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CHAPTER - I

INTRODUCTION

The history of education in India is also the history of
social inequalities. Divisions of.caste, class, community and
sex have distinct Co;relations with the distribution of education.
Of these, the one single factor that has dramatically influenced
the course of education in India is the division based on sex.
Over the ages, women have been curtailed in their access to
'societyfs reward to power, prestige and privileges. The case of
women' s education reinforces theée disparties, An ample proof
of these inequalities is evident from the statement of the current
National policy of education, accérding to which, "the education |
of girls should receive emphasié not only on grounds of social
Justice but also because it accelerates social transformétioﬁ1.

Despite reiteration of the‘importance'of education for
both sexes, the rate of literacy for males was 46.74% and for
females 24.8% according to the 1981 census. The lower
educational level of woﬁen vis-a-vis men -as well as the manifest

disparity in their educétion, is a continuation of an established

1o Educational Development of Women in India, Ministry of
Education and Culture, -Govt. of India, New Delhi, 1982.
p. 18. \ |
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trend of the history of education in Indiaz. This is evident

from the investigations of the Department of public instruction
beginning from the late 19th century to the early half of the
20th century, as well as the census records in the pre and post

independence era.

- Why early 20th century ?

The wide gap between the education of males and females
as well as the distinctly lower educational level of women
vnecessitates a socio-historical analysis of the efforts for
educéting women gnd the response to it. An investigation of the
position of the education of women’in the early half of the 20th
century, Qould'enable us to view it at a time, when the Government
of India had realised the exfremely backward condition of female
education and even admitted the need to foster female education
'in every legitimate wayB. A studi of female education at the

beginning of this century would also provide a relevant background

for a query of the contemporary predicament of women's education.

Wh! UoPo ?

The education of women varied regionally in India. As far

back as 1897 it was noted that, "the North-¥estern Provinces and

2 Report of the Nafional Committee on Women's ecducation
Ministry of Education 1959. p. 28.

3. The Report of the Indi a Education Commission, 1882.




‘Oudh have made far less progress in female education than
any other part of India"u.
Even after the standardization of the literacy test in

1911°

’ the census noted that U.P. was amongst the backward states
in women's educ.at_ion._ The all India rate of female literacy was
%, while U.P.. had 'bnly .5% literate femaleses On the other hand,
while the éll India rate of male Yiteracy was 10,6%,U.P. had

only 6.1% literate males6. The 1921. census noted improvement in

the relative position of female education in U.P.7
1921 | 1911
| M F M F
India ,  13.9 2.1 10,6 1.0

U.P. 7.3 0.7 641 0.5

Reporté of the ‘progress of educatioﬁ in India as well as
~consecutive censuses noted, that in the early half of the twentie‘_ch
century the Madras, Bombay and Bengal Presidencies performed
t;etter than the United Provinces in the education Qf women, An
examination of the social framework of these Presidencies revé_"als
that, though sex~segregation was universal the nature of its
manifestation was distinctly different in U.P. and Bengal as

compared with Madras and Bombay Presidencies, while par'da8 :

L, The Report of th rogre of education in India 1893-97,
P. 307. (Henceforth referred to as PEL ).

5. Census of India 1911, Pt. 1. Report. p. 295.
6. Ibid,, 1911, Pt.1. Report. p. 295.
Te Census of India 1921, Report. p. 182; Also see n. 5.

8. Parda will be spelf as such throughout this thesis.



characterized Northern India. Madras and Bombay presidencies
were relatively free of these ﬁractices. It\;s significant to
note that the latter two presidencies also had a higher feméle
literacy rate vis-a-vis the parda dominated presidencies,
despite rampant prejudices to women's education. The 1911 census

pointed out :

"it would seem as if the.diffusion of female education
varies inversely with the prevalence of the parda system.
In the south of India the influence of  matriarchiate,
or the custom of tracing descent through the female heir,
has also to be reckoned with. Where this custom prevails,
| women occupy a higher position than elsewhere and this
' appears to have influenced the educational facilities ,
afforded to them. The proportion of literate females is
highest in Burma,where there is no seclusion of women
-and in Cochin and Travancore, where also they move about
. fairly freely and where, in.addition, there is a large
Indian Christian community and many of the castes
recognise matrilinear decent"9.

The response to wdmen' s educati'on within the United
Provinces, significantly, showed a differential achievement,
‘Western U.P.. offered relatively more suitable grounds for
literacy than Eastern U.P., on account of being relatively moré
urbahiséd and industrialized. However, disparities betweeh the
education of the sexes continued to exist ihvthe relatively
urbanised and industrialized Western U.P. as well as the relativefy

rural , non-urban and non-industrial Eastern U.P. Significantly,

both the 1921 and 1951 censuses point to ' social reasons' for the

9., Census of India 1911, Vol. T, Paprt I. p. 294,




relatively higher female literacy rate in the Western Himalayan
region, The absence of pg;gé; specially was cited as a reason
for befter response to women's education, The présence of parda
implied to have hindered female educdtion., The connection
between women's education and the social millieu, specifically
the practice bf.Réiﬂé;?* oo LT o, seems highly potent and hence
forms the focus of this contéxtugl/study of one of the most '
educationally baékward states of India - U.P. |

| Before we discuss the social context of women's‘education
ghd especially the concept of parda, and investigate its impact

on women's education in U.P., it would be releyéﬁt to survey the

origins of female education in India.

Origins of women's edggat;on‘ :
A _brief historical account,

_'Despite many references to educated women in ancient and
medieval India, the degfee and level to which women as a whole
were formally educated, remains controversial.

The pioneering work in the field of women's formal education
‘was undertaken by.missionary enterprise though the zenana system
of instruction. The zenana schools started in the early
nineteenth century were exclusively girls' schools and were
stafféd whohlyby'women.’ Though initially set up for the children

of Christian converts, they, subsequently, catered to the education



of.ncn-cniristian'girls also. They introduced domestic
instruction in the families of the middie and higher classes,
By the early half of the twentieth century missionaries had also
opened day schools for Indian girls,

Britishers, as well as other foreigners and the Indian
social reformers and revivalists made significant contributions

to female education in India10

f//They worked either through
voluntary_organisations or independently. Women' s education
received a tremendous fillip through Englishmen who realised the

. necessity of placing it firmly on a secular basis and organising
it through indigenous effort. Among them, were David Hare, who
established a.school for girls in j820 in Calcutta, and conducted
it at his own expense11. Prof, Patton of the Elpninstone College,
Bombay was responsible for the'establisnment'of the students'
literary and scientific soc1ety, in 1848, which organised a

- number of girls':schools in the Clty12. J.E.D, Bethune, a
'member_of the council of the Governor General and the President
of the Council of Education in Bengal, established a girls'
school at Calcutta and maintained it from nis own funds till his
death in 1851. It was then taken over by Lord Dalhousie who also

13

paid for its maintenance from his private purse for nearly 5 years

10. S. Nurullah & J.P. Naik: A history.of education_in India
(during the British Period) 2nd ed Delhi, Maémillan, 195is
164 .. . . - '

11.  S. Nurullah & J.P. Naik, ibid., p. 184

120 So NurUIIah & JCP‘ Naik, _i_b_j l.o [] p. 189-
13. S. Nurullah & J.P. Naik, it 4., p. 187.
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A major contribution to female education was made by Mary
Carpenter, an American missionary, who visited India in 1886,
She suggested that the main obstacle in the promotion of female
education was the lack of trained female teachers. She advocated
the establishment of female normal training/schools1a. Miss
Carpenter also founded'the National India Associatioh in aid of
social progreés and eduéatibn in.lndia; It5: chief objective was
'%o promofe gducation among the wgmen on non—miésionary principles,
partly by sending out teachers to the zenana and partly by grant-in-
aid and schblarships to schools for girls and f£emale studen’csj5
Several Indian also began to lend their support for the
organisation of special schools for girls and'to break down the
traditional popular resistance against the education of women.,
Notable among them was Raja Ram Mohan Roy.  H e played a significant
role in raising the status and improving the lot of women and in
emphasizing the need for their éducation. Similarly, Pandit
IshWar,Chandra'Vidyasagar was fesponsible for the establishment of
'a number of girls' schools in the late 19th century in Bengal16.
He believed in making full use of any loopholes provided in the
Shastras to arouse a social'conscience. Pandit Madan Mohan

Tarkalankar one of the pandits of the Sanskrit College at Calcutta,

b S. Nurullah & J.P. Naik, ibid., p. 390.

15 R.Saraswati : The High caste Hindu Woman, 1984 reprint. New Delhi
‘ Inter - India Publication, p. 110.

16, Y.B. Mathur: Women's education in Ihdia (1813-1966).
BombaybAsia Publishing House, 1973. p. 25 '



‘compiled a se_ries of elementary Bengali books specially designed
for the education of women17. Under the inspiration of Swami
Dayanand, the Arya Samajists established schools and colleges for
the education of girls in Northern Ingia in the late 19th century.
Similarly, PanditaRamabai Saraswati declared that it was her duty
to the very and of her life to maintain the cause of women's
. education, Ramabai Saraswati's.advocacy of female education
manifested itself in the Bombay Presidency and she formed the Arya
Mahila Samaj in Poona, to promote education among native women.
Its:, brahch societies were set up throughout the Bombay Presidencyj-a.

By the second half of the 19th century, the Government
moved from neutrality and indifference to financial assistance and
concrete efforts to educate girls and women. The policy of the |
Indian Government first laid down in fhe 1854 despatch stated:

" the importance of female education in India cannot

be overrated, and we have observed with pleasure the

evidence, which is now afforded of an increased

desire on the part of many of the natives to give a

good education to their daughters.... Our Governor

General in Council has declared in a communication -

to the Government of Bengal that the Government ought

to give to native female education in India, its 19
frank and cordial support; in this we heartily concur® 7,

17. YoBo Mathur, ibidc’ Pe 2L|'.
18, K. Saraswati, op.cit., p. XVise
19. Sglecfions from Educational Records, P I1, Calcutta, 1922.
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On the fecommendation of the Educatioﬁ Commission of

1882, higher grants wefe given to girls' sﬁhools than to boys'

schools and on ggsiar- terms. Also recommended Was a concession

in fees, award of prizes and scholarships, especially for girls

above 12 years of age, as well as training-schoolsifor-women.

A liberal aid wéé pr;mised to those under privaté management,
i'Inducements were to be offered to the wives of school masters and

to widows to qualify themselves as teachers. Grants to the ;enagé

agencies and to Local institutions and associations for the
‘promotion of women's education, for an increase in the number of
| female inspecting agenéies, fér the révision of text.books and

for the establishment of an alternati#e standard for High schools

correéponding to thevmatriculation exaﬁination wefe also

recoinmended.20 . 3 : ’

,Motivatiéns s

Thevforeign missicnaries had aimed at increasing the ranks
of Christiéns, whether it were the Erotestantnmissions or the
Roman Catholic Missions. They looked forward to a complete

. transformation of Indian life on an English model and men such a$
Macaulay and Trevelyan in fact carried the missionary impulse into

21

every area of society '. On the other hand a chauvanistically

20,  Report of the Indian Education Commission, 1882,, pp. 545-8.

21. F, Hutchins : The illusion of permanence, Priiceton
Princeton University Press, 1967., Pe Te



Hindu organisation,the Arya Samaj, which dominated Northern
India in the early 20th century zealously guarded ité- Hindu
ranks énd with an equivalent anti-Christian missionaries fervoiir,
supported and worked for female education and women's rights. |
Varioué local Samaj'é fbundéd girls' schools and sponsored lectures
on the status of womenzz.

| The educated Indians and foreigners, too, realised the need
to awaken the Indian society. Théy also realised that the key to
~a successful progress of India would be in educating fhe Indians
without'discriminatibn of the sexes. The need for education among
girls as much as among boys was recognised as a cafdinal need
of progress - a sine aua non ot nat;onal progressy by 192723.

The Government's métivationitowards female education may
be_seén in the actual fruitition of the efforts of several
conscious people and organisations towards educating women, as
well as the existenge of a section:of public opinion not averse
to female education. This is cdnfirmed by Sir Alfred Lyall's
opinion that, "mere establishment of schools would do little
towards the spread of education among women; before any considerable

progress is obtained, the natives must themselves lend their

qo-operation and full assent to the administﬁative measures of

22, Jones. Arya Dharmag : Hindu Congciousness in 19th century
Punigb, New Delhi Manohar, 1976.,pp. 103, 107.

23,  Rani Sahib of Sangli, Report of All Indis Women's
Conference 1927.
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Government, and a public opinion less indifferent to the
education of womeﬁ must be formed"ZA. The Government declared
that through the education of women, "..... a far greatér
.proportionél impulse is\imparted to the educational and moral
tone of the people than by the education of men"25.
Thus, the impetus to educéte the. female population of
India was matched by a distinct effort. It was motivated by ,
‘a proéelytising zeél, by philanthrophic and enlightened convictions,

and by pragmatic decisions of Indians and foreigners.

'

Prejudices to women's education :

While efforts to impart education to women were evident
from various quarters, educational records refer to‘prejudices
against female education which were dominant ianociety. The
notions prevalent were that, a literate girl would become a
widow, that educating a girl was like putting a knife in her hands,
that with education a girl became 'dushta" that she would become
wayward and disobedient26,'that, in fact, if barents'did not
marry off theirsdaughters before the age of ten, the parents
would be cast into h91127. Abbe Dubois had noted that,  "the

24,  Review of Education in India. 1886., p. 279.

25. PEI ,1897-1902, Vol. I, Pt.,I., p. 298,
26, - PEL, 1897-1902- 1937-47,
27 B.M. Dayanand. A Study in .induism,Hoshiarpur. 1962., p. 194,
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jmmodest gifls who are employed'in the worship of.the idols;

and other public prostitutes are the only wdmen taught to read,
to-sing and to dance. It would be thought the mark of an
irregular education if a modest woman was found capablé of reading.
She herself would conceal it cut of shame“zs. Edﬁcation for

women wés taken to meén a 'social revolution', "the extent of which
~ could not be foreseen". It was believed, that while the lessons
.of emancipation were being learnt and stability had not yet been
reached, i.e., while sbciety was slowly struggling to adjust
itself to the new conditions, the period of transition would be
marked by “the loosening of social ties, the,upheavai of customary

ways and prolonged and severe domestic embarassment"29.

Obstacies to women's education

It is evident that these prejudices to female education '
preéented major obstacles to the pfogress of the education of
girls and women and were related to a wider framework of social
- norms. The records on education constantly refer to the indifference
on the part of the people; to powérful opposing social customs

30

and to lack of facilities” . It was noted by the Director of.

public instruction ~that,

28, Census of India 4911e Vol. I, Pt,I., p. 295.
29, Ibid. 1911. Vol, I. Pt., I., p. 295,
300 gﬂ-, 1892—97., pp. 307—3080
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"it is part and parcel of a conviction that a woman's
place is in her home, and that home duties are enough
fully to occupy her time from morning to night, if they
are properly performed; while education would bring her
into touch with the outside world and give her interests
beyond the home, which would only distract her attention
from her heaven appointed task....Iln considerirg the
education of girls, the people of this country rightly
attach great importance to their moral welfare and
believe that in their own homes they are safer from evil
influences, than they would be in a school where the prime
object is mental development rather than direct formation
-of character. 1t is obvious that other hinderances to
progress are found in the social customs of the people
such as the observance of pardd in varying degrees of
strictness, and early marriage.."3%

The report on the progress of education in India for 1907-1912
noted that, "the natural and laudable deéire for education as

an end in itself which is evinced by the upper and middle classes
as regards their sons, is no match’for the conservative instincts
~of the Muhamuddans, the system of early marriage among the Hindus,
'and the rigid ;eclusion of women which is charactériétig of both32.
It was also noted that in U.P., apathy Was taking the\place of
.antagonism with many, and the education of girls was being

linked up with their marriage prospect33§. The census of 1921

- stated that,

31, PEI., 1897-1902. Vol, I. ., Pt,I., p. 31.
32, PEL.,  ..1907=1912.,D. 211,
33, Ibid., 1907-1912., P. 211.



r

|
i

"the spirit both of Brepypasnism and of Islam is
distinctly opposed to the education of the female
sex. and there is 1ittle doubt that the women of
Indla owe the growing facilities offered to them for
acquiring literacy to the influence on the male section
of the community of foreign standards and ideals. That.
the education of women is unnecessary, unorthodox and ...
- dangerous, is still the standpoint of a large section
of Indian society., It is still the predominant attitude
of the Muhamaddans and Jains of the better class,
.though; in the case of ttheir men, the ability to read
and write is for the former a religious obligation, and
for the latter, a professiomal necessity. The scheme
of life which orthodox tradition imposes on the women
of India presents obstacles to education, which, if not
insuperable, are at least formidable"34,

An analysis of the social context within which the educational
system for women was functioning would therefore provide

significant insights.,

Thg social milieu of women's education:

As is evident from the comments of the Djrectors of
publig ihstruction and Inspecfressés of education, as well as the
réasons for the relatively backward female education in U.P.,
one of the most crucial factors in the Social milieu of U.P. which
influenced women' s education was the practice of parda. Parda
and seclusion préctices in fact, stand out as the more stifling
tentacles of the social system in Northern India tﬁan for example,
early marriage. It is thus imperative to analyse the concept of

Earda °

34,  Census of India 1921. Vol. I, Pt. I, p. 180,



Parda :

. Parda has been conventionally referred to, in South Asia;
as‘the seclusion and veiling of women. The indigenous parda
literally means a 'curtain', Howevér, the word parda is widely
used throughout the_gubcontinent to refer to modes of secluding
the women from the sight of Other51 whether by delimiting the
boundaries of her wofld i.e. by céﬁfining her within an enclosed
space with.fhe’help of a curtain wall, screen, or by manipulating
her clothing. The symbolisﬁ of clothing is perhaps the most
striking device to ensure ahd maintain social segregation of the
sexes,vas weil‘as the seclusion of women. The actual mobility
of the woman w;s also restricted and curtailed by a spatiai
segregation. Parda, as a manipulation of clofhing énd visual
separation butressed by.spatial allocation fo men and ‘viomen, forms

only one aspect of parda. Another gspeét of parda , lies in the
-,ﬂécessity to conform t0 a code of conduct and behaviouf expected
of the woman, who is required to observe thsical parda. The
' behaviourial norms serve to ideologically circumseéribe the female,
The ethiqal ideal of female conduct is hence<possible DESPITE the
absence of a physical provision of parda.

The purpose of parda can be seen as demafcating the world
of wémen as separate from men and providing a symbolic shelter for
women., v |

Two distinct parda systems, the Hindu parda system and the
Muslim pards system have been delineated by Papanek>”, The Muslim

35 H.Papangk and G. Minault { ec Separate Worlds:Studies
of Purdah in Sou.n Agia.Del Chanakya Publications 1982,
140
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system of parda was believed to deal with the relationship of

women with the outsiders. Parda, was hence to be observed

from the males outside the trusted circle of’kinsmen. The
Hindu parda system on the other hand, was believed to control
women inside the family and kindred. It was thus related to the
respect relations_amopg affiness, particularly between the women's

natal and conjugal Xin.

Specificity of parda :

v It is important to note that the parda complex manifests
itself variously in different communities and quite different
ideological jdstifications may be cited. Thus, the observance of
seclusion is seen by many'Muslims'ee an indication of Islamic
orthodoxy and therefore, it has a religious value which it does
"not heve for Hindus, among whom.it confers mainly secular -
prestige. In the case of Hindus and'Muslims,.p___é norms

have essentially the same effect i e. they limit the women's
activities, outside the domestic sphere in varying degrees,

The all encomp3531ng nature of ggzgg, needs to be
stressed here. Literally the adherence to parda meant public
invisibility of the women and for the women, 1.e.,.p§£_§
confined the women within their homes or even their zenanas.

JIn ideological terms, too, it implied circumventing the scope
of the non-domestic sphere. The ideology of_pgggé‘guided the
different stages of life., Parda determined their marriage and
relative status, as well as a related gamut of practices like

satl, enforced widowho: 1, child marr ages, polygamy and kulTnism.



{

Social reformers' .focus, on parda and
other nractices affecting women :

The negative effects ' of the comprehensive practice of
parda on the lives of women, were in fact some of the crucial
issues which the social reformers in India, sought to tackle,

Indian social reformers in the second half of the 19th
century and. first half of the ZOtQ/centﬁry, like Raja Ram Mohan
Roy, I shwar Chandra Vidyasagér,'M.G. Ranade, b.K. Karve, Déyénand
Saraswati; Vivekananda and Gandhi, spoke out strongly against
thé.treatment,meted out to women in Indian society.

Ram Mohan Roy Qiscovered that, the Hindu society with céste,

polygamy, Kulinism, suttee, female infanticide and other evils

was rotten to its coreé. Deprived of education, confined to the
zenanas and treated as deﬁendents and inferiors, women were
scarcely better than slaves. Roy advocated a complete feversal of
this position so that women could lead a life of dignity and
" freedom. Above all he pressed for their education.36

Ke shub Chandra Sen felt, that one of aspects of Ihdian
Society which deﬁied:human unity wgs the low status of women.
He felt, that the zenana required thorough reform. Sen. advocated
legislation and edﬁcation as the means of elevating women. The

objective of the Female improvement section of the Indian Reform

Association, was to promote the intellectual, moral and social

36, T. Chand : The history of fr edom movement in Indig .
" Vol, IT Delhi. Publication ivision, Ministry of Information
and Broadcasting 1967., pp. 54-255.
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improvement of native women, The means which it proposed to

employ fof the attainment of this objective, were, the establishment
of'girls' schools, adult schools and normal schools, the publication
of books and periodicals adapted to the female mind and conversational
meetings, Dayanand Saraswati too, advocated equal rights for mén
and women in education, marriage and the holding of property37.
Amongst other things, Ranadertoo; persistently advocated the
'repudiétion of the‘seclusion of women and the promotion}of women' s
education. Lashing out against the-old’institutions and customs,
he asked "what shall we revive" ? Shall we revive,thﬂ sati and
infanticide‘customs“3§ ? |

Urging for a more Just gnd.equal social order and combating
_social injustice on women, Gandhi, .enjoined society to tear down
purdah’ "Chastity is not a hot house growth. It cannot be
superimpOSed.A'It cannot be profected by the sufrounding wall of
parda. Men to be men, must be able to trust their women folk,
‘even as the latter are compelied %o trust them, Let us not live
- with one limb paralysed"Bg.

Thét the social reformers did not condentrate.particularly

on the Hindus or the Muslims, or for that matter any other

37. Bahadur Mal : op,cit., p. 28,

38, M.B. Kolaskar (Coﬁp): Ranadee Religious and social reform.
Bombay. pp. 170-71.

39,  M.K. Gandhi: Women and social injustice.Ahmedabad.
Navjivan Trust, 1947.
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specific community, indicates the permeation of the parda
norm and ideology in society. This further substantiates

justification for the focus of this study on parda.

r .
Parda and women's education :

It has been mentioned earlier that the socialimilieu

- specifically, the practice of gafdéfwas potently linked to the

education of women., This aspect shall now be.examined.

i- A common modus operandi with almost all missioﬁs was the
system of zenana edﬁéation. Women, who for reasons of_pgggé or
respectability, could not be sent out to public schools, could be
eddcated at ﬁome by mission teachersho. The Indian Education
Commission stated that "public sentiments keep them ( women)

secluded in zenanas, many from their infancy and many more from the

age of eleven or twelve. From this it follows that the education

jof girls of the better classes cannot be. carried on in schoois

to anything like cbmpletion, and that, in the: case of many it
cannot even be begun“41. Thus in many cases zenégé teachers
imparted instruction to those who otherwise may have been wholly

debarred from it[:2

40.  S. Nurullah and J.P. Naik (ed), op.cit., p. 168.
41, S. Nurullah and J.P. Naik (ed) ibid., pp. 394=395,

L2, S. Nurullah and J«P. Naik (ed) ibid., pp. 394-395.
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Apart from zenapa instruction, the ordinary school
instruction was also made available to femaie students. .‘However,
the conscious efforts to streamline this eduction specially
.for girls, shows the operation of a p___g 1deology.

The ex1stent educational system in the early half of the
half of the 20th century reveals, a differential attitude to the
veducatlon»of girls and boys. The-curriculum of study for both
sexes refléots the dominant values of society. Girls were viewed
in their familial roles i.e., as mothers and wives. Education for
Ehém was seen in terms of the benefits to a family snd not to the
indiVidual. Thus, home science, needle work, fine arts and
hygiene came tp be regarded as exc}usively girl"s subjects.
Either, there was no provision to'teach the girls science and
mathématics or these subjects were kept optional. The teaching of
arts subjects, took'the‘first'place followed by the épparently
_moré-technical sqience and prbfessional subjects, at the higher
levels of educationh3.

The stronghold of parda on the lives of women was
acknowledged by the government and efforts were to be made to
structufe educational facilities accordingly. It was declared
that "in future, schools should be so organised as tc meet, on

the one hand, the needs of the majority who will sperd their lives

43,  PEL (1897-1902 to 1937-47).
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in the zen5n5 and whose education will cease at an early age,
and on the other hand, those of the small but important
minority who will take to professional service or play, a part
‘in the progressive section of Indian Society", Even for the
"girls of the seqond'type" it was considered that the standard
of attainment shoﬁld correspond with that of boys‘ schools as
far as it was possibleuh, thereby indicating that the standards
of educational attainment in the boys' and girls' séhools were
distinctly different.
| However, official declarations regarding women' s education
also helped to institutionalize pardd. The despatch of 1915
noted that "the oppressivé effect of examination upon girls
has been a matter of constant comflaint. The Govérnment of
Indié, endorsed the view of theﬁcommission, that in the case of
- pardanashin schools, fhere should be some form of examination
‘at the end of the course, but, that it should not Ee compulsory,
and that it should be differentiated from the corresponding
examination for boys and conducted in part through oral tests,
by competent visiting women examiners; and that-in nonfpgggé
schoois, it would, be the 'duty of the secondary and intermediate
Board to ensure that the standards of attainment represented by

the examination correspond to those of the examination for the

L4,  Despatch from the Secretarv of State for India No. 191
Sth NOV. 191 50

, 1S La T Uy S N Y /“’"‘
M5 <
.
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‘
boys, though, this would not imply the use of identical papers"a5.
The view that examinations were oppressive fqr'girls and that a
separate set of papers wefé nacessary for the éxaminations of
girls, underlined fhe notions of the girls or women as the
weaker sex, or as the sex which required the paternalistic
umbrella in the field of education, |

- In a similar view, can be seen the occasional shorter
hours of instruction for girlsé) Some schools, paid attentioh
to physical training. A speciél course of callisthenics was
'prescribed in blace of drill‘and gymnasticshe. .

There were lofty official proclamations in favour of
_female'education. But, the importgnce accorded to female
gducation, in practice or implemeﬁtation‘is evident by the
faciiities extended to it. Very often, buildings condemned as
unfit to house boys'! schools were considered good enough

. for a girYs schooland old teachers past their pedagogic utility
were transferred to girls" schoolsh7.

" In fact, the dearth .of competent teachers . for girls’
education wés a serious problem, While parda had prevented a
substéntial number of women from receiving education, it also
prevented competent young male teachers from providing their

services for girls' education.

Ls, Despatch from the Secretary of State for Indig ibid.,p. 7.
46,  Y.B. Mathur, op,cit., p. 57.
L7, PEL (1897-1902 to 1937-47)
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Co=education was a feature of the education system,
However, it was most popular only at the primary level, i. e.
only for the younger age groups, who dld not come under the
sweep of parda. Special scholqrships had to be offered to foster
and even create a deslre for the educatlon of girls. Hostel
facilities were also‘essential. The services of sympathetic and
well qualified inspectresses were-as nééessary as female teachers
and escorts to bring‘female students to school. Thﬁs, the |
."maintenance of avgirl's school was more éxpensive than that of
Eoys‘ schools - to the‘extent that rates of aid, even when 506
higher tﬁan.those those for boys failed to cover the additional

expenditure which was required.

Social reformers and women's education

The efforts of 5001a1 reformers and their rela*ive success
in the cause of women's" educaulon struck a promising inote and
- indeed remains praiseworthyg.vﬂowever, social reformers never
?éntured beyond the perimeters of the traditionélly sanctioned
ideals of women. The attembté and goals of social reformers to
educate women, hi‘ghli.ght the dégree to which the notions of the
traditional role of women was entrenched. The establishment of
girls! school. by fhe reformers.marked no radical departure from

the principle of sex-segregation. Parda was to be observed in-
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schools, 'if not more stfictly than that observed atiaome' .
To attract girls to schools, Aryé Samajists'even advocated a
minimum distance of five kog between the schools for boys and
‘the ‘schools for girls. .

‘Proponents of education stressed, that the vernacular
educatidn wbﬁld enabfe girls to fulfill their duties better in
"the household., Such an eduéatioq/obviously would have offered
‘no threat to the male order. English education for girls was
oﬁposed és‘they feared thaf this would draw gifls aWay from the
ideas and traditions of'the household, towardé the anglicised world.
The feafs that this anticipated drawing away of girls from the
household or Fhe extension of female education created is evident
from the statement of Lala:&undeifbay;@n Arya Sama] social
reformer. He stated, "the education given to our girls should
not unseacthém"ég' |

Similarly, Gandhi wrote, "™an is supreme in the outward
éctivities'of a married couple and thereof, it is in the fitness
~of things that he should have a greater knowledge thereof. On the

other hand; home life is entirely the sphere of women and

therefore in domestic affairs, in the upbringing and education of

48, G, Minault, (1982) Purdah's Progress : The Beginnln s of
. School Educatlon for Indian Muslim women inJ.Sharma (ed)
Individuals and Ideas in Modern Indid, Calcutta, KIM

Publishers, Calcutta, p. 91.

L9, Tribune, April 11, 1894, p. 5.
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children, women ought to have more knowledge. Unless courses
of instruction are based on a discriminator& appreciation of
Ithese basic priﬁciples, the fullest life of men and women
cannot be developedso. Gandf?’s call for women's participation
in the politiéalvstruggle brought forth a response, unprecedented
in the annals of Iﬂdién history. However, it was made within
~the framework of a womah‘s trad%tional role of a mother and wife
i.e. the framework which guidedlthe education and social
interaction of women,
' Evidently, pardas was a crucial variable in determining,
not only whether women would receive education at all, the level
of education they were to be permitted to and the venue of
schooling, but also the kind of eaucation they were -to receive in

terms of quality and content.
Relevant literature :

The theme of the dilectics of parda and women's education,
is thus érucially valid in the field of education in India.
However, the paucity of literature on this theme hinders a
clear understanding or a widef perspective of the problem in
India, Therefore, :Minault"s work on _gg_rlg_‘é and Muslim women's

education deserves special citation.

50. M.K. Gandhi : op,cit..
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Minault51y critically discusses some of the early efforts
to promote women''s education among Indian Muslims, the obstacles
they encountered and the justifications they offered. Mﬂeult,cﬂtknu7
discusses the subject in the context of general British (including
missionary) endeavours to introduce western education into India.
She also notés~the iéeas and activities which had a bearing on
Muslim women's education of.notgble men such as Khwaja Hali,.
Sir Sayyid, Iman Shafi, Shaikh'Abdullah, the Ali brothers and
prominent women such as Bégum Shah Nawaz, Begum Abdullah and
Begum Ali 'Ala bi'. |

.The author points out, that the role of women's education
was seen 'in its potentiality to st;engthen.lslam as a faith and as
a social order. Thus, she argues/that parda may have been
granted a new respectability and a new lease of life by being
institutionalized behind the high walls of girls' schools,
with detailed rules forvpgggé observation, Minault infers, that
if ﬂggggé acted as a drag upon the engine of progress, it also
provided opportunities - and the justification - for women's
service to other women", which explained their involvement in
professions such as education and medicine.

52

Carrolls! study of women, religion and development in the

third world, mentions the importa. ce of Muslim women's perception of

51,  G. Minault : ibid, 1982, pp.7t 77.

52, T.F. Carrolls : Women, religio and development in
the third world. New York., Pra. zer. 1983.
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the relationship between Islam, parda and education, She
points out that the belief exists, that_Islaﬁ stipulates parda .
This belief prevents breaking of the bonds of parda and helps
 Keep the women ignorant.
Mathur”> and.Mishra5h focus on the history of education
of women, in genefal and'cursbriﬂy mention parda and other
social evils as obstacles in the progress'of women' s education,
In.the cohtext of stpdyiﬁ% the ' woman' question, it is
imparative to note, that the existent literature in Indian history
does not even implicitly recognise gender differencés in society.
Women, are referred to only under specific headings of ' social
conditions!' of a historical period. Thus, for instance, the
policies of the colonialists regarding land reforms, as well as
the cbnsequénces.of the disruption of traditiqnal economy, and
the development of modern industries are seen in terms of
affecting the mass of the Indian population in terms of their
‘class and caste and even religion, but the population is.implicitly
regarded as a unisexual - 'He', 'Him' or 'His'. That, the changes
may have had strong and far-reaching but different repercussions
for men and women is not considered at all even in recent

publibétions. Examining. the Indian economy under British rule,

55. YoBo Mathur (3 OQ-Ci .

54, L. Mishra : Education of womeh in India 1921-1966.
Bombay, Madiillan (1966).
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55, notes that British rulers introduced their laws

R othermund
and courts in India, enabled the rise of a pseudo bourgeousie

and drove peasants into the hands of the money-lenders. He

also notes that, the educational system gave rise to a

substantial educated elite but failed.to mention that repurcussions
on women would be oifferent. Similar :ommissions can be pointed
out in D.N. Jha's Study56 of eariy Indian economc history, and

57 of the economic aspect of the 'imperial

Dewey and Hopkins' study
impact oN Africa and India, Dharma Kumar andIWegnad>Desai
edited voluminous work58 on the ecohomic history of India which
barely mentions women., The importance of this neglected éspect
is demonstrated by Rogers' study59 of diécrimination in developing
socleties. She highlights a delibgrate domestication of women.
Rogers, reasons that aocumulation of wealth was channeled through
meh-aé the heads of households, thch set in motion a deliberate
legal discriminafion between the two sexes.

Arguing against the academio marginalization of one sex

of the total population, as well as issues intricately connected

with it, Sharma states6o that *in so far as parda contributes to

55. D, Rothermund: Indian economy under British rule and other
essays, New Delhi, Manohar. 1983.

56. D.N. Jha ¢ Studies in the early Indigg economic history,

Delhi, Anupma Pub. 198C.

57 C.Dewey and A.G. Hopkins (ed). The imperial 1mgacf‘ Studies

' in the economic history of Afri Afrl ca and India London,
Athlone press 1978.

58. D. Kumar & M. Desai (ed): lambridee Economic Hisbory of India,
Bombay, Macmillan,1982. .

59. B. Rogers : The domestica ion of women. Digscrimination in £~
' developing societies. Lond 1, Tavistock, 1980, ’

60. U.Sharma: Women, work & p perty in North-West India. London,
Tavistock., 1980, :
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the ordering of the political and economic life of the village,
it needs to be discussed alongside SQCh insfitutions as caste
and factions, and not merely in the context of sex roles and
domestic organisation®., That this view is not readily acceptable
is -evident from the response of those not conducting research on
"women" in a talk’et the NMML61 in March'84, A historian's line
of argument was, that different policies of the British had
repurcussidns for the populatid& as a whole and hence there was
no reason to see the population divided in terms of six. The
fear voiced was,. that at this rate there would be demgnds for
a separafe chapter on women's oppression even in stddies of
peasants'struggles. Such notions are eharacteristic of the
general academicians until their research is specifically connected
"with the "woman" question. Papanek refers.to this as the
"purdah" of scholarship62. In the context of research efforts
concerning women in India she quotes Raj Krishna tnhat, it has not
yet become an area of general concern. The grooves of academics
have yef to admit the need for concern.

At another level probably, it can be reasoned that women
never did form the significant'portion of public actors so as to

be a subject of concern for historians, But, if history is to be

61, Nehru Memorial Museum and library, New Delhi.

62, H. Papanek : Fal ialization of the purdah o
§cholarsh19. Centre for Asian Development Studies.,
Boston University. January 1984,
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regarded as E.H, Carr states, a social process in which
"individuals (i.e. men and women) are eﬁgaged as social beings,
fhere is much to be reinspected and analysed in what has been
written,

In a similar vier Mill"’, points out that "....every
individual lives from one generation to the next, in some society,
that he lives out a biography and that he lives out within some
historical. sequence, By the fact of his living he contributes,
however,.minutely, to the shaping of this society and to the

'‘course of its history, even as he is made by society and by its
historical push or shove"6h. Mill reasons that sociological
imagination is crucial in any study of society. The implications
point to thé‘importance of every individual, male or female, in
any Society. ‘

| The whole complex of values as the? affect men and women
also required a clarification, Marx (1852) noted that, "men
make tﬁeir own>history, but they do not make it, just as they'
please, they do not make it under circumstances chosen by

65

themselveSeeeeseeeaes "™Mills (1959)66, rightly pgints out that

63.  E,H. Carr : What is History ? England, Pelican Books. 1961.

64, C.W, Mills : The Sociological imagination. Reprint 1980
. Penguln BOOkSo 19590 Pe 60

65, K.Marx, The Eighteenth Brumaire of Jowis Bonaparte Reprint
1969, New York. International Publication 1852. p. 15.

66, C.W, Mills, opecit., . 15
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in the post-modern climate of development in economics, politics
and violence, fhe chance for cdnscious human-agehcy in history
making, is uniquely available. However, in the context of cultural
orientation atleast as it affected men and women in the early
half of the twentieth“century, it is possible to agree that
men and women make»Eheir own history "...... under circumstances....
ldirectly found, given and transmit%ed from the past. The
traditioh of all the'déad generations weigh like a nightmaré
on the brain of the living"é%.
\ Banks,68 demonstrates, that the tradition of feminism which
dominated 1920-60 Britain, stemmed from an evangelical tradition
of moral reform which beliéved in ?he ideal of female superiority.
- Their superiority 'was based on their role as wives and mothers,
significantly,‘Britain largely pfovided the model for India.

In the context of India, Mukherjee and Allen's study69
of women in India and Nepal, provides a crucial and relevant
perspectivé; The extent of a formative influence which Hindu

ideology had on the evaluation of women, in Northern India is

analysed. The inherent contradiiions in the low ritual status of

67, K. Mark. op.cit., p. 15.

68, O. Banks : Faces of feminism, A study of feminism ag
a social movement. Oxford Martin Robertson. 1981.

69. M. Allen & S.N. Mukherjee (ed): Women in India and Nepal.
Australian University Monograph on South Asia No, 8
ANU, 1982,
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womél’} and their revered status as mothers is voted. Studies of
women within the framework of Conjugél relations and of
intellegentsia examined in this volume highlight the importance

of the familial role of women to the exclusion of any other,

:Even the: female iﬁtelligentisia developed to act as intermediaries
between the secluded women énd the wofld outside, in a historic‘al
context of the freedom struggle,

70 of feminism in a

Slgnlflcantly, Chaki Sarkans study
jtraditlonal society too, reve3131deologlcal moorings of male
superiority. Even though the Metei ideology does not undermine
the fémale rdle and the woman's potential autonomy socially and
economically and her high ritual status is distincfly evident,
they recognise the socio-structural superiority of men.,

An inmprovement of economic égnditions or financial
_ independence did not solve the problem of the woman's secondariness,
ideologically, in any matter which would have a bearing in the world
.putside. This is effectively demonstrated by the study of

71 and R,Reiter72. The influence of traditional Hindu

Kapur
ideology on the lives of the women and the contradictory

_ interprétafions of their positions as godessess and wives is
Vbrought'home by Jacobson & Wadley75 In the context of analysing

the hold of religious ideology in soc ety, Carroll's

B

70. M.C. Sarkar: Feminigm in a tradltlonal society: Women of
the ..Manipur Valley, New Delhi., Shakti Books. 1984,

T1e P.Kapur: Changing status of the working women in India,
Delhi, Vikas 1974. -

72, R. Reiter (ed): Toward an anthropology of ﬂomgn,_NeW’York
v Monthly'Rev1ew Press 1975,

73. D.Jacobson & S, Wac eyt Women in I 1ia, Two perspectives.
New Delhi, M anohe 1977,
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of women, religion and development in the third world

Study7h

is signifi;ant.' Carroll argues for a recognition of the impact

of religion on the woman's traditional position. She-examines
Hinduism, Buddhism, Christianity and Islam to show that it is the
typically ritualistic institutions of various religions which
vactually prevail in society. These include customs, ipstitutions,
priestly iﬁterpretéfion and community biases. The ossificétion of
.these, according to her, haé had”g particularly deterimental
effect oh’Women all over‘the world. The author also believes that

’ \ .
considerations of power whether religious or political, economic,

75

|

or'social guided the religious ossification., Mernissi's étudy
of sexual dynamics in a modern Muslim society - Morocco -
reinforces this point. Kumar's work76 on the Oudh peasants on
the oﬁher hand also shows how re}igious texts could be used to
mobilize people against imperialism and fight social evils like.
early marriage and polygamy. |

77

Coomarswamy' ', on the other hand does not accept the
interpretation of women's secondariness. He in fact, sees in
the Hindu culture itself, the freedom granted to the woman to

realise herself as distinct from merely experessing herself,

Th, T.F. Carroll. op.cit. (refer to foot note number 55
C earlier in the Chapter).

75 F. Mernissi : Beyond the veil, Male-Female Dynamics in a
modern Muslim society. Schenkman Pub, 1975,

76. K. Kumar: Peasants in revolt. Tenants, Landlords,
congress and the raj in Oudh 1886-1922. New Delhi. Manohar
1984,

77 A K. Coomarswamy: The dan: 2 of Shiva, OnéLndian‘art and  __
culture Revised 1982, New Jelhi. Sagar Publication,
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He reiterated,.that the essence of feminity lay in wifehood and

78, in the same tone argues that the woman's,

Vmotherhood. Lannoy
®sense of identity with the family, of her role as a wife and
mothef give her dignity and pride®. This, even prompts
Bhattacharyzgto stateﬁthat in India, women have been treated
as goddesses in the shrine of the family. They have always been
loved and honoured. . e |
Nandy's study®® highlights the influence of the notions of
the woman's role on the distinctive styié of social intervention,
fhus, he interpréts male dominance in 19th century Bengal as
the need of a new male self gefinition which defensively sébotaged,
the traditional‘symbolic core of maﬁernaivauthority.
Rosaldo and Lamphere®. quegtion whether female subordination
. is‘nafural and whether it is determined by the biological
constitution of the human species. It is pointed out that; for
humans, biology becomes important largely as it is interpreted
by the norms and expectations of human éulture and society.
Biologists for instance would say that on an average, men are
stronger than women; but theylcannot tell us why maie strength

[N

78. . R,Lannoy: The speaking tree, A Study of Indian Culfure &

Soclety, Bombay, Oxford University Press. 1971.

79, P. Bhattaéharya s ldeals of Indian Womanhook.
Goldquin & Co., 1921,

80. A, Nandy:At the edge of psychology: Essays in politics
, and culture. Delhi, Oxford University Press 1980,

81, M.Z, Rosaldo & L, Lamphere. Women, cuitufe and society.
Stanford, Stanford University Press, 1974. ,
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and male activities in general, seem to bevvalued by people
in all cultures. ’Sayefssz, demonstrates how biology has been
pressed into the service of conservative and anti-feminist
positions to give these positions a scientific credibility which
is actually spuriqus.

Why - malé\ét;engthrand male activities are highly

valued in all cultures remains unanswered, Murphya3

, makes a

- significant'point in the context of this imbalanée. Since, social
distance is imperative in ambiguous situations, so is non-
‘knowledgé of one another. Culturally sanctioned, the traditional
social ideal of sex, enables this distancing. It was this .
social distancing which was reinquced by the complex of ggggé.
Makholoufs' case study8h; of womeﬁ,in Yemen and fhe study of Arab

womén by Mince585

, demonstrate that parda was not merely a
physical veil but a whole ideology to circumscribe women,
The lamentable pllght of the women as a consequence of

thls 3001a1 circumscribing in India, is captured by Ramabai

82. J.Sayers ¢ Biological politics, Feminigt & anti femipigt
perspectives. London Tavistock. 1982. : :

83,  Robert Murphy : Social distance of the veil. 196k,
- American Anthropoligist 66(%): 1263=Th, N

8L, 'C Makholouf ¢ Women and modgrnlzat;on in North Yem g
,London. Croom Helm. 1979.

85. Juliet Minces : The house of obedience : Women in Arab
- Society. London, Zed Press. 1980,
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Saraswati's studyS? of the high caste Hindu women., Ramabai
noted the havoc that the tyrannical systeh of secluéion caused
to women. Thé marrigd woman was considered a property of her
husband and his family. A widow' s plight was unendurable

to theextent‘that it drove many women to perfbrm ati. Ramabai
felt that only education could give the needful strength to
women to'improve their condition.”

87 outlined the scientific basis of women's

89

Chiplunkar
education, Hali“and Gandhi®? advocated education for women
though they also felt that the education given to women should
be framed on proper lines in accordance with the purpose that

nature had set aside for her.

The gtudy :

The problem

This study intends to break fresh ground by exploring

a new area namely the impact of parda on the education of Hindu

86, Ramahal Saragwatl @ ite, 1. (Refer to foot note number
15 earlier in the chapter$. e

. 87. G.M. Chiplunkar. The scientific basis of womei's eguggulqg
Poona. Pub. by Prof. S.B. Hudlikar, Deccan Gymkqana Colony
1930,

83, Hali in Isral and ¥Wagle (ea) Islamlc society and culture
- Essays in Honour of Prof. Aziz Ahmad. Delhi, Manohar

1983, P. 41

89, MLK. Gandhi, op.cit. (Refer to foot note number 41 earlier
in the chapter).
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and MuSlim'meen in U.P. The survey of 1iterature reveals,

that parda was and continues to be practised by both communities,
~although its manifestatioﬁs varied. This practice per se & itss

variations, we hypothesize,vaffect the access 6f eduéation to

girls and women. For instance, whether girls receive education

or not, Whether fhéyﬂare sent to school or are educated at home

in the zenanas are determined to.a great extent by the: practice

of parda.

Obijectives:

The study has a comparative focus. The specific question

v

are: .
1 = Whether pardé as practised by Muslims and Hindus
was unambiguously, Islamigo?
) ' n .
.2 Whether Muslim and Hidu, women were equally affected by
the practice of parda in the field of education ?
3. Amongst the women of the two communities of Hindus and
Muslims,
(a) ~ Was theré any difference in their literacy rates ?
(1b) Was there any difference in the  levels of education

( primary, middle, secondary) at the school level ?

90, It would be useful to substantiate this point with
. further field work and primary historical sources.
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f
(c) Was there any difference in the achievement of

“higher education ?

(a) Was the need for facilities of buildings, escorts,
scholarships, female teachers of single sex schools for

female education, mititgated by the practice of pardé ?

The thesis éftempts to analyse whether the differential
_achievement-had anything to do wifh the practice of parda .
, Wﬁéther'education affected_women&s_ggggé,? And in what ways
did parda affect the lives of women who did receive education ?
However, it is imperative to mention that no definite data

having a direct bearing on this aspect are available.

A\

Source ¢

" ‘Official records, mainly the Director of Public Instruction
reports and censuses; sociological and historical literature,
related case studies as well as information from the generation of

grand parents.

‘Scheme of chapters

This study is divided into five chapters. The second
(and following) chapter explores one level of social reality.
The refefence,is to the gender differences in U.P.. focusing |
specifically.on the women of the two dominant communities of

Hindus and Muslims and the socio=-cultural factors guiding their
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lives. The whole complex of pgggé is conspicubus as a symbol
- of and a tool to reinforce the role expectation from a female

in U.P., - Hindus and Muslims, both. The extent of the ﬁercolation.
of parda 1is ascertained from an analysis of the property rights
of Hindu and Muslim womeﬁ, the migration trend of women and the
occupational'distfibution of the province.

| The third chapfer outlines- the socio=political profile

of U.P. &= in the first half of the 20th century. An attempt

is made to outline the realities of dominance and dependence
‘gt the.soéio-political level. Reference is made to.caste
mobility and solidarity, emulation of dominant class, the

rising communal consciousness and the efforts at revivalism.

Alsb referred to, are the dominan% components of society i.e.,

the higher caste groups which often and not alwaYs formed the
‘higher classés. The political strategies in.U.P. are also noted.
.This includes the impoftance of local politics, the conservative
politics mitigated by the ritual dominance of Brahmanical
orthodoxy and the increasing importance of education as a buttress
for political ends.

The fourth.chapter includes the analyses of the different

levels of education, ¢o—edu§ation

P
education, management and finance and grants-in-aid. Finally

curricula, professional

the intra-regional and communal differences are studied in the
education of women in U.P.

The fifth chapter presents the conclusions



CHAPTER - IT.

THE IMPLICATIONS OF SECLUSION AND VEILING

A dimension of social reality in U.P. of the early half

. of the twentieth centuryg is reflected in the cbnstituents of

- the classes in sdéiefy i}e., the men and the women and in
 their social dichotomy, in the gosition of women vis-a=-vis the
men; in their relations and interaction, These reflecf
domihance‘and dependence. This chapter‘examines this obvious,

but academically neglected dimension of social reality. -

Segregation and seclusion @

The universality of the phenomenon of sex-segregation
needs no elaboration. In different societies however, segregation
of the‘sexes has ranged .from an aqtual to a stbolic separation

fof males and females in all spheres of life and at all levels.

In.North.India, sex-segregation is maintained through
_fhe practice of female seclusion and veiling. Much ethnographical
litefature refers to the practice of secleéggé-and veiling
females, among the Hindu and Muslim communities in north India.
In‘fact, the practice of seclusion and the observance of'veiling,
form an integral part of the day to day life experiences of

Muslim and Hindu women,
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Parda : A semantic reference :

Conventionally, the practice of seclusion and veiling

of women in South Asia has been referred to as parda by scholars

and laymen alike. The indigenous parda literally means a

'curtairi‘e Though a study of the semantics of the term in

actual ﬁsage in any Ihdian langq?ge has not been undertaken, it
is certain that the word is wiéély used throughou{ the sub-

, continentyto refef to modes of secluding a woman from the sight
of others, whether by delimiting the boundaries of her world
i.e. by confining her within an enclosed space with the help
of some physical shield, curtain, wall, or screen or by

'manipulatiné her clothing. Reference to a woman being 'in:pgngé".
implies her habitual seclusion or lifiﬁg her veil, Women, who
were habitually secluded or customarily veiled are also referred

to as pardanashin or pardevali.!

A 1afge number of localized terms in the various lanaguages
in North India.have a more or less similar range of meaning,.
The term ghungat or ghunghlt, in U.P. refers specifically to thé
Hindu women's covering of the face in the presence of males and
females of certain categories of relationship., The end of the

sarI or the head shawl which is used to cover one's head is

referred to as palla and is used as a ghunghat. To ny knowledge, ;

in U.P., palla rakhna implies the covering of the wcmen's head,

-~

Te H, Papanak & G.Minauit (ed): opecit. p. 58.
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whereas ghunghat is its more stringent form and necessarily
refers to the veiling of the face. Apart from the urbanized

and apparently modernized categories of women,generally, adult
women and girls in U.P. cover their head with their palla or
dupatta. It is the daughters-ln -law spec:Lflcally, who, regardl@ss
'01" their ages, observe ghunghat or who have to hide Thelr face.

- In fact, the reference made is normally as either g_gnghat mein
i.e., within/in a ghinghat, ghinghat-kadhna or ghinghat nikalna

i.e., to make a ghunghat or to take out a ghinghat. The term

3

'‘ghunghat is used in Madhya Pradesh2 and Himachal Pradesh” too.

In Mahérastr’a and Gujrat, the word gosha (literally corner) is
used to refer to women's seclusion, acco'rding to Vatuk.LF The
terms nagab and buraa ‘also refer to veiling and seclusion of
“}omeh- in U.P. Different from the ghunghat or palla, the burga is
a garment specifically stitched for concealing women, and

unlike the former the use of burga is restricted to Muslim
women., The old style burga enabled the most effective concealment
of women, since it was a circular piece of materialwith an
intricately, embroidered skull cap right in the centre. The

_ rest of the cloth dropped to touch the ground around the woman,

thus giving a ghostly impression to the observer. Occasionally,

2. D.A. Jacobson, "Hidden faces H;mdu & Muslim pardah in
a Central Indlan Village" (Unpublished M. Phil thesis,
Columbia University, 1970).

3. H.Papanek and G. Minault (ed): op.cit.,p. 58.

L. H. Papanek and G. Minault (ed) : ibid., p. 58.
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. the area around the eyes had two small holes covered with a
gauze like material., The new style burga is a two piece garment.
It consists of a long cost with long sleeves, tailored loosely
or occasionally, slightly fitting alongwith a separate waist

~ length caﬁe to be tied over the head with a chiffon veil which
folds from over tHE‘face. The spe01f1c type of burga worn,
51gnalled class, wealth, sophlst{batlnn and region of or1gin5.
Women also used a chadar to conceal themselves outs1de their
‘homes,

x Whereas a palld or dupatta could be donned at all times
inside of outside the heuse by females, regardless of'age,
likewise the' ghunghat bj specific/beeegories of womeng the use of

burga was restricted to . Muslim women outside the home in rural
or ﬁrban areas. |

The symbolism of clothing is perhaps the most striking

“device to ensure and maintain the social segregation of the
sexes, as well as the seclusion of women. The specific use of

'garments - the shifting and redraping of the pall3 or du tta,
the lifting up of the burga, the concealment of body and face
do not necessarily imply any change in the degree of seclusion,

The extent of body covered by the woman indicates the jegree of

respect paid by her to the others. Thus, the heroine of

5e H, Papanek and G Minault, ed: ibid., p. 12
Cora Vreede~De Stuers Parda : A studv of Muslim
women's 1life in Northern Iindia, 1968, pp. 60, 61, 6k,




4k

Rama Mehta's Novel6, Geeta, "wanted to pull back the sarl from

her face and breathe the fresh, clean air,vbﬁt she knew she : °
could not in the presence of her cousin-in-law. Instead she
ieaned against the wall, her gégi fluttering over her face"7.
In some social situations, such as a religious ceremony

or a death, women‘cober their heads, while not necessarily in
other situations. Here, it is essential to note that even men
cover their heads for certain religious ceremonial occasions or
on account of a death, However, the difference in thé observance
'of such gestures by the two sexes lies in the fact that the
woman conceals her whole self by her clothing, unlike the man,
In fact, measures of preventing any possibilities of exposure
were stringent on the women. Sojmuch so that even though fully
draped with an additional chadar, the full sleeved blouse

worn by the sari-clad women_had_léad péllets sown in at the
- lower edge of the blouse to guard against any possibilities of
exposure of the woman's body8; The parda observed through the
manipulation of clothing however, afforded a 'mobile' seclusion,

The wearer of the burga or ghinghat, for instance, could move from

one place to another and hence had the ‘'advantage' (ironipaily)

of what Papanék refers to as "portable seclusion"g.

6. Rama Mehta ¢ Inside the Haveli (New Delhi,Arnold Heineman,
1977) |

70 ’ Rama Mehta,l_p_i_(_i. 9 ppo 93“9[40

8, - Information from my maternal grandmother, who is ~

henceforth referred to as nani.

Q. H. Papanek ar” G, Minault: -o.cit., p. 10.
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Apart from the manipulation of clothing which ensured
a partial and even a total concealménf of the female face and
-body,  the observance of parda also implies-the/segregation of
--living space. Soclal space was in fact graded aécording to how
public it was, states Sharma1oo Social space was subject to a
moral evaluation in terms of the degree of danger of moléstation
it held for women. The areas defined as public were acknowledged
as male preserves. These inciuded the_pgzég, fhe main road,
the grain depots and wholesale marketgl the public buildings
. which constituted the offices, schools and library. The bus stand
at the Jjunction of the road, also tended to be avoided. By-lanes
and back alleys were felt less dangerously public;‘ Ih this
context, Sharma also notes that hone's own land ;S really an
extéﬂsion of one's own home and women can move about their own
fields and estates with confidence that will not be censured....
_one had a right of being seen there as one had in one's own
'Couftyabd. One was publicly 'visible' in the sense that one was
'visible' to someone peeping through a grille in & ; ;. .
the private courtyard"11. Mnother catcgory of social space to

be avoided was the jungle or any uncultivated ground in the

rural tracks. Chaperonage was essential for women in these -tracks.

I

e

10, Alfred de Zouza, ed, Women in contemporary India and
South Asia. Delhi, Manohar. 1980, . p. 220.

11, U. Sharma in A De' Souza,op.cit., pp. 220, 223.
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The actual mobility of the woman was restricfed and
curtailed by a s?atial segregation'in a nuﬁber of ways., Sections
of the house were set aside; and in some cases it was made possible
 by.architecture;'for thé ekcldsive use of women and men respectively.
Each section could be évseparate self-contained unit., " Eglar
refers to separaté‘mén‘s houses in‘one part of the lbcality or
-in the family compound of a 1ead;ng villagevih.Punjab and

12, Also in the cases of a rigid parda observance,

Baluchistan
men' s entry to thelwomen's section of the house, was restricted
‘only to the immediate members of the household and that too not
in the day time unless there was an urgent purpose. "The men
including her husband seemed to disappear as soon as it was day
light. The whole day they were aWéy in their offices or busy in
theif'section of the house. The men came into the interior
courtyards only at meal times;iﬁq? The men'ssection was out of
bounds for the women, to the extent that'a little shiver went
through her body as Geéta thought of the day when she had
trespassed into the man' s appartments. She already knew all

the nooks and corners of the zenana, but she had never been into

14

the other side of havell '~. Spatial segregation could also
imply separate entrances to the women's part of the house (i.e.
the zenana). Even the architectural facade of the house visible

to the public eye and facing public pathways, was in many instances

—— @ m e ——— | T T AT 7 e 1 e A Y e @V SO

e O U T

13. Ramalﬂehta,og,cit., p. 16,
14, Rama Mehta, ibid., p. 16.
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characterised by a series of walls with tiny windows set high.
Thus, Jeffrey notes that; “tﬂe plastered of bare brick walls
pfesent a blank facade to the outside, for they are windowless,
except for small lights set}high into the wall, which are only
opened when there is need of cooling through draught“15. In(
the more elaboré{é~énd stately constrﬁction, carved screens
to cover balconies and latticed windows dramatically signalled
the secluéion of women16. |

In the case of male visitors, curtains or screens may be
used to shield women from their sight, thopéh conversation was
possible. In U.P.., male visitors would be guided orly to the
men' s section which was the baithgk outside the boundéries of
the house, while the:” femaie yisitor entered the house. An
implicit code required, that until called for even the small
daughters of the household would not venture out to the A
/“baithék; e

Public spaces éould often Be enclosed to enable privacy to
the women., Thus, vehicles were equipped with curtains or screens
to conceal the travelling women. Horse carriages, ekkas and
rickshaws, a popular mode of transport in the townships and cities
of U.P. in the early twentieth century, were required to be

literally wrappéd around with sheets of cotton cloth or even

silk by thbse who could afford it to prevent any mishap of

15, Patricia Jeffrey: Frogs in a well : Indian women in
purdah. New Delhi., Vikas, 1979, p. e

16, H, Papanek and G. Minault, ed: op.cit., P. 9.
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- visibility. Thus, there were also instances of long sheets

being held parallel to make a temporary passege from the inner -
porch to the standing vehlcle t6 enable the chadgr wrapped women
to scuttle across to the vehlcle in total hiding. 17 In the

case of women going for car rides, two curtains were drawn
across the shut windows.

Consequently, though a woman lived in a place almost the
entire‘df_her married life, if/left within metres of her house
she would be lost. In the case of young unmarried girls, though -
such stringegcy may not have been observed,'the reasons for
leaving the boundaries of the home were virtually nil.in the
case of those who could afford to keep tﬁeir womenfolk at home,

Separate compartments weré.set aside in trains and
buses which were not necessarily visually separated. The

stringency of concealing the woman and segregated trainetravelling

- 1s illustrated by one instance of a mistaken exchange of brides

in Eastern U.P. in the late 1920's. Two marriage partles -
Hinduvand a Muslim returning alongwith the brides had never
actually seen the latter. Securely wrapped up and concealed
in the chadar with the ghﬁnghat effectively bringing visibility
to a zero, the Hindu bride stepped off the train alongwith her

4
female servant, when asked to disembark. Illiteracy and the

-rigid pard§ prevented the women from checking the name of the

17. My nani's experience.
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station from the sign board or making inquiries. Thre women's
fears were however confirmed when they realised that the male
members of bridegroom's party were pajama clad and not dhoti
clad as the Hindu baratis would be. Of course, the station
master‘was.duly informed and the brides were ultimately ,gcorted
to their reépepfive_in—laws.18 | | |
Where separate space could not be providedlas'on pgblic
occasions, like fairs, theatres, religious gatherings, film
shows and even at schools, at sports stadiums and at swimming
pools,<different timings for attendance by men and women could be
given.

19

Papanek's field work in Pakistan - also serves as
evidence of the institutionaliZafion of Qgggé by the government.
Thus, on Pakistan Airlines women passengers may specify that

no man is to be seatea besides them and banks too have branch
offices reserved for the use of women with female employees

to éncdurage female customers in the urban areas., Similarly, at
place of work,women employees may specify their unwillingness

to share office space with men and are usually assigned to

women'! s suites.

18. This incident was narrated to me by my to be Mother-in-law:
The Hindu bride in gquestion was her distant relative.

19, H. Papanek and G, Minault, op.cit., p. 10,
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station from the sign board or making inqpiries. The women's
fears were however confirmed when they realised thet the male
members of bridegroom' s party were pajama clad and not Qggzi
cladiasgfhe}Hindu baratis would be. Of course, ‘the station

I .
master was duly informed and the brides were ultimately ,gcorted

to their reepepfive~in-laws.18

Where separate space could not be provided as on pgblic
occasions, like fairs, theatres, religious gatherinss, film
shows and even at'sChoolé, at sports Stadiums and ai swimming
pools, dﬁfferent timings fof attendance by men and Women could be
given.

/‘
9,also serves as

_Papapek's field work in Pakistan
evidence of the institutionalizafion of.ggggé by the government.
Thus, on Pakistan Airlines women paesengers may specify that
- no man 1is to be seated besides them and banks too have branch
offices reserved for the use of wemen with female employees
‘to’encdufagegiemale customers in the urban areas, Similarly, at
* place of work,women employees may specify their unwillingness

to share office space with men and are usually assigned to

women' s suites.

—r—— -

18." - This incident was narrated to me by my to be Motherein-lam
The Hindu bride in questicn was her distant relativee

19,7 H. Papanek and G. Minault, op.cit., p.- 10.
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Parda, especially the veil, as noted earlier was more
stringent on the daughter-in-law of the household i.e., it was
required to be observed from the kinémen and kinswomen of the
husband. Parda at one level therefore symbolized the woman's
role. The essential point here is that parda does not remain a
role symbol.0h1§; Parda as a manipulation of clothing and visual
 separation butressed by a spétial'allocétion to the male and

female,  forms only one aspect of the concept of'pgggég

Behaviourial Parda : ‘ ‘ -

The other aspect of parda lies in the neceé;ity to conform
to a code of conduct and behaviéur expected of 'a f:male who is
required to observe a physical parda. Thus parda ih this crucial
sense encompasses in varying degrees all females, regardless of
their roles,in northern India. The behaviourial norms serve to
ideologically ciroumscribebfhe female. The physical manifestations
of parda in terms of visual and spatial separztion and the
ideological circumscribing in terms of guiding and determining
'béhaviour ere so inextricably linked, that, which follows the other
is impossible to point out. Nevertheless, the ideolbgical circum=
vention is crucial enough, in that, it cnables the persistence
of this ethical ideal of female conduct despite an absence of a

physical provision of parda. Hence, w.men could be "concealed

socially through their department and through a reserve in their
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reiationship with meﬁ".20 .Socially, women were required fo
remain as inconspicuous as was plausible - especially sq;the
younger women, |

The social distancing, whether from male or frgm females

was in effect accomplished by norms of pazar ka parda i.e.,

avoidance of direct ‘eye contact, @vaz ka parda i.e., avoidance of

loud conversation and laughter;—avoidance of any physical
contact and avoidance of sitting at the same level. The women

were also to aVOidigatherings of men. 'Shyness as a characteristic
of the woﬁéﬁ%ﬁ personality is thus implicit. The shyness;of a
woman was lauded as the appropriate characteristic of an ideal
woman.' Shyness for gharam, implying modesty and bashfulness has
been constantly referred to as fhe most precious of Jjewels that
adorn a woman. Vatuk notes that, women of U.P., explain and
rationalize their observance of parda, and their refrainment

from a free and open behaviour on account of feeling shy and
embarassed21. Conversely, a woman who chattered and laughed

too loudly would be criticized as be-sharam or,_,shaméless.22

In ﬁact, the phrase be-sharam was even a term of abuse.

20, P, Jeffrey : opscit., p. 102.
21, S. Vatuk in H. Papanek and G. Minault, ed. op.cit., P. 7k,
{

22. ' P- JaffI‘ey H OQ.Ci't., po 990 i
y
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Delineating the behavioural norms for.the woman, a
Hindi book on women's religion and duties written in & question

answer form states. ~
“aEw G oa ad T bawr gk g o Yy
T % TAT &) o Fewrws oy GRART 9T S W
S, Regdfr WURA I ST & /& Hy HH |
- sy e sk S B D, ey mad
B UL BI- S DTS W, 3FN AR 9T 3 T
oA AR Y aw Sk & A% e Yy
— e TETE, TE ST W}EI-)GHH T
MY SR I H T N AR Iy H 8-
ol T uT R et X ‘
~ 5, ST, F T, Mg SR - R
R N er A o |7

- . e & A e et ——

23, Stree-Dharm Prashnotri. Gorakhpur, Ghanshyamdas, alan,
Geeta Press, 1926, p. 43, (author's name not printed on
the book). - a

Translation of Goendka's quotes.

Don't speak so loudly that your words may be heard even
outside the house, don't peep outside the window or balcony.
- Leave useless walking - talking, leave visiting homes
for it decreazases your importance. %essens the hospitability
which is meted out and leads to many other problems.

- Do not sit alone near a man. Not even near a young father,
brother or son. For when alone the minds of great sages also
get unstable.

- Never go to visit a fair, tableau, procession, crowds,
- theatre and cinema etc,
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Further, the women were also enjoined that:

“99*5\% S wESY W AW A sTEr S O %

T o N By oo S@-- - G et .

-—

%"%\%\3\? Oy ':(\R, ST | oYy ﬁ{mﬁ}r

& R sy TR TET T ST N ST A - -
—- oThawrn TSt § BT ST Tr FEa o
B o ¥ wmes Red B st q;a~lq~§
S TR | e Wowfr R Wy A
Y TmAT TR sk Oy = TROET; 3 0% R

A Ore=y g%hé}'ﬁ;ﬁﬁ' %%'l’? ,

2k,

Stree Bharm prashnotriiknn%pngGhanshyamdas‘Talan, Geeta Press,
ibid., P. 27 i

Translation CL e

There is no harm in going for piligrimages and to temples
with the permission of the husband and along with the

husband ... But nowadays often... even in piligrimages,

other than theives,\»unPeAs , characterless and greedy, great
and learned people are rarely seen.....at most of the places
various types of sinful activities are heard. Therefore,
women should not go alone anywhere. In fact there is no
deity greater than her own husband for a woman and the
husbands feet is the most sublime of piligrimages for a
woman.




Thus, the woman was not only expected to refrain from

talking loudly but was also expected to ensure that she was
mnot spotted standing at the door way or even peeﬁing outside
the window. .Male company was to be aveoided to the extent that
the woman were to avoid sitting with a young father, brother or
even a son Faifs,'broqessions‘even tableau processions and
exhibitions, theatre and‘films=were to be avoided. Pilgrimages too
were deemeﬁ avoidable. As Shafma notes, that though most village
women had to go to the bazar from time‘%o‘time, they were unwilling
"to be seen hanging around or talking there,. since they f&lt
self~-consciously aware that they were in male dominated territory.

| Thus, -even the most dominating, authoritative and senior maid
of the havell was required to be escorted till tﬁe place of
Arjun; the fortune teller by Khyali the céok.25 Similarly,
Maudadi stated. that Islam had not approved that a woman should
move out of her home without a genuine need and when she did
move out, she should be accompanied by a male relative.2

De Stuers referred to this level of parda as the absent

parda i.e. though the actual véil was absent the parda nevertheless
eiisted in spirit. De Stuers distinguished between three other

categories of parda - strict parda i.e. parda observed in any

25, . R, Mehta, op.cit., p. 85.
26. Maudadi in P. Jeffrey, op.cit., p. 20.
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circumstances, partial parda i.e., the burga or the veil was
used more-or-less regularly and also a smail circle of friends
.was received at home), intermittent parda, i.é. when the actual veil
or Qgggé was abandoned at certain situations, though mentally

it:@ad not been discarded,

Men' s responsibility in avoidance.:

T+t is important to note that the—responsibility of
maintaining the social distance between the sexes lay with women
as well as men. Contrary to the notions of”the woman' s sole

"responsibility in conforming to and adhering to the norms
requiring her to avoid male congreéations or male company, thé
onus of avoidance falls on the men from whom the woman ‘is—supposed

to seclude herself, according to Vatuk.27. Maudadi states,

that men should not enter other péople‘s homes without

permission and even the men of the household should r:frain from
rushing inside, lest the women are inadequately covered.28

Similafly, the social set up into which Geeta, wés mafried was
found oppressive by her husband also. He, "too had found the

segregated way of life in the haveli oppressive..,,Though men could

come to the women's appartment when they wished, it was not

27 » S. Vatuk in H. Papanek and G, Min:-ult, ed. ibid., DP. 71e

28, P, Jeffrey, ibid., p. 20.
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considered dignified to do so during'the day, except when
women had to be consulted on some fémily matters. Like
everyone else in the haveli, there was a form that men maintainéd,
'too"ggo
Men's arrival‘in the women's part of the hous; was

either announced’by_preceding.persons or the men theaselves
céughed or cleared their throatsﬂloﬁdly or even dragged their
footweap to warn the inmates of their arrivalBO. This was done
in order to give those women inside +H& house, time to settle
themselvés or hide from the men as certain cafegories of. women
were supposed to. |

Sharar notes ‘that "if women were secluded in the mahal,
men were excluded ffom ite... A péorer mgn would have to take
a bamboo stool out\into the street....The aLterhativé was to go
off to a mosque, shop, government office or a brothel, to engage
in prayer work,'entertainment or:the rich art of conversation,
according to the decorum of the time and placetsqv

Jeffrey as a field worker noted, that men who received
‘her (Jeffrey) warmly in the privacy of their home or who chatted
with her in the shrine just as they did with the other women
pilgrims "doggedly" ignored her in the street, "lest their

. |4
greeting reflected badly on my modesty and their respectability.'32

290 R. MEbta, ibido, po 18.

30, I have noted this practice in homes in urban & rural
areas of U.P,

31, Sharar in David Lelyueld; Aligarh's first generation,
Muslim solidarity in British India (Delhi, Oxford Univ.
Press, 1978) 1 *. 37-38. .

32 P affrey “it., Pe. 5.
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ThUS; Jeffrey was treated and expected to behave as if she was
as invisible as a burga clad lady. Coomarswamy refers to a
~.similar phenomenon when he calls attention to the existence of
."other kinds of seclusion than those afforded by palaée walls".BBv
He cites the example~of iakéhman in the epic Ramayan, vho had
never raised his éYés above the feet of his brother!' s wife's

feet so that hé did not even know her appearance, even after
having spent years in exile with his brother Réma and brother's

-

wife Sita. Coomarswamy firmly believed that/"these unseen walls
are a'seclusion equally absolute with any Egzgg}state".Bu’

As much as the degree of actual 6bseryance of parda -
that is the physical segregation, seclusion and the veiling of
the women, the underlying value system, which enforced the
social distance between the two sexes detefmined the parda
society. On account of the variations in degree of observance of
Qgggéland differenf types of segrégation - spatial segregation or
that accomplished by clothing and of adherence to a particular
code of conduct, it is difficult to find any consistent definition
of Qgggé obsefvance in the literature on women in South Asia.

Hence, it is also impossible to make any categorical statements

about the extent and distribution of pard5.

: _33. A.K, Coomarswamy,.op.cite, Do 115.
3L, A K. CoomarSWamy, ihid., P. 116.
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The crucial point here is, that it is not possible for
any society to seclude all women from all men under all
circumstances or consistently prevent_social interaction between
the two sexes. All rules of segregation and seclusion were
therefore applied selectively in accordance with the woman's
age, hér marital éﬁatus, her position in the life cycle and
geneological seniority. Thus Tiny's granny could afford to be
gradually lax in observing parda or wearing her Egggg, because
many men of her own generation were no Ibnger aliﬁe.35 Considerations
Bf social rank or status were also deemed important to tha
selective aﬁplication of the devices of segregation, seclusion and
veiling., Thus, the first lady of the haveli, a great grand mother
~herself, in Rama Maghta's novel, "to the very last;.. was aware
of feminine decorum. As long as she was éonscious,_shé
ingisted the maids cover her face before the doctor",36 On the
other hand, significantly, Sharma’points out to instances of
women in a rural tract belonging to Scheduled €astes with a
loné tradition of female labour and with little prestige to
lose by working in other beople's fields, also leading a life of
' honourable domesticity’or doing very little agricultural work,
thoﬁgh,their poverty coufd hardly afford it. Possibly the
lack of cash and economic resources prompted a compensation in

having a wife who led a life of domesticity.37

- —————— e w4 f 4 eere

35, C. Vreede De Stuers : op.cit., p. 60,
36. R. Mehta, ODecit., p. 47.

37, U. Sharma, op.cit., pp. 125-126,
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The role of the individual was the crucial determinant of
the expected differéntial behaviour of the sexes., The importance.
of role as a context of seclusion and veiling practices 1is
clarified by the veiling practices of Tuareg men of Africa. Murphy
noted@ that the dualiﬁy of thégsocial relationships of the Tuareg
men was more instfuhéntal tban that of the women and it was the men
who observed a rigid and formalizéd veiling . Kinship relations in
the Tuaregusoéiety were pblitical relations thus making for a highly
'ambiguous ;ole of Tuareg men. The Tuareg women on the ofher hand -
Qere not significaﬁf political actors in the formal Sensej The '
veil in'this situation of rqle ambiguity of the Tuareg man made
"for a diffuseness of ego behavioural stance".38 A distinct
social distance was made possible by concealing the p1imary
oohmunicatioh zone i.e. the mouth region. By this the Tuareg
decreased his wvulnerability to.others by SYmﬁolically removing
himself from the interaction; he became less 1abiie before the-
"world., - It was their quality of remoteness that struck the outside
observer. The Tuareg men, it was noted, walked with a long
swagger and held their head high with dignity and aloofness.

The veils pfomoted the atmosﬁhere of mystery. The Tuareg
"whether in town or in his native desert has often been remarked
upon for his penchant for appearing the master of all the
surveys"39. The veil for the Tuareg men, which showed little of

them except hands, feet and the area around their eyes, was worn

38, Robert Murphy : "Social Distance and the Veil", 1964
American Anthropologist 66(6) s 1263-74., p. 1265,

~r

'39.  R. Mu-phy, ibid., p. 1776.
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-since it was considered shameful for them to show their mouth
émong their people. The veil was thus connected with privacy
and,withdrawalhog Yet, the‘veil_for the Tuareg men enhanced
whatever was already regmrded as their distinct masculine
characteristic i.e., their haughty and arrogant demeanor,

In comparisoh,_the veil of the secluded women of north
India foo served to enhance whatéver was seen as feminine. Thus,
in'the case of the latter it highlighted their special sense of

vulnerability and the conseguent necessity of protection.A In

contrast, however, parda impinged upon the free movement of women

| in\public, to an extent that prompted Nehru to comment, "whenever
I think of women in parda cut offgfrom the world, 1 invariably
think of a prison or a zoo; How can a nation go ahead if half
its population is kept away in a kind of prison ? Tear the parda

. : L
and let each one of us see the light of day"e'1

i

Parda = Islamic or not ? Hindu and Muslim pardas

This leads us to the controversy of whether'parda'’

can be labelled an Islamic phenomenoni.e., as a relic of Muslim
L2

‘

"contact with the Indian society.

40, R. Murphy, Ibid., p. 1265.

!

L1, J-awaharlal Nehru,Glimpses of world history (Bombay. Asia
Publishing House) p. 152,

42, Katherine Mayo :vMother India {(New York Harcoutt Brace
1927), p. 108; Meer H assan Ali; Observations of the
Musulmans of India, 2 Vols (London; Parbery, Allen, 1832),
P. 317.

~
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For an insight into this Controversy‘if would be useful .
to study the so-called concepts of Hindu and Muslim parda.
Papanek and Jacobson had reasoned that though veiling and
'seclusion were customs shared by both Hindus and Muslims,
these practices were used in each community for different
social purposes and in differing contacts. Thus, a Muslim system
of parda and a Hindu system bfﬁgggiﬁ were delineated. The
argument was, that, the Muélims used these practices to safeguard
their women from men outside the family-;hd to keep them in
their own éeparate feminine world within thg:household. The
Hindus used the same devices to elicit fhe woman' s subordination
to her in-laws and to maintain an asymmetrical relatiOﬂship,

between the bride givers and bride takers so as to bring
about a certain order in the family and kin-circle.LLB

In a similar vein, Jeffrey points out that parda of
the Hindus wag not the same phenoménon as that of the Muslims.
Muslim-Women observed:ggggé in the sense of complete veiling
after puberty in relation to all men, except close kin. For
Hindu féméles on the other hand, parda was a question of

veliling only after marriage and in relation to the

relation to the household's older male kin.qLP Thus Mukut Bihari

~

Vermau5 lamented-iggt:

43, H. Papanek and G. Minault(gd) : op.cit., p. 18.
L, P. Jeffrey, on.cit., P. 3. ’

45, Refer to footnote L6, . -
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L6,

Mukut Bihari Verma: Stree-Samasys Stree andolan ke L Erhas
Sahit, Ajmer, Sasta Sahitya Mandal, November 1331.

Translation'of Mukut Bihari Verma:

- Those relatives who are known intimately ... it can be .
said that infact those from whom danger is least expected...
from them parda is observéd today. To the extent that
ghunghat is observed even from the women of the
neighbourhood and respect is shown on the contrary

those from whom parda is not observed:- They are young
servants, barber, washermen, sweeper, potter,

vendors, hawker, vagabond, youth beggar, mendicant

young male adolescents of the neighbourhood and
leaving aside knownfspecifically known relatives and
friends from any unknown person.... The behaviour of

the same daughters-in-law and daughters of the house

which remains respectful in front of their mother-in-
law, father-in-law , older brother-in-law étc. is

so shameless outside the hause that any simple man would
not be able to lift his head at their behaviour.
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Therefore while the Muslim system of parda dealt
with the relationship of women with outsiders, the Hindu system
controlled wbmen‘inside the family and kindred. The different
orientations of these two systems were related in turn to
certain differences between Hindu and Muslim social stfuctures,
kinship and familj‘organisatioq,value systems and the like,

An important distinctioh Detween Hindus and Muslims
was sighted in the permissiblity of mazfiage between cross-
cousins and parallel cousins. Cross pousin marriages were
‘not permitted among most MNorth Indian.Hindus and parallei cousin
marriages viere forbidden.u7 Among Muslims on the other
hand, marriage with father's brother's daughter was permitted
and often claimed as preferable.uS' Vatuk notes that, the
'ethﬁographic evidence too supports the notion that Muslims tend
ﬁo stress the unity of the kindred vis-a-vis the outsiders,

‘whereas the Hindu parda is releted to respect relations among

N

affines;49 Thus, in contrast to the Hindu girl, the Muslim girl
was familiar with the family she married into and this was
considered to have had significant repercussions on the parda

customs among the Hindus and Muslims. I+t has also been pointed

\

L7, K.M. Kapadia, Marriage & Family in India (Bombay, Oxford
University Press, 1966), pp. 124-134,

48,  K.M. Kapadia, Ibid., p. 135; Vreede De Stuers: ODsCite,
pp. 28-31.

49, H.Papanek and G. Minault, ed., Op.cit., p. 62.
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“out that, the Quran lists the father-in-law, a prime focus of
avoidance amongst Hindus, as only next to the father to whom

it wés permitted for womeh to "reveal their adornment".’® Thus
logically, Vatuk argues that, the special avoidance measures

or parda may have been unnecessary within the specified kindred:'-
of the Muslimvgiri.51

- Such sharp distinctions between Hindus and Muslims could

however be misleading. Jeffrey's work amongst the Pirzade
Muslims of Delni points to a 'Hindu tyﬁguof parda  amongst
Muslims wﬁereby the pre-occupation with controlling the women
within the family and kindred was evident. A wpman in her

kst

fifties noted that : "I was in parda in my own home until

my mérriage. I was not even alloﬁed to meet my ozder sister's
husbéﬁd and my mother's sister's husband.... I did not show my
husbaﬁd my face at all for well‘over a month after marriage. I
covered my head completely with a thick shawl and just to make
W52

sure, I put on a dupbata underneath as wellV. Similarly,
commenting on the psychological consequences of an arranged
marriage between cousins, where the contact with boys was

limited outside the kin-group, Papanek states that young educated girls

50. | H.Papanek and G.Minault, ed.,ibid., p. 64,
51.  H.Papanek and G. Minault,ed., ibid., p. 62.

52. Patricia Jeffrey, op.cit., p. 126.
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became shy of the cousin once they learﬁt_of the parental
d8cision to marry them._55

Vatuk points 'to the Muslim type of parda amongst the
Hindus in some areas of north India. While the unmarried Hindu
- girls did not wear a veil or cover their'facesiiﬁ front of
strangers, the confining of post-pubertal girls was highly
valued, The married:wémdntcovered«her face in her natal home,
too; if.her,husband or elder members of his kin group were

present. She was however, not expected EB veil from the younger

members of her husband's kin, ) -

Veiling from female affines :

. Another striking and significant characteristic of
parda oﬁservanoe is the veiling observedvby younger women from
older female affines in their conjugal home. Geeta noticed that
all the women of the haveli who gathered to greet and welcome
her as a newly—wedded'bride were.Qeiled. Similarly on the
occasion of her first child's birth the gathered women had
veiled S0 much so that it was difficult to identify her '
acquaintances in that gathering of women.

In U.P., a daughter—in—law married into the'family for

15-16 years would have to stay veiled in her conjugal home

53. H.Papanek and G. Minault, ed., on.cit.; p. 20,
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from the older female affines of the extended household of her
‘husband, as well as their aged and senior female friends. In
case her face was to be shown to thém the veil was lifted and

she was recuired to shut her eyes or lower her gaze to avoid

direct eye contact.Sh

J effrey noted that, young Muslim girls avoided the
company of elderly women who had-come visiting or who conversed.

‘Thus, even in the. company of women, the youngest and the

et

‘unmarried did not take a major part in conversation. Onewomen

noted that: ".....there used to be Complete.ﬁardé betweerl
55
u

young girls and WOmen from other houseS.ese.

Necessity to focus on cultural orientetion @

e @

It-éeems therefore, that a focus only on the behavioural
fforms represented by seculusion and veiling amongst the Hindu
and Muslim women proves to be an inadequate explanation of
these oﬁservances, and handicaps assessment of socio=-cultural
factors affecting the Hindu end Muslim women in U.P. The notion
that the selected sets of behaviour patterns of veiling and
seclusion "as systems" which may be "employed" or "utilised"
in different ways according to the cultural orientation of a

social group, be it of Hindus or Muslims, as Vatuk points out,

54, My mother's experience,

55. P. Jeffrey, op.cit., p. 102.
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seems to be a rather narrow conceptualization. Whether parda
is used as aznumbrella term for an arbitrarily defined socio-
logical concepnt, or whether it is limited to an examination

of behaviours which the people of the culture label as arda,
it would be more useful to turn this conceptual formulation

of the behavidﬁral forms around, to focus on the meanings and-
cultural orientation of these féfas. To gauge the full meaning
of the Dervésive practice of pardd, it 1s necessary to probe
into thé ortentations which generafe it. A focus on only
gne of the many forms of behaviour cpuld possibly leave tge

basic orientation i1tself partially detected, since the

"functions" that veiling and seclusion serve, are served
additionally by other behavioural patterns. A study of a

single or a particular behavioﬁral form would fall short.of
enabiing a thorough understanding of the pre-occupation to

deal with a cultural concern. On fhe other hand, a peep into
cultural orientations would clarify whether thé contrasts

between the South Asian Hindu and Muslim attitudes regarding

the role of females are as sharp and fundamental as made out

to be. It will also clarify the implicit ambiguities in the
vractice of veiling from female and male affines; in 'protecting'
the Hindu and Muslim.women by enforcing the observance of
velling . from aen within the family‘and nét so much the outsiders.

It wou].é?ﬁf*:.it;ler explain the contradiction evident in the lexity

in velling or even discarding the veil in the absence of those whose

approval or disaporoval was negligible, even if they were males,
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De Stuers aptly points out that "flexibility and variety
of the parda system give rise to contradictions when the focus
is mereiy on external signsy . . when the basic principle of
Qardé is not taken into accounty namély, the segregation of
sexes and thé subordinate position of women“56. In essenée,
therefore, a more fétional approachrwould study not only what
" seclusion and.veilihg practices -entailed, but also what it meant
to be a female in'U.P. in the eafly half of the twentieth

century, whether Hindu or Muslim.

Central concerns of Hindus and Muslims @

Vatuk s&ggests‘that Hindus and Muslims share two very
central concerns, which are characteristic of societies all
over the world, i.e. protection of women (particularly in
the realm of sexual matters) and the maintenance of ha mony
‘within the family and kindred through respect relation;hips.
Veiling and seclusion practices are only two among the myriad
structural and symbolic ways of dealing with the problems
originating from and demands of these concerns.

57

Researches in India”’ have shown that, as in other

South Asian societies, two major cultural concerns exist with

56. C. Vreede De Stuers, op.cit., p. 62.

57 Researches of C. Vreede De Stuers : 0D.cit; D.A, Jacobson :

i

op.cit; H.Papanek and G. Minault (ed) op.cit.
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regard to the woman in society. One is the concern with’
the woman's sexual vulnerability and the consequent need to
protect her from sexually motivated assault or from tre
possibilities of such a violation, Secondiy,_a related set
. of notions exist regarding the nature of female sexuaiitye
This implies a necésSity of external constrainfs on the woman
because of a belief in the woman -4 inability to control her
own sexual impulses. This protection f?ﬁ the woman was
Qonsideréd necessary for her sake and.also as crucial for
the sake of maintaining the social honour of-her kindred.;'
In fact, the izzat of the family rested oﬁ the female
preserving her: sense of 'Sharam'. Qutliming the duties of

. 58
women Goendka writes

58, J. Goendka, Streevon ke live Kartavya-Shiksha
Gorakhpur. Geeta Press. 1952, ,p. 43,

Goendka, p. 22,

Women should pay special attention to safeguarding the
social status of their in-laws and of their parents.
Women should pay special attention to maintaining
their sense of shame, because the sence of shame is the
ornament of women.
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On the other end of the scale was the prostitute implying

that lack of sense of 'sharam' in a female put her in the

category of'the lowest' category of women.
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59. J.Goendka, ibid., p. 4.

Women of noble families/high families who discard

the sense of shame get destroyed i.e. it leads to
their downfall,

Prostitute who observes a sense of shame gets
destroyed i.e. prostitution cannot ~ontinue.se..o
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Jeffrey notes thst amongst the.Pirzade]Wuslims, izzat
is maintained and best kept by distancing and various formg of
~.modesty behaviour.6o Bodily concealment wés the major idiom
through which izzat was preserved and sharam demonstrated.

Thus, ‘a sharam-wali woman showad no more than her hands, feet and

head.

The soncern with the maintenance of harmony in the family
and kindred through respect relétionships-was intricately
linked not only with the assumptions about the nature of woman's

'sexuality, but also the role that was expeqﬁed of a woman,
WOhen vere considered to have been born for a certain role,

As noted earlier, veiling reinforced what the role delineated -
that of a married woman thus as a wife and mother. This
assumption and expectation was crucial for it cut across class,
caste and community. The significance attached to the particular
role of'a woman is effectively demonstrated in the purposeful
selecfion of the ideal Hindu woman. Mukerﬁee shows that, the
Hindu elites over the centuries focused mainly on the-glory,
fidelity and chastity of a married woman. The ideal held up
before the woman was to be submissive, dutiful and a loyal

wife, totally dependent on her husbend. An ideal form of woman-

hood was described at great length. Amongst the women, important

- ————— - - e

60. P, Jeffrey : op.cit., p. 100,
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enough fo be mentioned in the Hindu scriptures, those who
expressed sentiments or practised customs deviating from the
expected role were not encouraged as a model of the ideal.

Thus Ahalya's moral slip, Draupadi'skpolyéhdfous marriage, Tara's
secondary marriare with her brother-in-law, Kunti's pre-marital
folly and subsequently obtaining a son from one other‘than

her husband, Damayanti's plan fdr“é secondary marriage,
Shakuntala' s parentage and secret marri%§e, tarnished their
images. In contrast those who enjoyed the highest reputation
in this respect were Sita, Savitri and Parvati. Their lives
were considered remarkable for the absence of any interest
outside their domestic affairs. Their céreers demonstrate the
all important, all embracing factor of their lives as the
hﬁsband and service to him.61 Goendka, drives home the

pointég that:

61. . Prabhati Mukherjee, Hindu women : Normative Models.
(New Delhi, Orient Languar Ltd., 1978), pp. 41-43,

62, J. Goendka, op.cit., p. 63.
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Thus, the ideal role of a woman,was that of a loyal

" and chaste wife with an abiding inferest in her household

~affairs, to the exclusion of all other outside interests.

Jeffrey notes that, dependence on husband was considered the only

proper fate for a respectable woman. The married woman's

ornaments were considered a sigh of happiness and the removal of

’jewellery when she was .widowed was a dramatic display of her

grief at losing her role as a dependent wife. In fact, the old

practice of Sati amongst the Hindus, epitomised this ideal of an

T e T e ]

63. Goendka ' DP. 24,

Translation

For married women the service of
everything, For a married woman

penance, donation, piligrimages, -
and service etc, are nothing com;

"to husband, Without her husband
her husband a woman is forbidden

their husbands is
religious gacrifice,

, fastes, daily worship
ared with the service
or in the absence of

to independently donate

do religious sacrifices and penance, fast, go for
piligrimages etc. because for her, the service of
her husband will give her all rewards.
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uncémpromising fidelity of the wife, wherein the married

women was denied the very right of existence without a husband.
Equally significant is the‘fact that, many widows were even
-willing to perform gati, since the life delineated for a widow

was -so blatantly harsh and hum:'L'.L:'Larting.6L+

Rituals

The centrality of the domestic %Eit and primacy of role
was sought to be reinforced and its cruciality stamped through,
\which formed, at least theoretically, an integral part of 
women' s daily lives. Numerous vratas were observed for the
well being of the family as a whole or for the husband. Vratas,

65

as Beach, points out, were a special class of religious
rituélS‘whiéh included pooja (non-vedic worship) and were
performed mainly by women. The vrata’ was literally a vow,
It was a calendrical ritual performed by an individual as an
act of worship often to gain some specified benefit, Popular
vratas included fhose undertaken for the husband66, for sons

or for brothers, or even forvsecﬁring an ideal match by the

unmarried girls.

64, ~ Pandita Ramabai Saraswati : op.cit., p. 90.
65, H.Papanek and G. Minault (ed), op.cit., p. 120.
66. . H.Papanek and G. Minault (ed), ibid., p. 120.



76

67 as a part of festivals also, served to

s

reaffirm the woman's identity in terms of her role. She

These rituals,

perfotmed and observed these rituals as a mother, a wifé and as
t

a sisﬁer, They also underlined the value accorded to the male
SeXe 1

i Another Pointﬂbf significance was fhat-the woman herself
figuréd only indirectly at the munificience and of yrata

l ’ -
observance. The vrata kathas often drew attention to the

-

neceséity of adjustménts and to. the demands of specific inter-
relétfonships.- On the other hand, there is .an instance of a
jggg§§68 to be observed by the Hindu women of U.P. to absolve
them of sins committed as a consequence of performing their normal
4dutieslwhile in a state of pdllutign. These fituals cerved to

(a) ré%ffirm the woman's separateness i.e. Her distinct identity
“in ter&s of her role, for she performed and observed these
ritual§ as a wife, a mother, a sister or even a prospective

wifes énd (b) underlined the value accorded to the male sex,
:

67. The rituals observed for particular vratas did vary
but broadly included the preparation of the mind and o
"body through fasting and bathing, occasionally the construction
of an image, tableau or an alpana (i.e., the design on the !
floor with rice flour paste or geru), or a design on the
twall, the reading of the Katha i.e. the story explaining
. the significance of the ritual, worship to the appropriate
‘deity and the sharing of the deity's prasad i.e., the
i leavings at the completion of the ritual.

|

68, Information given by my nani,
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Almost a similar and was accomplished by the superstitious
beliefs among the communities of Hindus and Muslims. Jeffrey

refers to the belief in the 'evil eye' or nazar which is

widespread throughout the Muslim middle East as well as in the
Indian subcontinent.69 The evil eye could affect anybody - men,
women and.: childreﬁ~as well as animals and crops. On the whole,
women and children, it was believed, were more vulnerable than
men, .One important facet of thevevilceye which Jeffrey refers to
was, that the evil eye could attach i%gelf to women in certain
conditions if they frequently left their homes. Virgins, new
brides. and pregnant women - i,e. a sizeable proportion of all
young women,~ were particularly likely to be attacked.
Significantly, those women who did venture out were themselves
considered responsible for the attacks of the evil eye. Thus,
'the belief in the evil eye effectively regulated movement of the
~ female population outside the home, as well as curtailed their
social interaction. Jeffrey states that several writers associate
such beliefs particularly with complex differentiatéed societies
in which envy may be an important element.

In conditions of such a constricting environment, there
were provisions of a safety valve, which by itself throw light on

the degree of social constrictions. The observance of the

festival of Holi is espécially significant in this context,

69. = P. Jeffrey : OD.cit., p. 148.
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Holi implied a disruption of the established social order and
its concommitant social code of conduct. The world turned topsy-
turvy on Holi., There were instances of men assuming women's roles,

of men being beatén up by women (Holi at Mathura being famous for

 this), of affines on a formal avoidance relationship ,coming in

close contact}suéh‘as a new bride and her older male affines, of

hierarchies within the families-Being overlooked, of Jjokes and

taunts, verbal and even physical neck fights not only among

-

" members of the same sex but also between the members of the

opposit sex, marking the celebration of Holi. Holi provided

an outlet for frenzied behaviour, as wgll as an opportunity to
individﬁals to.negate conformity.‘,Its implications for the two
sexes were significant., Holi sefved as a safety value against
the(pent up resentment consequent to the imposition of sex

segregation and female seclusion. Implicitly, the social

 system recognised its oppressive nature. The lifting of normal

taboos and restraints obviously served to emphasize them and to
reaffirm the hierarchical principle. By taking on the role of the
other' s each actor probably learnt to play his own routine

I‘OleS.

Socialization

Girls from their infancy were socialized into their
inevitable roles as wives and mothers, the centrality of the

domestic realﬁ and its accompanying responsibilities. The games
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played by little girls were important in this respect. Dolls"
marriages, for example, gomplete with all preparations for
ceremonies and decorations as well as the house leaving by the
bride. Playing house etched the significance attached to the
domestic realm,_and_the social distinctions attached to the
two sexes. Thus,‘future rolé and responsibilities within a
hoﬁsehold were internalized, T |
The treatment meted out to the girls and boys reinforced
the distinctions. There are instances of partiality in'
matters of diet especially. Thus, while boys got milk,—fhe
girls did not necessarily gef it even in the upper Qlass households
where there was no dearth of anything. Male infants were
suckled longer than female infants. Ghee (purified butter) was
an éssential paert of the dietlof the male. There were instanées
of a careless attitude.even in whether girls slept straight
- on the floor, or whether they slépt on jute mats in households
which could afford better arrangements. Little girls were
expected to shoulder responsibilities of the sibiings 1:00.7O
Conformity to the established norms was essential
and instilled. Girls may not have donned a burga or a ghunghat
there may not have been rigid restrictions on their movements or
intefaction, but at the same time fhe fear of a marr.:d reputation

which Jeopardized their marriage alliances, endorsed an effective

check on the activities of the girls.,

70. Evident in many homes, é;é. in-my mother's paternal home.



g0

Socialization can be attributed to the guiding authority
of the women themselves = especially the older generation.:
Jeffrey refers to insténces of Pirzade woman who, while
complaining about thé discomfort and conspicuousness of a burga
turned rigidly in favour of donning of burga by their daughters.
One girl commentéd~£hat, once when she was going out withoutfaﬂzgggg
her mother called her back forlshe was annoyed that her daughter
dared to go out 'mnaked' like that. In another instance, a girl
had not moved out of the house since f@% years because she had
been adamant about not wearing the burqga. Ultimately she
capitulated not because she éhanged her opininn but Jecadse she
would at least be permitted to accompany family_membérs outside
the house. In yet another case,/a teenaged girlhhad stopped
going to school, because she did not want to wear a burda
and her grand-mother insisted that she wear it.71
In this context it is interesting to note that it was the
woman who became the oppressors of their own sex. Rama Mehta's
‘novel, graphically describes how Geeta's mother-in-law, directed
her, "Binniji", she said gently but firmly, "keep your face
covered, by now you should be able to move around, without
uncovering your face".72 Similarly Pari the old maid of the

haveli instructed her, "don't ever forget that your face must

71. P. Jeffrey, op.cit., p. 156.
72, R. Mehta, op.cit., p. 76.
. . A}



gl

f

always remain covered“.73 The cémments‘on.Geeta were also.
indicative of the women' s attitudesh.... Let us see how she
adjusts. After all, she is educated and on top of that she is
not from Udaipur. What'a risk to get an outsider, especially
"when there is oﬁly oné son".7u The women thus received the
outsider with a penchant to identify her lapses in the

established norms. e

Pedigree Preoccupation -

Though not absent in the lower clasées, the women Vs
women authoritarianism Oor pressure for"conformitylreferred to
above was esgecially marked in the higher classes where the
whole complex of pedigrée assumed crucial dimensions,75 The
women of thevhigher castes and classes were believédxtb.the
an exclusive group. The name andlsocial standing of their
'families rested also on the unblemished reputation of the female
members. Secluded as they were, the women of these families
derived a sense of personal worth and self-respect from their
membership of an exclusive group. Hence, they also stood to

lose in case of deviations from the expected behaviour or

7%. R. Mehta, ibid., DP. 15.
7L}. R_-o }'l[eh-ta, ibid. ) p. 15.
75. Researches of 7 Mehta, op.cit; F. Mernissi op.cit.,

r Jeffrey, op.cit; C. Makhlouf op.cit; H.Papanek
and G. Minault.op.cit.
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staﬁdards of conduct. Apart from this general consideration

of class, there is also another pbint of Significance. A

. cyclicél pattern is also discernible. Women gained in authority
and power within their household also with égé and‘éeneological
seniority. .The most valuable and weakest in authority of any
kind was the newiﬁ\Wedded bfide. She conformed, served and’

; waé gﬁidéd -by an austers, demanding hand of the older
generation, With time she reached that position of authority
herself and reaped:fhe advantages of power within the household,
'as an affine of the young bride's husband. . She had waitéd
long for that position and was obviously hot wiiling to forge
it. This cyclicallyoppressive system was repeated generation
after generation. |

It is imperative to note that women of geneological
seniority-and age derived their authority and power as mothers

- of soms éndp;not as mothers of a éaughter. For, this meant
that their family would be in a position of bride takers and not

bride givers., That, a son in the family meant that a bahu

)
would join the household in the future 'to serve' the son's family,
especially his mother and relieve hef of the heusehold drudgery
was'an extremely popular notion in U.sPe The imporfance of

male issues\hence, never suffered, Women' s hegemony extended

over other'women. It did not come into conflict with that of

men of equal geneological senidrity and age.



€3

Tt
A fact that clearly emerges from the above discussion is
that these set paradigms of social interaction between the
sexes handled ambiguities of interactioﬁ especially in the
smaller unit of society = the extended family, That,‘it was the
woman who was a‘surer target of 'control' and adjustment compared
to the male is a crucial point. The labels of a Hindu or a

Muslim did not result in any significant difference for the

—

woman in terms of the value accérded to her sex, vis-a-vis
the male. Hindu women belonging to different classes enjdyed

- no particuler advantage over their. Muslim sisters belonging

to the same classes. The ideological ideals of Hindus
and Muslims did not differ to the extent of different consequences
for the women of the two communities. It is more logical to

believe that,

the rich. For the rich there would be alleviations,
air and light were not denied them, in the physical

or in the cultured sense... For the poor the demands of
hard necessity often raised the veil. It is upon women
of the middle classes that the institution bears
harder", -~ those who for the sake of conventional
respectability adopt it in its most rigid form without
having the means to render the seclusion healthy or
even tolerable",76

76. A.R. Caton (ed) The kev of progress : A surv:y of the
status_and conditions of women in India. (Lo.don,
Humphrey and Milford. Oxford Univ. Press. 1930), p. 116,
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Separate Worlds :

The,ggggg system as it operated in:U.P., can be better
understood in terms of what Popanek refers to as the "two
intefacting and closely related principles of sepérate worlds
and the provision bﬁ symbolic slfle].‘r,er".T7 Separate worlds were
- related closely to the division of labour. But here, the division
of labour waé based on the distinction in sex. Thi; division
formed the‘counterpaft of spatial allocation between the males
and females. Thus, while men worked outside the home, the
women worked inside the home. There are varying’descrigtions of
the separate world of women, béhind,the parda. The worlq of the
'~ upper class\women had its sharefpf/comfort, luxgyy, relaxation,
friendships; enjoymeht énd amusement and ceremonies as well

as.a band of servants. Theré were cooks, water carriers,
personal étténdants, barbers, washermen and sweepers to do the
‘housework. The women of the\lowér class households - the poofer
stafe led lives akin £0«frogs down a'deep well. Vreede De Steurs
also describes the vest differences between thg-world of high-
ciass womeﬁ'and the lower class women, who observed parda.
For some, it meant a lifetime of confinement in-one roome
The census for 1911 for U.Pm.too noted thét ", ....Plague attacks
women more than men and it does so because women are confined

to their house more than men. The parda system, however, among

77. H.Papanek and G. Minault (ed) : op.cit., pp. 27 and 3%.
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the well-to-do classesis.not necessarily an ally of plague ¢

(]

for it does prévent women frbm travelling with proper precautions
and the well-to-do can remove their womenkind out of‘the harn' s

way to an unifected house when necessary. It becomes dangerous

only when such removal is impossible. In other words, it is present
among the poorer classes who despite their poverty Observe /
parda. The Muhammadan community gpntains a very large proportion
of poér_gentle folk who are as ﬁroud as they are poor, who would
die rather.than let their women appear unveiled..."78

In U.P. and in fact North.India, where the parda system
was a rigid phenomenon, the specific division of labcuf,
especially reinforced by principles. of caste, affected Hindus
as well as M&Slims. It prevented”éen from doing tasks defined
as women's work and they were therefore dependent on women e.g.
a physically exhausting work like grinding wheat etc. into
fldur. Women were similarly dependent on men for an access to
“goods and services outside the home. In this case, tasks
associated with housework were also undertaken by men. Thus,
the responsibility of buying daily food supplies fell to the
man' s share of work. Alternatively even children could be sent
on such érrands. Chaperoning was an essential duty of men in
case women had to run outside errands.

Traversing of the public spaces without a chaperone for the

woman was at her own risk. According to Sharma, "so long as a woman

78. Census of India, 1911, Vol. XV, United Provinces of Agra
and Oudh, Pt.1, Report., p, 110.
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stays in her own home or her own field she can claim that any
violation of her honQur has taken place inépite of the protection
of her men-folk and her bwn due care". Otherwise, "she herself

is responsible to her family for any loss of reputation which
they may suffer as a result of her behaviour (or the behaviour

of others to her)’ in public spaces“.79 While this specificity.
fesulted from and in turn resultgd in a prem;um on marriage, p

it led to a high degree of mutual dependente. It also conferred
. certain dominance to- the two sexés in their respective spheres.
1 Yet, the fact that womén, aimost as a rule were financiakly

dependent on men cannot be overlooked.

\

Primacy of the man's world - tnngﬁtside :

It can also be argued that since the parda system allocated
separate worlds to meh and women focusing. on the division of
- labour and since it was primarily!'outside' the home world of men
which sustained the world of women economically and socially,
the outside sphere overrode the 'inside spheré' of the household

in importance, The outside sphere conferred a sort of authority,
80 -

prestige and cultural value which wés the prereogative of men.

This does not, however, imply that if the women stepped into the

99, Alfred De' Souza (ed) ¢ op.cit., p. 224,
80. ,M.Z. Rozaldo énd L. Lamphere (ed) : op.cit., p. 8.
_ : .
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outside sphere it gave them the membership of an impcrtant sphere.
Rather, the central concerns with protecting the femcle and a
maintenanée of harmony in the kKingroup already definéd their
- identities in terms of their roles. The avenues by which women
gained prestige and a sense of value were shapped, often limited,
by their associationé with the domestic worldol,

| female participation in the outside sphere was either
out of sheer neéessity as in the case of the lower-classes
(and this is important) or the participation was translated in
terms of what would.suit their role. Thus, the occupational
structure of U.P. in the early half of the fwentieth century
reveals that_women were concentrated either in the tasks and
occupations comnected with 'womenré work! like fIBur grinding,
midwifery, or in trades }ike gfain parching, o0il pressing,
weaving and spinning of wnol and cotton and basket making
- which were home based; or in ritually low-ranked occupations of
'scavenging,,trade in betel énd in grass, collection and saie of
firewood and collecting of wood.82 There are instances of
flourishing zamindaris in the early yearé of the twentieth
century in U.P., which disintegrated because the male head of the

household expired and there were no sons old enough to take over

the reigns of responsibility. The older women of the household

81, . M.Z, Rosaldo & L. Lamphere (ed), ibid., p. 8.

82,  Census of India. United provinces of Agra and Oudh Part I
Report for the years 1901, 1911, 1921, 1931.
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who were even aware of the finer nuances of administ«ring the
estate and could have done as well as any other male could not

83

do so in reality because a woman was not meant to do it.

Symbolic shelter :

Integrally linked to the notion of a separate world of men
and women is the principle of symbolic.shelter for the women.
This'principle is in line with fhe notion of women's place
| within the homej; of their dominance in their respective sphere
‘as well as their interdependence, and of the authority, prestige
and cu%tupal value to the outside spaere\which economically sustained
the world 'inside'. Thus, it was ?he occupants of the 'inside'
world. - i.e., the women, who reqﬂired to be shei%ered.
According to Papaneksh, the complex of symbolic shelter is
supported by the strongly felt tension between the kin unit and
the outéide world. This has deep‘implications for women on.
account of underlying assumptions about human interaction and

about the nature of men and women.

Concept of women :

The Hindu and Muslim ideology regarding the woman also

conclusively supported the®notions of segregating the women and

83. The case of my paternal grand-mother's paternal household.

84, H.Papanek and G. Minault (ed), op.cit., P. 35
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secluding them, though there is no coherent body of detailed
empirical data on which generaiizations could be made.85 The
concept of women varied from regarding them as victims to
temptresses. There could'bevclear differences in the concept
of women in’the two communities of Hindus and Muslims., According
to Papanek, in the Pakistani society, the general impression that
prevéiled, was, that women were victims rather than temptresses,
but that both men and women did have strong sexual desires which
were individually difficult to’control.86 Carstairs noted
the prevéiling impressions of Hindus - Rajputs, Brahmins and Banias
in a Rajasthani-village - regarding women.' The newly wedded wife
and the husband were strangers. She stood as "an emissary of
the race of\women and as such for/carnal temptation, for
seduction from the ideal values" represented by the father and-
guru of the man.87
Allen noted that historically, an explicit theory of an
' ideoclogy of purity determined the hierarchical evolution of the
Hindu’society. Allen agrees with Yalman that purity remains the
- principle.. idiom of status differentiation, and herice a major
preoccupation with the maintenance of female chastity. A direct

function of the purity of the women folk thus, was the purity

™ r————

85. H.Papanek and G, Minault (ed): ibid., p. 36.

86, ‘H.Papanek and G. Minault (ed): ibid., pp. 193, 196, 213.

87. H.Papanek and G. Minault (ed): ibid., p. 36.
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of caste. A wayward girl could ruiﬁ the status aspirations of
her male kinsmen.88 The premium on purity amongst the Hindus
and Muslims in U.P., is evident in the menstrual taboos on the
women folk. The value accorded to the sexes is evident in the -
seclusion practices after child birth. The personal seclusion
which indicated a state of impurity was more in case it was a
femgale child than if the child was a boy. Thelpre—menarche female
| ritually was accorded a ﬁigh vélué vis-a-vis the older females.
In fact, there were even ritual observances, wherein the pre-
menarche girl was even worshipped, sinceczshe was considered
‘goddess incarnate, whereas the menstruating girl .was not “allowéd
to enter the place of worship or the kitchen.

An instance of notions similar to those pointed oﬁt by
Carstairs i.e. the notion of women as not %he victims is also
_ noted in the Muslim society of Morocco by Mernissi. Mernissi
cites Imam al Ghazali's classical work The Revivification of
,Religioué Sciences Vol, TT, which ‘'sees in women a destructive all
absorbing power. According to Mernissi, what Islam attacked
and debased was not sexuality, but the 'woman who was considered
the embodim-nt of destruction and a symbol of disOrder: Ghazali's
conception of the individual considered the women a threat
'fo huménity on account of her quaid power i.e., the power to

deceive and defeat men by cunning and intrigue and not force.

88. M. Allen and S.N. Mukherjee (ed.): op.cit,, pP.6
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The anti heterosexual involvement was embodied in sex segregation
and its corollaries: arranged marriages, the important role of
mothers in the son''s life and the fragility of the ma-ital bond.
Whether held as victims or temptresses, pure o- impure,
. the conclusive poinf indicated the necessity of a rigaurous
.control of the female which was achieved by the whola complex of
parda, for it was the female who formed the focal point of
vulnerability, A rigorous observance of control which would
imply confining the women within their separate world ensured
a protection of the aspect of vulnerability. Since the issue of
protection of the female would reflect on the protectors, the
female became\an indicator of the status of her -protectors as
well, | T
| The notions of proteation of women fbrmed an important
dimension for conventionally arranged and early marriages. Early
and arranged mafriages were characteristic practices in U.P.
The marriage of first couains was a popular practice among the
Muslims. Amongst théHindué, however, it was a tabogﬁand
- hypergamy was often followed, th¥és making the issue of reputatidn
particularly sensitive. Marriage within the family as amongst
fhe Muslims did not allow for any scope of waywardness on the
part of the girl. It was noted that some casteé even observed

‘the custom of "petmanganiyd" by which children yet unborn were

rromised in,marriage,“_Singnificantly/the‘census noted that .

amongst the majority of castes, the custom of child marriages
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had probably'arisen through an initiation of the highest
castes.89 . . |
"The operation ofthe notion of symbolic shelter in U.P.
is evident in the migration patterns.chartered by the census.
The migration patterns of the two sexes, reveal a distinct
differenqe in tefmgaof their causality. Reasons of employment
led to male migration., Female’migrants in this context were
very low. Female migration was pfimarily due to marriage and
fhe consequent change of residence, especially for the Hindu

90

~ females and was of a permanent nature,” The 1911 census
.also noted, that in the case of temporary and periodic migration
which was undertaken for employmegt or dué to a chénge of
seasdns, men were in eXCess, excéﬁt in.tbé case‘;f*vpilgrimages.
Pilgrﬁms‘g it was noted, were more usuall& women than men for, in
éccordance with the 'Principle of division of labour' "the
~woman' s part" was "to pray" and nan's "to work“.glI
'In_ﬁéct, the 1901 census had pointed out that "there has
been é tendency among males to migrate more and amongst feméles

to. . migrate less during that decade because the decrease in the

number of marriages, which it is known occurred, has very

89, Census of India. 1901 Vol., XVI, North Western-Provinces and
Oudh., pp. 116 and 117.

90, Census of India. North#estern Provinces & Cudh 1901 Vol. XVI
Part 1, Report. P. 42, Census of India. United Provinces of
Agra and Oudh 1911, Vol. XV, Part I Report. p. 86; 1921,
Vol, XVI Part I. Report., p. 42, .

91.  Census of India. United provinces of Agra and Oudh 1911

i
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appreciably dimnished migration among females., The dimunition
is in fact so marked, that it more than balaﬁces the increase
that has taken place in migration amongst males".92 |
Significantly, the census of 1921 noted that "domestic
unpleaSantness“ was a possible reason for emigration "inspite of
the greatly increased demand for labour" in the province.
Majority of these emigrants were_males. ‘"Thg fact bears out
what must‘be the impression'of’ényone who has acted as an
emigration officer..... that emigrants generally leéve their
homes not to better their ‘prospects but toiescape domestic
unpleasantness“.93 This,'apart from other factors of poverty
and better prospects elsewhere, the intra—fgmily pa%adigms of
dominance and dependence were maﬁgfest social realities.
Also, while it goes to show that domestic unpleasantness could

be a cause for emigration, it also points to the fact that this

.possible opportunity of escape hardly seemed to have existed

for women,

Economic rights :

¢

The interaction of the principle of separate 'vorlds and ‘
symbolic shelter is evident in the occupational-struéture of
women in U.P. in the early half of the twentieth century as well

as their economic rights.

92, Census of India. NorthWestern Provinces and Oudh 1901
Vol, XVI, Part I, Report, p. 42.

93, Census of India North-Wegtern Provinces & Oudh 1901,
Vol. VI, Part 7 Report, p. &
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The occupational structure of U.P. in the early half of

"the twentieth century94

shows that the proportion of female
earners was high in those professions which were carried on by
the ritually low'ranked/castés like those of scavenging, trade

in betel or in grass colliection and sale of firewood, selling of
milk and field labour. In 1901, it was noted that fenales
outnumbered males.in the case of field labourers. . prfessions
vwhiéh did ﬁot reduire physiéal strength more than what the

- woman was ceapable of but which did.require a technical knowledge
‘remaingd predominantly the preserve of menfglk €. 8o in industries
connected with luxury iike that of goldsmiths.

Professions like law, public administration, trade in
textiles, probrietorship, land owhership ahd in industries
coﬁnééted with luxury, were the presserve Bf high caste families.,
1t was considered unseeming for the women of these families to
- engage in any occupation. These occupations in fact had the
highest number of dependents since reasons of 'social status'
prevented their women to work and their children attended schobl.

Female workers or female earners dominated those professions

which were traditionally considered to be essentially the woman's

o4, Census of India, North-Western Provinces of Agra and Oudh
' 1901, Vol. XVI, Part I, Report,pp. 259~266. Census of
India. United provinces of Agra and Oudh 1911, Vol, XV,
"Part-I, Report, pp. 401-403, Census of India. United
provincer of Agra and Oudh 1921. Vol. XVI, Part 1,
Report, ». 169.
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jpb,'as noted earlier.. These professions included flour. grinding,
‘rice pounding, "production of raw materials or trade in food
stuffs", 95 Women earners dominated occupations which would enable
them to keep w1th1n the limits of the prlvate spﬂce vig=a-vis

the publlc space - i.e. in home based industries llke yarn -
‘spinning and basket\maklng and ivory carwving. Slmllarly,
professions like midwifery and masseuring which catered to a-
female cligntele were dominéted by'women.

Women's work in those occupations which otherwise would

‘require a helper or an extra hand like that of the potter and

the weaver was regarded differently from that of the man' s

for purposes of wage enumeration, /It was seen primarily és
supplementary labour rather than éompetitive 1ab6;r i.e. rat
éomplémentary parts of the indusfry3. The woman's work iﬁplicity
deéerved no wages - it was enough that she had saved the wages
which may have'had to be given to'a hired assistant.

In the context of the almost institutionalized sex -

segregation in thé economic arrangementé in India during ;he
 early half of the twentieth century, it is interesting to note
-that in the sphere of agriculture and trade, the policies of thé'
colonial rulers ran counter to the interests of the women and

iﬁ%licitly recognised only the male as the earning head of the

95. Census of India 1921, United provinces of Agra and Oudh
"Vol., XVI, Part I, Report. p. 177, .
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household., The inflow of financial resources to pay for the
rule of the British dependend on the development of land revenue
systems, detailed settlements and assessment. It also
necessitated important decisions on tenure and proprietory rights.
The effective ownership of most land was vested in cultivators.
In the various forms of lénd settlements, - a hybrid of Mahalwari
"settlement or the permanent settiement in U.P., the land and
revenue poiicy was concluded invariably with the head of the
_household, who was also invariably the male.even in cases where
| ph&sically he was absent. -
Similarly, in the agricultural‘segtor, the cash crop
revolution led to an extention of commerical crop acreage.
Colonial laws and policies diver%ed land, laboufuand marketing
outlets to cash crops, enabling cities and towns like Cawnpore,
Jhansi, Meerut, Moradabad, Bareilly, Shahjahnpur to grow in
" stature. The cash crop revolution also directed the flow
of cash to and from each household through its head. Thus,
payments went mainly to the men. The con{ention here is not
that in the pre-cash crop revolution stage of agriculture in
U.P., women had a distinctly better deal than men in matters of
ginances, but that the developments of a cash crop economy gave
ablegal sanction to tha  .strait-jacketed lives of women.
. Further, the degree to which women were expected to
cohfike themselves to the domestic‘sphere only and “he degree
fo which the principle of 'providing for her' exist:d, is evident

in the property rights that oper: ed for women.
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According td the Mitakshara law, and the Benaras and

Mithila sub=-schools of Mitakshara law of inheritance operative

for Hindu women in U.P., only specified femalé relations could

succéed as heirs to the males, However, whenever a female

heir succeeded (unlike a male heir) she took a limited estate

only, in the nafure\bf life-estate. She did not have a right to

s

The Hindu woman' s right to inheritance was intimately

“connected with the Mitakshara law of joint family, according to

which coparcenary properties i.e. those allowing for joint

ovnerzhip, were.extremely important. Significantly, only'males

could be co-parceners. Prior to 1937 in U.P. joint-family
properties revolved on male coparceners only, accord .ng to the
principle of survivorship. Female heirs were entitled to inherit

but only in the absence of male heirs who were natural or could

/have been adopted.96 The Muslim law in its attitudes to women's

rights of inheritance revealed a relatively redeeming feature

- since it significantly cliecked the problems of disinheritance of

women, The concept of inequality remained inherént in the law

of succession whereby a female heir could take only one half of

97

what a male heir of the same degree would take.

96, B. Sivaramayya : Women's rights of inheritance in India.
A Comparative study of equality and protection. Madras
Law Journal Office. 1973, pp. 3=5.

97.' ‘B. Sivaramayya. Ibid., p. <.
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The issue of prdperty rights for-women,fiindﬁ or Muslim
shows the attempts to esablish a definite pattern of life for
women, Lack of financial resources ensured,and an almost nil
economic right ensured/a ﬁeak if not nonfeﬁistent access to the
sphere outside thé domestic realm and reinforced literally
as well as ideologieally the notions of !being provided for'
for the female. -

Therefore, the complex ideology of parda, effectively
excluded women from the public spahere, the political and
economic processes and interactions of which were publicly
acknowledged, and encased them in a symbolic shelter whether

literal or ideological,

Negotiated privilege :

The symbolic shelter was however, even considered as a
'negotiated privilege' and this formed a significant dimension

of the interpretations of parda, Parda saved them from the

- harsh realities of fending‘for a living or for basic necessities,
It instead enapled the womén, the luxury of relaxing at home
instead of interacting with strange men in the public sphere..
Thus "we are as much mistresses of our homes as we Could have
been if parda was never introduced. Our control over the penfolk,
the children and the servants is as complete as those of the

women of any other country. The fact that we observe parda
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makes our men more considerate towards us".98 Roger:,
draws attention to some of the informal political prccesses
_which occur "off stage" i.e., in the domestic sphere from which
women are not excluded, especially, if the domestic sphere is
'where the action is' and the male members of the household
exert a very weak pub1ic power as in the case of agricultural
labourers and the other ritually.and socially low ranked
professions, . where the situation of women is not a disability.
However, this is only a single facet of the varied
'dimensions of the life of a woman in a sex - segregated society
with rigidly sanctioned female seclusion. To argue that the
issues of male dominance and femalg dependence either in
literal terms of social, politicél and economic power or in
pscyéhologicalyterms of internalization of the behsavioural
norms are illusionary, would be lop-sided. Vijay Laxmi Pandit
kthus pointed out that,
" a myth has persisted that, inspite of parda, and
‘other social handicaps, the Indian women was the
real power inside the home. All sorts of instances
have been quoted to prove this theory and various
historical records have been brought to light to
show that all real power lay in the hands of the
elder woman of the family. This is in my opinion
an entirely wrong representation of the case and the
argument is used by those men who though outwardly
educated, have not been able to uproot from their
minds the inherited superstition and tradition of

. 8gCSes o+ ee I'his mother or wife .e¢ ... WwWas a

A}

98. A.R, Caton (ed): ops.cit., p. 117.
99.  B. Rogers. op.cit., pp. 54, 161, 163.
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useful person to have in the background and the
myth of her power helped many a meex man out of un-
comfortable corners... the constant repetition of it
had to a great extent, affected the minds of the
women themselves, who, while living practically

as slaves in their own homes, really imagined that
they had as much power as they wanted".100

Thus Mastelli notes that "to the majority... there must
remain, the dull monotony, the restrictions and the lack of

'occupation", which absence of cofitact with the world involves./‘oj|

The successive censuses of U.P. in the early twentieth

century empirically reiterate as noted above, in the migration

f

-

‘patterns, bccupational disfribution,-the'negative orientation
of parda for women, thug dispelling,any.theoretically argued
doubts regaréing its circumscribiﬁé effect for the Hindu and
Muslim women., Successive census reports noted this especially
in the area of the education of women in U.P. which shall be

discussed in the fourth chapter,

100, Pandit Vijay Lakshmi : So I became a minister (Allahabad &
London, Kitabistan, 1939) p. 66.

101, In A.R. Caton _( ed) : op.cit., p. 118,



CHAPTER = III

i

SOCIO~-POLITICAL PROFILE OF U.P.(1927-47)

A brief historical survey of the socio-political condition
of U.P. in the early 20th century provides a relevant backdrop
to an investigation of women's education in the state. The
social baradigmsraﬁdﬂeconomic arrangements current in the state
reflected the realities of dominarice and dependenée. The
political pfocesses in this milieu modified and re-inforced the

social and economic status-quo.

\

Juxtaposition of Hindus and Muslims in U.P. 3.

3 .

A\

Hindus and Muslims constituted the two major communities

of U.,P. The assumption and argument that compared to Hindus,

Muslims were backward, did not apply to U.P.1 (a-d)’ The Muslims

of U.P. were not backward as they were in Bengal. Urban
Muslim concentrations in U.P. towns mainly consisted of artisans,
shopkeepers and petty traders. On the other hand, in large parts

of Avadh and fhe Aligarh - Bulandshahr region, Hindu peasants

faced Muslim talugdars and landlordsz.

1. (a) Anil Seal, Emergence of Indian nationalism, Competition
: and collaboration in the later 19th Cent. (Cambridge.
Cambridge University Press. 1968). :
(b) Aparna Basu,Growth of education an olitical velopmen
'in India (1888-1920) (Delhi, Oxford Univ. Press, 1974).
(¢) Paul Brass, Language, religion and politics in North India.

(Cambridge, Cambridge University Press. 1979).

(d) 8umit Sarkarﬁ: Modern India. 1885-1947(Delhi, Macmillan 1983)‘

,:2‘ . S‘ Sarka‘f‘, ibido ‘® 60‘




102

i

U.P. formed the base from where the ideology of this
dominant Muslim elite spread throughout Eastern end Western India,
- ‘The traditional elite felt increasingly threatened by the Hindu

trader, money lender and professional groups‘buying land,
capturing municipalities and obtaining Jjobs at i%s expenseB.
Thus political demands were made by the Muslims of U,P. because
of the desire of the Muslim elite to remain in the dominant
positibn vis-a-vis the Hinduv pepulation.

‘That, the Muslims in the early 20th century were not
‘backward in U.P., were not conspicuously lagging behind the
Hindus, and that in some resbects they were even placed
advantageous}y in comparison with fhe Hindus, ie demonstrated
by the patternsyof urbanization, literacy, and Eﬁglish educatien,
employment and communlcatlonh. . .

Census reports demonstrate that the Muslim population
~of U.Pe was reletively.more urbanised than the Hindu population
’in the late 19th cenéury and fhe early half of the 20th century5.
As late as 1931 yhile 29.06 of the Muslims were living in towns,
only 7.7 of the Hindus were town dwellers. Alse, the urban
Muslim'population showed a steady increase frem 33, % in 1891 to

38,1% in 1941, but the urban Hindu population recorded a decline

from 64.%% to 59.%6, in the same years. Though in the crucial

3 - SeSarkar, ibid., p. 77.

4,  P.Brass (1975) op.cit., p. 141,
Se ' Census of Indla. 1931, Vol, XVIII Pt, 1., pp. '.54--,52-6‘; 1941,

VO]_ VI PP 56 81e
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years'ovainduAMuslim'conflict, the urban Hindu-Muslim
population ratio was beginning to shift in favour of Hindus it
- is doubtful if the shift was pronounced enough to influence
Muslim political attitudes. Thus, the Muslim urban population
was much lafger vis-a-vis the urban Hindu population and alsd
the Hindu rural population was larger than that of the Muslims.

. By the time.W.W, Hunters' "The Indian Musalman's was

published in 1871, Muslims in tgeliofth Western Provinces and
Oudh showed a distinct advantage over the Hindus in the new
'system of education6. Muslims surpassed the Hindus since the
literécy was 5.3 amoﬁg Muslims vis-a-vis 5.8 among Hindus

in 1911. In=192ﬁ there were 7.4 Muslim literate males aged
5 years'and above compared to 7.06 Hindus of the same age grdup.
By 1931, the Muslims showed a disfinct adVéntage over the
Hindus - 9,7 literate Muslims as compared with 8.9 Hindus7.

English education had a crucial political dimension,

and here too the M uslims had an edge over the Hindus8. Although

Muslims were a minority, they belonged to a more literate strata
9 -

@
L]

of society

60 ! PO BraSS, OQ. Citc ) p. ‘1&60
7. Census of India, op.,cit., P. Brass,ibid., p. 147,
8. P.Brass, ibid., p. 147. The statistics are not

consistently available,

9. A. Seal, op.cit., P.60.
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‘The proportion of the Muslim male literates as well as
litératevin English to the proportion of the total Muslim
population ‘'of the state, was higher than tﬁe corresponding
proportion of Hindu literates as well as Hindu literates in English
to the total Hindu population of U.P. From 1901 onwards, till
1931, the Muslims clésed in the gap and'made more rapid advances
fhan the Hindus. In the total literate population, the Muslims
improved from over 12% in 1901 éo over 1% in 1931; whereas::the
nroportion of literate Hindus decliﬁed from over 8% in 1901
'to over 7% in 1931. Muslim literates in English were over 1%
in 1901 ‘and bj 1931 their proportion to over 1$. The Hindus
comprised over 5@5 of the English literate population in 1901
and improved to over 63%% by 1931./,Amongst the urban literates
Muslims comprised over 20 of the population in 1901 and
increased to over 28% in 1931, while for the same years, the
/urban literaté Hindus comprised over 7%% and declined to a little
over 6% . The Muslim urban literate in Engljsh in 1901,
comprised of over 1% of the total English literate ' population
infU,P.'and rose to 2% in 1931, while the Hindu urban English
literate population in 1901 stood at 66% and declined to over 5&
.in 193110o Thus, Muslims improved more rapidly than the Hindus

~in education a characteristic which they demonstrated cin the

urbanisation pattern as well, However, the Hindus continued to

10, Census of India : 1931 Vol., XVIII Pt., I. pp. 453, 457,
465-7, L75-9, 481-2; 1921 Vol. XVI Pt, 3. pp. 115, 118+23,
1273 1911 Vol. XV Pt.I; pp. 252, 264-9,
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- comprise the majority of the total population and the English
literate population. The numerical prepondérence of the Hindus
‘puf the Muslims into a minority even though for the period
between 1901 to 1931, Muslims in the urban English educated
&lasses, multiplied themselves more than four times, whereas the
Hindus multiplied themselves by slightly less than three times.
Though in terms of percentages and proportions the Muslims were
. not baékward compared to the Hiﬁdus, it was a faét of immense
socio-political significance that by 1931, there were 1,631,640
‘Hindu literates as compared'to 311,569 Muslims, that there were
230,542 urban Hindus literate vis-a=-vis 103;5891Husiims and
68,838 urban\Hindus literate in English - i.e., the class

which prbvided the politicians, lé@yers and Government servants,
whilst the Muslims numbered 26,375 1. This, in literal
numerical terms, Muslims remained a minority, and this
~consciousness formed the thémé of:fheir political harpings in
the early half ot the 20th century.

The ruin of M uslims, their eclipse from prestigious

gOVe;nment service and their economic deprivations was the
theme of Huhter's description of the Muslims in Bengal. The

memorial of the national Muhammadan Association generalised this for

the whole of India. However, they were aware that in the

11. P. Brass. op.cit., p. 150.
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North Western Porvinces, the disproportion.bétween the two -
races was probably not so greatqz. Their complaint was against
the sheer out-numbering of the Muslims by the Hindus in the
Government offices, |

Muslims, as an official reported, were representedeell
enough in governmént_offices,in fact -Iout of all proportion
to the population figures13. Out_of the 54,130 native officials
holding appointments under this é0vernment, 35,302 were Hindus
and 18,828 Muhammadans, being 65.2% Hindu and 34.78% as against
86.7% and 13.29% in the general populationih. -

Hindus were sometimes outnumbered in the late 19th century.
in prestigious positignskof depufy coliectors and tehsildars,
The Secretary to the Government of India noted that, "the
figures submitted indicate that in respect of offices in the
éubdrdinate Executive and Judicial services including all the
‘higher and better paid appointments, the Mohammadans had secured

not only a fair proportion, but almost an unduly liberal share

of patronage"15, by the end of the nineteenth century.

12 P.Brass. ihid., p. 150. Correspondence on the subject of the

education of the Muhammadan Community in British Indis and
their Employment 'in the Public Service Generally. Calcutta.
Superintendent of Government Printing, India 1886. p. 240,

13. P. Brass.op.cit., p. 150,

14, P.Brass. ibid., p. 150. Correspondence on the subject of the
Edqucation of the Muhammadan Community in British India and

their Employment in the Public Service Generally. p. 286,

15. P.BraSSc ibido * p. 151.
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The 1911 and 1921vceﬁsus figures, which are the latest

available comprehensive figures on employment by religion in

U.P. demonstrate, that in modern urban sectors or the elité
sectors of traditional rural economy, the Muslims were either
over represented or proportionately lel represented in every
major category of”eméloyment‘including Government employment.

A striking fact is, however, that as late as 1911 and

1921, Muslims held 41 ,9L% and A%.67% of Government positions whilst
the Hindus held 53.02% and 47,37% respectively16.

‘ Though, the comparison of oécupation by religion in U.P.
must be cautiols on account of the difference in the basis of
eﬁumeration,\tﬁe figures do reveal certain consistent and
persistent features. In both cenéﬁs years, compared to Hindus
there were proportionately less Muslim cquivators in U.P.,

but there were more rent receiving and rent collecting Muélims,
~than Hindus. In 1911,.the urban Muslim rentier class was larger
in\absolute terms than Hindu urban rent receivers and collectors,
Though there are sharp differences in the 1911 and 1921 tables,
" probably because qf changes in enumeration standards, the
Muslims in proportion to their own population, were'very well
represented in the industrial life of the province as well as the
transport and trade of the province. In these cafegories they

17

were only slightly undér represented in the cities .

16,  Census of India, 1911, Vol., XV. Pt.IIL., pp. 550-63, 588-9,
61415, ©40~-1, 666-7; Vol, XVI. Pt.1I, pp. 396-407.

17 Census of India. 1911, Vol. XV. Pt.IT., pp. 550-63, 583-9,
614-15, 640-1,666-73 Census of India. 1921, Vol, XVI, Pt,1I
pp- 39(:2\"[“1‘070
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Government service and liberal professions were politically
crucial occupations and Muslim representation in these was very
high in 191& and 1912, In proportion to théir total pqpulation,’
the Muslims outnumbered the Hindus in the urban and rural
sectors - the army, the police departments, credit dealing, -
trade and commerce and even the categories of the village
watchman, ~ |

At the higher levels of Government employment, a caste-wise
break up of the gazetted officers in 1921 reveals that, Brahmins
provided the iargest contingent of 1,019 officers, but that
Shaikhs (707) and Saiyids (265) come next, followed by the

)18. In the politically

Hindu Jats (259) and Kayasthas (198
viable profession and liberal érts, the Muslims were well
represented or even heavily over represenéed as lawyers in the
province, as doctors and in the teaching profession,

In proportion to the total Muslim population, the Muslims
were well represented in the non-agricultural sectors of the
economy and in contrast, they were proportionately low in the
agricultufal.sectors} Figures for U.P. show that Muslims

constituted an almost dominant administrative elite compared to

the Hindus. In employment therefore, as in urbanisation and

- education, the Muslims showed a considerably advantageous position

and s positive progress pattern over the Hindus,

18, Census of India.1921. Vol, XVI, Pt,II., p. 413.
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The dominance of the Muslim elite in the administrative
and cuitural life of the province was/symbolically denoted by
Urdu. In the late 19th Century, Urdu was the sole official
vernacular language and the vehicle to a Government job and
position, therefore, necessitating an Urdu-medium education,
In 1900, during the Lieutenant-Governorship of Sir A.P. MacDomnal,
Hindi was given an equai status with Urdu., The assimilation
of Urdu:by.the Hindus as well og account of its official
importance, received as setback by the Government Order of
490019. Though figures are not available, according to Brass,
the pfocess was almost reversed. In any case it was not until
1920 that the number of Urdu papers were exceeded by the
number of Hindi papers. In 1900 fﬂere were 69 Urdu papers and
34 Hindi papers. By 1920, the figure rose’ to 151 Urdn newspapers
and 125 Hindi newspapers. The rate of increase of Hidi papers

was greaterzo.

Hindi and Urdu newspapers and periodicalsin U.P. 1900-1940:

1940 1930 1920 1910 1900

Hindi 367 253 175. 86 3L

Urdu 268 225. 151 116 69
21

Source ¢ Census of India

19. The ‘Government .Order of 1900 admitted Hindi in Devnagari
script to an equal position with Urdu in Persian script
as an official language of the provinces., P.Brass op,cit.
P. 132,

20. Po BI‘aSS. ibid.o ’ pu 1590

2’]. ’ Census Of Indm. 1931 VO]., XVIIl. PtoIo, po l+7l+; and

1951. Vol, 1L, . Pt,I-A., po. 409.3 Press im India 1971.
Pt 1., p. 327
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Of significance in early 20th century U.P. is the fgct
that proportionately, no matter how backward the Hindus were
vis-a=-vis the Muslims in U.P. or how securely the Muslims had
consolidated their position, invariably, the Hindus cutnumbered

then,

Regional variations in the U.P. economy @

-
’
7z

fhe economic development of the years after 1928 created -
certain common economic problems. The Indian economy was so much
a part of world capitalism, that an event like the Depreééion
affected even the poor and middle peasants deep in the country-
side. The foremost change on accqunt of the Depression was the
catastrophic fall in the price of food gragns after more than
a deéade of high prices, during which rents and cesses had been
increased and the upper rural classes, had grown accustomed to
substantialvprofi%s from the produce of the land, Men with
- fixed incomes and urban dwellers in general benefitted from
thé new situation, though factory workers suffered from retrench-
- ment. Though agricultural labourers suffered less loss than
their émployers, rural custom was no bar to the upper classes
imposing new burdens upon thé lower or taking away their rights.
The worst sufferers were the mass of depressed peasants who

scraped'a living from the so0il in the eastern-most division
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22 Monetization was extended in the economy of the

of.U.P.
region not on acéount of a surplus, but because the peasant

was often forced to sell even his food and stock in order to
pay instalments of renf and revenue. 1In other parts of U.P,.,

- where the density of popuiation was not so great, as in Kumaon
and Bundelkhénd, 6f‘where some alternative avenues of employment
existed as in Western U.P., abject povefty was not encountered

23

on this scale,”. Avadh was the area worst off in terms of the

24

exploitation of the subordinate classes by the superior ones™ .

' The divisions of Western U.P, and the Doab had a ré&atively
low agricultural work force and a felatively high share of
manufacturing. over %. By contra;t; the divisiong of Eaétern
U.P. and Avadh geﬁerally had a higher prOpgrtion in agriculture
'and only 4-86 in the manufacturing. The Western divisions of the
provinée, particularly Meerut and Agra, had been advanced in
terms of urbanization and industriélization, since M ughal times.
These:twb places were especially affected by the general increase
in commercial activity. Kanpur, which lay on the importahf route
~ between Delhi and Calcutta too, became the industrial and

25

commerical centre®”, For all the development, U.P. remained an

overwhelmingly agricultural province,

22 Gyanendra Pandey, The ascendancy of the Congress in U,P.
192634, A study in imperfect mobilization.(Delhi, Oxford
University Press, 1978), pp. 162-63,

23, G, Pandey. ibid., pp. 118, #19.
24. G.P andey. ibid. ] p' 200

25, G.Pandey. ibid., p. 12.
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Significance of caste and class in U,P,.:
Realities of Dominance and Dependence

Casté was.an important principle of structural and
cultural differentiation in early 20th century. U.P, HNon-
Brahmin high castes dominated in Northern India - the dominant
Hindu caste groups ih U.P. being the Kayasthas and Rajputs. The
social standing and solidarity of the Kayasﬁhas was evident at
the dawn of the 20th century., By 1900, the all India association
of the»Kayasthas - Kayastha conference and Kayastha pathshalas
‘had been started. The characteristic sectarian differenee among
the Muslims was between Shias and Sunnis. But, there were also
other sectarian differences which were akin to the Hindu caste.
Muslims too had thé same criteria'of birth, endoéémy, rigid
hierarchy and social discrimination. The:major distinction in
Muglim society wés between the Ashrafs and Non-Ashrafs. Thus,

~differences existed between the high caste or honourable
Saiyyad Shaikh, Mughals, Pathan and Rajput Muslims and the low
caste or commoners like the Julaha, Teli and other526.

In the agrarian society, agricultural iabourefs were a
socially degraded class not only due to their profession which
kept them at the 1owestveconomic stratum, but also due to the

caste-structure 6f society. The bulk of the rural proleteriat

26, P.Brass. op.cit., pPe. 125 Cora Vreed DeStuers. op.cit., p. 3.
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was drawn from "low castes". Almost every member of the rural
éociety in Oudh, barring the talugdars, their karindas and the
Mahajans, was oppressed and exploited in the prevailing social
system. In the Pratapgarh district for example, the "high caste"
tenants paid 2% to 506 less as rent in comparison to the

"low caste" tenantry which consisted of Ahir, Kurmi, Pasi and

Chamar Tenants, Numerically, the lower castes dominated27.

Similarly, the cése study/of the relativelyyurbanized and
industriéiized city of Kanpur shows that new relapions of the
‘migrant workers were built around kin and regional connegtions,
though some'loosehing of familial lives was sustained through
the mode of workers' recruitment. Segregation along community

Y

and caste lines continued to be maintained in the- pleces of
residence28.

However, differentiafions along economic limes divided
members of the same caste and kin, Economic motives superceded

" all other motives for example in almost every talugadari

estate of Oudh, darbérs or courts were held by talugadirs

on the occasions of Dushera and Holi and the tenant had to pay
nazar. The Muslim talugdars collected nazar not only at ig

but also at Dushera. The "landed magﬁates tended to be landowners

first and Muslims second“zg. The peasant movement in Dudh proved

27. Kapil Kumar : op.cit., pp. 66,7%,76.

28, * Chitra Joshi, Bonds of Community, ties of religion
. Occasional papers on history and society. No, XVI; (New Delhi,
NMML522984) , p. 24,

29, = Francis Robinson; Separatism among Indi Musllm§, The
Politics of the U.P, p"M'us,lims. 1860-1923 ?Ne'w Delhi=1975),
. P. 192,
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that class solidarity was possible despite religious and csste
affiliations. Both Hindu: and :Muslim peasants activ:ly

_participated in the struggles against oppression. Thé use of
religious symbols did not lead to any communal misunderstanding. .
‘The peasants were conscious of their interests as "peasants"Bo.

In this coﬁtexf, the leadership of the two communities;
was siénificant The leadershlp/referred to, is that of the
Indian National Congress and Muslim League. 1g was the upper
strata of Hindus and Muslims which assumed leadership of the

"Indian N ational Congress i.e., the urban English educated
professional classes in towns, and petty Zamindars and bigger

‘peasants in the countryside with the finsncial'backing of
textile and sugar mill owners andlbig cloth traders, whilst the
leadership in the Muslim League was distributed between the.
Muslim aristocracy and the upper middle-class professionals.

Middle-class, English educated Hindus and Muslims were able to
co~operate effectively until the struggle for political power
intensified, and brought about the end of this co- operatlon31

The initiation of communal activity was in fact limited
to political leaders and elites. 1t had a direct and powerful

" influence on the masses of Hindus and Muslims specially in the

- 30, Kapil Kumar. op.cit., pp. 223-224,

31, K.B. Sayeed, The polltioal system_of Pakistan. Boston..
Honghton Mifflin. 1967. pPp. 22, 31.
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_townSheighfening the feeling of separate identities and
interestsBZ. |

The 'normative' themes which thelleaders of the nationalist
movément could use was largely determined by the sources of
financial support as well as the social background of its
leadership and cadres33; The commercial classes played an active
part in the early‘Congress and its related organisation, and o
produced individuals of local of pfovincial importance in the
new politics. They did not‘however break away from the social
preconceptions of their class. The support.of commercial-
elite was significant in that, it helped to confirm the
socially conservative character of the Congress and also aided
in strengthening the rising trendjbf Hindu revivéiismBa.

" The social influence of the commericél elite was determined
not only by the economic resources but also the nature of
clientele. Old commercial families who catered to the cours
aristocracy enjoyed a highef social prestige than those who
specialized in short term loans to artisans and poorer sections,

The former thus had high stakes in the maintenance of the status-quo

socially and pblitically35 A means adopted for the purpose was

32, G.Pandey.op.cit., p. 129, P.Brass. op.cit., p. 162.
33, G. Pandey. op.cit., p. 153.

34, J. Gallagher, G.Johnson & A.Seal(ed) : Locality, Province
' and Nation., Essays on Indisn Politics 1870-1940 (Cambridge
University Press 1973), p. 1.

35, J.Gallagher, G.Johnsor and A. Seal (ed), ibid., p. 33;
ibid., P. 47,
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their over gnﬁ indulgent religious,patronage36.~ In féct, fhe
concern with religion and status remained omnipresént'in the
‘local politics of U.P.

/In dominant elements in the Muslim Leagﬁe were largely
aristocrats and Government Servants - specifically the upper
middle-class professionals. The dominant elements in the
Muslim League Council in 1942 were the landlords followed by
lawyers?7< The leadership of the Muslim League in U.P. was in
the hands of a class, most modern, most secular and most
oriented to political power, among the Muslim leadership being

- the beneficiary of separate electorates and weightage in
representation:and government sery;ce which was demanded on
\behalf of MuslimsBB. " B

" Sayyid Ahmad, probably, the most proﬁinént'Muslim of North
India, visualized the Muslim community as an autonomous entity
in the political map of India. Muslims were seen as an 'ethnic
communityj It was, however the Ali brothers who forged Islam with
Muslim politics. In fact, apart from political constituencies,

Muhammad Ali favoured the organisation of the systems of educatioﬁ

along religious lines,

36, K.B. Sayeed, op.cit., p. 55.
570 PO Bl"aSS. OQOCitO, po 1620

38, David Lelyveld Aligarh's first generation. Muslim
Solidarity in Brltloh India New Jersey, Princeton
University press. 1978), pp 241-342,
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For Muhammad. Ali and Muhammad I gbal, religion-and social
order were ideologically compatible. And,.in their political _
battles, the Ali brothers discovered the potency of religious
appeal for mass mobilization. The Muslim religious elite i.e.y
the Ulema too temded towards traditionalism and revivalism. They.
were mainly concerned with the protectioh'ofﬁlslam. Apart from the
scions of Ulema families, they tended to belong to a petty
bourgeois background. The fiel& of their 'recruitment and
6peration was significant', in the villages and small towns, in
the Muslim elementary schools teaching through the vernacular
and among the lower middle-class of a pre-industrial society,
printers, lithographers, booksellers, teachers, retall shopkeepers,

39

skilled craftsmen and petty zamindars y 1. the§ belonged

tb and moved in a wide strata of society. :Consequently, their '

ideas percolatedvto a broad range of the Muslim population.,
North India was, in fact, marked by 'conservative politics'

'as distinct from the radical politics which was oharacteristic

of coastal citiesao. Rural based leaders of domindnt Jats,

Rajputs and Brahmins were drawn in the political alliance of

service people and merchants of district towns. The background

of Muslim service gentry, too was set in the Muslim quarters of

39, P.Hardy, The Muslims of British India (Cambridg.:, Cambridge
University Press, 1972), p. 169.

. 40, C.A. Bayly. Rulers, Townsmen<and Ba aars (Cambridge,
- Cambridge University Press, .983), p. 450.
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,
district townSQ1. Significantly, the traditions of these

small rural places encouraged an evolvement of a strong sense

of communal identity. Unity and solidarity around religious

and cultural issues existed in "an unobstrucive , nebulous

and sub-conscious form"b'2 and coloured common mental attitudes as

well as the perception of social reality.

Language, which had united’glite segments of society,
whether Muslims or Hindus was also used as a means of competitive
mobilizatién. In U.P., Hindu leaders like Malviya, offered
Hindi as the alternative standard language instead of Urdu, a
proposal which was anonymously rebutted. Tﬁe develoraent of
regional and communal sentiments along linguistic lines was

\

a bharacteristic feature of the early decades of the 20th

L3

century “.

Revivalism :

Internal religious differentiation characterised both
communities, but it was at the elite level that religious
differences were emphasized. Common worship and religious
communication did exist at the mass level between the Hindus and

the Muslim believersqhi

41,  C.A. Bayly. op.cit., p. -450.

L2, C., Joshi. op.cit., p. 24L.

43, 5. Sarkar (1983), op.cit., pp. 59, 79.

44, P. Brass. op.cit., p. 179; S. Sarkar. op.cit., p. 76.
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Though there was sufficient basis for emphasizing either

differénces between the Hindus and.Muslims'or their cohposite
culture, the religious revivalism of both communities staunchly
emphasized the differences. They turned to "ancient and

exclusive symbols" of each community and from religious interaction
to an increasing religious opposition through cdmﬁetitive

| proselytisatioﬁ‘ Muslims sought fo revive the ancient pure

Islam and.Hindus encouraged a.Bfahminical‘kind of commitment to
orthodoxy. The Brahmins were not the socially dominant castes

v

‘in U.P,, but their ritual role overarched the caste segmented
societqu,
The dominant revivalist movement for the Hindus was the
Arya Samaj which swept North_Indié; The Arya Samaj emphasized
the glorious ancient Hindu heritage, thus'haking grounds for a
pan;Hindu framework. The Arya Samaj struck deep roots amongst
/the trading castes. With its initiation of the précess of
' shuddi' or 'mass purification as well .as the conversion of the
lower castes, the Arya Samaj in fact turned into a 'sanskritizing'
channel. Its membership rose from 92,000 in 1901 to half million

by 1921h6.

45, A. Seal, op.cit., p. 29.
L6, S. Sarkar. Ops.cit., p. 7h.
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In the late 19th century, the Arya Samaj split into
two factions. The Gurukul faction was the more openly revivalist
and militant and favoﬁred proselytization through paid preachers
‘and shuddi. This faction also opened a Gurikul in 1901 at
Haridwar, which was based on traditional principles of

~ brahmacharvya and vedic training, unaffiliated to the official

educational system. There wasva/gradual shift from Arya Dharma
to a Hindu consciousnessh7.. The Hinduism of the Sama] was
moving towards a position of orthcdoxy and wés attempting to
'"organise itself by the late 19th century.through Hari Sabhas and
Sanatan Dharam Sabhas, conferences at Kumbh Melas" as well as a
big conference Bharat Dharma.MahélHandaL started in 1900 at
Delhih8. The concept of a medleval dark age pro;ided the
background for this Hlndu rev1val¢bm. '

A similar kind of movement developed within Indian Islam
. as weil. The-caQSe for the decline of Muslim power was located
in the decline ofﬁ[slam and the cdall was given to retrive the
the pristine purity and rigour of its formative years. The two
poles ovasLamic revivalism in India in the late 19th and early
20th century were represented by the Aligarh movement of Sir
Sayyid Ahmed Khan and the Deoband Dar-ul-Ulma founded by Muhammad

Qasim Narawtani and Rashid Ahmed Gangoliqg.

L7, K.Jones. Communalism, in the Punjab : The Arva Samaj contri-
bution. Journal of Asian Studies, XXXVIIT No. 1 (Nov. 1568).
Michigan. pp. 39-54.

L8, S.Sarkar. op,cit,.1983., p. 75.
49, P. Brass. op.cit., pp. 1 J, 163,
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The social basis of Sayyid Ahmed's movement was provided
by the U.P. Muslim landlords and'the_uppervclassrﬂuslims of
Western U.P.. Deoband, on the other hand, attracted relatively
poor students for whom western education was out of reach.

The Hindu and Muslim revival movements found a ready
response in the same strata of society i.e., "pre-industrial
lower middle;class of petty land holders, country-town mullaha,
teachers, booksellers, small shopkeepers, minor officials and
skilled artisans.... men literate in the vernaculars. ... quick to

 seized by religious p8551on"50 ' : -
Revivalism in its formative years can be seen in terms
of a solace and inspiration seeking exercise by the leaders of
the two communities in the face df/colonialism and introduction of
Western ideas. A competitive aggressive thfrontation between

the two communities however developed towards the clcse of the

19th century, and.COmmunalism also acquired a mass dimension. On
’the other hand, the imperial policy, spelt out firsf)in a secret note
by Sir Auckland Colvin in 1889, and elaborated by the Morley
Mintobrefofms of 1909 was that of resistence,'conservatismy

active incitement of divisive and fconservative forces of Indian

society', through an alliance with the latter, viz., the landed

50. P. Hardy. op.cit., p. 58.

51, V. Mazumdar, Education anc Social change, Three studies on
19th century — India, (51 ‘a, 11AS 1972) , P.. 22.
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The deernment's efforts to foster communaliém was
aided by the introduction of Dyarchy - proVincial autonomy in
1919. Edﬁcation, health, agricultureband local bodiés were
transferred to provincial governments and the respective Ministers
were responsible to legislative assemblies of the provinces. The
Government of India Act of 1919, however had transferred only
those departments which carried %ess political Weight. The
provincial Governors in any case were armed with vetojpowers52.
Butler héd noted in 1911- "I'm sure that the only way to capture
India now and bring it into the empire is thrOugh‘educat;on"53.
Education became a political issue of greatlimportanée for it
became the focus of the 'politico-literary' elites. A specific
policy on education was outlined;”/By 1921, the Government was
set to take the initiative in several aspects regard:ng education.
Apart from other things, the Government outlined that all
restfiotions undef the educational rules which tended to hamper
‘the spread of women's education were to be withdrawn., Definite
54

steps were to be taken to popularise education among girls” "

However, several social impediments to women's education, were

50, S, Sarkar. op.cit.. 198%.,p. 167.

53 D, Awasthi, Administrative history of Modern India (Delhi
National Pub. House, 1973), p. 92.

54, The *New India' Madras, June 7. "921., p. 7.
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widely acknowledged55 specifically the practice of parda which
has been discussed in the previous chapfef.

It is possible to conclude that im U.P., in the early half
ef the 20th Century, contrary to general notions Muslims were not
* in a disadvantaged position. Class distinctions and variations
- in the regional economy of U.P., rather than communal divisions,
serve to clarify the hazy plcture of 5001al, economlc and
political reallty and further provide the paradigms of domlnance and
dependence. The social-political milieu of. the early half of the
20th century, U.P;.however, aided the germination and growth -
of communalism. The pristine form of the respective religion -
Hinduism and Islam - and culture was»centinually harped though
basically for reasons of politicai/bower. Religiéh,fermed the
‘ideological stamp which the mass of the poﬁﬁlation accepted,Fhis
possiblyleffected social attitudes and perceptions, Aspirations
to a social status formed an inextrifable part of this complex.
ihis iﬁtriCate web strengthened the social dichotomy between males
and females. It is possible to speculate that the relative
pesition ef males and females in the field of education was bound
to be affected keeping in view not only the all.embmpassing nature
of parda but also the:socio, political, economic environment of
~U.P. The specific relationship between parda and women'e

education in U.P. shall be examined in the next chapters

v e e 4 e e e ke e

55 Ev1dent from the report on women's education in the Progress
of Education in India (1897-1902 to 1942-1947); records, &
Director of Public Instruction Reports. United Provinces of
Agra and Oudh. Annual and Guinguennial reports ( 1900-1S47).
Government of India.




CHAPTER - IV

THE EDUCATION OF WOMEN IN U,P, 492747

The introduction of education for women, the provision
. of educational facilities for them as well as the efforts made
to promote and expand the systém of education for women in
U.P. in the second quarter of the 20th centufy forms the focus
of th?s chapter. ; |
At the outset, it is imperative to note that education
"in U.P. did not spread unifbrmly. An examination of female
education in accordance Qith the natural divisions of U.P.1,
shows that there was an intra—regional disparity in the spread
of female education as well as aXAifference in the levels of |
education achieved by males and females. 'The'scanty data
available shows that the Western Himalayan region maintained
a high rate of literacy for both :the sexes, while the Eastern
Sub-Himalayan region was characterized by low literacy rates
for females as well as males. However, in the remaining natural
divisions the male and female literacy rates show no definite

\
correlation, For instance, while Western plains achieved a

higher female literacy rate according to the 1911 census, this

1e The census gives information on female education in
- accordance with the natural divisions of U.Pe The
data-information available is unfortunately of a very
general nature., Statistical data does not always
substantiate the trends. Nevertheless it is signisicant
that the observation has been made consistently in the
census, ‘
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region was at the lower end in the male literacy achievement;
while the West Indo-Gangetic plain and Sub-Himalayan Western
region achieved a high rate of female literacy, in 1921, méle
literacy dipped in these regions. Female literacy was the lowest
in the\Eaét Satpuras according to the 1931 census. Possibly the
presence of Banaras improved the female literacy returns for the
Eastern Indo-Gangetic plain. Thg,achievement of méle literacy was
highest in the Indo—Gangetic pléin East as well as the East
Satpuras.

The study of female education in U.P. shows that the
Indo-Gangetic Western plain and Western Himalayas showed a
relatively higher number of female literates vis~a=vis the Indo-
Gangetic Eastern plain and the.EaS£ Satpuras region. Districts
in the Western Sub%Himalayan regions did relatively-heﬁter than
the Eastern sub-Himalayan region. Female literacy was hence
noticeably higher in the'Western:regidns than in the Eastern
regions, |

The establishment of schools for females also seems to
have followed a similar pattern., Apparently, institutions
were more rapidly established in the Western regions of U.P.
vis-a-vis the Eastern regions. Efforts towards educating
girls and women met with success in Allahabad, Banaras and

Meerut Divisions.2 By 1904 there was a notable progress in

2. General Report on Public Instruction in the United
Provinces of Agra & Oudh 1902. Henceforth referred

to as GRPI  p, 27.
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female education in Jalau, gnd Saharanpur. In Mirzapur, four

- out of six girls' schools had to be closed down for- want of
funds.> Unnao and Ballia stood at the bottom of the list of
 female education.h Noting the striking difference in the
diffusion of education among girls in the east and wést of the
province, the general report on public instruction in U.P. for
1906, stated that, *"in the five Eastern divisions Allahabad,
Lucknow, Banaras, Fyzabad and.Gorakhpur, the percentage of
girls at séhools to those of an age to attend school averaged
around 0.6 only., In the four Western divisions of Rohilkhand,
Agra, Meerut and Kumaon, on the other hand,‘the percentage of
girls at schools was 1.%".” Model schools were estéblished in
Agra and Lucknow districts and municipal board sdhdols in
Allahabad, Shahjahanpur, Cawnﬁore, Bijnor, Pithoragarh, and
Lucknow., In fact High schools were set up in Lucknow and
.Allahabad had made a good progress by 1917.6 Dehradun was also
‘added to the list of centres which met with success in female
educati’on.7

The quinquennium 1932-37 also witnessed the establishment

of girls' High school at Balrampur and Badaun and the starting

3. Ibid., 1904, p. 30.
L, Ibid., 1905, p. 33.
5 Ibid., 1906, p. 31.
6..  Ibid., 1917, p. 79
7. Ibid., 1927, p. 86,
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of primary teachers' training classes in Sultanpur, Fatehpur,
Banaras, Shahjahanpur, Etawah and Unnao. Co-education was
more popular in the Eastern distircts of Ballia, Basti and
Gorakhpur where it was doubly welcome due to the "problem of
insufficienf staff and acgommodation in girls' schools in general",
and alsb‘because educatioﬁ was made possible "for a large
number of girls in areas where there are no schools for girls
at all_"g‘ |

This pattern could be accounted for,vin the apparent
differences between the Western and Eastérn regions of UiP.
The 1911 census noted that the Western plains possessed more
largé sites and less small onesog, The Western p%ains also had
the largest urban population., The Eastern subéiimalayan region
was relatively new country. In the older country of the plains,

urbanization increased regularly from East to West. Urban

~centres offered a relatively favourable ground for literacy vis-a=

vis the rural tracts. It was noted that "in a few large towns
and in one or two other exceptional centres" "that the initially
prohibitive notions regérding women' s education seemed to be
yielding to that modern spirit which would emancipate women from

a position of household slavery, and give them a share in the

80 Ibid-, 1932"’37, pp. 8[4"850

9. Cengus of India: United provinces of Agra and Oudh,
, 1911, P« 25.
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,
intellectual privileges of the race."‘|O Urban centres also
tended to attract immigrants who went there‘for economic
purposes. According to the 1921 census, such iuunigfants tend

to be of an enterprising and progressive *t_ype.11 Industries

in fact occupied mo.rev people in the Western plains and Western
sub-Himalayaﬁ region than elsewher'e,‘12 while agriculture
predominated increasingly towards the East. The contention is
that, urban and industrial development also favoured a growth

of _1itéracy, apart from exclusively socio-cultural considerations.
Thus, the number of male and female literates per mile in_the

Indo-Gangetic plain West, which, apart from others, consistec_i'of

urban centres.‘_like Agra and Meerut,_ was higher than the Sub-

Himalayan Eastern regions.13 " -
TABLE - 1
Male ; Female
1931 1921 4914 1931 191 1911
Indo-Gangetic 8% = 65 58 13 8 6
Plain West :
Sub-Himalayan 54 Lb 54 L 2 2
East

Sources: Census of India, United Provinces of Agara & Oudh, 1931.

10. Progress of Education in Indla. Calcutta, Govt. Press 1897-
1902.Vollyp. 310 " . .

11 Census of Indig. United Provinces of Agara & O'udh, 1921,
Po 117. :

12, Ibid., p. 169, | _
13, Census of India. United Pr -inces of Agra & Oudh, 1931,p.481.
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All gistricts in each natural division did not follow
an identi¢a1 progressive or fetrogressive pattern. Tne
districts which were commercially or industrially important or
were the seats of Government headgquarters, differed in their
achievement of female literacy from those districts waich were
not centreé of similar importénce. Thus, the 1931 census for
U.P. showed that Lucknow, Allahap?d, Agra, Cawnpore and Banaras
which were centres of importancé(had a higher number of literates
than Gorakhpur, Gonda, Fyzabad, Ghazipur andJaunpur.-14 (SeeA
Table 2 on the subsequéent page). ,
Female literacy remained uniformly low in eastern U.P.

The relative%y higher rate of advance in male literacy in the
western region vis-a-vis the eastern region, was -however, not

a consistent phenomenon in U.P. Also, a relatively higher rate of
advance in the number of female literates was not always evident
in the number of‘female 1iterates.wés not always evident in
vareas where the literacy rate for men was high. Thus, female
literacy does not seem to have been as a rule, dependent on or
guided by-the rate of ﬁale literacy in some regions of U.P.

For instance, while the Western.Himalayan regions had the highest
literacy rates for both sexes, the regions of U.P. which followed
in female literacy were, in 1911 the Western plainé, in 1921
InQOAGangetic plain West and in 1931 Indo-Gangetic plain East

and West. The advance in male literacy, on the other hand, was

14, Census of India: United Provinces of Agra and Oudh 1931,
p. 481, _




TABLE - 2

Number Literates per Mile

: Female Male _
Districts 1931 1921 1911 4931 1921 1511
Seat of Government Lucknow 23 11 15 108 ~ 101 o5
Headquarters
~‘Allahabad 17 . 12 7 102 72 70
(Commercial Agra 22 14 11 122 102 oL
Importance)
(Industrial Cawnpore 18 12 8 129 93 84
Importance ' '
(Religious B gnaras 22 21 16 164 133 120
Importance)
Gorakhpur &4 3 3 55 L4 56
G onda 3 L 2 b9 42 53
Fyzabad 3 3 72 51 53
Ghazipur 10 5 3 109 84 57
J aunpur 6 3 3 96 76 64

Source: Census of India United Prov1nces of Agra and Oudh,

1931, p. 481,

0S|
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higher in Central Indian Plateau and IndoJ}angetic plain East than

16

the other regions for the Census years 191115 and 1921 and in the

~East Satpuras in 193117. Female literacy remained lowest in the
East Satpuras and EasternvSuBJ{hnalayas, in 1911, 1921 and 1931,
whereas male literacy, in the same years remained lowest in the
-Eastern and Western Sub-Himalayas.

A study of the education of the two sexes, specifically the
education of women could not, {heréfore, remain limited to tangiblg
factors of urbanization and industrialisation. The census records

for 191118, 192119

, and 195120 refer to !'social reasons' for the
relatively high:female literacy in the Himalayan regions. It was
noted that, the relative absence of pard5 facilitated fema}e education
and a relative rigid adherence to gg;gé hampered any progress in the
education of women,

An intriguing fact of female education in U.P. is that,
‘ though female ehrolmént at different stages of education was
increasing21 because it enhanced mafriage prospects, the female

population in eastern U.P. continued to remain relatively

illiteratée and married at lower ages as compared to their

15, Census of India. United Provinces of Agra and Oudh,
1911, p. 247.

16, Lbid., 1921, p. 116.
17. Ibid., 1931, p. 457.
18, Ibid., 1911, p. 261,
19.  Ibid., 1921, p. 116.

20, - Census of India. Vol., II, Uttar Pradesh Part- I,
" A Report 1951, p. 388.

21. See Table No., 4 given later in the Chapter.‘
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sisters in western U.P. It is thus possible to speculate
that educated wives were not in demand in Eastern U.P.. It is
also possible to argue thaf female education suffered from the
relative rigidity of pgggéAin the eastern regions in terms of a
literal access to education. The populafity of co-ecucation in
the eastern districts due to ingufficiency of staff énd resources
‘Eointé to parda at different levels. FirStiy, since co=-education
was limited to primary levels, it is evident that the demand for
female education existed, though in a nebulous form and only for a
‘'very young age group., Secondly, it is apparent that prejudices
to female education were dominant enough to inhibit any substantial
organisation‘of resources for female education though a nascent
demand for it may have existed. j N
It is possible to hypothesize that a bustling and
'prosperous'22 ecdnomy of Western U.P,. also experienced the
permeation of diverse social ideologies which prompted social
reform though not through an organised social reform movement.,
Here it can be argued that regional culture guidaﬁor set the
frame of reference for cultural ;i.ntefaction.23 Pﬁmna,though

prejudices to women's education did not die down or role

expectation of females suffer a reversal in western U.P., the

22. Census op.cit., (1901) p. 117.
23 Jones K: Op, cit. p. xiii,.
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developments in the neighbouring province of Punjab nay have
had a bearing on‘western U.P. The reference hefe is primarily
to the activity of the AryaSamaj Munshi Ram's faction of the
Arya Samajists who had begun to concentrate on the quest for a
new woman in Punjab and female education was advocated in a

. big way by the end of the 19th century. Gradually, their
efforts made the educated young girl a reality cléarly visible
' throughout‘the province of-Punjéb. jTheir attempts to promote‘
Widow remarriage as well as to preven£ early marriages had even
-found allies among the educated Hindus of varying ideological
backgrouﬁds,24 Though Arya Samaj represented a chauvanistic
section of the Hindus, the fact remains that there were stirrings of
consciousness for female educationlin the neighbdﬁriné regions

of Western U,P.

Stages of Education

The successive reports of the directors of public
instruction as well as reports on the progress'ofieducation in
India, noted a growing response to the education of women. A
concurrent restrictive impact of pards was, however,'also
evident, at different levels of education and more so at the

higher levels., -

2149 Jones. Ko; ibido, ppo 215’ 218-219.
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Regarding primary education, it was noted at the turn of
the céntury that a demand for primary education for girls was
"well nigh altogether wanting" and that the difficulties to be
contended with' were "almost insurmountable".25
Primary schools for girlé which included model schools,
district and municipal schools, aided and unaiéed schools
registered an increase. A: considerable eagerness on the part of
parents to send girls to school‘was noticed in 1904, "in order that
a little instruction may be had before early mérriage puts a
stop to it." However, the preparatofy classes or infant -
standard'was the maximum limit of education for a majority of
girls. There were instances, however of "three generations of
scholars" attending an‘institutioﬂ within its brief épan of
existence of two years , like the Lahori Tola Ggirls School in
Banaras.,2
The importance of inducements to girls to remain at
school was recognised. Since very few passed the lower primary,
it was proposed to give scholarships of one rupee per month for
those who had gone through this stage. It was felt in 1906
that this measure held a promise of an under diffusion of female

27

education, One of the causes of slow progress in the lower

250 GRPI, 1901"1902, Pe 270
26, Ibid., 1903~-1904, p. 38,
27, Ibid., 1905-1906, . 35.
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primary stage was the difficulty in managing the crowd of
beglnners. But a greater difficulty p01nted out was that "few
parents took the education of girls seriously and so attendance
was irregular."28

Female educafion did not progress beyond this stage.
"Only an 1sign1flcant proportion of those in the primary schools
reached higher than the lower prlmary stage." 29 Although the
inspectresses referred to the need for a closure of some of the
’primary institutions, 1t was noted that it was preferable that
the idea of girls' education should take concrete form. in the
_'school of a(deplorable type than to close down schools.30

By 1932, compulsory primary education had been introduced
in rural areas. The policy adopted with regard to primary
educaticn for girls.in the quinquennium 1932-1937 was to
develop existing primary schools in rural areas, where girls
education was almost entirely primary, instead of opening any

31

new primary schools, The necessity for more schools was

" diminished as a consequence of the spread of co-education

28.  1bid., 1915, p. 21,

- 29, Ibid., 1912-1917, p. 80.
3o§ - Ibid., 1912-1917, p. 80,
31. - Lbid., 1932-37; p. 91.
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in the villages. In urban areas, more primary schools had been

opened since co-education made itself evident only at the

university stage.32
It was pointed out that the wastage at the level of

lower classes was high. Only one in every 8 girls reached the

'middle stage and“thoée who did were usually situated in big towns,

where all the fa01lities were avallable. Thus there were
constralnts on female educatlon even in areas where facilities
were not 1ack1ng. And here it is possible to point out specifically
to the social constraints of adherence to parda. -

| By 1947, the scheme of compulsory primary education
remained in operatlon in two dlstrlct boards and three mun1c1pal
boards. Compulsory primary educatlon for girls recorded as
84, L% attendance. However, it did not make a sustained headway,

51nce it encountered difficulties of attendance and lack of

.efflclent teachers who through personal influence with the

mothers could persuade them to send their girls to schoolo33

Secondary Education:

The secondaPy education for females in U.P. was divided
into two etages - the middle school stage and the High school
stage. The middle stege of education was a complete course,

The High school stage was also the preliminary stage for. entering

the higher education of colleges and universities.

32., \Ibidn, 1932"37, po 910
330 Ibid-, 1942"1"'7, po 360
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The middle‘schools comprised of anglo-vernacular middle
- schools, English middle schools and vefnacular middl: schools.
The resolution of the education départment noted that secondary -
education was 1nev1tably confined to the children of a small
section of the upper class.sh ‘

- The demand’f&? anglo=-vernacular education could be gauged
by the fees paid to secure if. -There were instances when |
objections wgfe raised to a hike in fees, by the boards rather
than the parentsiof a girl;35 Thus, at the Central Hindu.Collége
‘Schooi, Banaras, conveyance fees weré chafged and the parents
6f the better class welcomed them as they felt that this would
ellminate the less refined type of pupil.

‘Secondary education was recognised as the plvot of the
- whole educational system. However, since U.P. was relatively
one of the mosf backward provinces, experiments which weré _
/attempted in the more advanced states could not b;-emulated.36
Thé superiority of the school leaving certificate examination
37

to the matriculation examination was acknowledged by 1917,

The Jwala Prasad School at Shahjahanpur and the Church Mission

34, Ibid., 1914, Resolution of Education Department, p. 3,
35.  Ibid., 1915-1916, p. 22, | *
36, Ibid., 1915-16, Resolution of Education Department, p, 2.

370 - Ibido’ 1912-1917, po 20
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Society's Parda school at Lucknow sent pupils. for the anglo-

58 Improved administration and

vernacular middle examination.
organisation even enabled the Kashmiri Mohalla School at Lucknow

to secure female students interested in education, thereby
replacing students whose only inducement was the monthly stipend.39
By 1924, the importance of letting.girls study further than the
,primapy stage, tbe report noted,.was recognised by parents.
There were even reports of newly married girls having been sent
back to s;hool to complete the middle course.L+O

' None of the vernacular middle schools, nevertheleés, had
classes of the upper middle section and in most classes, V and VI
were very small classes of_the upper middle section opened only
in the practising school attached to two Government Normal Schools,
with the hope that other Government vernaéﬁlar schools would
follow them. The difficulty in maintaining a vernacular
middle school in a rural area was due to the scarcity of
competent teacheré and not on account of inadequate puﬁils.41

Variations in enrolment emphasized that a steady tendency had not

been established.l Variations continued to depend on the individual

38. Ibida’ 1912“‘1917, po 80.

39,  Ibid., 1912-1917, p. 80.
L0, Ibid., 1923-24, p. 29.
[&1. Ibid., 1926’279 po 870
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circumstances of pupils and schools. There were instances of
enroliment only on paper thereby only 3 or L4 littleAgirls were
actﬁally bresent from the 25 to 35 enrolled sc:holars.b'2

While girls continued to study in\boys schools in U.P.,
there existed a demand for separate middle schools for girls
Which was expected‘to continue.hB‘

High schools numbered four by 1912. The Chief Insﬁectoress
remarked that the "demand'for High school education has been
increaéing, even émong non—christians; and every where and there
one, finds, among the 1attgr, girls who are anxious to study |
further or whose fathers are ambitious for them. It was however,
notéd, that the number of giris pelonging to this class had been
so few and far between hitherto; that practicaiiy the problem had
not existed. Theré was the instance of brosthwaite School,
Allahabad, which had no pupil above the middle standard and was a
‘High school only in néme.hh

As a measure of improvement, the sthool leaving certificate
examination was éubstituted for the Matriculation examination. at
Isabella Thoburn College, Lucknow, Of ‘the total enrolment of the
college which was the only college fof Indian women iﬁ 1917, the

highest was in the High %chool.aS

42,  Ibid,, 1930-31, p. 33.
43,  Ibid., 1939-40, p. 36.

Lb, Ibid., 1907-1912, p. 79.
45,  Ibid., 1912-1917, p. 79.
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The proportion of students cdmpleting the High School

_course was comparatively small, It is ihteresting to note that

the Isabella Thoburn College had applied for permission to transfer
classes IX and X back to the school, since a larger enrolment was
expected in those classes, if théy were attached to schodl and
not thevcollege.46.'
| By 1927, the Chief Inspectoress observed that there was a
strong tendency to open classeé of the High school stage for one
or two pupils, who.for various.reasons would not leave a school
neér their homes. Many candidateé appéared for High School
examination as private éandidates.u7 |

Thé tultional condition of-some backward High Schools
improved considerably partly in ah effort to meet the requirements
of the Board of High School énd.Intermediéte examination, However,
since some parents were unwilling to send their oider girls away

from home as boarders, some schools which could ill afford them,

- attempted to maintain classes IX and X, These classes were poorly

equipped and the rest of the school suffered.48

By 1930, the chief Inspectoress noted that, "there is
undoubtedly a growing conviction that girls should make the High
School examination their goal, even if the numbers who put this

conviction intb effect are still very few.hg

46.  Ibid., 1935-36, p. 37.
1‘"70 I_b_ig.-, 1926-279 po 86.
48, Ibid., 1927-1932, p. 7h.

49, Ibid., 1929-30, p. 57.
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Though the number of High Schools increased by 18,
during the quinquennium 1942-47, the number of girls receiving
High School education was less than one tﬁird of those at the
middle stage.so It-was'also pointedibut that

"Most of the High Schools weré situated in towns and

cater for middle class families which are paying more

attention, now to the higher education of girls,

Though this intereét according to some is inspired

mainly by the idea that)theiiigh School certificate

improves chances of marrying well-the growing number
- of girls receiving higher education and pfofessional
training is enough indication of the fact that marriage

no longer remains the only career for our girls."51

-

Collegiate énd.UniversitY educations

The High School education was followed by collegiate and
university education. The only institution of its kind for

52, was the Isabella Thoburn College, Lucknow,

-women in India
which drew students from all over India. By 1917, the
Theosophical Girl's School at Banaras had also started college

classes as a private institution.53 The Woodstock CollegeJﬁussouri

50, Ibid., 1942-47, p. 37.

51. Ibid. s 19L"2-l““7’ po 37.
52. - Ibﬁdo 9 1902"’1 903 ’ po 350
53. Ibzido ¥ 1912—17, po 840
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the Allahabad European Girls High School and the All Saints

Diocesan College, Nainital were meant exclusively fdr Eur'opeans.SL+
| " The desire for higher education for nonfChristian:girls‘
was evident., However, the size of the élasses was small
and rapid increése in them was not likely. Conséquently, the
expenditure on their maintenance was anticipated to be heavy,
compared with that on boys' in;titutions. "Inspite of this it is
better", the Chief Inspectéress noteé, "that there should be
separate institutions for gifls§ to combine them With the
institutions for boys would retard progress in the long%mnl".fi5
By 1925, the Crosthwaite College, Allahabad was included
as one of the two"Univery College;. However, despite the
increase in institutions, it was believed that the numbers
expécted to join the intermediate classeé'scarcely,justified
the large expenditure needed for them.56 |
By 1947, the women's department of the universities at
Banaras and'Aligarh had come into existence andvthe total of
intermediate colleges had gone up to 11, higher education

left practically untouched the larger population of girls in

the villages. The chances of a village girl to receive higher

54,  PEL, Vol., I, 1912-1917, p. 173.
55.  GRPL op.cit, 1924-25, p. 31.
56.  Ibid., 1928-29, p. 49.
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education were still very limited.57 Percentage of female
enrolment at all levels of education from the total males -

females enrolled:

TABLE - 3

Percentage of female enrolment at all levels
vis-ga-vis total enrolment of girls and boys,

-

1927 19327 1937 1942 1947

" College 0.0098  0.12  0.025. 0,05 . 0,071

High School. 0,16 0.29  0.46 0,85 1.15

English 0.36 0,47 0.62 0.66 0.83

Middle School. » ,

Vernacular 1,31 1,85 2.5% 3,27 3.36

Middle School,. . : ;

Primary L,95 .53 512 4,84 L Lt

School. ‘

Total Female 6.19 Tk | 8.75 9,66 9.75

enrolment

Total Girls & 1249727 1420231 1540033 1718012 2044151
boys.

-Source: GRPI

'57.  Ibid., 1942-47, p. 37.
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Of tﬁe total population enrolled for education at
various levels in 1927, only 6.1% were females, the rest being
males. This percentage of women increased negligibly in the
next 20 years. In 1947, the total women enrolled were oﬁly 9.7%
of the total population enrolled.

Thus, an overiiew of female education at various levels
i.e. Primary school, Middle school, High school level and
collegiate level reveals that/over a period of 20 years (1927-47)
‘maximum percentage of females were enrolled at the Primary school
Jevel. The percentage of females vis-a-vis males at other levels
steadily increased with time although fhe increase was nominal.
The percen?age of females enrolled at the High school and college

level was less than even one pefcent throughout this peribd.

Percentage of remale enrolment at all levels of
education to total numbers of female enrolled :

Of the total number of fémales enrolled for the period
1927-47 (the data prior to 1927 was either not consistent or
nok available) the percentage of females enrolled for primary
education was the highest vis-a-vis that at other levels. Thus,
whereas in 1927 the percentage of females enrolled at the
primary level was as high as 6%, in 1947 the number decreased
to hﬁ%. This was understandably so because the percentage
enrolled at the Middle school level increased sharply while the
percentage increase in female enrolment at the High school level

was sizeable. Thus, female enrolment in English Middle schools
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increased from 5.9 in 1927 to 11.7 in 1947, in Vernacular Middle
schools from 2% in 1927 to 3% in 1947 and, in High schools from
2.6 in 1927 to 11.7% in 1947. It is interesting to note that

in 1947 whereas 4F% females were enrolled in Primary schools,
almost the same percentage(44.7 ) were enrolled at the Middle
.school level. Female en;olmeht, however, remained limited to the
Primary -and Middle school levels. Females enrolled at the college
level remained negligible even in 1947.

| Educational facilities were extended for women in U.P.
'The impact of pardd is nevertheless evident in the often

discriminatory provision of major inputs for female education,

Buildings and Finance @ o -

A significaht inpﬁt for pdpulariziﬂé female education
was the school building for girls' schools. The Chief
Inspectoress had noted in 1912, that \
"the question of buildings was especially important in the
e girls' schools, since they had to be encloseds?,thére'waS'a pisk
Lof insénitary conditions. '.The teachers too were forced to livﬁ
“...in. them. Though bﬁildings of every description existed and
iﬁ some schools buildings were exceedingly good, there were
instances, especially in the small aided schools of classes
being held in verandahs among charpoys and other household goods:

n 59

while hens and goats also had their habitation there.

58, Emphasis mine,

59. Ibid., 1912, p. 5.
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More than a decade later it was noted that, apart from
the obvious but much neglected duty of ensuring that the girls
work in hygienic conditions, there is also‘the consideration that
when buildings are good, more girls are attracted to school and
more rapid progress is made. It was noted that a lack of proper
space in gbvernment schools was a great obstacle to expansion.
There were instances of Wkutcha",badlj~built, ill ventilated
little houses where, according to the Inspectoress, it was
impossible to stop for more than an hour or so, on account of the
‘smell from open drains";éo _ _ =

The condition of building,.particularly'of thé non-mission,
non-English schools remained é con§tant complaint. By 1927,
it was noted that very little had been done to provide better

61 The village

accommodation for girls' schools in villaées.
school for girls was even described as a little better than a
. cowshed. ,

By 1932,Vit was noted that "it is an old talé, the
repetition of which is weérisome, that the majority of the
Vernacular schools for girls are badly housed. The cry is
repeated however, lest the boards should think that arrangements

which have lasted (for) so long may be permitted to continue

indefinitely",62 However, the report noted that unlike the

60. Ibid., 1929, p. 59.
61. Ibido’1927, po 880
62, Ibid., 1927-32, p. 72.
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Vernacular schools, most anglo-vernacular'schbols, had adequate
accommodation and none of the anglo—veranculér were so badly
housed that teacheré and pupils worked under discomfort.63 It
was suggested by 19&2,.that a more expediént measure would be to

consider buildings before opening fresh institutions.6a

~Finance :

The financial resources for female educétioﬁ were providéd
by the municipal funds, the district board grants, the provisional
révenues, fees - and other sources. ‘The complaint of the inadequacy
of financial aid provided by these agencies for female education
runs through the reports on public instruction in the U.P. for
the:: early ﬁalf of the twentieth céntury. The‘insafficiency of
publié funds for the general improvement of female education was
| described as the "rock oﬁ which the solution to the problem
splits".65

The smaliness of the permanent annual gfant (Rs.5 lakh)
for education, to the United Provinces was deplored in 1903. The
general report on public instruction stated that "the opportunity
was not taken to bring the most backward province, more nearly

abreast of the more forward parts of the country, in which a

greater liberality towards education has been customary".

63, Ibid., 1927-32, p. 72.

64. 1bid., 1937-42, p. 46,

65, Ibid., 1936, p. 44,
66,  Ibid., 1903, pp, 2-3.
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U.P. had received less funds in proportion‘to its population
than any other province. It was thus, according to the report,
their misfortune rather than the fault of thé province~that it
was amongst the last in the educational progress.

The outlay from district and Mﬁhicipal funds was mainly
on Primary schools. 'The contribqtion from fees occured
chiefly in aided English schoqls and more particularly in aided-
mission, schools. Year by year, most district boards reduced
their contribution towards expenditure for female education and
depended more énd more on provincial grahts, which were- intended
to supplement their own contribution;67 - )

A section of the administration felt that income from fees
could be increased without injufy to girls' edu;ation, others
felt that in view of the fact that the i;portance of girls'
education was not fully realised, the legitimate améunt‘of bus
fees, or tuition‘fées could not ‘be charged. In Vernacular school:s
nevertheleés, no tuition fees and a very small conveyance fee
was charged.68 By 1930, income from fees was greatef than previot
yeérs,69 which was an evidence of progress in the desire for
educating girls and womén; Income from other sources, however,

registered a decreased

67. Ibid., 1926, p. 38.
68, Ibid., 1929, p. 47.
69, Ibid., 19%0, p. 56.
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Schools, aided by the boards were on a differént footing

from thoée aided by provincial revenue., Usually, the graht formed
the sole source of income and was regarded by the mistress
concerned as her salary. Since the amount was small, she spared
finances with difficulty, even for equipment and other necessities.
Consequently, the condition of these schools,’the majority
of which were in villagés, was often deplorable.7o

_ On thg justification,_that/the strain of conveyance charges
on thé public budget had‘becomg acute, the policy of self-
supporting conveyance was formulated for girls' schools in 1936,
Thus, parents were also expected to pay more conveyance fees.71
By 1937, it was noted that the increase in fees was welcome
as the future security of girls' schéols would depend more and
more on the willingneés of parents to co-operate as readily and
as fully as they had done in the education of their bOYSo72

A number of girls' schools had to depend on the monthly

subscriptions of benevolent subscribers to make up the difference
bétween expenditure and income from Government grant. Since,
voluntary subsériptions were always a variable factor, the

payment of staff and other demands became uncertaine73

70. Ibid., 1930, p. 60.
71 Ibid., 1936, p. L42.
-T2, i1bid., 1932-37, p. 87,
73.  1bid., 1932-37, p. 87.
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Management and administration ¢

Regarding the management of girls' schools, it was noted
that schools managed by Boards or by Committees of citizens were
subject to fluctuatioﬁs, which were accountable to mismanagement
or diminishing intérest. It was reported, that incompetent
teachers were appointed in schools managed by district or
municipal bdards, and for private Teasons were'retained in
service against the advice of the Inspectoress. Private
considerations and politics were permitted to over-rule the

74 Missionary bodies as a rule maﬁéged

interests of education,
their schools successfully. It is essential to note that the
primary aim of missionaries was proselytisation for which women
formed an ideal target.

" The history of the nonChristian, non-mission s:hools

was considered mainly a record of "Inconstant purpose". Notiné

the reasons for an inadequate progréss, the 1914 report stated '

that

"in the case of female education, private effort flags
and enthusiasm is fitful; so that schools which seem
to have entered upon a career of prosperity are liable,
unaccountably to sudden decline. The ardour of
promoters is apt, to be dampened by wavering support
and the consequent difficulty of maintaining financial
équilibrium. Apathy and unconcern succeed in quick

- sucession to outbursts, of zeal for the cause. An
instance of unusual success is that of Arya Kanya
Pathshala, Allahabad; a contrary instance is that of the

7h. Ibid., 1927-32, p. 76.
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Kanya Pathshala, Meerut of which so much was hoped
at one time that the Government Model School was
closed to give it freer scope".75

Bulk of the Primary schools were managed by district
boards. In larger towns, municipal boards usually made itself -
responsible., It was ndted that the Government maiﬂtained a
higher peroentagevof'Middle schools, especially vernacular
middle schools, ,Ité advantage was the better material conditions
which were made possible by provincial resources.
| A further advantage which sprung from the existent
ég;gé ideology was that the Govefnment maintained schoolg, which
were Known as the model schools.had the "advantage of undivided
control in the hands of women, since they were managed by the
mistresses",77 and "the better class 6f womern teachers preferréd
not to deal directly with men".'78

The administration and inspection was also adjusted to
the stipulated cultural necessity 6f segregatiﬁg women, thereby
reinforcing the ' separate' identity of a girls' school. The
administration and inspection of girls' schools was put under
the chafge of women, The number of inspectresses was raised
from 4 to 7. Their official relations with the Inspectors
79

were severed.

75, 1bid., 1913-1914, p. 19.

76, Ibid., 1925, p. 33.
77. Ibid., 1925, p. 33.
.78, Ibid., 1925, p. 33.
79. PEI., 1907-" 12, Vol. I, p. 2
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The circles that an inspect-=ress was supposed %o Visit
were reduced in size and the influence and stimulus of more
frequent visits by her Qas expected to have its effect.ao

The Chief Inspectress admitted that "the difficulty of
proper management existed even in the boys' schools, but in the
girls' schools, it was aggravated by strange reports . of strict

pards observing schools.o

Curriculae :

i The curriculum for females and the provision and ~
availability of teachers for educating girls-too revealed the
working of a parda ideology.

The curriculum imparted to fémale students ‘was an important
issue of female education in the early half of the twentieth ‘
century. The necessity of a specially designed curricula for
women/females was often emphasized. Differing opinions also
existed.s The report on public instruction in the U;P. for

1912-1917 noted two different views on the curriculum for girls
education - (15 they should be taught nothing .save domestic
sciencé (ii) a smattering of the three Rs. as well, would help

in their househoid duties, that too much arithmetic was taught and

that readers were unsuitable. In fact, one of the reasons for the

80.  GRPI., 1915, p.21.
81.  Ibid., 1914-1915, p. 20,



153
{
. failure of female education was cited as fhe unsuitability of
curriculum.82
Over the years, the curriculum for girls' education was -
sought to be revised to suit the needs or demands of their
familial roles well within the domestic sphere. Consequently,
subjects which were seen as devoid of any direct bearing on a
training for ah effective handlingfof fhe household affairs
were either dropped or revised. Consequently, the committee
constitﬁted to revise the vernacular curriculum in 1915,
introduced domestic science as a compulsory subject and directed
a revision of the arithmetic course. The middle course for girls
was shortened by one year, as compa?ed with that of the boys.
Also an alternative curriculum exciusively for gifis was to be
prepared, to lead up to a special girls' certificate examination
for girls whose schooling was to fit thém for ordinary domestic
»life.83 |
Sewing and knifting formed an important part oi* the
.curricula for girls' educationgsewing was included in the training
class courses, in order to secure competent teachers. Drawing
and painting were attempted at some places and were considered

"particularly useful in giving purdanashin girls some occupation

with which to fill their leisu_re".84

82‘ Ibid., 19‘]2"'17’ pc 820
83. Ibido ? 19}12"17’ po 820
84, Ibid., 1917, p. 8L,
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Principal changes Qere broughf about in the courses of
Isabella Thoburn College also. Philosophy was to be taught for
B.A. instead of mathematics. Biology was to be taught upto
the intermediate standard. Weekly lectures were introduced on
litérary,,scientific and historical subjects and once a month
extension lecture in Urdu with slides were provided for the \
zenana ladies of‘Lucknow.85 It was declared that " female education
- in order to be made attractiQe must be adopted mbre closely fo the
needs of the sex".86
- Byl1926, desire was specifically noted for needlework
and cookery. The distinction between candidates who followed
the same curriculum as boys and those who took the girls' ,
alternative, disappeared in 1930 through a remodelled anglo-
vernacular curriculum for middle schools. ‘In the arithmetic paper,
a separate provisiog was made for girls who had neither the ability
nor the opportunity for going far in Arithmetic.87

By 1930, systematic physical training was given but
"only in a small minority of schools. It was added that "few
years ago the introduction of games and drill would have met with
criticism from a certain number of parents, but this attitude

is nowua thing of the past".88

85. Ibid., 1912, p. 79.

86, Ibide,1912, p. 79
_870 Ibid09 1930, ppo 66"61'
88,  Ibid., 1930, p. 61,
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Participation in extra-curricular activities like girl
guiding, first~aid, home-nursing and outdaor sports remained
low on account of a dearth of competent‘teachers and space.
Also the 1926 report noted that it was not easy to gather girls
together, once the school dispersed, especially, when girls live
af a distance and have to be fetched in bullock carts.89 The
growing interest in games was comgended for it was "helping -
to remove parda restrictions“.go. 1t was also pointed out that
unfortunataly the interest in physical culture is limited

to large towns".gl| o
Teachers :

The crucial role of efficieh% and trained fémale'teachers
was recognised early in the twentieth century. They were
considered essential for popularising female education.,

Thé Sigra Female Normal School, Banaras, the Isabella
Thoburn College, Lucknow and the Government Female Normal School
af Lucknow and Allahabad were the major training institutions
- for female teachers employed in Indian Schools, Voluntary

92

enterprise or 'private' institutions also existed indicating

a consciousness for training femals teachers.

890 Ibid.y 19339 p'o 350
90, - Ibid., 1937-42, p. 46,

91,  Ibid., 1939, p. 39
92,  1bid., 1912, p. 7.
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The census for 1911 pointed out the lack of female teachers
as the greatest of all difficulties in the way of female |
education., It was noted that even though the Government had offered
valﬁable scholafships to the wives of male teachers, who would
pass certain‘examinatione, on the principles that their husbands
would teach them and the two schools could be combined under one
one roof, the measures had not suceeded. EE

However, according to the report on public 1nstruct10n for
1912 the employment of superannuated male teachers was also
Welcomed. Due to the dearth of female teachers, female education,
at least, in villages may not have been touched for years.gtL

A decrease in enrolmenf at the teachers training
institutions was noticed by 1913. Tt was put down partly to the
great demand for teachers which induced girls to begin teaching
directly after passing the entrance and partly to the coltege
‘courses proving mofe attractive.95;

Even though the necessity of a female teacher in popularising
female education was recognised, the dearth of trained mlstresses
the existence of incompetent mistresses, and of employment of
superannuated males in girls schools dominates the discussion of

obstacles to the education of girls. 1t was recognised that there

were deterring consideration for the woman, "the educeted woman

—

93, Census_of India United Provinces of Agra and Oudh, 1911,
P, 267

91‘"0 GRPI., 1912, po 83.

95, Ibid., 1913, P. 11.
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is in any case lonely, and if she is in parda away from her
family, the loneliness must be beyond description; yet if she
is out of parda she often 1oses the respect that is necessary to
win scholars.96 ' |

The director of public instruction for U.P. pointed out
that it would be a mistake to suppose that the scarcify of»female
teachers is merely the result of low pay, or that it could be
- remedied if higher salaries were offered. "It ié not merely
a question of getting good teachers, but of getting a1y teachers
at all, Unless this problem is solved, female education can make
no reai progress, and as long as early marriage is universal
and the position of unmarried women considered dishonourable the

prospect is not hopeful".97 4 -

Co-education ¢

Co—educafion was an importént means of improving the
diffusion of education for girls in U.P. An investigation of the
development of co-education in U.P., further highliéﬁts the
importance of parda for women's education. _

The local Government of U.P. passed an order in 1896,
permitting distric% boards to throw open-primary village schools

to both sexes, where separate schools for girls could not be

96. !ﬂo, Vol, I, Pt I ;. ’]917_1922’ PpPe. 133_13[+.
97. - PEL., 1902-1907, pp. 263-26k.
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provided. However, inhibitions regarding female education
surfaced when the district boards were ponsul%ed. They professed
themselves terribly shocked at the grave impfopriety of

allowing girls, even between the ages of 6 and 8, to go to the
same schools as their'brothers. It was also pronounced to be

- "subversive of morality notwithstanding the practice in other

98

parts of India, Describing the;introduction of the new system,
the Director for public instruction noted that "the proposal
was not made on behalf éf those who arevunwilling to avail
themselves of it, and there seemed to be no valid objections
to allowing others, who did not feel the saﬁe objection, to send
their girls to the ordinary village schools", He also noted that,
"the custom was not wholly unknown’in the provincé&, Instances
(éf co-education) sre in fact occasionally-met with all overzthe
provinces withouf any harm resulting".99

The custom of teaching boys and girls together, was
commended on account of "itS economy in a province where
educational prégress was seriously arrested_by the want of funds.1oo
By 1906, £he number of girls reading in Boys' school doubled,
thus indicating a positive trend for co-education., More than
ten percent of the whole'number of school girls were reading

in public schoo%s for boys and private boys school.101

98, PEI., Vol. I. Pt.,I, 1897-1902, p. 320,
99, Ibid., Vol, I. Pt., I, 1897-1902, p. 320.

. 100. GRPI., 1903-190L, p. 39,
ibid., 1905-1906, p. 33.

101, Ibide., 1905-1906, p. S
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Allowances were given to encoufage co-education in U.P.
The rates had varied from 4 annas per child and 8 annas for
five children. Opinions regafding the success of the practice
varied. Thére was the possibility of violence being done to
\social feeling., There was also a professional distrust about
the value of co-edﬁcationJ In schools, receiving the special
capitation there was a susﬁicion of fictitous enteries, nominal
attendance, spurious education ana undue pressure on parents.
Fluctuatiohs in numbers were obvious and these fluctuations had
followed the rise and fall 6f the rate of grant, and the presence
6r the transfer of an officer who regarded the scheme witg favouf.
Apart from Cémmenting.that probably all this proves that in some
areas the desire of parents to see their daughters educated is well
diluted with a feeling of human kindness towards the ill-paid
teachers who will earn a little more if the small sisters
,accbmpény their brothers to school for a certain number of
attendance. The report noted that the real disadvantage of the
system of girls studying.in boys schools was that girls were
forced to leave such schools at an early age, before any

102 The report for 1912 noted

permanent impression was made,
that,"Madras is not the United Provinces, and in Madras, girls
are not removed from boys schools at the age of eight. Here, it

is the almost invariable rule. 1t requires a rafher sanguine

102.  Ibid., 1907-1912, p. 8h.
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temperament to expect that at that age girlé can carry away
from school, impression, "that will never fade into nothingness .
Zeal may outrun discretion and the blowing of bubbles does no
permanent good to the cause of education“.103 -1t was hevice
reiterafed that co-education should never be regarded as an
excuse for NOT maintaining and establishing girls'' schools
wherever this was necessary or p9§sible.10h

The 1911 Resolution dateé 14th J anuary claimed, that
the idea of educating both sexes together had never appealed to
the Indian minds For, as soon as the stimulus was removed the
attendance diminished. The plant had struck no vigorous root
- and was too dependent on artificial aid. Encouragement through
the practice of capitation grants'ér other means was to be
sfopped.105 An Inspector of schodls in Banaras division th
- was a champion of the system of girls studying in boys' schools .
advocated payment by results_for he believed that mixed education
was an excellent means of diffusing widely, a little of the light
of knowledge throughout the all prevailing mental darkness.
Diametfically opposed views also existed. It was felt that though
the attendance of girls in boys schools would do good, any form

' " 106

of official pressure was to be depreciated, It was noted that

the system of mixed education did not find favour with Muhammadans

103. ' Ibido 9 1907—1912, po \8[*".
104.  PEI,, 1907-1912, p. 220.

105. -]_:_bid-, 1912"'1917, po ‘ '70
106, GRPL., 1907-1912, p. { .
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or flourish in cities and that it would never diffuse education
above the lowest stages,107 ;. .

‘Despite disapproval of mixed education frém.muny guarters,
it was admittéd that "it would be a pity if these gii'ls were
deprived of this opportunity of getting some gducatién, however -
slight?108 B , ?

By 1933, a large influx,?ﬁ new girls into b!qjys'1 schools
was réﬁorted. Also noted, was an unéxbected migraéion of girls
from existing girls' schools to boys' échools, whe;e the latter
presented better.oppdrtunities for further_study.109 This,
hoWever, was reported only in village schools, The Chief
inspectOress\hOped "that the day is not far off when their own
sisters will ﬁavé the courage to émerge out of,péiéé and shrouded
bullock-carts into the bpen_of better conditions... Girls who
could easily walk do not, because -of parda objectioné“.110

The large increase in the number of girls reading in boys*
schoolég though largely at the primary stage, was attributed to,
_apart‘from other reasons, the awakening of pérents‘to the

advantage of education for their girls. |

The encouraging response
to co-education at the primary stage, in many cases, prompted the
employment of women teachers in boys'' schools, Whenever possible,

girls' schools were closed by being amalgamated with the boys!
[ )

107. Ibid., 1907-1912, p. 85.

108, Ibid., 1917, p. 81.

109, 1bid., 1932-33, p. 31.

110, Ibid., 1932-33, p. 31.
111.  Ibid., 1932-37, 9. 84,
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schools.j12

Despite, encouraging trends in favour of co-education,113
the report for 1944 noted that, there existed, Qpposi1ion in
some districts to co-education., It was, thus, felt trat it |
~ would be a better way of amalgamating boys' and girls' schools
if boys' lower primary schools were closed and boys were.sent to
girls' schools, even though this had never been tried anywhére

earlier'.114

Hindu and Muslim Female Education in U.P. :

| In the context of the impact‘of parda on the education of
Hindu and Muslim women in U.P., an analysis of data reveals a
significant point regarding the hYbothesis that c;htrary to the
notion of parda as an Islamic practice, pards was practised
by both Hindus and Muslims and consequently affected both
communities, | . | | o «

From 1927 to 1947, the diffebence between‘fhe percentage

of Hindu and Muslim females vis-a-vis the total population
of Hindus and Muslims enrolled at all levels of education =-
primary level, Middle school ievel, High school level as well as
Intermediate and Collegiate level was negligible (Table - 4 on the

subsequent page).

1120 Ibido, 1937_1942,po L{'Ot
113.  Ibid., 1942-43, p. 30,
114. Ibid., 19&3-&4, p- 270
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TABLE = 4

Percentage of Muslim females enrolied vis-a-vis the total
enrolled from - males and females of Hindus and total males
and females enrolled amongst Muslims respectively,

- D @

.

o |
N
N

' ; ;
,
:' . . 1222 g 1957 J; L I AT
Primary School \5«68 6.0 10672 9.23 13;26 11.60 13.89 12.87 12.68 12,50
Middle School 0.11 0.07 0.26 .18 0.57  0.38 0.92  0.72  1.073  0.98
High School 0.007 ~ 0.0005  0.017 0.012  0.04 ~ o.o4 0.09  0.097 0.12  0.18
T & U. 0.0015 0.013 0,005 0.03 5.0251 0.07  0.084 0.10 0.16

Source ¢ GRPI°
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It can therefore be stated that female education did
\not vary significantly in accordance with communities and
rellglous groups. Female educatlon amongst the Hindus and Muslims
‘was subject to impediments which'were common rather than
exclusive, to both,the.communitibs.

It was noted that\the problem of the education of
Muslim girls was made "more difficult owing to the-rigidity of
their parda system". At Meerut 2 hand carts and 5 dolis were -
provided by the board for the use of the Muhammadan girls' school115
'‘Similarly the conditions that operated against the admission
of Hindu girls was the Tlack of provision of conveyarce or of

116

hostel arrangements, Though sections of both communities

117 it was noted that

availed of hostel facilities for’éirls,

boarding institutions were not popular with nonChri:tians,

Provision of more,facilities was acknowledged as essential for

facilitating admission of non-Christian girls.118
The biases againsf'the women' s entry into professional

and vocational education i.e., at Medical Schools, Technical

and Industrial Schools and Teacher Training Institutions, do not

seem to have been operative in the case of only one community.119

115, Ibide, 1913, pP. 17.

116,  Ibid., 19%32-1937, p. 90C.

1179 Ibidog 1912"19179 po 830

1180 Ibido, 1932"'1937, po 900
119.  Ibid., 1905, Pp, 6A, 7A & 84,

ibid., 19%°=37, DPe 25Ax
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Hindu: and Muslim women's entry into the teaching profession
was apparently not without difficulties. A "strong aversion
towards the adoption by their girls of the teéching profession”

120

was noted. It was noted that the number of day scholars

fluctuated on account of difficulties.of supplying conVeyances

121

and of caste prejudices". The profession of medicine and

teaching for girls s&ems to have been only gradually accepted by

the Hindus as well as the Muslimé.12?

In the case of schools
for adults Eecause of the higher proportioﬁ of Hindu rural
population as well as the very nature of schools, a 'commqnal‘
comparison is difficult. _ | |

The 1901 census noted that "taking considerable, areas
such as natural divisions and not single districts, female
education amongst Musalmans is more in vogue in the east of the-
province thanlin the western plains where it was seen that the
greatest proportion of literate Hindu femajes is to be found".123
However, the later censuses do not indicate this trend. While
thelliteracy test adopted in 1911 may account for this difference,
it can be hypothesized that the higher percentage of literate
Hindu females in the West was due to the relative lack of rigid

parda in the region, as noted in the early part of this chapter.

On the other hand the relativeéty urbanized population of Muslims

120, Ibid,  Resolution, 1915, p. 5.
121. ’ Ibido’ 1907-’12, po 70.
122 Ibid., 1927, p. 23A.

© 123, Census of Tndia: United P ovinces of Agra and Oudh, 1901,
Pe 15[40
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visQaevis the Hindus in U.P., ensured a higher percentage of
literate Muslim population in the eastern parts of the province.
As the census of 1901 as well as 1931 noted, the presence of
large towns in a district tended to raise the proportion of
literate persons, especially ahong the females and this was more
marked in the case of Muslims than Hindus because Mﬁslims were
more largely town dwellers, - P |

It is imperative to note that amongst both Hindus and
Muslims, if was the higher classes which showed an interest in
and the response to female literacy. It is also significant that
either norms of parda or notions of religidus orthodoxy were
specially emphasized in connection with the female education

of this. strata of society. For iﬂstance, there is evidence of

successful pardanashin school at Pilibhit., But, "Pupils were

124

drawn mostly from the higher classes of Muhammadans" . Similarly,

it was noticed that the Hindu girls' school at Lucknow was

doing valuable educational work as it attracted the daughters

of many of the well-to-do professional classes and while adhering
%o the orthodox Hindu point cf view"125; aimed with some success
at widening the girls' interest. The largest increases were
noted amongst high caste Hindu girls, whereas the progress

amongst "the depressed classes" was disappointing.126

124, GRPI., 1906, p. 32.
125,  Ibid., 1912-1917, p. 79
126.  Ibid., 1937-38, p. 36.
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Even amongst the section of population which did receive
education, the proportion of literate females was relatively
highest among the Kayasthas whose occupation required literacy.127

Conveﬁience seems to have been a criteria of éstablishing
sectarian schools. It was admitted that though separate schools
involved a policy which was doubted, it was more practical and
more conducive to harmony to have separate schools. Hindu girls
invariably wished to learn tbe?ﬁagrl and Muhammadan girls the
Persian character. This necessitated a separate clasglflcatlon
and double staff. Few mistresses were capable of running;v
joint classes.. The difficulty over language was given as a
reasoh to estgbiish sectarian schools,128 though it w.as not
always intended. Thus, when aided/institutions came into
existence by the effort of private bodies, funds tended to
1imit them since parallel classes in Hindi and Urdu céuid not
be provided. ;e '

The convenience in establishing'sectarian schools can be
understood in the context of the political developments in India
in the first half of the 20th Century. In India, the Khilafat \
issﬁe was particularly, prominent in the years 1911-1913. The
issues that preoccupied the Muslim leaders was protection of the

Turkish empire and of the.holy places, since the British policy

127, Census of Indigs United Provinces of Agra & Oudh, 1921,

p. 460, ibid., 1931, p. 118,

128, GRPI., 1906, p. 31; ibid., 19%2-37, p. 90;
"ibid., 1930, p. 40.
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was not sympathetic to Turkey. Pan islamism relegated to a
secondary_position, even the whole issue of political
ind’ependence;129 The social eﬁergy of thée Muslim community

was directed to communal ehds. Official policy too reinforced
communal divisions of society, in U.P. In this atmosphere
possibly, the sanctions of fespectiVe religion and culture
crystallized amongst Hindus and Muslims. Thus the consciousness
that Urdu was the language of Muslims and Hindi was the language
of Hindﬁs'could not have waned.

Thus, it can be concluded'that evidence on the educational
pattern'of women of the two communities of Hindus and Muslims
reveal that the differential achievements in the education
of women, cannot be attributed soiely to socio-cﬁitural factors
which were solely the characteristic of eifher of the two
communities and which could be considered exclusive to U.Pe

It is possible to interpref the disparities in the
education of Hindu and Muslim women in terms of poiitical and
economic factors which in turn p0§sibly reinforced norms of,ggggé.
These factors may have stemmed from pragmatic reasons és in the
case of shutting down primary schools either on égCount of their
uselessness or their promotion as secondary schools. In the case
of the establishment of sectarian schools, the difficulty lay in

provision of curricula and finance. Sectarian schools tended to

.129.  Chandra Bipan, Modern India (1981 reprint NeW'Delhl,
'NCERT, 1971), PP. 255-256,
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institutionalize communal.differences and possibly the Government
tdo relied on such calculations, One can speculativély go so far
as to state that sectarian schools, in all instances were a
Consequence_of soqio-cultural factors in so far as Hindus did
not open schools for(Muslims or Muslims for Hindu girls.
Disparities in the female educétion amongst the Muslims
and Hindus may also have surfaced bn account of residential
pattefns or from political preoccupations whereby WOmen's
education may not have been a matter of priority.

: To the éxtent that socio-cultural factors and espectally
fhe praétice of parda impinged on the education of women, it is
not possible to point out to one single community as being more
affected by it or relatively not affected by socio:éultural
considerations, regarding women' s education; Since certain
sections within both the Hindu and Muslim communities showed
‘ enterprise in educating their women and evinced a consciousness
iﬁ this direction, it is possible to conclude that in order to
account for the nuances in the eduéation‘of women a study of the
Whole sécio~political and economic factors is imperative. It
'cah be further stated that a communal comparison is not very
1ogi§al in the area of women's education. The point which is
reiﬁforced is that provision for education, access toveducation
and thé level of education was a mafter of male - female as

well as class distinction, rather than reasons of reli:ion and

custom alone,



CONCLUSION

Socio-cultural factors - primarily_gg:gé, which was
dominant in the socigl milieu of U.P. highlights the reasons
behind the motivations, manifestations and goals of women's
education in U.Ps The socio-political and economic situation
of U.P. further provided a clué to some of the guidirg factors
behind the social reality of the early half of the twentieth
century,. v

At the initial phase of this st{;dy, the concepi of parda
included the physical veil as well as other modes of i1isual
separation of males and females. This implied réstriétion on
mobility and communication.: ConseQuently, only tgé.quantity
and not the quality and content of educatién for women was seen
as impﬁrtant. Another hypothetical notion was that as the
status of women became higher, the incidence of parda declined
and the level of women's -education rose. A notion that followed
from the above was thét in instances where adherance to parda
was low and the levelof education relatively hiéﬁzthere even
existed avenues for economic independence, Also the impact of
parda on women's education seemed to be apparent in terms of the
quantity of education that women received. Thus, it seemed a
simple correlation that a relatively rigid adherance to parda

meant less of education,

-
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The contextual study of U.P. in the first half of the
twehtieth century revealed the inadequacies 6f thekinitial
notions noted above and clarified that the dialectics of parda
and the education of Hindu and Muslim women were not so
simplistic.

The study revealed that the reference to parda &s only
a physical veil and a visual separétion was inadequate to
describe the various facets ofI{ihdu and Muslim women's lives
in U.P.

‘ Apart from segregating men‘énd women by either manipulating
fhe women' s clothing or by screens, by spatial segfegation or
even by differential timings for the two sexes, parda was
also_affected by a behaviourial code which impliedué restriction
not'only on verbal communication but 4150 oﬁ'ther communication
of any opinion and emotion by the woman, to‘fbose older to hér,
especially men. Restriction was extended to any behaviour which
would attract attention or was likely to attract attention,
Thus, the aim Was to prevent the woman's exposure to the world
and prevent the world's access to her. Thus an important
dimension of parda was thét which was nereft of all visual
forms‘i.e., it existed in spirit. _

It is difficult to find any single ‘onsistent definition

of parda on account of the regionally wvariec observances as
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between the parda observed by Muslims in Pakistan and in U.P.,
as well as the regional differences in ghat was considered |
parda, as overt behaviourial constraintslbetwen.U.P. and Central
India, There was no exclusive Hindu or Muslim observance of
parda. The goals and aspirations of both Hindus and Muslims,the
two méjor communities in U.P. were not different. Members of
both communities aspired to social prominence and political
power. Revivalists and political leaders in.U.P. in the first
half of the twentieth century stressed the respective exclusiveness
of}iindus and.Muslims. However, regional culfure rather than |
the great tradition of Indo-Muslim civilization set the frame
of their interaction, since both Hin@us and Muslims upheld
conservative values. This is evideht in the nature of inter-
political alliances and intra socio—politicai'interaction il.€0y
_in the nature of the leadership that.gained acceptance, in their
style of politics and their revivalism which underlined the
importance of religion in theirllives. The harping on religion
and the constant harping back at the ideal forms 6f their
respective religions, outlined the blue-print of a society
which upheld social conservatiém.

As far as subtle variations regarding the observance of
parda are concerned, differénces existed within the community
itself'regionally, and in the crucial terms of class. Regionally

this difference in the concept of parda is evident in tae
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expéctations from Hindu women of the upper strata in the

western Himalayan region of U.P. and the eastern U.P. while

Qg;gé existed throughout U.P., in the Westernliﬂnalayaﬁ regions

womén's work outside the home was acceptable, whereas in eastern

U.P. the woman was'destinéd'for a relatively secluded life.

Similarly, within the‘same community whether Hindus or Muslims,

the life-style of the woman belonging to the. higher strata and

that of the . lower strata presented a wide gap. The strict and

rigid adherance to parda characterized the routine of the woman

belonging to the upper strata in both the communities unlike that

of the woman of the lower rungs in both communities. A communal

distinction of.parda is hence not relevant. The ethical code

of the higher classes whether'Hinduvor Muslim demanded women

to adhere to the norms of parda. In fact this adherancs was a

constituent of the stamp of social status, Economic necessities,

on the other hand forced the Hindu 'and Muslim women of the lower

classes out of the 1iteralj¥gﬁ§.

Instead of concentrating on the communal similarities

and dissimilarities of parda in U.P., it is essential to
Jinquire what it was . to be a woman in the first half of the

20th century, U.P. |

| Two major concerns of society détermined the Hindu and

Muslims woman's life in U.P. (1) the notions of female sexuality

and the need to protect her and (2) maintenance of harmony within
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kingroﬁp. Again as to why the woman exclusively was the focus

of this concern, protection and control may héve.had biological
undertones. Why the male centered activities were culturglly
faluéd,rémains unanswered and controversiél.

A woman's activities were envisaged primarily in terms
of her role as a wife and a mother ; a mother of sons specifically
got importance. Consequently, marr}age was the ultimate destiny
of a woman., Reasons of progeny, and extension of kin lines
were deemed important.,. The importance of.the husband is evident
not only in the social stigma attached to an unmarried'girl;as<
well as her parents, but also in the ostracization that a widow
suffered,

Early marriage and even child'ﬁarriages were in keéping
with the requirements of the parda ideology.  Since the woman
went to live with her husband's family, as a newcomer she was.
to be controlled. This was further compounded by the notions
of a woman's nature and her disruptive potential. Early marriages
were seen as the most effective solution.to deal with possible
sources of disruption., Consequently even the age differences
between the wife and her husband were known to be very wide,

The life style of the upper classes of both Hindus
and Muslims reiterated the fact that the woman was socialized
to accept domesticity as her sole destiny. The ideological °
circumscribing of the woman which ensued from her infancy,
mbuldéd her to accept the home and the hearth as what nature

had intended for her,
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The social system was such that ascriptive status i.e.
geneological pedigree acduired more importance'than any other
criteria of social distinction. Thus, those born with it were
preoccupied in conserving it and those who were not, aspired to
the life-style of the pedigreed. |

However, all women were not to be kept in parda at all
times. Parda reguirements were épp%ied selectively. Parda
was more stringent depending on agé, geneological seniority and
marital status. The norms were such that the dlder‘wonen
enjoyed a relative relaxation in adherance to parda as well as
some authority over the younger members of the family/housegold.
The younger womgnfolk waited for their turn to reach that
position, A cyclically oppressive sjstem éxtending«over
generations was established, Signific;ntly the responsibility
of ensuring a conformity to thg_ggggé ideology aléo lay with men.
Their responsibility lay in avoiding female company. They were
in fact required to treat women as if in parda even if the
latter did not have a veil;

It was within the domestic unit that the women in U.P.
were believed to enjoy power'and authority. 'Thus, many
women and men were in favour of the parda system. It provided
le;sure to the women and afforded them an authority over the
household. They did not have to fend for themselves and
enjoyed the social status. Women of the lower strata could

not have been able to afford the leisure, yet their identity |
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seen exclusively in terms of their role was realised only
,withih the precincts of the household. It is imperative to
point out however, that this authority.extended only over those
younger to them. Even within the household, their authority
did not extend over the males of their own generation. Parda,
as it was adhered to, can thus be seeh in terms of two closely
interaeting principles of separate worlds aﬁd symbolic shelter.
A dichotomy between the world of men and women was visualized.
The woman's world was associated with the domestic unit, the
hearth and the home., The man's world was outside the domestic
realm, His was the public sphere. The princible of symbolic
;shelter implied the protection extended to woman.

Parda was thue the single comprehensive socio-cultural
factor which pervaded eVery aspect of female life, It could
'1iterally be identified with the female sex. In fact a reference
'to_the_pgggé is taken to imply that the subject of discussion
is "woman". | '

Parda, in all it's visual variety and ideology. was

| inextricably linked with the whole issue of women's education.
The various restrictions of ﬁgggé affected the very age group
‘which should have been receiving education, thereby limiting

a large female population's access to aducation. Thus though
in their childhood girls and boys played together and may have
ettended the same primary school, it was the former who paid the

price of being born as girls through an enforced illiteracy.
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The priméry level of education which recorded the
highest female enrolment vis-a-vis other levels, record:d a.
high wastage and stagnation also for it was difficult tﬁ secure
attendance of female students after the age of eight. Since

' g@igé became more stringent on the pubertal and post - pubertal
girls, many were not enrolled for education after the primary
level, | | _ |

Female enrolment at the higﬁer levels of education
continued to depend on individual circumstances of pupils and
'schools., There were instances of higher enrolment on paper._than
the actual numbers receiving education,

There were also instances of no pupils, and High schools
only in name as the Crosthwaite School of Allshabads At the
higher -levels, women did gain an educational qualification‘as
private candidates. It is essential to point out that most High-
schools were situated in towns and catered for middle - class
families, which had begun to pay more attention to the higher
education of girls. It was also noted that this intérest Qas
inspiréd mainly by the idea that the High school certificate

- improved chances of mérrying well, On thé other hand, it was
also noted that the growing number of girls receiving higher
education and professional training was enough of an indication
that marriage was not the only career for girls. Many were

receiving education in order to adopt a profession,
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The trends in the adoption of vocational and professional
education also reflect considerations of parda . The initial
reluctance of Hindus and Muslims, to any vocational education for
women gave way to allow medical instruction. It is likely that
there existed a'Qemand for female doctors. A medical profession
also_ensuredrthat contact with strange men would be avoided.

The teaching pfofession also brough; women in contact with
girls only, or very small boys, waever, the aversion to it

by Hindus and Muslims indiCates'a prejudice to'educafion itself.
It may be interpreted as a fear of the potential of education to
widen the mental horizons. Signficantly, éngineering and
surveying schoo}s did not éxist for girls at all. Though female
ﬁarticipation in agriculture is évidéﬁt from the occupational
distribution in U.P., no facilities were exfénded forvﬁomen
'to\impart a fechnical knowledge in the same field.

More important fhan the quantity of education for females,.
it was imperative to inquire into the qﬁality and content of
education impértéd to women. Even among those girls and womeh,
who did receive education despite the literal constraints of
space and distance, the‘ideological circumscribing to mould the
minds to carry out thé’responsibility of their role continued.
Regarding the quality of women's education, parda's effects
were directvas well as indirect. A belief in the undesirability
of stepping outside the home precincts or travelling distances,

prevented girls from venturing faf to attend school. On the
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other hand this alsg led to instances of schools opening

. special classes for these girls despite their inadequacies
regarding the necessary equipment. The-consequence was a
poor standard of education,

The content of education imparted to women was'role
oriented -~ i.e., oriented tobtheir potential wifely responsi=- .
bilities and responsibiiities as a'mother. Thus, it was
important to design a curriculum suited to their special needs ggi
different from boys. Domestic science was considered important
for women. Similarly, it was believed thatoa smattering of
three R's would enable'them to carry out their household
responsibilities more efficientiy. Physiology and hygiene of home
life were also taught specially tovgirls Just as A;wing'and
knitting were.Drawing and painting were introduced to fill the

leisure hours of pardanashins. The woman's vocation was

- visualized as geared primarily to the domestic unit. The girl
"was taught that her place was within the home ahd the primary
responsibility lay within the ' family, The parda ideclogy did
7, encourage delineating a subject or vocation which was not
directly connected with the domestic unit and the role of the
- female., Education, therefore, was not envisaged for broadening
mental horizons. It was visualised as an aid to parda, to
reinforce established norms and attitudes and provide them with

a legal sanctity. Education and pards identified and reinforced the

__.another - there was to be no encouragement of the critical |

faculty of the mind. They were not to think for themselves but

£6 learp up what had -een thought out for them,
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It is essential to note that in cases of rigid confinement
and of parda, even this protective stepping out of the home
to receive a‘carefully planned curricula or congregating for the

same purpose within the home was significant in that it

enabled erstwhile pardanashins to come in contact with and
communicate with other women. To this limited extent then,
education helped the women to defy }ﬁe bindings of parda.
A relative‘rigid adherance to parda hence did not necessarily
imply,noleduéation for women. It was possible that as long as
education was streamlined to meet the demands of a woman's;‘
role, the women iﬁ parda had the opportunity to receive education
privately., An gnquify into the private education imparted
.to women within the confines of home/would be a useful subject
of research.

The recurrent complaint was a lack of competent,
efficient and trained-femalel teachers. ‘This was a consequence
of the biases against women's education. Though, the incessant
campaign for femaie education bore positive results’evident
in the increase in demand for it, the ideology of parda had
prevented Hindu and Muslim women from taking it up. Ironically,
there were instances of girl's schools suffering not because
of lack of students but due to the lack of teachers., Social
norms in the U.P. permitted only old, males to take up this task. .
The youngér male teachers were not always considered competent

not because they lacked the requisite qualifications but because
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their gender was different. 'It was even noted that the employment
of superannuated male teachers at least meant.fhat a desir-
‘ability fér female education could be created in afeas where
the;mpvemeﬁt'for women' s education would never have otherwise
percolated. However, the quality of teaching was far below
expectation and hence proved to be occasionally a disincentive
for female education, ' R

The inputs for girls' education in terms of literally
prqviding an accommodation for teaching classes betrayed the
e&en more figid adherence to biases against female ecucation
despite the relative increase in popularity. Thus, while efforts
were made to provide enclosed rooms ﬁor classes, girls' schools
often suffered. from gross insanitary conditions. Tﬁus kach-,
ill-ventilated houses, somé being little better than cowsheds
were seen fit enough.to.house girls' schools. There were
instances of classes for girls being housed in the same rooms
as fhat of hens and goats. At one ievel‘it can be concluded as
an evidence of the desire for female education at another level,
it is difficult to appreciate widespread. inadequacy of
accommodation meant for girls schools in the province of U.P.,
a condition evident ovér a period of time..

Missionaries, almost as a rule are believed to have
managed their schools for girls in a petter fashion. Otherwise

management, too, seems to have suffered from private considerations.
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Government managed schools were however preferred by female
teachers. Here, is an evidence aléo of the fact that communal
considerations were relatively not so important. For, apart
from better material conditions these schools also ensured

to prevent any direct dealing with men, because women
inspectoresses: had aﬁ undivided control in the Govérnment model
schools, | o

| Financial paucify was yet another impediment to female
education, Income from private sources was disappointing. It
is possible to speculate that the reasons for even the official
bypassing of financial support to women’s education stemmed
from the biaées of the imperial bosses. The secondariness of
the female was a pan=-cultural phendmenon and the i;perialists
were no different in their attitudes to the female gender. The
gradual increase of income from fees shows the increasing desire
for educating girls and women. The increase occured chiefly in
aided English schools and more particularly in aided mission
schools, This crucial fact points ouf the class distinctions

of the strata reéeiving ~education or not receiving it. Those,
who were interested in English education for their daughters
belonged undoubtedly to the upper strata of society. More
specificaliy, the girls belonged to a strata of the population
conscious of the importance of English education. An interesting

instance of the willingness to pay the fees for educating the
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girls also lay in the fact that it was also underétood to imply
a high status. Education once again came to the aid of norms
which confribﬁted to the development of the parda ideology.
Ability to educate indicated status which in the long run would
forge the requisite marriage alliances and the socio-political

status.v

The intra - regional diffepential achievement of female
education was a characteristic f;ature of education in U.P.
Femaié education was noticeably highér in the western than the
eastern regions. The establishment of schools showed a similér
pattern. ggggé requirements were more stringent in the eastern
regions than the western regions ang_this was proved by the
.popularity of co-education in the éastern regionsﬁbf Bailia,
Basti and Gorakhpur. Co-education implied~é scheme of girls
studying in boys schools, Though this was far more economical
‘ﬁhan single~sex schools for girls it was limited to primary
levels only., Co=-education also implied therefore that they had
to leave schooling at an early ége. A tangible factor
of urbanization seems to have encouraged a higher rate of female
education, Agra and Kanpur performed better in female education
than Basti and Azamgarh. Keeping in view that Muslims were
relatively more urbanized, pfoportionately more literate and
well represented in non-agricultural sectors of the economy,

the education of their women does not seem to have been in an
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equally advantagéous position vis-a=vis Hindu women. The
urbanized, literate and professional Muslims do not seem to
have shown a pfoportionately higher initiative for educéﬁing
their women. Traditionally sanctioned, socio-cultural attitudes
continued to colour their perceptions of women and the@r
position in society.. It is known from the analysis of the socio-
political and economic milieu of Q,P. in the early ha.f of the
20th century that the traditional’socio-culturél attitudes
formed an iﬁportant ingredient of the concept of status. This
factor itself belies the notions of one community being more
backward or forward in the area of female education for reasons
of socio-cultu?al factors exclusive to one community,

bThe increasing tfend of casté solidarity and communalism
in the socio-political milieu of early 20th-century U.P. manifested
in the sectarian nature of educational institutions especially
at the High school levei. This was initiated by private
enterpriée for girls. The practical difficulty of linguistic
differences which was cited as a Justification in itself’
reflected the communal stfess - Urdu was the language of Muslims
and Hindi was the language of Hindus. The fact thét educational
enterprise/entrepreneﬁrship regarding women's education - |
concentrated on the higher levels of education is significant.
Women' s educational institutions were probably also envisaged

as an ideal avenue for consolidating and gaining political control.
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On the other hand, a communal orientation would naturally
prompt a stress on what were considered the ideals of a
communify. T+t is an improbable supposition that the parda
ideology would not get a strong impétus in such an educational
programme amongst both the communities of Hindus and Muslims.

It is, hoWever; imperative to point out that while
education Was conSidéred a no;eltx,for males and the majority
could not hope for it, its necessity for girls was not
visualiied. However, as education gained in importance in the
colonial set-up and contribufed a major dimension to the gomplex
of status an educated_wife was more likely to keep pace socially
with the educated bread-winner, though this consciousness again. -
cannot bé generalised to all classeé. While issués of a
possible employment for women outside the home were also
mentioned, the demands on a woman's role did not change. Rather
fhey were modified to enable an educated compliance with the
role that the woman was soclo~-culturally destined for. In
‘passing it ceuld be added that'biologically the woman was
destined for motherhood and wifehood, the mén too was destined
for fatherhood or being a husband but these dimensions of the |
male were never emphasized. Also, nature neVervlaid terms of
the essentiality of realising these roles., Thus parda was
a socio~cultural device to enable an educated mind to willingly
and consciously comply with the demands of her familial role

and see it as of primary importance.
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The dialectics of women's education and parda_ in
the early half of the 20th century in U.P. did not in quanti-
tative terms, leave the prbvince hobbling educationally on one
leg. However, qualitatively in terms of the motivations,
manifestations and goals, the stamp\of}the socio-cultural
factors,.specifically'pgpgé, on the education of Hindu and
Muslim women explicitly panifestedfitself in terms of inadequate
education as well és a carefully streamlined education; and
implicitly guided it, in terms of the attitude of society

to woman' s education.,
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