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INT RODU CT ION 



1 

'rhe introductory cbapter is divided into five sections. 

&ection I discusses the e:xpansion of education in India 

especially after iDdeperxience. 'rhis section also brieny 

ou.tlines the probelm of dropout and various issues involved; 

S.ection II reviews very briefly some of the existing studies 

on wastqe in education am discusses, in brief, factors that 

under lie preJDature withdrawal of students from the school. 

Section III discusses tbe operational definition of the terms 

and various other issues connected with.if. Section IV focuses 

on the aim and objective of the present study. Tbis section 

also introduces the sociological concepts used 1n tbe present 

study. In the final section, we have brieny described the 

sample chosen and the methodology and tools employed. 

I 

It is an acknowledged fact that _,ucation plays a key 

role in the development of a country. The national policy on 

education promulgated 1n the year 1986 pointed out that the 

educational system mst produce young men and women of character 

and ability committed to national service and development. 

fbe role Of education according to the Education Report -

1964-65, may be summed ap as: 
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In a world based on science and technology, 
wbere education determines tbe level or 
prosperity, welfare and security or the 
peop let it is not any more a mere rhetoric 
to bel1eve 1n the saying that - the dest :lny 
of India is now being shaped in her class
rooms. We have now come to a stage, where, 
on the quality and nwaber of persons coming 
out of our schools and colleges Will depella 
our success in the creat enterprise of 
national reconstruction. 1be principal 
objective of wbicb is to raise the standard 
of livinc of our people. (NCER£:1971:3) 

Ever since independence, tbere has been an impressive 

expansion of 'ducation at primary, secondary and bieber le<tels 

in India. 1bere bas been a creat deal or accompliSbmellt in 

the field or education am the natmber or recognised institu

tions at all levels has increased from 2,31, 598 in 1951 to 

an estimated 7, 55,000 1n 198l+-85. The total enrolment o-.er 

tbe same period in these institutions increased from 2lt- million 

\()nearly 132 mUlion (India, 1985,vol.II:252). Tbe Constitu

tion of India as per tbe Directive Principles envisaced the 

acbie<tement of a1niversa1 oompa1lsory education for children 

llp to the ace of fourteen years. 

In tbe year 1950-51, tbe Ministry of Education spent 

81.19.55 l.akbs for the CbUdren of tbe age group of 6-11 years 

studying from first to fifth standards. In 1979-80, this 

amount was increased to Bs.722 lakhs. The number or primary 

school teachers appointed and the stlldents enrolled in them 

have since increased to a considerable extent. In 1951 the 
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number o! prilllary schools 1n India was 2, 90, 6? 1. In 1960-61 

tbe nwliber us3,30,339 and 1n 197<>-?1, there were 4,6t-,418 

scbools and 1n 1978-?9 the number or sebools was 4, ?If., 993 

and by 198lf.-85, the number or scbools increased to ;, ;o,ooo. 
The enrolment of cbildreD' s population in the age croup of 

6-11, vas lt-2 per cent in 1950-51; ?1 per cent 1n 1965-66 and 

80 j.dl1~ And in tbe year 1983-Slt the enrolment ficure in 

this age ll'OilP increas~. to 93 per cct. 

However, this ~pansion suffers from certain drawbacks. 

For instance, while the enrolment bas increased the namber of 

1 drepouts' ba~e also increased at all levels; particularly at 

tbe primary le~el. Broadly speaking tbe term 'Dropout 1 ret ers 

. to students vho leave school before ccmpleting a cou.se and it 

is also viewed as 1wastace'. WhUe wastqe is a broader term 

than dropout and bas attracted the attention of educational 

e:xperts, the phenomenon of dropout is a relatively new term 

and there have been very few studies on it. The term dropout 

is either used intercbqeably vitb wastage or is included 1n 

wastage. It is thus imperative that we distinguish between 

tbese terms. We shall discuss these terms and the ~arious 

issues cormeeted vitb it, in order to look for answers. to the 

phenomenon of Aropout. .Le.ter, ve shall define dropout !or 

purposes of our study. 

The problem of wastace 1n the Indian educational system 

was first bi&bli&hted about si:zty years ago by the Au:zillary 



Committee, popularly known as the Hart<>&. Committee. Using 

the latest statistics tbeo avaUable, tb8 Committee pointed 

out tbat, of the 53,38,878 pupils who were stu.dying ln 

Class I in 1922-23; 1, 61,228 reacbed class II in 1923-2lt; 

86, 8lt6 reacbed class III 1D 192lt-25; 55, 79lt reach.S class IV 

in 1925-26 and only 33,588 or 18 out of every 100 tba.t bad 

entered _the scbool f'ive years pre~iously reached class V m 

1926-2? (NCERr, 196lt-: 132). Speaking on the educational systan, 

the CoDIId.ttee remarked: "It should be designed to procklce. 

literacy am the capacity to exercise an intelliga1t ~ote but 

unfortunately, in the Indian ed&~cational system tbere is waste 

and metrectiveness tbroqb011t the whole educational system." 

(NCBRT;1970:1t7). Wastqe in ed&~cation is a problem, which 

both the developed: and underde~eloped countries are racine . 

today. It is well known that all pu.pi·ls admitted to the 

first grade of an educational cycle do not complete tbat 

cycle witbin the prescribed minimwa period. Some or them 

dropout before tbe end of the cycle and some repeat one or · 

more grades before either dropping out or completin& the last 

grade or tbe cycle s&~ccesstully (UNESCO; 1972:11). This 

problem baa been widely investicated for many years in the 

de~eloped countries like UK, USA and other Baropean countries. 

Bowe~er, 1n India, even thoucb severe:l studies have been 

conducted at various l~les, tbe problem of vastace continues 

to plague tbe educational systa~. 
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Ever since the report of the Hartog Committee the 

problems or wastace aoi stagnation ha-.e been discussed almost 

continuously and a number of significant issues hne been 

raised. For in stance, wbat is wastqe? How can it be measures? 

Wbat are the causea or wastace and what proaramme of' action can 

be devised to reduce or eliminate it? Or in view of' the larger 

extent of wastage in elanentary education, would it be desirable 

to co ahead with still fW'ther expansion or would it not be 

better to concentrate on a programme of CXlnsolidation and 

impro-.ement? Tbese and other allied problems have dominated the 

discassion of elementary education during tbe last few decades. 

Unfortunately, they have not been supported either bytbe 

necessary research or by an action programme t' eradicate these 

evils arxl 1nspite of all the leamed d:UJputations, wastage and 

stasnation continue to dominate the scene. 

More recently, the Kothari commission identifying this 

as a major problem claimed: 

Wastage am stag nat ion are like headache and 
fever and not diseases in th~selves, they are 
really symptoms of other diSeases in tbe eiuca
tion system; chief amo~ which is lack of proper 
articulation between education and health and 
the poor capacity of the school *' attract and 
bold students. To these may be added the third 
ailment 1 poverty, which falls outside the system. 
(NCERT; 1970) 

lUpressinc a parallel view point Chitkara: 
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it is only wben the basic wealmess or the 
educational system, sucb as poor quality 
ot teachers, poor equipments 1Deff1ciEDt 
methods o! teaching or def~ive system or 
uamina tiona are eliJiinatfd tbat these nils 
can be made to disappear. (19{>1:8) 

fbe extent or wastage is more ac1te at the primary 

stace where the dropout rate is as high as 65 per cent. 

Accordin& to a atwiy conducted by the research unit 1n the 

Directorate of Education, Mabarasbtra, "If one begins vitb 

1000 students 1n class I, as many as lt-1lt- of them leave 

school before completing class IV." (1960). According to 

Hartoa CoiDilittee, "the problem or wasta.g_e and stagnation 

bad crept into education, especially at the pr!JDary stqe 

because of too much attention being paid to bigber education 

wblle primary education vas entirely neglected." (NCJBr;1970). 

Howe~er, tbe problem of wastage bas spread to secondary as 

well as bieber education. l.s Rawat puts it, "Out of every 

hundred students who entered first year class 1n a degree 

college only forty-one could reach ani pass out." (1970). 

In the words of tbe Education Commission report, "The extent 

of wastage and stagnation in our system is very large." 

(NC&Rr; 1970). As a matter of tact, the problem of dropout 

in education is one of tbe major problems -that the country 

is !acing today. 

In India a few studies o! dropouts at dif'f'erent stages 

of education bave been carried out so far. Some of these 

studies are undertaken by professional researchers wb~ others 
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are dissertations submittei by the students as part of the 

requirement for the degree or Master of Kducation in diffe

rent universities (Sharma aDi Sapra; 1971 ). However, the 

problem of dropout 1n our educational system bas not been 

able to ~pture the active interest or any substantial secment 

of the social scientists. 

II 

, Dropout is a relatively new term and bas hardly been 

used 1n studies on premature school leaving. Therefore, it 

becomes neeessary to review the literature on wastage which_ 

covers dropout. Most or the studies at the primary level 

report a hicb rate of wastage am stacnat ion - about 56 per 

cent Jor boys and 62 per cent for girls. About two-thirds of 

this wastage occurs 1n class I. (liCBRr;19'/0). Das 1n his 

study or wastage and stagnation in Assam reports that the 

incidence of wast ace and stagnation is 76.27 percent (1963). 

A national study condllcted by NCEBT (1967) reported 

tbat the total rate or wastage and stacpation is 65.30 per 

cent by the time students reach grade V and 78.35 per cent 

by tbe time they reach VIII crade. Sapra (NCERT; 1967) 

reports the incidence of wastage g· 75.09 per cent for boys 

and Slt-.7lf. per cent for girls. A UNESCO stwly (1969) wbicb 

covered data of 58 countries reported that in India, over 
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50 out of 100 school ebUdren dropout. Punalekar et al (1975) 

reportEd the droput at the primary level rate among the Harijan 

children at 73.33 per cent. Rawat (1977) reported that the 

rate of educational wastage is rou&hly 60 per cent in the 

primary stage. Pillai (198lf.) reported that for every l'llndred 

children wbo enter class I, about balf canplete class IV and 

only thirty !our complete class VII. 

A study conducted by Nayak (1971) covered 1 o, 000 cases 

of educational wastage at all levels. The- study revealed that 

economic C&LlSes led to the dropping -aut of 65 per cent of 

children. About 30 per cent of children dropped out because of 

ancillary services like incomplete schools, lack of proper 

teaching equipments etc. Gad&il and Dandekar (1971) in their 

study in Satara district with particular enpbasis on socio

economic factors reveal that dropout rate is affecte:l by one • s 

caste factor. Their investigation bighligbted that factors 

like social status Of the caste, family income, occupation and 

size of agricultural holdings were positively correlated to the 

incidence of wastage and stasnation. It was re~ealed that 

higher caste groups like Brahmin, Jain, Vani etc. were less 

prone to dropout problems tban tbe lower caste &roups such 

as Mahar, Chamar, Mang, Dhangar etc. 

)bst of the studies on wastage and stagnation identify 

two factors mainly responsible for chUdren having to leave 

school pranaturely. They are: student factors and institutional 
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factors. The student factor includes abUity, age at entry, 

order of birth, caste, parent's education, occupation and 

income, location of their bome-tovn etc. The institutional 
' 

factor include student-teacher relationship, student-student 

relationship, academic performance, extra-curricular acti"fi

ties etc. 

Most or the studies on dropout tbUs bi&bli&ht:. the 

following facts: that, tbe dropout is bi&hest at tbe primary 

stage and it reduces gradually as one moves up; that, the 

dropout rate is higher among the girls t~an the boys whether 

they are Scbed uled Caste, ~cbeduled Tribe or any other 

communities; that, the dropouts at all levels among the 

Schedul~ Caste, Scheduled Tribe and other weaker sectioos 

of tbe society are higher than among other communities. 

The main concern of these studies has been to find 

out the incidence of wastage and stagnation while a few 

studies.] bave attempted to study the causes. However, the 

e:xistin& literature on this subject does not provide a 

satisfactory answer to the question of why do more or less 

half of the students leave their studies especially at the 

primary level. 

III 

Tbis section discusses the definition of the term 

wastage, stagnation and the operational meaning or the term 
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'dropout'. It also examines the various issues involved in 

defining these terms. It may also be mentioned here that a 

diSCUSSion Of the varioUS defini tiona Of \~&Stage ani stagna

tion is imperative because the term dropout is either used 

intercbangeably llith wastage or is included in wastage. 

Tbe Hartog committee defined 'wastage' to mean "the 

premature withdrawal of chUdren from school at any stage 

before tbe completion or primary course" and • stagnation' 

was defined to mean "the retention in a lower class of a 

period lll)re than one year." (Interim Report of the Indian 

statutory Commission;1929=~7). 

While there bas been no disagreement concerning the 

definition and implication of the term stagnation given by 

the Coumittee for subsequent research work, the Committee's 

definition of wastage has raised counter opinions despite its 

formal acceptance among researchers. Thus, on the one band, 

we have a set o! arguments which claim that wastage needs to 

be related to the objectives of education prescribed for the 

stages (prillary, secondary and higher) onder investigation 

(Ved Prakash; 196~: 133). For instance i! attainment of 

permanent literacy is considered a major objective of primary 

education (Class I-V) then any chUd wbo dropsout or in other 

words, withdraws before the completion of sufficient time 

(at least 120 days) from grade IV or V is considered a case 
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of wastage. On the otber band, a secelld set of arcuments 

to"flards defining 'wastage' is based on the concept or 

'incr•ental cain t in leaming outCQDl8• Those WhO &&apport 

this definition arcue tbat the 'year' instead of the 'stage' 

sbould be taken as the temporal unit of eoquiry because 

every year of schooling adds to tbe partial attainment of 

the objective laid down for the stage under investigat~ 

(Cbikerman, 1962; Cbou.dbary, 1965; Gadgil and Dandekar, 1955; 

Sbarma ani Sapra, 1969). Tbe UNKSCO St~dy (1971) defines 

wastace as_:_ failure to provide univ~rsal educ&tion; failure 

to recruit children into the system; !"ailure to bold children 

within tbe system; !ailu.re to set appropriate objectives and 

inefficiency in tbe acbievanent of objectives. 

PW1alekar et al (19'75) defined wastage as: "i! a 

student withdraws from school before canpleting a stace, ~iz. 

primary, middle and secondary, be is a dropout." According 

to Cbikermane (1983) "those children wbo are vitbdrawn from 

the scbool prematurely a~ lapse. iJilto illiteracy are termed 

dropouts". Some prefer to use the term 'dropout • instead or 

'wastage' to denote the premature witbclrawal of the students 

since wastage is a broad term which includes -.arious other 

forms of academic failure (Brimer and Paa.li; 1971). 

However, in most of tbe studies so tar carried out 

in Inclia, the two terms wastace and dropout are most often 
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used :lntercbanaeably. The term dropout is relatively new 

and denotes tbe premature w itbdrawal o! the students .troll 

tbe educational system. Tbe term dropput voa~ld alSo refer 

to all thOse cases where students severe tbeir contacts with 

t be system before tbey reacb tbe e:xpected or desirable end 

ot tbe continuum. On the other band, wastage 1s a valu.e 

loaded tem and it indicates apart !ran premature leaving, 

many otber forms of academic !ailJlre. Wastage implies that 

investment :In education is wasted 1! tbe student does not 

complete a •stage' or acquire a certi!idlte or 'label' which 

is available only a!ter completion of. educ&tion after a certain 

number of years. 

Colling back to tbe issue or wastage and stagnation, 

it may be noted bere that though the two terms have been 

discussed separately, they are not two distinct pben011eoa but 

are perbaps tbe results of tbe same set or socio-economic 

causes. Wastace 1n some cases might be a direct result or 

stacnation and 1n many cases m1gbt be definitely induced by 

stacnation. For instance, those students who leave school 

after having been stacnated at any staae before finally 

dropping out of the school usually spend more years in the 

school than those students wbo successfully complete tbat 

stqe. 

It is in tbis context tbat we would like to introduce 

tbe two concepts: "Actual utilization of school year" and 
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"K!!ective utilization of sch~ol year". Effective ut1Uza

tion means the number of years or scboo1-11!e wbicb ba~e 

been pn>titably ut Uised. For instance, if a studeot 

completes class one, be 'IIIAJ be said to have completed one 

effective year ot· schOol lite; if be completes class II, he 

m,.y be said to have completed tllo effective years of school 

life am so on. On the otber band, U a student passes class 

I after tbree years, be would bave actually ut Uised three 

school years bRt his effective utUizatio~ would be one school 

year OPly. Similarly if a student takes four years to 

complete class II, b:ls actual utilization is tour scbool years 

belt his effective utilization is only two SChools years. Most 

often, it is found that those students woose actual utilisa

tion of' sebool years is more than the effective utilization 

of' scbool ,ears are more prone to dropout than others. 

Sometimes dropout may be only provisional and pupils 

lea~ in& tbe school system may and often do, become reinstated. 

Here, t110 different situations may then arise. First, a 

pupil may return to tbe same &rade in llbicb be was enrolled 

during his last school year, 1n Vbicb case be is counted. as a 

repeater or be may join the next grade and be count~ as 

pro110ted. Secondly, a dropout uy have received a consider

able amount of education. So tbat, at least in the educational 

terms it would be improper to consider all his scbool career 

as wastage. Here, in such cases, it would be more correct to 
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level tbem as a clear case of wastage botb from economic 

evaluation and from ~ucational point of view since tbey bave 

not contriblted anything to the educational output. There is 

waste, if viewed. 1n terms or implicit Educational intEtttion 

evident in the organisation of ~ucational goals. 

For our research purposes, we would like to use the 

term 'dropout• to denote leaving scbool before tbe CQDpletion 

of a given stase or education or leaving at some intermediate 

or non-terminal point in a cycle of schooling. It would imply 

not only withdrawal !rom the educational system. For our 

operational purposes, dropout would be defined as 'Those 

cbUdren wbo leave school permanently anyt ilne atter complet

ing primary education but before fiDiSbing ClaSS X1 • 

It may be mentioned here tbat while identifying the 

dropouts, tbe case of transfer where tbe students leave 

school and join anotber would not be 'fiewed as dropouts 

because it involves only tbe change in school and not complete 

withdrawal fr• tbe educational system. ~imilarly, the re

admission cases wbere a student leaves temporarily and rejoins 

school afterwards would not oome under the purview of dropout. 

IV 

'the Study 

The problem of dropout being so vital in the field of 

education, attention of educational plamers, administrators 
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and parents is drawn from time to time and queries are made 

frequently about this problem. The first ever study 1n this 

area seems to have been made 1n the beginning of 1940s when 

a report on stagnation am wastage in primary schools lias 

brought out by the Bombay Provincial Board Of primary educa

tion, in the erstwhile Bombay province (NcmT; 1981). Since 

then several institutions and individuals aave maae studies 

1D the area, identifying the extent and causes of wastage and 

stagnation and suggested_ some remedial measures. Initially, 

these studies were confined either to their Olin province/ 

state or to certain reaions within a state or to e~en a 

district within a state. Tbe first effort to study wastace 

and stagnation at the national level was made by tbe NCSRT 

1n 1964 wben a study was conducted under H&W project (project 

partly supported by the Health,. Education· and Welfare Depart

ment of tbe ~S£.). However, these studies have hi&hlighted 
' 

only the economic factor of wastage 1n general and dropout in 

particular. Moreover, most of the earlier studies on school 

dropout bi&bllcht only those factors external to tbe school. 

They only tell ~s 'what' causes dropout without explaining 

the 'vlly' of it. They also do not look into the school and 

bow it aftects the continuation or non-continuation of school

ing by chUdren. They only emphasise the economic factor to 

t be exclusion of cultural factors. Tbe present study is an 

attempt to fill tbis cap. Tbe study a:fms at focuss1ng on the 
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problem of dropout !rom an integrat~ perspective by fUsing o! 

tbe external as well as intemal factors. Tbe main aim or tbe 

present study is to approach tbe problem of scbool dropouts 

from a socio"l.ogical perspective 111itb a lpecial focus on tbe 

role of schooling in reproducing tbe existing Social structure. 

It is here that lie would like to introduce Bourdieu' s 

model ot 'Cultural Reproduction'. Bourdieu's model focuses on 

the role or cultural factors and it would allow us to e:xplaia. 

wby some chlldren dropout. It will give a holistic perspective 

in so tar as it combines tbe !actors or dropout wbicb are 

external to the school along witb those which are internal to it. 

Bottrdieu is one of those radical educators llho bolds 

tbe view tbat the main !unctions of the schools are tbe 

reproduction of the dominant ideology, its forms or knowledge 

and the distriblltion of skills needed to reproduce the social 

division of labour. He views schools as agencieS or social 

and cultural reproduction. 

Bourdieu looks at school as the most important asency 

tor perpetuating the existing inequality and give legitimacy 

to it. Tbis, Bourdieu says, is done in the schools by impart

ing education in a: .. manner very akin to thOse or the dominant 

class. Thus, tbe children of the dominant class wbOse 

1 cultural capital' is like tbose that the schools impart 

find it easier to continue their studies tban those wbo come 
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to the school without this cultural capital. j,ccord in& to 

Bourdieu, culwral capital consists of the • cultural 

heritage• and • cultural ethos'. In Bourdieu 1 s terminology 

cultural heritage con~ists of mainly 'language' which is 

the main vehicle of culture. Cultural ethos consists of' 

those internalised values and norms which are highly esteemed 

by all sections of society. Bourdieu says that our likes and 

dislikes, our evaluation of things etc. are all cultural 

things and our mode of socialization and schooling determines 

our perception. The cultural capital which is being imparted 

in these schools not only perpetuates and reinforces the 

e:x isting social inequality but it legitimates social reality 

as well. Here a social gift is treated as a natural one. 

Each family transmits to its children indirectly or directly 

a certain cultural capital and this bas an impact on the 

performance of the student. Since the cultural capital which 

is being imparted in schools iS that of the dominant class 

and thus, apparently children coming from families with the 

cultural capital do better than t:oose coming from relatively 

deprived sections. 

Oble;tives Q( the qtudy 

· 1. To study and compare the socio-economic background of 

the ttibals and non-tribal dropouts. 

2. To examine the importance of economic factors to the 

exclusion of other factors among the tribals and non-tribals 
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and also to look· at the intra-tribal differences. 

3. To explore and ascertain the cultural factors as 

defined by Bourdieu responsible for their dropout from the 

educational system. 

i+. To study the perceptions of dropouts, teachers and 

headmasters ~is-a-vis the importance Of economic and cultural 

factors. 

~theses 

1. Economic factor alone is not responsible ror school 

dropout but cultural factors, as defined in Bo urdieu' s 

terminology, are more significant; 

2. leek of this cultural capital bartlicaps the tribal 

children; 

3. The non-tribal students because tbey possess the 

dominant culture are at an advantage; 

i+. There is a difference 1n the response to education 

between the ttibals from the hills and the tribals from 

the plain because of tbe latter's proximity with the 

dominant culture. 

Tbe study would thus focus on the social background 

of the tribal and non-tribal students in Manipur and see 

if these factors affect the educational response of the 

students. Some of the sociologic ally relevant factors~ 
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which WCJlld be taken into account are caste/tribe, reli&ion, 

bill/valley background, parents' education, parents' occupa

tion, parents' income, household size and order o! birth etc. 

Apart from these, the teachers' views on some teachers' 

dimensions of the phenomenon o! school dropouts would also 

be taken into account. Tms, some of the teachers and 

headmasters !rom the selected schools would be interviewed 

as well. 

v 

Since it is a comparative study and the main objective 

ot the present study is to compare the dropouts bet\leen the 

tribals and the non-tribals in Manipur, the first task before 

us was to identify those schools where 'bath were- fairly 

represented. Being a pilot study, we decided to collect OQr 

sample from two· such schools. 

The first school from where we collected our sample of 

tbe dropouts is situated in the middle Of a tribal pocket in 

lmpbtll. Tbis was established in 1?6lt-. There are altogether 

lt5 teachers (20 men. and 25 -women) in the school. It is a 

non-aided private school am the medium of instr11ction is 

English. Unlike the first. school, the second school from 

where we collected our sample of the dropouts is situated on 

the fringe of one of the tribal pockets. This school was 
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also established 1n 1964. 'l;bere are 25 teachers (5 men and 

20 women) in the school. It is a aovernment institution and 

the medium of instruction is English. 

the reason why we bad chosen these two schools to 

select our sample are; these schools were fairly represented 

by tribal~: and non-tribal students and the nature of the 

study being a 'comparative study', it was thought more proper 

to pick our sample from tbese schools. Secondly, tbe medium 

of instruction in these schools is EngliSh (Manipuri is the 

lingua franca of the state and the medium Of instruct ion in 

other scbools is mainly Manipuri 'Which incidentally is mainly 

spoken by the non-tribal students. It was mainly to avoid 

the mediwD of instruction being held as one of the reasons 

for dropout because many studies point out the mediwm of 

instruction as an important reason for dropout). 

Above all, these schools were situated in and around 

the tribal pockets. So that the cbUdren, especially the 

ttibal students, are not placed at a disadvantage as far as 

their learning environment is concerned. 

Tbe year 198lt- was treated as the base year for collect

ing our sample from the selected schools. There 'tiere a total 

of 197 students ill tbese schools 1n 198lt- in class VI. Out of 

these, 85 (43.1 per cent) were tribal students and the .rest 

112 (56.9 per cent) were non-tribal students. 
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Table 1.1 shows the class-wise (Class VI-X) distribu

tion of students enrolled 1n the sample schools between the 

year 198lt-88. It can be seen from the table that 1n the 

year 1984 in Class VI there were 197 students out of which 

85 (43.1 per cent) were tribal students as a&ainst 112 (56.9 

per cent) non-tribal students. Likewise a break-up of the 

class-wise data on tribal and non-tribal students reveals 

that botb the sections were fairly represented. 

'fable - 1.1 

~11a1~11e-Y:~~~~~~ ~~~,~11~~ 1n 
t.bJ Q;~~gp 11 c l. - 9 

Class Year Number of 
Jlo. 

tt;Lgll s - ~~-t~bas stgdcts 

VI 1984 197 85 43.1 112 56.9 

VII 1985 185 88 47.6 97 52.4 

VIII 1986 165 75 lt-5.5 90 54.5 

IX 1987 158 65 41.1 93 ;8.9 

X 1988 120 52 ~ .43. 3 68 56.7 

Note: Data compiled on the" basis of attendance register/ 
fees register maintained at schools. 

-

Table 1.2 shows the classwise distribution or students 

by sex. It can be seen from the table that in each class, 

about one third 
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~J&_~ 

Distribution o!_Students .by ~r~1S~J~s~ 
and .§eJ in thg_~chool~ ______ aSl 

Number of 
_ No~~==s%_ 

__ _,_,_.._...,_ 

Class Year B2:z~ 
students J!Q:, ~ - __ 

VI 1984 197 75 38.1 122 61.9 

VII 19a5< 185 74 40.0 111 60.0 

VIII 1986 165 61 37.0 104 63.0 

IX 1987 158 60 38.0 98 62.0 

X 1988 120 37 30.8 83 69.2 

--------··------- -· 
Using the Cohort 1 method, infor.nation on dropouts was 

first collected with the help of attendance/fees register 

maintained at the schools. The year 1984-85 was treated as 

the base year to compile the list of dropouts in the t'flo high 

schools. Tbose children who bad enrolled themselves in Class 

VI in January 1984 should normally have reached class X in 

tbe year 1988 and by May 1989 they should have completed their 

high school. Those ,_bo failed to keep up this yearly movement 

were either repeaters, transfers or dropouts. t'or our 

1. Cohort is a group of persons 'flhO experience a certain event 
in a specified period of time (UNESCO; 1972). Here, Cohort 
refers to a group of pupils joining the same grade 1n a 
given year. It involves the tracing the flo,_ of students 
from one class to another over a period of time. As we 
trace the movement of the students from one class to another 
over a period of t1me, we notice a diminution in number. 
The diminution may be due to a number of reasons like, 
Educational (Repetition), Social (Migration) and Morbidity . 

_ (Death). Ho,.ever, in the light of previous findings (UNESCO;~ 
i :/'l.~boudhary, 1965; Dandekar7 1955; Chikermane, 1962) the 

diminution is mostly due to t.he most potent factor, i.e., 
dropout. 



23 

operational purposes, those who left school before CODpletion 

of a crade after taking their transfer certificate were not 

treated as dropouts. Only such cases where students fail to 

turn up for a long time or till tbe end or the year when the 

promotion examinations are conducted were treated as dropouts. 

A list of those students lllbo enrolled thenselves in Class VI 

in 1984 vas taken note of; their year-wise progress was 

followed through the registers and on that basis a list of 

the dropouts was compiled. 

For the purpose of selecting the sample, tbe names and 

addresses of the parents and guardians of the dropouts were 

collected from the admission registers maintained at the 

schools. Questionnaires were administered to tbe dropouts 

according to their accessibility. Our respondents consist of 

the dropouts themselves, their parents and guardians and 

teachers and headmasters of the schools from where the 

incidence of dropouts have been record~. Apart from the 

questionnaires, it was further supplemented by informal inter

views with the respondents. Since it was a comparative study· 

it was deciDed to collect a fairly equal number of tribal and 

non-tribal dropouts. It was also decide:i to include as many 

girl dropouts as possible. The opinion of the parents and 

guardians of the dropouts on their ward's discontinuation of 
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studies were recorded. Their expectations in sending their 

wards to SChOOl ~ere also taken into account. S1.1ggestions 

through ~hich the problem of dropouts can be tackled \iere 

also recorded. It ~as also decided to interview some 

teachers and headmasters as they play an important role in 

the student's academic success or failu.re. In vie\i of this, 

as many as fifteen teachers {seven men and eight ~omen) vies 

on dropouts in general were also recorded. 

Table 1.3 sho~s the classwise distribution of our 

sample of dropouts. It can be seen fran the table that there 

are 52 dropouts; out of which 63.5 per cent {33) are tribal 

and 36.5 per cent {19) are non-tribal. 

Class Years 

VI 1984 
-

VII 1985 

VIll 1986 

IX 1987 

X 1988 
-

table 1.3 

~I.S§wise DistJ:.ibl1§~n of Proa~ 
(1984-19 

Number of N:; Tr~'g~1s;: . ~~ lirgw;tuts 

11 7 63.6 4 36.4 

18 11 61.6 7 38.9 

10 7 70.0 3 30.0 

10 6 60.0 4 40.0 

3 2 66.7 1 33.3 

Table 1. 4 sets out the classwise diStribution of our 

sample of dropouts by se:x. It can be seen that out of 52 

dropouts 35 {67.3 per cent) are boys and 17 (32.7 per cent) 

are girls. 
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'J2JWl£L t .. !t 
~lasswise Distr,~butiQD of the Ul'.Q)Wqt! 

a~ 

------ -- --- --
Number of __£!0ys 

% 
Gitl§ 

No. No. ' 
Class Year 

dropouts -----
VI 1984 11 8 72.8 3 27.2 

VII 1985 18 13 72.2 5 27.8 

VIII 1986 10 6 60.0 4 40.0 

IX 1987 10 6 60.0 4 40.0 

X 1988 3 2 66.7 1 33.3 
--- --- ----

As already mentioned the follo\oling tool \olas used 1n 

thiS enquiry: 

1. ~uestionnaire for parents and guardians of dropouts 

(see Appendix I). 

2. i.tuestionnaire for the teachers and headmasters (see 

App endi:x II) • 

3. ~uest ionnaire for t be dropouts (see Appendix III). 

Analysis of ~ata 

Tbe data collected through these questionnaires ¥.~as 

analysed manually since the size of our samples "'as small. 

Simple frequency tables \olete prepared on data relating to 

the personal profile of dropouts and their social background. 

Since it is a comparative study of the tribal and non-tribal 

dropouts, caste/tribe, hill/valley are important variables. 

Some cross tabulations have also been prepared. 
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Chapter I discusses the expansion of education in 

India. It also briefly revieYJs the related literature on 

~astage. Apart from it, it also deals YJith the problem of 

dropouts and various issues involved. It also introduces 

the sociological concepts, the sample chosen, the methodology 

and tools employed. 

Chapter II discusses the development of education in 

Manipur. 

Chapter III deals ~ith the personal profile of the 

dropouts. Data regarding their age, household size, present 

occupation, reasons for dropout etc. have been analysed and 

observations made. 

Chapter IV focusses the social background of the 

dropouts in terms of educational, occupational and income 

levels of parents. An attempt has been made to compare the 

social background of the tribal and non-tribal dropouts. 

Chapter V presents ·a summary of the major findings 

and conclusions of the study. 



Chaptw=_il 

EDUCATIONAL DEVEWP M&l't'T IN MAN IPUR. 
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Manipur came under the British rule as a princely 

state in 1891. India's independence brought about a merger 

1tJ ith the Indian Union in October 1949 as a part 'C' state 

and then a u.nion territory until it became a full fledged 

state on the 21 January 1972. At present there are 60 

elected members in tbe state Assembly. 

l~ipur, a state of exquisite natural splendour has 

been variously described as, "a flower on the lofty heights", 

"a little paradise on earth", "S1tJitzerland of India", etc. 

Jawaharlal Nehru described it as a 'jewel of India'. The 

state is know for her colourt·ul dances, bandloom and handi

craft products. 

Situated at the lower Himalayan ranges at the far 

eastern border of India, Manipur extems from latitudes 

23°51' and 25"1t-1' North, and longitudes 9'§J2• and 9lt-0 47' 

East. It covers an area of 22,327 sq.k.ms. which constitutes 

0.7 per cent or the total land surface of India. Manipur 

lies half\!ay between the trijunctions Of India-Burma-China 

in the North and India-Burma-Bangladesh in the South. It 

is a hilly state. It bas two distinct geographical divisions, 

namely the hills and the valley. The hills cover about 

20,069 sq.kms. of the total land mass and it forms a part of 

the Himalayan mountain system. The valley comprises of 

2,238 sq.km. (about one-tenth of the larYJ mass) of flat 
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alluvial plateau (see Appendix IV, Table 1). In fact the 

-.alley is a plateau having an altitude or more than 2500 ft. 

above sea level. However, it is called a valley only 1n 

relation to the hills rising above it (Tanbi Singh; 1975:1t4). 

The valley portion of the state is surrounded by blll ranges 

·from all sides. Tbe valley shows a slant or its surface 

level from the North to the South, resultantly making- a 

north-soutb drainage system which 11 visible from the runway 

of the streams on the flat surface of the valley (Panchani; 

1987:2). The valley is the centre for most of tbe important 

activities, namely trade and commerce, cultural, political and 

educational activities etc. It is inhabited by more tban two

thirds or the whole population and most of the inhabitants of 

this valley are tbe Vaisbnavite Meiteis (see ~ppendu IV, 

Table 2). Tbe bills form two-thirds or the entire area of 

the state am tbis part is inhabited by one-third of its 

population. This part is very thinly populated and the 

inhabitants are tribals (See Appendix IV, Table 3 and Table 4). 

The contribution this part makes to the state economy is mainly 

through agricultural am forest products. 

The origin of Manipur is obscure and the written. records 

and other evidences have either been destroyed or are not 

available. There are different views regarding the origin of 
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the people of Manipu.r. Captain Pambertcn considers them to 

be the descendants ef Tartar clan from China (1911:36). 

According to Brown, the valley was originally occupied by 

several tribes, the principal of which were Kbumul, Moirang, 

luang am Meitei, all of wbom have come from different 

directions. Later on, the meiteis subdued the other tribes 

and tbe name meitei bas become applicable to all (Bro~n;1871+). 

Bowe~er, the upper am learned classes of the meiteis do not 

accept this view. They deny· their origin from the bill tribes 

surrounding the valley. They state that they always belonged 

to the valley and have always been a separate race. To make 

their points strong, they claim tbeir ancestors to be the 

~andavas. 1 

On the other band, Hodson says that there is far more 

around to conclude them to be the descendants of the surround

ing bill tribes ( 1908: 6). Hod son is of the opinion that, 

the chronicles afford sufficient warrant for 
the statement that prior to the introduction 
of Hinduism, the meiteis were 1n the habit of 
bringing in the heads or the defeated enemies 
as tropies of prowess. Doubt less, tbis custom 
disappeared when gentler customs which are 
associated witb Hinduism became generally 
adopted in tbe state (1908:94). 

Today, the meitei society is a highly advanced Hindu 

society and it has adopted all norms of the ritualistic 

----------------------
1. According to a popular story .Arjuna came to Manipur and 

married Chitrangada, the princess of Manipur. Their 
grandson, Pakbailgba,_ tbe first king of Ma.nipur is treated 
as the ancestor or we meiteis and they thus claim a 
Hindu descent. 
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complexities to the most micro details <Panchan:i.;1987:lt-9). 

However, Jobnstone synthesizes different viewpoints when be 

~ ~ says, .., . . .. . .,:,;. :·· .:~ "'" ~:.. ·- ",. 

the Manipuris are a fine stalwart race 
descended from an Indo-Chinese stock wi.tb 
some admixture or ~rjuna blood, derived from 
the successive waves or Aryan invaders that 
have passed through the valley in the· pre
historic days.... Since thEil, the race bas 
been constantly fed by additions from the 
various bill tribes surrounding the valley 
and the result is a fairly hanogeneous 
people of great activity and energy. 
(Johnstone; 1896:97) 

The people of Manipur may be broadly divided into two 

groups. The valley people and the hill people. They valley 

people are subdivided into three groups, namely (1) the 

Meiteis, (2) the Bishnupriyas, and (3) the Manipuri t\lslims. 

~bout two-thirds of the population is concentrated in the 

valley and this consists mainly of Manipuri. Hindus known as 

the Meiteis. 

On the other band, the bill people of llanipur are 

composed of a number of small tribes. There are as many as 

29 tribal groups in Manipur inhabiting the surrounding bills. 

These tribes can be broadly grouped under two categories, 

namely (1) the Na.gas and (2) the Kuk.is. The Nagas inhabit 

the north-eastern, northern and north-western bills While 

the kukis mostly occupy the eastern and southern hUls. 

They form about 28 per cent of the total pc)pulation of the 

state. About 2.6 per cent or the tribal population lives in 
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the valley while 73.97 per cent lives in the bUls. Tb11s, 

they are mostly concentrated in the s11rrounding bills. 

Besides, the scheduled castes 1D Manipu.r form about 1.25 per 

cent of the total population. It is believed that the 'Lois • 

or tbe scheduled castes and tbe meiteis have a common ancestor 

but tbe 'lois • were driven out from the confederacy for social 

offence. 

~anomy arJd t:Qg,_Occqpltiogal §try,~t..llu 

Manipur bas an essentially agricultural economy. 

•bout 70 per cent or ber people are directly dependent on 

agriculture. Apart from agriculture, weaving, fiShing and 

otber cottage industries are the main supplements. JJeaving 

forms an essential occupation for every woman in Manipur. 

It is done irrespective of tbe status of her family an:i is 

done strictly on the traditienal loom. Practically almost 

every bouse is equipped \lith a loom or some weaving materials 

(Tombi Singb; 1972). There are no heavy industries at present. 

Cottage industries such as carpentry, blacksmitby, tailoring, 

embroidery, bamboo and cane works engage small section of the 

people. 

Agriculture is the backbone of the state economy. 

However, agricultural conditions vary in different parts of 

tbe state with differences in physical configuration, climatic 

pattern and soil conditioo. t'or e:zample, the Impbal valley, 
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with a vast stretch of alluvial soil provides an admirably 

suitable area for cultivation. The lmphal valley together 

with the Barak basin has more than 80 per cent of the area 

under cultivation. Rice is the main item of cultivation and 

it accounts for 78.17 per cent of the cropped land in the 

central valley and 92.31 per cent of the total cultivated area 

of the state. &.lgarcane is grown throughout the valley. flheat 

is a recent introduction in the cropping pattern of Manipur. 

Apart from this pulses, oilseeas particularly mustard are.1also 

cultivatEP \iidely in tbe valley. Cultivation in the valley is 

done on a regular am permanent basis. The farmers in the 

valley use the plough. Ploughing is done with the help of 

either buffaloes or cows. Mechanisation of agriculture~ is 

very 11mitEP. 

In agricultural operations the size of -the holdings 

plays an important role. In 1980-81 there were 79,927 holdings, 

operating over an area of 92,340 hectares giving an average 

size of 1.15 hectares to the holdings. lbre than 98.9 per 

cent of the holdings were of less than 4.0 beetares, which 

operated over 94.6 per cent of the cropped area in the state • 
• 

This reflects that most of the holdings were uneconomical and 

operational holders were mostly underenployed (see AppendiJ IV, 

Table 5). Apart from agriculture weaving, fishing am other 

cottage industries serve as a supplement. ~·ishing is pursued 

as a bobby as well as a profession. About weaving in Manipur, 
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Tombi Singh puts it, "weaving is as essential as breathing 

for every wanan of Manipuru ( 1972:99). Though the traditional 

occupation has been agriculture, the meitei society of today 

has under,one a vast change. Noli about 40.4 per cent of the 

meiteis are engaged in various occupations other than agri

culture (Manipur, ~tatistieal Handbook, 1985). 

Like the meiteis in the plains, the tribals "bo live 

in the surrounding bills also practise agriculture. The main 

occupation of the majority of the tribal population is culti va

t ion. More than 80 per cent of tb e population in tbe bills is 

engaged in agriculture. However, the total geographiai area 

covered under any crop in a year is rought 5 per cent of the 

total area. The remaining 95 per cent of the land consists 

of forests, barren land, rivers, streams and tbe area of 

settlement etc. Thus, the area available for cultivation is 

very small and is also scattered at different places. More

over, it may be noted that these areas are not e~onomically 

viable in the sense that in these areas many of the cultivated 

fields have got slopes ranging from 20 per cent to 40 per cent. 

Because of the topographical reasons, agriculture is mainly 
,... 

carri~ through a traditional metood called the Jbum cultivation.~ 

2. Otherwise known as the shifting cultivation, it is done by 
burning the mountain slopes. Under tbis type of cultivation 
a certain area can be utilised f·or 3 to 5 years after libicb 
a ne" eite for cultivation bas to be selected and established. 
It is an unproductive system of farming, "Which bas made the 
cultivators economically most back'Ward. Moreover, under 
increasing population pressure i\ beca:nes a wastei\ll practice 
resulting in rapid deterioration of soil and the forest cover. 
Apart from Jhuming; cultivation is also carried on a semi-
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However, settled cultivation is also practised at the foot 

bills and along the river beds.-

In the bill areas the land has not been surveyed and 

as such the implementation roil :tbe"jactual balding size of the 

ouners is not available. However,calculating the approximate 

area indirectly from the average production per unit of land 

lie can estimate the ownership size. M:>re than 88 per cent of 

tbe households in these hill areas have got their operational 

boldings between o. 5-2 hectares and the area distributed for 

cu~ti vation in this size range is about 83 per cent of the 

total crop area. This reflects that most of the holdings are 

small and uneconom.ical and the operational holders are mostly 

underemployed (see Appendix IV, Table 6). 

Fishing is also done in hill streams, ponds and ditches. 

However, both fishing and bunting are prohibited during culti- · 

vating seasons. This sho'Ws the prevalence of a common societal 

influence over individual actions. Tribal societies thus 

reflect a well knit and canpact society. 

However, due to the outside influence, mainly Western 

education, the scene is somewhat different today. The introduc

tion of Western education paved the way for outside influence. 

This consequently increased the degree of interaction between 

the tribal and non-tribal communities which resulted in the 

permanent nature. For instance, in some areas where 
Jbuming had been practised earlier, the follo\ol up cultiva
tion in the same piece of land is also done. Of late, 
about 5 per cent of the hills have been brought under 
terrace cultivation. 
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gradu.al changing of the traditional tribal occupations. 

Though the traditional occupation of the tribals bad been 

hitherto agriculture, bunting, ~eaving and fishing, the 

educated youth hav~now started seeking official jobs and 

some of them engage themselves in different kinds of 

business CPamchani; 1987). 

Rel1iiotl 

The meiteis ~ho inhabit mostly in the valley are 

Vaisbnavite Hindus while the hill people are mostly Christians. 

Ho~ever, the type of Vaisbnavism in Nanipur, 1i.s._,a hybrid in 

nature. Though the religious rites and festivals connected 

with Vaishnavism have been performed by the meiteis for almost 

three centuries, one often comes across old Vai shnavs -with 

'Chandan' marks on their foreheads happily eating fish dishes 

without any hesitation. 

It is not definitely known when Hinduism came to Manipur 

but the mass conversion of the meiteis to Hinduism started in 

the early eighteenth century. However, the Hinduism in Manipur 

is an example of a synthesis between the old animistic religion 

-with its gods and goddesses and myths and of Brahmanical 

Hinduism with 1 ts special -worship of Radba and Krishna (Saroj 

Nalini; 1980:79). Today, Hinduism bas been fully integrated 

in Hanipuri:·religion as an essential factor in the faith and 
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life of the people. The Manipuris are spiritually involved 

1n the religion and religious institutions and it is 

reflected in their performance of RA.§alila dance,3 a 

synthesis of art and religion. 

While most of the meiteis in the valley embraced 

Vaishnavism, the tribals in the surrounding hills continued· 

to practise the aboriginal animistic type of religion. As 

a result of this, there ;~as a religious hiatus between the 

inhabitants of the plains and the hills. It ;~as against 

tb is backdrop that t be .Brit ishers were able to ;~in through 

a systematic religious policy the tribal hearts and thds 

Christianity soon began to spread in the bill tracks of 

Manipur and its neighbouring states. So far as Manipur is 

concemei, the .british religious policy was very clear. 

They knew that the princes of Manipur ;~ere staunch Hinduss 

and almost all in the valley had accepted Hinduism. They 

therefore, propagated Cbristinaity only in the surrounding 

hills. At present, at least 90 per cent of the bill tribal 

population is Christian. However, in the ¥lords of Panchani, 

"most of the tribals have adopted Christianity, but the 

indigeneous animistic rituals are also performed alongside" 

(1987:63). 

3. Rasalila dance depicts the story of Sri Krishna's divine 
love sports with the Gopis of Brindavan as e:xplained in 
the tenth chapter of Srimad Bhagabat. This contains the 
highest of divine Rasa§. ~eingibearing, performing and 
even a remote attention to Ra.sa_ua. is considered an act 
of supreme virtue. 
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In the spread of education especially the Western 

education among the tribals the contributions made by the 
'1r1 i-lJ,. 0" v.4« 

Baptist Christian"are notable. The hill tribals lived 1n 

isolation for years in their small villages. However, it 

\olas only in the late nineteenth century that they 'Were 

e::xposed to the \ol ider society due to the efforts of the 

Christian missionaries and the British administrators. 

It· 'WaS only in 1829 that interaction between these 

tribes and other communities began when Assam was annexed by 

the .british government. This consequently increased the 

degree of interaction between the tribal and non-tribal 

communities 't.!hich resulted in a gradual changing of the 

pristine tribal life. This eventually paved the 'Way for 

Christian missionaries YlhO becwne an important agency for 

change in the later years. 

It may be mentioned here that the most remarkable 

contributions made by tbese missionaries \olere in the field 

of education and literature along -with other -welfare measures 

'Which were mainly responsible for changing the tribal life. 

Speaking on this, Roy says, "by promoting modern eduoa.tion, 

reforming social evils and curing diseases, the missionaries 

have not only brought these hill-men from darkness to light 

but also have earn@d for them and regards from others which 

these tribal s never had before" ( 197 3: 200). 
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In the field of education, the DX> st significant 

contribution ~as made by Thomas Jones, a 'We.lsh Presbyterian 

missionary in the 1840s by advocating the use of Roman 

script for the tribal dialect. Later other missionaries 

'Were responsible for using the Roman script to·. write at 
' 

least fifty different languages in the bill areas of the 

north east. T bus, the introduction of the 'Written language 

contributed to spreading of literacy among the tribals as 

'Well as to the development of tribal identity (Downs;1983:241 ). 

Today, the tribals of this region can be regarded as one of 

the most literate communities among the rest of the tribals 

in India. 

Besides spreading Western education the missionaries 

also introduced a number of 'Welfare measures like hospitals, 

charity organisations etc. They also started various other 

vocational institut:.ons for the social and economic upliftment 

of the tribals •. The missionaries were thus responsible for 

bringing the benefit of education and a socio-economic advance

ment among the tribals. Another noteworthy contribution made 

by the missionaries, -was perhaps in the field of evangelical 

activities. It 'tllas due to the efforts of these missionaries 
~ 

that Christianity has become the most dominant religion in 

most of the billy areas of Manipur and other neighbouring 

states. Speaking on the contributions made by the missionaries 

in the field of religion Dube says, ''Tl:leir zeal of spreading 

the gospel was imparalleled" (1972:281). 
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The first primary school to impart West ern education 

in Manipur was founded by Major General Nutbal in 1872 (Dun; - . . 

1886: 26). After bim Sir Jobnstone founded a middle school 

after bis ow name in 1885 (Johnstone; 1896). The year 1891 

marked a new era in the history of Manipur. It not only 

marked the British conqQest but also the beginning of general 

education in the state. In the subsequent years a number of 

schools were established in the valley. According to Mangoljao, 

the number of students enrolled in middle English school was 

fifty and :in the lower primary schools it was 988. This 

includ~ a ne-wly established girls 1 lo-wer primary school with 

53 students on the roll. By 1907, the number Of lower primary 

schools increased to 60 -with an enrolment of 2,595 studSlts. 

In 1920-21, the middle i!nglish school was converted to a full 

fledged high school and it was affiliat~ to Calcutta University 

in 1921-22 (1967:5-7). 

However, it may be mantioned here that most of these 

schools were concentrated in the valley alone. Incidentally, 

it was about this time that the Christian missionaries through 

their religious policy preached the message of Westem education 

in the hill areas. The first primary school in the hUl areas 

-was established at Mao in 1893. 

By the year 1934-35, there were 217 primary schools. 

Out of these, 123 were in the hUls am 94 were in the valley. 
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Out of the 123 schools in the hills, 53 \olere missionary schools. 

There YJere 4 middle schools and 3 high schools in the valley 

all of \olhich were run by the state government. In 1946, 

Dhanamanjuri College, was founded under the name of the then 

queen of l~nipur. 

Table 2.1 gives the number of educational institutions 

and the enro~nent in 1946. 

T.able 2.L 

~er ons!f~~:;¥~ Instit!ltiog§_j.n 

Type of No. of insti- Enrolment 
.,in~w~~.st~i..,.tloljurwot...,i~Q~n.,..§., _______ _..t. .. u~t .. ;L .. on...,s _____ _!ii'lrg 

Lower primary 

Upper primary 

Middle school 

digh school 

College 

Total 

89 I 
I 

7 I 

6 I 
I 

5 l 

1 

108 

14-, 109 

3, 962 

40 

18,111 
----------------------------------------clource: Fifth all India Education Survey lllanipur, Directorate 

of E;ducation, Government of Manipur, 1986. 

It can be seen from the table that the position of education 

and its development prior to independence YJere very limited. 
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The administrative set up and expansion of educational 

institutions after independence changed due to the changing 

political set up and the resultant administrative reorgani

zation. A full fledged Legislative Assembly Of 40 elected 

members ._as set up. Accordingly, the Education Minister became 

the Head of the Education Department. The Assembly was later 

dissolved when Manipur was finally integrated into the Union 

of India on 15 January 1950. Manipur became a Chief 

Commissioner Province (part-e state) 1n terms of state merger 

order in 1950. 

The progress of education increased after Hanipur gained 

statehood and became a full-fledged state in 1972. The Board 

of Secondary Education was set up. 

University was also set up in 1980. 

Later on, the Manipur 

In addition, the ~tate 

Institute of Education '-las established for acade:nic · -

improvement. During this decade (1968-77) the administrative 

set up was also overhauled. Higher ..education '-~as placed under 

a Director and the school education '-las placed under another 

Director. 

In order to have a clear picture of the progress of 

education let us no'-1, in brief, look at the gro'-lth of education 

in the state since 1901. 
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Table 2.2 sets out the progress of literacy in Manipur 

and IndiabetYJeen 1901 and 1981. 

tAW..L2....~ 

Pro~re~s of ~i~ in Manipur and Ind~~ 
1901-1981 (figures in percentage 

Year - MWJipur 
Tptal ~~----Female 

::---- """India--== 
Tota] Hale Female_ --

1901 0.93 

1911 2. 05 

1921 3.82 

1931 . 3.25 

1941 5.06 

1951 11.41 

1961 30.42 

1971 32.91 

1981 41.4 

1.86 

4.04 

7.65 

6.39 

9.76 

20.77 

4).22 

46.04 

53.3 

0.04 

0.12 

0.15 

0.30 

o. 61 

2.37 

15.93 

19-53 

29.1 

5-35 

5.92 

7.16 

9-50 

NA 

16.67 

24.02 

29.46 

36.2 

9.83 

10.56 

12.21 

15-59 

NA. 

24.95 

34.44 

39-45 

46.9 

N:'A.: Not available. ---

Source: ~tist~a~ Handbook ~aoiput, 1985; 
!iwlipur' s~.l:.m.ire:;s_jn ii.iure~, 1987. 

0.69 

1. 05 

1. 81 

2.93 

NA 

7-93 

12.95 

18.72 

24.8 

It can be seen from the table that the literacy rate in 

the state \tJas 0.93 per cent as against an all India average of 

5.35 per cent in 1901. Manipur recorded a literacy of 11.41 

per cent and the Indian LJnion, 16.67 per cent in 1951. However, 

in the ne~t 30 years (19)1-1981) ~~nipur has reached 41.4 per 

cent literacy as .against the all India figure or 36.2 per cent. 

In the last eight decades (1901-1981) male literacy in Manipur 
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bas increased from 1. 86 per cent to 53.3 per cent and f snale 

literacy from o. 04 per cent to 29.1 per cent as against tbe 

national literacy rate of 9.83 per cent to 46.9 per cent. in 

the case of males and from 0.69 per cent to 24.8 per cent 

females. 

Let us ilo~ have a look at the district-wise literacy 

rate of l'Janipur. 

'tWUe 2.3. 

Dist~i~-wise 11ter~cy Rates in ~nipur,1981 
(figures in percentage 

Districts 

Manipur north 

Manipur -west 

Manipur East 

Ma.nipur south 

.lv'l8.llipur central 

Tengnoupal 

.MANI?UR 

------------------

_:__..11teracy:aat"~ 
Total MalL F~le_ 

31.03 41.08 20.20 

36.38 

41.99 

44.85 

54.0 

34.23 

41.35 

46.44 

52.09 

52.99 

66.0 

42.71 

53.29 

26.06 

30.99 

36.09 

42.0 

25.16 

29.06 

Source: ~1stical Handbook ~~Qr, 1985. 

It can be seen from the table that Manipur CEI'ltral 

district 1tJith 54.0 per cent (66 per cent male and 42 per cent 

female) literacy tops the list folloowed by Manipur South 

district 1tJith 44.85 per cent (52.99 per cent male and 36.09 

per cent female) and Manipur East district "With 41.99 per cent 

(52.09 per cent male and 30.99 per cent fenale). Manipur lNest 
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district, Manipur north district and T engnoupal district 

have literacy rates of 36.38 per cent; 31.03 per cent and 

34.23 per cent respectively; much lower than the state's 

average lev.el of literacy (see figure 1.)··· It ma.J 

be noted that in all the districts, the literacy level of 

the males is much higher than that of the females (see figure 2). 

Manipur has .. made rapid progress in the field of ~uca-

t ional advancement. The follo\ling table Sho~s the progress 

of education in Ma.nipur bet'Ween 1955 and 1984. 

'WJ.L2...!t_ 

N.J.1WlHU: S2t: In§tituti~-1D-Manipijr ' l.2.ll::.12mtl 

Category 1955- 1960=1965 1970- 12?5- 1979- 1983-
1256. :1961 1966· -1'9ZL~~ 1980 19.8L 

Cf) ll~es for gene- 2 2 11 12 20 22 28 
ral ucation 

College for profes-
sional/other educe.-
tion 1 1 10 14 40 38 41 

High/Higher 
Secondary Schoo 1 23 55 118 123 212 264 329 

Middle scboo 1 87 313 299 383 432 391 447 

Primary school 878 1660 2CY/7 2472 3463 3429 2725 

Schools for 
professional and 

104 ~15 555 390 438 575 517 other education 
-- ---w 

TOfAL 1095 2346 3070 3394 4605 4719 4087 
---

Source: ~:tlit.t1.;:i1l ;i.~~l Hr;w~:b22k. Q 1: !1aui.wu.t, 1985 
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MAN I PUR l 
Literacy, 1981 (District wise) 
Statesoundary --

Mdnipur 

District Boundary-----· 

L I t e ra c y b y s e x : 

60Th .. 
~ J(. 

~ . 
0 •• 

percentage literates to 
total population 

a 50.00 and above 

0 . 45.00 - 49 .99 

I 

I 
I 
I 

:~ 
:'I 

i 
~ 40.00 - 44-99 

~ 35. 0 0 - 39.99 

m 34.99 and below L---_______ j 
Note: 1. Figures below the district's name indicate percentage of literates to 

total populo t ion. 

2. lmphal, 
rest of 
l;nphal 

Bi shenpur,& Thoubal 
the districts are 
district. 

districts are in the valley while the 

in the hills. Jiribam is under 

l' ig .1 



60 

50 

~ 30 

20 

10 

2 3 

[ZZ] total 

Name of the Districts 

Valley 

1. Bishenpur 4. 

2. Thoubal 5. 

3. Imphal 6. 

7. 
8. 

* tv1ANIPUR· * 
Lit~acy rate. 1981 

4 

Districts 
lS:Sl male 

Hills 

Senapati 

Tamenglong 

Churachendpur 

Chan del 

Ukhrul 

5 

.F' ig. 2 

6 7 8 

tZ221 female 
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It can be seen that there were 1095 institutions in 

1955-56, out of which there were only 0.27 per cent (3) 

institutions for higher studies whUe 99.7 3 per cent (1 092) 

were schools. However, in the year 1979-80, the number of 

institutions rose to 4719; out of this 1.27 per cent (60) 

were for higher education and 98.7 3 per cent (4659) were 

schools. There were 30.2 per cent (878) primary schools in 

1955-56 as against 72.7 per cent (3429) in 1979-80. ln 

1983-84, the total number of institutions 'WaS 4087 out of 

which 1. 68 per cent (69) -were of higher eiucat ion and 98.3 

per cent (4018) were schools. Here, we can observe two things, 

namely the number of institutions for higher studies has 

increased from 60 in 1978-80 to 69 in 1983-84. Secondly, the 

number of middle schools bas inc rea sed from 391 to 447 in the 

same period. This period also shows a decrease in the number 

of primary schools in 1983-84.4 

During the same period 1955-84, the number of students 

in the various institutions of the state especially the enrol

ment of the girls bas increased. Table 2.5 shows the enrol

ment figure of the students between 1955-56 and 1,983-84. 

-------
4. It may be because of the government's policy to upgrade 

the existing primary schools into middle Schools and 
finally into a full fledged high schools. It also Sho-ws 
the government's policy to improve am upgrade the 
existing institutions rather than going in for indiscri
minate ex pan sian. 
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~~5. 

Enlii'fe~;vfuJ.:~d'~~-~ Se~o 

Year ---_:-En1:2lmfilt '11Uit§--
Bgy§ Girls Total. 

1955-56 72,302 21,567 93,869 

1960-61 111,486 47,373 158,859 

1965..;66 139,228 78,681 217,909 

1970-71 161' 87.5 97' 566 259,441 

1975-76 2C1l' 956 134,916 342,872 

1979-80 181,837 135,122 316,959 

1983-84 215,435 166,028 381,463 

Source: Stat1stwl-~book gf Ma.n1nur, Directorate~or 
Economics and Statistics, Government of Manipur,1985. 

It can be seen from the table that the number of 

students in various institutions of the state increased from 

93,869 to 3,81,463. Sex-wise breakup of the data reveals 

that the enrolment of the girls· has:: mcreased from 21,567 to 

1,66,028; a seven fold mcrease··m the last three decades. 

The enrolment of the boys in the same period rose from 72,302 

to 2, 15,435; about three fold increase m the same period. 

Thus women's education in Manipur bas recorded a rapid gro~th 

in recent years. 

Let us ilow have a look at the growth of the number of 

teachers by se:x at all levels between 1955-84. The following 

table sets out the number of teachers by sex. 
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Table 2.p. 

The Number of ~~~fli by_~ex <Al.l. Levt~l.§.l 

Year Nwa:b~ t 2' tdcb.al:s 
Males FEJDales -Total -- -- -

1955-56 2849 83 2932 

1960-61 6649 332 6981 

1965-66 9910 708 10618 

197Q-71 11084 973 12057 

1975-76 15240 1767 170W 

1979-80 15545 2548 18()}3 

1983-85 16305 3601 19906 

--
S.Ource: Sta1(i§.tical JilnQllgg,k of Mi&ni..pur., Directorate of 

Economics and statistics, Govern~ent or Manipur, 
1985. 

It can be seen from the table that during the period 

1955-84 the number of teachers in various institutions of the 

state increased from 2,932 to 19,906. Sexwise breakup of the 

data reveals that the men teachers have increased from 2849 

to 16,305, while the women teachers increased from a mere 83 

to 3601. 

However, the distributional pattem of educational 

institutions in the state reveals the scarcity of educational 

facilities, particularly of higher education in the hills. 

Table 2.7 shows the distribution of eiucational institutions .f 

all levels. 
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TablL~.z 

w.llLIAlJ&LDi st r1~ut.1.Q n Qf Inst it uti Qll.§. 
-Tall levels - 1986 

Stage of' Education -liu.mlaJ: of InstitW;ions-_ _ 
Total. Hill Vllley _ -----

Primary 2679 1343 1336 

Middle 440 235 205 

High/Higher Secondary 358 118 240 

Schools for professional/ 
other e1ucation 75 29 46 

College for general 
28 education 6 22 

College f'or professional/ 
35 other education 7 28 

---
TOTAL 3615 1738 1877 

Q_ource: Man1p!.lt at a Glm: Directorate of Economics and 
S.tatist·ics, Government of Manipur, 1986. ' 

It can be seen from the table that there are 28 

colleges for general education in the state out of llhich 21.4 

per cent (6) are in the bills while 78.6 per cent (22) are in 

the valley. Again, out of 35 colleges for professional 

education 20 per cent (7) are situated in the hills while 80 

per cent (28) are located in the valley. At the primary level, 

out of 2,679 schools, 50.1 per cent (1343) are situated in the 

hills while 49.9 per cent (1336) are locatoo in the valley. 

At the middle school level out of 440 schools, 53.4 per cent 

(23 5) are in the hills -while 46.6 per cent (205) are in the 
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valley. In the high school level, out of 358 Schools, 32.9 

per cent (118) are in the hills 'WhUe 67 per cent (240) are 

in the valley. 

Thus it_ may be concluded that 'While 48 per cent ( 17 38) 

of the scmols at· all levels are situated in the hills another 

52 per cent (1877) are located in the valley. 

Table 2.8 shows the hUl/valley distribution of the 

enrolments at all levels. 

~lfL~ 

Ii;j.ll/Vatley Distrib.u,t!on of E.n~o~~ 
at all levels - 1986 

-------------------------------~~~-~--~~~----------__ y.nro1ment giiure __ 
~~ o_f_Ed_u_ca_t._i_o_n_ _ __ __.l,o.,tal . Hill _..hJ.J.iu 

Primary 

Middle 

High/Higher Secondary 

Schools for professional/ 
other education 

College for general 
education 

College for professional/ 
other education 

TOTAL 

179690 

71,547 

1 05, 999 

1 '975 

26,801 

3,166 

389,178 

rJi: '663 

27' 961 

28,044 

475 

3,655 

309 

118,107 

122,027 

43,586 

77,955 

1,500 

23,146 

2,857 

271' 071 

------------------------------·-------
Source: t:kJn,ip!fr ~a Glance, Directorate of Economics and 

Statistics, Government of ~~nipur, 1986. 
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It can be seen from the table that, out of the 26,801 

students enrolled in the colleges 13.6 per cent (3,655) and 

86.4 per cent (23, 146) enrolled in the institutions located 

in the hills and in the valley respectively. At the primary 

level, the enrolment is about 32 per cent (57, 663) in the 

bills while it is 68 per cent ( 1, 22, 027) in the valley. In 

the middle scoools, the enrolment is 39 per cent (27,961) 1n 

the schools situated in the hills while it is 61 per cent 

(43, 586) in those of the .valley. Again, in the high school 

of the hills tbe enrolment is 26.45 per cent (28, 044) as 

against 73.54 per cent (77·, 955) in the valley. 

In general, it may thus be concluded that "While there 

is not much difference in the number of institutions between 

the hills and the valley, there is ho"Wever, a vast difference 

in the enrolment figure in the bills and the valley. The 

enrolment in the institutions located in the hills is relatively 

lo"Wer than those in the valley. 

And, finally, it may be noted that the increase in the 

expansion and enrolment figure is also accompanied by a high 

proportion of dropout especially in tb e pr:iJnary stage. The 

national figure of droupout in the primary stage stood at 

62.7 per cent (56.9 per cent boys and oo.7 per cent girls) 

in 1977-78. However, the figure came do"m to 50.5 per cent 
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(47.1 per cent boys and 55.5 per cent girls).in-1981--82. 

Tbe dropout rate in Manipur, in the same period (1977-78 to 

1981-82), is much above the national average. ~bile it was 

81.2 per cent (79.6 per cent boys and 83.1 per cent girls) 

in 1977-78, the figure rose to 81.1 {80.1 per cent boys and 

82.3 per cent girls) 1n 1981-82. {See Appendix IV, Table 7). 



Cbapt erJ.ll 

THE DROPOUTS : .A. PROFilE 
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This chapter deals with the personal profile of the 

dropouts. It highlights the general infonnation about the 

dropouts. The variables that have been included in this 

chapter are age, se:x, tribe/non-tribe, size of the household 

etc. Data regarding the distribution of the dropouts by 

tribe/non-tribe, age, sex, place of residence, reasons for 

dropout, "Whether they are YJorking or not, size of the house

hold etc. have been analysed. Since it is a comparative 

study, the data is presented separately for the tribal and 

non-tribal dropouts • 

A.s mentioned earlier, a total of 52 dropouts have been 

intervi~. The follo"Wing table presents data in terms of 

hills and valley distribution of the dropouts. 

T8ble .1..1 

llil/Yalley Distribut1Qll gf the ~opo~ 

----- T t112il. - Non-Trib~t --- Tgtal -Hill/Valley -- l _No, ___]Q_, I No, _ ~ 

Hill 10 30.0 1 5.0 11 21.2 

Valley 23 70.0 18 95.0 41 78.8 

Total 33 100.0 19 1 oo.o 52 1 oo.o 
-- --

It is seen from the table that 78.8 per cent (41) of 

the dropouts are from the valley while only 21 .2 per cent (11) 

are from the hill areas. A break-up of the data sho\lls that 

3 0 per cent ( 10) tribal dropouts are from the hill areas as 
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against 5 per cent (1) non-tribal dropouts.· On the other band 

70 per cent (23) tribals are from the valley as against 95 per 

cent (18) non-tribal dropouts. 

Table 3~2. 

Q.Utribution of Dropouts by A&.e 

Age group -:;;~T==i~:!" % -:: Non-Triba% Total -

-- No. _No. £_ 
12-13 1 3.0 1 5·3 2 3.8 

14-15 13 39.4 12 63.1 25 48.0 

16-17 16 1+3.5 6 31.6 22 42.3 

18-19 3 9.0 0 o.o 3 5.8 

Total 33 100.0 19 100.0 52 100.0 
-- --

Table 3.2 sho\tls the distribution of dropouts by age. 

It can be seen that the dropouts are in their teens. Out of 

the 52 dropouts, 48 per cent (25) belong to the age group of 

14-15 years follo-wed by 42.3 per cent (22) dropouts in the 

16-17 age group. Another 5.8 per cent (3) are in the 18-19 

age group. While 3. 8 per cent (2) are in the 12-13 age group. 

The percentage of the dropouts is mostly in the age group 

14,..17 years \<lhich accounts for 90.3 per cent (47)• This may 

demonstrate that children from this age group dropout because 

they are in the 'productive age group' and are required to 

provide some economic support to their families. 
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A break-up of the data in terms of the tribal and 

non-tribal dropouts sho\oiS that 39.4 per cent ( 13) tribal 

dropouts are 14-15 years old as against 63.1 per cent (12) 

non-tribals in the same age group. Ho\Vever, the situation 

is reverse 1n the 16-17 age group. Here 48.5 per cent (16) 

tribal dropouts fall Wlder tbis age-group as against 31.6 

per cent (6) non-tribal dropouts. Data sh~s that while 

there are 9 per cent (3) tribal dropouts in the 18-19 age 

group there are none among the non-tribal dropouts. Thus, 

a larger proportion of tribal dropouts are in the two upper 

categories while tbe proportion of non-tribal dropouts is 

higher in the two lower categories. 

The following table shows the distribution of the 

dropouts by se:x. 

--
- NQ:::!2,Qys r= -Girl5-Age group T~s&l 

No. s= -- _No
1 

__ 

12-13 2 5·7 0 o.o 2 3.8 

14-15 16 45.8 9 52.9 25 48.0 

16-17 15 42.8 7 41 .1 22 42.3 

18-19 2 5·7 1 5·9 3 5.8 

Total 3S 1 oo.o 17 100.0 52 1 oo.o 
--

It can be seen from the above table that out of 52 

dropouts, ffl.3 per cent 05) are boys and 32.7 per cent (17) 
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are girls. About 90.3 per cent of dropouts are in the age 

group of 1~17 years. while 88.6 per cent dropouts are boys 

in the same age-group, 94.8 per cent (16) are girls. There 

are no significant difference in the age-group in which they 

drop out between the two sexes. 

The following table shows the hill and valley distri

bution of the dropouts by sex. 

T &ble....3.a.!t 

HUl/YaJ.lu..]_j.sj;ributiQD of tJle Dropouts by Sex 

Hill/Valley -:~~E __Qirls ~ot~l 
No, % -~..._ % No. "' 

Hill 8 23.0 3 18.0 11 21.2 

Valley 27 77.0 14 82.0 41 78.8 

Total 35 .1 00~0 17 100.0 52 100.0 

--
Figure sh01NS that 23 per cent (8) boys are from the 

bills as against 18 per cent (3) girls. On the other harxi 

77 per cent (27) boys are from the valley while 82 per cmt 

(14) girls are from the valley. 

Data also indicates that 77 per cent (27) boys are 

from the valley while only 23 per cent (8) are from the hill 

areas. Likewise 82 per cent (14) girls are from the valley, 

another 18 per cent (3) girls are from the bill areas. In 

general, it may be mentioned here that only one-fifth of the 

dropouts are from the hill areas, wbUe the rest of the drop

outs a:re from the valley. 
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Many studies reveal that the size of the household 

plays an important role in determining the educa.b Uity of 

a child. Thus, we were interested in finding out the size 

of the household of the dropouts and see 1f there were any 

differences in the size of the house-bold between the tribal 

and non-tribal dropouts. 

, The table below shows the distribution of dropouts by 

size of the households. 

TapJ.e 3.5. 

!aitV.bution of Dr<:wouts by the Sir& 0 f the 
~~lds 

_._._. ------------ -- --
:B~~t:-i~al Size of the household N~~ !~~~~ ---

5-6 12 36.4 8 42.1 20 38.5 

7-8 20 60.6 10 52.6 30 57-7 

9 and above 1 3.0 1 5-3 2 3.8 
-...-.--.-----

TOTAL 33 1 oo.o 19 1 oo.o 52 100.0 

--------------------------------------
Out of 52 households, 57.7 per cent (30) households 

have between 7 and 8 maDbers. Another 38.5 per cent (20) 

households have between 5 and 6 members. Only 3.8 per cent 

(2) houseoolds have 9 and more members. 

The tribal and non-tribal distribution of the dropouts 

shows that 36.4 per cent (12) tribal households have between 

5 and 6 members as against 42.1 per cent (8) non-tribal house-
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holds. Ho\tlever, 60.6 per cent (20) tribal households as 

against 52.6 per cent (10) non-tribal households have between 

7 and 8 members. There is one tribal household which has 9 

and 100re members. Similarly there is one non-tribal household 

in this category. However, there are no major differences in 

the size of the household :in both the sections. 

We were interested in finding out the why of dropout 

and therefore we asked them. the reasons for dropout (see 

Appendix II). 

Table 3.6 sets out the reasons mentioned by the dropouts 

for dropping out of the school. 

Table J~ 

Distribution of DI"Ollout.L_Showw ReasQnL!Q!. 
~tQ~;gini Ou.tw2.L§.£hoo ls 

Reasons for Dropout -Tri~ll. Non-t.~ lio& % N~ 

~conomic: 

(a) Need for employment 12 36.4 9 47.36 
(b) Ill health or death 

of some member in the 
family 2 6.0 1 5·3 

Academic 
(a) Failed 3 9.0 1 5.3 
(b) Found the subject 

taught 1n the school 
irrelevant and boring 11 33.0 7 36.8 

Any other: 
D !stance and location 
of school etc. 5 15.6 1 5.3 

----
Total 33 100.0 19 1 oo.o 

No~
0

~' -

21 40.4 

3 5.8 

4 7·7 

18 34.6 

6 11.5 

52 100.0 

--
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'We have grouped their responses mto two broad categories, 

namely economic and acadsnic. t"or example, those ~ho dropped out 

because of :immediate need of employment or because soma:>ne died 

and they had to withdraw (since they had to work or the financial 

burden was too much) have been put under the first category • 

Those liho failed or found the course irrelevant and boring have 

been plated in the second category. It may be because of the 

importance given to the contribution of children to household 

services and secondly, the lessons imparted in the schools are 

not imm~iately linked to their wider social context. As a 

result, they lose interest in their studies and eventually, it 

leads to permanent withdrawal from the school. 

Accordingly, -we found that out of the 52 dropouts, 46.2 

per cent (24-) of them -witbirew from the school b eeause of the 

economic reasons. 'While 4-2.3 per cent (22) dropped out because 

of acadsnic reasons. It soo-ws that 'poverty' and 'acadEJDic 

failure' are equally responsible for_ school dropouts. 

A break-up of the data sho'WS that 52.6 per cent non

tribals as against 42.4- per cent tribals dropped out because 

of economic reasons. Another 42 per cent in both the cases 

i.e. the tribals and the oon-tribals, dropped out because of 

academic reasons. 'While •academic reasons' and 'poverty' are 

the t'Wo chief factors for school dropollts there is yet another 

not veey significant factor which leads to school dropout, 

namely distance from the school or frequent transfers of · 
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parents etc. Data indicates that 11.5 per cent dropped out 

because or these reasons. It may be mentioned here that there 

are no significant differences between the tribal and the non

tribal students except the need for enpl.oyment. fure tribal 

children dropout proportionately because they have to work. 

Again, distance and location or the school also affect more 

tribal children. 

Reasons for Dropout by S~J. 

Reasons for dropout · rlg;xs % Nji. v 
G:'l.~ - TQic~ Ng No. 

Economic 
(a) Need for employment 18 51.4 3 17.6 21 40.4 
(b) Ill health or death 

of some member in the 
family 1 2.8 2 11.8 3 5.8 

Academic: 
(a) Failed 1 2.8 3 17.6 4 7·7 
(b) :Found the subject taught 

in the school irrelevant 
and boring 14 40.0 4 23.5 18 34.6 

Any other: 
Distance and location of 
school etc. 1 2.8 5 29.4 6 11.5 

Total 35 1 oo.o 17 1 oo.o 52 1 oo.o 

Table 3.7 shows the distribution of reasons of dropout 

by se:x. Proportionately more boys than girls dropout of schoo 1 

due to economic reasons. For e:xample, 54.3 per cent (19) boys 
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dropped out because of economic reasons as against 29.4 per 

cent (5) girls. However, there is not much Of a difference 

in the dropouts because of academic failure. Here 41.1 per 

cent (7) girls as against 42.8 per cent (15) boys dropped 

out because o! this reason. One interesting fact which needs 

to be highlighted here is that out of 11.5 per cent (6) drop

outs because of 1 any other reason 1 (it includes distance and 

location of school) 29.4 per cent (5) are girls as against 

2.8 per cent (1) boys. It may be because girls are likely to 

be more handicapped if schools are not available in tbe vicinity 

of their homes. This also confirms the usual e:xpectation that 

boys have to be the 1 earners 1 in their families and the 

·pressure begins early in life. Thus, those who discontinue 

their studies do so more often for economic reasons and are 

more often tribal boys. 

If they discontinue studies for reasons of employment, 

do they succeed in getting jobs? And if they do, what kind 

of jobs do they get'? 

Table 3.8 shows the distribution of the present occupa

tion of the dropouts. Out of 52 dropouts, about one-third 

i.e., 30.8 per cent (16) are still unemployed wbUe 69.2 per 

cent (36) are earning a livelihood through self-employment 

or paid work. While 27 per cent (14) of the dropouts are 

still engaged in their own household work, such as fann 

labour, weaving, handicraft etc.; another 25 per cent (13) are 
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employed in the organised sector. Another 17.3 per cent (9) 

are engaged in the small scale business. 

Table 3.,8 

fresent OccupatioQ Q~he PropoutA 

:_:~~-o_c_c_u_p_a_t __ i_o_n_· ______ 'N01S~ .. ;_1_b_a"-~------N~rjfl N~t~ 
Small scale business* 

Household work(&* 

Independent employment*** 

Unemployed**** 

5 

9 

8-

11 

24.2 

33.3 

21.1 9 17.3 

5 26.3 14 27.0 

5 26 • 3 13 2 5 • 0 

5 26.3 16 31.0 

----------------------------------------------------·-----------
Total 33 1 oo.o 19 1 oo. 0 52 1 oo. 0 

------
*Contract work, shopkeeping etc. 

*~!'Farm labour, weaving, handicraft etc. connected with the 
.household. 

***~loyed in sectors other than family land, farm etc • 
. - .It includes those who are working in some government 

offices or in some registered office. 
***~hose who are not e:nployed and mentioned that they had 

applied for a loan to start a business or preparing 
for matriculation e~amination privately. 

A break-up of the figures sho-ws that there. is not much 

difference 1n the present occupational pattern of the tribal 

and non-tribal dropouts. 

Many studies reveal that there is a close link between 

one 1 s occupation and se~. Let us now have a look at the 

present occupation of the dropouts and see if there is any 

difference :in the occupations between the two se~es. 
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Table 3. 9 shows the se:x\lise distribution of the present 

occupations of the dropouts. while 29.4 per cent (5) girls 

are engaged in household work; 25.7 per cent (9) boys are 

engaged in the same sector. However, 17.6 per cent (3) girls 

as against 28.6 per cent (1 0) boys are employed in the 

independent sector. An equal proportion of boys and girls 

i.e., 17 per cent are engaged in small scale business. Data 

indicates that proportionately more girls are unemployed while 

more boys are working for wages. 

~e 3.9 

f..tesegt_vccqpatiou...Q.f the Dropouts by §~ 

- --
Present Occupation NP~yss NQ:irlf-: 

~mall scale business 6 17.1 3 17.6 

Household work 9 25.7 5 29.4 

Independent employment 10 28.6 3 17.6 

Unemployed 10 28.6 6 35-3 

Tgt&l!-
Np. -

9 17.3 

14 27 .o 
13 25.0 

16 31.0 
-- ------

Total 35 1 oo.o 17 1 oo.o 52 100.0 
---

In concluding remarks, it may be summed up that the 

number of dropouts is highest in the productive age-group. 

It may be because the service of the cblld is required at 

home. 'We also found that poverty and academic failure are 

t-wo chief reasons for dropouts. In addition it may also be 
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mentioned that the lack of conveyance due to distance from 

the school also plays an important part. It is particularly 

·so for the girls who oome from the hUls and other rsnote 

areas. It may also be mentioned that there is a direct link 

between the number of dropout with the size of household. 

We have also noticed that there is a link between the reasons 

for dropout am their present occupation. Most of the drop

outs are now either unemployed or are engaged in the household 

work. It may be because they were compelled to leave school 

prematurely as their services were required at home or due to 

the poor academic perfonnance which eventually led to premature 

scoool leaving. 



Qll1)1er n 
SOCIAL BACKGROUND OF THE DROPOUTS 



Tbis chapter deals with the social background of the 

dropouts. Social background is a "fery broad and comprehensive 

term. Many sociologists use terms such as 'social-class', 

'family bacqround' or 'home background' to refer to social 

background. For instance, Dale aoi Griffith are or the 

opinion that, 'the concept of social class gathers under its 

umbrella many factors 1n the home wbicb are associatEd witb 

pupil attainment' (1970:?2). Likewise, Douglas is of tbe 

opinion that social class summarises many different aspects 

or the home environment (196?:81). 

It bas been acknowledged that the upbringing of tbe 

cbUd is different from one family to another dependinc upon 

the socio-economic status of the family. Hot only does the 

way 1n which families differ in their life style distribute 

certain kmds of knowledge differently tbrougbout society, 

but the very complex ani specialised nature or contemporary 

economic roles also implies a further diStribution of the 

stock of social know~Edge. Thus, different families transmit 

a particular milieu to the child wbich later on affect tbe 

child's mental make up. Speaking on tbe influence or social 

bacqround on an individual, Punalekar says, "Social and 

economic mnditions of one's family wield an all pe~asive 

inflllence on one's capacity to carve out a plan for himself 

in society. If these conditions are sound and stable, the 

individual members of the famil7 can hope to advance further, 
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socially and economically, acquire positions or presti&e 

and respectability. 'they would leave a comfortable 

lesacy to the subsequent cenerations to improve tbeir 

prospects in course of time. The social and econollli.c status 

of one's tamily, therefore, bas a crucial bear ins 011 bis life 

cbances of finding suitable opportunities and making full 

use of these for personalsrowtb' (1975:35). 

Flt:>ud et al bad opined that the social class of a 

child may either offset or reinforce a cbUd' s t endeDcy to 

leam. According to them, if a child come from a family 

whose material condition is rated as good then his attitude 

towards Education is likely to be favourable· On the otber 

band, tbose children wbo come from a bome rated as having 

poor material condition then his attitudes were more likely 

to be unfavourable to education (1956:91-95). 

Fraser, is also of the opinion tbat there· is a close 

liDk between the home environment aai success at school. 

Speaking on tbe effect of parental encouxe.gement on the 

educab111ty of a child, Fraser says, "consistent parental 

encouracement is most important 1n providing tbe incEilti~e 

to make efforts that resulted in achievement at school" 

(Fraser;1959). Weber 1s of the opinion that chUdren born 

to wealthy families bave better life chances tban the 

children of poor parents. The child undergoes social 
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e2periences of power and prestice ~pon Which h11 ideas of 

class are buUt (quoted in Mllscrave; 1965162). 

Rimmelweit is also of the Opinion that children 

cominc trom working class families were less succesatlll iza 

acbools than children coming from aiddle claSs families. A 

major contributory ·cause for tbis, according to Himmelweit 

is due to tbe lack of parental au.pport for workinc class 

boys. The parents of the middle class chUclren often come 

to watch school games or plays more frequently. Thus, the 

middle class boys tb&~~selves thought tbat their parents are 

more interested in their progress at SCbool. Moreover, the 

parents of the middle class boys aupenised the homework of 

their vard' (quoted in Glass;195~). 

The kind of authority wielded to discipline a chU4 

in different families, to a creat extent determine the 

personality of a child. For instance, Bernstein is of the 

opinion that the workjng class parent will often make his 

child do what ne wants more by a aesture than by a verbal 

commaD:i. Punishment in the working class home is most 

often based on the consequence of tbe wrong done rather than 

on the intent of the action (1963: 5i-63). 

Apart from these studies, there is yet one 110re dimen

sion of penaC)nad.lty that is much more directly related to 

success in education. This is tbe need felt by an individual 
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for achievement. According to Swift, 'the need for 

achievement is learnt 'fery early during the process of 

socialisatioo. Parents put before tbe cbUd frames of 

reference defining what is tboucht to be excellent am 

encourage tbe child to refer to these standards in all 

be does. The parents of sucb cblldren tend to set problems 

for tha:n tbat are not too difficult but are just beyond 

their present capacities and to encourage them warmly 

without actually interfering whilst their children are 

seeking solutions (Swift; 1966). 

In India, interest in the soc .ial background of 

students pre-occupied sociolo&ists in the sixties and 

seventies. It was around this time that sociology of educa

tion bad began to assliDe importance due to the interest 

taken by noted sociologists such as I.P .Desai and M.S.Gore. 

However, most of the earlier studies focused on caste as a 

'fery crucial variable ani included occupation and income of 

the father as additional 'fariables. .Later, occupation, 

income am education of the father/guardian assumed more 

importance. Tbis will be true of the surveys Of tbe scheduled 

caste and scheduled tribe students as well. Some of the 

earlier studies focusilic.:on social background are as follows: 

Desai (1953); Shills (1960); Misra (1963); Kamat and 

DesbDukb (1963); Shah (1964); Naik (1965); Parekh (1966); 
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Chitnis and Aikara (1973); Ahmad (197lt-) etc. All these 

studies have hi&hlighted tbat there is a close link between 

the educability of a child and one• s soc1-al background. 

~peakinc oo this, Ahmad . · is of the opinion that "the 

difference in the school backgrounds of the students are 

closely interlocked with their social backgrounds or with 

tbe educational, occupational and income level of tbeir 

families" (Abmad,K;197lt-:190). 

At~times, because different families from different 

class differ 1n their values, there is the likelihood that 

some children may come to school with valJles that clash with 

those held by their teachers. Tbis can lead to a dis

~ontinuation o~ a gap in values between school and bome 

(Musgrave; 1965:28). 

To summarise it is clear that in our contemporary 

society, the family acts as a powerful agent or socialisation, 

especially for primary roles and of the knowledge of routine 

activities. 

While dealing with the social background of the drop

outs we would be dealing with the educational, occupational 

and dncome level of the parents. And then go on to describe 

the expectations of the parents, order of birth and family 

size, reasons for leaving school, parents and guardians• 

opinion on remedial measures that may be taken up for 

minimising the problem of dropouts etc. 
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f.&uu.ts Education 

Many studies reveal that tbere is a negative relation

Ship between the educational le'fel of the parents and the 

rate of dropout. For instance, Cbikermane found that the 

presence of a larce number of illiterate members in tbe 

family "as related to the~ phenomenon of wastage in primary 

education (1962:88). This bas been suppo:rt;ed by Shanna and 

Sapra wbo found a necative relationship bet,een the educational 

status of parents arxi famUies of schOol children and the rate 

of dropout (1969:88). The educational level of the parents of 

the dropouts in the sample bas been classified into four 

categories: those whO did not re-ceive any formal education 

have bem classified as illiterates; those \llho finished high 

and bieber secondary education bo.t did not go further have 

been classified as school educated 'flbUe tbose who are 

craduates have been classified as college educated. Those who 

acquired post-graduate or other higher degree has been class11!ed 

as university educated. 

Table 4.1 shows the educational level of the fathers 

of the dropouts. It is seen that higher the educat 1onal level 

of the father lesser is the number of dropouts. It may be 

noted that only ~.7 per cent (4) of the fathers have bad 
.. 

o.niversity education while 32.7 per cent (17) of the dropouts 

have Uliterate fattters. £cain while 28.9 per cent (15) are 
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Table 4.1 

.lathers' :§&\11cat1on 

'~·! ~:~~if- -
Level ot·Education· Tg~ - -- No. No.! 
Illiterate 11 33.3 (.6 31 ~6:) 17 32.7 

S.cbool 10 30.3 5 26.3 15 28.9 

Collece 11 33.3 5 26.3 16 30.8 

University 1 3.0 3 15.8 4 7·7 - -
Total 33 100.0 19 100.0 52 100.0 

school educated; another 30.8 per cent ( 16) are college 

graduates. Fathers of 33.3 per cent (11) tribal dropouts are 

Uliterate as against 31.6 per cent (6) non-tribal dropouts. 

WbUe tbe tatbers of 30.3 per cent (10) tribal dropouts are 

scbool educated as against 26.3 per cent (5) fathers of non

tribal. Like\llise, the fathers of 33.3 per cent of the tribal 

dropouts are college ed11cated as against the fathers of 26.3 

per cent non-tribal dropouts. Howa.er, 'Wbile the fathers of 

15.8 per cent of tbe non-tribal dropouts have received 

university education, the fathers of 3 per cent of the tribal 

dropouts have bad Wliversity education. 

Table 4.2 ShOWS that level Of education Of mothers of 

the dropouts. If we look at tbe mothers education; 44.3 per 

cent of them are Uliterate and 32.7 per cent are school 

educated. Another 19:•2 per cent are graduates Whlle only 

3.9 per cent of them are llDiversity educated. 
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Tlble .!t,.2 

Mothers' Education 

- T::b~ -
Level of Education Nft~::r~ial. .I~~~ - ·]o- No._ 

Illiterate 15 45~5 8 42.1 23 44.3 

School 11 33.3 6 31.6 1? 32.? 

College 6 18.2 4 21.0 10 19.2 

University 1 3.0 1 5.3 2 3.9 

Total 33 100.0 19 1 oo.o 52 100.0 -
A. break-up of the data reveals that the mothers of 45.5 

per cent of the tribal dropouts are illiterate as against the 

mothers of 42.1 per cent non-tribal dropouts. Likewise, the 

mothers of 33.3 per cent tribal dropouts are school educated 

as against 31.6 per cent non-tribals. While 18.2 per cent 

tribals have graduate mothers. 21 per cent of the non-tribals 

bave mothers with a similar qualification. However, only 3 per 

cent tribals dropouts and 5.3 per cent non-tribal have &~ni~ersity 

educated mothers. With nearly 33 per cent of the fathers and 

45 per cent mothers of the dropouts being illiterate and nearly 

29 per cent of the fathers and 33 per cent of the mothers being 

barely school educated, we may conclude that a majority of the 

dropollts come from families whose parents are barely educated. 

It may also be noted that higher educational attainment of 
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parents is positively related to greater participation in 

education. \14e may, thus, infer that Uli terate parents are 

less likely to be a'dare of the value of education and may 

not find it necessary to educate their children. In addition, 

they may be engaged in occupations which do not require 

education as an input for increased earnings or incane. 

The significance of occupation as a social background 

variable can hardly be exaggerated. Since the le.,el of 

education influences the kind of occupation one takes a.p, the 

stwly of occupation becanes very important 1n determining the 

social background of an individual. Jayaswal and Kale, in 

their study of Gujara.t University students found that the 

occupation of parents ~as the most important factor in the 

education of a child (1965: 53-71). However, it is the nature 

of the data and the objectives of the researcher that determine 

bO\ol a researcher classified the various occupations (Heath; 1981: 

50). In vie~ of this, the occupational backgn.md of the parents 

of tbe dropouts bas been classified as follo~s: all those wbose 

oc01 pations are advocate, doctor, engineer etc. have been 

categorised as professionals tihile the government servants are 
classified 
~-. ·.:;..as clerks, soldiers in the army, school teachers etc. 

Those who are contractors, traders, etc .have been categorised 

as business-men. All those persons who are engaged in carpentry 
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tailoring, automobile mechanic, driving, beautician etc. have 

been classified as skilled workers. The marginal cultivators 

and farm labour etc. have been put under the category of agri

culture. Those who are unemployed and house-wives have been 

categorised under any other. 

Table...h.l 

fAth~s' Occupation 

---
Nature of occupation T~i:b~ 

No. 
!!ml:tri~§J. 

No. 
TQtAl 

No. % -- -
Professional 1 3.0 1 5.3 2 4.0 

Govemment servant 7 21.2 5 26.3 ·.12 23.0 

Business 2 6.0 1 5.3 3 5.8 

Silled worker 3 9·0 2' 10.5 5 9.6 

Agriculture 19 57-6 10 52.6 29 55.8 

Any otber 1 3.0 - 1 2.0 
- -
Total 33 100.0 19 100.0 52 100.0 
--

Table 4.3 Sbo\lis the fathers • occupation of the drop

outs. It can be seen from the table that a majority i.e. 

55.8 per cent of the dropouts have fathers who are enaaged 

in agriculture. Only lt-.0 per cent of the dropouts have 

fathers who are professionals. About one-fourth i.e. 23 per 

cent of the dropouts have fathers who are government servants, 

while 9.6 per cent (5) have fathers wbo are skilled worker. 
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The father of 5.8 per cent (3) dropouts are in business wbile 

the fathers of 2 per cent of the dropouts are unemployed. 

A break-up of tbe occu:I;& tion of the fathers 1n terms 

of tribal and noa-tr:l.bal dropouts does not reveal any signi

ficant difference. The fathers of 57.6 per cent of the tribal 

dropouts are engaced 1n agriculture are against the father of 

52.6 per cent non-tribal dropouts. Similarly, the fathers of 

21.2 per·cent of tbe tribal dropouts are govercment servants 

are against 26.3 per cent non-tribals. 

Table lt:.lt- shows the occupation of the mothers of tbe 

dropouts. 

;;; ure ot occup;t ion 

Professional 

Government servant 

Business 

Sk Ule&l worker 

Agriculture 

Any other 

Total 

Table 4.4 

Motllers' Occq:g.ation 

4 12.1 3 

3 9.0 1 

2 6.0 2 

20 60.6 11 

4 12.1 2 

33 100.0 19 

15.8 7 13.5 

5.3 4 7-7 
1 o. 5 4 7.7 

57-9 31 59-7 

10.5 6 11.5 

100.0 52 100,0 
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As regards tbe occupation( of the mothers or the dropollts, 

59·7 per cent are engaged in agriculture. While 13.5 per 

cent are Jn government service, 11.5 per cent are either 

bouse-wives or are unemployed. Again 7.7 per cent each are 

engaged either in business or are skilled workers. A break 

up or the figures in terms of tribal and non-tribal does not 

reveal any major difference in the occupation of the mothers. 

A majority of tbe mothers of both the tribal& and non-tribal 

dropouts are engaged in agriculture. It may also be noted 

that none of the dropouts have a professional mother. 

However, what is noteworthy is that most of them are vorking. 

These findings indicate that an overwhelming majority of tbe 

dropouts come from an agricultural background and only 4-.0 

per cent come from familles whose parents are in professional 

occupations. 

Family Incgm 

The third important variable of SOcia 1 background is 

the income of the parents. Inspite of certain methOdological 

problems arising out of its computation and reliability, family 

income constitutes a sJanificant indicator of social status. 

Income is closely associated wi tb the level of education one 

cets and the kind of occupation one takes up. As a result, 

tbe differences 1n education and occupations are carried over 
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to tbe difference 1D income. Sharma ard Sapra (1967) are 

ot tbe opinion tbat the income of tbe tamUy is a predictor 

ot educational status or tbe children. Tbey &o on to al'lue 
• 

tbat parents e:zposed to education may coDIDand more income. 

Tbus, tbe more bi&bly educated parents are likely to be aware 

ot tbe value of' education am because they earn more, may be 

in a position to invest more in tbe education of their cbUd ren 

tban their less educated counterparts. 

Table lt-.5 Sbowa the income level of the fathers of the 

dropouts. 

..tAL>uJt. 5 

!!autblx Iocgme gt: FaS.b.er 

Income slab (in Its.) Ng:::~,l t?-t'fal. ~~ -
Below 500 2 6.0 2 10.5 lt- 7.7 

501-1000 16 lt-8.5 9 4?.4 25 ltB.O 

1001-1500 10 30.3 5 26.3 15 28.0 

1501-2000 3 9·0 2 10.5 5 9·6 

above 2000 . 2 6.0 1 5.3 3 5.8 

Total 33 100.0 19 100.0 52 100.0 

Bote: Fathers• income inelud es monthly salary aDd/or rent 
from a stable source. 

It can be seen from the table that 55.? per cent or tbe drop

outs coma from families wbose fathers income is below Bs.1000 

and only 5.8 per cent of them belong to families vblse fathers 
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income exceeds Rs.2000. .loot her 38.5 per cent of the drop

outs belong to famUies whose f'atbers income: is betwec 

Rs.1 000 ani aa.2000. 

Comparison of the data between tbe fathers of tbe 

tribal aoi non-tribal dropouts re'feals that 54.5 per cent 

tribal dropouts as against 57.9 per cent non-tribal come 

from families whose fathers income is lessttban lis.1000. · 

On the other band, wbUe 6.0 per cent of the tribal dropouts 

come from families whose fathers income exceeds Rs.2, 000; 

5.3 per cent of the non-tribal dropouts come from a sill'd.lar 

econoll:lc backgroWld. l4.kewise, 39.3 per cent of tbe tribal 

dropouts ccne from famUies whose fathers income is between 

11s.1, 000 am Rs.2, 000; as against 36.8 non-tribal dropouts. 

Thus 91f. per cent ot the tribal dropouts come from families 

where the income of the fathers is either low or medium as 

against 91f..7 per cent non-tribal dropouts. We may tills 

concl.Llde that there are no major differences in the income 

of tbe fatbers or the tribal and non-tribal dropouts. 

Table lt. 6 sets out the income le.el Of the mothers 

of the dropouts. It can be seen from the table that 84.6 

per cent (4lf.) of the dropo&lts bave mothers wmse income is 

below Bs.1, 000, while 15.4 per cent (8) dropouts have mothers 

whose income is between as. 1, 001 and Bs. 2, 000. A break-up or 

the data in terms of the tribal and nat-tribal dropouts shows 

no major variations. However, a notewortby feature is that 
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many of tbe mothers or t be dropouts are earning members. 

Tlbla ~&rA 

.Motiars' lnCOJII. 

-----... 
(~~.) H~~~-l ¥o:tr~}:·. ]j~ta5_= Income Slab --

Below 500 16 lf-8.; 9 47.3 25 lf-8.0 

501-1000 13 39.4 6 31.6 19 36.5 

1 oo1-1 ;oo 4 12.1 3 1).8 7 13.5 

1501-2000 0 o.o 1 5-3 1 2.0 

Above 2000 0 o.o 0 o.o 0 o.o 

Total 33 100.0 19 100.0 52 100.0 

So tar we have considered tbe socio-economic status of 

the family of the dropollts in terms of $iucational, occupa

tional and inoome l~el of their parents. Though these variables 

bave bighlicbted tbe general social background of tbe clropouts, 
• 

they do not actually tell us in a concrete way how a particular 

child is treated by his parents or wbat kind of psychological 

processes are at work which determine their response to educa

tion. 

Thus, it is in the second set of S>cial background 

'fariables tbat we would be taking up 'Wbicb would enable us to 

know about the actual processes tbat are promoting or acting 

as obstacles to success in education. Some of the variables 



79 

tbat we would be taking up are the household size, the order 

ot birth, reasons tor dropout (as express~ by cuardians and 

parents etc.). Besides tbis we would also be dealing with 

the opinions of the parents and guardians regarding the 

remedial measures, their expectations :In secind their vards 

to scmol etc. Apart from these, we would also be bi&bll&bt

ing tbe general view of the teachers on the probl8D of' drop-

outs. 

The size of the bousebold and the order of b:lrth plays 

an important role :In detetmining the educability of the chUd. 

Dale am Griffith are of the opinion that there is a close 

link between the household size with deterioration in academic 

pert'ormanee which is 11ost of the cases leads to subsequent 

premature withdrawal from the school. Taey reported that 

fifty-one per cent of the deteriorators 1 and thirty per cent 

of the non-deteriorators come from the famUies having four or 

more children and there was no. family of a non-deteriorator 

which bad more than five children (1970:77). Boocock is also 

ot the opinion that household size is very clOsely related to 

the educational attainment of the cbild. She turther relates 

it with the socio-ecoDOmi.c bacqro11nd or the family. Sbe says, 

• Lower Socio-Economic Status (SES) ch1lclren start school with 

a ~erbal disadvantage simply because they are more likely to 

be born into large families where the opportunities for verbal 

communication with adults are limited, quite apart from the 

------------------------1. Tbose who showed a steady decline in studies. 
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~erbal facility or lack of it that parents may ha~e and since 

mothers and other older s:fbligns in lower SES families are 

more 11kel7 to be working and to spend less t 1me at home, 

con~ersational opportunities are f~rther restricted (Boocock: 

36). In other words, if the number of Siblings is large, then 

the amoWlt or attention which is d~e to one child or two 

children gets di~id~ am the proper care Of that particular 

child is not done. It may be mention~ here that a majority 

of the dropouts in our study are from a medium-sized family. 

(See table 3.5). 

Apart from tbe household size, the order of birth of 

tbe cbild to a great deal determines the educabUity of the 

cbild. Douglas is of tbe opinion that, 'the experience of a 

chUd in the home or out of it is to a considerable extent 

influenced by his position in the family. Thus be opines 

that the first born children do better tban expected f'rcm 

their measured ability and later bom children eta. worse' 

(1970# 120-44). 

Table 4.7 shows the distribution of the dropouts by 

order or birth. For analytical purposes, we ha~e grouped the 

dropOtltS into four categories according to the order of birth. 

It can be obser~ed from the table that out of the 52 dropouts, 

13.5 per cent are the first bom children while 36.5 per cent 

or then are the fifth am after born children. 
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'X&bl- 4.7 

Order or Birtll 

Order ot birth '~ib'j .. . »e;~ r:ial . ·wo:11&J 
First born t:hild 1t 12.1 3 15.8 'I 13.5 

.. 
Second-third born 8 2lt.2 4 21.0 12 23.1 

Fourth-firth born 9 Z/e2 5 26.3 14 26.9 

Fifth and after 12 36.4 7 36.8 19 36.$ 

A comparison of the data betlleen the tribal and non

tribal does not sbow any significant differences. !be 

percentage of first bom among tbe tribal dropouts is 12.1 

as against 15.8 non-tribal d·ropouts. On tbe other bard, 1t 

may be noted that a ma:ximm of tribal dropouts, 36.lt- per cent, 

are tbe fiftb am after boms as against 36.8 per cent non

t,ribal dropouts! Thus, it can be observEd tbat for botb the 

tribal and mn-tribal dropouts, tbe nwnber of dropOilt is 

millilllllll anong tbe first borns and maxiDWD among the later born 

children. 

Witbdrallal from tbe school is a form of non-participa

tion and now we turn to tbe reasons for tbe prematGre witb-
dtr." 

drawal of the students from the school as opined lfy tbe parents 

and cuardians of the dropouts. Tbe reasons for dropout as 

advanced by the dropouts themselves have already been discussed 

earlier in chapter three. (See Tables 3.5 and 3.6), However, 
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the views expressed 'by the parents and guardians regarding 

the reasons for dropout are also important. It \'lould also 

enable us to compare the reasons as given 'by the dropouts 

themselves \'lith those of the parents and gu.ardians. 

Table lt-.8 sets ou.t views of parents and gu.ardians on 

the reasons for leaving school. 

;; able lto.a 
Parents' /Guardians' Views on Reasons !or Leaving 

School 

Reasons ~~r,al .latA5-
g.__ lfQ&_ 

I. Economic 
Need !or employment etc. 16 lt-8.5 1 0 52. 6 26 '0. 0 

II. Academic 

Repetition etc. 12 36.4 6 31.6 18 34.6 

III. Others 
TranSport problem etc. 3 15.8 8 15.4 

Total 33 100.0 19 100.0 S2 100.0 

----------------------------------------------------
It can be observed from the table that 'economic reason' is 

tbe most important factor for premature withdrawal of 

students from the school. In other words 50 per cent of the 

parents and guardians cited economic reaS>n as the most 

important reason for tbe withdrawal of their wards from the 

school. While 34.6 per cent of the parents and guardians 

viewed academic reason as the cause of dropouts. Another 15.4 



83 

per cent of the parents viewed migration or transport problem 

as tbe cause or withdrawal from the school. 

A break-up of t1le data reveals that there are no signifi

cant differences in the views of the parents or the tribal and 

non-tribal dropouts. WbUe 48.5 per cent or the parents of the 

tribals held economic reason as tbe reason for dropout; 52·6 

per cent or the parents and cuardians or the non-tribal dropouts 

bad a similar viewpoint. .Another 36.4 per cent or the parents 

and guardians of tribal dropouts held mradeur.cr· reason as the 

cause of dropout as against 31.6 per cent parents or tbe non

tribal dropouts. Thus the parent,s of both the tribal and 

non-tribal dropouts held economic reason to be the main cause 

of dropouts. 

It is expected that parents vbo b!d enrolled their children 

in the school feel unhappy and dejected 1n the event of their 

child's dropping out of the school. Parents always have some 

expectations from their children. 'flhen they send their children 

to school they generally oope that their children should deriye 

some benefits trom the education they receive. Therefore, we 

enquired from them about their expectations in sending their 

wards to the school. 

Table 4.9 shows the expectations of the parents and 

cuardians in sending their wards to school. It can be seen 

from the table that 55.8 per cent of the parents am guardians 
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T&b1t !te9 

Nature of triaal Bon-Tribal Total 
E:zpectat 10Ds lo. J No. J lo. J -.. -
Economic Secmrity 20 60.6 9 lt-?.lt- 29 ;;.a 
To att&1n bieber 
status 1D society 9 27·3 7 36.9 16 30.8 

To be a eul.t11red 
person 4 12.1 3 15.8 7 13.5 

-
Total 33 100.0 19 100.0 52 100.0 

-- ------
of the dropouts e:zpectei their wards to have economic security. 

It may be because tbe parents and guardians e:zpeeted that education 

would provjde better aaployment opportunit 1es to tbei.r cbUdren, 

this is especially so in a society where almost all the jobs in 

the organised sector and those which earn a reasonable salary 

require a minimal degree of education. While 30.8 per cent of 

tbe parents and· guardians of the dropouts viewed echteation as a 

means to attain higher status 1n tbe society another 13·5 per cent 

of the· parents ~nd gl.lardians e:zpected their wards to be a cultllred 

person by sending them to school. 

1 A break-up of the data reveals tbat there is a significant 

difference ill tbe e:xpectations of the parents of the tribal aDd 
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non-tribal dropouts 1n so far as the economic benefits are 

concemed. For oample, while 60.6 per cent Of tbe parents 

and cuardians of tbe tr1bal dropouts expected their wards to 

attain economic security by sending tbe1r wards to scbool only 

&t-7 .4 per cent of the parents of the non-tribals did the same, 

~ain 2?.3 per cent of the parents and cuardians of the tribal 

dropouts aDi 36.9 per cent of parents and guardians of tbe 

non-tribal dropouts ~ected that educatmn would alable their 

wards to attain hi&her status 1n the society. -other, 12.1 

per cent &Dd 15.8 per cent of the parents and guardians or the 

tribal and non-tribal dropouts viewed education as a mean to 

become a cultured person. 

In general it may thus be conc:W.ded that whUe 1110st of 

the parmts and guardians of both the tribal and non-tribal 

dropouts opressed their cpectations that education would 

provide better employment opportunities and tblls lead to 

economic security of their children yet a larger proportion 

from among the non-tribal& emphasize social benefits. 

In the light of the information on the social background 

of the dropou.ts and the reasons for premature school leaving, 

let us now look at tbe views expressed by the parents and 

&l.lardiaas of tbe dropouts as to bow this problem of dropout 

may be d:lminisbed, if not eradicated totally. 

The problem of dropout is a highly complex issue and a 

multiple of reasons being responsible for it, the remedial 

measures as suagested by tbe parents and guardians are also 
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diverse in nature. However, for analytical p11rposes, tbe remidial 

measures as e:zpressed by the parents and g11ard ians are grot~ped · 

under three categories: financial aid such as scholarship, tree

Ship, Wliform, books etc., academic measu.res such as tbe forma

tion of parent-teacher association, reluation of school rules 

to make curricula interesting and relevant etc., and providing 

provision of hostel facilities especially to the tribal chUdren. 

Table ~.1 0 shows tbe measures for red11cing dropout as 

expressed by parents and guardians ot the dropoa.ts. A majority, 

i.e. 52.0 per cent of tbe parents and guardians of the dropoa.ts 

Ttble lt.l.Q 

Measg,res tgr RJQilCini Dm,pont 

Hatu.re of Tribal Non-Tribal Total 
measures No. , No. J No. ~ ---
Financial aid 17 51.5 10 52.6 Zl 52.0 
(Economic) 

.Academic measures 10 30.3 7 36.8 17 32.6 

Hostel facilities 6 18.2 2 10.5 8 15.4 

Total 33 100.0 19 100.0 52 100.0 

---------------------------------------

mentioned pro-.ision of financU aid as one of the measures for 

reducing the problem of dropout. This may be in the fonn of 
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incentives like scholarship, freeship, uniforms, bookS etc. 

About one-third i,e. 32.6 per cent of the parents of tbe 

dropou.ts mentioned academic measures. Tbis may be because 

many children dropout due to academic problems like boring 

and irrelevant lessons, repetition etc. Some of the academic 

remedial measures lllggested by the parents and guardians ill

elude the formation of parent-teacher association, reluat1on 

of rigid scbool rules, make curricula interesting 81'ld relevant 

etc. Besides this, 15.1t. per cent of tbe parents and aua~ians 
suggested measures like providing hostel facilities, especially 

for those tribal students who come from remote hilly regions. 

The third all I~ia Educational Survey on hostel tacUi

ties for Scheduled Tribes revealed that the main reason tor the 

higb percentage of wastage and dropout among tbe tribal atadeots 

is the lack of hostel and proper residential facilities •. !be 

survey reports that the problem of dropout arises matnlr tor 

students of middle and high school students because tbese 

students have to travel long distance am schools are situated 

:In such places where there are no relatives 'flbO could provide 

them shelter and their economic position cannot live acccmodation 

in these places. In sucb cases hostel become neeessarUy adju.ncts 

to scbool. (NCERT, 1981 :3). 

A break-up of the data does not reveal any significant 

difference between the measures e~pressed by the parents and 

guardians of both the tribal and non-tribal dropouts. The 
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order in whicb tbe parents and guardians Of both the tribal and 

non-tribal dropouts are financial aid, academic measures and 

others. 

In ~iew of teachers' role in a studentSl' career whether 

it be academic success or faUure, it "as decided to collect 

1Df'ormat1on on tbeir views on the problem of dropout. Thus, 

apart fnm the parents and guardians of the dropouts, a group; 

of teacbers (1 5 -in number, 7 males and 8 females) were ad

ministered a separate ~lYre-Theil' views, bowner, were 

quite general and tbls not specifically related to the 52 

dropouts tbat have beeo taken as a sample for our study. First 

of all, tbe teachers' views on, "bo" do tbey perceive tbe 

problem of dropo11ts :ln their respective schools" were elicited. 

To tbis question, out of the 15 teachers, (86.7 per cent) (13) 

are of tbe opinion tbat the problem of dropout was 'quite a 
' 

problem' and another 13.3 per cent (2) felt tbat this 'flas a 

'big problem.' 

Apart !rom this, "-le were also interested in finding out -

their views on the social background of tbe dropouts in general. 

Tbe teachers were generally of the view that the students wbo 

dropped out Of school were generally from economically backward 

famU1es. As many as 60 per cent Of the teachers mentioned 

poverty as. the main reason for dropout while about one-third, 

i.e. 33.3 per cent teachers cited 'acadaic failure' as tbe 
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reason for dropout. Besides another 6.7 per cent of teacbers 

expressed 'the lack of hostel !acUities' as another reason for 

dropout particularly the tribal students whO came from the bills. 

Since "e have the reasons for dropout as e:zpressecl by 

parents (Table lt-.8j,students (Table 3.6) and teachers ~t us 

nO\'l make an attempt to oompare their views. 

Here table lt-.11 sets out the reasons for dropout as 

e:zpr es sed by the parents and guardians the dropouts and tb e 

teachers. As many as 50 per cent of the parents and guardians 

cited economic problem as the main reason wbile 46.2 per cent 

of the dropout themselves and· 60 per cent or the teachers held 

a similar reason. Again, one-third i,e. 34.6 per cent of the 

parents and guardians expressed 'acadenic problem' for dropout 

Table 4.11 

Reasgns for Dropqut 

ParenW-
Reasons Jhl.!bSliAD§ 

No. % ~~r=- Teachers 
No. No. % - -

Economic 26 50.0 24 lt-6.2 9 60.0 

Academic 18 34.6 2·2 42.3 5 33.3 

Others 8 15.4 6 11.5 1 6.? 
._,. __ 

52 100.0 52 1 oo.o 15 100.0 

--
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~bile 42.3 per cent of the dropout themselves and 33.3 per cent 

of the teachers held a similar vie~oint. Another 15.4 per cent 

of the parents and guardians beld 'other' like transport problem 

etc. am reason for dropout while 11.5 per cent of dropout them

selves and 6.7 per cent of the teachers held a s:lJDUar reason. 

It may tbus be concluded here that a majority or the respondents 

attribute 'economic problem' as the main reason for dropout. 

The teachers were also asked to express their views on 

bo'J the problem of dropout may be tackl~. To thiS question, as 

many as 53.3 per cent of the teachers, suggested economic measures 

like giving stipends, freeships etc. .Another 33.3 per cent (5) 

teachers' views were related to acadenic measures. For instance, 

'to make lessons more interesting and making curricula practical, 

to reorient the academic programme in such a way that they are 

made relevant and interesting and aoove all, creating an educa

tional atmosphere both at home and at school is essential. Besides 

this, 13.3 per cent (2) of the teachers "Were of the opinion that 

closer ties bet~een tbe parents and teachers ~ould be very helpful 

in jointly monitoring progress of a student. 

Table 4.12 shows tmse measures to curb the number of 

dropouts as e:xpressed by the parents and guardians and the 

teachers. It can be seen from the table 4.12 sho'Js that their 

views croincide and are remarkably similar. 
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'Iabl.e 4Ll.a 

------------------ ----------------------------Nature of 
Measures 

Economic 

Academic 

Others 

Parents/Guardians 
No.- !' 

Zl 

17 

8 

52.0 

32.6 

15.4 

Teachers 
fro: r-

8 

5 
2 

53.3 

33.3 

13.3 

-------------------------------------------------------
Total 52 100.0 15 100.0 

-------------------------------------------------------
In the light of the above discussion it may be inferred 

that there is a negative relationship between the level of 

education of parents and guardians and the number of dropouts 

since many of the dropouts come from families -whose parents are 
. 

either illiterate or barely school educated. As regards the 

occupation of parents and guardians, a majority of the dropouts 

are from poor agricultural background and very few of them come 

from families whose parents are in professional occupations. The 

at udy also shows that mst of the dropouts are from a relat,ively 

poor economic background. However, a notable feature :1n our 

study is that mothers of most of them are working although they 

have very low income. 

F'urther many dropouts come from medium sized families and 

a majority of them are later born children. It may be mentioned 

here that our study shows no significant differences in the social 

background of the tribal and non-tribal dropouts. 



~WJ. 

~UMMARY AND CONCWDING OBS&RVAT IONS 
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The present study YJas undertaken to make a comparative 

study of the tribal and non-tribal response to schooling in 

.Kanipur. The main focus of our study has been to find out YJho 

drops out? 'Why do some students leave schools prematurely? 

And also what type of social background do they come from? 

The study mainly sought to compare the social background of 

the tribal and non-tribal dropouts and to see if there were any 

differences between them. bome of the variables that have been 

taken into account are the educational, the occupational and 

the income level of the parents. In order to support our study 

we have also taken certain other factors like the size of the 

household, the order or birth, the reasons for dropout, the 

present occupation of the dropouts. 

In terms of the educational level of the parents, our 

study shows that most of the dropouts have either illiterate 

or high school educated parents. Thus, nnst of the dropouts 

come from families who have either illiterate or the least 

educated parents. A break-up of tbe data in terms of the 

tribal and non-tribal dropouts shows oo major variations. 

However, while 15.8 per cent of the non-tribal dropouts have 

university educated fathers. Only 7.7 per cent tribal drop

outs have fathers who are university educated. It may be 

because education is a later phenomenon among the t ribals 

(see Table· 4. r). 

Our findings on the occupation of the parents reveal 

that a majority, 55.8 per cent of the fathers Of the dropout 

are engagej in agriculture, as against only 4 per cent 1..'1 the 
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professional. occupations. A break-up of the data shows no 

major difference between the occupations of the parents. 

However, one not eV~orthy feature is that most of the mothers 

of the dropouts are \1/0rking (see Tables 4.3: and 4.4). 

Again, our findings on the income of the parents sho-w 

a majority of the dropouts come frcm l.o\11 income familities. 

4\s many as 55.7 per cent of the dropouts come from families 

\llhose fathers income is below Rs.1, 000 whUe only 5.8 per cent 

of the dropouts come from families \1/hose fathers income is 

above Rs.2, 000. Like\llise as many as 84.6 per cent of the 

dropouts come from families whose mothers income is below 

IG.1, 000. However, it may be mentione.i here that most of the 

mothers of the dropouts are earning. Comparison bet-ween the· 

tribal and non-tribal dropouts reveal that there are no 

marked difference in the income of the fathers and mothers 

between then (see Tables 4.5 and 4.6). 

Our findings on the reasons for dropout reveal that 

as many as 50 per cent of the students dropped out because 

of e.c.oriom:i.c reasons like boring and irrelevant lessons, 

failure etc., while about 34.6 per cent dropped out because 

of aeadiemic reasons. Jl break up of the data does not 

reveal any difference in the reason for dropout between the 

tribal and non-tribal students (see Table 4.8). 
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:Karlier studies on dropout reveal that economic factor 

is the crucial factor in determining the prot>lem of dropout. 

However, our findings show that it is not economic factor alone 

which is crucial in determining the ~ucational response of a 

student. 

Here we have different e:xplanations provided by 

different sociological theories. To look for an explanation 

we will examine some of the different theories. 

~~nctignalist-~erspectiY~ 

The functionalist analysis of society is based on the 

idea of consensus. Thus, the functionalist theorists mainly 

devoted their attention to the question of stability and 

maintaining equilibrium in tbe society. Every part or insti

tution of the society is seen to have a particular function 

to perform and these interdependent parts worked in coordina

tion for the survival of the system. In order to have an 

1ndepth study of the role of education from the functionalist 

perspective let us consider the contributions made by Durkheim 

and Talcott Parsons and Davis and Moore • 

.A.ccording to Durkheim ( 1956) the major function of 

education was the transmission of society's nonns and values 

and it is done through the methodical socialisation of the 

young generation. By this he meant that ~ucation developed 

these values and intellectual skills needed by children to 
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to perfonn the role in society to 'Which they had been 

allocate:i. Tbi s ensured the sur vi val and development Of 

society. Durkheim tws maintained that society can 

survive only if there exist among its members a sufficient 

degree of homogeneity and education perpetuates and 

reinforces this homogeneity by fixing 1n the child from 

the beginning the essential similarities which collective 

life demands. Without these social life itself would be 

impossible. 

Like Durkheim, Parsons (1961) is also concerned "With 

the 'problem of order' in the society. He maintains that 

there has to be some way of ensuring coordination among the 

various part.s of society am of responding to new develop

ments and external threats. Any society if it is to survive 

and develop must recruit new meubers as the older generation 

dies out. Parsons is of ther opinion that education is one 

of the main agencies through which a methodical recruitment 

of the younger generation takes place. According to him 

the main function of education is 'socialisation' and 'role 

selection' (Parsons; 1961 :453). Parsons thus viewed school 

class as a social systan 'in miniature'. In his own words, 

Parsons says, 'The school is an agency Of socialisation and 

thus it is an agency through which individual personalities 

are trained to be motivationally and technically adequate 

to the performance of adult roles. 
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According to Davis and Moore success in the examina

tion is determined in such a -way to ensure that only a 

minority of jobs require high levels of skUl. Thus, accord

ing to the functionalist analogy if some cbUdren leave school 

-with unequal levels of attainment, it is the result of 

individual differences in 'intelligence' and 'perfonnance'. 

Ho~ever, functionalism bas its own logical flaws • 

.For instance their assumptions like 'there is consensus in 

the society', 'education system is to the service of all', 

'achievement is because of individual difference in 

intelligence' etc. are all open to question. The functiona

list :idea of consensus of values is oblivious to the fact 

that modern industrial societies are mutli-cultural, composed 

of people from a wider range of origins am cultures. There 

are very fe¥1 shared values, if any,and most often, if there 

is a dominant culture, it has been imposed on a culturally 

diverse society. As such, there is every possibility that 

the consensus is an 'engineered consensus' by those from a 

ruling minority rather than of society as a \tlhole. Thus, 

Ylithin the functionalist paradigm failure and Ylithdrawal of 

students from the schOol may be attributed to individual 

difference in intelligence. It is explained in terms of 

functional requirements of soc.iety. Thus, the functJonalist 

perspective explains the "Withdrawal of students but they do 

not ans;~er the 'Ylhy' of the dropping out of students from the 

school prematurely. 



the Neo-Ma.rxi§t Per~ectiye 

This provides a radical alternative to the functiona

list perspective. It differs from functionalism in its 

rejection of the idea of consensus in the society. Ho"ever, 

it s.hares its view with functionalism as far as the economic 

function of the education is concemed. While functionalism 

is concerned lllith consensus and maintaining equilibrium in a 

society, research in the Mar:zian perspective is mainly g'uided 

by the questions bow does the educational system produce the 

kind of workforce required by capitalism? Education accord

ing to this theory is seen as an element of the 'state 

apparatus', the crucial function of which is to perpetuate 

the capitalist relations of product ion. Education &e4X'rd1ng 

to this theory helps to 'reproduce' or maintain the capitalist 

economic system. Thus, this theory is also kno\oln as the 

theory of 'direct reproduction'. Here, we would be taking up 

the contributions made by Bowles and Gintis and Althusser 

and see if their theories explain the 'why' of the phenomenon 

of dropout. 

Bowles and Gintis (1976) argue that the major role of 

education is the reproduction of labour-power. Education 

according to them does this in two ways: first, it justifies 

of legitimates the class structure and inequality by fostering 

the belief tr.l8.t economic success depends essentially on the 
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possession of ability am appropriate skUl or education; 

secondly, it prepares young people for their place 1n the 

world o! class dominated arrl alienated work by creating 

those capacities, qualifications, ideas and beliefs which 

are appropriate to a capitalist economy (Blackledge and 

Hunt; 1985:135). Put differently, the function of education 

is reproduction and it takes place by means of legitimation 

and socialisation. In addition, they viewed schools as a 

mecbanisn for social control to help political stability by 

reproducing the same class structure from one generation to 

another. 

L:l.ke Bowles and G:inti s, Altbusser is also of the view 

that the main function of education is reproduction. He 

argues that no class can rold power for any length of time 

simply by use of force. Ideological control provides a far 

more effective means of maintaining class rule. .Althusser 

views education as one of the 'ideological state apparatuses' 

with which the existing system is maintained. In his own 

words, 'no class can bold power for a long period without 

at the same time exercising its hegemony over and in the 

ideological state apparatus' (1971:254). 

According to the neo-Ma.rxist perspective, education 

not only transmits a general ruling class ideology which 

justifies and legitimates the capitalist system, it also 
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reproduces the attitude and behaviour rel1uired by the major 

groups in the division of labour. Because of the gap 

between the cultural capital of the home. w~th that or. the .. _ 

knowledge and ideology of the schools the tribal students 

are li.kll,to find it difficult to adjust in the schools. The 

tribal students thus suffer from a double handicap , that, 

they come from a poor ecooomic background and secondly, the 

ideology and knowledge which are being imparted are those of 

t be dominant class. 

T lus, this theory emphasises that the ruling class 

moulds education to suit its Olr.ln purpose. However, this 

perspective has been criticised for offering an 'over

socialised' vie~s of human beings with no independent will 

of their own. This framework thus ignores the internal 

factors of the school like structure or syllabi, teacher

taught relationship and curriculum etc. Incidentally, our 

findings show that acadenic reasons are very crucial. Thus, 

the neo-Mar.xist framework because of its over e11pbas1s on 

the external factors falls to e:xplain fully the 'why' of 

dropout. 

Tbe lqtere,ctionist !pproac;n 

Unlike the positivist theories, the interactionist 

theorists argue that it is social interaction which shapes 
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reality and not any social system. The interact ionists 

critisise the positivist theories like the Marxist am the 

functionalist perspectives for their character! sat ion of 

humanity as entirely shaped by social forces. According to 

the interactionists, man actively constructs social reality 

and his actionS are not Simply shaped by SOCial forces Which 

act upon him. Man becomes the author of his own action 

rather than passively responding to external constrains. 

Meanings are thus, not only constructed by actors in the 

process of interaction but they are developed, modified and 

changed in the process of negotiation. Men according to 

this analogy are active members who oonstruct their own 

social Y~Orld. Rejecting the positivist approach Nell 

Keddie in her article, 1 Class Room Knowledge' ( 1971) says 

that human behaviour can never be objectively measured and 

quantified by methods similar to those used in physical 

sciences. In addition, she argues that in order to explain 

educational success and failure, the ways in which teachers 

and students interpret arrl give meaning to educational 

situations and other interaction proce~ses in the class room 

must be examined. 

Though the interactionist perspective has provided a 

fresh insight, it has some limitations. :For instance, they 

have been criticised for not offering a predictable methodo

logy. It is particularly so ¥~hen they construe meaning and 
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social realities as simply constructed in class room inter

action. Here it is difficult to account for the apparent 

unifonnity of meaning 'Nhich results from a multitude of 

interactions. Moreover they lay too nuch Of emphasis on 

the internal factors of the school to the exclusion of other 

external factors. 

Tbis perspective helps to explain the perceptions of 

students about themselves, about the functions of the 

educational system and their place in it. These in tum 

may affect success o.r. failure of students. Ho"Wever, this 

perspective helps partially in explaining or understanding 

the phenomenon of dropout. Therefore, we tum for a theore

tical framework which encompasses al.l'lk) st all the relevant 

parameters of the theories discussed earlier and while 

integrating them goes beyond. It, ·_therefore, succeeds :fn 

explaining the problem of dropout. 

tb.JL~J.t.w;:al R~du ction TheQ.O 

Like the Marxists, the theories Of cultural reproduc

tion are also essentially concerned with the quest ion of how 

the capitalist societies are able to reproduce then selves. 

However, while the neo-Mar:xists believe in reducing mechanic

ally all sets of ideas to class interest, the cultural reproduc

tion theories lay emphasis not only on the crucial role played 

by economy but also on the mediating role of culture in 

reproducibg class societies. 
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The notions of culture and cultural capital are 

central to the cultural reproduction theory. Here, we would 

be taking up the contributions of Bernstein and Bourdieu and 

examine the subcultural differences between social classes 

which account for educational attainment. 

The central theme of Bernstein's contribution is in 

his understanding of different speech patterns according to 

one's social class and their relation!ilip to educational 

attainment. His assumption is based on the belief that each 

social class generates a system of comnunication shar~ by 

members of that class and specific to it. He called this 

system 'Codes'. These codes consist of meaning, symbols and 

relationship e:xp ressed through language. According to him, 

these codes may be di vid~ into two: 'the restricted code' 

and 'the elaborated code'. Bernstein states that restricted 

codes are characterised by short, granunatically simple often, 

unfinished sentences. There is a limited use of adjectives 

and adjectival clauses, of adverbs and adverbial clauses. 

Meaning and intent ion are conveyed more by gesture. The 

meaning is dependent on the context in which it is spoken 

and as .. such, it is particularistic. TheSe codes are 

generally used by the working class. On the other harrl, 

the elaborated codes are conte:xt-indepEJldent and explicitly 

verbalise many of the meanings which are taken for granted 

in a restricted code. As such, its meanings are universali

stic am are not tied to a particular context. Bernstein 
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explains the origin of social class speech codes in tenns of 

family relationships and socialisation practices and the 

nature of manual and non-ntanual occupations. He argues that 

the ~orking class family life fosters the development of the 

restricted codes, while too middle class family enccurages 

the use of an elaborated code. 

Bernstein is thus, of the opinion that the children 

coming from the linguistically deprived section are more 

likely to be withdrawn from the school because their language 

code is different from that of the scoool and as such there 

is a gap between the language code of the home with that of 

the school. This places the working class child at a dis

advantage because he is limited to the restricted code. The 

restricted code by its nature reduces the chances of working 

class people to successfully acquire some of the skills 

demanded by the educational system. If these children want 

to do -well, then, they must adopt a linguistic code which 

devalues tbe family experience from which they come. 

However, Bernstein bas been criticised for offering 

inadequate empirical evidence to support his theory. Eor 

instance, he uses an imprecise definition of social class 

and does not demonstrate the link between thought processes 

and language. Moreover, his contention that the woiking 

class language is inferior to the language codes of the 
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middle class is open to question. The cultural deprivation 

theory has also been criticised because it implies that 

working cle.ss children are culturally deficient. Rejecting 

the linguistic deprivation theory, Keddie is Of the opinion 

that 'To attribute educational failure to cultural depriva

tion implies that it is the children's o~n fault, like 

blamiilg.C on its victims.' (Keddie; 1971 ). Here, attention is 

drawn away from the basic structural causes of educational 

inequality. 

Coming back to the issue of dropouts, it may be 

mentioned here that Bernstein explains the withdrawal of 

students :in terms of linguistic deficiency. He maintains 

that, the ~orking class because they have restricted codes 

~bich are inappropriate in schools are more likely to with

draw from sctools than the children of middle class families 

We had hypothesised that the tribals as well as non-tribal 

children will' have the same disadvantage if we selected 

English medium school. Since ~e have not collected evidence 

that the tribal children suffer from a lingu.istic deficiency 

and thus are put to a disadvantaged position vis-a-vis the 

non-tribal students. Thus, we can only infer that this may 

be so. 

It is here that we would like to introduce Bourd ieu 

and his theory of 'Cultural Reproduction'·· bourdieu is one 
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of tmse radical educators ~bo holds the view that the main 

functions of school are the reproduction of the dominant 

ideology, its forms of knowledge and the distribution of 

skills neEded to reproduce the existing social system. 

Bourdieu looks at the school as tbe most important agency 

for perpetuating the existing inequality and give legitimacy 

to it. This Bourdieu says, iS done .in the school by impart

ing education in a manner very akin to t~ se of the dominant 

class. Thus, the children of the dominant class whose 

'cultural capital' are like those that the school impart 

find it easier to continue their studies than thosewbo 

come to school ~ithout these cultural capital. In the words 

of Bourdieu, while there is a continuity of cultural capital 

between the school and the home of the daninant class, it is 

not the case for others.· Thus, the children from the dominated 

class have to 'first learn how to leam' thOse cultural 

capital being imparted in the school anj it affects their 

degree of educationability as there is a vacuum in their 

'cultural capital' and thus they are more likely to dropout 

than the children of the dominant class. 

This may explain the reason why the tribals in Manipur 

though placed on an equal footing economically with their non

tribal counterparts.are more likely to dropout. While the 

non-tribal (the meiteis) children. come to the school -with 
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a 'cultural-capital', ~hich are similar to those of the one 

being imparted in the schools, the tribals, on the other · 

band are relatively devoid of such an advantage. The tribal 

children since they come to school llithout the cultural. 

capital of the school am later on withdraw from the educa

tional system altogether. 

M:>reover, among the various tribals, their level of 

response to schooling is directly affected by their degree 

of interact:ion and e:xposure to the other communities. For 

in stance, the tribals in the plains show better educational 

response than the tribal from the hills. Here, one may argue 

that it is because the plain tribals are better off economic

ally than their hill counterparts. Though the· role of economy 

cannot be underestimated, there is yet another very important 

factor, namely, the cultural capital. Those tribals, because 

of their pro:ximity and constant interaction YJith the dominant 

culture to a certain degree have managed to equip themselves 

'With those of the cultural capital imparted in the schools. 

This may be the reason why there are lesser number of drop

outs among the plain tribals than the bill tribals and again 

less dropouts among the meiteis or the non-tribals than the 

t ribals in general. 

It may also be mentioned that, traditionally, the 

meiteis formed the dominant group, and they hatve had a long 
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i.iterar,r:-;.tradition. un the other hand, the tribals who 

lived in the hilly regions were geographically isolated. 

Unlike the meiteis, the tribals did not have a literary 

tradition until the Christian missionaries came to Manipur 

in the late nineteenth century. The meiteis were thus 

placed at an advantage because they possessed the cultural capi

tal which was highly esteemed by one and all. 

However, Bourdieu' s work is not withOut serious 

theoretical flaws. For eXample, in bourd ieu' s analogy, _ 

culture represents a one way process of domination. As a 

result, his theory suggests falsely that working class 

cultural forms and knowledge are homogeneous and merely a 

pale reflection of dominant cultural capital. Working 

class cultural production and its relation to cultural 

reproduction through the complex dynamics of resistance, in 

corporation and accommodation are not acknowledged by 

Bourdieu. As a result what is missing in Bourdieu' s work 

is that culture is both a structuring and transforming 

process. 

Again, Bourdieu's analysis of schooling suffers from 

a one-sided treatment of ideology. ~bile it is useful to 

argue that dominant ideologies are transmitted by schools 

and actively incorporated by students, it is equally important 

to remember that ideologies are also :imposed on students who 

occasionally viet~ them as contrary to their own interests and 
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either resist them openly or confonn to them under pressure 

from scb:x>l authorities. In other liOrds, dominant ideologies 

are not just transmitted in schools nor are they practised 

in a void. Thus, it must be acknoliledgei that the schools 

are not simply static institutions that reproduce the 

dominant ideology rather they are active agents in its 

construction as well, a complex dynamics which Bourdieu has 

not acknowledged. 

However, Bourdieu.' s work is significant to the extent 

that it provides a theoretical model for understanding aspects 

of schooling together with the wider context of the society 

that have been virtually ignored in conservative and liberal 

accounts. Bourd !eo.' s model of cultural reproduction has tbu s 

helped us to e:xplain the 'why' in the difference of ~ucational 

resyonse between the tribals and the non-tribals. 

In the light of the above argument it may thus be 

admitted that being fully aware of the limitations of the 

micro-emperical study of this type, it would suffice to say 

that the findings of this study will have to be revalidated 

by a series of similar studies. It is, only through a further 

comprehensive research at a broader level that would enable 

us to attempt some macro level general~sations at a later 

stage. 
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Appendi:x I 

~otUESf IONNAlRE .r·oa P ~NT /GUARfHAN 

1. Name and address of the school: 

2. Name of the ~ard: 

3. Castefiribe: 

I. Brahmin 
II. Kshatriya (Heitei) 

III. Scheduled Tribe 
IV. Scheduled Caste 
V. Any other 

4. Religion: 

I. Hindu 
II. Christian 

III. Muslim 
N. Any other 

5. Household Data 
-.-.-.~.-.-.-·-·-·-·-·-·---.-.-.-.-·-·-·-·-·-·-·-·-·-·-·-·-·-·-·-
~.No. Name ofthe Se:x Age Relation 'With Education Occupa In-

member the pead'. _, qualifies.- tion come 
of the house- tion 
hold -.-.-.-.-.-.-.-·-·-·-·-·-·-·-·-·-·-·-·-·-·-·---.-.-.-.-.-.-·-·-·-

6. ~hen and in 'Which class did your -ward drop out of scbool'l 

I. Year ____ _ 
II. .Class __ _ 

7. why did your child stop going to school? 

8. After the dropout did you/your fa.rnily members ever try 
readmitting your child in the school? 

Yes/No 

9. If yes, -what efforts ,_,ere made to read~it him/her? 
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10. Were these efforts successful? If no, please state 
reasons. 

11. What has your child been doing since he/sbe left school? 

12. Did you keep yourself informed yollr -wards progress in 
SChoo 1? 

Yes/No 
._ in case you did not, is there anyone else in the 

family -who monitored the progressof the child? 

13. With what e:xpectations bad your put your -ward in the 
school? 

I. To provide economic secu~it'y 
II. To achieve higher status in society. 

III. To be a cultured person 
Dl. Any other. 

14. \\hat can be done to retain your 'Ward 'Within the system? 
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1. How do you perceive the incidence of Dropout in your 
scmol 

I. A very big~ problem 

II. quite a problem 

III. No problem at all 

2. 'why do you think some students leave their studies 
before completion of school? 

3. What do you think, it can be done to prevent it? 

4. Do the dropouts ever come back? 
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Appendi:x III 

~UEST IONNAIRE: Fun THE DROPWTS 

1 • Name: 

2 • Se:x Male/Female 

3. Age : 

4. Religion: i. Hindu 
ii. Christian 

iii. Muslim 
iv. Others 

5. Caste,trribe: 

i • .brahmin 
ii. Kshatriya (Meitei) 

iii. Scheduled Tribe 
iv. Scheduled Caste 
v. Any other 

6. Year of dropout: 

i. 1984 
ii. 1985 

iii. 1986 
iv. 1937 
v. 1988 

7. Reasons for dropout: 

I. N ,-=-ed for an early employment 
II. Ill health or death of some :nernber in the f'a.11ily 

III. Failed -
IV. Coul.:i not afford the cost ojtuition fees, clothes,. 

etc. 
V. :Found the subjects taught in the school irrelevant 

and quite boring. · 
VI. Any other reason (specify) 

8. ·Did: you receive any financial assistance at Schoo 1 or 
from the government? 

Yes/No. 
If yes, ho-w much? Rs. ____ _ 
And, for -what? (specify) 
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9. 'With 'flhom do you live? 

I. Parents 
II. Relatives 

III. Hostel 
IV. Rented room 
V. Any other place (specify) 

1 o. Do your parents live together? 

If not, 'flhy? 

Specify 

11 • Household Data 
-.-.-.-.-.-.-.-.-.-.-.-.-.-.-.-.-.-.-.-.-.-.-.-.-.~·-·-·-·-·-·-·-·-
s .No. Name of the S.ex Age Relationship Educational Occu- In 

member with the '1.Ualifica- pation come 
respondent tions 

-.-.-.-.-.-.-.-.-.-.-.-·-·-·-·-·-·-·-·-·-·-·-·-·-·-.-.-.-.-.-.-.-.-

12. What are you doing these days? 



~ndi:x ry (J} 

G lPJ RAP Iii CAL kD D3.:0GRAPEIC PROFILE OF t:.,r~r:ruR_._ 

IUJ.:E OF G 1:MJ-4JU' 1U C..U. ~ H 
DI~Rla£..: ..;..13~ In ~q.Kms. ·rotal J!3.'.ALE ,. ,<> 

V ..u.:LBY 

It:FEU 1,201 5,56,146 279488 2,76,658 16153 2.90 17996 3.24 521997 93.86 
/ / 

TnOwHL 507 :;31,781 1,1~232 115549 780 o.;4 2250 0.97 22R751 92.69 
I I 

BISFrUPUR 530 141150 7q843 70)03 
I I 

213 0.15 3895 2.76 137042 C>7. 09 

FILL 
~ 

.::::rAP .. ~l'I V71 155421 80)583 74838 2'71 0.17 105655 67.98 49,495 31.85 1\) 
I / I ~ 

... 
1 .:~.~s;GLU:"G 4)91 62289 

I 
31,53(; 3q751 7 0.01 29259 46.97 33023 53;02 

c;-:c .:U.CF...c IlP 'L" .a 4570 1,'3~776 69p75 6~901 
I 

109 o.os 116254 ?G.26 13413 13.66 

~:,;;;n. 3,313 56,444 291174 2~270 189 0.33 3S430 68.09 17827 310 58 ., 

~.~E.R'VL ~544 82_,946 43,273 3~673 33 0.04 74238 .. 89.50 8675 1 o. 46 

L:..i::Il:'UB 22)27 14,2q953 721006 699947 17753 10 25 38797'7 27.30 1015223 71.45 
I I I I 

:L:anil2ur at a glooce (District-wise) 1gGCi; Directorate of Economics and statistics, GovP.rnment of J.11'mi-pur, Imphal.. 

llaniuur Economic Progress in figures, 1q87.: lli.r~?"Qtorate of Economics and Statistics, Government of LTani!Jur, Imphal. 
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Distribution of Population by Regligion 
---- (198l~O.§.I.l~ --

--- -- Numbe'ror ----
Religion Percentage to 

--- fol1ow~rL- tota~UYlation 

Hinduism 8,53,180 60.4 
Christians 4, 21 '702 29.68 
Muslims 99,327 6.99 
Jains 975 0.07 

5ikhs 992 o. CJ7 
Budbists 473 0.03 
Other Religions 35,490 2.50 

I'IOt 
8, 814 0.62 Religion~' stated 

--
Total 14,20,953 1 oo. 0 

--- -- -------
~ource: Qtaiisti~~l Handboqk ~an~, 1985, Directorate 

of conomics and dtati sties, Goverment of Manipur. 

~~:t_IY.ill 
Hill/Valley Distribution of .t?opulation, Density 
____ Q.! Pcwulation~..§.e:x Ratio __ _ 

--------:: &_~uiation ___ _ Density 
Of 

popiJ.lgt.iQ.n 

se:x Ratio 
(per 1000 
male) 

Total ¥~le Female 

----------------·------·------------
Hill 491, 876 254, 1¥+3 237,433 25 992 
Valley 929, Cl77 466, 563 462, 514 266 937 fota1 ___ _ 

1,420,953 721,006 

- _...;.._, ________ _ 
699,947 64 964 

----- ----------------------
~ource: 11.!S.nipi.U:....~SLQlance-12.8.Q, Directorate of Economics 

and titatistic s, Government of Manipur. 
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Occupied Residential Houses, Households, 
Household Size in Hanigur According to 
____ gistrtcts ~12 1 Census) ___ _ 

DistrictfState 
-~-NUmi>erorNumberor-""lverage--

PopulatJ.on Occupied house- household 
resi-dential holds size 

-- bous_e§__ -------
.lv'.I.B.nipur Nortb 

Rural 145,790 24,530 24,678 5.90 
Urban 9,631 1 '787 1, 792 5.30 

Hanipur west 
Rctrat 58,008 8,828 9,144 6.34 
Urban 4, 281 677 727 5.88 

Manipur South 
Rural 109, 617 17,255 17,289 6.34 
Urban 25,159 4,148 4,469 5-62 

T engnoupal 
Rural 48,766 8, 550 8, 635 5.64 
Urban 7' 678 1' 505 1' 552 4.94 

Hanipur Central 

Rural 606,189 96,723 98,799 6.13 
Urban 322,888 45,983 49,996 6.45 

Imphal (M) 

Urban 156, 622 19,644 23,07 0 6.78 

Manipur East 
Rural 77' 123 12,862 12, 957 5-95 
Urban 5,823 1' 057 1,085 5-36 

lv'.~.S.nipur (Total) 

Rural 1045,493 168,748 171,502 6.09 
Urban 375,460 55,157 59,621 6.29 

-- ---
Source: ~atistlli1 .l:iandbook_Q, .. LJ1a.n~, 1985, Directorate 

of Economics and :itatistics, Government of Manipur. 
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Al)pend ix IV ill 
Size of Operational Holdings in Manipur 

961 --

cl.ize in hectares _Ng .g! tl2lr.a~~§ 
Total ' 

u~--ro~~ --:. 
Total in T 
tl~~ares --

2,227 2.8 468 0.5 
6, 976 8.7 2090 2.3 

Below 0.25 
0.25-0.5 
0.5-1.0 
1.0-2.0 
2.0-3.0 
3.0-4.0 
4.0-5.0 
5.0-10.0 

23,474 29.4 14895 16.1 
34,270 42.9" 40634 44.0 
9, 776 12.2 22184 24.0 

1 o. 0-20.0 
20.0-40.0 
Above 40.0 

2,208 
658 
316 

15 
7 

2.7 7029 
0.8 2184 
0.4 1485 
0.02 179 
0.01 199 

:iou rce:kricultur~ Census of .tw:~~t., 1981. 

~endix IV__.{~ 

~ize of Operational Holding§ in lwia.nipur 
---·- (HUls) -------

S.ize of Operational --rgrc;ss-rgr"OS"S"CU'it i- -
holdings holdings vated area in the 

different sizes of 

----- boldin~s __ _ 

Below o. 5 5.1 1 .70 
0.5-1.0 37.0 25.10 
1.0-2.0 51.1 57.64 
2.0-3.0 5.6 11 .40 
3. 0-4.0 0.5 1.63 
4.0-5.0 0.6 2.20 
5.0-7.5 0.1 0.33 
7.5-10.0 -----

5ource: Integated Tribal Development Project Report., 
Depa ment for Development of T ribals and Backward 
classes, 1985. 

7.6 
3.0 
2.0 
0.2 
0.2 



Ap"Qend ix IV _ill 
Dro!' out r::\'.ea nt primary skv~c of schools by sex in 3tntcs/1lnior. 'rcrritorios frol'l 1977-Ti to 1981-J32 

:n. 3tate/Union 
!7o • .L'erritory. 1977-76 1976-79 1979-60 - 1980-61 1981-62 

'!JOys Girls 'l'o~al. Boys Girls 'r<>tat Boys Girls l'OtnJ ;30ya Girls ·rotol Boys Girls '.l'ota:t. 
( 1 ) ( 2) (3 ) ( 4 J ( 5 ) ( 6 ) ( 7 ) {:; ) _( 9 ) ( 1 o) ( 11 ) ( 12 J ( 13 ) ( 14) ( 15 ) ( 16 ) ( 17 J 

1 • .Andhra Pradesh 60.5 64.8 62.2 60.8 64.3 62.2 53.6 61.5 59.5 53.4 61.6 59.7 513·5 62.9 60.3 

2. ~33m 68.3 71.1 69.5 73.7 75.5 74.5 62.1, 65.2 63.5 59.5 64.5 61.6 59.4 66.6 62.5 
3. Bihar 64.0 10.3 65.7 63.4 11.4 65.7 63.5 10.2 65.7 68.3 75.5 70.5 67.e 73.7 69.6 
4· Cujarat 69.1 63.0 60.7 46.6 52.9 49.2 50.5 54.4 52.1 53.5 53.0 55.3 53.2 56.7 54.6 
5. li3ryana 24.2 38.5 28.9 25.3 33.9 26.0 14.2 33.7 21.2 28.0 41·3 32.7 18.0 29.2 21.8 
6. Ililllachal Pradesh 29.3 37.4 32.6 24.7 34.1 26.6 26.1 32.5 28.7 25.9 27.6 26.6 26.7 30.7 29.6 
7. J!JIIIl\l & _Kas!Jnir 45.6 54.4 48·9 45.6 50.4 47.9 42.8 47.9 44.6 44.1 49.8 45.7 38.5 46.1 41.3 
s. l.:amatal::a 64.2 71.8 67.5 59.1 69.0 63.6 58.9 68.9 63.4 58.1 68.6 63.0 54.1 68.6 €0.8 

9. Kerala 
· 10.L!a4hya Pradesh 

11 • .1.1aharashtra 
12 .Mmipur 
13.Ueghalaya 
14.llagala."1d 
15.0r1ssa 
16.Punjab 

17.Rajast~ 

18 • Si.kk1In 
19. Tzil Jladu 
20.Tripura 
21.Uttar Pradesh 
22. \7est Bmgal. 

23 .... 0: n !al.ar~ds 
24. ANn achal. P:rad

eab. 

6.6 12.2 9.4 9o3 13.0 11.1 5o9 10.6 8o1 9.1 11o7 10.3 9o4 10.7 10.1 
60.7 74o3 65o8 53o3 66.1 57.8 50.8 62.5 54.9 52.1 62.6 55.7 4So7 59o8 52.6 
52.0 62.4 56.6 51.7 62.2 56.4 50.0 60.3 54.5 53.0 63.1 57.5 50.0 61.0 54.9 
79.6 83.1 81.2 82.1 83.4 82.7 81.9 83.7 ·82.7 80.5 82.6 81.5 80.1 82.3 81.1 
75.6 74.5 75.1 76.1 75.0 75.6 82.5 84.8 83.6 79.6 80.4 80.1 75.1 76.8 76.0 
58.3 60.7 60.0 69.0 67.1 68.2 75.1 75.7 74-9 74.3 73.8 74.1 71.1 71.5 71.3 
70.1 72.1 70.9 67.9 62.3 69.2 68.1 71·3 69.3 63.7 68.3 65.4 63.4 63.3 63.4 
42.8 45.2 43.5 43.2 46.0 44.8 49.0 52.7 50.7 52.8 57.9 55.7 58.2 62.2 60.1 
55.5 61.7 57.0 59.5 64.3 60.6 58.1 64.4 59o9 52.7 60.1 54.6 47.6 57o1 50.0 
N.;.. N.J.. li;.A.. !1 • .:.. N.J.. l!.A. 50.0 51.5 50.5 66.0 70.1 67.5 61.5 66.7 63.6 
42.6 45.0 43.7 37.8 44.8 41.0 30.1 ~.d.. 33.8 33.4 40.1 36.5 30.7 38.2 34.2 
71.9 72.6 12.2 68.0 ()e.o 68.0 68.4 68.2 68.3 6o.o 60.2 6o.o 55.5 55.4 55.7 

69.9 83.1 76.0 69.2 82.7 80.7 66.7 81.3 72·5 63.7 80.2 70.3 40.8 62.3 44.5 
70.6 75.2 72.3 72.3 75.6 73.6 74.5 73.7 74.2 63.5 58.4 61.5 58.9 61.8 60.1 

"26.9 37.5 31.9 30.9 37.6 34.0 32.7 40.9 36.4 33.3 40.5 36.7 33.1 40.6 36.5 

76.9 79.7 77.7 78.4 77·4 78.2 77.8 76.7 77.5 77.7 76.8 77.4 74.6 72.2 73.9 

25.Char~di8arh 21.1 20.6 20.9 15·3 13o7 14.6 26.2 23.8 25o1 21.7 33.1 26.8 25.4 31.9 28.3 
26.Dadra & r..Raveli 82.2 85.4 83.4 .79.4 83.3 80.9 77.4 81.5 79.0 72.4 78.4 74.6 68.1 73.3 70.1 
27.D8lh1 7.2 30.2 23.2 22.9 31.5 27.2 24.4 28 .• 6 26.3 24.1 27.1 25.5. 18.1 26.8 22.1 
28.Goa, Dam&ll a: D!.u 43.·'1 50.8 46.6 35.8 44.2 39.8 60.3 64.7 62.3 23.6 28.8 26.1 20.6 28.6 24.4 
29o:r.aksba4weep 10.8 38.2 24.2 18.3 46.0 32.0 34.0 36.1 34o9 33•7 36.6 35.0 0.3 16.7 7.9 
30.w.zoram 56.7 58.2 57.0 58.0 59.4 50.7 71.2 74.2 72.7 67.3 70.5 68.8 65.2 69.7 67.3 

. 31.Pondicherry 19.7 31.9 25.2 15.7 30.6 22.4 12.7 23.5 17.7 4.8 20.4 12.1 0.0 6.2 o.o 

56.9 66.7 62.7 58.7 65.5 62.6 57.3 63.7 59.8 56.3 62.5 58.8 47.1 55.5 50.5 

Drop out ra;;ea at Prilllary stage durinc the year= !brol.!:!ent in mass I prccedinc 4 years-'Jt!rolmmt in mass Y during the vr.:r. 
ltlrol.ment in mass I preceding 4 years. 

~ .. n~rce: ·;~i1!Jl i- J:n1i a: ,;. ii't;•t.i.stic>ll dp'Qfile: Department of ".l:>men aDd CJhild development; Uinistry o! rumen Resource 
Devel<>pl!leJt, Government of In a, ~:011 Delhi; 1988. 
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