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Researches focussing on the effective leadership
style reveal that the:cageern of the leader is either
the task or Suman relations. Both may prove to be. effect-
ive or ineffective contingent on the situation in which
a leader has to function. The present study uses three
Leadership Styles (authoritarian, nurturant-taskmaster
 and ﬁartigipative) and attempts to identify en effective
style in the contexi{ of higha: education and if it relates
to the intellectual commitment, past achievement and future
aspiration of students. One hunired and forty scieﬁce
students of Hansraj College, Delhi University, Delhi,
constituted the samples Thirty eight teachers were identi-
fied as effective teachers by the students. Data was
6btained on student's perceptions of leadership style |
of teachers (independent variable), students® intellectual
commitmént, past achievement, future aspirations (dependent
variable), personality characteristic, vﬁiues, achievemeht
values, interest, college environment, background informat-
ion, significant other image (mediating variables) and self~
perception of style by teachers. An analysis of data
using step-wise regression analysis showed the effectiveness
of the nurturant - taskmaster style in relation to

intellectual commitment (r = .24, p/ .01). The authoritarian



and participative styleé as such, did not prove to be
effective in raising the commitment of students. An
 ineclusion of nediating variables (personality, value,
achievement value, interest, college environment,
significant other image, background information) with
leadérship style increased their predictability comsider-
| ably. Leadership styles did not explain the past .
achievement and future aspiration of the students
significantly either above or alongwith the mediating'
variablesm The self-perception of teachers corraborated

with the effective styles perceived by students.



CHAPTER = I

INTRODUCTION



"The destiny of India is now being shaped
in her classrooms. This, we believe, is

no more f@betorie... it is education that T
determines the level of prosperity,

/

welfare and security of people.”

Nothing can describe better the dreams and plans
of the early Indian éﬁucationists in the post Independent
India than this opening line of the Report of the In&ian
Education Commission.

Edﬁcation was conceived of as an investment in
mapnkind which should yield higher individual and social
returns. Education was a probable tool to develop human
resources, a prerequisite to better utilization of
physical resources. Therefore, educational planners and
politicians rushed for schemes of educational expansion
which could provide treined manpower. The kind of man-
power needed ror the kind of society became a secondary
issue, 4As Dore (1976) comments, the concern of planners
and administrators was less with the question of how to
teach farmers, fishermen and petiy traders to be better
farméra, fishermen and petty traders. fTheir concern was
with producing in the’shortest possible time, men to meet
“the demands for modern expertise civil engineers, factory



managers, architects, doctors, accountants, teachers.

Such awerugmphasia on specialists resulted in a
rush for schooling, uni#ersity education end modern
sector employment. Bducation explosion was the obvious
outcome and exactly that happened. Over the years the
nunber of pupils in schools and colleges has gone on
increasing making a break-through on the resources of
the country. Today, the situation is such that these
. institutions 4o not have either the oapadity t0 coﬁe with
the student inflation as it is or to expand.i Overcrowding
in institutions has resulted in & decline in quality which
coupled with 'educated unemployment' problem has taken a
very serious turn, giving way to qualification escalation
or certificate devaluation. The c¢lerigal job for which,
a few years ago, mere graduation was the normal requirement,
now tends to select an M.A. or even a higher certificate
holder for the same job. The reason is not that B.A.'s
are not capable of the job, ﬁut that the number of
certificate achievers grows far larger than the number of

clerkships that are available.

The prospective unemployment, inspite of the
‘required qualification, is giving rise to anticipatory
frustration among our students. But, there is yet
another aspect of the problem. In the process of quali-

fication acquisition, the pupil is concerned not with
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maétery, but with being certified as having mastered.
The knowledge that he gains is not for its own sake, but
the once~and~for-all purpose of reproducing it in the
examination. Further, the learning and reproducing is
ell just a straight mesns to an end, the end of getting
a ce?tificate, which i a passport to a coveted job, a
status, an income, all of which is soquired without any
aptitude and commitment. |

It ie not only in the developing countries that
such state of affairs prevails in education. Contemplate
ing the state of British Universities, Lord Robbins writes -
"It would be gquite unrealistic to ignore the presence in
the enlerged higher education population, of a number of
. young people who are there simply because friende or

//

parents have given them to understand that it is the right
thing to do, but who yet lack the motive to exploit the
opportunity once they have arrived." (Financial Times,

21 mgust 1971).

The diffarénee between actual education and quali-
fication related certification is a difference in what is
- now fashionably, called the *hidden curriculum'. What
the educaitor is saying implicitly - and sometimes explicitly
~ t0 his pupil i8 : "learn this or you will not become a
- good doetor; a skilful carpenter; a fully developed human
being; & good useful citizen; you will not know how to
earn your living, you will not be able to appreciate the
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higher pleasures of art or poetry.” What the qualifier
says t0 his pupils is : "learn this or you will not get
chance to'be a doctor or a carpenter, nobody will give

you a living." The first appeals to the inner standards
of conscience and promises self-achievement and fulfilment;
the second invokes external arbiters, threatens exclusion,
and evokes anxiety. The first preserves the teacher -
pupil relation as sound and complete in itself; the second‘
makes both dependent om the tyranny of the examiners.

Maslow (1973) one of the most eloquent and humane
of psychologists, has tried to illustrate the difference
between the two through his characterization of the
contrast between self-actualizing activity and activity
which merely fuifila lower level deficiency needs. To
Maslow in a self-actualizing activity "+..gratification
breeds increased\rather than decreased motivation, heigh-
tened rather than lessened excitemeﬁt; The appetites
become intensified and heightened. They grow upon them-
selves and inatéad of wanting less and léas, such a person
wants ﬁéfe énd'more of, for instence, education.® Whereas
deficiency - ‘motivated man, whose need (esg. for a
certificate) cen oniy be aatisfied from outside, "...cannot
be said. to be governing himself. or in control of his own
fate, He mst be beholden to the sources of supply of
| needed gratifications ess he must adapt and adjust by
ehanging himself to £it the external situation., He is the
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dependent variable : the environment is the fixed indepen-

dent variable."

VIERNATIVE MO VEMENT

The issue is,if it caaﬁot be avoided, find adequate
ways of facing it. In fact, educationists have been
squarely trying to confront this issue over last few
years. Illich (1971) proposed a complete abolition of
schools in his 'Deschooling Society'. Reimer (1971) in
‘'his 'School is Dead : Alternatives in BEducation' voiced
somewhat similar views. Both Illich and Reimer, perhaps
thought that thé whole concept 0f compulsory schooling is
an affront to individual liberty. They suggest three
prerequisites to the alternatives :

1+ Learning from work instead of learning by
rote during fixed hours in schools.

2+ Access to suitably matched peers - someone

© t0 share the learning experience; someone
with whom to give and take the stimulus to
learn.

3. The educational specialists, who can help the
people select the materials most suitable to
their talents, ocharacter and availability.

Dore, however, does not vote for deschooling of

society. Instead he presents alternatives which give

preference to vocational <training and selection for
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job on the basis of aptitude. His alternatives, therefore,

are 3

1+ Start careers earlier -~ around the ages
of 15-17 doing as much of the selection
as possible within work organisations,
and transforming all tertiary education
and training into in-career learning,
either part-time or full~time, in special
educational institutions.

2. At all points where there has to be
selection ~ avoid using learning achie-
vement tests; whether the altermative
be aptitude tests, lotteries or special
tests, the essential thing is that they

be tests which cannot be crammed for.

Support for alternativeé like informal and non=-
formal systems of education has also emerged in India
(Raik, 1975). These alternatives appear t0 be very
iméginative and chéllenging. But many of these alter-
“natives when analyzed for their operational value seem
t0 suit the developed countries only which have the
means and method to materialize them. In the developing
countries, however, where adult illiteracy rates are
higher, channels of educating masses are limited, socio~
economic conditions are difficult, political will becomes
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important. In these societies more than half of the
population views education as only a means of getting
a salaried employment, This is a formidsble situation.

What is required is a drastic ehange in the
a&titude of the people primary to the change in the
content of education. This places great importance
and responsibility on the role of the teacher, be the
system formal, informal, non~formal, who can relate
education to the needs of the masses. To take the
objective\ofrnatiOnal development as envisaged by
Bducatién Commission, as an example, it is important
for the leamdership in education to felate the content
of education to the socio-economic aspects of develop~
ment, on the one hand, and the qualitative needs of a
man's life, on the other. Rightly educationists like,
Mathur (1970), Sen (1971), Nalk (1975) and Singhal (1977)
feel that no change in our system of education can be
affected without e inflow of steady and effective
teachers who have to assume active leadership roles in
the reconstruction work. It is gquite obvious that the
teacher is the real educational practitioner who should
be recognised as the valid éapirant for effective
leadership in educational matters. Unless such leadership
emerges in §1enty at all levels of edueation, the scene



0f education may not improve.

| In the area of higher education, amother difficulty
emerges from the fact that although it is clear that
colleges and universities have a core need of good
teachers as effective leaders, the evaluation of effective~
ness remaing difficult beecause of the intangible nature
of the work of colleges. ZIXducation need %0 be viewed . -
as & dynanic éroceSs, vwhere the teacher as lepder is
cohtinnally faced with a géaap of personalities who bring
with them academic identity, life-style, vocationmal,
financial and health problems - all of which are to be
geén in the context of a wider social milieu., The nature
of the social envirohment itselft changes-af different
points of {time.

With the changed yeréeption of situation in
colleges and universitiles, there ié need for teachers who
écknowleﬁge the central importance of students and accept
. the fact that a new type of student in the classroom not
only demands, but needs a aiirerent type of education.
It is a ehﬁllenge for the teacher to sense the need of
his students and to either provide for these needs or
rechannelize them»depending on the needs of the environment.

The essential constituent that has t0 be taken
note of in this connection is what determines the effective-

ness 0f a teacher in relation to what he can do to the |
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student. The interaction process between the teacher

and student seems to be the c¢rux and has to be taken
cognizance of in planning any change« In the absence of
other imperatives, research in the field of higher
education in India needs to determine whether g particular
style of funectioning makes a teacher more competent to
bring about certain desirable changes in the men#al set

up of his stuients, and if so ways should be identifiea\
of reinforcing it during the process of education.

FRESENT STUDY

It ie within this educational context that the
present study takes into cognizance the need of discovering
and identifying effective styles for teachers which may
help alter the current state of affairs in which students
feel increasingly alienated and teachers f£ind fhemselves
as mere mechaniged instructors. It is belleved that given
the effective teacher style, learning maﬁ“becnme a pelf-
actualising activity for students rather than a mechanical
process of getting a certificate for & job, The emphasis
on effective teacher style may also disillusion against
the fact that & teacher who hae the highest certificate
to his credit is not necessarily the most effective
teacher. IExisting research evidenee also suggeét that
the teacher whom the studente comsider o0 be effective
is not the one with the maximum publication work and
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research experience, but one who knows how to coavey
his,subseat and ideas to the students and who shows
interest in their academic work and development, With
such a teacher, the students are not only likely to be
more involved 8o far as their work is oconcerned but

their commitment may also enhance with time.

0f course, the above statements shall be bound by
the set of following assumptions : -

1. Different teachers have different personality
make-ups andi have gone through different
socializing processes leading to difference
in their interactiorn styles with students
and others. |

2. Students also as individuals differ in their
personality make-ups and socialization
experiences, because of which they use
different criteria of teacher effectiveness.

3+ Difference in teacher's functioning may also
og¢cur because of different working eonditions,
that 1s, difference in the school, college

" and university environments. This mey also
lead to difference in the student expectations.

_ Given these methodological constraintas and the need
of finding a@propriaée leadership in education, sn attempt
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is made in the present study to identify the most
effective teacher style in the eollege context which may
be closely related to the intellectual commitment of
studenﬁs and may point out the'ways of tapping diverse
areas of growth and funetiaging linked to teacher
leadership styles. This may also help in its long term
perspéetive in esteblishing éffeeﬁive-teaaherwtraining
pragramée# in the context of higher e&ﬁeation and provide
a means of bringing {eachers and stua&nt8 together to
\waak as a unit in aéhieving higher individual and social

returns.
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CBAPTER -~ II

THEORETICAL BACKGROUND AND RELATED STUDIES



WHO 15 A IEADER

The question who is a leader has been variously
‘answered depending upon the particular focus and interesi

of the investigator.

Ihe Trait Approach

In earliest researches on leadership, the search
was often directed towards physical and constitutional
factors, intelligence and personality traits. Numerous
studies show that leaders eomﬁarea to non-leaders are
more intelligent (Gibb - 1947, Mann 1959), have greater
self-confidence (Richardson and Hanawalt 1955), self=-
assurance and self«knowledge (Cox 1.926) eand have better
.personality integration (Mann 1959). Leaders were found
to be more extroverts and sociable (Mann 1959) and
‘moderately equalitarian in personality (Bass 1954).

The Group Approach

~ Stogdill (1948) in his review, which is considered
classical in exposing the futility of the controversy over
leadership traits, gives a new direction to the leadership
research. He asserts that search for the leasdership
components in physical characteristics and personality
traits is s miedirected one. Leadership is a group and
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particularly organisational phenomenon. Individuals join
together to form a group whenever they have common needs
and goals which require co~ordinated and joint endeavours
on the part of the group members. As soon as & group is
formed, depending upon the nature of the goals and the
characteristics of the group members, the person who is
perceived to be the most eapable for realizing the group-
goals and keeping thé membe:s together is assigned the
posiﬁienlof & leader.

\

The Situational A

Sthdill'a work led to the emergence of the situat~
ional approach, which emphasizéa the observed leader
behaviour in a particular aituation,i leadership functions
were defined keebing in view the situational demands,
making it elear that a set of conditions at a time define
the manner of expressing leadership. This approach
defined leadership as "the process of influencing the
activities bz an individual or a‘grOup in efforts toward
'goal achievement in a given situation® V(Hall, 1972).
Leadérsh;p involves accomplishing of goals within a |
particular situation, with and through people. Therefors,
a leader muét have concern with tasks to be a¢¢o§plished and

human relations.

The earliest studies focussing on the task and humen

relations aspect of leadership were the studies of leadership
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" style by Lippitt ani White (1943). CThey identified three
stylesiof leadership - authoriterian, democratic and laissez -
xaire;. Authoritarian leaders are those who achieve goals

by remaining the focus of group attention, who emphasize
obedience, maintain segregation within t he group and see

that intragroup communication is kept at a minimum. The
leader is the key to all gréup action and becomes somewhat
indispensable.

Democratic lesdership is, in most aspects, the
direct antithesis of the authoritarian pattern. It has as
its main concern relationships in which thére are shared
gsatisfactions and mutdal respect for leaders and followers.
‘The democratic leader attempts to attain maximum involvement
and participation of every member in group activities and
in the determination of objectives. He attempts to distri-
., bute responsibilities rather than concentrate it in himself.
He seeks to encourage and reinforce interpersonal contactis
and relations throughout the group structure so as to
strengthen it. He seeks to reduce intragroup tension and
conflicet and avoid a hierarchicel group structure in which
gpecial privilege and status differential preﬁominaté.

The laissez~faire style is one which permits menmbers
aé the group t0 4o whatever they want. o peliciés-cr
procedures are establisled, everyone is left alone. Such a
situation; it was later realized, provides an atmosphere

that répresenta an absence of leadership.
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The authoritarian and democratic styles were
assumed to be the two extremes of a continuum between
which existed a broad range of styles moving from
anthbritarian end to the democratic. Researches focuss-
ing on comparative merits of these two 'styles' of
1eadershi§ show that overall the authoritarian style
produces (1) a greater quantity of work, but, (2) lees
motivation, and, (3)_1ess originality in work, (4) a
greater amount of aggressiveness expressed both toward
"the leader and other‘group members, (5) more suppressed
discontent, (6) more dependent and submissive behaviours,
(7) less friendliness in the group, md, (8) less group
mindedness. Shaw's (1964) researches demonstrated that
authoritarian leaders produced greater work output and

lower morale than did non-authoritarian leaders.

A second set of studies that,emphasised the task
and human relations aspect of leadership were carried out
about the same time at the Bureau of Business Research a
Ohio State University. Hemphil and Coons and Halpin
(1957) oPeratiOnalized leadership in terms of two
dimensions of leader bebaviour; initiating structure and
consideration, 'Initiating structure' refers to the
leader's behaviour in delineating the relationship between
himself and the members of his group, and in endeavouring
to establish well-defined patterns of organization,
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channels of communication and ways of getting the job
done, ‘Consideration' refers to behaviour indicative of
friezids‘hip, mutusl trust, respect and warmth in the

relationship between the leader and members of the grow.

The studies of leader behaviour using these two
dirensions pointed to the fact that consideration and
initiating structure are separate and distinct dimensions.
Leader behaviour could be defined as a combination of the
two; in‘the following mannery :

CONS IDERATION
Iow High
Iow comsideration and High eonside:éation and low

10W 150 initiating structure initiating structure

_ low consideration and  High consideration and high
B&h psgn initiating structure initiating structure.

il aars

G 2 4 03 D b 03 e b

Theoretically, e¢ffective leaderships is characteri-
zed by high scores on -both consideration and initiating
structure and ineffective leadershix; by low scores on both
dimensions. High on one dimension did not necessitate
being low on fhe other.

Scores on these ’cgvo d imensions are obtéined éhrough

| the leadership Behaviour Description Questionnaire (LBDQ-);



an instrument designed to measure how a lesder carries

out -his sctivities through subordinate perception of

supervisory behaviour.

Path-Goal Theory

ﬂahy of the propositions considered by the Ohio

State Studies have also been investigaged by House (1971)

using the Path Goal Theory: Thie is a functional theory

which puts forward three fundamental propositions =

(a)

{v)

(e)

One of the mgjor functions of a leader 18 to
enhance the psychological states of the
subordinates which results in motivetion to
perform and incremsed subordinste satisfact-
ion with the job (comsideration).

That the leader's funotion is t¢ provide subor-
dinates with coaching, guidance, support anmd
rewardy necessary for effective and satisfy=-
ing performance that would otherwise be lack-
ing in the environment (initiating structure).
The specific leader behaviour that'wiliv
accomplish these functions is determinel by
the situation in which the leader operates.

The current positiom of both the Path Goal approech
and the Ohic State University studies is one of including

and adequately operationalizing situational varieb les which

are seen as important moderators between the leader



-19 -

behaviour and the goal of the organization,

Fiedler's Contingency Model

A 1ittle different from Path Goal Theory of
leadership is Fledler's Contingency Model. To Fiedler
_(1967) the effectiveness of leadership depends on two
main factors ¢ the degree of situational fa&ourablenass

and the personsality of the leader.

Fiedler defines favourableness of a situation as
"the degree 0 which the situation enables the leader to
exert his influence over his group and enables him to
predict the'conaequence of his behaviour", A situation
in which the leader camot predict the consequences of
his‘behaviour tends to be stressful and anxiety arousing.

Two bagic propositions of the theory are -

(a) Tagk-oriented leaders tend to perform best
in grouwp sltuations that are either very
favourable or very unfavourable to the
leader.

(b) Relationship oriented leaders perform best

in situations of intermediate favourableness.
The major situational variables are -

(a) Personal relations with group-members (i.e.

leader-member relations).
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(b) The degree of structure in the task that
the group has been assigned to perfornm
(task structure). .

(¢) The power and authority that his position
provides (i.e. position power). .

Piedler's eontiﬁgenoy medél as it operates across
*favourable' to 'unfavourable' situations is represented

in Figuré 1.

Fiedler distinguishes leader personality in terms
of two different motivational systems - tﬁe basic or
primary goals and the secondary goals which people pursue
once their more pressing needs are satisfied. One type
of personality is 'relationship motivated' and primarily
seeks t0 maintain good interpersonal relationship with
co-workers. He tries to make sure that the important
needs are secured. Under certain anxiéty prcduciﬁgv
condit ions, the reletionship motivated individual will
seek out others and solicit their suppori. However, under
copditions in which he feels secure because he has
achieved the mzj or goal of close relations with subordinates
he will seek the esteem and :admiration of others: In.a
lea&ership~situation where task performance results in
esteem and admiration from superiors, this leader wili
tend to concentrate on behaving in a task~relevant'ménuer,

sometimes t¢ the detriment of relafions with subordinates.
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The second type of personality is 'task motivated', who
gets satisfaction from the task itself and from knowing
that he has done well. In a leadership situation that
is uncertain and anxiety producing, this person will put
primary emphasis on completing the task. However, when
this individual has control end influence and knows that
the task will get done, he or she will relax and be

' concernei with subordinates' feelings and satisfaction.

Fiedler's motivational systems are measured by
Least Preferred Co-worker Scores (LPC) which are obtained
&y asking an individual to think of all people with whom
he hésknen able to work least well: The description of
the least preferred co-worker is made on a bi-polar
eight point scale or a semantic differentvizl format.

High LPC persons are those who describe their least
preferred co-worker in relatively p@sitivé terms, scem
primerily relationship motivated. Iow LFC persons are
those who describe their LPC in very unfavourable terms
and are basically task-motivated.

Fiedler's model suggests an either/or relationship
between task orientation and relationship orientation and
does not conmsider that in reality there exists a combinat-
ion of the two dimensions. It is also not possible to
defiﬁe‘and study all the important dimensions of the
situation. It deals with high and low scores of the



situational variables and does not make predictions
about a leader having medium score on the three situat-

ional dimensions.

Zhe effaé, ve 1 rshi style in the Indian Coht x-

The contingency models (Piedler, 1967; EKerr et al,
1974) recogniged that the effectiveness of a leadership
style is dependent on, among othker factors, the character-
- istics of the subordinates. A particular type of leader
can influence only a particular type of subordinate.
Based on this assumption, S8inha (1977), tried to identify
the most effective I;adership stylg in the Iﬁdian,context.
~ Sinha aﬁd Binbe (1974) report that Indians manifest
certain madel characteristies such as excessive dependency,
preference for personalized relationship, stetus orientat-
ion, week work values etc. To the extent thet a subordinate
. possesses these charaeteristics..he needs a leader who
is nurturant and task oriented at the same time (Sinha,
1979). He called this style of leadership as the |
Burturant - laskmaster style, & style which is interpolated
between the authoritarian 8tyle on the one exireme and
the democratic style envthe others

The Nurturant - Taskmester (NI) style has two main

components -~ the concern for task and the nurturant

orientatiqn. It requires that task must be completed and



- 24 =

that the subordinates understand and accept the goals

-and normative structure of the group and cultivate
commitment in them. The Burturant - Taskmaster struct-
ures his and his subordinate'’s roles clearly so that
communications are explicit, structured and task relevant,
'He initiates, guides, and directs his subordinates to
work hard and maintain high level of productivity = both
quantitatively and qualita%ively- Responsibilities are
pointed and areas of decision making are synchronised
with them. He, thus, creates a climate of purposiveness

and goal-orientation.

His task orientation, however, has the mixvof a
nurturant and benevolent father. He cares for his
subordinates, shows affection, takes personal interest
in their well-being and above all is committed to their
growths He wants them to grow up and mature so that
they can assume éreater responsibilities and spare the
. leader for minding the boundary properties of the group

or organization.

Thus, his task-orientation and personal warmth
and interest develop into & relationship of trust, under-
standihg and commitment to productivity and subordinates
growth. ‘All otler aspects of the leader~subordinate
relationship, such as information -~ sharing, decision-
‘ making, monitoring and controlling of behaviour,



motivation management, process of goal setting etc. are
determined in this framework. The extent of participat-
ion and autonomy in any of these processes depends on the
level of reaiiness of the pubordinates. 48 a subordinate
is initiated into his task~group, he would heavily depend
on his leader for guidance and dirsction. As he acquires
the skill and normative structure,develops identification
with jab, group and organization, matures and gets ready
t0 contribute more.to the group, he is encouraged to

_ assume greater responsibility, to interact hrizonﬁally
,andto participate more freely in the decision making of
the group.

In this sense, nurturant taskmsster is a pre=-
runner to the participative style (P) of leadership which
stands fof full participation of subordinates, group
decision m&k ing and the xole of a leader as one of us.
The basic differences lie, first, in the order of
priority attachel t0 task and people and the cognitive
and motivational reasons for such differential priority
allocation. For the participative school of thought -
"Product of job 18 man", He and his growth are primary
considerations, The NI leader believes that & subordinate
will not start érowing’only ﬁecausé he is aceebted as
‘equal from the very beginning, particularly when he knows
that he is not yét equal or ready for full participation
| andythat he must pass throﬁgh.a phase of initiation into
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the task system aﬁd prepare himself before he can
effeotively participate.

‘The nurturant ~ taskmaster cen be contrasted with
the authoritarian style (4) of leaderahip which 18 pre-
dominantly self-oriented. The main concern of an autho-
ritarian leader is his personal vanity, status, power
and i%age management. Hence, he demands complete
loyalty, unconditional submissiveness and full compliance
from his subordinates. He conirols communication network,
resiricts interaction, wents to make all decisions by
himself and imposes them on his auberdinatess In sum, he
wants his subordinates to remain dependent on him s0 that
he may have power over them. .Under such a leader, &
climate of distrust and resistance build up., In order to
| cope with the r;sing resismance.'he has to use punitive
and hérsh measures which only aggrevate the situation.

| Such a leader cannot be effective,

Researchers argue that leadership style is a
culture related phenomena. If a culture is authoritarian
(1ike Indian Sbciety; where conformity is emphasized) an
authoritarian leader is likely to be more effective,
because he provides a match between what his subordinates
expect and what the leader would provide. Ganguli (1964)



reports that Indian managers and even workers prefer
autocratic over democratic superiors. Meade (1967)
replicated the famous Lippitt and White (1943) study
in a north Indian city, by recruiting boys of 10 and

11 years, who were pﬁt into four groups o: six eaéh.
These groups had wo;ked either under democratic or
authoritarian lesders. Contrary %o 1ippitt and White's
findings, these groups showed more absenteeism under
democratic leadership and required more time than
under authoritarian leadership which led to better
quality of work, more group attraction amd stronger
preference for the leader. Pestonjee and Singh (1973)
reported a high positive correlation between authori-
tarianism of avleader and morale among the subordinates.
Sharma (1973) found the headmaster of open climate type
schools high on 'initiating structure's .

Different from above, Kakar - (1971, 1974) however,
reported the superiority of the democratic sityle of
leadership. Daftuar and Krishna (1971) studied the
perceived characteristics of good and bad leaders in a
bank organization. They showed that whether a leader
is perceived to be good or bad depended on the require-
ments of an organization. In banks, for example, they
ebserved that 'expert knowledge' does not maske a superior

good. A good leader, was expected to use nminimum of
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authority, should not interfere with juniors' activities,
shéﬁid nave confidence in his subordinates. He should
delegate-auﬁhoriby_and recognize the merit of his
subordinates. In gene¥a1 the leader was expected to be
démbcratica Pandey (1975) in a well designed experimental
study, examined the effect of leadership styles,
personaiity charaeteriatics and the method of leadership
salectioﬁ;on‘group productivity. His resulis suggested
that, ambhg other things, relationship oriented leaders
vwere more effective in creating a favourable and conducive
axmospherg.leading to high pradﬁetivity than the tasku'

oriented leaders.

| A careful analysis of the two groups of findings
revealed thet one possible reason, for Meade's (1967) and
others' findings reporting authoritarisn leader as
 effective or preferred, is embedded in.the confusion
regarding the concepts of authoritariahism and taske
orientation (Sinha, 1977). 4s stated earlier; in a
society whe?e.demacracy is not deeprooted in the thinking
and axtitude of the people, all atyles which are not
 democratic are likely to be clubbed together. Finer
vdifferences between gradations of styles ére likely to

be ignaredﬂor undermined. In a similar fashion the
_researche;s in this area who are prone to think dichotomi~
eally.tend to group ail 8tyles which are not democratic,

as authoritarian or autocratic.



It ie in this perspective that the AT style
falls quite close to the initiating strusture and the
low LPC style. These all structure role-relation and
emphasize task accomplishment, though, the LPC leader,
-additionally, has secondary goal of people orientation.
The secondary goal does not lead to the primary goal or
vice versa, In fact, the two indicate the extremes of
a continuum, that is, high on one means low on the other.
The initiating structure does not include peoples®
orientation - unless one isolates those leaders who are
high on both - iniﬁiaxing structure as well as consider-
ation (the way Fleishman and Herris, 1962 did), yet |
consideration has people aiientation of the fraternal type
rather than the benevolent paternal type. 7This mean that
the nature and quality of human ¢are and cgnéidaration

are quite different.

A few authors (Nandy and Kakar 1976) argue that
eny strong emphasis on order, efficiemcy or structure is
reflective of secondary authoriterianism. To disprove
this, it is crucial to distinguish and differentiate
between the authoritarian eand nurturant - taskmaster
styles, It is also important tovshow that the care,
consideration and warmth shown by the nurturant task-
master are qualitatively different from the fraternal

considerations of a participative leader. A series of
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laboratory as well as field studies, therefore, were
conducted to ascertain the areas of differentiations and
overlaps between the three styles. Sinha and Chaudhary
(1978) examiﬁed the percentage of common variance among

the three styles for a group of 63 engineers and executives
in the service of the Government of Bihar. The common
variance between authoritarian and nurturant taskmester
style émoanted to only 7 per cent while between nurturant.
taskmaster and participative style was 77 per cent, There
wes inverse relation between authoritarian and participative
styles. In a survey study by Sinha (977), 522 exeeutiveé
drawn from eight public and private sector enterprises
rated their leadership styles. The resulis indicated that
NI style was a lot closer to P style than to 4 style.

The differences were highly significant (P / .01).

There was some overlap between NI and 2, but not between
NI and A of,g and A,

One of the i;teresting sidelights of some of these
studies was the finding that nurturant taskmasester was
preferred over participative style.. The authoritarian
étyle was inVariably.ratéd 0 be undesirable and least
preferred. Sinha and Sinba (1974) contemplate that in
a culture where depengency, personalized relationship and
status orientation are strong valﬁes, nurturant teskmaster

may be viewed as more promising than participative, which



L 31 ..’

is likely to be taken for a weask leadership. However,

in amtler study Sinha and Sinha (1977) found ‘that while
Authoritarian style proved to be by and large ineffective,
the relative effectiveness of NI and P styles was not

quite conclusive.

The ambiguity persists in another study (Sinha and
Chaudhary, 1978) in which none of the styles was eigni-
ficaatiy related to the rated effectiveness of the
groups é.sﬁrvey conducted by Sinha (1977) also failed
to report any significant correlation hétween exeéqtives'
leadership styles and overall efficiemcy of the organizat-
ibns, ' The survéyvdid, however, report a very meaningful
pattern of éauaél relationships which may have eignificant
implieations for organizétional effectiveness. Although
the leadership styles were not directly related to
efficiency, they were significantly related to climate
varisbles (exoeptig style) which in turn were more
strongly related to'the efficiency scores. From this it
seems that the autharitarian and nurturant style executives
create corresponding climaetes in their organizations
which then affects organizations efficiency negatively
and positively (respectively). That is, the effects are
actually augmented in this process.



Studies of leadership carried out in educailional
institutions are réther few and congerned mostly with
the teacher's st&le of functioning or interacting with
the students. These have been carried out in primary
and secondary institutions mainly within Lippitt and
White's framework of sutocratic and democratic leaier-
ship. However, the general conclusion to be drawn from
these studies is inconclusive. While a number of studies
have reported greater learning in teacher - centered
groups, others have found student centered groups
sﬁperior besides many reporting no significant difference
ét all: A difficulty leading to this seems t0 be
adoption of output as the c¢riteria of group success,
despite the fact that output in educational institutions
is intangible.

4n effective teacher is one who functions in such
a way as to satisfy the intellectual; psychological and
sccial needs of the students. Such an approach combines
the aspects of the personality of the lemder and the
sitvational varisbles, for example, the characteristics
of the students, the type of task, the position power
etc. Sinba and Sinka (1977) conducted two experimental
-8tudies in which leaders of small laboratory groups of



college students were instructed to behave in either 4,
gi or P styles. The subordinates who were blind to the
experimental manipulations, rated their leader at the
end of the session. The nurturant teskmaster leaders
were rated to be closer to the amthoritarian ones in .
being strict, in pushing their ideas through, and in
controlling others ideas and activities. The NT leaders
in common with the participative leaders encouraged their
subordinates and shared informatiom. The P leaders; on
the other hand, behaved in more friendly ways than the
other two. The most revealing was the perception that
authoritarian leader was position interested; the
nurturant - teskmaster task oriented and participative
was interested in greater participation among the group
members: Verma (1977) constructed a likert type scale
to measure the styles of student leadership. Her étady
indicated that while the overlap between A and NI was of
the order of 10 per cent, it was 15 per cent between NI
and £ atyles. There was virtually no common ground
btween A and P.

In another of their studies, Sinha and Sinha (1977)
explored the hypothesis that nurturant taskmaster style
is more effective than partidpative style for the
subordinates who have weak work values and aleo that the
effectiveness of & group will ve h@ghest if a phase
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of nurturant taskmaster style is followed by participative
style. The participants of the study were the first year
college students who were first screened in order to
select only those having weak work values. Iwo person
groups were formed. 3Bach group was provided with a
leader drawn from a aenior class, The groups were
randomly distributed améng four conditions of leadership
combination - KI, P, P followed by BE and BT followed by
B+ The findings revealed a definite pattern - (a) the
highest score in all cases was reported unier I leader-
éhip when it was.preceded by'gm leasdership, (b)'gzﬁgg
was more effective than P-NT or 2 - P combinations of .
leadership. '

To identify the student perceived characteristics
in the three leadership styles, Sinhe and Sinha (1979)
asked a group of college students te rate Authoritarian,
Nurturant - Taskmaster and participative stylee of
leadership on 20 hi*polar aﬂjeetives. Results showed
that the authoritarien leader was perceived to be auto-
oratie, influentiel and brave. Yet it was reported to
be felatively inéecured, 1mpréctiea1, unsuccegsful, un~-
| akillful,—diasaxisfyiﬁg, disrespected and unpleasant.
l_;g 1eader was perceived t0 be active, strong, dominant,
firm, 1ndependent, alert, encouraging, scientific,
extrovert and on the whale goods Participative leader
was rated to be democratic, respected, satisfying,
seeured, skillful, practical and successful. It was also
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perceived to be relatively weak, coward, slack ani
uninfluential.

Sinha's Nurturant - Taskmaster, thus in all

respects, seems 0 be an appropriate theoretical model
to investigate the effectiveness of teacher styles in
college situations. Such a teacher is likely to be task-
oriented, having structured expectstions from the student!
~ and may also draw on the cultural values such as affect-

ion {(Rekar, 1971), dependency (Sinba, 1970) and need for
personalized relationship (De, 1974). In this context,
the influence of the T style of teacher seems important
in relationship to raising the intelleotual commitment

of college students. Of course, this requires an
understanding of intellectual commitment first, in its
different perspectives, and then $ry to examine the -
péssibility of its prediction with the help of the
different teacher styles. |

INTELLECTUAL COMMITMEN]

‘Research on intellectual commitment of college
students 1is meager in general and non-existent in Indian
setting. Consequently the issue of conceptualization
and methodology itself become crucial, making it
imperative on the researcher to look into ellied concepts

like job-involvement. .
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The literature reveals usage of varied terms to
“dgseribe jdb;;nvoivement,,such as, central life interests,
work role involvement, morale, intrinsic motivation, Jjob
satisfaction. though all describe basically what appear
to be two different concepts : (a) performance self-

esteem contingency and (b) component of self-image.

The first category of definitions eﬁphasize the
extent to which self-esteem is affected by the level of
- performance (I.edm and Kejner, 1965). ‘?In Allport's
(1947) treatment of the psychology of participation,
ego~involvement is defined as the situation in which the
persoa "engages the status-geeking motive" in his work.
The person is seeking self-esteem as well as the esteem

of others.

To Faunce (1959) job involvement means "the
 commitment to a particular set of tasks or task area
where successful role perfarmance'is regarded as an end
in itself and not a means to/scmé other end. With this
type of commitment, self-esteem will be tested through
performance in a particular occupational role and in
‘terms of an evaluation of intrinsic rather than extrinsic
product. of role performance®. PFaunce thus saw the
degree of job ihvol?ement as referring to the extent to
Whiéh success and £ailuie in the occupational role
affeets self-image. -Similarly, Gurin, Veroff, and

Feld (1960), viewed involvement in terms of the degree
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to which performance affects self-esteem. For French

and Kahn (1962), the centrality of an ability is the

- degree to which it affects selfJesteem: if job perfor-
.mance is central to the worker, then we have "ego-
involved performance". They stated that "this implies
that his job performance will affect his self—estegm".
Vroom (1962) describes a person as ego-involved in a Jjob
or task to whatever extent his self-esteem is affected

by his perceived level of performance. In other words,
for Vroom, involvement exists when a person'’s feelings

of esteem are increased by good performance and decreased
by bad performance. Finally Tawler (1969), applied the

, term "intrinsic motivation" to this area. This refers to
the degree to which a job holder is motivated to perform
well because of 8ome subjedtive rewards or feelings that
he expects to receive or experience as g result of
 performing well. Thus, lawler argued that one aspect of
intrinsic motivation exists when esteem, feeling of growth,

etc. are tied to performance.

This series of definitions seem to lie together
since all describe the job-involved person as one for
whom work is a very important part of 1life, and as one
who is very much persomally affected by his whole job
situation ¢ the ﬁork itself, his coworkers, the company,
ete. On the other hand, the non-job involved worker does

the majority of his work off the job. Work is not as
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important a part of his psychological life. His interests
are in some other area,\and-the core of his self-image,
the essence of his identity, is not greatly affected by

the kind of work he does or how well he does it.

The second conceptualization describes job involve-
ment as "the degree to which a person is identified psy-
chologically with his work, or the importance of work in
hie total self-image" (Ilodahl and Kejner). ILawler and
Hall (1970) focussed on job 1nvdlvement as referring to
"psychological identification with one's work", as well’
aé ”ﬁhe degree to which the job situation is ceniral to

the person and his identity".

Maurer (1969) employed the term "work role moti-
“vation" to describe the "degree to which an individual's
work role is important in iivself, as well as the extent
to whick it forms the basis of self-definition, self-
evaluation, and success-definition". Maurer described
"self~aefinitibn” as the “"degree to which an individual
defines_or conceptualizes himself as a person primerily
in terms of his work role®. This appears to be similar
éo the psychological identification concept of job
involvement. Self-evaluation is defined as "the extent
to which an individual wvaluates or ranks himself as a
person in terms of his work role", and "success-definition®,

a8 "degree to which an individual defines success in
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teims of work role success". Maurer observed that if
these two terms are merged they would closely relate to
the performance - esteem definition of job-involvement.
Thus he atfacked the conceptual problem by applying both
ways of viewing Job involvement to his work.

It is evident that a great deal of conceptual
confusion and proliferation of terms mars the theorizing
of the construct. A relatively eiéarer picture may be
visualized by incorporating the view points of the
psychologists and the sociologists. The psychologists
have teﬁded to focus on the organizational conditions
that lead to job-involvement, such as meaningfulness of
work, adequacy of supervision etc. (Mc Gregor 1944;
Allport, 1947). The sociologists have been mofe concerned
with aspects of the socialization process that lead to

the incorporation in the person of work-relevant norms

and values (Hugher, 1958; Dubin, 1958, 1961).

Lawler (1973) argued that the design of & job
shoul@ have its major effect on motivation and satisfact-
ion related to the strength of an individuals higher
order needs, since higher order need strength is an
individual difference variable of importance (Maslow, 1970).
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Those individuals with strong growth needs (i.e. needs
for achievement, fulfilment and competence) should
respond with high motivation and involvemement‘to jobs
that are high on the four core job characteristics -
autonomy, task identity, variety, and feedback. Those
individuals who are low on these higher order needs
should, aecordihg to Lawler, respond with frustration
"and irritation at haviné too demanding a job, to jobs
that are high on the core characteristics. On could
expect that their involvement wau;d probably dbe low,
since they would be looking far satisfaction of their
needs in places other than the job. Lawler quoted
Dubin (1956), who argued that the work place is not a
central life interest of most industrial workers, and
ﬁhus it waulﬂ ﬁot be wise to‘éxpect such workers to

be concerned with fulfilling their higher order needs

within the job context,

Maurer (1969) found that for 2 sample of middle
managers in 18 mamfacturing firms, work role involvement
was positively related to the importance, desired amount
and perceived existence of opportunities for sstisfaction
of esteem, autonomy and self-actualizing needs. Similarly,

\

Rebinowitz (1975) found a positive relationship between



higher order need strength and job involvement . in a
sample of Canadian public employees.

?wé studies looked at leadership and leader
behaviours in relationship to job involvement. The
first carried out by Anderson (cited by Iodahl and
KEjnér, 1965) used a sample of 25 female head nurses
in a lafge general hospital. Job involvement was
measured by Iodahl and Kejner's 40 item scale, while
"consideration" and "initiating structure" behaviour
‘was measured using - ' the Ohio State IBDQ. Anderson
found that job involvement was negatively associated
with the LBDQ consideration scale. In the second study,
Jones et al. (1975) examined the effect of job involve-
ment upon the relationship between perceived leader
behaviours and a composite measure of confidence and
trust in the leader amng 112 civil service and military
engiﬁeering employees: Although the‘reéult,aemonatratéd
that confidence and trust were pésitively correlated with
perceived leadership behaviours, this relationship was
not higher for high (vs. low) job involvement samples.
The suthors speculated that this reverse relationship
could lie in interactions among several factors, like :
(a) Each of the two samples may base its confidence and
trust upon different aspects of leadership behaviour,
(b) highly job-involved persons may be more sensitive to
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the nuances of leader behaviour, may have different
opportunities to observe the leader and his behaviour,
or may simply know the leader as & function of being
on the jeb‘longsr. or (¢) the highly Job-involved

person may have less need to interact with the leader.

Ruh and White (1974) focussed on the inter-
relationship among job involvement, values, personsl
background, participation in decision making and job
attitudes for a sample of 2,755 employees of six
manufacturing organizations. They report a correlation
of .53 between participation in decision making and job
involvement indicating that characteristics of the
immediate job situation may exert considersble influence
on job involvement. Siegal end Ruh (1973) found similar
results for a sample of 2,628 manufacturing organization
employees. | '

Waters, Roach and Batlis {1974) performed a
factor analysis study on 22 perceptually based organi- |
zatignal climate scales drawn from three organizational
climate questionnaires (Halpin and Crofts, Litwin and
Stringer and House and Rizzo, cited in wéters et al.
1974) and related the obtained dimensions to employces®
self-reports of job involvement. Work autonomy was
fourd to modérately correlate with job involvement

(r = <31, p/s01). This factor appeared to represent a
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work situation in which an employee does have control
over his job (responsibility). Rabinowitz (1975) also
found a significant relationship between this variable
and job involvement, even with the effects of other
significant variables (age, years with the orgamization
and higher'erder need strength) held constant.

Batlis (1978) examined relatiénships between
job involvement and perceived emvirommental conditions
(operationalized in the form of organizational climate
measures) and iﬁveatigatea moderating effects on
climate-~gatisfaction correlations. Eighty hourly
employees at an electrical equipment manufacturing plant
regponied t0 a questionnaire containing measures of Job
involvement, job satisfaction and organizationel climate.
However, jabv1nvol§ement'significantly correlated neither
with eppertunity (r = .16, n= 72, p >>.05) nor with 11
of the 12 climate dimensions examined, The only climate
dimension correlating signifieanziy with job involvement
was Social Relations (r = .19, n =79, p £.05). This is
consistent with Iodahl andAKejner's (1965) conclusion |
that job involvement appears to be related to the social
nearness of other workers. Although job involvement was
found to be independent of climate perceptions, it did

serve as a potent moderator of c¢limate satisfaction



-44 -

reléxionahips; the high job invo;ved group evidenced
significant climate - satisfaction correlations in 9 of
13 cases compared t0 only one for low jobainvolved
group.

R Wood (1974) concluded by stating that job involve-
ment may be a function of the indiviﬁual‘s'reinforcemen&_
history from previous work pursuits. §y knowing the
work orientation differemces of workers it may be
possible to determine whether the organization does
have any power t0 reward and satisfy etfectivelya

Dubin (1958) held that psychological (i.e. derived
drive) theories of motivation are not adequate to explain
organizational behaviour, since these do not account for
wide variations in modes of drive satisfaction, and the
fact thét modes of drive réduetien can be changed. In
order to account for the wa&a in which motivation is
channeled, one has t0 1ook 0 socisl norms and values
which determine (and in the long run are changed by)
specific modes of behaviour. The social structure then

channels anﬂ sustaans motivation in specific waya.

. This viewpoint preauppoaes that the mein determi-

nant of involvement is a valne orientation toward work



 that is learned.early in the socialization process.
The person internalizes values, norms, goals and
'%ehaviour'patterns through social experience and these
then beeome guides for future activities and thoughtways. .

Jeb»invelvement as conceived by Dubin (1956) is
intimately tied up in the protestant work Ethie, the
moral character of work and a sense of personal responsi*
bility. Anyone who has internalized these traditional
values will probably be 'job-involved', regardless of
the situational context within which he might be
employeda

siegal (1969) concurred with Dubia’s point of
viewi stating that difference in job involvement can
prabably‘be‘traced back to value orientation toward
work learned eaély in the course of socialization znd

internalized as determinants of béhaviour;

Related Studies Wit

Runyon (1973) investigsted the interaction between
menegement style and the personal ity variable 'locus of
control' on workers' job involvement. BHe found that the
.meanljob involvement scores increased as orne moved from
the External to the Internal under all management
conditions: This confirmed that job-involvement is a |
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*reﬁ@ﬁiVeiy'stable'persénal characteristic'.

Hall and ‘Mansfield (1971) suggested that if
job-involvement was a persanal characteristic. then
there should be little change in it under periods of
organizational stress. Using scientists and engineers
from three research ana‘development'organiza&iana; the
authors studied the effecta of axternal economic stress
on jab involvement over & 20-month period., They found
’%hat’ﬁhexarganizational stress did not chenge the |
researchers’ job involvement. OSimilar resulis were
obtained by Lewler, Hackmen and Kaufmen {1973) on
directory assistance operaitors. . Redesigning of their
-Job did not produce any signifieaﬁt change in Job

involvement over a 6 month period.

' Besed on studiés conducted by Turner ani Lawrence
(1965) and Blood amd Hulin (1967), it was. argued that
job ;nvolvement would be negatively currela%ed t@
cbmmuniﬁy'size, and that the relationship between job
involﬁemeht pérticipaxian in decigion malting would be
more positive'fbr’individnals from rural areas and |
‘smaller commmnities than for individuale from more
urbanized ommnities. However, data collected from
“2,628.employées of six mamufacturing concerns yielded
@reéul&élinfdireetians opposite to those predicied



(Siegal and Rub, 1973). That is, job involvement was
positively related to community size and the relation=-
ship between participation and job involvement was more
positive for those employees from larger (more urban)
as opposed to smaller (leas urbam) communities.
Involvem?h;_as a product of the Person-Situation
Interaction _

Saal (1978) examined the portions of common
variance shared by combinations of personal and situate
ional characteristics and job involvement using data
éollacted from 218 workers in a medium sized manufactur-
ing company. Bivariate correlations supperted‘
Rabinowiiz and Hall's (1977) profile of the job-involved
worker. Job involvement was found to be related to
three classes of variasblea : personal characteristics,
situational characteristics and work outcomes. Hulti-
variate analysis swuggested, however, that jJjob-involvement
is better understood by sepqxating *personal' character-
istics into personal - demographic (age, sex, etc.) and
personal psychological (higher order needs, protestant
@erk ethic endorsement etc.;) variables. PFurther, these
analyses suggested that both the situational (job)
characteristics and the personal-psychological variables
shared more common variance with job—involvement thea

d;d personal demographic variables.
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Commitment - the behavioural manifestation

of Involvement .

Recent trend in job-involvement work is to view
invalveﬁent and commitment as ihﬁerchangeable labels
for the same class of job behaviours (Wiener and
Gechman, 1977), The main difficulty with the current
definitions of job involvement is that no relationships
are suggested between the attitudinal process of job
involvement and concrete operational work behaviours.
This point is quite crucial, since the usefulness of
a consfruct likevjobainvolvement is largely determined
by its ability t0 add to the understanding of the

behaviour of people at work.

Job behaviours which indicate commitment to job
and‘wéik has not been investigated much. Commitment
is best viewed as a behaviowr rather than as merely an
internal process or comstruct. When individugls are
committed to a cause, person, activity or institution,
they must express this by an overt public acts 4
relationship progess without an overt behavioural
component cannot be considered commitmentwr 1t mey -
reflect some internal preéesses as liking, belie#ing or
identifying, but these do not necessarily have a one~to-
one relationship to behaviour. -

Wiener and Gechman (1977) define commitment

behaviours as socially accepted behaviours that exceed



ﬂiormal and/or normative expeefaxiona relevant to the
object of commitment. Such behaviours may include the
amount 0f personal time devoted to work activities;

the amount of time, conversation ad reading related

to work; or personal sacrifices for the sake of the',
Job (e,é@‘voluﬁtary postponing or giving up a vacation
0 eampleté a manuseript for a journal). A daily
record measure for a sample of 54 female elementary
sehool teachers, on the amount of personal time devoted
by each subject to work-related activities beyond the
requiréd werkihg dgy, demonatrated moderate correlations

with two attitudinal measures of job involvement and

job satisfaction secale.

Hummel - Rossi (1976) defined intellectual
commitment as an intended ah&fperservering involﬁement
with intellectualism, which is manifested by the active
pursuing and preferences for intellectual aeti#ities.
She investigated the effect of ¢ollege environment and

certain personal characteristics of the stﬁdents on the
intellectual commitment of 1i3 first-semester freshman
of & large eastern univéréityg Intellectual commitment
wes méaaurea through intellecfﬁal activities and
preferences. The first agked the students to describe
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the mature of snd the amount of time devoted to various
intellectual activities and the secomd asked them to
iﬂdicate'their willingness to choose intellectual over
non-intellectual activities. Both the variables,
university environment (associates influence) and
student. characteristics were found to correlate signi-
ficantly with intellectual cammitment; In the university
environment a student's peer choice was found té exert

strong influence on his degree of inmtellectual commitment.

This result is related to Wilson's study (1966)
at Antioch college, which found that seniors attributed
- more changes that occured within them during their four
years at college ¢0 their peers than to their teachers.
it is als=o prqbably related to the Vassar studies, in
which Bushnell (1962) discovered that students tended to
adopt the behavieural_norms of their peer group and to
reject the behavioural norms of the facultys

However, Centra and Roek (1971) found that the
amount of interaotion an undergraduate uni#ersity student
had with the faculty was linearly related to the
students' performance on both the Humanities end the
Hatural Sciences tests in the Graduate Record Examinat-

Sope.

Chickering (1972) found that a university student's

academic experiences depended neither upon the wealth of



the university, nof upah its physical environment, nox-
upon the prestige of its faculty; academic experiences,
do, however, seem to depend upon the relationship that
exist between faculty and students. Both of these B
studies would seem to suggest that professors can have
some eﬁservable effeet upon a student's intellsctual

- commitment.

The present study was designed in this direction
to determine if the style of functioning of faculty
members bore aaaoeiaxians'with past achievement or
affected the intellectual commitment snd future

aspirations of college studenis.

BEEXZERENCES

1. Allport, G.W.; The Psychology of Participation,
Psychological Review (1947), 52, 117~132,

2. Bass, B.M.}; Leadership, Psychology and Organizational
Behaviour, New York, Harper (1 %g{ . ,

3+ Batlis, N.C.,; Job Involvement as a Moderator of work
environment -~ job satisfaction relationship,
Peychological Reports (1978), 42, 275-281.

4., Blood, M.Ls and Hulin, C.Ls; Alienation, environmental
characteristics and worker responses, Journsl of
Applied Psychology (1567), 51, 284-290.

5¢ Bushnell, J.H.; *'Student Culture at Vassar' in
N. Sanford (ed.), The American College, New York;
John Wiley and Somns (1962), 489-514.

6+ Centra, J.A. anmi Rock, D.; 'College Environments, and
Student Academic Achievement' in American Educational
Research Journal (1971), 8, 623-634.



7.

8.

10.

1.
12
13,

14.

15,
16.

- 52 -

Chickering, A.W.; 'Undergraduate Academic Experience!',
Journal of Iducational Psychology (1972), 63, 134-143.

Daftuar, C.N. and Krishna, K.P.; Perceived character-

“istics of good and bad supervisors (1) by White Collar

Bank Employees, Indian Journal of Psychology (1971),

46, (1), 45-53.
9;

De, HN.R.; Comiitions for work culture, Indian Journal
of Industrial Relations (1974), 9 (4), 587-598.

Dubin, R.3 Industirial Workers' World : A study of the
'Central life interests' of industrial workers,
Social Problems (1956), 3, 131-142.

Dubin, R.; The World of 'work', Englewood Cliffs,
New Jersey, Prentice Hall (1958).

Dubin, R.} Human Relations in sdministrations,
Englewood (liffs, New Jersey Prentice Hall (1961).

Faunce, W.3 Occupational involvement and the selective
testing of self-esteem, Paper presented at the Meeting
of the American Sociology Association, Chicago (1959).

Fiedler, F.; A Theory of Leadership Effectiveness,
New York, Mc Graw Hill (1967).

Fleishman, E.A. and Harris, E.F.; Patterns of leader-
8hip behaviour related to employees grievances and
turn over, Personnel Psychology (1962), 15, 43-56.
French, J. and Kahn, R.; A programmatic approach to
studying the industrial environment and mental health,
Journal of Social Issues (1962), 18, 1«47,

Gangiaii. H.Co; Strueture and Process of Organization,

- Bombay, Asia Publishing House (1964)«

18.

19,

Gechman, 4.3, and Wiener, Y.; Job Involvement and
Satisfaction as Related to Mental Health and Personsl
Time Devoted t¢ work, Journal of Applied Psychology
(1975), 60, Bo.4, 521-523. .

Gibbo, CuA.p The Principles and Traits of leadership,
gg};;ggi. of Abnormal and Social Psychology (1947), 42,



- 53 -

20, Gurin, ., Veroff, J. and Feld, S.; Americans view
- their mental health, New York, Basic Books (1960).

21. Hall, D.7. and Mansfield, R.; Orgenizational and
- individual response to external stress, Administrat-
ive Science Quarterly (1971), 16, 533-547.

22. Hall, R.} Qngéniaaxions'- Structure and Process, New
~ Delbi, Prentice Hall (1972), 246.

23, Helpin, A.W.; Manual for the leader Behaviour Quest-
. ionnaire Golumbus : Ohio State University, Bureau
- of Business Research (1957).

24, Hemphill, J.K. and Coons, A.E.; Development of the
. Leader Behaviour Description Questionnaire, in P
- 8togdill, Rel. and Coons, A.E., lLeader Behaviour and
its Description and Measurement, Columbus : Ohio
State University, Bureau of Business Research (1957).

25. House, R.J. and Dessler, G.; 'The Path Goal Theory of
' Leadership : Some post Hoc and A Priori Tests' in
* Hunt, J.G. and Larson, L.L. {ede.), Contingency
Approaches t0 Leadership, Illinocis, Southern Illinois
University Press (1974), 29-55. :

26. House, R.J.; 'A Path Goal Theory of leader Effective-
35?3't Administrative Science Quarterly (1971), 16,
321338 | -

27. Huges, E«C.; Men and their Work, Glencoe, Illinois,
Free Press (1958). : ‘ S

28. Hummel-Rossi, B.; The Determinants of Intellectual
Commitment in University students, Character
~ Potential, April (1976), Vol.7 & 4. :

29 dones, A.P., James, L.R. and Bruni, J.R.; Perceived
leadership behaviour and employee confidence in the
leader as moderated by job involvement, Journal of
Applied Psychology (1975), 60, 146~149.

30. Kekar, S.; Authority Patterns of Subordinate Behaviour
.. in Indian Crganizations, Administrative Science
~Querterly (1971), 16(3), 298-307.

31. Eskar, S.; Personality and Authority in Work, Bombay
and New Delhi : Somaiya Publications (1974).



- 54 -

32, Kerr, S.; Schriesheim, C.A., Murphy, C.J. and
- . 8togdill, R.M.; Toward a Contingency Theory of Leader-
ship bhased on Consideration and Initiating Structure,
Organizsational Behaviour ani Human Performance (1974),
<12, 62~82. ’

33, lawler, B.E. III; Job désign and employee motivation,
Personnel Psychology (1969}, 22, 426-435.

34. lawler, E.E. II1 and Hall, D.T.; Relationship of job

¢haracteristics to job involvemeni, satisfaction and

intrinsic motivation. Journal of Applied Psychology
(1970), 54, 305-312,

35. lewler, E.E. III; Motivation in Work Organizations,
- Monterey, Calif t Brooks/Cole (1973).

36. Lippitt, R. and White, R.K.; 'The Social Climate of
. Children’s Groups' in Barker, R.G.; Kounin, J.5. and
Wright, H.P. {(eds.), Child Behavicur and Development,
New York, McGraw Hill (1943), 485-508.

37. lodakl, T.M. and Kejner, M.; The Definition and
Measurement of Job Involvement, Journal of Applied
Psychology (1965), 49, Fo.1, 24-33.

38, Mann, R.De; 'A Review of Relationship between personality
and performance in small groups', Psychological Bulletin
(1959), 56, 241-270. 1 . -

39. Maglow, A.H.; Motivation and Personality (2nd ed.),
‘Hew York, Harper ard Row (1970). i

40. Mﬁﬁrer;-a.a.; Work Role Involvement of Industrial
‘Supervisors, Bast lensing, MSU Business Studies (1969).

41, Mec Gregor, D.M.; Conditions of Effective Industrial
| éeaggfggip, Journal of Consulting Psychology (1944),
2 20004 . :

42, Meade, R.D.; An Experimental Study of Iéadership in
India, Journal of Social Psychology (1967), 72, 35-43.

43+ Namly, A, and Eakar, 5.; Culture and Personality in
. India : A Report on Research Trends. in U. Pareek (ed.),
Sgcond Sruvey of Research in Psychology, New Delhi,
ICSSR (1976 ), Mimeographed. h

44. Pandey, J+3 Effect of leadership style, Personality
characteristics and method of leader selection on
. mémber and leader's behaviour, European Journal of
Soeial Psychology (1975).



45.

464

- 55

Pestonjee, D.M. and Singh, A.P.; Morale in Relation
to Authoritarianism of Supervisor, The Indian Journal
ot Social Work (1973); 33 (4), 361-366.

Rebinowitz, S.; An examination of the influence of
individual difference variables ani perceived job

~ stimulation on job involvement, Unpublished master's

.
48.
49,

50,

5%

52

53

thesis; Michgen State University (1975).

Rabinowits, S. and Hall, D.T.; Organizational Research
on Job Involvement, Psychological Bulletin (1977),
84, No.2, 265-288.

Ruh, R.A. and White, J.K.; Job Involvement : A construct
validity study, Paper mr esented at the meeting of the
American Psychological Association, New Orleans,
September (1974). :

Runyon, K.E.; Some interactions between personality
varig les and management styles, Journal of Applied
Paychology (1973), 57, 288~294.

Saal, FsE.; Job Involvement : A multivariate Approach,
Journal of Applied Psychology (1978), 63, No.1, 53-61.

Sanferd,ln.; *The American College' A Psyechological
and Social Interpretation of the Higher Iearning,
U.S.4., John Wiley and Soms (1962).

Seigel, L.; Industrial Psychology (rev. ei.) Homewood
Illinois, Irwin (1969). , ‘

Seig#él, A.L. and Ruh, R.A.; Job Involvement participat-
ion in decision m&k ing, personal background and job
behaviour, Organizational Behaviour and Human

_ Performence (1973), 9, 318-327.

54.

Sharma, M.L.; Initiating structure behaviour of the
headmaster and school climate, Indian Journal of

_ Paychology (1973), 48 (4), 30-36.

55,

Shaw, M.E.; 'Communication Networks' in Berkowitz, L.

- ed.; Advances in Experimental Psychology, New York,

56.

Academic Press (1964), 111-147,

Sinha, J.B.P.; Development through Behaviour Modificat-
103) Bombay’ Allied Publishere (1 970 ) »



57.

Sinha, J.B.P. and Sinha M.; Middle Class Values in
Organizational Perspective, Journal of Social and

~ Economic Studies (1974), 1, 95-114.

58,

Sinha, J.B.P.; 'The Authoritative Leadership : A
style of Effective Menagement', Indian Journal of

_Industrial Research (1976), 3, 381-389.

59.

60,

61.

624

Sinha, J.B.P.; The Nurturant Task Leader : A& model
?fégifecﬁive executive, New Delhi, ICSSR Project

Sinha, 2.§. and Sinha, J.B.P.; Styles of leadership

- and their effects on group productivity, Indian

Journal of Industrial Relations (1977), 13(2),
Sinka, J.B.P. ani Chaudhary, G.P.; Conditions for
the use of differential leadership styles, A.N.S.
Institute of Social Studies, Patna, 1978.

Sihha, J.B.P.; The Furturant Task Leader : A model

- of Effective Executive, ASCI, Journal of Management

63,

(1979) March.

Sinha,; T«N; and Sinha, J.B.P.; Semantic differential
profiles of three styles of leadership, Indian

~ Journal of Psychology (in press; 1979).

64. :
- Leadership', Journal of Psychology (1948), 25, 35-T1.

654

66.

Stegdi11;=Rgﬁﬁs tPersonal Factors Associated with

Stagéill,;asﬂts Handbook of Ieadership ¢ A SanEy of
Theory and Research, Riverside, New Jersey, Free
Press (1974).

Turner, A;Rovanﬁ Iamranee. P.R;; Industrial jobs and

- the worker, Cambridge, Mass : Division of Research,

67,
68,

69.

Graduate School of Business, Harvard University (1965).

Verma, JséyA scale for measuring leadership styles,

- AN.8, Institute of Social Studiea, Patna (1977).

Vroom, VeH.j Ego~iﬁvolvemen§, Job Satisfaction and
Job Performance, Personnel Psychology, 15 (1962).

Waters, L.K., Roach, D. and Batlis, N.; Organizational
Climate dimensione and job-related attitudes, Personnel
Psychology (1974), 27, 465-476.



-57 -

70. Wiener, Y. and Gechmen, A.8.; Commitment : A Behav-
ioural Approach t0 Job Involwvement, Journal of
Vocetional Behaviour, (1977), 10, 47-52. -

71. Wilson, E.K.; *'The Entering Student : Attributes and
Agents of Change' in T.M. Newcomb and E.K. Wilson
(ede.) College Peer groups, (Chicego ¢ Aldine
~Publishing, 1966), T1-106. '

T2, Wood, D.A.3 Efféct of Worker ;orientation difference
on job ettitude correlates, Journal of Applied '
. - Paychology (1974), 59, 54-60. ‘



CHAPTER - III

STATEMENT OF THE FROBLEM AND METHODOLOGY



PROBLEM

Differences in perceived 1eadersh;p styles of
the'faeulty members relate to past achievement and lead
to differences in intellectusl commitment and future
aspiration of college students.

METHODOLOGY

SAMPLE

The Universe of population consisted of college
students and teachers of University of Delhi, Delhi.
Using purposive method of sampling, subjects were drawn
from the Science Department, Hansraj College, Delhi
University. The student sample represented two grade
levels and consisted of a total of 148 undergraduates
which was ihelusive of five females. The final analysis,
however, included only 140 male students, since three

boys submitted incomplete gquestionnaires énd the question~

naires of five girl students were taken out as‘their
number was insignificant for sex eomparisons. The
remaining sample included B.Sc. II year students (N = 89)
and ‘B.Se. III year students (N = 51). All these students
ivere, more or less, taught by the Same teacher, hende.
their academic level was considered to be unified.

 Therefore, they were treated as one group in the analysis.

1 : ...58 -



The teacher sample consisted of the 38 male
teachers who were perceived and named by students as

most éffeetive;

JARTABLES
Independent Variables -

 Leadership Styles - Following Sinha's (1977) leadership
effectiveness model, leadership style was. operationalized
as an individual faculty's way of influencing the grOup
contingent on the situation and his personality.

Mediating Variables
| The effect of perceived leadership styles is
likely to be subdued or enhanced by a set of mediating
varisbles like personality characteristic, values, ,
achievement values, interest, college environment,
background information and significant other image.
Some of thgae were, therefore, included in the study.

Pergonality Characteristics

Information on the personality factor was obtained

by noting the student's preference for social recognition

‘6r seclusion in the environment in which he functions.
This refers to both, the college and home environment.
Yalues

This included information on ways of life
preferred and adopfed by college students.
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Achievement Valuesg
“Achievement value was operationalized as the
predisposition or forces within the student which impel

him to aspire for higher intellectual achievement.

Interest
Interest was measured in terms of the student's

preferences £or academic activities.

College Environment

College environment was conceptualiéed in terms
of gharacteristics of each college, as perceived by
students, which should differ across colleges. This
included college facilities, communication between
teachers and student, qﬁality of teachers, dedication
of students, discipline and s0. on.

Background Information

 .Data on the background information of the students
included information on the occupation and educational

level of both the parents and the family income.

Signitieant Cther Image

_Student's\significant other image was defined as
his perception of the estimation of own intellectual
cepabilities by his mother, father, best friend and

'favourite,teacher.v
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Dependent Variables

A setvof the following three eritefiﬁn variables
was used “-.
gast Achievement

Past Achievement consisted of the grades obtained
by the student in his two previous universiiy exeamination
anmd other awards received for academic achievement.
inteileetual_commitment

~ Intellectunl commitment was defined as an intended
and a perserving pursuit of intelleotual activities.
This is iikely t0 be maﬁifested through the student's
active perusal and preference for activities which are
directly related to his college life.

Future Aspiration
Puture aspirations of a student was operationalized
in terms of his future plans regarding academic career

and occupation.
Ireatment of Variables
The proposed treatment of the variables to explore

the desired relationships may be presented in a Tebular

form, as follows :
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Independent Variable:  Mediating variables  Dependent

Perceived teacher ’ S - variables
style ' »
1. Authoritarian 1. Personality chara~ 1. Intellectual
' - cteristice Commitment
"3 . 2. Values
2. ggg;gzggg; 3. Achievement-values 2. Past Achieve~
‘ 4. Interest : ment

5« College environment
6. Background infore- 3« Future
S , mation Aspirations
3+ Perticipative T bignifxcant other )

This scale had been developed, initially, by

Sinha (1977) to differentiate three interaction styles
of leaders in en industrial setting ~ the authoritarian,
’the'nurturant taskmaster and the participa&ive typee.

It includes a total of 45 items with 15 items for each
-8tyle. FEach item describes the characteristic of the
subjéct's supeiviser. The subject is required to place
his opinion on a five point scalevranging from ‘very
true' to ‘very false'. High score on anthoritarian
style is intérpreted as the leader being perceived as
having‘a.formal relationship with the subordinate laying
grgat stress on the completion of the task and caring
lictle for the satisfaction of the emotional needs of
the subordinate. High score on the NI style reflects
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the combination of affection and atrictnesa in the
personality‘of the leader as perceived by the subordinate.
Similarly, high scores on the participative style

reflects that the leader in question has a very informal
rélationship with the subordinate and lays mafe étresa

on maintaining good relationship with his subordinates
than on the completion of the task. As reported by

Sinha and Chaudhary (1979), the split - half reliability
scores for.A (rit = .75), BT (rid a-.71) and P (rii = 67)
were saxisfactory, although not very high.

This scale was modified for leaders in the academic
setting, with comparable set of 45 iteﬁs, and tested for
its reliability using inter-rater reliability techniquea
The questionnaire was given t0 8 raters and a contingency
table was drawn to See if the respomse categori es were
differertiative across raters on each item. The items
which were: non—differentiatzng were dropped. This
included three items. one -each on the three styles. In
the final qnestionnanre, therefore, only 42 items
remained with 14'items measuring each of the three
teacher_styles. This questionnaire was again given to
- raiers-stu&epts from the Jawaharlal Nehru University
and data analysed using analyéis of variance test.

3
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The result is included in Table 1.

ANALYSIS OF VARIANCE OF LEADERSHIP STYLE
" DATA OBTAINED FROM EIGHT RATERS

Source Sum of Square Degree of  Variance

Freedom
From Items 275410 41 647 Vi
 From Raters ‘462,63 . 7
From Remainder 776 .85 287 - 2.7 Ve
1114.58 335

F=2.,26,p/.05

The teachers were also given this modified scale
with 42 items, The mode of the items were, however,
ehanged from the second person to the first perscﬁ.
For example, the item 'He/She works hard' was changed
to 'I work hard' and so on. This was done in order to
check the consistency of students ratings of teachers.

A copy of the questionnaire is givenr in Appendix I.
PERSONAL CHARACTERISTIC INVENIORY
This consists of a battery of five tests assembled

by Khader (1969) for college students in India in |
relation'to his doctoral research at the Zakir Husain
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Centre for Klucationdl Studies, Jawaharlal Nehru
University. A copy of the questionnaire is enclosed
in Appendix I. A description of the different sub~

teste is as follows :

This part contains 18 items., The items measure
sociability versus non-sociability characteristic of
| the student in relation to his environment. Each
statement has five responses ranging from '‘almost
always' to ‘almost never'. The student i® required to
choose and tick off one of the five responses which
correspondes best wi#h'his charac%eristics. Ten items
reflect sociability, for example, *'lLike meeting people!,
while eight items reflect nomsociability, for example,
*Stay in the background at parties or social gatherings'.
A high score on this scale denotes that the person
concerned is highly sociable and with his extrovert
make~up it is possible for him to adjust in all types of
different situations with little dependency needs. |

This scale is based on the 'Study of values'
questionnaire by Allport, ¥ernon and Iindzey. Three
items each from the theoretical, economic, aesthetic,

social, political and religious values respectively have
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been selected, making a total of 18. For each item a
choice among the three alternative responses 'True’,

'*Somet imes True' and 'Never' is to be made.

Subwtest III - Achievement-Values

This consists of 18 items chosen from Mukherjee's
'Sentence Completion Test' (SCT) on a pre try-out
basis on Indian college students. This is a forced
choice measure of verbalized need for achievement and
has been found valid for measuring achievement values
(Mukherjee, 1969). Achievement values refer to a
continuum which is defihed by the degree of importance
that an indiVid531 éttachas to competence in an
achievement area.' Thus & high score on SCT is inter-
preted as a keen desire to compéte successfully with a’

. standard of excellence, an expressed interest in under-
taking difficult and challenging tasksand a strong sense
afvoptimisms ’

Fach SC? item consists of forced choice traids
(one item reflecting achievement related sentiments and
‘the other two pertaining to other aspecté of manifest
needs) selected in such a mamner as to minimize the

social desirability factor.
Sub~test IV « Interest .

This includes eight items, out of which seven
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~items reqﬁire'the students to answer by ticking éither
f!bs‘ orA'Nb'i :The eighth item includes six areas éf
interést, forvéxample. debate, sports, eeience contests
etcs and asks the student to tick off those in which
he has received recognition or award. High score on
the test denotes the students interest in the acadenmic
field.

Sub-test V - College-Environment

L e T

This part'has eighteen items. The subject is
required to mark on a five point scale ranging from
‘almost always' to ‘almost never'. High score on the
test is interpreted as the college having good facilit-
ies for stﬁdents, good student~teacher interaction and

'discipline etc.

Information

This performa waa used to obtain information on
the education and occupation of the student's mother
‘and father separately and the family income on an
yearly basis. In few cases where the famher was missing
from home, only the mother's occupation and education ’
determined the family status. It will be noted that
mother's status is given equal imporiance with that of
the father's. As fhe focus of the research involves

educational attitudes and values and since the mother
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'is a primary socializing agent in the femily, it is
felt that if she has graduated from college, the values
~ of the household will be influenced accordingly.

Sigﬁifieant gther Image

The questionnaire developed by W.B. Brookover
and his associates (1964) to measure the images that
the students perceive significant others hold of their
ability was éested in other studies for its applicability.
It 1ﬁelnded four items in which the studenté were asked
t0 ‘guess' how their mother, father, best friend and
favourite feacher would have answered these questions
sbout their abilities, The response categories were
five ranging from *as the best! to 'as the poorest! or

similar categories.

Intellectual Commitment Questicnnaire

The intellectual commitment questionnaire consist-
ing of 20 items was developed on the model of the job
involvement scale of Lodahl and Eejner (1965) and by
including 7 items from the teacher and student study
used by Singhal (1977), with a total of 27 items., It
was pretested for its reliability by giving it to eight
raters. Bach item was'rated‘on a five point scale
ranging from 'Very trué' to ‘very false'. Intelleotuai

Comnmitment refers to active involvement of the students
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with intellectual activities. High scores on this
scale is interpreted as the student taking active
interest and showing clear preference for intellectual
activities, The items on which @e raters were not able
to d_ifferenciat’e an item across categories were dropped.
There were 8 such items. The remaining 59 items were
than ag,;ain given to eight student raters, from
Jewaharlal Nelru University. A test of analysis of
variance gave results which is included in Table 11.

Iable I1I

ANALYSIS OF VARIANCE OF INTELLECTUAL
COMMITMENT DATA OBTAINED FROM EIGHT

RATERS
Source Sum of Square Degree of Variance
Freedom
From Items 57.33 18 3.19 W4
From Raters 17.65 7
From Remainder 236 .08 - 126 1.85 Ve
311.06 151

F=1.72, p/ +05

A copy ‘of\ this questionnaire is included in Appendix I.

‘Past Achievement

Information on this was obtained by asking the
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students to give the divisions obtained by them in
their last two university examinations. They were also
asked to mention any award or prize they might have

received for academic performance.

Future Aspirations °

Future agairatiené of the student were measured
by asking him to give the highest degree planned, He
had to choose from among three alternatives -~ graduation,
post-graduation and doctorate. He was also asked to
give his subject of interest for further study and. the

probable future occupation.

Name of Favourite Teacher

The student was asked to give the name of his
favourite teacher. Alongwith this he had to give the
name of his best friend., This was t0 act as a buffef

qﬁestiqn.

DESIGN

Within the Ex-post-~facto category, the correlat-
ibnal design was used in the present study.

HYPOTHESES

Ehe specific hypotheses formulated for investi-

gation were as follows ¢



1o Whether it is possible to predict intellectual
-commitment of college students based on a
knowledge of their preference for particular

faculty leadership style.

The number of leadership styles included
in the study being three, it gave rise to the
following sub-set of hypotheses 2

i) Whether preference for Authoritarian
a8tyle of leadership helps predict
the intellectual commitment of
céllege'students.

ii) Whether the Nurturant - Taskmaster
style of leadership helps predict the
intellectual commitment of college
students. | |

iii) Whether the Participative style of
leadership helps predict the intellect-

ual commitment of college studentss,

2. Whether preference for a'particular leadership
style (futhoritarian, Nurturant - Taskmaster,
Participaxive) is found related to the past-

achievement of coilege students.

3« Whether knowledge of preference for a particular
" leadership style (Authoritarian, Nurturant -
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Taskmaster, Participative) helps predict the
future aspirations of college students.

Whether the Intellectual Commitment of college
students can be predicted better by taking into
account the role of mediating variabies, like,
personalit& factor, values, achievement values,
interest, college enviropment, background infor-
mation and significant other image_of the
students alongwith preference for a leadership
style (Authoritarian, Nurturant - Taskmaster
and Participetive).

Whether the past achievement of college students
is unaerstood better by taking into account the

-role of the mediating variables like personality

factor, values; achievement values, interest,

college-environment, background information and

significant other image of the students alongwith

preference for a leadership style (Authoritarian,

Burturant - Taskmaster and Participative)s -

Whether future aspirations of c¢ollege students
can be predicted betiter by taking into account
the role of mediating varaibles like, personality |
factor, values, achievement values, interest,

college environment, background information and

significant other image of the students alongwith
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preference -for a leadership style (Authoritarian,
Furturant - Taskmaster and Participative).

The data on students as well as teachers was
collected during the academic year 1978-79. Since the
study focused on effective teachers' styles, it was
felt that science depariments should be the right unit
where a continual interaction between the students and
teachers takes place because o0f the practical work,
over and above their classwork. Only one college was
selected for the study, in order to keep the college
chﬁra&teristic. level of students past achievement and

the mode of instruction more or less comparable.

Al) the students took interest in the test an
participated willingly. The teachers also were very
cooperative. The following was the standard instruction
given after distribution of the questionnaires - "In .
the booklet before you, you will find a number of tests.
Instruction is given before each of them., You have to
reéd the instruction carefully and answer each test
accordingly. If you do not understand anything, you are
free to ask, Thank you."

The teacher-style questionnaire invited the maximum
questions from amopg the students. Doubts were raised
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about the identification of the most effective teacher,
should he be chosen from the college staff or a teacher
from the student's school days could also be identified.
Some students ﬁanted to know if they could igaentify the
ideal teacher from their imagery. It was explained that
what was needed ﬁas the identificaiidn.of the most
effective teacher from the present set.up and to mark
out his cheracteristics. A few students showed reluct-
ance in giving the naﬁe of their favourite teacher. Bnt
on being assured that information would be confidential,
they cooperatéd. The Sentence Completion Test of
achievement vélues also piesented some problems among
the students. Most students thought that all the three
alternatives given for completing the sentences were
equally_attraetive. However, they were asked to choose
one as the most attractive from among the three and

- mark it.

After going through the questionnaires filled by
students, the names of the effective teachers were
recorded. These teachers were given oniy the teacher-
style questionnaire, with the mdde of items changed as
explained earlier. They were administered the guestion=-
.neires individually and were asked to answer the items
keeping in mind.?heir relationship with the students.
Most of them felt that a few items of the test were
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mbiguousy like items, 9' 19, 29’ and 360
SCORING AND_CODING

The items on the Leadership Style Scale,
Personality characteristics, Coliege environment,
Significant Other Image and Intellectual Commitment
Questionnaire were scored in a similar manner, using
Thurston's eqﬁal appearing intervalmethod. The scale
ranged from 1 to 5. The middle categorﬁ was givenza
| neutral score of 3 (Doubtful or Occasionally). The
positive caﬁegoﬁies were given scores of 4 (True or
frequently) and 5 (Very true or Almost always), while
the negative'categeries were given scores of 2 (False
or Rarely) and 1 (Very false or Almost never). Total
score was calculated by adding the scores on each item.
The coding system of the scales is included in
Appendix II,

A similar method of scoring was used for the
Values Scale. However, the scale, in this case, ranged
from 1 t0 3. The middle category was given a neutral
score of 2 (Sometimes True), with the positive category
getting a score of 3 (True) and the negative category
- getting a score of 1 (Never). In the Achievement Value
Scale, a score of 1 was given to the answer expressing

achievement value. No score was given for other
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alternatives. Total score was obtained by adding up
the number of correct choices mede, The coding key is

given in Appendix II.

Ia the Interest Scale, only two response cate~
gories were given, 'Yes' and 'No'. The choice of *Yes'
in all cases was given a score of 1 and the choics of
*No', é ascore of O. The ﬁotal gcore thus, was the sum

of 'Yes' choices.

The background information was scored at three
levels - parent occupation, parent education and
family income. Totdl Score was obtained by adding
scores on ail these three levels. The coding systenm
used to obtain scores on the background informationm,
- past achievemernt and future aspirations of the siudents

is given in Appendix II.
METHOD_OF ANALYSIS

The data has been analyzed using analysis of
variance, féetor anaiyais and the stepwise regression
- analysis procedure with the help of the computer at
Delhi University and Jawaharlél Nehru University.
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CHAPTER - IV

RESULTS



The leadership style scale is still in its trial
phase (Sinhe, 1979). It was, therefore, subjected to
a . correlational analysis in order to undérstand the
undérlying relationships among various items purpoting

- {0 measure dimensions of styles.

A———;

The inter-correlation matrix for 42 items used
as the basis of factor-analysis is presented in
Pable III.

A general look at the Table III indicates that
a number of items in the leadership scale are highly
correlated with each other. Using the significance
levél for N = 140 at 5 per cent as r = +16 as the
criterion, thirteen clusters of items were identified.
For example, taking cluster I, items 1,2,3,4,5,6 are
found to correlate significantly with each-other |
(1,3=r= 373 14 =2r = .25 1,5 =1 = .23; 2,4 =
T =225 2,5 =7 = 195 3,4 =T = 4265 3,5 = r = ,18).
The second cluster of significant correlations is
found among items 142,3,4,5,6,10,11,12. A third
cluster emerges from items 1,2,3;4.5;6,16,17,18. The
fourth cluster is found in items 1,2,3,4+5,6,7,8,9,21,
22,23. The fifth cluster includes items 1,2,3,4,5,6,
26,27,28, while another embraces items 1,2,%3,4,5,6,7,
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PABLE III

INTERCORRELATION MATRIX ON LEADERSHIP STYLE SCALE

-.18 -007

002 009 "’;13 “'-‘18 025

\

Q
-  ITEMS . , , -
1 2 3 4 5 6 7T 8 9 10 11 12 13 1415 16 17 18 19

1o

2 «15 .

30 W37 15

4. «:25 22 .26

5¢ 23 <19 .18 .13

6. 10 03 .16 .19 .03

7o =il 403 =07 =.19 .02 -.06

Be W11 18 =02 -.01 .07 04 .12

Ge =e06 =005 =¢18 =124 ~.03 =19 .20 .02

10. .37 24 48 .33 .18 .29 =-.09 .04 -.30

1. 215 15 .16 31 15 .31 =18 =04 -.29 .34

12, o317 430 023 .21 18 423 ~.12 .18 =.10 .35 .38

13¢ =009 =206 ~e08 =.06 =.09 .01 .18 .13 .27 =.04 -.21 =06
14, .08 12 .10 .08 .19 -.09 .20 .04 .05 -.01 =.05 =.01 .19

15¢ =004 =a17 =215 =23 =e01 =,12 =,04 =05 .10 =,16 =,01 =04 .16 =.03

16, 413 <20 .03 .07 24 =.12 07 11 .13 =.10 =05 .10 .02 .13 .10

17 +31 .09 .24 .12 .18 .20 .04 .14 wO1 .28 .03 .22 .20 .36 -.24 -.01
18. 26 12 443 .21 <31 =30 .57
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~ DTABLE III - contd.

INPERCORRELATION MATRIX ON LEADIRSHIP STYLE SCALE

— o 1tEBMS . — ,
1 2 3 4 5 6 7 8 9 .10 11 12 13 14 15 16 17 18 19

19: =e18 208 =i19 =05 =,09.2e16 222 23 .25 =37 =12 04 423 ~05 05 "o26 =204 =.42
200 409 15 W00 18 .10 =01 (07 408.-=01 412 .07 .10 .08 .14 =11 .02 .08 .14 .02
210+ 231 422 W34 .23 015 .09 =u15 .04 =21 .48 44 .40 =10 ~.00 .02 ~.07 21 .55 =.26
22, =u18 <202 =22 =28 =07 .01 .28 23 .23 =23 =u19 =a12 ~.28 .01 .11 .10 '=.08 =.27 .60
23«21 =400 407 18 .21 =e0T7 =.07 14 =.03 .10 .11 .30 .01 .30 ~.01 .18 .33 .18 =.06
240 =01 401 =012 402 408 =e17 14 209 129 =e10 =u27 =00 o13 426 =oi3 27 16 =35 .20
25 - 401 - 410 - .06 429 .05 .10 =.26 w01 =25 24 .27 14 =416 401 -.08 .03 =.08 .26 ~.10
26. 426 409 45 .14 -.10 .11 .04 .02 =04 .40 .18 .19 .02 15 .04 01 .33 .34 .13
2T 424 403 428 418 - o16  o21° =010 =06 =15 30 .15 .33 =17 .08 .03 -.05 .08 .24 -.06
280 - 232 0 026 - 240 .21 .04 - .34 ~u06 - L04 =22 452 o33 426 =18 05 =.04 =.02 .18 .43 -.28
294 =17 202 =005 ~e07 =09 =201 .23 . 408 - o14 =o14 =o11 =07 13 =.10 =.06 .01 =-.08 =.25 .38
300 - 425 - 214 - 242 026 —a06 .42 ~120- .02 =24 442 3T 419 =418 .03 =09 =11 .19 .49 -.28
31 2«12 - 418 421 16 415 W30 =02 .14 ~e04 35 221 .16 05 .15 =.14 -.01 .28 .39 ,-.17
32 - .82 08 .28 423 - .17 +24 =.01 - .15 =07 37 .24 .24 ~.04 .04 .09 .02 .24 .34 -.09
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INTERCORRELATION MAIRIX ON LEADERSHIP STYLE SCALE

TABLE III - contd.

ITEMS
20 21 22 23 24 25 26 27 28 29 -~ 30 31 32 33

19. .
20. .
21. . .19
22, . 02 -.22 |
23. .09 10 -.25 |
24. . ~03 =26 . <15 13
25. 18 .33 =10 .08 -.19 _
26. 17 42 =08 .20 .01 .26
27. . .06 39 =15 .22 =07 W19 .27 |
28. .15 W42 | =.23 14 =17, AT 39 .30
29. 03 =20 429  =.05 .09 =e08 =05 =u10  ~.15
30. . .09 39 =19 W12 =13 .20 W37 2T W55 =a1T
31, 08 .34 =10 .29 -.05 0T W34 .16 .34 =01 .31
324 .28 30 —12 .24 =.06 .20 W42 - .27 .39 -.05 .28 .28
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PABLE II1 = contd. ~

INTERCORRELATION MATRIX ON LEADERSHIP STYLE SCALE

1 2 3 4 5 6 7 8 9 10 41 12 13 14 15 16 17 18 19
33, 105 =006 =e14 +01 o0 =s04 =s11 02 =e12 =08 215 209 =o15 =e10 +07 =212 04 03 =202
34 =e11 =007 =412 =12 ce03 =17 .24 W12 .34 —.28 =37 =u13 .36 14 =03 .18 .02 =31 .34
35«19 14 426 .25 .07 .33 =09 .05 =u25 .28 .38 425 .04 10 =.09 .08 .20 .56 .20
36, 01 =405 =403 =05 19 =12 416 .04 17 =s05 =17 .00 .08 04 ~s04 .07 -414 =30 .25
37¢ =06 e01 =o14 =05 402 =18 19 o14 o13 =029 =u10 =.03 .14 =07 =:05 .19 =.07 =.28 .31
38e 405 412 408 412 .07 .23 .05 =02 =e20 <14 15 01 =.07 <12 =03 .07 .08 .10 =.08
39¢ =405 =.08 =.23 =s05 =04 =e02 25 (08 o31 =u16 =.32 =11 425 .01 =.06 .06 =.01 =19 .16
40, .35 408 <13 L03 .00 11 =09 o33 =05 14 05 .22 .02 .15 =.02 -.03 .39 .18 -.06
410 227 .08 o1 =i03 =.07 .08 =u14 .00 =08 .06 14 +18 .01 =.01 .06 .14 .00 15 -.05
42, =i02 =09 =u1T =o13 =009 =201 o12 o01 08 w22 =219 .=s07 +19 .01 =.01 .03 .01 =.02 .10
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TABLE III - contde

INTERGORRELATIOL& MATRIX ON LEADERSHIP STYLE SCALE

ITEMS

20 21 22 23 24 25 26 27 28 23 30 3 32 33

33" . ’ 010 “~a 10 007 | ¢13 .00 0119 "‘000 008 "".09, “0%5 . "'007 . - 17 '13

34 01 =.35 37 02 .29 =26 ~03 =19 =30 .24 =25 =107 «.18 -.18
35. 12 0 45 =i15 - 34 =33 .33 W27 W20 e33  =.15 44 24 31 .01
36« =01 =16 31«00 .21 =12 =15 =03 =22 2T =25 =06 ~.04 -.19
37 =01 =23 .20 0T A1 =10 =14 =a17 =36 AT =30 =14 =-.11 .01
3B =07 W18 W02 =04 W09 0T 15 W03 T =07 .22 W15 W03 .07
39. =03 =07 i25 =04 .21 =423 =09 =10 =12 10 =21 06. =.10 =.27
40. . -,03 =21 =05 = .23 «.01 .14 .29 A0 .13 -.13 19 W35 .23 .03
41. 15 .21 =06 .09 =.04  -.01 19 W14 W19 =06 W21 02 .19 ~.01
42. = =-.02 =10 .15 202 =08  <,00 =13 =11 =10 17. =.05 W02 =09 =-.18
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LABLE ~III «~ conclds

INTERCORRELALION MATRIX ON LEADERSHIP STYLE SCALE

1rEus
54 3 36 37 38 39 40 41 42
35« - =18
36. «35 - - 17
- 37. Ce42 =14 26
38. -3 8 =10 =11
39« 40 -17 - «20 16 -+ 14 .
40. -s06 - 19 -+07 «03 21 =01 :
41, -.07 - +16 -+05 -.01 17 -e 20 13
42, «15 02 «09 -e13 03 - .10 e22 . W17
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29,30,31,32. The eix clusters indicate that items 1,2,3,
4,5 and 6 are common t0 each, CLhis suggests that these
items have a common factor variance, They all suggest
téaehei's emphasis on task eoﬁﬁletian, with or without
maintaining good relationship with the students.

Different from above, the seventh cluster emerges
from items 10,11,12,13,14,16,17,18,19,21. The eighth
cluster.ean be seen in itens 1@,11,12,25.26,27528,30,31,'
32. The ninth cluster contains items 16,17,18,19,20,21,
22,23,24. The tenth cluster includes only items 17,18,30,
31432, while the eleventh cluster emerges from items 25,
26,27,28,30,31,32. Items 21,22,23,24,34,35,36,37 forn one
gluéter.' Hbﬁever. a separate cluster is visible in items
34,35,36,37,38,39,40. | |

| ihe formation of correlation clusters indicated
that the items overlap in measuring the leadership |
cheracteristics. The correlation matrix was, therefore,
subjected to a principal component solution to obtein the

nndérlying factor structure in the Bealéo

The factor analysis resulted into thirteen factors.
The factor loadings and eigen values for the obtained

factors across 42 items are shown in Table IV. -
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N

FACTOR MATRIX OF LEADERSHIP STYLE SCORES WITH EIGEN VALUES

FACTORS

10 1.

6 1. .8 2 13
15 4709 2881 -.2137 1080 1050  .2433 0101 =.3293 =.0840 =:2462 -.0560 =.1703 ~.0087
2. ,2627 «2680 «.1532 =.2448 =.3188 . 0113 =.3469 .0754 -.1180 0491 -.3832 ~.1863 .1345
3. 5601 1641 .0399 .1644 =.2684 2251 40364 =.1208 =.1356 =.2197 .2337 =.2017 1043
4y 44361 1056 ~-.2182 =.0318 =.3213 =,3212 ~.1035 =-.0619 =-.2257 -.0847 0174 .3337 .O113
5¢ +2135  +2816 =.4664 1408 =~.2140 -,0021 ~,0066 -.0350 <1409 ~ .3659 .0945 -.2884 .0151
6. 4488 L0275 3833 =.2042 =.1320 =.0548 =.1272 =.1097 2844 0274 1052 1706 -.3299
7. 2812 .3795 2150 -.0047 =.1539 L0875 =-.0112 .3518 1174 .0945 .0901 -.2687 .0309
8. <0127  .4433 =-.0419 =-.2817 1503 =.0834 =~.0806 =-:0681 .3488 =.0781 -.4054 =.0905 .1502
9o =4369 311 L0571 1053 L0435 .2391 2485 .04T0 ~-.0053 L0173 -.2252 .1440 =.1330
10 27079 .10591 .0765 .0967 =.3146 0208 .0790 =.0662 +0955 =.1313 =.0256 ~.1087 «0370.
11e 5806 =1556 =155 =389 =u1063 =.1231 =.0369 =.0049 .0800 1998 0593 =.0831 =.2637
12 4676 .2656 —.2TT1 =.2976 -.0324  .0297 0632 =-.2731 .0662 .0028 -.0975 .0405 -.2734
130 =2276  .4425 3685 40372 116 =-.2508 1301 .1222 =.1527 =.0930 =.0674 =.0978 =.3353
14, 0955 4322 -.0873 4166 .1278 =.1134 -.1683 3962 =.1427 .2280 .1249 =.0801 =.0050
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PABLE IV - contad.

N

Y

FACTOR MATRIX OF LEADERSHIP STYLE SCORES WITH EIGEN VALUES

— — , _FACTORS . ST , -

1 2 '3 4 5 6 1T 8 9 10 11 12 13
15. '=.1105  ~1806 -.jéow ~1801 L3138 .5509 .2298 1389  .1386 .3598 .0820 .0126 .0153
16, =.1080 3746 =-.3947 =.1051 =.0289 .2880 =-.2985 -.0041 =.3344 .2151 -.0729 .0848 -.0556
17« 3426  .5166 0245 43255 41432 =-.2168 ~.0205 =.0375 .2079 =.1843 .1139 =.1194 =.0939
180 7534 -.0383 42525 L0408 40551 -=.1513 L1342 .0242 -.1178  .0912 -.0199 =.1891 -.1569
19. =638 3689 -.1099 -.5128 -.0721 .0255 =-.0066 .0722 .0439 =-.0767 .0641 .1598 —.0466
20. " .1943 42151 =,0995 =.2067 -.0888 =-.1571 2874 4563 =-.2666 =-.1654 -.2163 ~.0896 1022
21, L7081  .0592 .0973 =.1432 «.0467 1042 1233 =.0464 =e0286 #2313 =.0891 =.0081 =.0113
22, =.4442 3489  .2267 -.3910 -.0496 .1213 -.0265 .1859 .2436 .0426 .0988 -.0780 =.0973
23, .2949  .3708 -.3421 1531  .3530 -,1989 .1502 =-.0512 ~-.1269 .1791 0779 .1883 -.0Ti3
'24._-.2963 " e4340 -.2788  .3081 ~-.0998 .0694 =~.2455 .1380 .0909 ~.2230 .0069 .3597 -.1339
25, .4201  =.1414 =.1555 =-.2571 .0408 -.3484 .OTH1  .1696 =-.0843 .OT47 .0905 .2596 .3792
26. 5313 .3161 0686 0693  .O707 .2386 ..1900 .2863 .0134 =~.1247 .1378 .OT13 .1849
27. ' .4625  .0603 =-.1479 =-.0352 =-.0436 .2012 .2529 =-.0569 .0620 .0418 2736 .2910 -.0470
28. 6819  .0563  .1669 L0054 =,1443 2670 =.0329 ,0893 =.0118 =,0423 -.1381 .0834 .0623
29, =.3202  .2441  .1825 ~.3647 -.2507 ~-.0326 .0839 ,0054 .0003 -.1308 .2638

0734 2441
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PABIE 1V = concld.

FACTOR MAFRIX OF LEADERSHIP STYLE SCORES WITH EIGEN VALUES
FACTORS

1

2

1 | 4 5 6 71 8 9 10 11 12 13
30, ..6687 .0011 42764 =-.0065 =:0246 1275 =-.1368 .0604 -.0344 =~.1401 .0483 .1756 =.014’
1. 4641 L8344 .2696  .1003 0111 -.0662 -.0230 -.0408 1254  .2911 =,1506 L1585  .161¢
32, (5279 42525 -.0818 ~.127T1 40907 J1301 3358 .1669 .1322 -.1179 0107 ~ .0413  .083¢
[ 33+ 0894 -.2290 -.4769 -.1273 L2988 -.2448  .0T62 2552 L3560 -.2718 L0578 -.0451  —.1732
p 34 -.5094 5025 .0943  .1234 =.0159 -.0284 1125 -.0412 =-.1771 =,0362 .1238 L0377 -.0977
E 35. .6118 .0784 .1646 =-.1821 1720 =-,2545 .0438 .0623 -.1625 .2186 .1315 '-.0620 =-.160Z
M 36, =a3242  .3916 =.0916 -.0140 =.2779 =.0312 .1617 =-.2888 .0922 .0624 .3950 =.1226  .124S
S 37. -a3926 12984 -.1929 -.2752 .0744 =.1906 .0162 =-.2389 -.1394 -.0058 .1143 =.1604  .0106
38. .2577 0546 .0925 =.0538 .0662 .0837 =-.6T43 .2244 .1728 .0599 ,2816 ~ .0676 = =.036C
39, '~u3537 .3596 12749 1459 -.1330 L0043 1819 -.1562  .0803  .2189 <.2566 42869  ~.0726
0. -.3313 L3567 .0622 0267 5311 =.0494 ~.1T49 -,2492 .2789 -.,0402 =,0814 ~ .0073  .305(
41.° .2648 L0631 .0102 =.2680 .3681 .3854 =-.1563 ~.0202 =.3950 -.2624 .0338 =-.0690 ~.1846
42. =.1829 01627 .3768 -.1804 4417 -.0741 = 1305 =.2162 =.2761 .0658 .1593 .0001  .225
Bgen - . o . . . . .
Values 7.7523 3.4917 2.1040 1,8633 1.7471 1.5872 1.4679 1.3709 1.3268 1.1883 1.1832 1.0924 1.0626
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. The analysis indicates that approximately 65 per cent
of the variance is explained by these factors. The first
factor explains the highest amount of variance about
18 per cent. The second factor explains 9. per cent of
variance, the third factor 5 per cent, the fourth 4 per cent,
the £ifth 4 per eent, the sixth explains 4 per cent, the
aeveaxh 4 per aent, ‘the eighth 3 per cent, the ninth
3 per cent, the tenth 3 per cent, the eleventhA3 per cent,
the twelfth 2 per’cent and the thirteenth factor explains

3 per cent of the variance.

.The results show. that high factor loadings on the:

. f&rsﬁ,faétar emerge from iteme 1,2,3,4,5,6,10,11,12,17,18,
20,21,23,25,26,27,28,30,31,32,35,38,40,41. High factor
1oadings on the second factor come from items 1,2,3;5,7,8,9,12,
13,14,16,17,19,20,22,23,24,26,29,31,32,34, 36»37,39 40142‘

This suggests that in the two factors quite a few items
involve common factor variances Items 6,7,13,18,22,28,29,30,31,
35,39,42 show high loadings on the third factor. Tﬁe fourth
factor loading is found in items 3,14,17,24. Items 15,23,
33;35.40.41,42 have high lcadinga on the fifth iactor.

Sixth factor is laaded high in i%eme 1;3 9 15, 15 26 127,28,41.
Items highly loaded on the seventh factor are 9,15,20,26,27,
32,36,39. In the sixth and the seventh factors thus the

items 9,15,26,27 do commonly contribute to variance. High
factors loadings on the eighth factor arises from items 7,
14,20,22,25,26,32,33,38. The ninth factor is seen in items
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6,8,17,22,33,38,40. Ten items 5,11,14,15,16,21,23,31,

- 35,39 have high factor loadings on the enth factor. High
loadings on the eleventh factor come from items 3,21,29,
36,38, Iltems 4,6,23,24,25,27,30,39 contribute to factor
twelve aﬁd items 25,26,29,31,40,42 to the.thirteénth
factor. |

The Rotated Factor Matyixz on leadershi
Style Scores

The original factor matrix on the 42 items was
rotated using varimax procedures to obtain a meaningful

picture and results are included in Table V.

This table presents a somewhat changed picture of
Table IV, as a result of rotation. Items 2,23,é5 and 38
which showed high positive loading on the first factor ;n
Table IV, have lqw positive loadiﬁga after rotation.
Items 1,2,3,5,26,32,37,40,42 assume negative loadings on
the second factor. Similarly, negative loading are notice
for the previously high positively losded items (7,13,18,
31,35,42) in the third factor. Some previous high Positive
loading become low even if directions de not change. Thus
it ié evident that rotation reduces the aﬁbiguity\across
items and makes factors more mear ingful.

‘The four items 3,14,17,24 which had high positive
1oading_en the fourth factor after rotation either acquire
a negative.ldadiﬁg or low positive loading, while items
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TABLE ¥V

ROTATED FACTOR MATRIX OF LEADERSHIP STYLE SCORES

FACTORS

1 2 3 4 5 6 ff;_ 8 9 10 12 13
1o 25077 =.0673 =.1206 1077 .2797 =.0888 .2368 =.2123 .0999 -.3200 =-.2001 .0836 =.0166
2. 1265 =-.0859 .0538 .0009 .1495 -.1970 -.0834 .2060 -.0532  ,0109 -.7166 =.0676 =.0995
30 oT169 ©.2283 =-.0886 0152 =.0996 =.1947 .0812 =.1241 -.1043 =.1050 =-.0955 -.0301 =-.0678
4,  +2248 =~.0709 -.0827 .0053 =.1084 -.3924 =.0935 .1293 .0388 .0783 =-.2320 .5486 =-.1566
5e 1682 =.1628 =.4416 =.0686 0195 1136 1789 =.1959 .1632 .2916 -.4364 =.0199 =-.1202
6o 2726 1156 <1951 =.0093 .0719 =.1605 -.4043 =.1950 .0744 .0445 .1031 .0828 -.5408
To  +0213  .1494 -.1939 -.3374 -.0321 .0309 -.1238 .1326 -.0725 .1483 =.0675 -.5292 .0864
8. -.0093 .1472 .0778 -.1667 .6775 =.0544 .0092 .1353 .1464 .0440 =-.2609 -.1159 =.0193
9. =.0776  .5939 =-.0376 -.1346 .0101 .1626 .1374 .0355 .0041 =-.0413 -.0014 -.1357 .2702
00.  .6732 =-.1244 .0271 1718 -.0506 -.2494 .0199 =-.0109 .0475 .1366 =-.1241 .0197 =.2769
11, 1518 =.2447 .0527 .0875 =.0694 0246 =.0951 .0093 .2158 =.0075 =.1955 .1525 =.6552
12,  .2850 0811 .0040 -,0802 .,2046 =.0200 .1009 =.1176 .3010 =.1692 =.3171 .2760 =.4102
130 =135  .4690 =.2344 =.1992 0378 =.3278 .0488  +1644 =.0475 =+1T10  o1867 =.8016 =.1462
14. 0595 .0599 -.7594 .0786 ~.0041 =~.0564 -.1760 .1435 ~.0865 <0449 =-.0968 ~.1319  .0687

-9t -
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PABLE V « contd.

ROTATED FACTOR MATRIX OF LEADERSHIP STYLE SCORES A\

. — e FACTORS . e e ot
1 2 .3 4 5 6 7 8 9 10 1 12 13

15. =+0208 .0121 0184 .0314 -.0397 8371 0274 =-.0421 '.0549 -.0802 .0408 -.0718 .0182
16. =.0762  +1392 =s2717 =+1625 =.0550 1722 ~.0692 =.0440 =.0786 =.2835 =-.6063 .1585 .1454
17. . 43507  .0684 =.477% =-.0073 .3591 =.3503 =.0247 =.1110 21633 0034 1194 -.0816 =-.0759
18. . 44039 =.1168 —u1236 3505 .0259 =21589 .0424 +1176 ~.0735 =.0616 0873 =.0265 =.6228
19. =.2322 .2296 .1097 =6687 10591 0813 ~.1014  .1415 .1420 -,1063 =-.1613 .0240 .1110
20, 1740  .0210 =,0995 =.0634 -.0244 =.0950 =,1664 7024 1117 ~.0708 =-.1334 -.0818 =.0793

21 . 44750 =.0856 +0064 .1979 1021 41129 -.0060 0799 -.0986 .0111 -.1640 .1260 =,5285
224 =a1629 42519 .0907 =.5T58 .0859 1427 =i2152 0536 0481 0061 =-.0207 -.3906 -.0054
23. . .0879  .1054 -.5871 0338 .2254 40578 1374 .0498 .0963 -.1033 .0012 .4104 =.1560
24. =.0023  .3604 =.3035 =.1523 ~,0056 -:1P08 ~i2753 =.0991 2542 =-.0087 -.1570 .1265 .5308
25. 0917 w.3742 .0183 .0042 .0959 .0226 —.0874 <4386 =:0496 1744 0433 .4872 =.2119
26. | .6782 =,0136 =.2287 +0046 «1253 L1210 -.1227 :2749 -.0135 ~.0716 0768 .0122 =-.0352
27« . +4987 ° .0004 =,0756 =.0484 -,076% <2275 =.0393 -.0710. <1299 -.0008 0774 .3717 =-.1884
28, 46277 =~.0671 0987 42806 .0567 =—+0019 =.2003 +1197 =.0895 =.0395 =.1685 .0481 =.2201
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ROTATED FACTOR MATRIX OF LFADERSHIP STYLE SCORES

2 3 4

,_‘5H

6

FACTORS

7

_48‘“ |

10

29

30.

31,

32.
33,
344
35.

36,

37.
38.

39
40.
41,

0139
. «5378

ii3367

5674
-e1519

=~«1595

- .1879
L0539
~e3338
. «0692
~.0995

1796

2343

0159 1874 -.6626
-, 0673 <0727 2351
#1875 =.1704  .1387
«e0002 =e0896 ~.0310
‘w3009 ~.0622 .0814
44075 =.2307 '-.4954

~e1284 =.2356 .0918
20205 =e1632 =.6345
«e0082 =, 1076 =.5029

202703 ~.1655 - L0138
6837 <0014 -.1361
'«,0894 -.1879 .0676
-.0675 40290 L0514
~00285 =o0577 =e2283

f~.c323

" <0467

«3560
- «2183

1369

e 0340
" 0652

-e0330

«1213

0749
«8137
0325
« 2857

«+0839

:ﬁaQ€53

~-e1247
4@0331
 +1572
" 40725

*"t1161 ‘

“e0663
‘- 0822

=e0174

«e0297

~0084
- +1006
" £0051°

-«0508
~+3479
- 1683
" +0534
-+0124
1179
-.0824
" «2418

«2717
-+ 7404

»0672
o851

"%9765

-.0318

T «0642
#0492

#1617
'*9@2@1
+1684

=+3023
=+0592

=.0794
‘~m0933

-0568
«0046

-+ 1666

1012

- 2816
" #2042

« 7362
-1294
-.0862
-e 0766
'~ 0095
«.0155
-e2354

"’01095‘

-+5403

. «0808
-ot 480
" #2409

0346

- «2107

- 1547

'?w0960

- <2334

~.1073

~«3339

' .0616

0463
-.0785
- .0358

- #1819
- #0450
" #0661
-x0198
-+ 1148

-0781

«2378

«+0334
«1219
»0941
«0940C
-0958

-« 1102
«1146

- 0327
+0272

- 0711

\.0015
«0905
«0045

. 0046 Y

12

3

. «1130

w2655
-1863

© .2042
-.6795
01264
- .0303
'-.0818
- «0793
"=e 0348
~.0998
~.0547
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10,18,21,26,30 given high positive leading, 4 similar
'tiend is evident in the case of other factors. For
example, in the £ifth factor, items 15,33,35,41 gained
either negative loading or low positive losding after
rotation, while itémsw1,8,17,31,32 acquired high positive
ioadiégs on the same factor. Of the previously nine high
positively loaded items only items 9,15,16 and 27 remain
80 in faétar'siz;_ Factor seven shows only three high

_ positively loaled iﬁeﬁs. Only five of the seven items
retain their previous high pasition on the eighth factarf

From the ten high positively loaded items in factor
'teﬁ'only'three (5, 31, 39), remain sosfter rotation. With
two more items (25, 36) being added to this group the
number increases to five. None of the items which had
high positive loading on the eleventh fastor remain same
after rotation.. In the twelfth factor items 6,24,30,39
changs position after rotation. vIﬁ the thirteenth factor
items 25,26,29,31,40,42 which had high positive loadings
earlier have either become low in positive loading or

negetive after rotation.

 cmmitmént Sceres}

The Intelleetuél Commitment Scale was formulated
for thie stuly. This being in its trisl phase, the ram
éeéres were subjected t0 a correlational analysis. Table
VI presents the inter-correlation mairix for 19 items on
the intellectual commitment scale.
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TABLE VI

INTERCORRELATION MATRIX ON INIELLECTUAL COMMITHENT SCALE

—— _ e ITEMS N L —
1 2 3 4 5 6 T 8 9 10 11 12 13 14 15 16 17 18 19
1. ..
2. .10
3. 402 14
4 =00 .05 .13
Sel 01 08 423 =02
Be =200 =.06 =e10 =04 =.09
Te <21, 13 14 414 .02 W21
8Be - o01 404 =05 422 .02 . .15 .03
e  +03 21 11 =00 12 .12 0T 12
10e =10 07" 12 .08 .07 09 .18 .18 .11
T1e 14 01 05 413 .14 .09 <42 14 .12 .16
12+ =07 =415 402 =.0T7 .03 412 .07 =.08 .01 .07 =09
13s  «02 =08 =i16 =o11 =u05 16 =201 .01 .06 =.13 =.02 .27
14 18 o34 .08 .02 412 =09 17 10 21 15 - .08 =03 ~.12
15¢ 01 400 | 412 402 =u04 <10 <22 09 .01 .12 .02 .22 .02 ~.08
16¢ =e04 06 06 o411 13 406 <15 10 18 .16 .00 18 .14 .15 .11
17e  =e02 =e12 =13 401 06 15 =205 =.03 =04 .00 .01 .02 .00 =21 .10 =19
18 =e02 =110 =14 o425 403 =.01 ~a04 17 403 .01 .02 =09 .02 =.12 =.04 .97 .08
19¢ 202 21 17 =e00 .13 =.02 .10 04 27 209 =e13 <10 .01 26 .07 .19 =21 =13
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‘This Table show that only few items are signifi—
cantly correlsted with each other. One clﬁster of itens

- emerge from correlation among items 7, 8, 10. 11 (7, 10 =
T= 18 8, 10=T=.18 T, 11 =7 =428, 11 =7 = 14
10, 11 = v = +16). in the second ¢luster items 9, 10, 12, .
14, 15, 16 correlate significantiy with each other. In
the third eluster aignificanz correlation is found among
items, 6, 7, 13, 14, 15: The items 14 and 15 are common
in the second and third clusters which indicates that

these hévé conmon variance@ A fﬁurtﬁ elustef emergéd from
items 2, 3, 4, 18, 19 (3, 18 = r = 4255 2, 19 = 7 = 215
3,19 =1r= %17)n Fo other cluster is visible. This

indicates that the scale d0es not inélude.items measuring

common dimensions of intellectual commitment.

The intercorrelation matrix was subjected to a
principal component solution. ?able Vil ineludes the
factor loadings and the ezgen values of the obtained seven
factors aeross 19 items. Resulis show that these seven
factors expiain about 58 per cent of the variance. Factor
1 acecounts for the higheat émount'af §ariancé, that is
about 18 pep cent. PThe Becond factor explains 9 per cent
of varlance, the third 5 per cent and the rest 7 per cent

each.
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FACTOR MATRIX OF INIELLECTUAL COMMITMENYT SCORES WITH EIGEN VAIUES

FACTORS .
1 2 3 4 5. 6 7

1. 2141~ =J0575 ~+1507 «4430, ~e3943 -+0849 3373
2. «4958 -.3512 -.0463 +0304 -.1856 0221 - 2268
3. 4226  =.0110 .0307 . 1174 5528  ~.0098 -1556
4e .2323 «1843 -~ 4791 ~e3252 «1833 ~+3364 «1647
5 «3207 ~.1074 ~.0082 | ~-.0714 «2870 6352 «3988

6. 0624 .5891 1230 «1480 - 2520 . 1519 -.3402
Te «5356 «3583 -+1285 <4545 -+0170 . =«1987 «1210
B .2781 .3321 ~+2980 ~3762 -.1984 =+ 0501 -.2449
9. +4856 .0337 <1191 - -.1893 ~e2520 «4191 -.1126
10. 4236 «2465 -.0875 -.1095 3114 0587 ~e3853
1. «3524 +0193 ~+4450 .3668 =.0620 1362 «2043
12. 0463 <3724 6278 L0165 2048 -.0562 <1792
13. -1153 3672 .4611 ~.0849 -.4109 0411 «3131
14.. 5948  =.3233 -~.0041 0210 -.2686 -.0065 -.0828
15 +1899 +4201 «2144 «1911 «3458 -e2454 -.1389
16. +4365 .2221 «2922 -.3965 -0143 -.1247 «2551
17w -3049 «3431 ~.1563 <1661 1758 .5078 1546
18. ~-.0975 .2865 - 4011 -.5252 -.0729 + 0495 2877
19. 5139 -e2217 <4066 -.1692 ~0133  -.0147 -.0937

Bigen ' _

Values 24975 1.3187 1.1287 1.1060

18194

1.6832

1.4083
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Pable VII indicates that high factor loading on the .
first factor emerge from items 1, 2, 3, 45 5, 7, 8 9, 10,
- 11, 14, 15, 16, 19. The second group of factor loadings
come from items 4, 6, 7, 8, 10, 12, 13, 15, 16, 17, 18.
This indicates fhat itens 4, 7, 8, 10, 15, 16 are common
in factors one and two showing common factor variance.
High loadings on the third factor is found im items 12, 13,
15, 16, 19, Thé fourth factor shows high positive loadings
on items 1, 7, 11, 15, 17. The fifth factor has high
positive loadings on items 3, 4, 5, 10, 12, 15, 17. Item
15 appears to be common to factors 3, 4 and 5. Evidence
t0 high positive loadings on the sixth factor is found in

items 5, 9, 17. The seventh factor shows high positive
loading on items 1? 3 4, 5, 11, 12, 13, 16, 18. .

Table VII1 presents the rotated faetor matrix of
19 items of intellectual cammitment scores using a varimax'
solution, It emerges from this table that the item
loadings appearing in Table VII change substantially after
rotation, ' ' | |
Items 4, 11, 15 which hed high positive loadings
on factOr 1, assume negative loadings after rotation.
Items 1, 5, 7 have low positive loadings in Table VIII as

compared to their earlier loadings. On the second factor,
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TABLE VII1

ROPATED FACTOR MATRIX OF INTELLECTUAL COMMITMENT SCORES
_FACTORS

2 3 4 5 6 7
1. L3180 ,5599 .0%64 1161 .0802 -.0643 .2577
2. 6334 . 0945 - 2155 0424 0127 .0081 =+ 0072
3. 1683 0890 -.0815 0770 4378 #3652 -+4402
4. -.0401 <1413 ~-.0964 = -.6827 «2490 -.0468 = -.1899
5e 1001 .0620 L0541 -.0108 +0937 8593 0183
6o -+0280 1391 1738 L0174  =6954  ~.1309 -.1972
Te 1316 «7102 0895 -.0554 -.0524 -+0366 -.3948
8 +2109 +0061 ~.0459 -.5801 -¢3401% -+1109 -.0933
9e ~5245 .0034 e1267 -.0918 ~a3564 «3324 <0411

10. «2153 ~.0629 - 1477 ~.2241 -. 2241 .1228 -+5655

11 ~0423 «6910 -+1408 -+1900 -+ 1655 .2218 ~. 1061

12, -+1251  ~.0744 6547 #1929 -.0145 0634 -.3482

13+ -+ 0851 0519 7074 .0450 -e 2343 - 0662 «2525

14. 6970 2012 -.0768 .0005 0568 .0296 . 0381

15. -.1065 +1065 «2003 .0480 -.0595 -1171 -6417

16. .2968 ~.0208 #5579 -+3370 .0954 1074 - 1710

17, -e4510 ~40336 -.1956 .0929 -.4700 +3145 ~.0642

18. -+ 2306 -, 0425 «0761 -6953 -0373 «1365 «2337

19. 6172 -.1416 - 1774

«2389

.0889

.0997

- +0862
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- 100 -

items 1, 7, 11, 14 show high positive loadings, instead
of items 4, 6, 7, 8, 10, 12, 13, 15, 16, 17, 18 in the
earlier Table., High factor loading on the third factor
is found in all the previous items seen in Table V with
the addition of item 6. Iteis~1, ?; 11, 15, 17 ﬁhiéh had
high positive loading on the fourth factor show either
low positive loading or negative loading after rotation.
Item 12 alone has high positive loading ﬁow,'whioh earlier
had low positive loading.

Among the items which had high positive loadings
in the fifth factor only items 3 and 4 show similar loadings
after rotation. Others have either low or negative
loadings. Items 5, 9, 17 which had high positive loading
on the sixth factor in Table .V have not changed'after
rotation. Two other items 3 and 11 also show high pogitive
loading on this faector after rotafiono In the seventh
factor only items 1, 13, 18 have retained their high
pcsitive.loéding. Othews show either low positive loading

or negative loading.

The inter-correlation matrix for the total independent,
mediating and dependent variables is presented in Teble IX.

in the set of independent variables the correlation
between the nurturant - taskmaster (¥T) style and the



TABLE IX.

INTERCCRRELATION MATRIX FOR INDEPENDENT, MEDIATING AND DEFPENDENT VARI ABLES

I BrF PERS. VAL, CKCH. INT. T 00L. BACK. SIG.  INT. FAST  FUL.

| VAL. ENV. INF. OT7H. COM. ACH. ASP.
1 2 3 4 5 6 7 8 9 10 11 12 13
A . 1e 1.00
NI 2. .02 1.00
P 3. =32 62 100
PERS.  4¢ =.04 =.01 =04 - 100
VAL. 5. 01 OT 12 33 1.00 ‘
ACH.VAL. 6. =03 15 .11  =,07 =01 1400
INT. Te =0T 15 1T 4T - 49 -i10 1,00 .

COL.ENV. 8. +.10 .24 27 10 . $32 .28 .18  1.00 :

BACK.INF. 9. =10 .19 11 «04 . -.09 <03 06 .06 1.00

SIG.OTH. 10 =07 .28 2 .10 12 .14 .10 $22 +18  1.00

INT.OOM. 1. +14 o24 <11 23 3T W21 27 . 28 .07 «27 1.00

PAST. ACH.12, 10 .07 '=.05 09 . -,02 +06 08 ~.09 «15 .25 09 1,00
FUT<ASP. 13. =05 .08 03 =.06 -,07 22 =01 04 -.04 16 -.04 .19 1.00
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participative étyle (P) 48 found to be positive and
significant (r = 62 / «01)s The correlation, between,
Authoritarian and Nurturant - Taskmaster Style is very
low (r = .02 .05) and Authoriterian and Participative
style is negative and significant (r = «.32 / .01).
This indicates that a very high relationship exists
between Nurturant Teskmester and Participative styles,
but almost no or a very insigﬁifieamt relationship is
found between Authoritarian and Nurturant Taskmaster..
The Authoritarian end Participative styles seem to
correlate negatively with each other; implying that these

two have separate orientations.

The correlations between the three paréeived.stylas
of leadership and personality charaecteristics of students
are consistently insignificant (r = «.04; r = .01; v = =04

respectively).

The Authoritarian and Nurturent - laskmaster styles
correlate insignificently with values (r = 01; r = .07
resPectively).' The Participative style has positive corre-
lation with values (r = +12) but it is not significant.

_ The correlation between Rnitﬁranf - Taskmaster style
and Achievement values and between the Participative style
and Achievement values is positive though not significent

(r = .15 r = +11 respectively). A&An insignificant correlat-
ion (r = ~.03) is seen between the Authoritarian style and

Achievement values.
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Similar correlations are found when the mediating
#ﬁriéblé 'Inféfés#' 1s'$akenlinté accounts The correlation
- of Participativefqeéle and interest, however, seem to ée
significanf (r = ;1?;[ ,05). Results indicate that
influence between the three perceived styles of teachers
do not inkéraat'with thé persénality._vélue‘arientation.
achievement values and interest of the students, except
in the case of the'partieipati#e style. All the three
styles of leadership correlate with the college environment
positively, The eariélatian between the Authoritarian
style and college environment is not significant (r = .10),
but the correlation of Nurturant Taskmaster style and
Partiaipative style with college environment are significant
at 1 per cent level {r = 24; r = .27 raspecﬁvély)p 1t is
evident from this that the Authoritarian style of teacher
interaction as perceived by»the students does Ao%‘kave ahy
significant iifluenae on the college environment, whereas
the other two interact with college enviromment and do

influence 1t pogitively.

- The Rurturant Teskmaster Style correlates with the
backgrownd information aignificantly (r = <19 £.05), but
not the Authoritarian style (r = «.10) and the participative
style (r = ,11). This points out the important role of
background information in preparing the students to lock
forward and accept the NP style of leadership later in
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their work environment. The Authoritariaa and the
?artieipativé e%yles-of'leaderahip do not show any signi-
ficant éerrelaﬁinn with the signifiéént athe& image

(r = =073 2 - 12 respectively), but again, the Nurturant
Taskmaster styie does signiticantly correlate w1¢h this
variable (v = 328‘[¢01) indicating the importance of
mrental iﬁfluence on the acceptance of the teaéher's

style,

~ A look at the correlations between sets of
independent and dependent variables indieateé that only
the Nurturant Taskmaster style has a positive and signi-
ficant correlation with the intellectual commitment of
students {r = .24 /.01)., The other twe styles show
positive but insignificamt relationship (r = .14; r = .11
respectively)s This is in support of the assumption that
Nurturant Taskmaster style helps increase the commitment of
stulents because of the leader's mixed attitude of affect-
ion and hard taskmaster. The Authoriterian style may
result in betﬁer‘performance but not in better commitment.

Similarly. the parti¢1pative style may create a very

" congeniai atmosphere for its stu&en&B, but, beeause of laek

of impertanee ta work, is of little help in creating and
sustaining cemmitment.

The table shows that the relationship of the three
stylestwith the past achievemsnt of the students is almost
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nil {(r = .10, .07, -.GS'respectively). This is not in the
expected direction in that the achievement of students does
make them more fit for the acceptance of one or the other
style of teacher interaction, but for the teachers and
environment variables at schools and colleges which vary
widely. The three styles of leadership do not have any
significant relationship with future aspiration variable

as well. One speculates, though, that the commitment
generated by the Rurturant Taskmaster style should produce
high future aspirations among the students. To this extent,
the results are contrary to the expectation, either because

of uncertainty for future in student's own minds or lack

of an appropriate measure.

'Table X includes the Regression Coefficient and
the Multiple R for Intellectual Commitment, pést achieve-
ment and future aspiration using Authoritarien style as
one preﬁic#or and this style in combination with different

mediating variables as predictors.

It eﬁerges from tte stepwise regféssion analysis that
the Authoritarian style can predict Intellectual Commitment
to the level of 14, tﬁat is, 2 per c¢ent aslone. Similarly,
it can predict Past Achievement to the level of .10, that



TABLE X

STEPWISE REGRESSION ANALYSIS USING INDEPENDENT, MEDIATING AND D EPENDENT VARIABIES

INDEPENDENT

, REGRESSION COEFFICIENTS

«0246

_ — _ MULIIPLE R _ |
VARIABLES Intellectual Past Future Intellectual  Past Future
Commitment Achievement  Aspiration Commitment Achievement  Aspiration
Authoritarian | , '
Style ' ¢O163 14 «10 -
Authoritarian - , .
Personality 1572 .0099 |
Authoritarian
Style «1403 .0170
Personality «0845 0120 41 «15 -
Values <4594 ~+0131 ' ‘ .
. Authoritarian '

Style «1467 0173 ~+0159 X
Personality «0954 +0125 -, 0065 7
Values 4564 0132 ~.0305 47 «16 -2
Achievement '
Values «5266 <AT715

- 106 -



PABLE X - contd. ‘ .

\

 STEPWISE REGRESSION AFRALYSIS USING INDEPENDENT, MEDIATING AND DEPENDENT VARIABLES

INDEPENDENT ____REGRESSION COEFFICIENIS . _ MULTIPLE R _

VARIABLES Inteliectual  Past Fature “Intellectual  Past ~ Future =
Commitment - Achievement Aspiration Commitment Achievement Aspi::ration
Autboritarian . A
Personality ' 0691 0085 -.0130
Achievement Values . .5462 .0276 1824 )
Interest X +4824 . «0724 «1194
Authoritarian | :
Style . <1435 . .0208 -.0142
Personality 0695 0084 -, 0130
Values .3561 ~+0132 ~.0400 .49 .22 .28
Achievement Values .4799 0435 1819
Interest «4493 0804 .1192
College Environ- ' : :
ment . «0747 ~.0179 0005
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ITABLE X - cencld.

STEPWISE REGRESSION ANALYSIS USING IEDEPENDENI, MEDIATING AND DEPENDENT VARIABLES

INDEPENDENF  REGRESSION COEFFICIENPS MULPIFLE R

VARIABLES Intellectual Past ~ Future Intellectual  FPast Future
Commitment Achievement Aspiration Commtmen’c Achievement Aspiration

Authoritarian :

Style  W.1524 0233 -s0165

Personality +0675 0079 ~-.0125

Values « 3805 -+ 0064 -,0523 . .

Achievement Values .4788 +0432 «1822 «49 W27 «25

Interest -4056 0681 1304

College Enviromment .0671 -.0201 .0025

Background Variables .1956 0550 -+ 0501

Author:.tarian _

Style - 1639 0259 -.0129

Personality 0605 <0067 - 0147

Values .3664 ~.0096 -.0567 |

Achievement Values .4388 .0340 1697 .52 .37 29

Interest »3990 +0666 «1283 | |

College Environment .0433 ~-.0255 -.0049 ‘ -

Background Variables 1327 0405 -.0698

Significant Others .1813 «0417 0568

- 108 -



- 109 -

'is, { per cent. Positive weights on the variébie, though,
indicates that the style is a meaningfulvinaieabar, even-
though this style slone cannot predict the Intellectual
Commitment, past achievement and future aspiration of the
stulents. By introducing the personality variable into
the regression equation alongwith thé Aﬁthoritarian style,
the level of prediction increases considerably in relation

. 1ﬁtellectua1 comnitment (R = 14 $0 R = .27), that is,

from 2 per cent t0 7 per cent. The increase is not
proportionate in %he case of past achievement, only

1 per cent increase is evident withvthe personality variable
and nothing happens in the case of future asyirations.

A further inclusion of values to Authoritarian style
and personality, increases prediation to 18 per cent in
the case of infellectual commitment. Addition of another
variable, achievement values increases the prediction to
22 per cent. Interesty increases it to further 1 per cent
‘-anﬂ 80 does college environment. Background information
does not make eny differeneeq» The increase is again
~evident with the significant efher image. All the |
varisbles taken together can predict approximately
27 per cent of the variance in intellectual commitment.

Of course, the inclusion of mediating variables results
into a aignifieant'inerease from ¢ he earlier prediction of
2 per cent using Authoritarian style alone. |
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A eimiiar trend ie vzsible in the prediction of
pasf aehlevement and future aapirations. The level of
prediction goea on inereasing with the additiou of
Variahlaa, till the prediction from the total veriables
in the case of past anhievement is 14 per eent and for
future aapiration it is 8 per eent. This shows that
intellectual commitment can be predicteﬁ by using
Authoritarian style alangﬁith.ather mediaﬁing vériables,‘
buf‘the extentlof predietiveveffieieney is very 1low fﬁr
paét achievement and future aspiration. '

The Regression Coefficients and the Multiple R
for Intellectual Commitment, Past Achievement amd Future
~Aspirations using Furturant Taskmaster style as one
predictor and this style in combination with different
ﬁediat;ng varisbles as predictors is given in Teble XI.

The Burturant Taskmaster style predicts Intellectual
Commitment to the level of .24 that is, 6 per cent, and
' pﬁst achievement and future aspiration to the level of
.07, that is, about 1 per «;ént‘ It is interesting to
note that while the level of prediction of intellectual
comnitment goes on increamsing significantly with the
addition of the mediating variables, the level of predict-
ion of past‘anhievement and future aspiration of the

students does not increase to the game level. The result



DABIE XI

STEPWISE REGRESSION ANALYSIS USING INDEPENDENT, MEDIATING AND DEPENDENT VARIABLES

INDEPENDENT AND _ REGRESSION COEFFICIENTS MULTIPLE R

MEDIATING Tnteliectual Fast  Future  1Intellectual Fast . Fubure
VARTIABLES | Commitment Achievement Aspiration Commitment - Achievenment Aspiratj. on
Harturant Taslk- ’ : - :
master Style - 2785 0347 24 - 07 .08
Farturant Task- }

naster Style « 2806 : 00139 B 0345 . 33 .1 1 .10
Personality «1548 - 0085 -.0143 - ‘

Nurturant Task- ‘

naster Style 2542 0147 :

Personality 0854 .0118 o 44 .13 -
Values +4387 -.0140

Rurturant Task-

master Style «2213 ' «0240

Personality 0939 -, 0057 a8 U .24
Values +4395 ‘ -.0333 . |

Achievement Values 44527 «1716
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PABLE XI -~ Conid.

- STEPWISE REGRESSION ANALYSIS USING INDEPENDENT, MEDIATING AND DEPENDENT VARIABLES

INDEPENDENT AND

MULTIPLIE R

MEDIATING Intelicctual Past Fature
VARIABLES - Commitment Achievement As pi;ration
Nurturant Taske

master Style - 2111 . «0197

Personality - 0795 -s0118

Values «4073 -.0469 «49 - 24
Achievement Values . .4660 -« 1772 '
Inbterest «2604 - «1100

Nurturant Taék- o

master Style - «1947 <0158 «0207

Personality 0790 -« 0091 -+0118

Values « 3742 «0115 -.0450

Achievement Values .4164 .0368 + 1801 <49 «20 24
Interest  «2486 0601 L1107

College Environ- )
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PABLE XI - concld.

STEPWISE REGRESSION ANALYSIS USING INDEPENDENT, MEDIATING AND DEPENDENT VARIABLES

INDEYENDEN? AND , REGRES&IOK COEFFICIﬁHES ‘ , . , MULTIPLE R , .
MEDIATING ellectua Puture - - TIntellectual Past Future
VARIABLES Commmtment Ach;evement Aspiration Commitment . Achievenment Aspiration
Nurturant Task- ~ o
master Style «1848 0113 +0260

Personality L0773 0084 -+0109

Values o .3865 . -,0060 . =0515 |

Achievement Values 44170 <0370 +1798 +49 24 25
Interest «2306 «0520 »1203

College Environment .0605 -.0190 -.0026

Background Variables .1026 «0462 ~.0548

Nurturant Task- ‘ ‘ ‘

master Siyle +1489 0014 . 0122

Personality +0696 - 0063 -.0139

Values ' « 3742 -.0094 0563

Achievement Values .3742 -« 0094 -.0563

Interest ‘w2445 «0559 +1256 «51 «33 .29
College Environment .0471 -«0226 -+ 0077

Background Variables .Q622 0350 -, 0704

Significant Others 1438 <0397 «0555
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is, therefore, while the levei of prediction of intellect-
ual commitment reaches to .51, that is 27 per cent with
the style combined with all the mediating variables, the
level of preéictien efvpaat achievement is §37, that is,
14 per cent and that of future aspiration is 29, that

is, 8 per cent only.

One fery interesting phenomenon, which is noticea-
ble in this connection is that while there is a lot of
differenée in the predict@on of the intellectual commit -
menf frpm'the Authoritarian and Ehr#urant Taskmaster
styles taken separately, their combination with the
mediating variables puts them to the game 1e§el of predict~-
1on, that is, 27 per cent. o -

The Regression COefficients and the Multiple R for
Intellectual cemmitment, Papt Achievement, Future Aspirat-
ions uaing Participarive style as ene predietor and the
style in ecmbination with different meﬁiating variables
as predictors is given in Table XII,

The partiaipative style seens to predict intéllect-
uallcommitﬁenf to the level of .11, that is, 1 per cent
'enly. Its level of prediction of pest achievement and
intelleetaal eommitment is negligible. Its combination
with the personality variable increases it to the level of
+26, that is, 7 per cent in the case of intellectual commit-
mentQ An increase of 1 pér cent is also visible in the



TABLE XII

STEPWISE REGRESSION ANALYSIS USING INDEPENDENT, MEDIATING AND DEFENDENT VARIABLES

INDEPENDENT

. REGRESSION COEFFICIENTS -

MULTIPLE R

AND MEDIAT- - Inteliectual Past . Future Inteliectual Past “Future
JR® VARIABLES = Commitment Achievement Aspiration Commitment Achievement  Aspiration
Participative

Style +11 - «03
Participative

Style | «1346 -.0091 ’

Personality -1569 .0093 -26 «10 -
Participative

Style _+0870 |

Personality +0850 «39 - -
Values L4477

Participative

Style 0613 .0079 ‘

;’Brsonality . 0939 —~ 0056 . 45 - . 23
Values +4498 -+0324

Achievement Values .5038 «1769
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TABLE X1I ~contd.

STEPVISE REGRESSION ANALYSIS USING INDEPENDEND, MEDIATING AND DEPENDENT VARIABLES

IRDEFPENDENT BGRESSION COEFFICI ENTS _ MULIIPLE R

AND MEDIAT- Intellectual Past Fature Tntellectual FPast Fature
ING VARIABLES Commitment Achievement Aspiration Commitment Achievement Aspiration
Participative - L

Style +04573 0027

Personality 0721 : -.0126 _ -

Values ‘4040 - =04T7% 45 - «24
Achievement Values ‘5224 _ 1828 ’

Interest «3823 .1237

Participative . ,

Personality +0701 _ -.0126

Values « 3605 ~e 0464 . '
Achievement Values .4534 ' . 1840 47 - 24
Interest «3712 1228

College Environ- )

ment 0861 - -+0014
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TABLE XII - concld.

STEPWISE REGRESSION ANALYSIS USING INDEPENDENT, MEDIATING AND DEPENDENT VARIABIES

INDEPENDENT

REGRESSION COEFFICIENIS

 MULPIPLE R

AND MEDIAT=- Tutellectual rPast Future Intellectual Past ~ Future
ING VARIABLES = Commitment Achievement Aspiration = Commitment Achievement  Aspiration
Participative ‘

Style «0118 -.0104 «0054

Bersonality 0677 +0067 ~.0119

Values +3806 -.0062 «-s 0524

Achievement Values 4820 «0403 «1844 47 24 25
Interest «3383 0671 1326 . .

College Environment .0818 = =.0159 -.0002

Background Variab- :

les «1598 «0515 - 0473

Participative

Style «0019 -, 0128 »0020

Personality +U601 «0049 -+0144

Values «3675 -+0094 ~.0568

Achievement Values .4137 L0312 1714

Interest +3356 0664 «1316 «50 34 .29
College Environment .0623 -~e0205 -+0068

Background Variab- '

les » 1000 «0373 - 0675

Significant Others .1702 «0405 ?0575
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érédiction of past achievement and future aspiration.

?he‘eambinafidn of ﬁhe‘éartiéipative style with
the oﬁher.médiatine #ﬁriables like 9ersonality; values;
pérsanality,.Vélués and achievement valuesj personality,
values, achievement values and intBrest and 20 on ti11
it!is ecmbineé with.personality, values, achievement
values; interest, college enviropment, background infor-
mation and significant other image, gradually goes on
1n§reasing_tha prediction level of Intellectual Commitment
t111 it reaches the level of .50, that is, 25 per cent
prediction, cioae'to prediction made hy'éntha?itarién and
Furturant Tagkmaster styles in combination with the same
mediating variables. The maximum level of prediet on in
the case of past achievement is .34, that is, 12 per cent
and in the case of future aspiration, it is ,29, that is,
8 per cent. '

The dominant style of teachers as perceived by
students as well as teachers themselves is included in
Table XIII,

It is evident from this table that out of-129 -
vstudents\%hn have given the names of their favourite
teachers from the college staff, about 86 students hold
the Nurturant Taskmaster style as the most effective
teacher style. This means that almost 67 per cent students
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TABLE XII1

PERCEPTION OF EFFECTIVE TEACHER STYLE BY
THE STUDENTS ARD TEACHERS THEMSELVES

Teaé!ieré Pereeﬁtién of style by ;studelnté} - Self-perception
. - of style by
teachers
A m AMP}‘ Total o

1 - 11 b 14 NT
2 - 5 1 6 N2
3 - 2 - 2 NT
4 - 2 5 7 B ;
5 - 3 - 3 NT
6 - 2 1 3 T
7 - 2 2 4 NT
8 - 1 - 1 P
9 - - 1 1 ' NT
10 | - 1 - 1 BT
Lf 11 . 1 2 3 Kt

12 1 - - 1 NT .
13 - 3 2 5 P
1“4 - 1 - 1 NP
15 _ - 1 - 1. NT
16 | - 1 - 1 KT
17 - 3 - 3 NT
18 3 9 - 12 KT
19 - - 1 1 NT
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IABLE XIII - concld.

PERCEPTION OF EFFECTIVE TEACHER SIYLE BY
PHE STUDENTS AND TEACHERS THEMSELVES

Teachers Perception of siyle by ‘stud'en,ts Self«-perception

Seactore

' A ¥ P Total )

20 - 3 =3 Nr
21 - 1 - 1 P
22 - 3 1 4 XD
23 - 6 1 7 NT
24 - 1 - 1 P
25 1 1 1 3 P
26 1 4 1 6 AT
27 - 1. - 1 NI
28 - - 1 1 NT
29 - - 1 1 ’T
30 ) 11 5 17 NT
.3 - 1 1 2. NT
32 - 1 - 1 NT
33 - 1 1 2. NT
34 - 4 1 5 NT
35 - - 1 - P
36 - - 1 - NT
37 - - 1 - N
38 . 2 S - - N7
fotal 8 8 35 P=7, NI = 31
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seen to have chosen teachers whom they perceive &s
functioning in Nurturant Taskmaster style. About 27

_per cent stﬁaenta have mentioned teé@hara, whose Btyle
they perceive as participative. Ienly €& per cén¥ seen

to0 favour thé Authdritarian style of teachera as
effective. wﬁis shows that the majority of the students
find thé'nurturaﬁthaskmastef‘styls as the most effective
style cf {eacher interaction. The sﬁuﬁ%nt’e rerception
eorratorates with thé selfupereaptibn of the teachers

in that those who have been mentioned by most of the
studenté as having the Narturant - Taskmasfers style have
also péfcaived themselves ag functioning in this style;
so much 80 that 31 teachers, that is, almost 82 per cent
teachers perceive themsel&es as Nurturant Taskmasﬁer,
while'cnly 18 pei cent geree1Ve themselves as'Paraicipaxive.
This 1llustrated the congruence bétweén the pereéptian of
the‘stylé b& the students and the actual style of the

teachers as perceived by then.
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Results of the factor-analysis of the leadership
Style items indicate that the scale measurea about
thirteen factors relating to the tlr ee styles of leader-
ship - Authoritarian, Nurturant - Taskyaster and
Participatives |

Phe thirtéén factors represent the characteristic
dimensions along which styles may compare and differ.
The items that are found positively loaded on the first
factor (Table IV and V) and which also show high correlat-
ions among sach other (Pable III) seem to focus bn the
level of friendliness and cooperation shown by the teacher
toward his students. This indicates that basic human
values, acceptance, ¢lose mixing ere important in leader~
ship styles in the college contexts In terms of $inha’sl
characterisation some of these items measure the Nurturant
Taskmaster style of leadership, and some the participative
et&le. These two styles seem t0 have quite a few common
characteristies erising out of the participative require-
ments or perceptions and these combine into the form of
one factor. This factor may, therefore, be labelled as

aceeptance.
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The second factor measures just the opposite
characteristic of that measured by the first factor. It
portrays the teacher as a strict disciplinarian in
contrast to the cooperative and friendly nature of the
first types The dominant charscteristic measured by the
items on which it loads heavily is that of an authoritarian
leader. This requires compliance and obedience on the
part of students and emphasizes the need of task complet~
ion. This might be called the conformity factor.

The third set of items which have high positive
loadings on the next factor measure the love and affect-
ionate attitude of the teacher with high preference for
the completion of the task. In Sinha's classification
these items seem %0 measure only one characteristic of
the nuxtnrant—taskﬁaater style of leadership as different-
iated from the participative styles To the extent it

happens, the leader becomes tesk-oriented.

The.fcurth factor also emérges from items héving a
high preference for the task and task;alone; However, these
items combine common charascteristics of authoritarian and
Eur%urant*Taskmaéter styles. The task is important to
boih types ‘of leaders and relationship with students
seems to be accepted through task itself.

' The fifth characteristic measured by the acale(
emphagizes the ¢lear-concept of the task given by the
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teacher to the student for the understanding of which
communication is encouraged. This factor differentiates
tagk preference of the Nurturant Taskm_aatar from that of
the Auttiarité,x‘iai teacliezf, suggesting that inspite of the
higher emphasis on task the teachers working on the basis
of these tﬁé styles do not adopt common tactics end
channels of interaction.

- The items which correlate with each other to
measure the sixth factor indicate the teaéher'a_ é_haraeter—
istic of getting the students involved in their work.
Evidently, these items measure the. involvement character=
istic of the Furturant Taskmaster style, which comes more
because of the nurturant role of the teacher rather then
his tésk«orientétian. This f’inding ié somewhat unexpected
in the sense that it should have also had a pogitive
1oadiné on partieiyati#e style, but it does not, indicat-
ing cultural factor. ' I | -
| The seventh factor meéaure_s the positive attitude
of the teachers toward the students, in getting the task
éomplete& Positive attitude here indicates an understand-
ing on the part of the teacher towards his students,
en‘eouraging_ them t0 participate in all sorts of setivities,
like;.} participation in elass, interaction with the teacher
and ©0 on. As -ex'peetad this weighs positively on nurturant
| roles and participative attitudes of teachers, which should
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generate and sustain student involvement in class as well
as outside class activities,

Items having high Ic;a&ingé on the eighth factor
indicate that this factor focusses on the teacher's
positive image of students; which here appears t0 be one
of respect and understanding. This counts more on
participative eharacﬁei*i"stica and to a lesser degree on

nurturant style.

The ninth factor rests on authority ag base and
measures unfavourable attitude of the teacher toward his
students. This indicates that the teacher does not have
a positive image of his stnaen'é, and has the feeling that
the etnﬁen‘cs will not wo:ék unlesg they are forced to work
and & constant vigilance is required in getting the work
done. As expected this counts heavily on items measlurihg
the authoritarian style. ~ ~ ’

The tenth fastor indie ates preference for task
.completion wi‘th good guidance from the teacher, implying
a nurturant taskmaster characterization. it students can
have good ‘relationship with the teacher, cam obtain proper
and timely guidance, the task-orientation will generate.
| The Qle?enth faotor measures a strange combination
of fz:ienaliéess and a loofness on the side of the teacher

_in his interaction with the students, The teacher is
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helpful when required but also believes in non-interference -~
& mix of sympathy and empathy depending on the insight and
'understanding of the teacher himself. -

The items contributing to the twelfth factor measure
the teacher's false sense of superiority, who feels that .
if students are allowed to mix with the teacher, they will
start taking undue advantage and delay the completion of
the task. This draws on the authoritarian characteristics
and preference for maintaining a social and psychological
distance. |

The thirteenth and the lest factor measures the high
handed way in which the teacher treats the students,
tolerating no interference and driving them harshly to
finish the task. This is purely authoriterian factor,
which overlooks the human relationship-aimenﬁion completely,

' It emerges from factor mmalysis of the items of the
leadership styie scdle,vthét one item has potential to
meagure more than one dimension ¢f leader behaviow.and
being grouped with more then ane'atyle._'ﬁame items are
found to be in clusters of authoriterian, nurturant-
taskmaster and participative styles.  However, common
grouping aseems $0 be more in the case of nnr%urant tésk-
master and participative styles and less in the case of
authoritarian and participative style. Thie is also found
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in the correlational analysis (Tagble IX) in which autho-
ritarian and nurturant taskmaster st&les show negligible
relationship (r = .02). A negative but significent
‘ecorrelation (r = .32, p/.01) is seen between authoritarian
‘and participative styles.. However, a highly significant
pesitivétcarrelation (r = .62, p [.01) is found between
the nurturant.taskmaster and participative styles. These
findings support the earlier findings (Sinha 1977, Sinha
and Chowdhary 1979). Sinha and Chowdhary showed that
inspite of the high correlation, the nurturant taskmaster
and the participative styles are associated with dlstlnctly
different patterns of pereeption of the units and

subordinatea.

Results of the factor-analysis (Table VII and VIII)
of the intellectual-commitment scale indicate that the
scale is measuring about seéven factors related to the

intellectual commitment of college students.

The first factor is based on items measuring the
importance a?taehed by the student to his studies, which
form the most impo:tant rart of hisulife. Evi&ently, a
higher importance attached to study is the crux of the
definition of intellectual commitment.
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The second factor has items that indicate thg
studenffs intelleaiual expectations from the college
environment. To be doing high academically involved
stvdies, a cengeniél and permissive environment is
needed, since.it beocmeslan impeftant_mode of reinforeing

involvement.

The high positive loadings of the iiems measuring
the thir& factor indicate the negative attitude of the
student toward his studies, the litile importance he
“attaches to it and the very little time he keeps for it.
This characterizes the large number of students who do
not perceive eallege as a challenging experience and
are nafenthusiastm about .it.

The fourth factor measures the anxiety in the
student and his concern for doing well in the college.
This emerges from high competition in jobs in the |
society, in which acadenic performance is used as a

screening device,

The fifth ahd sixth factor items show.the studenth
deep involvement with his intellectual life, and his
strong interest toward activities related to studles, A
little aifferent is the seventh and the last factor which
measures the student's preference for studies and college
related activities, |
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Overall, the intellectual commitment scale weighs
heavily on items measuring student's emphasis on academic
activities, In a way the items in the intellectual
comﬁitment.questionaaire. thus, scem t0 measure character-
istics which fall close to job involvement as it is '
defined by Vroom (1962), Faunce (1959) and Maurer (1969)
who described job involvement as the degree to which an
© individual's work is important to him. The items in
general emphasgize commitment as a gtable personality
characteristic but whether they indicate its dependence
on the sitﬁational variables is not very clear. The
regression analysis éf results usi‘né specific leadership
8tyles as predictors offers imporiant insights. |

HYPOTHESIS I

The hypothesis I explores the possibility of the
prediction of intellectual commitment of college students
based on a knowledge of their preference' for a particular
faculty leadership style. Resulis of a Gerrélativonal
analysis (Table IX) indicate thet all the three styles are
positively correlated with intelloctual comuitment.
However, it is only the nurturant-taskmaster style wﬁich
has significant correlation with intellectual!commitment.

The correlation of the authoritarian style with the
~intellectual commitment is not significant (r = .14, p/.05)
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though iﬁ geems to have high positive ccrrelatién. This
resﬁlf, théreféie. does not support the findiﬂgé of
Ganguli (1964), Meade (1967) amd Pestonjee and Singh (1973)
whose findings illuatrate the effectiveness of the autho-
ritarian style ovar the democratic style, However, it
supports several other previous findings, like that of
Sinha and Sinha (1977) who found the authoritarian leader
to be ineffécti%e vecause of his self-orientation and
" demand of loyalty, unconditional submissiveness and full
complisnce from his subordinates. However, the present
fesults do not mhow a negative correlation betweén the
authoritarian style and intellectual commitment, This
might.be;becaaae through their task grientatioq even
~authoritarian teachers help students in completing the
task, The mere pleasure of success may create and |
repeatedly relnforce a positive oommitment in the etudent
towards studies; though this nay not be significantly
related to the teaoher's style of functioning. This poihts
out the poésibility that the authoritarian style does
create a positive commitment in the students,'but,'needé
further!probing since the relationship ig not very clear.

_ The highly significant correlation between the.
nurturant taskmaster style and the intellectual commitment
of students is in the predicted direction (r = .24,’91.61).
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This is also consistent with the éarlier findings (Sinha
and~31ﬁhé, 1977); who predicted thé‘efzegtiveness.of this
style in the'indian confext avér and sbove other styles
cf‘leaﬁerShipa.~It als¢ éupports the psychological view-
point that commitment, which is the behavicural manifest-
ation of involvement, is related to the situational
variables. However, the finding doces not suppért Anderson's
study (cited in Iodshl and Kejner, 1965), where a negetive
re‘lé.ticnship was obtained between the consideration style
of the leader and job involvement. Similarly, it negates
Jone's (1975) study where he fails to find .any significant
relationship between the two.

The reason for the difference in thé;present finding
and the earlier research seems to provide further support
to tﬁevprevious aasumption of culture difference, The
excessive dependency need,vpreference.for personalized
relationship and weak work values among the Indians (Sinhe
and Sinha, 1974), help the student put his confidence and
trust more in a leader who combines a murturant orientation
with the concern for task. This alongwith the satisfaction
of task‘completicn'helps boost up the commitment of the
.student and makes him more aﬁd more involved with intellect=~
ual activities, giving him pleasure and satisfaction in
lifes

Phe participative style correlates with the
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intellectual commitment of the student positively but

not significantly (r = .11, §<305)‘ In fact the
correlation is even less than the one obtained between the
Authoritarian style and intellectual commitment. This is
quite contrary to the Iippitt and White's (1943) observat-
ion that except in thé work output, which has been found

t0 be maximum in the case of the suthoritarian style, all
work rela%ed effects on the worker is highly positive in
the case of the democratic style as eompared t0 the autho~
riterien style. The participative style which is very
close to the democratic style faiis to eonfirﬁ this. 1t
does not also confirm the findings of the studies conducted
on fhe’Indian people by xakai (1971, 1974); Daftuer and
Krishna (1971) and Pandey (1975) who established the
effectiveness of the democratic style over the authoritarisn
style in creating a favourable and conducive atmosphere
leading to high productivity. However, the result is in
0lose confirmity with Sinha and Sinha's (1978) finding in
which a group of college students rated the participative
leader.as democratic, skillful; practical, but at the same
timevrela$ively week, coward, sléck and uninfluential.
Sinha and Sinha (1974) give one plausible - although post
hoe~interpretation that in e culture where dependency,
personalized relationship and status orientation are strong
values, the participative leader is likely to be taken
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for é weak leader, The present results do adhere to
this interpretation in the shsence of findings otherwise.

The findings on Hypothesis I, therefore, scem to
confirm Fiedler's theoretical proposition thaﬁ'the
effectiveness of a leader does not depend only upon his
characteristic but also on the situational ﬁariables,
one of them being the eharacteristia of the followers.

The Indian studente display relatively weak work values.
With such subordinate characteristics, the nurturant taske
mester style of teachers automatically gains an eége over
the other two styles of leadership (Sinhe and Sinha, 1977).

- EYPOTHESIS II

The second ﬁy@etheais exfiares'the possibility of
relationship between past achievement of college Students
and their preference fef a particular style of leader~
ship. 7The analysis reveals that none of the three styles
included here are found to have gignificant e¢orrelation
with the past achievement of ¢ollege students (Table IX).

The correlation between the authoritarian style
and the past achievement of college students is positive
but not significant (r = +10, p> +05), This implies
that the past achievement ¢of the students perhaps does not
prepare them to accept the authoritarian style of
leadership. Students in this particular college enter at
a'higher level of school achievement and perhaps do not
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enjoy the specific guidanee ef teaehera. Thié confirms
earlier findings which indicate that even with high ﬁutput,
the subardinatea ahaw 1ittle preferenee for an authoritarian
leader {Iippitt and White, 1943 ). 8inha and Sinba's (1979)
study also reported ehat though oollege students perceive
an authoritarian leader as antocratia. influential and
brave, yet ‘they show dissatisfaction, disrespeet,
inseeurity, impracticability and unpleasant feeiinga

toward him.

The correlation of both purturant taskmaster and
participative styles are also not significant in relation
to the past achievement of students (r = .07, <.05), This
\ 1ndicétas‘1ask of any relationship between these styles
and.pgst achievement. This appears to be in contrast with
our assumptian;v The negative trend of relationship between
participativeistyle and pest achievement may be explained
oﬁ the basis of the student's weak work values beeause’ of
which. they do not .consider ‘any of the style of teachers
as effeétive; Perhaps, either studenta are nnt clear of
their expectations 0r teachers do not knew how to relate
to their aeeas effectively.

The third hypothesis attempts tb predict the future
aspirationé of college students based on a knowledge of
their preference for a particular leadership style. The
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correlational table (Table IX) shows an almost. insigni~
ficant relationship between the three styles and the
future aspiration of studemts (r = =.05, 408, .03), This
is aifsc a reflection of the cultural factex;a perhaps.
The Indien culture does not induce and nourish

4n studenta, high motivational and ccmpetitive values.
as a resa_lt ot which they neither aspire high for the
fﬁtare nor make fery advanced plans about it. They are
quite _ pragmaiic but short sighied, _Eem‘:e, even t;he high
1ntéliectual commitment of students and the taskmaster
orientatioé of the leader does not inerease their future

aspiration to the same level.

HYPOTHESIS I

The fourth hypothesis explores the possibilitj of
a better pradiétio;a of intellectual commitment of college
students by cam‘bining the atﬁdent 'y pré.ferenee for a
particular leadership style in. interaction with other
mediati.ng variables like peraenality. val ues, achievement
values; interest, callege environment, background infor-
mation and signifieant other image through stepwise
.regresaion.precedwes-' The result shows (Table X, XI;
XII) that the predictive efficiency of all the three
st'jrles inereajafé considerably when they interact with all
these meiiating variables. | '
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In the euthoritarian style which predicts by
itself intellectual commitment to the level of .14, that
isy 2 per cent, a significant dirrereneg is observed when
the mediating_variab1es personality, vdiues and achieve-
ment values are combined with it. The Authoritariem
style in interaction with personmslity cheracteristics
inereases ;ﬁs predietion value to 7 per cent, while
,pefsonality and values increose it to 18 pemjeent.. The
authortarian style combined with personality, values and
achievement vaiues inﬁreasé predigtion %avzz per cent.
A-fufther inelusion of interest, college environment,
background information and s;gnificant ather‘meaiating
variables increases it to 27 per cent. This indicates,

- of course, personality, values ard achievemenf valuesd as
im?ortant interacting variablgs. It is 80 becaﬁse‘tha
personality characteristics, valuee and achievement values
all develop and acquire funetional values through the
socialization process which may make the students more
acceptant of the autboritarian atyla‘@f lezdership. This
further strengthens the point made earlier that if a- |
eultgre is such which produces exeeasive Gependency in
the studegts and makea them look up to a strong superior
who can force them to werk, their>intellectual ceﬁmitﬁent
will increase when they inieract with an authoritarian
. leader (S‘:i.nha'angl Sinhm; 1974)s The correlational analysis
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(Table IX), however, does not show significant correlat-
ion of the‘authoritarian style with these three variables.

‘ ~In the case ef Rurturant Taakmaster etyle a similar_
trend is vzsable. The style alone can predic% intellect-
ual commitmenﬁ to the level of 6 per cant. The eombinat-
ion of {his style with the mediaﬁing tariables of
personality, values and achievement valnev praduces a
significant increase in the prediction of intellectual
commitment, from 7 per cent to 23 per cent, The addition
of other ﬁeﬂiatihg variables increase the praﬁiction
level to 27 per cent. The significant correlation of
intellectual cammitment with aell the mediating variables,
except background information (Table 1X) providea further
eviaence to their 1mportance in increasing the;mrediction

lev ele

be the participative style also the level of’
prediction increases in the same manner. This makes the
total results indifferentiated and demamds researcher's
choice of selection. The question to be faced squarely
ie that if in the Indian culture, the Student imbibes
certain characteristics in his personality and walue make
up, h@w should it interact in such a random manner with
'three different styles of leadership to give the same
level of intellectudl commitment. This daés not, however,

‘ establiéh‘the effectiveness of any single style:ovar other
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styles. Another plausible interpretation may be that
the Indian student has such flexible personality and
value orientation that he can interact with any type of
teacher style to attain a certain level of intellectual

- eommitment.

HYPOTHESIS ¥

| The fifth hypothesis explores the possibility of
a better understanding of past achievement of college
student based on the knowledge of preference for a
particular leadership style in igteraction'with other
mediating variables like personality eharacteristic,
values, achievement values, interest, college environment,

- background information and significant other image.

' A better urderstanding of the past achievement of
collegé‘atudents can be obtained by combining the autho-
ritarian style to the mediating variables like personality,
college environment and significant other image, which
seems t0 increase the understanding from 1 per cent te.the
level of 14 per cent but, the addition of other variables
like values, achievement values, interest and background
information does not seem to affect the level of understnad-
ing much. A similar trend is visible in the nurturant
taskmaster étyle and the participative styles (Tables XI,
XII)s. The reason may be that the variables like,

personality, college environment and significant other
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image directly help to increase the achievement of
students. The results efratyie combined with the ¢ollege
envi%anment and significant other image helps studenis to
have academic interests and high expectations helps its
understaending a litile better of course.

EYPOTHESIS VI

The sixth hypothesis attempts to explore the
posgibility of a better prediction of the future aspirat-
ion of the college students by combining tha knowledge of
their preference for a particular style with the earlier .
mentioned mediating variables.

The level of prediction of the fulure aspiration
of the students is not even 1 per cent from any of‘the
three teachers styles taken separately. However, the
combination of the mediating variables like values and
significant others'image.helpa to increase the prediction
to the level of 11 per cent in the case of nurturant
taskmaster style; to 14 per eent'v ’:in the case of authori-
tarian style and te 12 per cemnt in the case of participat-
ive stylg. ' The explanation may agaein be given on the
basis of the learned values and the expectation of
significant others, the interaction ef'which helps to
increase the future agpiratiéﬁ of the students, though hbt
to a considerable level. This result is supported by
earlier finding (Table IX) where no significant correlation
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was obtained betweeﬁ the teacher gtyle and the future

aspiration of students.

It is thus evident from the above findings that the
nurturant teskmaster siyle is a somewhat better predictor
of intellectual commitment, than the authoritarian and
participative styles. The variableslike personality,
values, college environment, and significant otheﬁ
image are important interacting variables which interact
with the styles to bring them to better level of predict-~
ion of intellectuel commitment. The two other dependent
variables, past achievement and future aspiration do not
show significant correlation with any of the three styles.
The interaction of these styles with the mediating
variables a1s0 does not help to increase the level of
prediction. This may be interpreted as styles represent
one aspect of a person's functioning and rest for their
better utility on some other individual and social
variables which need to0 be carefully identified.to be

incérpcrated in training programmes etc.

A comparison of student's preference for a
particular teacher style against self-perception of
teachers themselves indicated that those who are preferred
by majority are nurturant taskmaster and are perceived
S0 by teachers themselves. This illustrates the dominanily
suitable cultural style in the college context. Whether
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4t would be transformed into perticipative style at a
later stage as auggestéd by Sinbka (1977) remains to be
seen in future research. Perhaps one should include

gtudents from terminal courses to asseéa its probability.
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CHAPTER - VI

CONCLUSION, IMPLICATION ARD FROPOSED EXTENSION



CONCIUSION ' ‘

Phe approaches to leadership styles are many. A
review of the theoretical models of leadership reveals
strikingly overlapping areas of concern relating to the
task and the people a leader has to deal with despite
the different approaches and styles he may adopt.
Leadership style researches use varied expressions like
democratic, high on consideration, high LPC (ILeast
Preferred Coworker), relationship oriented and participat-
ive, all having a common concern, that is, human orientat-
ion. Similarly, concepts like authoritarian, high on
initiating structure, low LPC and task-oriented are used
t0 represent a second set of more or less common expresse
ions, the concern for task-orientation. It is believed
that a people oriented leader cares primarily for human
relationship, maintains openess'and a climate of trust and
understandiﬁg, treats subordinates as equal encourages'
free and all directional information flows and feedbacks
end thus helps the members grow and actualize their
potentialities. The task-oriented leader, on the other
hand, has little concern for human relationship, demands
complete loyalty, unconditional submissiveness and full

compliance from his subordinates for the completion of task.

- 143 -
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He controls communidation network, restricts interactions,
takes all decisions by himself and thus stunts the growth

0f his subordinates and breeds discontent among them.

A logical corollary of the aboﬁe is that an effective
leader is one who meets the needs and requirements of his
subordinates and the organization he represents.

Researchers report that in the Indien context, the subordi-
nates cherish from thé leader personalized relationship,
emotional support, help and direction {Sinha and Sinﬁa,§1974)a
In such a situation a nurturant orientation of the leader
becomes in itself a very eritical component determining his
effectiveness. Fqually crucial component becomes the task
accomplisiment without which the organization cannot remain

viable for him over time.

Keeping in view these two pre-requisites of effective-
ness, Sinha (1977) formulated a model of leadership style
known as Furturant Task leader (NI)s» Such a leader requires
that the task muat be completed, the subordinates understand
and accept the goals and normative structure of the
organization and introject them. He structures his subordi-
nates roles clearly so that communications are explicit,
structured and task relevant. He initiates, guides énd
directs his subordinates to work hard and prefers to
maintain a high level of productivity. His task orientation,

however, does have a mix of nurturance. He cares for his
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subordinates, shows affection, takes personal interest

in their well being and above all is committed to their
'grawth. His general warmth heiys create a climate of

trust and understanding where organizational processes
such as information sharing, decision making, goal setting,
and controlling are graduated with the level of maturity
and preparedness éhawn by the subordinates. Sinha and

his associates (1977, 1978, 1979) found supportive
evidence {0 this.

Drawing on the effectiveness of the nuiturant task-
master atyiefreportéd in industrial setting, the present
study a%tempged to determine if NT style emerges as the
most effective style in the educational institu%iGBSs
The teacher was-conceived as a leader in the academic
set up, the students as his subordinates with whom he
interacted to achievevthe institutional goals of good
academic achievement and the individual goal of higher

- intellectual commitment.

The following six hypotheses were tested :=
(1) Whether it is possible to predict imtellectual
commitment of college students based on a knowledge of
their preference for particular faculty leadership style
(8uthoritarien, nurturant taskmaster and participative).
(2) Wnether preference for a particuiar leadership style

relates to the past achievement of college students.
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(3) Whether preference for a particular leadership
- 8tyle helps prédict the future aspirations of college

studehts.

(4) Whether intellectual commitment of college students
can be predicted betiter by taking into account the role
of mediafing variables (personality, values, achievement
values, interest, college environment, background infor-
mation and significant other image), alongwith the
preference for a leadership style. |

(5) Whether the past achievement of students can be
understood better by taking into account the role of the
mediating variables alongwith preference for e leadership
st&lep

(6) Whether the future aspiration of students can be
predicted better by taking into account the role of
‘mediating variables, alongwith preference for a Jeader-
ship style. |

Using purposive sanpling procedure, students from
one educational complex (Hansraj College) were selected
for the study. All .of them were drawn from the Science
Department in order to keep certain extraneous variables
under control. Questionnaires pretested for reliability
were administered to 140 students in‘the above departments,
Teachers listed as most effective by students ( N = 38 )
were also given a leadership study questionnaire, bata
was analysed using analysis of variance, factor analysis

and step-wise regression analysis.
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‘Results of the correlational aﬁalysie supported
'hypbthesis I. The nurturant taskmaster style was found
t0 be positively and significantly related to the
intellectual commitment of students (r = .24, p < .01).
‘The authoritarian and participative styles showed positive
but insignificant relationship (r = 14, p > +05; and
r=10, p > +05). This result supported the findings of
authors like Sinha»and Chaudhary. It also confirmed the
essumption of similarity between effective leadership
approaches in the educational and industrial complex.
Hypqthesis'II does not find any support in the inter-
correlation table of the independent and dependent
variables. None of the three styles were found to have
significant relationship with the past achievement of
students (Table IX). This might be because the teacher
and environment variables at school and college vary
widely. Therefore, the past achievement does not relate
with the style of functioning of teachers in the present
set ups, The relationship between the styles and the
future aspiration of students is also insignificant
(fable IX). This does not support Hypothesis III. This
result may have been obtained because the teacher styles
fail to evoke high future aspirations in the stulents
because of failure to instil confidence and trust in the

students.
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The step~-wise regression analysis provides support
for Hypothesis IV. Resulis reveal that the predictability
of inﬁelleotual commitment increases from 2 per cent to
27 per cent if the authoritarian style was combined with
the mediating varisbles {personality adds § per cent,
values.add 11 per cent, achievement values add 4 per cent,
interest and college environment add‘t per cent each and-
gignificant other image adds 3 pér cent), The predict~'
ability 6f intellectual commitment increases from 6 per cent
to 27 per cent in the case of nuturant taskmaster style
in combination with the mediating variables. The increase
is from 1 per cent to 25 per cent in the case of participat-
ive style in combination with the mediating variables.
The variables like, personality, valués, college environment
and significant other image stend out as important mediating
variables, which augment %ﬁe predictive strength equally of
all the three stylés. One explanation might be that there
are certain such factors in the personelity development,
value orientation, college environment snd expectations of
significant others which level off the poéitive and negative
aspect related to the styles. |

Similar trend of findings were visible in relation
to Hypothesis V. The past achievement of students could
be understood better by taking into account the role of
the mediating variables in combination with the teacher
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styles. The predictability of past achievement increased
from i per cent to 14 per cent when the amthoritarian
style was eombined'ﬁith the mediating variables (Table X).
Similar results were found when the other two styles were
combined with the mediating variables. The predictive
level of the future aspirations of students also increased
_ when the styles were combined with the mediating variables
(rable X, XI, XII)., However, the increase was much less
as compare to Intellectual Commitment. This shows that
past achievement and future aspirations of college
students are not related to the teacher styles which was

also confirmed by the correlational findings (Table IX).

IMPLICATIONS

The canfirmation of Hypothesis I in the research
implieé that in the Indian context nuturant task 1ead?rs
are likely to prove effective in the college to initiate
high commitment in the students. To the extent research
can help in identifying such teacher characteristics and
suggest ways of nﬁrturing then, teaehér training programmes
can be evolved to reinforce these. Such teachers would
interact with students in a manner which will involve them

into their academic pursuits and invoke an enquiring mind.

Hypothesis 11 has not found support in the present
study. This implies that the present achievement of

students also cannot be increased as a result of posting
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effective teachers in the colleges. This is a strange
fiﬁdingvand calls for future study. BEither an attempt
should be made to locate variables in the school and
college curriculum which help understand such a finding
or better methodological structure should be obtaineé to
.assesé the effect of the styles on the past achievement

variable.

Hypothesis 1II has also not been supported in the
study. The'teaeher-styles are not related to the future
aspiration of students. This aleso calls for further

research,

The confirmation of Hypothesis IV implies that the
styles of teachers functioniaglare not as important in
predicting the intellectual commitment of studentq as they
become when they are combined with such variables as
personality of the students, their values, their achieve-
ment values and signifiéant other image s0 that all the
styles predict intellectual commitment equally well when
combined with the mediating wvariables. In the case of
Hypothesis V one finds similar result, though the predictive
level of past achievement is not increased to the same
extent as the level of intellectual cmmitment when the
styles combined with the mediating variables. Hypothesis
VI also shows similer tremd. The predictive level of future
agpiration is raised only to 8 per cent when the styles



combine with the mediating variables. A4 study can be
made to see the effect of these personal and social
variables on the intellectual commitment, past-achievement

and future aspiration of students.

FROFOSED EXTENSION

Tﬁe findings of'this study while resolve certain
problems also raise a number of issues which may be

mentioned as follows &=

(1) This study toékxstud;nts from only one educational
complex, Henece, it is imperative that future research
should make a comparison across sifferent colieges and
different curriculums to aacertainlthe generél effective~

ness of the nurturant taskmaster style.

(2) The effect of personality, values, and significant
other image need to be studied in detail to see if the
infiueﬁoe of these on the intellectual commitment of
 étudents varies across student types,.curficulum t&pea
etce | '
(3) AMlternative methodology need £o~be utilized to
_cla:ify :elatignship between the three teacher styles and

past achievement and future aspiration of students.

(4) Attempt may be made to study the personality
- characteristics of effective teachers, $0 see if a matching

of the teacher-student characteristic is possible and if
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iﬁ enhances its effect on the intellectual.gommitment of

students.

1.

2.

3o

4.
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Intellsctual Cﬁmmitment

guest ionnairs

The guestien given hefa mea;ﬁr@ a students' intellectual
commitment. Intellectual commitment is defined as an intense and
pers‘evering involvement with intellectua-i activities. An intellectually
committed student is one who prefers intellectual (readiné a serious
book) to non-intellectual (p1aying_cricket.or gossiping) activities end
actually spends more time on intellectual activities. Keeping this in
mind please read 8ach stateﬁent.carefully and see hou trﬁe 6r false it
is with regard to your dwn in;erest:in your 'study releted matters, Read

. L *
the_FivB alternatives provided for each statement and decide which one

describes”you~best. Put a small tick mark before the most eppropriate

" elternative, Thank you for your kind cooperation.

1. Sometimes I 1ié ayeke at night thinking shead to the next day's

work in the class,

) . - very True
(b) =ememe=ea-  True

(5 ——— . Doubtful
() . —w~  False

(8) =wmeim-=e=  Very Falsa,

-

£+ The most important things that heppen to me involve my studies,

() S “yery Trus
) Trus

(g) memmeme -—— Doubt ful
(d) cmcmmmean False

3 () - Very fFalse,
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3. I'1l stey overnight to finish the wrk that has bean assigned to

me in the class,

() [ ——— Very True
(B) —mmmmmmme True

(€) mmmmmemm=e Doubt ful,
(d) —mmmmmmem= False

(&) mememeeem vVery False,

b 1 fesl depressed yhen I fail at something connected with my studies.

(8) =mcmmme--==  UBry Trus )
() JE— © True

(g) wommmmem Doubt ful

(d) wmmmacmmme Falge

(8) mmmmmmmmem Very False,

5. I usually go a little eerly to the class to meke sure that I don't

miss the lecctures,

() - ‘Very True
() J— True

(c) ~====-w===  Doubtful
(d) —=ememeeee False

(8) —mmmmmmmen very falsae,

6. I would like the various acadomic programmes in the colleges to

encourage the students creative thinking and imagination.

(=) Very Truc
(b) e True

[(~) Do ubt ful -
(d).----——---— False

(8) =—emeema=a. \&ry Falée.

7. 1 do not like the students to disrupt tho normal acadomic life

of the college campus,

(8) =wcmmmam=n very Fruo
(B) —mmemeam True

(€) cmmmmmeme Doubt ful
(=) False

(8) ~——mmmmee Very Ealsa.-
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8.. I liké to be interested in the academic problems of othor fellow

studants,

) J—

(8) rmmmmmmeen

very True -

Trud

Doubtful
Falsc

Very False,

9, 1 often meet the toeachers outside the classroom and regular study

hours.

O J——

K (b)

- o o oo - - o= oo

Jery True
True
Doubt ful
False

Very False,

10. 1 am able tovgiue a pisce of classork the attention it doserwds.

O e ———

) EEn——

O J—
(d) m=mmmmmmee

(G) —-"-;--..-—-"°°

Very True
True
Doubtful
False

Very Falsea.

11. Sometime I'd like to kick myself for the mistekes I make in my studies.
) R Very True
(b) =~—ccmmmman= True .
(C) ——————————— Doubt ful
(d) ~emeommemen False
(8) ~—emcmmeeme UBry False.
12, I uséd to be more ambitious about my studiss than I am now.
) T — Very Toue
(b) ==eemeecee- Trus
( C) ----------- Doubtful
(d) =memmmmacee False-
(e) ——————————— Very FalSE.



13.

e e iy

) R ——

(e) e

14, am

(2)
O J—

- —— -

- -y e
- o - ——— .

15.

(=) Qe ———

16.

O J—

17 «
even an idea yhich is

intellectual growth.

——————————
——————————
——————————
e e n e "

4 =

I avoid taking on extra duties end responsibilities in the class.

Very>True
Trus
Doupt ful
False

Ve'ry fFalse,

very much involved pérSOnally in my studies.

Very True

True

. Dowt ful

False

very false,

To me, my academic activities are only a small part of who I am.

very‘frua
True
Doubt ful
False .

Very False,

Quite often I feel like sfaying home, instead of coming to the collegs.

Vefy True
True.
Doubt ful .
false

Very -Falssas,

I feel that the students should be frece to present in the class

not related to studies but is conducive to

Very Trus
True
Doubt ful
Falsae

Very False,
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18, I fesl that the studsnts should be involved personally in the
admission policy, provision and contant of course and discipl%nary

L

matters of the college. -,

(a) —m—emrimam - Very True '

(B) wecemmmeme True

(c) ~=—omemmea Doubt ful

(d) wemcemema-e False

) P Very False, :

19., IESpend on my studies on an averagse per wcek.

_(a)'MOre than 15 hOULSee  =ecaem—=ae
(b)'Ten to 14 hours e
(c) Six to nine hours = =e=eeecc--
(d) Three to fivs hours e ————

(e) Less than two hours  ~eceeceae-

Teachdr Style Questionnaire

The question given describe how ‘a teachsr desls with students.,

Please read oach statement carefully and relate it to the teacher you feel

is most _effactive. You are required to judge how true or false the

staterent is with regard to the one teacher you C§nsider most effective,
An effective teacher is dofined as one who makes cducetion most moeaningful
to ygb and helps you satisfy your expectaticns'of the educational
axperiencs, |

1. . Read sach item carefully.

"2. - Think about how true or falsoc the stztoement is with roferencs to
the teacher you considsr most effective,

3. Read the fivs alternatiyves provided for 2ach statement and decide
which ona of the.five most nearly describus the teacheor.

4. Underling the most appropriate altarnstive,



2.

b

6.
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The alternatives are defined thus

e ommmcmmm—eeo Very True

20 "emmmeecemee True

By  —m—— ———— Doubtful

b4y —=—mmmemeee- " 'Felse

¢ wmemmmmece—a very False..

He/She works hard.

1. ¥ery True 2; Trus 3. Doubtful 4. False 5. Very Ffalse,
He/She believes that personal loyalty is important.

1. Very True 2. TruQ 3. Doubtful 4. False 5. Very Fealse.
He/She encourages students to get involved in their work.

1. Very True 2. True 3, Doubtful 4. False. 5. Very Félse.

He/She seeks the participation of students in all decisions
concerning them. :

1. Vory True 2, True 3. Ooubtful 4, false 5. Very False.
He/She insists on discipline among students.
1. Very Trus 2. True 3, Doubtful - 4. False 5. Very false,

He/She feels that if a teacher is ﬁriahdly with students, thes group
will be strengthened,

Te Very True 2, True 3. Doubtful 4, False 5. Very False,

He/Sha belieyes that one's performance record is a true refeldtion
of ability .

1. Very True 2. Truec 3. DCoubtful 5., False 5, Very false,
He/She believes thet one can really grow by doing one's woTk well.

1. Very Trus 2. True 3. Doubtful 4. False 5, Yery Falsa.



9.

10.

11. .

1i;;

13.

14.

15,

16. .

17.

18..
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He/She does not tolerate interference from students,
1. Very True 2. True 3, Doubtful 4o False 5, VUory Falsa.
He/She has regard for the opinions end feelings of his/her students,

1. Very True 2. True 3. Doubtful 4, False 5. \/Gry Fzlso.

He/She feels that a friendly spproach can make the laziest student
hardworking. , : o

1. Very Trie 2. True 3. Dowbtful 4. False 5. Very Falso.

He/She believes that under the guidance of a good teacher, a sense
of responsibility among students can be promoted.

1. VBrerrua 2. True 3. Doubtful 4, False 5, Very false,
He/She easily categorizes students as good and bad..

1. Very True 2. True 3. Doubtful 4. Felse 5. Very Faisé.
He/She likes hard working students,

1. Vory True 2. True 5. Doubtful' 4. False 5, very false.
He/She is considerate touards lazy for troublesome students,

1. Very True 2. Trus 3. Doubtful 4. False 5. Very Falsé.
He/She feels .a teacher must have power and control over his students.

1. Very True 2. TEue 3, Doubtful 4. False 5. Very False.
He/Sha‘takes sp8cial care that work gets fbp priority.

1. Very True 2. True 3. Doubtful 4e Falss Se Qery False.

He/She sncourages his/her students to feel free to communicate yith
him/her.

1. Very True 2. Trua 3. Doubtful 4. False 5, Very Falss,
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19, He/She thinks thsat power and position are necessary toc earn
student regard,

1. Very Tree 2. True 3, Dowtful 4. False 5, Very False.
20,  He/She takes decisions quicklye.
1. Very True 2. True 3. Douptful 4. False 5. Very false.

.21, He/She feels that to gst work done the students and teacher must
" understand and share @ach other feelings.

1. Very Trus 2. True 3. Doubtful 4, False 5, Very Falsa.

22. He/She Feels that one has to lose one's temper to get compliancse
from students. -

1. Very True 2. True 3, Douwtful 4, False 5. Very False.
23. He/She insists that work be completed and done with responsibility.
1. Very True 2, Trus 3. Doubtful 4, False 5, Vory False.

24, - He/She feels that one sometimes has to be harsh and unsparlng to
be a successful teacher.,

1. Very True 2. True 3., Doubtful 4. Falsc &5, V8ry False,

25. He/she does not interfere in students' work, yet gives them
direction if and when necaessary.

1. Very True 2. True 3. Dowtful 4, False &, Very Falsa,

26. He/She explain all the work that is. requer of students in the
very beginning.

1. Very True 2. True 3. Dowtful 4. False 5. Very False.

27 He/She believes that quality performance of the class of students
requires the cooparation of all concerned.

\

1. Very Trug 2. Trua 3. Doubtful 4, False 5, Very fFalse.-

+



28,

29.

30.

31.

32.

33,

34.

- 35.

36.

-37.

-0 .
He/Sh; haé affection for his/her studants.
1. very True = 2. True 3. Dowbtful e Faisé, 5. Very Falsc.
He/Shé is‘uagchful‘of his/her profassional rivals.
1. very True 2. True 3. Doubtful v4. false 5. Very Falsef‘
He/ﬁhe o friondly.
1. very True = 2. Trus . 3. Dowtful 4. False 5. Very Falsa,

He/She explains to students what he/sha.expects of them and yhat
they can expect from him/her. ‘

ﬂ. Very True 2. True 3. Dowtful 4. False 5. USry false,
N .

He/She gives detailed direction to students as to hoy to do
their york. '

1, Vory Tews 2, Tzve,_ 3. Dotptful 4. Felso S, Vory Falss.
: S e
He/She belieyes that nearly all students have equal potential.

;]

- - - e *

1. Very Trus 2. True 3, Ooubtful 4. False 5. Very falsa.
He/She believes that most students will not work unless forced to.

1. Very True 2. True = 3. Doubtful 4. False 5, Very False,

' He/She likes students to feel free to. discuss anything regarding

their work.
1. Very Trus 2. Truse 3, Douwbtful 4. False 5, Very False,

He/She feels that a wise teacher will keep som8 crucial informzstion
tO himSel fe

1. very True 2. True 3, Doubtful 4. False 5. Very Falsa.

" He/She tries to maintain some distance from students,

1. Very True 2. True 3. Doubtful 4., False 5§, Very Falss,

3
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39.

40«

410'

42.
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He/She abides by the joint dscision of students and teachers.

1. Very True 2. Trus 3. Doubtful 4; False S, Very False.
He/ShQ sticks te his/her apcint even when students disagres,

 1. very True 2. Trua . 3. Doubtfui 4, False 5. Very False.
He/She is recognised for his/her knouledge of sub ject matter.

1. Very True 2, True 3. Doubtful 4. False 5. Very False.
He/She cisnges -rules and procedures if the porg s0 réguires.

1. Very True 2. True 3, Doubtful a, False 8. Qery Falss,

He/She mixes freely with students.

1. Very True 2, True 3, Doubtful 4, False 5. Very false,

Significant other Image

Questionnaire

In the questions given below, you have to guess how your mother,

fathar, best friend and fayourite teacher would haye answered certain

questions about your ability. You have, therefore, to give four

responses to @ach question in relation to your mother, father, best

friend and favourite tsacher, There ara five probable responses given

against each guestion. You pick out the one best suited for each of the

four persons separately and mark (a), (b), (c), (d) or (e) against the

blank space given before their names. NOw read the guestions cerefully



‘and respond,

1.  How do you think this person would rate your college ability
compared with young people of your age?
(a) As the best
(b) As above average | ' .
{c) As averags
(d) As belcw averag®

(e) As the poorest.

Your moth@r mcremmceaacmaa Your fother eemmm—=ce-aa
Your best friend m-ewcacceccce. Yoﬁr favourite £ 0athlr wew—mwe<cnaa=
2. .here do you think this person would say you would rank in your

class 1n the B,A, final Examlnatlon9

(a) Among the bast

(1) Above average

(c) Averagse

(d) Below Average

(8) Among the poorest.

Your mother mccacccmcanna Your fethfr ecav-mec—came=
Yomr best friend e—eeemceee-- ~- Your favourite teacher weeem—mecees
3. In order to becom8 an administrator lewyer or university professor,

. work beyond four years of ollegs is necessary. Do you think this
persofn would say you have the ability to complete such advanced
work?

(a) Yes, definitely,,

(b) Yes, probzbly

(c) Nt sure either way.

(d) Probably not

(e) No. _ o !

.
#

Your mother memmcmcccamenans Your father eemccacecaeme--

Your best friend ——eccemecamao Your favourite teach@lr cewecwcmcaa—wes
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4,  What kind of marks do ycurthink this person would say you are

capable of getting?

(a) Above 75% ' '
(b) Above 60% -
{c) Rbove 45%
: (d) Above 30%
(e) Below 30%

Your MOth8r mewe-ccccccaa~an~ - Your father eececeecmee--- ————

Your best frbehd —— e o = e=== Your favourite t8acher =eeee-=-ccma=a

give the following information

Name of your best friend -eeeecacemmmccacc e
%
Name of your fagourite t8ach8r —-eecececcommcmccemcma e ———

PERSONAL CHARACTERISTICS INVENTORY

On the following pages are a number of statements pertaining to
your personal characteristics., Each becomas meaningful if you link it w
with any of thé responses offered. The inventory 1s divided into five
parts. Instructions pertaining to each part is given at the beginning,
Rs this is not a test of intelligence thers is no question of a right or
wrong answer, Read each statement carefully and answer all the items.
Remember your careful ansmerihg sﬁould reveal the truth onyour actual

practice or practice intended by you and it is applicable in your case alone,

YOU ARE REQUESTED TO ANSWER ALL ITEMS,

Responses : 1. ALMOST ALWAYS - » 2. FREQUENTLY
80-100% 60-80%
2. OCCASIONALLY . 4. RARELY
40~ 60% 20~ 40%

5. ALMOST NEVER
. Below 20%



For -each statement there are 5 respcnses. You are requestad to
chocse ONE of the 5 responsaes which may indicate the best ansyer that ~
corresponds with your characteristics. Puw a tick mark ( ./ ) on the

response of ycur choice for each statement. Answer all items. w turn

“1.  LiKé meeting people.
1. Almost always 2 Fregquently 3. Occasicnally 4. Rarely
5. Almost never, : . ' .

2. Embarrassed after doing or saying the wrong thing.

1. Almost Always 2. Frequently.- 3: Occasionally 4. Rarely
5. Almost never.: ‘

3.  Take the initistive yhile talking to strangers.
1. Almost Always 2. frequently = 3, chaéionally 4. Rarely
S. Almost neyer, : '

4. Like. to be observed by others, - . 4 . .

1+ Almost Always 2, Frequently 3. Occasionally 4. Rarely

5. Almost never.
Ee Like to be a2 leader of a grogp;
Te Aléost.Aluays 2. Frequently Sibﬂééésionally. 4e Rarely
- 5 Almdst néver; | | -
b Stay in the background at partiés or social gatherings,

1. Almost Aluays 2. Frequently 3, Occasionally 4. Rarely

5. Almost never.

7. ~ RecoyBr quickly from 'social blunders.

1. Almost,ﬂlwaYs 2. frequently 3, Océésionally 4, Rarely

5. Almost nayer.
8. Like to do'anything to attract the peopls,

1+ Almost Rluays' 2. frequently 3. Occasionally 4, Rarely

-

S« Almost never.



9.

10.

11.

13.

uf

14.

15.

16.

17.
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Fesl shy while talking (speaking) to agroup or at parties,

1. Almost always 2. Freguently 3, Occasionally

"5. ARlmost nsver,

Dislike to persuade peopds to do things,

1.‘Almést always 2. Frequently 3. Uccaqiqnally
5. Almost heuer.

Like to be left alons,
1.. Almost always 2. frequently 3, Occasionally

5. Almost never,

4., Rarely

4. Rarely

.- 4, Rarely

Like to participate in activities leading to friendships. -

1. Almost aluways 2. Frequehtly 3. Occasionally

S Aimost heuer.

4, Rarely

Embarrassed while taking part in competitive games at parties,

1. Almost always 2. Frequently -3, Occasionally

5. Almost never,

Feel to limit social life to a few people,

1 Almost‘aluays' 2. Frequently ‘3. Occasionally

S. Almost neﬁer.

Participate sasily in a group discussion.
1. Almost always 2. Frequently 3, Occasiohally

5. Almost never, )

”

Like'to tzke the initiate in meking friends,
1. Almost always 2. Frequently 3. Occasionally

5. Almost never,

4. Rarely

4. Rarely

4, Rarely

4, Rarely

Do not like to waste the time in the company of friends.

1. Almost always 2. Frequently 3, Occasionally

5. Almost never.

4. Rarely
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18, Like asking favours of peopls.

SOMETIMES TRUE -and NEVER", is desired.

1. Almost always.

) 5« Almost neuef.

PART - II

For each statement a chéice among the tﬁreekrBSponSBs :

2. Frequently

. 3. Occasionally

-+ 4o Rarely

"TRUE,

You are requested to choose

your response for each statement by“PUttihg-a'tiEk mark (_/ ) on your

response,

1.
2.

3.

4o

5.

8.

\

Scientific research leads to the

discovery'of truth.

Teaching is the best profession.,

Development of modern society
depends on ressarch and

* discovery of laus.

The most important function of
every indiyidual is to attain

- the economic stablllty of the

country.

Industrlal and scientific develop- -

ments are the signs of a greater
degres of civilization than those
attained by ancient societies
such as India or Greece,

1 Liks those people who have a
practicel bent of mind.

Artistic morks such as palntlngs,.

drawings clay models stc.
fascinate me very much,

One should quide ona's conduct

“according to the ideals of

beatity.

I wculd prefer a woman/man who
is gifted along artlstlc lines

.as my partner,

True

Trus

True

Trus

True

Trus

Trus

Trus

True

Sometimes
Trus =

i

1)

"Sometimes

True

Sometimeas

Trhe

Sometimes
£ Y

True

-

T

. Sometimes

True

Sometimes
True

Somstimes

True

Sometimes
True

.Sometlmes

Fide

Never

Never

