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INTRODUCTION

Education has been a very‘imﬁortant agent of socioal i-
sation from time immemorial. Iﬁ helps in the creation of
awareneés and building of an integrated human beihge. With
the onset of Industrial Revolution éducation has been
further, invested with the task of meeting the needs of
the economy and consequently every developed or developing

country has recognised the importance of educatione.

India has beeh no exception to this general tren@.
Soon after Indebendence our policy planners laid down elabo-
rate guidelines to promote nation-building Education was seen
as the key to meet the requirements of the economy and hence
a lot of emphasis was laid on it. Special emphasis was laid
on integrating the disadvantaged groups with the mainstream.
This necessitates occupat ional skills which were to be gained
through education. This emphasis on education can be seen
in all policy documents. Hence it becomes important to

150k at the link between education and occupation.

Though education has been seen as a leveller of
inequalities it has been increasingly seen that education
has been'status-quoit-catering to the needs of the higher

socio~economic strata,.



ibus inspite of the numeprous facilities provided
education has not been able to equip the loweg gocio-
economic strata’especially the tribals with the

necessary occupational skillswe

The present study aims to discover the
education-ocdupation nexus among the scheduled tribes
of Bihar in general, and the Santadltribes in particular
while comparing them with the Mundas and Oraos.

There are 30 scheduled tribses in Bihar, scattered
'throgghout the state. These tribes constitute about
9 percent of the total populetion of the statee Of them
-8 percent reside in rural and 1 percent in arban
areas. The Santals, Oraon and the Mundas are the most

1 Of the total

numerous among the tribes of Bilhar.
tribal population 37 percent are Santels 15

percent are Mundas and 1g percent are Oraons. While
80 percent of the Santals ame found in the distgict of
Santal Parganas 75 percent of the Mundas and Gcaonss

are concéntrated in - the Ranchi dustrict 2

1« Bihar, Census of India 1971; Vol.1, Part V-aA(II)

2. Census Atlas, Bimar, Census of India, 1971, Vod.IV,
Part IX.



There has been considerable debate on the
définition of 'tribe'. Some social scientists define
it as a society with a political, linguistic and
som@what vaguely defined cultural boundary, and further
as 8 soclety based upon kinship where social stratifica-
tion is absentf3 Others opine that Qll the criteria
medtioned above are to be found in real tribal situation.
It has appeared to them that tribes are in transition
énd are to be found in different soclio-economic levels
of development and a sYstem of stpatification is

emerging.h

The Santals it has been ebserved have been inter-
acting with the attside world a speclally sigce the British
brought them under uniform administrative network. This
in-turn brought about numerous changes in their socio-
economic life and lef to certain adverse effectssuch as
land alienation and migration. Subsequently many of them
were reddéed to landless labourers. This exploitation
gulminated in the Santal pebellion of 1855-56 which has

often been seen as a protest against land élienation.5

3. Andre Beteille, The Definition of Tribe in Remesh Thapar{ed).
Tribe, Caste and Religion in India-MacMillian, 1977, p.13.

4. Tbide, p.7--14

5. Roy Choudhary, Gazetter of Santal Pargana, Bihar 1965,
P.73,-133. Also Gautam Mc 1an 'In search of édéntity
1937.
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From 1880 onwards énother movement popularly known
as the Kherwar movement took place, in which some of the
Ssntals hade started emulating higher caste\beheviour.
This process was seen as an acculturation process by
smme social scientist in thch the. Santala were able to
acquire many of the cultural traits of fhe Hindus thereby
énhancing their.spciOQeconomic status.6 On the other hand,
certain others -believe that the seléction of cultural
traits from high castes in order.to adapt to the dynamic
changes have not facilitated but prevented mbbility along
caste lines. This process has been termed as'Santalisation!
rather than ‘Sanskritisation'. 7

After independence, participatiog in.state

énd national level politics qiiickned the mrocess of
interaction of the village with external soéiOveconomic
administrative elements.8 In addition programmes
aimedAét;the development of tribés were introduced. This
brought out numerous changes that are.the result of
a complex of factors econom;;,éocial s cultural and
political. The most important among them 's the rise in the

occupational opportunities specially in the :ervice sector.

—_—

7. Gautam Mohan Opiett. .
8. J. Troisi, Social Organisation of a Santal Vi lage;

Extending socio-economic fro tiers in Socie ' Action,

Delhi, 24(4) Oct- Dec. 1974  F.331-344.



This necessitated certain skills which could be provided

by formal education only. Hence tribal groups have increasingly
realise the importance of educating the children it provided
them with better living conditions and occupétional opportuni=-

S

ties. This link between formal education and higher socio-

economic status has been emphasised in a number of studies.

T - K

RS el T,

f>,IA this context it is interesting to
note that the Government has a policy of reservation which
alongwith eligibility of ﬁetbé&§ in modern occupation
will have an important part to;: play in the employmsnt and
hence the | mobility  of the tribals. Thus it becomes
-important to see whether education helps tribels to shift
from traditional to modern occupations. Siﬁbe the Santals
have been expgsed to forces of change, the system of stra-
tification if any, may acquire importance within the
~community. If we look at the data that is available on
educationj two trends 'can‘be noticed.
1) The tribals are lagging behind the general literacy
rate in Bihar. |
2) There is uneven growth of 1iteracy and education between

the gribal groups.

—

9. Gautam Mohan op.cit. Also, Sachidananda, ¥ducation
Among Scheduled Castes and Scheduled Tribes in Bihar,
ICSSR sponsored study Patna, 1975 p.128-35.



we thus see that the Santals lag behind the Mundas and

Oraoné.
LITERACY RATE OF SCHEDULED TRIBES AND GENERAL
FOFULATION IN BIHAR
K 1961 1971 1981

GENERAL ‘ | 18.4 19.7 26 420
SCHEDULED TRIBE 9.6 11.6 16.99
SANTALS  6.14 7.5 N.A
ORAENS . " 13.2 19.0 N.A
MUNDAS 13.8 16.0 N.A

Squrce: 1961=1971-1981 Census.
o .\\~
{In'g%e context of the opportunities far
mobility that are available to tribals it is important
that new occupational opportunities have introduced

a pattern of stratification which cuts across traditional

boundaries and this in turn may influence -:.'.¢ access to
opportunities.
THE STUDY

The Santals form a sizable portion of the tribal
population of Bihar cwd a majority 6f them being concentréted
in the district of Sensal Paraganas. Thpugh they have been
pursuing traditional occupafions they, like other tribals
have been subjected to the thr-2s of change. Thia has



resulted in maJjor shifts both atfitudinally {towards
education ) and occupationally (towards the service
sector). But inspite of these changes they have lagged
behind the Munﬁas'ahd Oraos in the educational and
cécupational,sector. THis disparity between tribes is
due to a number of socio-economic,political aend
cultural factors. The present study is thus an sttempt

$0 answer-- the following questionsi-

- What has been the nature of developrent of formal

education among the Santalsi¥

Why have the Santals lagged behind the general

literacy and educational rate? Of particular

importance will be the cbmparison between Santals
N

Oraos and Munda tribes .

"= What factors determined inequality of educational

opportunity among the Santals?

- What are the kinds of occupational opportunities
avallable to the Santals and has it led to mobility?

- Has there been any degree of occupationdl change

and how is it linked to modern occupation?

- Dhes occupational change lead~to .upward mbbility
among the Santals. |

 We shall use the variables of literacy, types of



schools and religion among meny others to examine the
éducation - occupation exbess among the Santala, Mundas
and Oraos. .As data on education and occupational mobility
is scarse senses data of the state and tribal dominated

districts will be used for comparison.

DATA SOURCES: The present study is based mainly on
secondary sq@rées. i.e. Census data survey‘and reports

and literature nn the subject.

The discussion that follows has been divided into

the following four chapters.

Chapter two reviews the literatwe on eduéation

and occupational mobility in general. ~

Chapter three analyses the development of formal
education among the Santals. The spread of formal
education among the Sentals is compared with that of the

‘Mundas and Oraogs.

In the Fourth Chapter the changihg occupational
structure among the Santgls is examined in order to
understand the relationship between education occupational
change and mobility ». As in the earlier chapter we present
a comparative'picture between the Sentals vis-a=-vis

Mundas and Oraons. Finally e ﬁrésent‘a*sgm@a:y
of the present study in  Chapser %-~:Five.

" Nete-, ,
The census data, 1931 pns- individeaal tribes bas not been
published;(81HAR)



HA = I

BDUCATION #AND-OCCUPATIONAL MOBILITY : REVIEW OF LITERATURRE

Occupational mobility has been a popular theme within a
broader conceptual frame work of social mobility and has been
subjected to crifiqal study and'analysis by social scientists
in recent yearé.f There are many.problems associated with the
study of social mobility in éeneral and occupational mobility
in particular since it involvés conceptualizing social and
occupational hierarchies. Many researchers use prestige as
criteria for ranking occupations while others emphasize
econdmic rewards. The hierarchical occupatioagl structure
is usually taken to be synonymes with the pattérned hierarchy
of social groupa that exist in the society concerned. The
movement of individuals or groups from one stratum in society
) to another is what is called social'mobility.‘ Such mobility
may be fhfther subdivided into vertical (upwards or downwards)
or horijontal (along the same scale) and, intergeneration

(across generation), or intrageneration (within generation).

Most social scientists use economic factors for differenti- ,
‘ating social classes and consequently social mobility and thus

an analysis of the occupational structure becomes necessary,
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Again since it is education which is one 0f the key determi-
nants of a persons occupational position, we shall proceed to

2

analyse the occupational structure vis-a-vis education,

The present déy soclety is based on meritocnafic principles
and individuals are judged and accorded préstige in terms of
their educational status. Bducétion is seen as a key factor to
occupational stétus sincé it gradés people in terms of ability
which then helps enter apprOpfiate vocation. The level of _
education attained has been seen to bear a relationship to the
type of wdrk in which'peOple engage for an increasing number
of occupations, initial entry is limited to those who have
attaiﬁed a given level of education. One must\pasteh to add
that though the co-relation between educatiOnalklevel and
occupational status is high in modérn industrial societies,
education”ban also have a symbolic value! The corelation
between education and occupation depends on a number of factors
such as éh; stage of development of a particular soc iety,
availability of skilled manpower, Ana 80 OJ% Tﬁrning to oécupa-
tional mobility, it can occur within the life-time of an indivi-

dual as an incident of his career or may be observed between

1. Robert J Haughust, 'Bducation and $ocial Mobility in four
Societies' in A.H. Halsey, Jeam Floud and C Arnold Anderson

(ed), Education, Bconomy and 3ociety, The free Press, New

2. A. Girand, ':3election for Sect :dary Rducation in Prance', in
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his father and himself. In the former case it is clearly an
intra-generational mobility and in the later case as inter-
| generational mobility. Such mobility may dkﬁided as' upward or

downward, vertical or horizontal as mentioned earlier.

Having discussed therelationshiplfetween-educational
attainment vis-gfvié occupational status it is necessary to
point out that éﬁep in relatively open system where education
provides the key to social mobility there are barriers to the
possibilities and utilization of talent.' In general the lower
a individuals class position, the.ﬁore the likelihood of his
dropping out and the less iikély he is to aspire for a highly
rewarded position. Thus whether it is the social opportunities
t0o succeed or the motivation to succeed, both éfe unequally
distributed throughout the social system and hence we have
inequality of educational opportunity. The causesvfor
differential. educational attainment may be many. There are
as.many eifianétiona on this issue as there are social
scientists, dome attribute differential educational attainment
or 1nequality of educational Opportuniiy to "intelligence".

This argument, of course, is fraught with errors others
attribute familial size, ethnic sub-culture, economic situation,
environmental condition etc. to be reasons for ineéuality of

educational Opportunity.3

3. Ivor Morris, 'S$ociology of Bducation', George Allen and
Unwin Itd., Ruskim House Mus:<m, 1974, pi29-137.
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Various studies havé viewed education as the single most
determinant of social progress. The French sociologist
Durkheim? for instance imputed a functional role to education
as sgent of transmitting norms & values conducive to the well-
being of the society. It also teaches specific skill for the
individual hecessary fpr his future’odchpation. Parsons5 too,
like Durkheim invested education with the role of socialization
“and distribution of differential rewards for differential
achievement. it selected individuals for their future roles.
Davis and Moore6 too see education as a means of role alloca-
tion. In Davis words 'it is the proving ground for ability
and ﬁence the selective agency for placing people in different

statuses according to their capacities.

Contd.
also
A.H, Halsey, Gean Floud and C Arnold Anderson, OP, cit.

4. Emile'Durkheim, 'Education.and Sociology', Translated by:'
Jhewood D. Fox, Free Press, New York, 1968,

5e T. Parson, in 4 ® Halééy, J Floud and C 4 Anderson (ed),

'Edggation, Economy, Free Press of Gtencg,New York, 1962
P 453. :

€. R.Bemdlx and 5 M Lipset, "CLass Staa;s and Power’,
Rowtledge Kegan Faul , London, 1974 ,PL59.
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Following a similar line of argument, Floud and Halsey ' in the
early 1960 argued that ability and opportunity are matched in
modern industrial societies. They opine that the economies
of advanced industrial societies are"depehdent to an unovrece-
dented extent on the résuits of scientific research, on the
supply - of 7;.‘-.skilled' man -power and con‘sequently on the

efficiency of the educational system.

Though all the s=bove érguments are powerful they are not.
supported by evidence as Randé; Collins rightly proves. PFurther
the reiationship bétween educational attainment and occupational
rewards is not particulariy close as educational system does not
alWays grade peOple interms of ability. Moreover inequality
0f social background prevents the education;l system from
being objectiVef.

One thus arrives at the fact that educational attainment
cannot‘be Seen as an independeht variable affecting 6nes
occupation. Infact there are numerous studies proving that

education is embedded in the s8o0ocial structure.

‘7. Gean Floud and A.H. Halsey, 'Bnglish Secondary Schools
and the supply of labour', 1969, op.cit, p 80-92,
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Raymond Boudon® throws‘light on inequality of educational
opportunity due to inequality of social opportunity in his work
entitled "Bducation, opportunity and social mobility". His
positional theory puts forward the argument that inequality

0f educational opportunity is produced by a two-componeﬁt
process. The first ié the primary effects of stratification
which emergeé due to culturail differences between social
classes. The secondary effects begin with a persons actual
position in the stratification system. Since people begin

from unequal pqsitionsiinequality of educational opportunity
exists. He also relaﬁes the costs and benefits of a particular
course selection to family and peer group solidarity by

arguing that the Opportunitiea for an class\bdy for whom
increased ambition becomes an alienating factor from his
-family peer gfoup. In a nut shell Boudon argues that 'even

- with other factors being equal people will make different
choices- according to theirAposition in the stfatification
system. He further states that inequality qf educational
Opportunityvcan be eliminated only by having an unstratified

society or an undifferentiated school system both of which are

not really possible.

8. Raymond Boudon, 'Bducational Opportunity and Social
inequality', Changing Perspects in Western $ociety’,

A Willey ~ Inter 3cience Publication, John Willey and
&nst New YOI‘k, 19740
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Arnold Anderson9 too is‘skepfical gbout equality in the
educational sygtem when in‘reality there are unequal life
chances. He concludes by observing that while education has
certainly influenced a man's chance t0 move upwards or down-
wards, only a relatively modest pawt of all mobility is linked
to education. MoreéverAéventual placement is crucial and this
is determined by ohe's socio = economic status and not educétion.

Natalie Rogofs ©

in "Recent trends in occupational mobility”
has shown the nexus between education and social structure.and
he argues that job movement tends to take place within the

same broad class of occupational categories rather than across
classes. Rewards cut across social classes, 6h1y to some degree.

John 3. Macpherson11

in his case study of scottish secondary
schools finds a similar trend. Thus certain sub-cultural
‘differences between social classes have accounted for differen-

tial educational attainment.

9. € Arnold Anderson, 'A Skeptical Nate on Bducation and
Mobility', in A.H. Halsey, Gean Floud and C. Arnold
Anderson, 1969, op. cit, 164-182,

10. Natalie Rogoff, 'Local Social :$tructure and Educational
Selection', 1969, op. cit, 140-147.

11. John §. Macpherson, '8election in Scottish Secondary Schools',
op. cit, p. 195-208.
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12 an Bnglish sociologist has taken up

Basil Bernstein
class differences in speech patterns and the consequent
differences in‘educational.attainment. - He disfinguishes
between elaborate codé' and 'restricted code' since a child
learns what it lives with children of the working class learn
the restricted code of speech as against children of middle
upper middle clgsées who learn the elaborate code. Restricted
codes operate ih terms of particularistic meanings while
elaborate code vevbalizes man& of the meanings which are taken
for granted in reStrigted code. Since schoolg use eleorate
code, the‘working élass chiid is placed at a disadvantage and
consequently the acquisition of gkills is jeopardised.

American Psychologist such as Mortin Deutsch aqg Carl Bereiter
have also opined along these lines. |

' Yet another model based on the study of Developing countries,
‘has been presented by George Psacharoponlos'?. He t00 argues
that thelsécial background plays a dominant role in effecting
educational and occupational achievement. While linking family
background, educational attainment and océupation he opines that

a child exists in an inegalitaran set up even before it enters

12. Basil Bernsterns, 'Social Class_anahLinguistic Development-—
A Theory of $ocial Learning, op. cit, p. 288-314.

13. George Psacharoponlos, 'Inequalify in Bducation and
Employment', in Inequality in Eﬁvcgtioggl Development,
Paper Presented at 11EP Seminar, UNE s, Paris, 1982,

‘po_ 163-1840
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school. Consequently the disparity in educational attainment.
Inequality, he concludes exists before school, with in school

and after child leaves the school.

Jéaking up the case of India which is a multi cultural
society we find thaf immense progress has been made in the
educational ﬁ_éld since Independence. India has embarked on
growth path after having adopted a sovereign socialist secular
Democracy and eQuality has been enshrined as one of the principle
features of our constitution. It is in this context that
Special provisions have been made for the upliftment of the
weak er sections especially the scheduled tribes. A number of
facilities have been made availablé ﬁo these scheduled tribes
in all realmé of l{fe inéluding the educational field.
Unfortunately maﬁy'of the educational benefits havé reached
the targéted groups. Many social scientists have tried to
"look at the problem of illitracy of a large majority of the
tribal population scientifically. |

Thus Shah and Patel'? mention that the tribes are at the
bottom of the educational pyramid. A4S one moves up the

educational pyramid the level of literacy increases. -

14. Vimal P Shah and Tara Patel, '$ocial Context of Tribal
Bducation', Concept Publishing Company, New Delhi, 1985.
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They further_rightly state that the spread of education has

not been:uniform, even among tribves. Thus for instance the

upper crust of: the Bhil tribe have increasingiy drewn upon

educational and occupational facilities provided by the

government.15- |

Q/A récent study made on the tribes of Bihar Specifiéally

on the sqnthal,ﬁqndé and Oraon tribe point out glaring inter
Tfribal and iﬁter regional disparities with regard to education

of children. The three factors wkich influenced educational

achievément were religion ie Chaﬁ%tionity,.sound educational

and economic backgrounéf $hah and Patei" also maintain that

sound economic ba¢kgrdund_and educational attainmént provide
. e 17 N
an impetus to gain further education. . s

While there were definite reasons'facilitatihg education
as identified by social scientists there were a number of

reasons both societal and individual which also impeded educati-

onal progress.

15.. T.B. Naik, 'Impact of Bducation on the Bhils', Research
Programme Committee', Planning Commission, New Delhi, 1969.

16, Sachidananda and B.B. Mandals 'Industrialization and

Social Disorganization, Concept Publishing ‘Company,
A New Delhi, 1982.

17. Vlmal $hah and Tara Patel, !985,.0p; cit.
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JQhesé_conclus;Ons have-been_Substantiafedvby the ICSSR]B
The numerous educational opportunities made'by the government
. weré utilized only by . e selecf few who»were 1iterate and
belonged to good economic backgroundé. By for mosg of the
tribals were illiterate due to poor,econdmic conditiéns, lack

of school facilities and apathy to education because of

Pamilial condition19

Thus tribal education is marked by glaving disparities
ranging from well educated to totally illiterate.

It should be noted that different tribel sections have

differential response to educatid&based on different socio-

economic conditiohs. Bihar too is no-excep%ion to this general

trend. The benefits ;f educated have been reaped by a few
dominant tribes and the isolated and small tribes do not

figure anywhefe. Jachidonanda shows the differential response
varied'%ribal groups towards education. Thus the tribal groups

of Ranchi have fared better educationally compared to their

counterpartsa such as the Santhals, in the rest of Biharezo

18,

7 - s

19. N.K. Ambhast, 'A Critical Study of Tribal Education 8 Chand
and Company, New Delhi, 1970,

20. - Sachidananda, 'Bducation Among the 3cheduled Castes and
. Tribes in Bihar', IC33R sponsord Research, 1975.
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We shall proceed to examine in detail the educational and
occupational attainment of the santhals while gompa;ing them with
two other dominant tribes - The Munda and Oeaon and also to the

overall tribal population of the state of Bihar,

Much of the preﬁiqus research on tribal groups have been
based on macro data_and are hence neither analytical nor
comparative. There is also very little done on the occupational
mobility on tribes belonging to specific regions. Hence the
present study is an atfempt at overcoming these gaps. It
propcses to be analytical by dealing with a specific tribal
group - the saﬁthals while at the same time being comparative
by studying the education and occupational pattern of santhals
vis-a~vis mundas and‘Oraons. The study shall drawn on sécondary
data based on extracts from census, surveys, reports and

literaturé available on the subject,

‘
-

Such é study, it is hoped will examine the‘educatiohal and
Occupational mobility of the santhals at a period when both:
tradition and modern processes of change are in full swing in
the regidn. dince every research has to be continuously updated
and re-studied in the content of cultural change, it will be

wbrthwhile to examine santal Parganas ~_;_society in flux,

/

adapting itself to the changes of the outside world in the context

of education and occupation and the factors inhibiting change.
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As I.P. Vidyarthi®' observes - "The study of tribal
| dynamics deserves specialvconsideration Tribval culture is being
rapidly transformed and it is high time that researches are
directed to study this process of transformation from primitivism
to civilization, from folk economy to.induStrial econony, frqm
kin oriented leadership to democratic experiments, from the
pre-literate to emergence of tribal elites and from isol ated

stagnant and ciosed societies to dynamic and open societies".

Diss P 153 ‘
700954123 S BECTI S
ll "%’éﬂ!ﬂ”ﬂﬂ L

21. 1.c.S.S.R, Delhi , “A sSurvey of Re_secwch in Sociolo?y
) aM Social An‘tbwo,:oloﬂ\/ , voi. I,

POPLtlaV Prakashan |, anbay , 1972.
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ELUCAT IONAL PROGRESS AMONG THE SANTALS

This éhapténvhas béen'divided into two parts. 1In the
first we discuss the.négpre of learnihg in traditional Santal
society. We also analyse the early development of formal
education in the tribal community. The second part of our
discussion foéus;s on the patterﬁ of education in the post
inderendence period. As ment ioned eérlier, we have attempted

to compare the progress of education among the Santals with

22

the Oraons and Mindas of Bihar in order to understand the factors

which help or hinder the growth of education among tribal

communitye A

PART 1

TRADITIONAL LEARNING AMONG THE SANTALS

There was no indigenous educatidnal institution among
the Santals for educafing boys and girls. Knéwledge about-
life and learning.was largely impartéd by parents and elders
in an informal manner. The content of education was linked
with the life of thé community.  For instance youth inbibed
 during performance of rituals, ceremonies etc. while freedom
waé given to youth, they were guided by pérents and the vill-

age Panchayats. Different social grours were knit together



in a social and cultural pattern based on mutual obligation.
They played a significant role in the process of socializa-

tion, especially of the young.1 '

In recent times considerable changes have taken place
with the growth 5f contacf between the santals and Other
commnities. The introduction of formal education is a radi-
cal departure frOm‘the traditional informal way of learning.
In this changed context, observéd the most of the tribal
children who g0 to school, do not like attending traditional
educational institutions or learning prbcess. Their interest

in such instit ution has dimiﬁished.2°

INTRODUCT ION OF FORMaL EDUCAT JON - ~

\.

\/%he christian missionaries wére the pioneer in the
spread of formal education among the Santals. While their
main aim was p¥osiytization, education and social work were
also carfied on by them. The first school for the Santals
was established in 1845 in the d;strict of Midnapore, West

Bengal. 1In Bihar, the first school was established in 1850

at Bhagalpur. Subsequently, a‘nunber of schools managed

o

1. N.K. Das Gupta, "Problems of Tribal Education and the
Santals", Bharatiya Adimjati Sevak Sangha, New Delhi,

Also, K.F. Chattopadhyay, "“Tribal Education" in Man in
India, vol.33,1953.

2. LJ.F.Vidyarthi and B.K.Rai, 'T'ribal Culture in India,°®
concept Fublishing House, New Delhi, 1985, p.376-371.

23"
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by Protestant and Catholic missions were opened in different
parts of.the'district of Santal Pargana. After ?he despatch
of 1854, thé governmént began to take some interest in the
education of the Santals. .Government assistance was mainly

in the form of infta-étrﬁctural facilities, land and materials
for the conmstruction of school houses. The missionaries

were subjgcted to inspection by the officer of the education
department. This enabled the government to exercise control
over missionary education particularly in the amount of
religions teaching that went on in schools. It thus, afppears
that government was Keen to spread education among the Santali)
The Santal revolt of 1855~56 further proéged the government

to intensify their effort to spread educatiqon among the
Santals, as it was noted that those Santals who ‘had attended

missionary schools did not take part in the rebellion;,

However, most of the school educational activity as
such wa§ carried on by the missionaries amoné the reasons
why the government left tribal education in the hands of the
missionaries, was because,égithe uthospitable terrain in

which the tribal lived in, as well as the lack of resources.

EARLY SCHOOLING AMONG MUNDAS AND ODRAOHN

J =

In contrast to the Santal areas, the mitial impetus to

education among the Oraons and Mundas was by the government
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officials, as early as 185i a school was established for
the Mundas at Ramgarh. Subseduently, a school was set up
at Chaiba;a in 1834, Missionary ef forts in schai.education
began in the early forties, though it has been mentioned
that tribal convert bégan attending the first schools set
up-by governﬁeﬁt officials. It appears from the literature
that conve?ts among these tribes were mainly keen to take
to schooliﬁg because education creatéd job opportunities

which broughtﬁiﬁrietter living condition for the converted

and educateé)

'\;/_w : o ,
'Unlike in Santal Parganas;\:;;\rscal aamidars patro-

nized education in Chetamagpur. They set uyp schools at their
own initiative as well as donated moneyvfbr educat ional
purposes. ?he'locai people showed keen'interest in education
and at times, they sét uyp schools themselves. Village heads
used to encourage and compel village children to attend these
schools. Although, it appears that povert§ of the peorle |
-had always been an important reason for withdrawing their
wards from schools, the‘égveragg and extent of school educae
tion was quite widespread among the Oraon and Mundas tribe.
For example, in 1932, there were 1,507 schools with 58,468
scholars in Chotanagpur. On the other hand there were 449
schools with 15806 scholars in Santal Parganas. It shows
that the number and sSchools were more among the Oraon and

Mundas tribe as compared t~ the Santals.
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The medium of instruction in Chotanagpur was Eﬁglish._
But later on Hindi was introduced. In the middle and High
Schools,‘tﬁree languages i.e. Hindi, English\and sanskrit
were taught. Besides,»ﬁistory, Geography, and Mathematics were
taught. In Santal Farganas (Bhagalpur division), the content
and medium of instruction was the saﬁe as that of the Chota-

nagpur division. But attempt was made to introduce Santali

at elementary stage.

Attempts were also made to introduce technical educa-
'ﬁion ahong the tribes. Few elementary skills were imparted
for instance carpentary, gondening, weaving, electrical work,
beekeeping etc. Zome of the tribals who acquired technical
education were employed as assistants b§\the missionaries and

also by government.

We find evidence that in many cases trainiﬁg schools
were not satisfactorily functioning. It appearé that teache
ingfﬁast was not lucarative enough to attract students. Many
students, in fact, joined the training schools to solve their
problem of lodging. It also aprears that attemrts were not

made to give higher education to the Santals, Oraons and

Munda.

Thus by the early 20th century we find that some formal

education had been brought to the tribals both in the Santal
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Parganas (Santals) as well as among Oraons and Mundas.3

LY ’ ?

FART 11

EDUCATIONAL FROGRESS IN FOST INDEF ENDANCE PERIOD
After~ihdependence, thevgbvernnent of India looks up
the.responsibilify of spreading education among the scheduled
tribes. According to a report on tribal development, a.najor
portion of expenditure is incurred on education in order to
bring the tribals at par with the developed section of society,4
The .finding of Ministry of Education in 196465, indicate the
primary level of education was satisfaétory ahong the scheduled
N

tribes of Bihar.5 However, we firnd that percentage of enrol-

ment of scheduled tribe in all educational institution during

3. JoTroisi, °‘Education and Tribal Polity®’, in The Santals
Réadings in Tribal Life®, Vol.5, Indian Social Institute,
New Delhi, 1979. |

Also, Satyanarayan Prasad, *Modern Education among the tribals
of Bihar in the second half of the 19th century in Man in
India, vol.51,No.4, October .November 1971.

Also, Roychoudhary, 'District Gazetteers of Santal Parganas‘,
Bihar, 1965.

Also, N.,Kumar, *District Gazetteers of Ranchi,*® Bihar,1970.

4. L.P.,Vidyarthi(ed.), *Tribal Development and its administration'
goncept Publishing House, New Delhi, 1981, p.34.

S« Ministry of Education, Government of India, °Educational
facilities to schedule Trible and Caste', Bihar, 1969,p.17.
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1969-70 was only 8 pércent which decreas=d to 7.9 percent

during 1970-71. ﬁven the extent of coverage guring ;969-70
and in 1970-71 decreased from 90.9 to 80.9. Further, enrol-
ment figure shows that the magnitude of inequality of educa-

tional achievement is high at all educational levelsG.

PERCENTAGE OF SCHEDULED TRIBES ENROLMENT TO
 TOTAL ENROLEMENT IN BIHAR

TABLE 11

% OF ENROLEMENT OF SCHEDULED TRIBE

EDUCATIONAL LEVEL ) : YEAR
N S 1969-70 1970-71

Pre-Primary 3.7 . 3.6

Primary and Junior Basic 5.4 ; 5.4

Middle or Senior Basic 3.6 ‘ 3.6

H‘-;gh/ﬂigher Secondary 1.9 1.9

University and College for

general Education 1.3 ' 1.2

College and School for |

Profession ' 1.6 ‘ ' 2.3
TOTAL - 4.0 4.1

Source $ Ministry of Educafion

6. ‘Third All IndiaiEducational Survey®, Bihar State Tables,
Vel I, NCERT, New Delhi, 1976,
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During 1978-79, educational achievement among Scheduled

Tribeé have been high at all educational level compared to

the period during 1969-70, and 1970-71.

PERCENTAGE OF SCHEDULED TRIBE ENROLMENT

IN BIHAR

TABLE 111

9% of ENROLMENT OF SCHEDULED TRIBE

EDUCAT IONAL LEVELS

YEAR

Classes 1.V
Classes VI-VI1
Classes IX-XI/XI

Higher Education General

Higher 8ducation Professional

Higher All types of Education

1978~-79
9.2
5.6

Source NIEFA, May 1984,

Since, the government launched special programme

for the scheduled tribes, it would be our aim to see the

educational progress among the Santals in Particular while

pursuing a comparative analysis of the Santals vis-a-vis

Oraon and Mundas. It is our coOntention that ineguality of

educational progress is more among Santals when conpared



with Oraon and Mundas due to a nunber of reasons which will

be analyseq”ih this chapter, | .

RATE OF LITERACY

According to the 1961,103" 1981 census, the scheduled
tribe 1iteracy is bow compared £o1he geheral literacy ratee.
The Santalsuar é lagging behind the general scheduled tribe
| literacy rate and the literacy rate of the Oraon and Munda.

This can be gatzed from the following tablee

LITERACY RATE AMONG GENERAL FOPULAT ION AND
TRIBALS IN RURAL AND URBAN AREAS

A L]

TABLE IV N
. COMMUNITY - | YEAR
1961 1971 1981

RURAL URBAN RURAL URBAN RURAL URBAN

GENERAL 16.07  43.0 17.17 44.92 £2.50 52.18
GENERAL SC.TRIBE 8.07 28.2 11.7 32.3 15.56 38.53
SANT AL 6.00 14,00 7.00 18.0 N.A N.A
ORAON = | 11.0 40.0 14.0 50.0 N.A  N.A»

MUNDA 13,0 33.0 15.0 38.0 N.Ae. N.A»




VARIATION IN LEVELS OF EDUCATION

. . A

Since the literacy rate of scheduled tribes; do not
Fresent inequality bf educational achievement in terms of
educational levels,we will analySe'variations between the
individual tribes in rural and urban areas at different

levelse.

The figure sh0w that variation is-perceptibie in
different levels of education. in both urban and rural areas
among the Santals, and the Oraons ahd Mundas. Further, the
Santals are lagging behind the Oraon and Munda tribes at all
levels of education. The low level of edqution among the
Santals compared to the genefal scheduled tribe 1Is likely
begause the Benéfit of education has reached the above ment 10~
ned tribes i.e. Oraon and Munda in a big way, the greatest
henefig}ency being the Oraon. The reason of educationél
progress among the Oraon and Munda will be evident from the
tables on levels of educatioen in the distriét of Ranchi and

Santal Parganas (TABLE VI & VII).

In urbah‘areas, the percentage at different levels of_
educational achievement are more among the tribes. The perce
entage of students in primary or junior basic and Matriculation
levels high in all tribes. But as we more higher on the

educational ladder, the percentage of students get reduced.
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There are students found in the f@st graduate and technical
education. In Urban areas such students can be calculated
vin nurmbers, however, they are non-existent in rurél areasS.
While COmparing.the tribes, we fipd, the Santals are lagg»
ing behind all educational levels in cbmpeﬁbion to the

.general scheduled tribes and the Oraon and Mundas tribess

(Table Ci)ntd. EREEEEREES !onext page)



FERCENTAGE DISTRIBUTION AT DIFFERENT EDUCAT IONAL LEVEL AMONG
SCHEDULED TRIBES IN RURAL ~ND URBAN AREAS IN BINHAR-1971.

TABLE = V
\ . .
EDUCAT IONAL FRIMARY OR  MATRICULATION GRADUATE UNIVERSITY TECHNICAL NONTECHNICAL TECHNICAL
LEVEL SENIOR OR HIGHER OR POST DIFLOMA  DIFLOMA EUQAL DEGREE
SECONDARY GRADUATE EQUAL TO TO DEGREE’ EQUAL TO
DEGREE POST GRAD!
S AT ION
COMMUNITY RURAL URBAN RURAL URBAN - RURAL URBAN RURAL URBAN RURAL URBAN RURAL URBAN RURAL URBAN
"LL SC.TRIBE  4.95 14.58 Q.42 5.06 0.03  NsA N.A 0,91 N,A 0.04 N.A 0.03 N.a 0.02
N ) v\
SANT AL 3.14 8.38 2.29 2.15 0.02 N.A N.A, 0.37 N.A 0.03 N.A Q.00 N.A Q.00
ORAON 7.37 21.23 0.71 9.38 0.07 NWA N.A 1.83 N.,A 0.04 N.A Q.06 N.A 0.04
; _ )
MUNDA 7.63 11,69  0.51 6474 0.05 N.A N.,A 1,27 N.A 0.09 N.A 0,04 N.A 005
./ \
SOURCE s CENSUS 1971
Notes

Fercentage in column is based on their respective total.
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VARIATION IN EDUCATIONAL LEVEL AMONG THE TRIBES IN SANTAL
PARGANAS AND RANCHI

A

The data regarding levels of education in rural and
urban areas in Ranchi and_Santal Parganas show similar trends
d4s seen in the pre&ious figure. Educational develepment in
rural areas éré considerably low and in higher educational .
levels, the’fercentagé of tribal is qegligible. It is likely
that the person who obtain higher educational qualifications
move to urban-areas to ﬁursue_further studies. S0, there is
negligible representafion of ail the tribes in higher educa-

tion even in urban areas of Ranchi and Santal Parganas.

In rural areas as well as in urban areas the Santals
>are.lagging behind the Oraon and Mundas. As far s the percen-
tags of students among the Oraon and Mundas are concerned,
they are signific;ntly higher than the Santals. Further, there
is hot a single students in technical education among the
Santals. Even in the post graduation level, they i.e. the.
Santéls form less than half“percent of the total poste-graduate
students whereas in Ranchi, the education, including technical
and post graduation. On the whole, Mundas and Oraon are better

represented than the Santals,

{(Table contd.eseesse..next page)



FERCENTAGE DISTRIBUTION AT DIFFERENT ELUCATIONAL LEVELS AMQQG
SCHEDULED TRIBES IN RURAL AND URBAN AREAS IN SANTAL PARGANAS
’ 1971

TABLE & VI

EDUCAT IONAL PRIMARY -OR MATRICULATION UNIVERSITY OR NON TECHN1CAL TECHNICAL DIFIQMA TECHN II AL

LEVEL JUNIOR OR HIGHER POST GRADUATE DIFLOMA NOT NOT EQUAL TO - DEGREE OR
SECONDARY OR OTHER THAN EQUAL TO DEGREE EOST GRADUATE
\ DEGREEB : '

COMMUNITY RURAL URBAN "RURAL URBAN RURAL, URBAN RURAIL URBAN RURAL URBAN RURAL URBAN
ALL SCHJ.TRIBE 3.13 17.18 1.11 5,00  0.27 ©0.65 =~ N.A NIL N.a  NIL . N.A . NIL
SANT AL 0.68 18431 0.08 50,17 NeA  0.47 NoA  NIL N.A  NIL 5. BIL
ORAON 3.38  32.39 0.49 7.04  N.A 11,22 N.A NIL N.A  NIL N.A N IL
MUNDA 3.61 28.57 0.27 19.64 N.A 12.5 N.A NIL "N.A . NIL N.A N IL

SGURCE : CENSUS 1971

Notes ' B v, -

Fercentage in column 38 based on their respective totals.
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PERCENTAGE DISTRIBUTION AT DI1rFERENT
TRIBES IN RURAL ~ND URBAN AREAS IN RANCHI - 1971,

3

TABLE - VII

EDUCATIONAL LEVELS AMONG SCHEDULED

EDUCATIONAL
LEVEL

PRIMARY OR  MATRICULAT ION
" JUNIOR . OR HIGHER

SECONLARY

UNIVERSITY OR NON-TECHNICAL
FOST GRADUATE DIPLOMA NOT
OR OTHER THAN EQUAL TO
TECHN ICAL

DEGREE

DEGREE

TECHNICAL

DIPLOMA NOT

EQUAL TO
DEGREE

TECHN IC AL+ DEGI
OR DIFLOMA OR

. ¥9 ST GRAIU ATE

COMMUNITY

RURAL URBAN RURAL URBAN

RURAL URBAN  RURAL URBAN

RURAL URBAN

RURAL URB AN

ALL SCH.TRIBE _ 7.92 22.97 0.67 9.76

. SANTAL

ORAON

MUNDA

2421

8.67

'8.46

20.78 § 1.59 13.26
24.95 0.83 11.40

23.06 0.53 10.67

1.98

N,A 0,06
N.A 6,45
N.A O.OZA
N.,A 0,10

N.A 0.00
' (6)

N.A 0435

(1)
N.A 0.00
(3)
N.A 0.00

(1)

SOURCE : CENSUS 1971

Notes

Fercentage in

" column is based on their resrective totals,.

9



37

SIGNIFICANCE OF DATA

“ b

Although inequality of educational progress is high
among the said tribes at all the educational_levels and it
sharply ;ncreases'wheq,we move up the educational ladder,
it is significant to note that educational achievement in
urban areas is, somewhat uniform amohg these tribes. It is
interesting fo note that the Santals lack orportunity in
compension with thg Oraon and Mundas leading to their poor
educat ional performance. Besides, Ranchi is considered a
developed region in compension that of Santal Parganas where
| they constitute almost seventy fivé percent of their total
porulationd Thus, it indicated that sociai\background/économy
and development of reéions in closely reléted to educétion
of these tribes. It may be assumeéd that higher'the economic
and social slabs, the greéter“the educat ional attainnent of
its nenberstwhdch is what we will study under the following

headingss

GEOGRAFHICAL LOCATION AND DEVELOPMENT

- It has beenishown that tribal movement in the Santal
Farganas and Chotanagpur was due to under development of the
region while Chotanagpur was characterized by indurtrializa-
tion and urbanization, the Santal ?argana was characterized

by under development of both the industry and agriculture.7

7. Himanshu Sekhar Choudhary, °U :der-development and Tribal
Movement in Santa’ Pargana and Chotanagpur, *Unpublished

dissertation, JNU aw Del.. .1982.
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Yet, another study has attributed econondc’reason for the Santal

revolt of 1@55—56? Historically, they have been improvished

which has led to the family disorganization among the Santalsgo

The éverage size of land holding in reported tolbe as small,

and uneconomic to sustaln famlly.lo However, invthe discussion

of development, it shoald be bogR in mind that it is a matter

of degree between Chotanagpur and tﬁe Santal Pahganas. On the

whole, the fribals'have been lagging behind in compénsion with

the general population. Yet, it can not be denied that there

are tribals who héVe benefited by such developnents. Industri-
educakmd

lization and urbanization has created, 1nfrastructure and erploy-

ment oprortunities. It has been observed that the nunber of

economically moderate parents resides in Ranchi who were able

to meet half of the students exLense.

8. Jitendra Prasad, ‘Origin of Present Agrarian Tension among
the Santals of Santal Farganas®, 'Papublished Dissertation,
JNU, New Delhi, 1980,

9. Radha Kumar, °*Will Fandnlst Standard Survive in Tharkhand*
in Nirmal Sen Gupta, ‘Fourth World Dynamics,® Tharkhand*,
&uthors Guilds Publication, New Delhi, 1982, p.203-229,

10. Raychoudhary, *Gazetters of Santal Parganas®, Hihar, 1965
. P¢3880
11. Sachidananda, *Education Among the Scheduled Castes and
Tribes in Bihar,® ICSSR sponsored study, Patna, 1975, vol.
I & IIOK ’ '
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It may be pointed out that inter tribal and intra-

‘regional difference in regard to educational attainment in

. wotecl that adueaked.
urban areas i8 of no significance. It is, however,,h senrd
their wardé to school. They weré also better off. Those
unskilled worker in the.industrial areas where the Santals,
Mundas and Oraon were in majority, it is found, that among
the children in these families 88 percent of school going
age were'oﬁt of school. In Jamshedpur about 52 percent and
in Hatia 52 percent of children are not getting any schoole
~-inge. The study concludes that a‘constallation of factors
such as christionity, educatioh and sound economic céndition
of families in urban areas encourages to send their wards for

' schooling.;2

ENVIRONMENTAL FACTORS

In chotanagpur, industrial‘and urban civilization has
created complex society where people are heterogenous in
vter;s of language, age, religion and social ethox. It has
provided an industrial,style of life in!which there are more

facilities for education to meet the educatilonal ‘demands of

the people. In general, it makes way f£or acculturation of

12. Sachidananda & B.B.Mandal, 'Industrilization and Social
~disorganisation, Concept Publishing House, New Delhi,
1985, p.8-1ll,
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tribels due to blending of rural and urban style of life.

The process of acculturation make the tribal to ad just te

the norms and values of gener al society. Tﬁat is why, under
the impact of industrilization, it has been observed, the
traditional social and cultural patterns have been losing

much of its imﬁortaﬁce. In such situation, it is expected
greater demand @£ education in terms of number, gquality and
tyres of edicational institution to meet the demands of diversi-
fied employment opportunities.13 The Santals living in
industrial and urban areas, -the young people, particularly
educated section rrefer factory or wage.oriented servicee

‘The Santals are attracted to urban indurstrial éentres wnich
provides employment and educational opporgunities.14 This is
the reason, why, the literacy and educat ional level attatned

by the Santéls in urban areas is more than in rufal areas.

Aﬁd economically better off tribals are able to exploit edu-
cational opportuﬁities in both rural and urban areas. Although,
industrilization and urbanization has fascinated the tribals,

we find, the Santals living in such placeé is less compared

to the Oraon aand Mundas - For example, the Oraon and Mundas

13. L.P.Vidyarthi and B.K.Rai, opscite

14. Sukumar Baner jee, ‘Impact of Industriialization on the
Tribal population of Jhariya-Raniganj Coal Field,® Arthro-
poloegical Survey of India, Calcutta,1981,
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constitute 54 percent and 23 percent respectively to the

total scheduled tribe urban population in Ranchi.15

s Y

INFLUENCE OF CHRISTIAN MISSIONARIES 3

J/The* christian missionaries were active among the tribals
for préélytizatknuand educational work. The government
had alsb’faken interest in Spreaaing education among the
tribals with t he help of christian missionaries. The
educational institution were orened for all'the?tribals
iprespective of their religion and commnity affiliations.
Moreover, the zamindars and local people had taken keen
interest in spreading education among\she Oraon and Mundas
tribes. There were more mumbers of schools and ‘scholars
in this.rééion compared to th e Santal Pangana of Bhagalpur
division. It appears, tﬁerefore. the.Ora5n and Mundas had
initial advaﬁtage of schooling. L.P. Vidyarthi obserVes;
*the Christianity has been an impertant factor in modifying
the socialization and-training processlof child. A children
personality is moulded under strict guidance of the chriétian
village priest and under close association of the local and
regional church, inculcate in himself the chtistian value

"and attitude system and his basic personality deviates

15, Census of India, 197i,
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considerably from that of their traditional regional world

view‘16. The missienaries have been working among the Santals

k)

and the Orcan and Mundas but the percentage of christianity
among later two tribes is more than the Santale. For exanple,
anohg the christian Mundas literacy is cent percent and among

the non-christian the munber is rising fast.17

PERCENTAGE OF CHRISTIANITY AMONG SCHEDULED TRIBES

COMMUN ITY | - | YEAR
1961 1971
SANTAL 1.7 3.02
\\~
ORAON | 23.4 ‘ 2245
MUNDA . o 26.0 , 2642

"~ Thus it may be infered that educated among the Oraon

and Munda will be more obtainable.

l6. L»P.Vidyarthy and BaKaRai' OpeCit.po460

17. Sachidananda, *The Changing Munda‘, Concept'Publishing
' House, New Delhi, 1979, p.327.



TYFES OF SCHOOLS 3

3

Sachidanands finds that a large number of tribal student:
aré from schools run by the christian missionaries. The miss-
ionarieé have been active in the district of Ranchi and Santal
Parganas, theltwo ﬁain tribal centres. The christian missiona-
ries havé]0pened schools and colleges. These schools and
colleges'pfovidé better facilities with iegard to teaching
and congenial atmosphere for study. This is ghe reason, why
overwhelming ma jority of tribal atudents as Qell as their
parents prefer education in christian mission school.18 Mani-
fold efforts have been made for tribal education in different
direction such as primary education, ndddle school education,
Ashram type schnols, single teacheéer schools,,girls education,
‘indlvidual training with free tution. A follow up programme
has been introduced for tribal who wish to jein the all India
Administration Services.19 But, there is complaint by the
tribals that culturally dominant tribals of district of Ranchi

. y
take all the benefit extended by the government.20

18. Sachidananda, 1975, op.cite,p.111-112 (vol. I, p.101-127
(Vol=II) . —

19. L.P.,Vidyarthi and B.K.Rai, op.cit, p.443-445.

20. Nirmal Sen Gupta (ed.), 1982, op.cit,p.247.
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R

MANAGEMENT OF SCHOOL

The government managed and the Adimjati Sevak-Mandal
schools is not better because most of the teachers in such
school come from non-tribal a;eas.j It is said that they do
not have sympathetic uﬁderstanding of tribal ethos and culture
and consider Fribal children as low in intelligence and
generally uﬁeducable. However, there are a large number of
tribal teachers in mission schools where an air of sympathy
and friendiness peéva11021 'étudents pqint out that the
rétention in'Ashram school 1is high than non Ashram schools,
i.e. the school entirely managed by the government, the
magnitude of érOp out is high. Failure of\the Ashram school
has been'mainly, said to be, in financial mismanagement,
production of school not in true with the cost effective bene-
fit,.lack of sympathetic understanding of tribal culture.

Yet, the schools have been able to meet a part of educational

need of tribal‘children;22 ' ,

‘As far as the Santals are concerned, the Ashram schoels

under the names of Sanmtal Pahariya Seva Mandal has concentrated

21, Sachidananda, 1975, op.cit,p.6 (Vol.l).

22. ‘Bducating Tribals®, NIEFA, New Delhi, 1985, p.116
Pe192-217, p.236-240,
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their effort mainly on social welfare. The report of the
Sangha reveal that the work started by it émong the Oraon

and Munda since 1948 has covered all the Chotanagpur region

to spread education. There were 6 High schools, 13 Madhyamic
schools, 20 Ashram schools, 1 teacﬁer training institute, 7
Khadi and 1 prihting press while in the Santal ‘Panganas the
nunber of s@éﬁfihstitutions have not been srecified. However,
we learn from the report that the Santal Pahaﬁa Mandal establi-
'shed in 1954 has started 2 High school, 4 Madhyamic schools,

24 printing schools, 8 Hostel and 3 Khadi grandyog.23

SOCIO.ECONOMIC BACKGROUND 3

N

.\/Stﬁdies reveal that the Santal students mainly come
from average énd lower incomes bracket and majority of fheir
fathef were illiterate. However, there were good nunber of
students from‘literate fathers. And_stﬁdents who offer science
sub ject found to have an edge over their counter parts of
the arts faculty with regard to educational,background and
economic condition. Among the wonds of literate fathers the
middle school educated fathers followed by high school educated

24

fathers” " . The school students belonging to the district of

23+ Report of the Adimjati Sevék'Sangha, New Delhi,
194555, '

24. Sachidananda, 1975, op.cit,p.111.112(vol-1).
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Santal Pangana aspired from lower level of education like
secondéry and intermediate school whereas the students belong-
ing to the district of Ranchi aspired for graduation follewed
by post graduation or Ph.D and B® Tech, Nevertheless, there
were ambiltious students among Sadtais who asbired for M.B.B.S,.
followed by post—éradﬁétion and gréduationzs. Lower aspira-
tion among thé students of the Santal Pargahas may be the
realization on’the part of the students of their fathers poor
economic condition. While, higher aspiration like fathers
education, economic condition and age of the students imply

a bright future for those who attain required qualification
for high status‘in societye.

~

\‘.
It aprears that among the school going students, edu-

cation is not exclusive of educated parents but illiterate
fatheérs ward are also availing of educational opportunitiese.
. Ag far as the education of fathers were conce{ned, it was
found most of Santal students, the Oraon and Munda tribes
were from moderate economic condition. Among them both 111 i-
trate and literate féthers were equilly represented. Then it
appeared, that educational development among these tribes is

not only the exclusive of the students whose fathers are

25+ Ibid, p.113-115 (Vol-I).
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enjoying higher occupational status, but others are equally
capable 2of sending their wards:to college, Lrovided they

are moderate economically.26

It should, however, be noted in the context of modefate
economic conditiﬁn ofﬁthe studentsvthat they are depéndent
for their ed&cation on. the support provided by parent as well
as the governnént. The study further points out that the
percentage of students irrespective of tribes getting financial
support for their education exclusively from their parents or
from the government scheme was rather low. 1In other word,
the students who pursue'higher education because the parents
can help their wards financially. It appears from the study
regarding differential educational achlevement of these tribes
that the Oraoﬁ and Munda have an edge over the students belong-
ing to the Santal Panganas as far as financial and educational
background are concerned.27

Thus we finduthat socio-economic back;grbund of the
tribels is related to inequality of educational progress among .

them. The Santal who are economically better off or living

26. 1bid, p.120-123 (Vol-I), p.135-i41 (Vol-II).

27. 1Ibid, p.l125-126 (Vel I), p.133-41 (Vol-II).
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ih urban areas are more educated. In the same way, the
Oraon and Munda tribes who are economically spund, living
in urban\areas, converted to christianity have high level
of educational acﬁievenent.v It is however, significant to
note that the Santals living in urban areas have attained
somewhat similar educational level in compension with Oraon
and Munda. Since there is small percentage of Santals living
in urban areas or have better economic conditon or have
converted to christianity in conpension to the Oraon and !
Mundas, the inequality of educational opportunity is more
among the Santals. Thus, it shows that the Santals lack
educational orrortunity in compension with the Oraon and
Mundas. We have seen that there are educated Santals who
aspire of higher education and occupational achievement in

modern sectors of economy rather than agriculture..

In this context, it will be significant to find out
as to what kinds of employment are availabie to the educated
among the Santals and in what way is it linked to modern
sector of economy. 1In a-étudy of t he Munda_tribes, it is
seen that education has paved the way for individual mobilitye.
It has opened vast horizons for getting employment -for the

. . . 8
diversified occupatlons.2 Further- the study points out

28. Sachidananda, 1979, op.cit.,p.327-328.
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that education and the statutory previlege given to the
tribals gas helped in the emegence of.middle ;lass families

Qho are indistinguishable from others from the same class,

Most of them are bilingual except in deep interior of tribal
areas. Thus standard of’living can be compared with others of *
their iﬁcome'leVel.zg Thus, in the context 2f expanding

educat ional opportunity, there.  is a neéd to link education

with the kind of economy and occupational structure among

the Santals in particular and the Oraon and Mundae

290 Ibid' p.3370



. CHAPTER - IV

EDUCATION, OCCUPATIONAL CHANGE AND MOBILITY

Having discussed_.inequality of educational progress, we
proceed to examine education, occupational change and mobility
among the Santals. In this context, it would be imperative to
throw light.on the economic structure of santal society and the
changes which have taken place, in order to see the role which
education can play to bring aﬁoﬁt differentiation within a
tribe and bétween tribal communities. The question wonld arise
whether the shift from traditional to modern occupation contri-
bute to social mobility among the santals.\\Since, there is
paucity of data on any specific tribes' occupations linked to
education. We have attemﬁted,to focus maiﬁly on occupational
structure among the santals and the aSpiration of the e&ucated
tribals, and fhe kind of occupation availablé to them. We have
bresented a broad classification from the census data to draw

infevences for our discussion.

THE_CHANGING SANTAL ECONOMY:

Iraditionally, the santals weye€ cultivators. Hunting and
food-gathering supplemented their e¢omomy. The changes began
to emerge in a predominantly peasant >ciety when they were
brought under uniform administration ¢ ring the British rule

which facilitated in estal -ishing cont ct with outside world.
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Initially, the santals were employed as laboufers in the_
construction of roads and communication net work, The railways
came next which provided employment to quite a few as labourers.
The santals were also employed asforest guards and rangers
besides being employed,fbr cutting trees and processing them,
During, the two-greatrwars,'they were recruited as military.
personnel. In the meanwhile, contact with non—tribais had
brought about édverse effect on the santals. Non-tribals were
migrating to the tribal areas to settle down there. 1In this
process, some of the santals were dispossessed of their lands.
These santals consequently migrated to the North Behgal. Assam
and even t0 the north Bihar and adjoining places of santal
Parganas to work as labourer. It has been observed that the
labourers emﬁloyed ouﬁéide used fo come back to their village

and.were responsible for introducing higher stéhdard of life.

Thus, we see that there was a change of occupation primarily
self-employed cultivation to unskilled labourers in road and
railway construction, military personnels, ranges forest guard

and employment outside the region as labourers,

BDUCATION AND EARLY OCCUPATIONAL OPPORTUNITY:

. We have seen in the previous chapter, that christian mission-

aries and the government brought education to the santals, In the
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beginning the aim of formal education was to civilize the
aborigines as was understood by the missionaries‘and government
officials. Later, the missibnaries had started importing
education in vocational training suqh as bee-keeping, wearing{
shellack making, gardening etc. Thé educated santals were
enployed in teaching, preaching religion and to some other
related wdrk,',The missionaries also helped to get government
gervices for them, But such employment opportunities were
available to quite a few of the converted 3antals and to those
who had been in training schoois énd practised their crafts,
However, the converted Santals practised to a large extent
agriculture. It has, however, been observed that the improvement
in material condition and social p051tion of the educated
christians Santals had opened the eyes of thelr_non-converted

bretheren to the advantage of education .

1o Roychoudhari, 'District Gazetteers of Santal Parganas',
Bihar, 1965,

also, L.S.8. 0'Malley;'Santal Parganas - Bengal District
Gazetteers, 1910, Delhi, 1984,

also, Charulal Mukherjee, 'S$antals', Calcutta, 1962,

also, J. Tr0131, 'Bducation and Tribal Polity' in Js Troisi
'The ®antals : Readings in Trlb_a_t; Life, Vol. 5, Indien
social Igstltutg, New Delhi, 1979,
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Thus_thé . . new emplOymént opportunities brought to ﬁhe
Santals.by the missionaries and;the‘govefnment for' the educated
should be seen as movement away from the traditional occupation,
Althougb, such emplOyment were limited to quite a few Jantals,
it has implication for inequality of educational opportunity
and occupation among the S$antals; as there were large number

0f new occupations for which education was not required.

Thus it appears that differential utilization of opportunities
benefited some which has implication for the beginning of
inequality of educationdl and employmeht opportunities among

the 2antals.

~

\x
OCCUPATION AL STRUCTURE AVD CHANGE IN_ THE POST INDEPENQENCE
PERIOD:

In the post independence period, the government has taken-
special responsibility to uplift the tribals; T?e government has
‘launched'aJnumber of measures particularly in the field of

gducation and occupatiohilfbr %nstance, relaxation of qualifying
marks and reservation. Studies have pointed out that with the
growth of education among’fhe tribals in Bihar, they are being
drawn into the service and profession in large numbers, -
Develépment effort as well as the statutory pfivileges given to

the tribals have helped in the emergence of a tribal middle class’

2.  Sachidananda, 'The Changing Munda', Concept Publishing
Company, Delhi, 1979, p.337.
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Jince, we have limitation on data regarding occupationél
pursuit of the tribals in modern sector of economy. \Occupational
shift among the ﬁribals have been reflected in occupational @
distribution in rural and urban areas during the period from

1961'and 1971. For our pUrpoée, instead of nine fold classifi-
cation; a threé fold classification have been made ie. Primary,

Secondary and terfiary‘sectoro

(1) Primary sector include cultivators, agricultural labourer,
mining, quarring, stock foréstry, fishing, plantation, orchards
etc.

(2) Secondary sector consists of household industry,

manufacturing, construction and fishing. \

(3) Torfiary gector comprises of trade and commerce,

transport and other services.

These three fold classifications of occupation do not
directly throw light on relationship between education and
occupation.\ We have, therefore;“concentrated on change of
economy of the tribals into these classified occupation during
period from 1961 tq 1971, Further comparison has been made
between thé tribals and particul ar mention has been made of the
dantal tribes The following data will pr;;ent a broad occupa-

tional clasgsification of the tribes,
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OCCUPADLION AL, DISTRIBUTION IN 1961:

Table show the distribution of workers engaged in primary
sector is the highest among all’the tripes, particularlyvin
rural areas. 4bout 94%, 3.8%, and 3.40% are engaged in primary
secondary and tertiary.sector réSpectively,out of the total
workers in rural areas, While in urban areas 37.93%, 26,18%
and 36.08% are engasged in primeary, seéondary and tertiary sectors
respectively. It shows a definite shift of tribal occupatidn
from predominantly agricultural ecoﬁomy to non-agricultural
economy., |

Among the Santals 90,27%, 1.76%, and 3.15 percent respecti-
vely engaged in primary, secondary and tertiary sectors in rural
areas, whereas in urban areas 49.13%,v14.62%, 26.22% are engaged
in primary, secondary and tertiary sectors. Whlle comparing
w1th the Orans and Mundao, their reprosentatlon in tertiary
sector is more than the Santals. Among the Orans’ 94 45%, 1.56%,
-3.97%, in rural areas md 29. 13%, 21.66%, 49.17% in urban areas
are engaged in primary, secondary and teztiary sectors
reSpectlvely. Among the Mundas 95.66%, 1.41%, 2.90% 1n raral
areas and 31.95%, 25.69% and 36.20% in urban areas are engaged
in primary, secondary and tertiary sectors. However, it is
significant.to note that there i3 considerable percentage ie.
36.08% of the tribals in urban areas are engaged in tertiary
sector. It can be infered that : “ban areas offer more opportuni-

ties for employment to the tribal: in non-agricultural sector,



TABLE -

OCCUPATION AL _DISTRIBUTION IN PERCETTAGE IN RURAL _AND URBAN AREAS
AMONG SCREDULED TRIBE iN BIHAR.

15 ' 7581

COMMUN ITIES GEVERAL TRIBR SNTAL ORAOY MUN DA
OCCUPATION o - RURAL URB AN RURAL URB AN RURAL URB A RURAL URB AN
TUT AT POPULATION 37,28 13.27 17.04  33.87 14,85 18.77
TOT AL WORKER 59.42 40.44 60.25 50,22 58.35 33.88 61.26  40.01
TOTAL CULLIVALURGS T9.17 19.73 80.91 33,05 85.37 18.24 86.19 19. 48
AGRICULTURE LA4BOUR 9.63 4.50 4443 6.67 6.55 4.56 6.07 5,15
YTHG, (UARRING SLIVE-STOCK : . '

~JBELD£RY:‘ FI&E}.{ING, PLAN’:IA‘“ 49 01 13070 4093 19041 2053 6033 . 304‘0 6082
IION ORCHAR'Bs 47D ALLIBD
ACTIVITIEs,

I¥ HOUSE HOLD INDUSIRY 2. 40 2.11 1.14 0.64 0.58 1,96 0.61 2.34
oo i ANUFACTURING 0.78 18,03 0.50 11.60 0.64 14.30 0.54 18.14
IN CUN3TRUCTION ' 0.22 6.04 c.12 2.38 0.34 5,40 0.26 5.21
IN TRADE .AND COMI\TERCE ' . 0024/ 1090 ] 0008 1009 0007 2074 0014, 1044
IN TRANSPORT 0.24 5,16 0.15 4,17 0.34 8,08 0.19 4,92
OTHER SERVICES 3,27 29,02 2,92 20.96 3,53 38,35 2.57 29.84

Jource : 1561 Census .
Notes: (1) Percentage in population column is based on the total scheduled tribe population,
(2) Percentage in column is based on their respective tribals workers,

96
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OCCUPATION AL DISTRIBUTION IN 1971

Y

The fig&reS' on occupational disfribution in rural areas
show that majority of the tritals (75.03%)2€:gaged in primary
sector of economy and tertiary sector employ least percentage
of tribals ie. Q.74% and secondary sector employ 3.50% of the
total scheduled tribe workers while in urban areas secondary
sector has employed highest percentage (34.32%4) and primary sector
and tertiéry gsector employ 29.38% and 18.73% of the toal scheduled

tribe workers,

Anong the Santals 53.94%, 2.14%, and 0.43% are engaged in
primary, secondary and tertiary sectors respectively in rural
areas while in urban areas 26.28%, 33.45% and 4.41% are engaged

in primary, seéondary and tertiary sectors respectively.

While among the Orans 93.31%, 2.97%, 1.25% are engaged in
primary, secondary and tertiary sectors in rural areas and in

urban areas 26.12%, 26.00% and 19.03%.

Among the Mundas 94.77%, 2.13%, 0,79% in rural areas are

engaged in primary, secondary and tertiary sectors whereas 20.17%,

22.00% and 29.39% are in urban areas,



TABLE -

OCCUPATIONAL DISTRIBUTIOR IN PFERCENTAGE IN RURAL AND URBAN AREAS
. AMONG SCHEDULED TRIBES IN BIHAR. :

YBAR A 1971

COMMUNITIES GENERAL TRIBE SANTAL " ORAON o MUN DA
OCCUPATION 3 - RURAL  URBAY ~ RURAL  URBAN RURAL . _URBMN RURAT,  URBMN
TOTAL POPULATION 57.29 18.60 . 17.41  25.77 14.22 17. 47
TULAL WORKER 34.85 32.84 35.75 34.67 31.92 . 31.34 34.22 35,04
TOTAL ?CULTIVATORS 63.92 12.92 23,63 - 8.55 68,02 10.51 73.90 . 6.88
A*RICULTURE LABOUR 9.98 15.13 28.85 16.51 24.47 14.85 20.27 11.18

. iNG, QUARRING SLIVE-STOCK, | |
© FORESTRY, FISEING, PLANTAT- 1,13 1.23 1446 1.22 0.82 - 1.56 0.60 1,11
ION ORCEAR'DS AND ALLIED ' |
ACTIVITIES, A
IN HOUSE HOLD INDUSTRY 0.99 12.51 1.76 15.42 0.76 7.12 0.91 16.65
IN MANUFACTURING : 1.43 -1049 0.16 0.56 0.19 1.05 0.24 0.78
IN CONSIRUCTION 1.08  19.32 0.22  17.47  1.84  17.83 0.98  15.57
IN TRADE AND COMMERCE 0,12 8.32  0.08 8.24 0.22  5.83 0.16 15.52
IN TRAN SPORT ' 0.11 2.80 0.05 0.93 0.12 3.58 0.04 3,01
UTHER SBEVICES "0.51 - 8.61 0,30 4441 0.91 9,62 0.50  10.86

ource : 1971 Census

Notes: (1)‘Percentage in porulation column is based on the total scheduled tribe population.
(2) Percentage in column is based on their respective tribals workers.

84
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Thus, we see that overwhelming majority of the tribal
workers are engaged in primary sector. However,it is signifi-
cant to note that there has been considerable percentage of
' tribals engaged in secondary and tertiary sectors. The percen-
fage of workers employed in urban areas among the tribes is more
than the rural areas. Moreover, there is somewhat uniform pattern
among the tribes engaged in secondary and tertiary sectors.

It implies that urban areas offer more non-ggricultural employ-

ment than the rural areas,

In this context of occupational shift among the tribes from
agricultural employment to non-agricultural employment, we will
focus on the aspiration of the educatéd and “the employment

Opportunities_available in rural areas and urban areas.

OCCUP ATION AL ASPIRATION AMONG THE TRIBES:

Among the educated it may be assumed that choice of
occupation would depend to a large extént,on their perceived

advantage and disadvantage of occupation. 4 study conducted

3

by ®achidenanda” among college and school going students in

3. .SaChidananda 'EdUCatiOn amoh 80 & <’TéT i Bih 4 1 S
sponsored stﬁdy, Patna, 1975’8p. . 3 n . ar C33R
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Bihar reveals that educated tribals want to enter into modern
occupation than enter into traditional occupation., PFurther the
study reveals that majority of the students prefervgqvernment
service and the self—employment.type of work is least prefered.
As regards awarness of the reserved post meant for scheduled

trives, the majority of students are completely ignorant of such

facilities?

"The following table on percentage distribution of students
and their oOccupation aSpiratiQh by strata, encouragement and
economic condition may givé,difference of occupational aspiration
between the tribes.

N

Percentage Distribution of students and their occupational

Aspiration by strata, Encouragement and Bconomic condition.

4, Op. cit., p.16-17.



TABLE

OCCUP ATION AL,_ASPIRATION
 STRATA PROFESSIONAL TEACHERS 30CTAL SOLDIER FARMERS DRIVER
- | WORK . . GRAMSEVAK POLITICAL POLICE B MECEANIC -
NUR 38 WORKER GOVT. ARTISAT
- CLERK OFFICER. ~
TYPIST, s
RANCHI 32,7 59.7 . 100.0 64.1 66,7 33.3
SANTAL PARGANAS 18.2 1304 0.0 5.1 16.7 0.0
ENCOURAS BMENT 67.3 63.9 66.7 74,4 16.7  66.7
PARENTS 1643 16.0 16,7 20.5 66.7 33,3
Bo0eTTE /5T 5L ER 4.1 0.0 0.0 0.0 0.0 0.0
UNCLE | 10,2 18.5 0.0 5.1 16,7 - 0.0
OTHERS 2.0 0.8 16.7 0.0 0.0 0.0
v RBSPONST 0.0 0.8 7 0.0 0.0 0.0 0.0
ECONOMIC CONDITION 18. 4 5.0 0.0 5.1 33,3 33,3
COMTFORTABLE | 5 o
DIFFICULT 42.9 64.7 100.0 61.5 50.0 33,73
Souwurce, -

Sachiclanada, 1975



The figure shows that government service is most prefered.
Jince governqent jobs ensure security, agsured fu?ure etc, It
is their preference and by their parents. Nontheless, it is
seen that the respondents who would enter into occupation like
that of a teacher, etc or_social/practical work or government
" services have illiferaéé fathers or have taken the diwvision on
their own accord or reveal low level of aSpiration? A study on
the Santal tribes also show that even in a purely agricultural
" community the aspiration were high for education. The parents

wanter their children to take up modern occupation rather than

engage in agriculture?

OCCUPATION AL OPPORTINITY: N

V,The:Chatanagbur region is characteriged by industrialization
whiéh provide opportunities in non-agricultural occupation
particular1& to the eduéated. But the growfh of industries have
been ébgfined to certain pockets mainly Rancﬁi, Jamehedpur and

Dhanbad. The Samtal Parganas lacked industrialization and small

5e Op. cit., p. 118

6. Srivastava, et al, 'Bducation and Economic Condition and
Bonployment Position of Eighteen Trives, NCERT, New Delhi,
1971, p.45-—47-
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industries are least deveIOped? It would, therefore, important
to analyse inter-tribe occupational opportunity in\the context
of industrialization and urbanization of the region? It appesrs
that industrialization and ﬁrbanizatipn has benefitéd only a
section of the tribals who could attain required educational
qualification. - For example, the following figure will give an
idea of the opportunities available to the tribals in an

industrial complex4

TOTAL PERMANENT EMPLOYEE AT TISCO 43 ON 1.4.1981.

- CATEGORIES TOTAL SCHEDULED TRIBE

. Managerial 16 (0.20)
Jupervisors - 60 (0.71)
Skilled R | 869 (11.10)
Semi-skilled 1,050 (13.80)
Unskilled 5,568 (71.14)
Ministerial 64 (0.81) |
Others 170 (2.17) ¢
Total 7,827 (21.41)
Notes: 1. Percentage of total 3T is based on total employee
2 éiiézgggée'in column is based on their respective
totals. ' ‘

3. Figure in parenthesis in@ipate‘bercentage.

7. Himanshu Shekhar Choudhari, 'Underdevelopment and Tribal
Movement in Santal Parganas and Chotanagrur, Unpublished
dissertation, JNU, New Delhi, 1982, p.9.

8. Jachidananda & B.B. Mandal, *Industrialization and $cial
Di?grganization', Concept Pu lishing Company, New Delhi, 1985,
P 1<, ' _ .



The above figure is:based on.the core areas with a rédius of

5 km of'the»indust;ial set up covers beyond 10 km. have been

considered. It shows that large numbers of tribals ére employed
as unskilled labour. There are quite a few of them who have been
able t0 get employment in sSkilled, semi-skilled employment.9

Numerous studies have pointed out that the tribals are strongly
attached to agriculture, and their traditional mode of living.

The Oraons with only 5 pércent of théir total povulation living

in urban areas rank the highest of all the tribals in the degree

of urbanization. #4mong the Santals the most numerousltribes

10

99 percent $kil1l live in villages. On the whole, almost 92 percent

of the tribals are in semi-skilled and unskilled job which in
: AN
many cases on contract basis, thereby depriving them even of the

status of a worker. -Further in Jamshedpur 80 percent of unskilled
labour force were from among the Santals. Similarly among the
Orans and Mundas, the unskilled lsbour force wére to the tune of

45 percent and 38 percent respectively in Hatiya industrial complex.
Woman mostly engaged themselves in household and 'lower grade

occupation. Out of the total tribal women in the industrial complex

only 5 percent were in clerical post‘]1

9.  Op. cit., p.11-13. -

10. Nirmal Sengupta (ed), 1982, Op. cit.
11. Sachidananda & B.B. Mandal, 1985, Op. cit., p. 7-90
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In Sental Parganas, whatever little opportunity are created,
the appointment’ are made by the state government. ft has been
observed that the state government . ~ seldom notify the
vacancies. To goia little further, very few of the unemployed
go in for registration at 'the émployment‘exchange. As early as
in 1961, there weré 79.5 percent of new entrants to employment
exchange who waﬁfed non-agricultural occupation. 1In fact, the
digtrict is too vast and peoyple toq poor to come to the district
capital to get registered themselves. Bven then we find that in
1962, therelwere 1,105 Matric, 258 I.4., and 121 graduates
registered themselves in which 94 matric; 9 I.4.; and 9 graduatésﬁ
were employed women sSeldom get themselves ragistorpd for employ-
ment. It shows that even for the:gﬁﬁﬁer of educated, employment
in the district is not available. The educated mostly prefer
government services. While the state government seldom notify
§be vacancies to the employment exchange, the Central government

- could not i}ovide permanent jobs, unemployment and uhderemployment

is rampant in the dlstrictl2

In the context of tribals, Srivastava mention that the
avenues ofvemployment were in the tribals areas were limited

mainly to the school, block office and the Panchayat. Thus avenues

12. Roychoudhari, 'District Gazetteers of Santal Parganas'
Bihar, 1965°
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for educated persons are limited and they go to urban areas to

seek employment]3

Migration of the $antals, it has been observed,

skill continuous as they seek employment outside the district.
Sachidananda notes that even for the limited number of jobs in
the tribal areas, the tribals are denied employment for some or

other reason.? 'ﬁot only this, in no category of services the
post reserved for the scheduled tribes candidates have been

" completely filled. It is oﬁly in the class IV services that
more than eighg/perceht ofvthe scheduled tribes seats have been

filied., Thus wide discrepencies exists between the posts

snnounced and finally filled by the employing agencieso15
. AN

Having described the aspiration of educated and the employ-

ment opportunities and the constraints to get employment outside
the traditional occupation seem t0 be linked to the kind of
.develbﬁﬁent in the region. Jome pockets in fhe‘region are highly
developed with all the modern amenities where thus are regions
which have been left behind. Thus development process have

benefited some tribals positively. It has been observed that

13, JSrivastava, et.al., 1971, Op. cit,
14, Sachidananda, 'The ‘I'ribal $ituation in Bihar', in .3achidananda
'Tribal Situation in India, IIA3, Zimla, 1972, p. 11.

15. India, Report of the Commissioner of 3C & 3T, Govt. of India,
Manager Publication, New Delhi, 1974-75; 1979-80 & 1980-81.
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education, industralization and urbenization has paved the way
to individual social mobility. "It has opened vast horizon for
getting emplbyment and for the diversified emplgyment. Those
who receive education rise in the esteem of their fellow man and
acquire social étatus. Vertical mobility unknown im tribal

gociety came to be seen as an established norms]6

Further,
education among the tribals also led to the emergence of a tribal
middle class. - Its ranks were swelled by educated tribals from
government services or from profession like teéching, medicines

and law]7

On the other hand, the importance of industrialization and
urbanization has confined to the areas whicb are closer to
industrial cémplex and 1ife in the interior éreas continued to
be much as beforé. Thus the unskilled labour in urban areas or.
tbefe who are employed in lower range of employment pyramid, have
4no doubt moved away from agricultural econouy but such shift may
vnot poé;ibly turned as vertical mobility. Thus; there are
eduéatéd tribals who are moving up the occuﬁational hierachywhile
a large number shifting to non-agricultural occupation as unskilled

1 abourer.

16, Sachidananda, 'The Changing Munda', Concept Publishing Co.,
New Delhi, 1979, p.327-333,

17. .Sachidananda and B.B. Mandal, 1985, Op. cit., p.14.
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SUMMARY AND CONCLUSION

A review of data in the previous chapters has offered
us a profile of the scheduled tribes along the three
dimensions of religidn, socio-economic background and
type of school attendant. It focusses on the
institutional'arrangements as the exist among the
scheduled tf&bes specially Santaié¢ and trkies to
explain thé reasons for their low educational achieve-

ment and consequently low occupational mobility.

Education in the past was imparted in

an informal manner among the tribes and such an
gducation was very c%osely linked to the \Bocio-économic
neeg of thecnww«huq¢&80cial life among the tr;bals wasg
marked by 'mechanical solidarity'. By the middle of:the
nineteenth century certain stréy initiatives were taken
by @hristian Missionaries to promote education among the
scheduled tribes. This was supplemented by  Governmental

nelp and in many cases by local initiative.

Turning to the Santals one finds that
it was governménaél hg&@‘ and missionery backihg which
led to the spread of gducafioq but-;é seen earlier the
agencies for the spread of education among the Oraons

and Mundas were numerous. This was compdunded by the



' fact that even in terms of gudlitative educetion

it was the Mundas and Oraons who were doing well.

The Chriétian Missionaries damindars and Bri%ish
Government showed a lot of ingerest in the  spread

of education. Consequently the. number of }schools’

and scholars ‘gradually increased. This trend conti -

bués to be present in the post-tkAdependence era

also e

In the case of Santals however, the progress
was neither rapid nor very”remarkable. As far as the
percéntage'of studeﬁts is concerned they are significantly
higher among the liundas and Oraons. when comp;red with

the Santals. In the field of technicai\education also

the Santals lag behind. Even in post-graduation they
form less than half percent of the total poét graduate
students unlike tﬁe former who are represented .. ~atlall
level of education. The Santals who made a late |
start when compared with the other two tribes continue
to take the back seat iﬁ the post independence period.
.The present thus does not operate in isolation but has

conthuity in time snd space.

A whole host of complex factors are-
respomsible for the low level of educational attainment

of the tribals in general and t e Santals in particular



when compared with the Mundas and @raons.

Thus Chhotanagpur with its industrialisatfion
produced conducive conditions for educational-expansion
when cémpared4to Santal paraganas which was characterized

by under-development and low level of acculturation.

Since the Christian Missionaries weré more
active among the Mundas amd Oraons than the Santals
they had better access to the tribal childeen of these
two communities who were subjected to disciplined
socialisation and training. .This in turn had an
effect on the educational achievement of Mundas and

\\_
Oraons ¥ista-vis the Santals.

The kind of school i.e. Ashram/non Ashram
and their management has also produced different results,
Asﬁram schools being more among the Mundas and Orsons
the rate of tetention and consequently educationsl =

attainment is also high when compared to the Santals.

The socio-economic background of the
Mundas and Oraons is also better_gompared to the Santals.
and this in tirn led to inequalities in educational
progress. This is not to say that the Santals in

.*thewmxhnn, areas have ndt fared well. Infact Santals

regiding in urban areas have attained educationai standards

comparable to Mundas and “raons. One can thus'derive

70



that it is inequality of educattonal opportunity which
hinders the Santals from achieving in the educational

arena.

. While there is no doubt about the progress

mede by the Sahtals;Mundas and Oreons in the field of
<_educatioh ;:,thé proportionate literacy and education

As far below the state avarage. Of course there has been
an impressive 1increase in the enrolment rate of 8he
Santals in primary schools éhd in both rurél and urban
areas but they still lag behind at all levels of
eddcation.

v AN
In view'of the 16w41eV6136f“iitédey‘f"“;
ﬁhéeeéaéé%foﬁfgﬁﬁng these-tFibes especilally among the
Santals tribes we would like to summarise the following
keeping in mind the review of the literaturés, the
literature on education with regard to Santal, Munda

and Oraon tribes. —

I. Christlan Missionaries have been more active among
the Munda and Oraon in spreading education . The percentage
of Christians among the Mundas and Oraons is considerable

~——

compared to the Santhalvtribe . Therefore the percentage'

of'lite:ata-and educated among these tribes is signfficantly

higho
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II. It is alleged that the culturally dominant tribes in -
Ranchi district derive all the bendfits extenddd by the

Government ‘. Urbanization here seems to become important.

I1I. The teaches have no sympathetic understanding of
tribal ethos and culture and consider the tribals low in

intelligence snd generally uneducéble.

Iv. Tﬁe coverage of Ashram School is limited in the Bantal
paraganas whereas there are more such schools in Chhéta nagpur
Thus the typé of schools appears to be important in deter-
mining educational level§.The retention rate in Ashram

schools éppear to be more in number'than the non=Ashram

School where fhe_drop.out rate is mearly ‘Qs Percent as

compared to the former whose drop out rate is only 32 percent .

But it 1s significant to note that in the subsequent
stages of education, there was no drop out. The Santals
students formed negligible percetage in 3helAShram Schools of
Santal Farganas.

V. The enrolment of these tribes at primary school
is quite satisfactory but nas we move to higher educétional
levels inequality of educational opportunity increases

sharply.

VI. Educational Development among these tribes 1s not

only¥ exclusive of the parents ¢« 1joying high occupational
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status but moderate income parents are equally sending
their wards for schooling. Such moderate 15come sgudents
however, are equally dependent on parental and govern-
mental aésistance. Further , it appears from the
differential achievement of these tribes, that the

Oraons and”Mﬁndas have an edge over the students belonging

to Santal Paraganas as far as financial and educational

background $s8 concerned.

ViIl. The students who offer Science subjects have
an edge over their counter parts in arts subject with

regard to educatianal and economic background.

~ -

\,

-

VIII. Lower level of aspiration in education
occupation are found ¢o be related to educational background

and sound economic conditions.

IX. Studies have revealed that the Santals are not
sound economically. So,-1t appears to be nne of thé many'

reasons flor thelir léw level educational achievement.

X. A majority of Santals are living in reiatively
undeedevelop regions while a majority 6f the Oraons and
Mundas are living in'developed regions. In such a situation,
it . Js likely that the traditional pattern 6f living

looses 1ts 4importance. Hence the literacy and educationsl



‘%evelopment among these tribes 1s more in urban areas

than in rural areas.

1

XI. Even in urban areas, factors such ss educatioqal
ba ckground,Christianity and Sound economic conditions

influenced educatipnsl achievement.

Thus inequality of educational opportunity
is considerably influenced by econmmic factors (term
based social class differences and value systems. )
Thus 1t would be a worthwhile exercise to undertake
further studies so as to see in what way class composition
(income variéble) and value system (may be religious
belief) éontribute to differential educational attainment,
irrespective of tribal communities; This\will help in

initiating measures which can reduce class differences.

- We have exampned eaflier that there were
considerable occupatinnal changes fpom traditional
agricultural occupations:s But the percéktage of tribals
employed in such obcupations requiring educational
qualifications were limited to some sectimns of the
tribals only. A large majority of them were unskilled
employees. However, we have seen a trend in which the'
Santals were Mreaking améy from traditional oﬁcupations-
from 4 soclety based on undifferentiated econohy

to specialiseddivision of labour.

74



75

In the post'independent period, we find only a
very small proportion of tribes in the serviég-sector and
their edudﬁtional mobility}is slow. It seems that
educatinonal and occupational mobility are related to each
other. 1In the absence of data, we hgve used broad
occupational categories to determine the status of tribes
which have been,further substantiated by studies on
these tribeé: As far as intertribe variation is
concerned the Oraog and Mundas are‘more in service sgectors
than the éanﬁels, in both urban and rursl areas. Further
the percentage of 11teracy and educationgl level in urban
arcas smong the Santals is more than in rural areas.
A.similar trend is obtained among the Oraon and Munda tribes.
This however, does not imply that tribals coming from
illiterate and economical ly .unsound families do not figure

in modern occupations. But theim num»ers, as 1t appears ,

is very less.

The studies in_ @Ghapter 5 sho& that industrially
influenced villaged and tribes who have migrated to urban

areas are generally employed in unskilled occupations.
However, there is a considerable amBunt of'change'in'

their occupational structurés and other spheres of economic
activity. Further, a majority of stud@nts préferr*z
Government serviées: and self employment 1s least preferred.

As regards awarenesgeQf the reservweid posts, a majority of the



students are completely ignorant of such facilities. Yet
there were students whose fathers wefa illiterate and
from unsound économic backgrounds entering lnto modern

occupations.

On the whoie, %he perceniage engaged 1n service
sectors is péspertionately less than the populatinn
.engaged in traditional sectors. It is significant to
note that the perfentage in agriculture : R,
work have 1ncréased since they do ndt_require ~education
while at the same tim the proportion engaged in service
sectors have reduced in both urban andrrural areas.

| N

we have seem’ that the process of land allenfition
of the tribalé in the Bantal: Paraganes and Chotta-
nagpur area has been going on as early as the 19th
century. 1t was during this time that the ownership
of the land was a status symbol. With the onset of
industrialisation , extensive mining end establishment of
hydro electric_projects'there followed a process of
acculturation of tribals and migration. These were unsulted

to the tribal socio-economic life. Consequently, they

were employed as unskilded labourers in the service sector.

Nityanand Dasp 1969, p.3, writes that a national policy to
settle displayed tribals due to development®lprprojects

is oVerdue. He further adds that : 1 A1l India Study 1s nece-
ssary to fathom the d‘ aension of :his problem.
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Even those sections of tribals who own land and m;g;ate
seasonally are poor and unskilled labourers: Tﬁé ;igsionapieg
brought education to the tribals which he@ped in the

growth of a middle class among the tribes;f‘After inde-
pendence, some of the tribals have been able to take

to modern océupations. Since the guantum of status mobi-
.lity such Ss[ Eusiness, sanskritisation process etc.

are blocked modern occupation remains the maln avenue

of status enhancement. This, it is expected will further
equipped the tribals to locate their position and consciously
comtribute to the development of the whole society.
Aspirations for employment amohg the educgted tribals

is high but empleyment opportunity especiéily in the

tribal villages are limited. Where there are employment
opportunitieé in the government they are dehyed employment
due to some or the other reason. Moreover! the percentage
of tfigals in higher education is considerably lew.

Even among educated tribals unemployment i's rampant.

Sachidananda, 1972, F.178, According to Sachidanda
industrialisation and organisation have not benefited the
tribéls to an appreciable axtent,;g the matter of
employment their claims have been skipped over. Althaugh they
had to give up their hbme and hearth, an alternatively

employment was not given.
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It appears that the situstion which has emarg?d in the
tribal aréas of Eihar has' aggrexated inequalities

between tribals and :non-tribals. Since 1t geems that

the tribal groups have been gxperiencing similar

conditions Sen Gupta writes = that the middle class
that develﬁped,outlof the tribal groups are not yet

cut off from their primordial loyalties. Education has

not brought about differentiation to a point of complete

alienation from one staatum.to another.

In the absence of data we would not like to
generalise further. However, weé can assume that class
identity has been weskened by the fact tﬁ;t the basts
for one's allocation to a given class appears to be one 's

ascribe tribe.

.y Moreover, this phenomena should be seem
in a democratic,politfcal and pluralisti9 pepspective

of the Indian sub centinent. The tribals had to face

land alienation.and 182> phase of social discription

in the course of breaking away from traditional occupations

leading to uneéployment and unfair competition wifh the

other migrants in the labour market. Thts lead to politically

SeCe Dubey 1969 , p.3 writes that the politicisation of
tribals iq a sense,is a natural and logical culmination

of the democratic processg.’
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conscious tribal communities which have taken up the

 challenge-.and have prepgred themselves to provide

leadership to their innocent tribal brethren.

Araﬁind N.Das writes that a thrid face of such leadérship
is emerging thch{is logicallyxmotivated-and extremely
sophisticated.lts cadres are not the archetypal

simple forest dwellers but students and youth in urban
and industrial areas. 1t is bringing different tribal

groups on a single platform.

What we hewe attempted in the sgbove study is
merely to pinpoiht the nume2rous variables which influence
educational achievement and cbcup&@innal.aspirations.
The preéent study is by no means exhaustive. It glves
cartain broasd parameters of the Santel tribe while comparing
them with the Mundas and Oracws Takiag education as the
major poiht-of departure we should zttempt at mycrostudies
of partiéular tribes which will then indicate the influence
of education on their scéio-economic stafus and vise-versa.
Such insgghts.may help develop:d an All India Perspective
of tribal educationlénd may thus help planners in bolicy-
making. -

Das, N.Apvind, Times of Indis 10th November 1987.
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