) indicates the relationship among
ohildrents oharasteristics, psrosives psychologioal support
snd intelligence, Intelligsnce is highly coprelatsd with,
sge of the dropout ohildren, present educational standing,
class of dropout snd otz languags knowne 1t indicates that
the older childsen who cropout st hipher grade have bettsr
sbiiity in reeding snd wreiting snd knowing Oriys language and
have seoured more saore in intelligence test.

The relstionwhip betwesn extornal Loous of Cortrol and
Antalligence is not aignifiosnt (rwe22)s Belief in God/Fate
has nothing o do with intelactusl functioning. Furthsr thess
is & aignirioant relsticnehip betuwesn age snd present sducationel
standing. It indioates that oider dropout ohildren have tetter
ability in teading and writing. Yhe 'z' Letween present edu=-
cationel standing and other language known is «S0s The child
who knowe Oriya language hie better abiiity in reeding and
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e S - e -
Attending FUnCione?3 08 21 +08 o080 o12 =u16 25 =02 =p12 me22 =e20 =12 =il =25 01 o3 12 .36 -el2
in the School |
(Parent)
DAPPIOUIEINE 40 22 «e08 @u18 013 023 424 o33 0P 1T 10 426 226 W01 W08 25 G07 AT (12 =6 <03
Reasons Por MOt 01 o12 =21 =03 o21 o0 =03 o02 “eD3 <02 =3 =08 10 =07 oS =a2? 14 =24  o1f .29
:mm

Purpose of Cducationstd 406 «udd o184 17 21 o847 =1 019 w0 82 36 =08 =12 07 =02 =78 -0f «12

41
Opinion towards =u33 w08 022 «e22 D ol =426 400 25 05 =36 =34 12 0F w38 16 =17 s 15 -s05 «03
functioning of the ]
schoel
+06
«08
-

Attonding Functionslf 23 402 011 w17 =20 03 =l 0P 422 w10 0T =30 =11 24 =e03 «04 18 «18
in the Schoel '

Loous of Control wolif w20 415 w8 =07 =08 409 210 10 00 U5 D1 =15 14 , w21 J04 ] «06 02
Perception o000 Y 9013 208 431 227 415 =il DB LUF 25 w01 =13 =21 ; il o0 e db -3 «19
towards achisveaent

Perception w01 @03 =l =403 231 o250 o81 w0 gl 03 8 25 2 U6 422 w28 =03 =10 =-o(IB «23
towards present {

standazd

Ast of lsaving ol ol =80 =6 027 =B o209 10 i 30 15 11 L00 M .':? welld =14 =21 - 30 «00
Intelligenca 068 w1 210 50 424 419 24 J1D N8 D2 32 66 21 =-,13 .I, 27 =02 -e U8B =515 - id

m
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Variasbles 21 22 ) %  ® | 26 RSN MM e
g e, s ' A, S TPt 4T

Attending Pumotion 3

in the School

(parent)

Pifriculties in - 26 b

Subjects

Reasoms for not 35 - 16 b |

approaching tescher

for help

Purpose of Educetion -.13 20 <06 i

Opinion tovards 2 .38 07 -t 3|

functioning of the

schoal :

in the School

Locus of Qantrol -03 03 11 =03 --0P =06 1

Peroeption 01 12 <00 +24 o 34 =15 =23 1

towards achievement |

Percoption toverds =25 21 ~28 R w0 - 11 T 1

present standerd . ~

Aot of leaving - 58 i1 «08 27 “il - 15 27 «02 - 36 1

School :

Intelligence -03 .37 =06 08 =~ -03 .22 ~00 .08 .02

e e S I R
LB ;- Significant gt .05 lovel = .38 gnd Significant at -osmia.l.
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writinge The '2' bewtwesn attitude of the parents towards |
sduwation snd the opinion of the children to go dgain to
the school 18 +S1e it indicates that thoes Hesde who have
poaltive attitude towarde acusatson, thelr childien wee
Anterwated in godng to the echool againe

Same, neydtive slgnifisant correlations tave besn omww\
Opinion tovards working of the sthool does not dépend on, th-;] I
agey diinking habit, sppFoximste age of drm‘tmg pressrit 6
sdusationel atending, oluse of dropout, reaiwration, dffrisu-
Thies $n aubject end pumcse of wamation, Fusther sex-hes
o ralation With ressons Of dropuut, reaSons fai not going to
sohool epein, remunsratiod, feeling of the dropdit children
and purposs. of edugation. This indicates thet sax diffaronces
do not neosssartly conteibuts to a particuler tygt of apsndon,
the 73 betwesn attitude of the parents towarde QMIdny'
sdugation end the purposa:of sducation is 478, It Lnﬁ@mhi
that the parents positive sttitude may not be able to prevent
| evmdrepoutientliren:andinecessarily.meke thes ses the punoss of

edusations | |

Attending functions in the' school has negstive Felitionship
with. present engagerient and remuneration of the mopow
cndidren (awu38)e Thers fs o necative signiridsit selhtionsnis

betwssn sttending functions in the séhool' (eiinfon of the dropout

ohildren) and sttending funotions in tha- echosliin cass! of
their parente (ge=y32)e It indicatss thet the garents those
Who attend the functions in the schools, theie GhildreR are

not reoessarily interestsd-to,attend the FUBtiSHs 4n the schools,

The 2% between présent socupation of the diopoit- children and
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cless of deopout s «e43e It indicates thet olasa differénces
4n cuse of dropout ohildren relate t0 special kind of activim
tiss, Another megative Sorrelstion §8 found betwsen cooupation
s remuneretion of the dropout Shildren (rwesS2)e A specifis
typs of cooupation doas not enpuze & pecific rengs of

temuniezation. Age of the father has no dmpact on the Loous of
Gentrol of the drooout ohildren (wwws28)s ALl fathess foetsr
faith in God snd luok seong ohildsen. 3¢ 48 mors 8 factor
of their over all situstion then father's age grows.

Reoults of the Yeble No.3% and 32 indivats that the
faally scheculs yeilde S fuctors relating to diasneione of
feaily setting of the dropout ohildren.

Table 3t indigates thet high factop losding on the first
fastor emerps from Ags, Family eiss, lhcoms, Food habits, |
Uriniing habits, Marrioges prectioss, Village status, reasons
of Dropeut, Purpose of Children's ssucation. The second factos
includes Age, Fumily sizs, Clan, Income,; Food, Laisurs time
engagenent and village diffsrences. In the two factors Age,
Fenily size, Food and drinking hebits are comnon, showing commcr
fagtor varianoe, High loadinge on the thixd factor &s Pound’
on sexy Orinking, Marsiage prectices, Villsge status end opinion
tovarde eduwated tritels. The fourth faotor showe high pomitive
loadinge on iteme Sex, Incoms, Eduostionsl Status of the father,
Opinkding hadit, Marciage prastices, villsge status, Leisure tiss
engagement and attending funoticne in the sohoole The Fifth
factar has high positive lomding on edusational status of the
father, Food, Deinking habit, Fomily struoture, preference for



Variabies Y

PACT RS

e ] () 5
Age of the Hesd 50 33 - - -
Sex -~78 - M a3 -
Cian 3% 37 «43 - -
Jecnpatiun -37 43 - - -
Incoug 49 37 - - -
Bducationgl statue of Fether - 80 -34 39 82
Latiguage kroy (Bacides aother - - - «33 -
Tongus)
Pood 60 41 - - 31
Drinking dabit - - - ) 42
alloving Children to Drink - - (1] - -
Appo'x age of starting Drinking 78 - -3¢ «33 -
Panily Structure - - - - 67
Harriage Practices 89 - 64 30 -
Villago S8tatus 9 o 6s M4 -
Differant sctivitios of the -39 . ] - - -
other wale asabers
Reasone of Dropout 26 - -37 - -
YLalasv=g time of the Bropaut - &8 - a8 82
Cuildren
Purgose & Cnildren's Bdn “U - - -
Proference of 8dn of Children - -53 3 - «40
Proference £ living -39 - - - a1
Attending Punction 4n Scaool - <47 -4 39 -
Attitude tovards Bducated Tridbals - =33 - - 1
BEducated Tribels are nslpful - - 61 -47 »
for the Penily
Village Differoncas =32 48 -42 - -




Variables %
13

Age of ths iaad
Sex
Pamily Sisge

Clan

Jccupation

Income

Educational status of Pather

Longuage known (Besides
®other Toligus)

Pnod

Drinking Habit

Allowing childran to Drink
Appro'x age of etarting Drink
Faaily Structure

Marriage Practices

Village Status

~

RAgERtRRY Sepikigimk Mg
Diffarent Activities of the
othaor male maabsrs

Reasons of propout
leisure time of tus Dropcut
children

Purpose of children's sdn
Proferenge of gdn of children

Prefarcnce for living
Attending Fun:tion in Sghool

attitude togards tducated Tribal -

Educated Tribale gre melgful
foar the pemily

Village Diffarances
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living area and attitude towards educatad tribale,

Table 32 presents ths rotated faotor matrix of variables of
family sotting using a varimax eolution. Yhs factor loadings
appearing in Table 34 ochange somawhat after rotation,

Factor 2 remained same even aftor ite rotation. On factor
2y odgnificant loadinga after rotation ape on aax, fathsre'
sducativnal status, Dropout and village differances, On the
third factor only agoy marrisgs practices end village status
rotained the previcus loadingse In fourth factor only itsn
incoms, sconoalc raasons of dropout, intarest in echool ratajred
the high positive londings. On ths fAFth factop, Clan, Family
stzuoture, attitude towards scducated tribale havs positive
lcading after rotaticns Agey Age of Drinking and Marriage
practicas had negative loadings, ewggested thass could hampaer
sdutational continuity. .

factur I measures sone fanily variables lile age of the
Head, Family eize, Incoms, Food habita and Drinking habits,
Thess variedlss slwos show significangs correlation amonyg each
othar in Tshie o.M, So this factor may, thorofore be labellsd
as family status.
faotor 2 indludes the variables like sducational atatus of the
fathar, activitiss of tiw cother @ale cexbors and attending
functiocns in the schools This factor moy bLe labslled as
adwaticnal enwironmont in the familye

Fastor 3 indicatos aone information with rogord to Ags,
Harpiage prastices and Village stotuse Thore is aleo positive

rolationship axisting anong these variablase This fastor say bs
dofinad as cocaaunity noyma and customs for the fomily.
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2ius for stuly - 1488
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Fectoy 4 incicates the information regarding Income and
the activities of the Orcpout childpen. It 18 also elgnificantly
rolated with sach othey. 30 this fastopr nay be coneidazad ao econs
onie ocndition of the familye

Factaz S alan indicates Aguy Customs and attitudo Sowarda
oduatad tribale 29 importanos with zogard €6 family estting
variahleqs

T D

The atimun Table Nos. 33, 34, and 35 include the result

of gegrossion Analysise In Tablo 0,33, intelligsnce scors
is uned as oriterion and different combinations of vaciobles
of tho child sthedule as predictorse In Table No.34 and 3%
reasone for dropout socre 19 woed @s a oritorion.

Tha stupuieoe regression analysis ohows that age can
predict intalligenco to a vary high level (Rme68)e By entaring
the class varisble into tha rogression aquation alonguith
age, tho lovel of predistion incraases to +71s A furthor Snclupe
ian of sax to age and olass, inoroases slightly to 72 This
shows that intalligence can s predicted by weing age alongwith
ssx anhd class of dropouts Locue of contrel ecare and ege ars
equally good predictore of intolligence (Koe72)e

In tho sinilay trand (Tables Roe38 and 38) incliude the
regressich co-afficiants and the multipls R for reascns cof
dropout weing different combinations of predictorss Yhe
conbination of precont standazd of the chiildrun, attituds touards
achool, attitude towards educatesd tribals, parental attitudo
tosards education, attenuing ?uint.mm in the schoal, purposs
of sducaticn, difficultiss in stiudy, time for stuwiy and teachars

help are sufficiently pradictive of reascns of Rropout.
RODYDDHEENNR
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The seaiospaychologicsl factors An family setting of
dropout of Santal children focussed in a wholistic manner,
Gats are obtained from familine, children and school tsachers
and combined,

Eacaioge

|- The santald fanily structure is very mubh treditionels
™he children ars under tight control of the headee Thedr
attivitien ars $0 be docided by the parental wishes and choicss.
The achool going childean are also forosd into sconomio
activitine at s very sarly age to support the parental
incomse This makes thems isave schools. Familiss ars closely
knit and omotionsl ties are strongs Santalis living 4in different
villages had made no differsnce. This finding supports the
hypothesis that “the fanily struoture of the santali tritals
is comparable across villages end makes demond on children
to withdraw from the schoole®
L Uropout ohildean belong to typical eantali familiss whare
heade are engaged as daily wage ssrners like atons cutter,
wood cutter and agriculturel uorker eto. The familiss have
Anooms ranging Prom Rae 200/~ to Re.500/« per monthe
3. Mont santals parents are il)iterats and therefore they
do not ses the purpose of giving sducation to their chilcdren,
Other memhors of tha dropout family are $llitapats.

4. The teibel familiss are 4n the habit of taking elcoholic
tbraverages. Most af the dropout childron ars slso in touoch of
Handia cocasionelly or during festivale.

S+ Santalie® religion ie Sarnes They perform all religlous
astivitiss as per the Sarne zelipion. They havs strong faith
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in Gode They arve not contaninated by other relintonss

b+ ALl the Heads of the dropout children support arranged
child marpiage practices. Girle are forced te withdraw from
the solwol dus §0 marriage proposal sarlier than doys.

t7, Moot of the heads of the dropout ochildran have no
vmoc status, Evan those have status, they have no special
WM to send thair ohildran to sohoole

g+ A sajority of the Hesde and dropout ohildren prefer
rural 1ife inatsad of uzban 1ife.. They are not in favour
of change and mobility ss this may contasinats tritl 3ifee
Q- For mantal fanily thers is lesk eof psychologisal support
in the adsting sonial sawirorment. The sooisl environment
and the forily sastting do not orsate » favoupabls attitude
of Heads and dropout children towards studye All the Heade
inoluding dsapout childran have a kind of negative attitude
towards sducated tribals, They pruterd of thair intarsst
towarde tribel tuathers tecsuse they would know the tribel
dialsct and understand their diffioultiss, Most of the Hends
ars Aot intexseted Lo attend any function in the schonle
Village diffarencis aye not significant. This finding supports
the hypothesis that “look of psycholosisal support Sn soolsl
snvironment and faaily sstting and gomparable in case of all
santiall dropouts irvaspactive of villagee.® But the adbove
findings does not sipport the hypothesis thet "lack of sppro=
priate attitude of the Heade of tiw tribel familiss and
teathers do not affact ohildrswm® continuaty at schools,"

10 a1l the Haads are quite ignorant ebout the purposs of
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stsation of thesr children. They do not aspire wito what
Glass their children are to be educatad. Parents ere
L1i4terate and having vary low aspirationsl level shout
their ohildeen schoolings This fAnding swppozts the hypotheess
that “llliterady of family meabezs antd low sspiraticn isvel
chazactarise the fauily as wall as drapout childrene®
11+ In all the schools, the nediun of instnuction is Oriya.
Tha scther tongue of tha dropout childron is santeli. Ous
to language difficulty all the dropout ahfildren have a kind
of negative agtitucs towards haoke written in oriys lsnguage.
This language problem ias the com:on fexr all drapout santal
childrens This findiing dous not support the hypothesis that
Tlanguage difficulties at sohuols are not comson to all santald
dropouta.”
12 . A12 the dropout childeen axe engaged in diffarent
socnoaio aetxvtth: 1ike goating, sexving in the hoteld,
asniating thelr Meads in sconomic sctivitiss, collecting
variows forast profucts. ALL the dropout girls are engaged
An housshold chorus o also angaged An making rops end
proparing Khall for mupiat putpoee.
|3+ majority of tezohave working in the sental srea are
sither aiddde passed or halow matric. They do not have apecial
treining for tasanhing trinel children. All of them are quite
unuvays of the aantsl dialect, special needs of tribes and
uiffioulitian.
19 - the syllabus e not suiltadls for the ssntal ohildren
as 1t 1s writtan In oriys languages ALl the dropout children
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prafer aurning hours $.e. from 6 AR to 9 Afte In this contaxt
the tenability of the hy'aot&m that "ayllabus and schood
houra are suiteble at prisaxy stayge in cass of santali tribal
shildren” may not be accspteds
(S The mean intalligencs saore of the-childrsn is 15.36e
50 the lasvel of Sntelligence is vary low compared to norsel
oehildran. Xt is found that, the intslligencs s highly
correlated with agn, isngumgs knouwn, class of dropout and
prasent sducational standinge Age can prediot intslligence
aignificantlys It &s found thet the eadirg snd writing
kill 18 very poor in case of dropout children. Even the
students ¥euding in claso 13, 111, IV wers not shle to raad
smnll worde written in bold letterse This finding does not
swpport the hypothesis that "the lmx‘-\o' cognitive duvelope
met and reading and writing skille of 6&\. dropout children
ars not lower than normal an%mum" \

1 b- They sxe strongly gutded by the utnc;ép\i\ locus of controle
It 4a Pound that tha 2* in detwesn wxcm;.locm of eontrol
snd {ntelligonce 1 «22e It ia not elgnificant at 05 Jevel.
I% indicatas the child who bolieve hso in axumai ‘Aocus aof
gontrol may secure highsr intelligence soore. The locus of
cantrol of the dropout ohfldren is not otgntﬁcami)y relatid
to thetr level of aognitive develancents This mk\"'&;ng dous
not swport the hypothesis that “Xoous of contral iof the
deapout childran are significantly relatad to em:k lsvel of
oognitive devalopment.® | "
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The sartalis are tooted in tholr traditiorel culturs
and have undergone no change ovar the years, They stilld
adhare t0 old praotioes and oustonss In the families, the
sociownsycholagisal factors play sn important role towards
tha dropout of $heir ehildren fsom primery schaols, The
sooial envisoneent doss not sese £o plsce wlus on echooling
of their ohildren. Yha negative payohological pressure
from the existing sucfisl srwirorment doss not snooursge the
students to aontinue their studies. Lack of suitable teacher
crsates no motivation among the santeli children to coms to
thw schooles |

So, deopoute 4n santalli tribsls share with other
disadvantages in the social ocondition and psyohological
swppost of the individuslas They have ne epecial probleme
as tribele exoept of langumge, psyshological fcentifivetion
on the beess of lenguege and regular drinking/dancing habita.
Attitudes seam to bGe qomparadls t0 poor and deprived Mt
they ars mors Closeds There &s also no uxlerstanding tetwesn
tsiachers, family and chiidren to appraciots sach aothers
probless and look at sohool as a posttive agency.
Sixoaationg t-
() Joaxadinits Sonial Supsxatisione and Praiuiioess

(e) adult sduoation prograsmes for tridbals may help
in swerstitions and prejuiices againet realisation of the
good in eduastione

() & vigorous propremse of scoial developmsnt among
santsl comminity, This would come through a ratfonsl aystea
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of scofal ehicagion far the Sritel pecpls. It would be more
than literary movemsnt. It would inolude the entire oanvas

of tritel ife in M'aruq. 3t would opeats in the

tribel mind a conecivusrmes of their oun surroundings,
problans and neede tugsther with » new senss of netionsl
Wm |

2

(8)

(»)

Yeechars should play the role of councellsrs with
fanily and child togothar ee & unit to crente proper
attitude anong the Lridel osople towarde diffarsnt
developmental issues. Propsr counssiliing should help
thes realine the importanse of edusation of their
children and 1ts futurs Courss of SONEAGUENCES,
$inae the trihal children have cognitive and cultural
defisits, the compensotory presechool education fop
thes should be designed to comeneate their resding
and writing atitlities ‘befare taking admission in
primary m'ox-{

3 Eeonoaig Supaarhs
(8} The school schetuls should bo adjusted, the daily timings,

holidsys and vacations should be schedulsd in socordance
with the heade of the cosmunity and the 1cosl econoais

 and agricultural sparations, so that children can

sssist their narents in their sconcaic astibities,

(o) Govormmt shauld m arzarigenents for stipends,

bonto-q:mta ahd the ptouuon for aid=day mesle
for the tribal chudm An order to greate interast
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(8) 1In cese of ecusation in the primsary stage for the
tribel students, it ehould be crafteariented, ss
far ad poseible the oraft should be suitabls to
the losal conditions.

¢ fadiun af Inatnetion t-
Rothey tongue of the tribal commnitise should be
used ae Beldos lenguage during the fipst yser or so
st the prisnaty stags to be ultinataly ewitched over to the regies
5¢ Imat.Booka 3~
The text btooke for the cixm childeon in the primary
stage sheuld be wpitten in local dislect. It should contain
information on daily 1ifs and about the different aspects
of the tribal 14fe snd their sulture,
6o JIasshaza =

Tha attention should be given to the training of the
taschars meant to serve in the tridal arsso. Knowledge
about the lenguage end the culture of the tribes concerned
should be Gonsidersd indivpenaidls. The taschers should ales
be given training about the msthod of fmplementing inetructien
in tribal languege.
7¢ Staps have to be td;em to involve the lozal comaunity fn
different achool ectivities, The school and comaunity should
be drawn togother by meking the parents and tribal leaders
participate in sone prograames or sctivitise of the schools
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Extanaion fax Fuxthex Ressarch s=
The present study, & part of the N.Phil course axplored
the zelevant sccio-psychalogical factops in tha fasily
satting of the aantal) dropout childsen. 1t ie felt thet the
following iesuse mey be Saken into comneideration for
further exteneion of this pressnt immstigation,
(s) The present atudy was confined to small sample
of 50 dropout sankald children frem ths priasry
schools in a particular stee, 5o the sampls
can be axtended to the representative santall
children from diffarent parts of Indie,
(b) For the purposs of compapison, snother group
of tribel children or nomwtribal childresn other
~ than santal say be taken in fusther ressarch,
(6)9/? im"‘”.””.’;l‘u”mi‘i tsacher, feaily hesd end child
togethar may be worksd cut, adeinistered end
svalusted for success/fallure,

R ENPUARKE S
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SCHEDULR JNO.1
(For tho heads of the Households)

Village
SN0,
House ¥o.
llame of the henrd of the fadly .
kge v Senz
Tamily Simo. Boys - Grls Others . ..
Tridbo
Clan ond sub clan
Ooowpation =
1. Pensont 2. Agricultural tenont
3. Agricultural lzbour 8. Puzinecgsman
5. HRwployes 6. Artision/Craftsmen
7. lakouver(daily woges) 8. Ary cthers,

Incomo of the farmily (por month) e
1+ Bolow 83,200/
2, Botwoen [3,201/= %0 03,500/m
3. Betican 15,501/= %0 #5,1000/=
be Bbove £3,1000/-
Educatioral atatus of the father/puardian te
1. Ilitorate
2., literate without educational qualification
3. Primary
4o Hiddle
5. latriculation
6. hbove Matriculation



9

11.

2,

13.

e

15.

O2ﬂ

Educational Status of the mothey iw
1. litorate
2. literate without efueational qualification
3. Pripayy
4o Middle
5. Hatriculatien
6. Above Matriculation

Auy othor educated memdors of the fudly

Rolégion te 1. Hndn
2., Kaglin
3. Christian
be Otbtn'a
languege = (a) Hother tongue
(b) Dtney lansusge knoun
(c) In vidch dangunge do ya wish that your
children should be efucated

Food te flwc:ww tines you ore Raking your feoed 7
t. Two moals &n o dey.
2. Twrec zaeala in a 4.
3. e meal in a dyy.
be Ary other,
Drivicing habdt te
1. Dafly
2, Ceoasdonully
3. During feativels
4o Do not drink
Do you ke to allow wdwm yoursturtsd chiléren fer dvinldng e
1. Yes 2., o



16.
17.

18,

19.

-3e=

Approximate age whon you started drinking iw
Felly structure e

7. Patrilineal 3. Joint fexlly
2, Matrilineal 4o Simple family
5. Varried/Umarrded/ridow/SeparatediDivorced.
Narriage practices end customs ie
1. A2ult marricge 2. (1414 mmrriege
3. Arrange@ serriage b Love narrioge
5. Intercest marrdinge
Villogo Status se{a) Do you have wy special status in ths
village 9
1. Yos 2, No
(») If yesg Please mention i-
f. Villsge officisl 2. Panchgyat menbder
3. Y4llage headnen 4. gy other
Different achivities of the other family mesborsie
(a) ExtdmrOther nole memdors -
1. engaged in cultivation 2. engeged in hunting
3. engeged in fishing 4. engoged $n dadly laobour
5. Ay other
(b) Mother =
15 engaged in household works

2. Asoist her uchind and other anlo menbars in
agriculture and fishing

3. engaged in religious activities
be Ay other
{e) Othor fumale mexbars =

1. engaged in houschold works 2. Assist the malo mexbers
in ggriculture and fistng

3. engaged 4n religious activities 4. Any other



21.

22,
23.

25.

-l

(@) Boys = 1. engeged 4n asaisting thoir father .
2. ergaged in playving and wandering.
(¢) Girls = 1, Cirls sre engnged 4n sseisting their mother,
2, look after the youngor ones.
Roasons for dropout of thedr chdldren fram school e
1. Bad hoolth 2, Fot interested in education.
3. Poor ceonomic ocondidion of the fadily.

bhe Yo ave unable €0 provide a finmcdal sunport for
thedr c@ucaticn,

5. Qdldren's ﬁcMﬂ support is noeded for the fanily.
6. ue to langaoge diffieultios, |

7+ Pooy sesult in the cxadnntion.

8, My other vreason

then your children freo for doing to school

How does your children spend their leisure time

thy the children are going to school ?
e Got mioe job 2. Cot Coverrament job

3. FPor bottersent of 4o To seree the society
their socinl siatus

5. Just for a fashdon 6, Do mot Xmow 7. Any other
Po you 1ike only
T. clderson t0 be educated ¢ 2. clder Gmuchtor to be educated ?
3. younger son to bo oducated 74. Youmger deughter to be erucated ?
5. A1l gson to be educated ¢ 6. A3 dmghters to be cfucated ¥
6. Only son %o bo educated no Aaughter ? 8. Any other ?
Do you 1ike to profer 1, Urdan life ¢
2, Bural 1o ?
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27. %that ype of religions netivity 6o you like to porfom in
your fadly ? 1.
2
3.
be :
28, Do you have fédth 4n God ¢ 1, Yes, 2.5, 3. Undocdded,
29, Attitude towards teachers sw

Do you 1like tribsl op non « tridbal toachers

If tribal wly 7

1. Ho i85 a tribal,. 2. Be lmows our lanpusge.

3. ¥o urderstonds cur diffiocuities,

4e o teaches well f.Je 43 clean,

6. Ye 43 regular 7. Ho 45 honast. 8. Any other,

If nonetridal why ?
1. Ha 48 non=teibal, 2. Ho 35 gencrally cleoen
3. Ho understands cur diffMcultics., 4. Ho tooches other thon
Qr languages. 5. He does not give sowre punishmont,
6, finy other,

0. Attitude tovards Iochool and etucationie

(s) Upto what class do you want your child to be educated 9
1. Maddle 2, Matriculate 3. Orafuation 4. Urdversity
S« Professional trédndyg 6, Other traindng.

(®) Do you think that children's ofucation §5 cssential ?

1. Yas 2. Fo

(c) DMdvpou attend any of the function of the school ?
1. Ye3 2, Fo
1f yos vhen ?

(@) Do you feel that edueated tribals echow diovegard towards
tribal culture o tradition ¥
1. Yes, 2. Fo, 3. Do not know.

(e) Do you think that odueated tribals are halpful in the
{oprovenent of conditions of their fadly.?
1. Yes, 2, Yo, 3. Do not know

(£) ihat 4s tho gonoral attdtude of yours townrds children
education 7 1. Favourable 2. Iadifferent 3., Unfavourshle
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31, g your child gettding ey finoncial ansistancs fron the
goverment ?

1. Yoo 2. Mo

If yes, how much B, 2
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1.
2.
3

be
Se

6

7.
2.

9.

1G.

1.

SCHEDULE N0, 2

(For the dropout Stutents)
Have bge

Father's Bme

Age
Guandi{ants HName Lgo
(Xf other than fother)
Sex t» 1, Malo 2. Yenale
langusgo = a) Hothor Songuo _
b) Gther Langunge Imown —
o) In wtdch langungs you ave interested to tesch
in the soheol)
Drinidng hedit te
1. DYy 2, Cecasionally 3. Muring fostival
4e B3 not drink,
Approximate age wher you gtarted drinking
Reasens for éropping out from the school ;
1. Poor cconoric oondition of the familyte 2. Wred from dgye vork.
3. Hediun of instwuction 4. Bo wvan not intercstnd
5. 111 hoalth 6. Subject as such {8 Gifficult.
7. Yas not tanght woll 4n the beginning . 8. Any other reasons.
How are you feoling after dropping out fyom the school ?
1. Inheppy 2. Hmppy
Do you like %o go egain to the gchuol,.
t. Yoz 2. Fo. |
iIftnouhy 1. Due torny over cge 2. Due to ny 4n adility
3. ¥y studard 85 very poor
be Buo t8 forr el pundehment.
Present ofucational stapding se
(a) Pocding « 1. Can read alphabets only 2. Con yead lotters by the
the help of nietures. 3. Can read swall works wrdtten in
bold letiors. 4. Can reed papar angd neganines
5. Can read leticrs
(h) Writting = 1. Con write alphabots only 2. Cam write small words
3. lon writeo sisple sontences 4. Can writs complox
sentencos 5. Can write lettors and opplications
Ge Oam write ary pavagraplis.

years.




12.
13.

.
15.

L[

?7.‘

18

9.

2%,
22,

23.

2he

25

~2 -

Cless from unich dropped cut yeoy o
Presont occapation of the Dropout students or his pregent
engagenent

(a) Amownt of remmceration := Daily
Keoldy .
¥onthly,

(b) Time of hs engegoment 4n the work fyrem 20 .

!x‘he:;: he ig fyee for gtudy

How does he spend his loinwe Wne 7

1. 24 3.

Wt 4 the goneral attitude of your parents towards youwr

oducation e 1, Fabourablo 2. Indifferent 3. Unfabgursble

Bo you feel that educated $ribals show Eisrogard touwards

tribal culture ond traditieg.
e Yes 2, %, 3. Do not know

Bafore dropping cut, d4d your parent give weiphtage on account

of your sducaticn ?

that are your special fnterest and hebits ?

Do you lilo to got : 1. Citfes 2, Towns 3, Other places
Do have £sdth 4n God ¢ 1, Yes, 2. o, 3, Undecidod
Before dropping out did you fuel axy &ifficulty 4m getting on
vith your studles 2 1, Yes, 2. Mo
{a) Did you ap-ronch your tepccher for halp and quidenee ?
1. Yo 2, No
{b) £ no, vhot 45 the reason ?
1. ot folt the nosd 2, Hositate to go 3, Ay other reason
Attituie towmds teacher e
{a) Do ymu Yike your tribal teacher or nonetribal tencher

(b) 1£ drival tescher what 45 the reason?
1. fle 4s a tridbal 2. Be knows owr langusge 3. Ho understends
omr difMeculties. 4. He tenchos well. 5. Fo regular
6. Ro i cleun 7. Ho 45 honazt 8. He doos not give severe
padshoent 9. Any other



n’b

6) If nometyibal tecchers, vhat is the romson ?
1. Fo 48 non=tribal 3, Mo 4s eleen 3, He (e regular
Ls P ds honogt S, Ee does not give zevore purdshment
6. M other.

25, Attatude toverds School, Syllsims and edusation @
a) :b y;u t}mzxk thﬁ:t your education is essential ¢
. (.} ] . °

b} Ave you satisficd with tw working of the pehool frem vhere
yor have dropped ¢
« Yos 2, lNo. 3. 1If yenm, vhen
o) Did you sttend ay of Uwm fwmotion of the Sehool ?
IS ep 2, lo. 30 1r yes, vhen
a) Fow @ you find the nyllsbus in practice ¢
/ 4¢ Unoongineal S, Very untongensal,
26 Locus of Control i
a) Do you ecnsider yourself
1 Deeply religious? 2. ibderately religious? 3. Ilargely
indifferent? 4. Banioally opposed to religion?

b) Do you think that your suscossfil in life depends on 8
1. Your ovm offort 2, God 3. Tawk /4. Parents
5 Cpmmedty 6. Ponot ¥mow,

e¢) Do you think that your unsuccessful attribtutes in life deponds on ¢
' 1. Your om effort 2, Gd 3. Lwk /. Parents
5., Commdly 6. Donot know.
27.c)0o you foel that you have done wrong by not going to School ?
% Yes 2. Mo 3. Do not knowe

a) As far a3 your acaderio achievement are concorned you we «
1. Very unsuccessful 2. Unsuccensful 3., Suecesoful
4¢ Vory Suocessful

b) Tho present standards you get for yourself with regard 0 yowr
further studios are ¢
\ Vavy low 2, low 3. Hgh 4. Very Hgh.

ﬂo‘

SCHEDULE KO - 3
(For prinmary school teachers of dropout students)

U Gh VP G WD W NP VP G W W WD G R NP P W S e

Qe Sex 1. ¥alo 2. m

3. Aige yoars

be Tridbal or Honetribal

6. Hnme of the Clans and mud clans

7. (YMother longue

8, fny other lengunges you cen sgoak,;'oaa und write ?
1. 2. *




wdm
9. Educational qualification : _
10, Sinoe how many ears you have heen $h the teacking
~ profesaion ? years,
Tie Snoe how may years you have hoen working &n the present
achool 2 - YCOTS.
12+ Do ymy foal that tsachors in tribal creas require some
spedel training ¢ 1. Yeo 2¢ B0
13 that 1s the adn season for dropout of the atwdents
from the School,
1+ Poverty of tho pavent., 2, Ieok of motivation of the parents
toumrds education of thodr children. 3. Lack of interest ofor
their education arong children. 4. Pooy acaderde achdevanent,
5. lack of focilities. 6. Syllshus 48 Gifficult for them.
7. e t0 language difficully 8. Ay othey
V¢ a) Are the pwwsent school howrs and houidm swtod to local
oaniitions,
1e Yes 2, ¥o,
b) 12 no what éhonges do you propose
15 ot language do you nostly use in teaching end spesking
o the tribal cidldren,
be AW othey 1gmgu:gu
16. Do the tribal children fool ay difficulty in studying thro
regionnl, lmguane,.
1. Yos 2. Bo. 3. Do not kmowe
17 In your opinion what should be !;ho mediun of instruction
in ¢this tribal schools.
18, Do :{!: fgol the present text boeks arc guited for tribal children?
’O K [ ] m..
19, that is the general attitude of tribal parents towards the
school and 4ts unotioning
1. Cooperative 2, Sympotietie but mwot active 3, Indiffovent
& nfavournble 5. Antogoristic.
20, :b ;he tgib!z% loaders take interest $n educationnk cotivities?
. e 4068 . .
21, Do you fieel that certaln corprolwnsive preschool programe is
~ :wqyadmd é‘art;m tridal children before coring to sehool.
[ e8. (] [ J
22, ?O %:: iile Ngo visit the families of tho tribal chileren?
. 2. No.
23, Do you ldke to participate in the corunity «ffady of
the tridnls,
1. Yes 2. W
24+ that ia your genernl attitude towvards dropout tribals,
1. Pavaredle 2, Unfeveursble 3. Indfforont.

S L5iCeEy
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QUSPRVATION 3O = 3

In a village named Ehurudibend of Botnoti Hlook 4n Maymrbhenj
diatrict of Oriesa & house vas vinited. The name of tho hoad was
Salalu Mowe The famdly consists of 10 membars, The detailed

desoription of the family menbers with their respective age are ag

follows te
(a) Soulu Morm (head) « 70 yoars
(d) Yourger brother of S.Murm -@ "
(o) e of his younger brotder -55 "
(@) Qne married son of 3, Marm -3 ®
(e) Wifo of Sulmlu Murm -6
(£) o of the son -25 "

(g) Pour children of the married son of Sukulu Marem and po

ckilddren of his younger brother.

The fomily was joint family. Qut of four children two were
boys and two were girls., The first child wes girl nawed Fumers
Bart Murmu, who hnad dropped cut at class 3 from Bnauduband Primery
Sohool. Other three oldldron were mot going to school,

Sulmalu Murva had an ncome of not less than 17 rupees por Gay.
They vere living in & hut, It wvas consisting of two-sloped gable
shaped. A dwelldng complex cms&a@ of two huts, a varandah and

a cattle shed, The principal room wvhere the head of the family lives
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had a portion partitioned by a low wall known as bthitar, vhich
was the plaos reservad for family ancestral epirits. In the
verandah thore was & husking level (lhenii) and a milestone. The
walls were plastered with a mixture of mud and cowhiung on both the
sides of the frome work, The roofs vere thatched vith straw, The
floors were nade up of beaten earth vith vating of cowdung solution,
The outer walls were boamtifully decorated with different designs
using Gifferent coloured earﬁh and ashos of straw.

The time was 8 am. All the nembers vere used to take boiled
rice soaked in vater overnight with & pinch of salt and ciili, The
hoad 4ncluding his yamger brother and their wives went to work as
dedly labourer. At home the dropout girl was busy im mekirg ropes
and lookirg after the yourger children, Another youngoy boy of the
age of 10 years was busy in colleoting forest materiols like molua,
| vwoods and fnudte. A#11 tho members who went to work outside roturned
home at about 12,30 paz. The wives of the two brothers wre enguged
in preparinrg food for family members. Zhey tock hot ytoe boiled rice
vith wagetsble curry (utu). ALl the family mesbers dncluding ladies

aat £n one place to take their focd, Mothers were btusy 4in feeding their smal

snal) ochildren,
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After toaldng rest for one hour fyam 1 0 2 p.. egedn they
went to work o They returned fym thedr work late in the averding.

At gbout 7 op 8 pam. all farily menbers including children wupto the
age from 8 « 10 years took handia one kind of intoxicnting breversge.
3t vos made wp of sun-dried rice., All of them wore Rappy after
tak;ng handia. Aftorwords, the £adly members dncluding their onie
1éren walked to a ocomon plaoe whore all other Sental faillen met.
ey denoed with other members fyrom the villoge, Both men end women
participeted equanlly. 7They used €0 donce with the help of drum and
stick,

After Qance the feamily of Sululu Marmm returned home., Then the
rouscwives prepared food for might, At about 9 0! clock 4n the night,
all the family momberc took boiled rics with fsh, fbout 10 pam. they
rotired ¢o bed,

The henad was expected to be responzible to provide all types
of requivements for the farly. ALl the yourger meptors of the fomily
reapected the hesd Sulmlu Muma.

Faxly membars talkeod to esch other in thedy own locel dsalect
Santaldi s They called their dmghter *Ruddi® and thoir son *Hudel.
The hoad and other adult members of the faly wove eble to follow

the Oriya to some extent, though speak they could not speak ft.
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£ question wvas asked t0 Sukmlu firym that vy &4& he not 1tke

to send ahfldren to school. fe snsvered that My mandfather vas
111sterate, uyself and olno my son is 41literate, then vty the
children of my son are to he educated 7" Sukulu Muwu and his
brothey after might £008 went €0 o place vhere othor faily heeds

vera preaent ard vore Mgy in talkdng about their difticulties and

ohhey prodlems,

Bart Muma, & 12 years o4 gird had dropped out at Clags 3. She
was only 12 years amd )m’ marriage was already settled. After marringe
proposal took shape, the hoad of tho household forced to wvithdraw from
school, #t home she was engaged 4in making rope, looking after youngor
brothor end sister dncluding housshold chorus. Her languege wos vory
poor. She vas very fatalistic in her approach. She sppecred to te
vory simple and hesitated to talk freely with the {nvestigator. She
was sy and filled of foar cnd Sgnorance.

SERVA 0 -

in the smme village Bmouduband, tho inwwatigntor wend to another
Santal fordily. It vas a omoll faxly connisting of five merbers. The
hoad of the family was Ketlash Chandra Huram of epprox, 45 years.

Besides heczd, other wembers of the fardly wore his vife and three
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children, Mt of the threso children two boys wore identical twine,
Both the bays had dropped out fyom Primamry School, Basides two
brothers thore was a 7 years old dmghter of %ilash Murmme. The
wife of Ratilash Muvaw was phisically hanficgpped. She was no% 4n
o pogition o work for the family. o the only nen Kaflash Mwwu
was husy for the whols dgy for esrming momay for the family, %he
mother alongwith hor smell dmphter vere hugy in doing houschold
“worke In the daoy time thay were hugy &n makdng romp and khals,

e ddenticel twins were busgy in holping 3&3;8 father in culti~
vation, Tho total income of the family wms approxinately 6 or 7
rupees. The head and vife were $Xliterate amd were mot 4n a pooi=
tion ¢o understand Oriya. ALl the fadly members were uaing thelr own
dielect for their commnication. ‘e hesd was looling very strong
and hard working, He was very fnnocent. They wore used to take two
noals in a day due to lack of woney. (e exception was foumd was dn
case of Koilash Kurm that he vas not taking alchoholic drinks deily
due %o lack of moncy.

Tho house of Kedlash Hurmm wes simdler to that of Sukul thumu,
The house was very clean and all the housshold equipments were arre
anged in order.

OCSERYATION IO - 3
The rogt sy, the investigator wont to asother villege numed

¥ahlia, In Madudda, they went to a Sontal femdly and observed theAr



6

daily activitios. The hoad of ¢the Lamily was Tuhia Yaghi. The
faxly included, the hesd, his €ather, his wife and five children.
Qut of five children, four were hoyn md omo uas giri. The father
of Cuhia Magnd was very old. He was not in a pogdtion to go oute
aaée. Fo bed beon bedridden for last ena yoar. The head and his
vifo used %0 go for daily labour. Oat of fivz chilédren, two wore
ensl} and the girl vas tusy 4n the house to look after the youwnge
stors and also her grandfather, Other ¢wo elder brothers uzed ¢o
go for goating and collecting variocus idnds of forest products,
Fron morming ¢o noon tims they were bugy in e forest; Aftor
12 pone the head, his vifo and two bbothers camn o the house., The
mothey was tusy in feoding her amll children., Tho Sncoms of the
fendly was not more than 10 rupees por day. Daring thoir leisure
time fram 1 to 2 pome a discusaion wes held with the housd on reasons
for not sending of his children to schoal, o had given an intere=
gting ansver vhich has to be noted. Accordingl to him "all those
have been educated from this comudty are not codng egadn to their
cornmity after their services 4n wbdan sxrcas. Bven if thedr fardly
condition is worst, Then why shall I take interest in gonding chdlée
ren %o school ? khet 4o the value of efucating his cMldren 7%

After one hour rest, again they wont o their respeciive work. .

Idxe Sukuiu Mum fanily, the hesdi Guhie Maghdi alongAth all the
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Paily notbere ook han¥a afer velurning fyom theiy uork.

AL the farily mexbers including father, wore illiterate. The
elder Brother had dropped ocut from class 3 from Moinlda UL e School.
But the naxt one was not going o school from the begiming. The
housgo was very clean %0 look at. One dmportant observation wns
that all the faxdly rewbers were gywpathatic to their bedridden

grandfathar.

OBSEHVATION N0 = ¢

During field study, the dmmstizator visited five Primary Schools
fron vhore the selected 50 stxients had dropped oute This is a ohsere
veticn of the scheol pamed Purwaperd Ul.P. school 4n Petuoti Block
of Hayurbhand disztrict in Oriesa,

The snid school uas siftuated ¢n thoe contre of the villsgge
Purunaparde The Srwestigetor went to the schosl at about .30 adn.
in the morming. TUiw physical condition of the scheol was quite bad.
e ronf vaa thatched with straw. Put many portfon of the straw
were opened up duo to lack of msongy for new thatehing. The walls
were nade up off elgy which vas Aésplaced due W seoping of radn
vater fyrom tho opered roof. The school had no window or deors. Cnly
somn open Space was dram inside ehe wall foy pasain: of alyr and
light, Tree claszes atarting from clase~X were going on in one

roce On that dzy only one temcher wag preosent named Msheswor
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Pradhon a nonetribal teachor. T ackeol starisd at 10.30 a.nm.
with 15 students, out of which 8 wore 4n class-I; 3 in class=1J
and / 4n clags~-Yil. Hemaininy 50 students vore absent on that day.
812 the gtudents sat 4n one room to class=iss, The scheold had no
chairs for teachers, no tahle, no duster, no black beard ete. The
tescher espressed nie difficulties 4n toaching otudents ag there
wvero no facilitiea, In classel, the investigator ansked sume quos
stions to the students in Oriya langucge. But oy conld not reow
pond, The language problem was also faced by the teachker of the
school in commubcaticn. Same difCiculty was experierced in comar
nieating vith the students of clago=1l and clazmeiYX. The students
cane to the school without any bocks or writing materiels. Ho
student in that school was getting ay type of finmneial agsistanco
for thedy study. The teschers Wﬁcaﬁim van upto middle class
vith £.7. The most interesting chseyvation was that, after ons hour,
all the students went away to0 their respective homes for helping
thedir parents. Thoy did not coue arain ¢o scheool. The scheol 4s
oxpected 0 mest students t3ll about 2 pae.

the next dey, the investigntor alongwith lock Welfare Dxtension
Officor wvent o visi? anothar school nwwed Fhusutubamd U2, cchool.

The school was situated at tho end of tho village. The dnvagtigator



want to the ;chooz. at shout 11 am. This school enrolement was
sonewuny better than the Parunmpaid gchool. The total strength of
the school was 85 4ncluding olasoeV, On that dsgy only 30 students
vere present, Bat 4t is found that classe=X consists of 15 students
cut of 30, Then other 15 students were Aistrituted 4n all classes.
fat only tvo students were precent &n class-V, Theye wore two
teachers having qualification less than Matric. COne was very old
and the other omo was middle sged. The physical condition of the
school was tetter than the Purunapand school. The sehool) hed tuo
tablas and two chairs for the teackers. The problem of langusge was
also expressed hy tha teachsrs of that schonl, It was emperienced
that gven the students 4n clags=V could not resd a book meant for
claspeil, So the reading and writing abhility wan very poor in case
of these cildrern, The similar c’oaerva\tien was alse mrde ke
Purunmpand thet after 1 p.m. nost of the students had left the
sohool md d4d not como again.

Simdlar trends were obgerved in Santal fardlies enf tho schools

in thoso evess.
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HEAD OF THE HOUSTLMOLD

Male

Fetnio

Role mentors including boys
Female menbaps including giris
Total

IRISE,

Santal
Nenw=Santal
eany
Ruprey

Tudu
Hemdrum
Maghi
Hansda
Besra
Soren
flarands
greuPn Y108

Pacacnt

Agricultural Tonent
Agricultueal tabaurey
tLabouror (Daily wsges)

) i ' THE FARMILY PER MO

Bolow R8.200/= °
Batuoan Rs.201/= to 500/

® I 0 B U N &

O A N -

=4
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EDUCATIONL STATUS &F THE FATHER/
gu&gggg i)
111itoreste

Litarats without aduzational
olification

Peimary
fiddle
EDUEATIOMAL STAT

Illitarats

Litarata witheut aducatiohal
aualification

RELIGICH
Hindy
fuslin
Chesistian

Sapena
SIGUAGE (M R TILNGE

Oriya
Santall
HOUARE RUIR

Orlya
Hindd

UHICH LANGURCE YOUR CHILOREN SHOULD

it Emrcazgg
Oriya

Santali

£8D

Y=o mmals in o day
Three owale 4n a day
One maal &n & day

S 4 N -
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RRLVEXRG HARLY
Dally

Occapionaly
Dring Pestival
boa't Drirk

13

Patrilinaasl
Hatrslinoal

Rarried/Un-aarrs iad/widow/
Saparated/Divorced

Arratged Marciage
icve Harriage
Intercaste larriaygs

2 0 o

Yos

. D O

W

w

pa D W @
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EMB o2 I

Villago Mficial
Panhchayat Heuder
¥illago Headuan

L8R BRS¢ MEN
(OIBR MAIR MEMBERS)

Erigaged An Cultivation

Bngeged 4n Hunting

Stigeged in Pishing

Bhigaged it Dally Hago

Zngaged in Househbold yorks
Engaged in roliglous sctivities

asuist hor musbalid and other
tialo ooubers in ggricultural ectivities

Making Rhall and Rope
Engagel 40 Household chorus

Mpoiot the mals wombers 4n
Agricalture ang pisting

2ngeged in roligious activities
Meking Rholl ané Rope

2hgeged in gssisting thoir Lathar
Bngsged in playing and watdering

Bngeged in aseisting thelr wother
Lock sftor thg younger olss

s W 2 e



Childran's financisl support 48 nseded for
the fanily

Hot interestod sn education

Unadle to provide financial support far
their education

Dua to language difficulty
Poar aeconvmic condition of the Panily

Poor result in the Bxamination
Bad idoglth

dorning 6 4% to 9 &4
16 £ to 4 4
6 Rito9 P4

280055 O CHIIDRRIRS SCUOOLLEG

for tottermant of thodr soclal status
Get nice jodb

Dontt know

81dar son to de aducated

Only son to te educoted not daughter
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S2LIGICH3 ACTXAZIES
a1l Jatra snd Parda
pon't know

BAZH XK GO0

Ye3

Undocdded

Fo
ASTITILE. 04,00 Fa000E8
ribal |

Hon=tribal

D U1V §:1) ONB 1Y

He knous cur lahguage

Ho understands our diff4icultion

(Upto uhat class do yau wyamt your cidldren
to be educated)

Matriculgte

pantt know

(Childran's aducation is esscntisl)
Yos

fo

( attending Punction in $chool)

e3

Pon't kroy
Fo



Pavouradle

Indiffaratt
Ut gvaurable

CALLORELS

Yes

Lo

JLULAGE _DRBAR US
Bhurudubani

Parunapani

Hghulia

Sukhilehar

Tulsd Chaura (Sethilo)

auvetahons

(DROPRT 3 wa‘ms?

fga of the Pathor/Guardish
£

Hale

Fongle

W S W N e
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Ogotber Towhigee)
Oriya
Santall

5 4] )
Oriya
Santall
latsuage. dnteroeted. 40 School
Triya
Santali
Rrinkieg iiabit
Dally
Occasdonally
During Pestivals

ben't drink

Hodtun of Instruction

Subject, a3 such diffimult

Tirad froa dayd’ work

Ko interest

Jas not taught well in the begining
111 dealth

Poar Beonamic condition of the family
4ny other .
RuSLING O LROPT CATLOREN

Uttiappy

Hlappy

Sodo

[~

= N W -

o N P v & 9 O
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AGATN GIEFG 30 SCHL

Tes

Ko

12 no, why ?

Due to ovor age

Dus to ingbility

Stendard 18 wery poor

Due to fanr ani gunishnent
e Ol P alsq G

Rogding ¢
Can road alphgtets
Can read letters
Can read anall vords
Writing
Cali urite alphadets
Can write sngll words
Cah writo simple sentence
GLASS HROY WHICH DROPPED OUF
Clasn
Yaar
(1380 =
(1981)
o n am
Goating
Serving in Hotel
Cultivgtion
Haking Rope

[
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Berunoration
R5420/=
R8.30/~
Re .40/~
R8.90/=
R8.6) /=
R8.200/~
6 Al to b ¥
6 &t to S M
9 K1 toB M
6 s tog P4

5 9)
6 M to 9 MM

10 A% to ¢ P
6 P to 9 P4

dagking rope
Other engagement

ACTIRUDS OF PAREIES TOJMRUS 8TDY

Favairagblo

Indifferant

Unfavourable

QY 234808 S0UCATED TRIBALS

Yos

Undecided

Ko
QIPPICULIIES XN STUDY KEPME RRORIVT
Yos

Ko

o v 6 WM

e N W &



11
1T
&) N3 _TBACIER POR dE
Yas
Ko
I£ o, rogsons
Mot folt the maed

Hesitate to go

Due to languege .
Tridal
Eoan=trival

If tridbal, reasons

He knows our lahguage
He understands our difficultics

IR A SCHOL Ly 4 !
A

Sducation is escssntial
XYos

Do not know
ho

Opsnion tovards the working of tihe
achool

Yos
Do not knoy
Ko

Atteniing function in tha school
Yos

Ko

Syllatus in practice

Vary congineel

congimel
lleautral
Uncongineal

Yory uncongineal

e

VWP
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Lien

U8 2 CIONIRD
Do you comsidaer yourself <
Deaply religious
Hoderately roligious
Largely indifferont

Bagically opposed to raligion

Do you think thnat your being success inh life
doponds on -

Gaid
Luck
Parente
Unsuccasful in life depends on -
God
fuck
Parents

BPIIOR OF THE DROPN
Acadamic achievenent -
Very unsuccosful
Unsuccosful
Succesful

Very succesful

Present standard £ar further study -
very low
Loy

Do you feal that you have done wrong
rot going to school -

Ye3
Dontt know
kngx Yo

sinntonte

(O VU S
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