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CHAPTER I
INTRODUCTION

it is universally'accepted.that the development and
progress of a nation EEpends upon the quality of its cigizens,
and the latter on ﬁhé q&a1ity-of their education, which is
debenaent on several factors including inherited traits and
potentialities of the learner, the educational environment,
the home background and the type of échooling, Amohgst the
scheal factors the most significant one is the cquality of
teacheré, which not only depends upon the natural inclinae
tions of the teacher, his devotion and personal qualities
such as intelligence, aptitude, interest towards teaching,
etcs but also on their job satisfacti@n-énd the school

climate.

The most i&p@rtant functicon of a teacher is teaching,
which i5 a highly complex process demanding from a teacher
a variety of skills, knowledge and abilitlies., Teaching is
complex becéuse it involves exploitation of the potentia~
lities of the learner, help him acquire knowledge and facts
-andﬁdevelop anAinsight into his own self, \For this as stated
by7%93§5§/§§§\§33h01a5 (1975), a teacher requires considera-
ble knowledge of éhe_subject, a8 wide variety of skills to
teach ana positive attitudes towards teaching ahd pupils,
The teacher should also have a wide knowledge of the basic
vﬂiseipline in education in order to analyse his situation,
select appropriate aims and objectives, devise related

learning opportunities and assess his pupils' progress,



In‘aadition; the teacher needs knowledge and expertise to
decide about the usé of aidé, forms of organizations and
ways to implement the required curriculum. Satisfaction,
.zealg and interest in~teadhihg should be the factors a
7tea¢her should possess along with their devotion to work

and efficiency in teaching., Even a qualified teacher will
be a fallure in the process of education if he lacks interest
,andISatisfactiOn in his teaching. A teachihg~learning situa-
tion can be more effective if the teacher, by dint of his
efficiency, interest, Xnowledge, satisfaction énd'inclination
towards teaching, performs his sctivities in the teachinge
learniﬁg situafion in a‘very 8killed manner. A teacher may
be duly qualifled and possess all the teacher-like traits

and. characteristlcs but yet may not be an effective teacher.

The concept of effectiveness in teaching would be very
' clear if attempts would be made first to define what teaching
is ang then whether effectiveness in teaching has'been attained

T or not.

A generic definition of teaching has been offered by |
Smith(lgél) who says that "teaching is a system of action
‘intended to include learning”. This definition clearly éays
that it is possible to examine the teachers® actiéns wilthout

the reférence to learner since the intention is only to induce



learning. Amidon and Hunter (1966) defined teaching as"an
ihtensivé process primariiy involving the class—rooﬁ talk
Whlch takes place between teacher and pupils and occurs in
certain definable activ1ties".' Flanders (1970) defined
teaching as a behaviour which exists in a context of social
interaction. The acts of teaching lead to reciprocal

. contacts between the teacher and the pupils. and the intere

change that takes place is called teaching.

A Committee of American Educational Research (AERA,1978)
calls teaching as a form of interpersonal influence aimed at

changing the behaviour potential of another pérson.

Teaching is an impa:tant asbect of classroom behaviour
and téacher effectiveness depends on the way the teacher
performs'éilvthe activities relevant to the promotion of
learhiﬁg. . Effective teaching system leadé to success in
teaching profession, which primarily helps. learners in
'aéhiéving success in the academic sphere. ’Effectiveness in
teachihg involves also the skills of a teacher in terms of
édjusting to the unique patterns of student behaviours, to
the unique physical setting, and to the unique behavioural
patterns ©f those with whom the teacher interacts in the
échool situation. According to Barr (1935) the ultimate
criteria of teaching succesé will have to be found in the

changes produced in the pupils measured in terms of the



objectives of educations These changes or products of
~instruction will have to be considered in a broader persé
pective, : |

Thus teacher effectiveness would necessarily inciude
- such as job satisfaction, etc,

& number of variables(pn which the teachingmlearning process
needs to be evaluated in the light of goals and objectives
of an educational settings Merely assessing the teacher
effectiveness,in terms of_methaaologies of teaching or the
knéwledgevand skills pcésessed by the teacher would not

~ provide an adequate picture of effectiveness in teaching,

The Concept of Job Satisfact

The term Job Satisfaction has been widely used and
'variously interpreted. According to Maslow (1943), the work
énviranment satisfies a nunber of neéds of an individual
worker., He enumerated eight such needs which he arranged
in a hierarchical erder.and said that the extent to Which
the job environmeht or the various segments of it contribu~
ted to the satisfaction of these needé,_determinéd the job

‘satisfaction of the workers,

v Pestonjea (1973), while discussing the concept'df
satiéfaetion, said, that "job satisfaction can be taken as
a su@matian‘Qf employees* feelings in four impcrtant.areas.
Two of these (job and maﬁaggment) ehcoméass factors directly
‘conc'ernéd with the job, (intrinsic factors) and ?;he remaining

two (social relations and personal adjustment) include factors



not directly connected with the job, but which arepresumed

+0 have a-bearing{on job satisfaction,

Siegel (1962) analysed job satisfaction in the context
of two main factors - intrinsic factors and extrinsic faétors.
. Factors intrinsic to the job incluﬁe-?ay; job security, partie
cipation and pérsénal'recognition. hours, ﬁorking conditions
and occupational status, Among factors éxtrinsic to the'jqb'
are supervision, age, lével of ,inteliigence, job experience
and personal adjustment., Most studies on Job Satisfacﬁion
have been in the industrial setfing, in the recent years the
educational reéearchers ﬁaVe.focussed their attention on Job
Satisfaction of teachers also.  Marr ana‘Matﬁur (1975) studied
the extent of'satisfaétion of teacher educators with different
| aspects of their job, and found ﬁhat the same was contingent
on factors such as respect, prestige, way of life, immediate
Supe:visor'é behaviour,‘intellectﬁal‘stimuiétion, respons i~
biliéy,rmanagemeat policy, variety in work, independent achie-

vement and security in the jobs

’“4§;édy_et al, (1978) found that the teachers working in
private schools and those in zila parishad schools were signi-
ficantly more satisfied than the teachers in government Schoolss

Qades (1983) found a significant positive correlation
between job satisfaction and work, promotioﬂ, Supervision and

‘co=workerss



: lnaaée (1983) found that 6rganizational climate factors
accounted for 33 per cent of the variance in job satisfaction
while personal variance acéounted for 2 per cent of tquyariance,
in general: These findings suggested that perceived organisa=-

.tional climate factors are more important to the public school

teachers for job satisfa¢tion than the personal factors.

Organization as a concept has been discussed by different

authorities in different wayse

According to Lonsdale {1964) , organizational climate might
be defined as a global assessment of the inte;action between
the task achievement dimension and need satisfactién dimension
within the organization, or in othef words of the extent of the.
task need integration. In general usage the-term haé a psycho-
social flavour which reflects more coﬁcern.with the neéd satis-
faction dimension than with the task achievement dimension, buﬁ
the cterm » that gives relatively equal attention to both is
preferreds ‘ \

Sharma (1971) defined organizatidnal climate in terms.éf
the interaction thaé takes place between the organizaticnél .
members as they fulfil their prescribed roles while satisfying
iheir individual needs. Furthefmore he specifies that it is
the resulting condition within the school interaction amang the

teachers and between the teachers and principal. .



While delineating the dimensions of school climate
ws?ﬁ;na {1972) identified eight dimensiong and
ccncluaed thét teachers of rural schools were_supericr in
espirit,; intimacy, aloofness, thrust and hindrances whereas
teaghers of urban schools were higher on.dimens}cns of dis-

agreement, production emphasis'an& consideration.

ﬁéterling {1977) 4in a study of the relationship between
teacher perception of elementary school organizational climate
and student achievement found that there Was no significant

relationship between the two variables.

| &éhqpra (1983) found that among six types of climate the
open climate schools show the higher overall teacher job
satisfaction which are followed by autonomous, familiar,

controlled, closed and parental climate schools, respectively.

I

. Jéicciotti (1982) found that the teachers in the schools
with innovative organizational designs i.e. the non-graded and
open—space'made greater gain in reaaing'achievement than those
students in the traditional setting.

\Sé;rma (1971) reported that more open the climate the
higher academic achievement on the part of the students, which
finding was not validated by“ﬁg;taker {1982) in his study of
organizational climaté in elementary school and the students®

-8elf<«goncept.

However, mahy studies have shown that classroom organi-

zation and management \(Desai, 1982), teachers' personality



{gingh;19813;.tea§hers’ attitude towards teaching (@Gyal;

198%) were individually responsible for students’' success.

" No study so far has been conducted which has related all

these factors and studied them in combination and sscertain

their individual effect on a student’s performance, The

present study has attémpged to £ill the gap in this area in

a small way. Thus the main aims and/objectives of the

prggént research arev”

19

24

3s

44

5¢

£0 ascertain whether there exists a difference in the
academic performance of students in terms of four
different types of school}

to ascertain if academic performance varies in terms of
types of organizational climate, types of Teacher Effecw
tiveness and types of Job Satisfactions

to £ind out whether the interaction eﬁfeéts of two or
all of the ﬁeiléwing factors in any way affect the

academic performance of the students:

/31 organizational climate,

3.2 teacher effectiveness, and

343 job satisfaction of teacherss

to £ind out if academic performance of students, Teacher
Effectiveness and Joblsatisfaction vary in terms of
different climate that exists in the different types

of school; and

%0 ascertain whether there existSMa”cmrie&éti5ﬁ between

Teacher Effectiveness and their Job Satisfaction.
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CHAPTER II | J
REVIEW OF LITERATURE

A research study on any topic cannot be undertaken
withcutvknawing what had been covered alréady in earlier
studies in the particulaf f£ield concerned and which areas
need further'exploration and investigation. Such an approw
ach helpé to eliminate duplication and shortcomings of the
earlier researches and assists in formulating suitable
hypotheses ana-research designs.

It is well known that the field of education has been
of great interest to researchers and educators because of
its contribution to the intellectual, emotional and social
aevelbpmentvef childrens The performance of an individual
in the ﬁrimary and secondary schools is indicative of the
knowledge gained by hiﬁ/hér thréugh thé effects of schooling,
Hence reseaxéhers haVe.aﬁtémpte& to inVEStigate'the latter's
effect on the performance of children in terms of effective-
ness of teacher, the typical school climate, etcs

The following section presents the avallable relevant
litersture in the areas of Teacher Effectiveness, Job Satise
faction and Organizational Climate as related to Academic

Performance of children studying in schools,

Effectiveness in teaching has been given COnéiderable
importance from the mid—twentiefh century. Educationists
have focussed their attention on the concept of Teacher
Eifeetivenesé and how to bring about effective teaching in

schools, Ryans (1950) stated that teaching can be considered
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effective to the extent that the teacher acts in ways that
are favourasble to the development of basic skills, under-
standing, work habits, desirable attitudes, value judgement

and adequate personal adjustment of the pupils.

Acgqrding to Barr (1952), “teaghef‘effectiveness is &
relationship between téaChers,.pppils and other persons
cbncernéd with the educstional un@ertakiﬁg, all affected by
limiting end facilitating aspects of immediate situation,
According to Remmers (1952) teécher,eﬁfectiveness is the
degree té which an agent of teaching produces effects on

the learner. Jones (1956) delineated effective teachers by
the 6istinguishing_characteristics between the least liked
and best liked teachers. According to Stern, Stein and Bloom
(1950){ discﬁssing effectiveness in géeneral pointed out that
effectiveness is a standard of performance that individuals
are expected to manifest in éertain Specific.work.they performa'
Coombs (1961) pointed ‘out that a good teacher is one who
‘has 1earnt to use himself as an effective instrument in the
teaching-learning situation. He defined the effective
teacher as oné who had 1earned to ﬁse ‘self‘ effectively

and efficiently'for achieving his own and that of the
.society‘s goals. |

Attempts havé been &mde to define teachiné'béhaviour
| by Filson (1957), Medléy (1959), Flanders (1960), Bowers (1961),
, Smith (1961), Ober, Mentley and Miller (1979) and others.
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mheir'attempts to examine ﬁhe more global aspect of teaching
‘have, té.én extent, helpeﬁ in a clearcut disﬁinctian between
'good;or effective and pocﬁ or ineffective teaching strategies.
Cort$s (19753 pointed out that effective teaéhing is a matter
of‘the»teanherffinding the right niche i;e;-the appropriate
situation in which to opérate; Thus, if there‘is a mismatch
between the personal factors of.the teacher and the $ituation
chosen, thenfit is unlikély fo obtain effecéiVe'aha happy
teaéhing>relationsi According to Dickson (1980) teaéhing
effectiveneés consists of the'repertoire of é0mpetencies
involved with'(a)wteanhing plan, (b)-teaching materials,

ic) cléserQm procedures, (d) inter-personal skills, (e)
learners’ reinforcement, and (f) jnvolvement reflected
teaching behaviour. According to Medley (1982) teacher
effectiveness refers to the effectrthat the teaehers' per=
"ﬁormance has on pupils; in addition it also depends on the
responsés the pupils méke to the teaching. Just as equally
-compéte§t>teéchers perférm'diffefently in different situations
éo alsé identi¢a1 performances wauld not be expected to have
identical effects in differenﬁ‘siﬁuations. Teacher effec-
tiveneés can be understobd-only by way of its effects on

students’ performances

Effectxveness in teaching involves. also the skills of
- a teacher in terms of adjusting to the unique patterns of
student behav1ours, to. the unique physical setting, and to

the unique bohav1oural patterns of those with wham the teacher
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interacts in the school situation. According to Barr (1935)
the ultimate criteria of teaching(succeSs.will'have to be .
found in the changes produced in the pupils measured in terms
of the objectives of education., These changes or prdducts of
inétxu¢tions will have fo be considered in a broaderlperspec»

+ i’Ve »

Gensideringvvaiiéus factors of teacher,effectivéness;
dége (1963) listed out factors-felated to teaching success
which include&* pupils*® happiness and aghiévement in life:
.pupiis' achievement in subsequent,schoclinéz pupils' achieve~
ment in terms of current educational objectives; pupils’
satisfaction with the teacher: teachers' emotional and social
adjustméntss his kno#ledgerof the subject matter; and interests

in the same, etcs

The above appear'ﬁo be in line with the criﬁeria put

'_ fofward by the Améiicah Educational Research Association (AERA,
1 1952)., However, Briddle (1964) offered a seven-variable m@dei

for the investigétioﬁ'af success in teaching which included?
f@rmative experience, teacher properties, teacher behaviours,

immediate effects, loné term consequences, ¢lassroom situa-

tions; school and commnnity serving as cgntextuél variables.

For instance Chaya (1974) found that effective teachers
had significantly better personality adjustment and more
' favourable attitudes towards teaching than ineffective teacherss

Effective ﬁeachers. though did not differ from ineffective



teachers in their interest in teaching,:théy were signifi-
cantly mofe emotionally stable than the ineffective teachérs;
Effective teachers were also not more extrovert than ineffec«
tive teachers tﬁaﬁgh age and sex of a teacher had a significant

relationship with the effectiyéness of teaching.

- Dasgupta (1977) found that éhe efficiency of a teacher
was directed by the presence of certain factors, such as.' -
human relationship, socio-economic condition of the teachers,
organigation of teaghin§~learning process, out of school

‘activities assigned to the teacher and the socio=cultural

setting of the community.

Sherry (1964) found intelligence to be the most impor-
tant factar for the success in teaching, with the next impor-

tant factor being the emotional quality of the teacher,

Deva (1966) in his study attempted to predict the teaching
 success, He used fivé predictor Variabies such as intelligence,.
social adjﬁstment,,personality, socio~=economic status, and
academic achievement. The coefficiegt of correlation between
the criterion variéble and the inteiligence as the predictor
varisble was found to be statistically significant showing‘
~'_'inteliigence’ to be an important factor for teacher effec~

tiveness, :
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Kaul {1973) undertook to identify the personality tralts
of éffeétive teachers. The study was conducted on a Sample |
of 200 teachers cf-Haryana and showed that'effect1Ve teachers
were more intelligent, emotionally stable, tough minded, piacid,

controlled and relaxed-

Gupta (1976) in a study of 300 male graduate teachers
investigated the relationship between the ¢riterion of teacher
effectiveness with a number of predlctors and found out that
effectiVe teachers were more intelligenta '

Rao (1976) in a Study of 139 male and 271 female teachers
of Madras found significant relatiénship between the n-achieve-
ment and intelligenceg The n~achievement referred to the

performance of teachers in classroom situations of teaching

and,learnings

| Barr (1934) contended that the attitude towards téaching
is significantly associated with the teaching competencies'in
a review of related litersture in the area of teacher behaviour
'in classroom reveals attitude of a teacher towards teaching
 appears to be significant for the classroom verbal interaction.
Ringness, Barr and Rippan (1938) while attempﬁing to £ind
- Qut.theirélatibnship teacher effectiVeness, attitudé towards
'-teéehing and supervision concluded that attitude of é teacher

was related with the teaching success.



Ryans (1960) in his extensive research on teacher charac-
ﬁér&éﬁi&s developed a number of opinionaries which centred
upon the éttiﬁudé'of teachers towards their pupils, democratic
classroom activities and other personnel in the school, The
study revealed high correlation between_éttitudeé towards

':ﬁeaching and the characteristics of effective teachers.

Joshi and Srivastava (1964) reported a study of the
relationship between intelligence, teacher attitude, and the
- teaching performance as a process of education. A high posi@
tive correlation was obtained between intelligence, teaching

attitude and teaching effectiveness thrcughout the study.

Kaul (1972)'made.a factorial study of certaln personality
%ariablesioftpopular teachers in the secondary school, and
observed that, attitude towards teaching and appraisal of the
- work wére indicators of eﬁfectiveness of popular teachers in

teachings

Arora (1978) differentiated the motives of effective and
ineffective teachers for joining the teaching profession, He |
found that effective teachers took to teaching because they
held it in a high esteem and had a great liking for teaching
per ses on the other hand, the ineffective teachers were
found to like mainly the £inancial aspect of teaching and
not teaching éer ses |

Gupta and,kapccr (1976) derived.the term teacher effec-

'tivenesé in teaching as repertorie of efficacy exhibited by
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teachers in inStructiénal &anagemeﬁt: classroom management ?
personal disposition, temperament and téndencies:"evaluati@n
and feedbacky interpersonal relations; job involvement}
initiative and enthusiasmy professional values; and innovation

in every day teaching—learﬂing situation.,

There haVévbeen a number of'stuaies regarding the concept,
measurement and evaluation of teécher-effectiveness. Thev
research cc@dﬁcted by Marsh and Wilder {1954), Barr e; ale
(1961) , Beiiack and Huebuer (1960), Getzel and Jackson (1963),
‘Biaale and Ellena (1964) and Traﬁerse (1973) reveal a long
history abroad; but tﬁey have not made. any effort £o relate
the teacher effectiveness with the académic achievement/ |
' performance of the learners. In India, Adaval {1975), Balram
(1965) , Buch (1975) and Grewal (1975) have ail attempted to
s&udy effectiveness and success in teaching. These studies,
however, do not seem to throw light on teachers® efféctivéness

~and iﬁs'impabt on the academic achievement of the learners
Job Satisfactions

’, According to R¢berts (1966); job satisfaction comprises
those outward or inner manifestétiéns which.give-an individual
a sense of enjoyment or accomplishment in the performance of
his work, Job gatisfactioﬁ may thus'come from the product or
the item'p:cduced; from the speed with Which'it is accomplished
or:frém'features‘relatiﬁg'tc'the job and its performance. Kahn
f1973) defines job satisfaction.as it occurs when there is a

£it between job characteristics and wants of employeeS.
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Blum and Naylor {1968) defined job satisfaction "as
the result of varisus attitudes possesseﬂ by the employae
,which relate to job and are concerned with specific jdb

aspects” .

Job satisfaction, being a complex phenomenon with
several interrelated factors such as personal, -social,
cultural and economic, has been explained by various theories
of_which‘the most sxgnificant is the two~factor theory
postulated by Herszberg et al. (1968), which Suggests‘two'
Gifferent sets of factors - motivators and hyglene factoré,'
which influence job satisfaction/dissatisfactions While the |
motivators include advancement, development, responsibility,
fecognition, achievement and the work itself, thevhygiene'
factors include salary, working conditions, company policy,

supervision and the work group.

o S&haffe?‘s-§1953), somewhat older theory states that
overall job satisfaéticﬁ will vary directly with the extent
- to which the.neéds of an 1£aividual can be actually satisfied
on a jobs the Strongér-the needs, the more ¢lose1y will the
job satisfaction depend on their fulfilment,

Chandra (19?8).found that teachers with favourable

' attitudes towards teaching adjudged the teaching job as more
f?ﬁourable‘then those who had unfavourable attitude towards

teaching.
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Siegel (1962), analysed job satisfaction in the context
of intrinsic;ana extrinsic factors. Factors int:insic to
the job include pay;:job security, participation, persénal.
recognition, hcﬁrsvaﬁ work, workiﬂg conditions and‘dccupaﬂ ”
tional statﬁs@ Amongst the extrinsic factors were supervision,
age, level of intelligence, job experieﬁée and personal
%adjustment of the'individual'tc his job. |

Hoppock (1967) 'in his composite theory concluaed that
- job satisfagtion depends upon the éxxenﬁ to which the job a
vperson holds meets the neéds which the individual feels should
be mets The degree of satisfaction is detefmined by the rela=-
 tionship between what is experiencéd and what 1s wanted by the

_%/%huS'job satisfaction appears to involve a large number
of phyéical, psychologigai and peréanal factors. When job
satisfaction of teachers‘in schools is cgﬁsidered specificallyf
- it has been observed that women teachers are more satisfied

'with their jobs than their méie ceﬁhterparts (Chase, 19515
Séiescc and Alluto, 1972: Bernard énd Kulandivel, 19763
Anand, 1977 and 1980; and Reddy et al., 1980). However, Goyal
(1981) found that sex does not affect the job satisfaction,
The latter £inding was based on a sample of teacher educators
»therefére probably coﬁtradicté the earlier findings on the

sample 6f teachers. /



s for job satisfaction in terms of urban/rural back-
ground of teachers Anand (1977), and Reddy et al, (1980),
~ found tha£ job sétiéfactiﬂn is not related to either rural
~or urban background or the states to which the teachers
belongedy” |
Studying the relatiénship between educational level of
teachers ana their'job satisfaction, Roahm (1966), Hegland
(1968) and Hogan (1969), in their research on American school
teachers, found that there was no significant correlation
between job satisfaction, educational level and‘thé degree
the teachers‘held; This was somewhat substantiated by Goyal
{1981), who‘found that qualifications did not affect the job

satisfaction of teacher educators,

Volmer and Kenney (1955) found that workers with higher
7edu§atiana1'degrees or sccomplishments tended to be more
dissatisfied_with1their jobs. However, in direct contrast
£0 this, Rao (1970) in his study on the socio-personal
cérrélaﬁes of job satisfaction, found that higher the edu-
cationél levél of ﬁeachers, greater their jéb-satisfactioﬁ;
'rhis finding was corroborated by Anand (1979), who, in his |
study'én job satisfaction versus work-roie variables of
'schbol teachers (both in arts and séience gioﬁps) found that
the pastQQradﬁate teachers were‘mare satisfied with their

jobs, than the only graduate teachers.
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Harrell f1967) found that a highly skilled person may
- be dissatisfied with his job, 4if he is placed in a job
unsuited to his talents and where he cannot use his skills,
./ﬁmbngst the Indian teachers, evaluating skill as a correlate ‘
of job sétisfaaticn, Tripathy et al. (1981) found that the
trained teachers had greater job satisfaction than untrained

‘teaghers and were more effective as teachers./

Studies which link persohality with'job satisfaction
are-véry_few in number. For instance, Rohilla {(1966) found
that job satisfaction was cbntingént on the innate needs of
the concerned individual, and stronger the need, greater the

- job satisfaction.

it has been found by many researchers in the industrial
setﬁing (Harrel, 1967), (Davis, 1974) and ‘thye edudational
Setting (Lortia, 19757 Katz and Kshn, 1978) that extrinsic
and intrinsic rewards in combination, lead to greater satis=
faction with the job. For example, Sayles (1974) pointed out
- that an-incsntive that is operating successfully can bring
psychological as well as economic rewar&s; There 15 a satise
faction from a job well done and the indivi&uél*s gelf image

improves because of feelings of competence.

In the context of educational setting, Grey (1963) in
a study on job satisfaction of secondary school teachers,
reported that social réwarés on the job contributed towards

the job satisfaction of the school teachers.
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Serigionni (1967) in a-study on the factors which
'.affect'job‘Satisfaction and dissatisfaction found that _
satisfaction factors for the teachers tended to be linked
to the work itself, He also showed difference between
work, and conditions of work and pointed out that whereas
satisfaction was related to work itself, joé context factors
isee ¢Conditions of wcrk.were responsible for dissatisfaction.

This was substantiasted by Dayal and'saiyadaip (1971)

~Menon (1974) in & relational study of work motivation
and @rganizatmonal climate, found that work motivation
among emplcyees is a direct function of the organizational
climate relating job satisfaction with the leadership style.
Singh and Pestonjee (1974) found that greater job satisfaction

<results from a democratic form of leadershipi//

In a stﬁdy‘liﬁking_organizational incentives and teaching
amongst secondary school ﬁeachers, Lortie (1975), found that
satisfaction with teaching and internalized motivations were
of primary importance to teachers: He argued that extrinsic
rewards such as éalary'aha perks and ancillary rewards such.
a8 working hours and conditions while_imporﬁant were not more
significant than the intrinsic rewards. |

Péstonjee and Akhtar (1969) found that for teacher
educators, social service, fame. independence and selfe
expression on the job were most preferred work vaiuesa They

: reported that both men and women preferred social service and
| Do N . f;'l
T)g\)q LW ™6 ‘T\—\ A QL6 A5
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self-expression as compared to other nonesocial factors,
and within the same, women valued job security, while men.

- fame,

Suilivan (1947) noted that the organizational c¢limate
refers to the Cathectic patterns giving identity t¢ such
'groups and interpersonal relations in a living organizations
Andrews (1965) defined organizational climate "merely as a

somewhat blurred espirit state“”

Pace and Stern (1958) theorizea ﬁhat the concept of climate
‘helps in understanding individual attitudes and behaviour in
ah organization,‘and'it would operationalize the 'E' in Lewins'
formula V1 2, B = PxE, Organizatibnai-climate has been
defined as an unaerlying cbncept which reflects thevcontent
and strength cf prevalent values, norms, attitudes and beha~

viour of a member of a social s system (Payne, 1971).
- (Organisational Climate Description Questionnaire)

J/éy using OCDO/of Halpin and croft (1963), Bayti (1973)
and Sharma (1972), to delineate 8 dimensions of school climate,
- viz., disengagement, production, emphasis, consideraticn,‘
espirit, intimacy; aloofness;‘thrust and hindrances. They
demonstrated that teachers of rural schools were superior in
espirit, intimacy, aloofness, thrust and hindrance whereas
urban teachers were higher on the dimensions of disengagement,

production-emphasis and consideration,, /



“Sharma (1972) studied 56 schools and identified the
following climate types with numbérlef schools given on
the parenthesis: open (15), closed (21), controlled (11),

autonomous {(6), Parental (2) and familiar (1),

inhe school reptesents.a.social system within which

teachers and Principals interact by virtue of their being
members of the organization (school). There are thus many
forces which.eﬁanate from the different categories of members
. and from the very interaction between the members as well as
- the organizational demands, eﬁc* vAll these results are
typical c¢limate chéractéristics of that organization;/ For
example, Pillai (1976, 1979) found a very high relationship
between the schéol ¢limate and morale of +teachers. ,ﬁe demons§
trated climate is conducive to high morale and the existent

morale in turn affects the climate of the schools.

8inc1air (1971) used'e&ucatiOnal environment as synony-
mous to ‘organizational climate'. He stated that the term
educational environment refers to the conditions, forces and
extérnal stiﬁuli that.fbster the development of individual

characteristicsy

Cornell aﬁé Argyéis'(iQSS) explained the erganizational_
climate as an interasction amongst‘pérsans-in &n organigation
and they isolated and discussed briefly the varisbles which
they believed as having én}effect on this interaction. The
- phenomenon of interaction can be thought of as occurring in
8 systém’of independent férces, which can be analyzed in the

light of other operating forces in an organization: The



notion of 'system' facilitates the analysis of a complex

organizational phenamenani

Goyal (1973) found that within a school the open system
of education led to a higher level of responsible and sti-
malating Envir@nmeht, which led to greater creativity amongst

students, as compared to a closed system of education,

Mehdi énd-Gupta (1981) examining the role of the teacher,
enﬁmerated-four impcttant areas where the teacher was expeCted
. to assist pupils to Facilitate their allround development as

learners, as persons; as citizens and &s workers.

Studies have shownvthatvskills of class organization
ana management {(Desati, 1982), teacher behaviour and communi-
\éation (3inghy 1981), téachérs"personality (Singh, 1981)
and teacher aﬁtituées towards his/her profession, level of
éatisfaction and adjuétment in the job {(Goyal, 1981), etc,

are responsible for teacher effectiveness and guccessS,

| «&;diresan (1979) reported that individuals in the
- same organization percéiVed the organizational climaté/
‘atmosphere differentially; thus a favourable perception of
the organizational.atmosphere contributes to greater expre=
'ssed.job“satisfaction, than an unfavoursble perceptions/
"Ricclotti's (1982} study réveals that the stﬁaents .
 in the schools with innovative organizational designs ({.e.
the naﬂwgréded and opén space) made greater gain in reading

achievement than those students in the traditional settingws



Camparisdn of the reading achievement test results as
measured by the standardised tests favoured the non-

graded and open space schools.

. Whitaker (1982) in his siudy concluded that while
there were differences between elementary schools in terms
of the orgahizétimﬁal'climates and the students® self-concept,
‘these differences were not significant. The findings dd not
support the;notion>thét the self-concept of children attend-
ing the open climate schools differ significantly from those

attending the closed climate'schools,

| \/ﬁédk (1981) studying the organizational climate, comparing
the elementary and secondary schools concluded that (1) orgae- |
nizational profile for the elementary‘and secondary schools
indicete‘thet the behaviours of teachers and Principals were
.similar §o'thbse of Halpin and Croft norm group: {2) the
generally closéd climateé§:;§system appearedétge'wide and
affected by éehaol gize or the elementary or secondary level
of education. 137 within the same town, there appears a |
higher_prgﬁortion of closed secondary schools than.elementary
‘schools. In a differential context, comparing the perception
of'élemenfary and SPecial.educatioh‘teéchers, York (1983)
réporteé that‘thevlatter perceived significantly larger
nunber of closed climatevféétorS'than tﬁe elenentary school
teachers., |

Donottne (1983) reported that the relationship between

faéﬁlﬁy perceptions of the organizational climate and the



faculty's job satisfaction is highly related. . Increésed
espirit and {™ythe work environment appear correlated with

the satisfaaéién on the subscales of job satisfaction index.
On the other'ﬁand, increased production emphasis; thrust and
consideration appear positively correlated to satisfaction

as the subscales of Job Description Index (JDI), except pay.
It was also demonstrated that, as the aloofness and disengage-
‘ment dimension increased, the satisfaction on the subscales
of JDI decreased; as the same thing inc:éasea hindrance

factor appears to be correlated negatively to satisfaction

on the subscales of JDI except the people factor.
_ _ y

Muchinsky (1978)in his study of organizational commu-
nication (0CO), organizational climate (OCL) and the job
sa%isfaction founa-that 47'per:cént of the cammuﬁication
climate correlations were significanﬁ and suggested that
éertaiﬁ aspect of OCO are highly related to the perceived
climate whiie other communication dimensions appeared une-
_ related to the perceived climate. Fortyseven per cent of
the correlstions between the communication and the JS were
alsc‘significant; All of the correlations between the
dimensions of job satisfaction and pérceiVed‘climate were
positive except those'involving the climate factor standa:ds.

Sterling (1977) in his study of relationship between
téagﬁér perception of elementary school organizational
climate and student achievemenﬁ, found that there was no

significant correlation between the student achievement



varisbles &mathematics and reading scores) and the nine
snbscaies of elementary schoei argagizational-climateg

: ﬁaggand (1?82) found that the school climate and the
academic achievement have cnly a weak to moderate reiaﬁionw
ship, parﬁzcularly in regaré to language and arithmetic: The
Statistigal‘data in this study also indicate a reduction iﬁ -
the hegatiVe'écrrelation between the school size and the
academic achievement., This appears to Suppcrt_the contention
that several of the organizational changes and additional
regources directed into the larger schools have the desired
result, | |

The £indings régarding_the varisnce of job satisfaction
have beeﬁ explained by seven variableé by.Dodgé {1982}« The
. four variables of emoti@nal support, participation in decision
- making, tsaﬁhingvanxiety and age appeat to yield significant
‘contribution to job satisfaction. Results indicate that orga=
nizational ¢liméte.factots'account for 33 per cént of the
Variance in the satisfaction, 'Whllé personal wvarisbles
sccount for 2 per ‘cent of the variation in general. The
above findings suggest thatvgerceivea organizational climate
factors are much more importént than the personal faétors to
the pﬁbiic school teéchergg | ! -

;In this context, Reddy and Reddy (1978) found that
the teachers working in private and 2Zilla Parishadlschbels

were more satisfied than those in the government schools and
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schools run under other managements. They further demonse
trated that the differﬁhtvtypes of management lead to
different levels of job satisfaction for the school teachers;
| thpra.(1983) found that, of the six types of c¢limate in
"sahaéls,‘the open climate led to a significantly higher job
satisfactien for the teachers as comparea to the climates
such as autonomous, familiar, controlled, closed and parental

' climates in sahoolsa

M/Analysis of the grade levels obtained in different
schools in terms of the organizational climates show gigni-
ficant differences between the more open and closed schools

at different grade levels (Martin, 1983)..

Barlier Goyal (1973) had obtained contradictory f£indings
in the Indian ¢ontext, wherein he shcwed that the open system
of education and more responsive and stimulating environment

led to greater creativity among the students.

'sfgﬁ a similar theme in the Indian context, Pillai (1973)
found that pupil's performance is significantly better in
open and sutonomous climates-ﬁhan.that obtained in other
types of climates 'A,further'correlatiénal analysis showed
- fhat the organizational climate in schools is positively
‘related to pupil's performahce;/ﬁhd that the innovative
index and.teacher morale are highly significantly correlated
with pupils’ performance;%06n the other hand; in his study
Riez-Frénklin (1983) found that the ¢limate was not the most

influential factor in determining students' performance in
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reading and mathematias,//ﬁe demonstrated that the typical
educational process in the open climate high schools, conw
tribute to the development of favourable self-goncept in
| students, He further pointed ocut that the openness of
high school climate as being aaseciatéd with school based
administrative cooperstion, assistance, guidance and social
needs gatisfaatian ef‘teacheré: thus behaviour pattern
displayed by people in the open and cloged climate high
schools differed a8 a result of the administrative style
exerclsed by the administrator. _ 1

. Burks (1984) iﬁ his study found that the schools which
maintain é\climaté ﬁhat stresses achievement standards,
personal éignity; orderliness and task effectiveness are
significantly more likely to have higher reading achieve-
ment scores than those schools that de not stress these

factors.

Pareek et al. (1970), Qureshi (1973) and Buch (1977) .
and others found that teachers' attitude towards democratic
classroom procedures was significantly correlated with
their own direct influénce (i.e. teachers more often
- accepted students' feelings and ideas, praised and en-
couraged them, and asked questions than gave directions
and 1e¢tureé,and justifiéd his autherity;

“Thus the sbove review of literature has shown that
a large‘amount of rasearchvwork has gone in relating'

various £actors concerning the educational fieldﬂ//
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Most studies reviewed above have studied one or two of
the shove factors either in isolation or in combination,
ﬂbut'ngne has attempted to ascertain the effect of all
the asbove factors contributing to academi¢ performance
of students. Thus the present analysis has mainly
focussed attention on teacher effectiveness, teacher job
satisfaction and organizational climate as cqntributing
to the academic performance of sSchool students.” The
following chapter presents the methodology useé\iﬁ“the
present research which aims to investigate the effects

- of organizational climate, teacher effectiveness and
job satisfaction of teaghéern the academic performance

of students ofvaiasses IV and v réspectiveiyw
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CHAPTER IIX

METHODOLOGY

Ha#ing.réviewed the available literature on the topic
it is now in order to present the methodology used in the
study.

.\//gs mentioned earlier, the main cbjective of this re=
sSearch is to sséertain teacher effeetivenéss, job satisfac~
tion and the organizational climate of the school and their
effect on the academic performance of students belonging to
four different types of schocl namely publie, missionary,
governgent and municipal. This has been based on the obser-
vation that the performance of the c¢children and the effec-
tiveness of teachers as well as the input and output in
different types of school vary a great deal (Héim and Watts
1972+ Reo 1978y Pillal 1979; Sinha 19807 Reddy and Reddy 19787
‘Gh@pta 1983; Rogers 1976} Thus the present study aims to
iaveétigete the following Objegttves;k/' '

1. To ascertaln whether there exists a difference in the
scademic performance of students in terms of the four

- different types of school, N

2+ To ascertein if ascedemic performance varies in terms
of defferential teacher effectiveness, job satisfection
and organizational climste in schools.s

3. ‘@q £ind cut whether the 1ntéractien effect of the followe
ing-fagtoré in any'way affects the academic performance
of the studentsi-
3,145  orgenizational climate
342 teacher effectiveness

3.3 job satisfaction of teachers.
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4, To find out whether'there‘éxists a correlation between
teacher effectiveness and their job satisfaction.
The following hypotheses were laid down for achieving
" the above objectives:

1+ The academic perfcrmancelaf students of c¢lasses IV and
V will vary in terms of the different types of school,
Specificslly, the performance of students from public
school will be higher than those from the missionary,
government and municipal schools, ' o

- 2+ Differential level of organizational climate, teacher

effectiveness and teacher job satisfaction, individually
'aad in varying combinations, will differentially affect
the aﬁaﬁémie performanea of the students.

3+ 7Teacher éfﬁectiveness will vary in terms of &ifferential
organizatianal.cliﬁate in the séhoelsg

4. Job satisfaction wili‘vary in terms of differential
elimate in the schoolss

B4+ There will be a linear correlation between teacher

o

OPERATIONAL DEFINITIONS

effectiveness and job satisfaction,

1, ‘
Operationally defined; organizational c¢limate is the
zésuiting condition within the school of the social inters
action between the teachers and the Principals As Halpin
and Croft {1963) defined, "personslity is to individual,
what‘@rganizétioﬁal-climéte iz to the organization". This
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refers to the typical work atmééphere that exists in the
school as perceived by the teacher and the Head Masters/
érineipaisa | | - o

\u/;he o:ganizational-climate score has been obﬁained by
-the Organizationél Climate Description Questiahnaire {ocng)
$céle'de§i;ed_by Sharma (1973) where the Principal/Head Master

of the schaol‘made their ratings. In the preéent study, the

: erganlzatianal climate score which has been obtained has

£further been divided into two dimensiOns, i.e. the open ¢limate
_and the closed climate.,”

The term teacher’efféctiveness is used to refer the results
a teacher gets o6r the amount of progress the pupils make towards -
'some specific goals of the education, In the present study
teacher effectiveness is defined in terms of the scores obtained
by a teacher characteristic description form (TLDF) devised by

arora (1978). This comprises of the following factorst

2.1 have aecuiate knowledge of the subjectr
2.2 have ability to bring the subject matter to the
level of students understanding:
stB :explain ¢he topics clearly:' _ .
2.4’ -take clear presentation of the subject matter:
245 organize subject matter systematically;
2.6 have ‘self-confidences

2.7 ha%e‘ability of expressiony



2.8 - have skill in stimulation of interest and moti-
vation of the students; ,
249 have sense of duty and responsihility:
2.10 pleasant and distihct voice;
2511 p1an and prepare his lessons; and
2.12 have good healtho.

3. Job Satisfactions

It is the qualityQ state or the level of satisfaction
.whiéh is a result of various interesté and attitudes of a
person towards his/her job. In other words, the attitude a
worker has towards his job, sometimes expressed~as a hedonic
response of liking and‘disliking the work itself, the rewards
{pay, promotions, recognition) or the context {(working condi-
tions, benefits). Job satisfaction is defined as a "favourable
feeling or psychological condition of a person towards his/her
job situation. Job satisfaction is broughﬁ about by many
factérs including the attitudés“. The latter half of the
definition is similar to the one given by Blum and Naylor
f1968), The present study has used the definition of Blum and

NQﬁV°Y'

4, Academic Performances?

.. \/ébademic performance is the knowledge attained or skills
developed in the school subjects, usually designated by the
marks assigned by teaChers or on évaluating the pupil's

papers written &ﬁring'a final examination., For the present



stuay;'the marks obtained by the student in the annual
examinétion conducted by the scheoi in all the subjects
have been taken to indicate the academic performanceg//*

s

Primv‘jASchaal;Sauien.sé, consist of the students of

6. Type of School:
DA ¢ of School

K/Theré are schcéls maintained by (a) the central govern~
ment, (b) the state ga?ernmenté, (c)'directzbeneficiaries
{students paying fees), (d)'reiigiaus and charitable insti-

: @utions; ahd (e) ?rivate‘agencies‘ Each of these different
“types of schools has its o&n unicque 6rganizaﬁianal problem
and its own particular structural arrangéments which 1nfluepce
the‘management of the system,‘the effectiveness of teachers,
stadentS"growth; campetgnce, etc, For the purpoée of the
?résent study only four different types of schools will be
taken, These‘are pﬁ?lic school, miésionary school, governe

ment schosi and the municipal school.

Variablest

The following variasbles will be studieds

les

J;;de;en_e £ Vari: ,
© 1. Organizational climate (as scored on Sharma‘'s OCDQ).
2. Teacher Bffectiveness (as scored on Arora's TCDF).

3+ Job Satisfaction (as scored on Indiresan's JSI).

p;

{-
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_Aependent Varisbles

The dependent varisble is the academic performance
of the students securing the marks in their annual exa-
minatioﬁ as obtained from the school record, The pérfar—
mance of the student will thus be studied in terms of the

above three independent varisbles. : .

Research Desigy

The following Research Designs were used to test the
hypotheses 1 to 5.
To test hypothesis-1, the mean and standard deviation of
the scademic performance of students of classes IV and V,
respectively were calculated for each school, The obtained
differences vwere subjected to t-test to ascertain if the
academic performance of students differed in terms of the
types of school, ¥For this purpose, both overall scores

and subject marks were considered separatelys

To test hypothesise2, a 2x2x2 analysis of variance

design was used with a:ganizatienal climate at 2 levels
(open and closed), Teacher Effectiveness at 2 levels (high
TE and low TE) and job sstisfaction of teachers at two
levels (high J5 end low JS). The research design was as

‘follows for class IV and V sagaratelyw/
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3+ The correlations between Teacher Effectiveness and Job
Satisfaction were calculated by using Product Moment

Co~efficient of Correlation,

Samplings A total of four schools was selected for the
studys Six hundred eighteen (618).studehts of classes IV

and V (309 from élass v and-aoé £rom class V) have been
selected randonly, l.es 124 students each from clasé IV and
V from the missionary schocl, 107 students each from classes
'IV,andiﬁv from the government school and 38 étudents each
from ¢lass IV and V from the municipal school, ©Only class IV
and V students were chosen for the‘sﬁndy because the final
examination (promotion exzminatibn) was held only for these

two classes at the primary level and not for classes I, II

and 111,

As in both class IV and V,.the students

study five subjects in alls accordingly there are five
teachers who are directly involved in teaching<learning
process of the concerned subjects such as mathematics,
seience, English, sécial studies and Oriyas Thus the
sample of teachers constitutes of forty (40) teachers,

of which ten {10) were from each type of school.

Regarding the academic performance of the students the

marks obtained are the final examination marks, from the



school records The samples are diagramatically presented in

the figures 1 and'z.belcwg

-

Fiqure 1

A DIAGRM&ATICAL PRESEN’I‘ATION OF THE TEACHERS
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TEACHERS* SAMPLE

" T : -
1 ] L4 B
] i L
i ] t L}
¥ ¥ ¥ t
E '3 $ ]
L ] E ]  §
E | 1 3 ) &
H H H H
U i‘_ t ]

10 10 lp - 10
Municipal Teachers Pubiic School Migsionary School Government
A teachers teachers . school

! H : teachers
* ¥ | 3 1 .
4 3 _ § _ 1
12 T ¥ " ¥ 7 1 1™ 1
) T I + '
' 4 HIE H H
N HE A !l i
' HE LI IR /
L4 [ L 2 ] i 3
1 L 1 g '
1 -1 £ 1t s ¥ t
1 L U N '
5 5 8 5 5 5 8 5
C4 c5 C4 Cs C4 cs C4 Cc5

& Class IV

— Class V |



Fiqure 2.

A DIAGRAMATIC PRESENTATION OF THE STUDENTS' SAMPLE
N = 618 Primaty School Students

STUDENTS' SAMPLE
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1. OQrganigzational Climate:

For assessing the organizational climate of thé séhooi{
organizational climaté description questionnaire (OCDQ) devised
_byj Sharma (1973) were given to the schools, to be filled up by the

Headmaster/Principal of the concerned school. (lAPPF"‘“*‘m)/
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J"l‘héa‘ri'zs\."iqrzsi..s of OQDQ at item level (64 modified items)
resulte& in eight (8) dimensians of organizational climate -
&S was the case in the study of Halpin and Crofts (1963) . The
4 common dimensions identified by Halpin and Crofts, and the
prQSent suthor like - (1) Disengagement, (2) Espirlt. (3)

Intimacy, and (4@wbanctxxemphasis.

_In all there are 64 likert type iﬁems distributed'over 8
.aimensiéns_(sub;tesﬁs), The respondents are asked to.iﬁdicate
Ehefextent té-ﬁhich ﬁaehFStateﬁent characéerizes.per school.
']The scale against which the respondents indicate the extent to
which each statement characterized their schaols are &efzned
by 4 categories,a (1) rarely occurs, (2) sometimes occurs,

- (3) often oédurs, and (4) very often eccuré. For scoring these
4 catégories~of responses are assigned 4 successive integers

vize 1, 2, 3 and 4, respectively.,

2. . Teacher Effectiveness Scale

For measuring the effectiveness of the teachers characs
teristic descriptian form (TLDF) devised by Arora (1973) were

inen to the teschers, ( Afpendix - T)

. A teacher characteristic aeécription form (TnﬁE),donsists*
of ﬁhe characterisﬁics assogiated with effective teachers, were
describeag It had.thfee columns under the headings, (i) indis~
pensable, (ii) desirasble, and {iii) not important against each
‘eharacteristicsf 1& this fLDF, a teacher must have all the
charattériétics cpnsiderea to be indispéhsable andfas many as

possibleﬂof those three cbnsidere&_desirable_fcr being.regardedgd



+as an effective'teacher. On the other hand, the ineffective
teacher would be the ohe who had least number of indispensable

- and desirable characteristics.

Thé analysis of TLDF (Teacher Characteristic Deséripﬁion
Form) at item level (51 items) resulted in 6 dimensions of |
'Teacher‘EffectiVenesé/charaéteristiCS as was the case in the
' study of Arora (1973).' The 6 dimensions identified by Arora,
like (1) personal characteristics, (2) professional charac-
téfistics, (3) academic background and scholarship, (4)'pupilﬁ
teécher,relationshipi {5) class~room managément and discipline,

and (6) miscellanecus.,

In all there are £z727% 51 items, distributed over six
‘dimensions (sub-tests) described earlier., The respondents are
asked to indicate the extent to which each statement, charac-
terises for the individual himself. The scale against which
the respondents indicate the extent to which each statement
characterized the individual himself are defined by 3 cate-
gories = (1) I do so most of the times/indispensable, (2) I
do so part of the time/desirable, and (3) I don't care much
for this/not 1mportants. For scoring thesée 3 categories_of
- responses are assigned 3 succeséive integers viz. 3, 2, 1,
respectively. | |
3 'Jﬁb:Satisfactiqni

The tool for measu:ing the teachers' job satisfaction
was‘doné by the job satisfaction inventory (JSI1) devised by .
Indi:esén (1973)¢ (Appendix- I)
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+ The 565 satisfaction inventory (JSI)} consists of 29
items. It had five columns under the headings, (i) very
mich less than what it should be, (1) less than vhat it
should be, {({ii) just what it should be, {iv) more than
what it should be, {v§ very much more than what it should

be against each characteristics

The snalysis of job satisfaction inventory (JSI) at
item level (29 levels) ws was done in the study of Indiresan
(1973), ‘The JSI maiﬁiy consists of these factorst pay, OpPOre
tunity for sdvancement, supervision, co-workers, organization
policy and mensgement, working conditions, recognition, achie-
‘Vement and independence. It 18 3 Sepoint likert type of scales
For scoring these 5 categories of responses, as mentioned

earlier, are assigned 5 sucéessive integers viz. 1,2,3,4 and 5..

Out of the'three.quastiennaires as mentioned above,
tWOIQﬂestianai£Eé@ one on the effectiveness of teachers and
" another on the job satisfsction of teachers were given to
teachers €0 be filled in by them personéily@ For ascertain-‘
ding the organizatiOnal.climaté'@ﬁﬁg was given to the Headmaster/
Principal of the concerned school for their ratings 7The inis
.instructions‘given-were as -exactly a8 given in tﬁe concerned
instxuments. . |

It is inmportant to mention that the TE scale which was
glven to the teachers to £ill up, to be sure of the correctness,
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Fof tescher's self-evaluation, the same scale waé given to
the headmasters of the schools, requesting them to £ill up
the TE scale for each teacher a5 he would rate them, A
eorraiatiénal analysis was carried out between the teachers?
evaluation of themselves and the headmaster's evaluation of
ﬁhe teachers, Since there was a high positive correlation
(r = .90) between their evaluations, the teachers' rating

of themselves alone was taken up for further analysis.«

1. sziz ﬁactérial design analysis was carried out with
organizational cliﬁate gt 2 levels (epen/cleéed climate) ,
teacher effectiveness at 2 levels (highe-low effectiveness)
and jdﬁ satisfaction at 2 levels (high/low job setisfaction)
t0 ascertaln if the astademic performence varied in terms of

- {4) organizaﬁiénal climate, (1i) level of teacher effective=
ness, and {1ii) level of job satisfaction and the interaction
between the three, This was done for each of the four schools
separstelys | |

2. - One way Analysis of Variance (ANOVA) was applied to

- £ind out whether there exists any difference in terms of
academic performance of different type ©of schools in both
the classes L.es IV and V.

3¢ The ﬁnteéﬁ was used to ascertain whether there exists
any‘éifference'in tﬁe mean academic performence of the

students in terms of levels of tescher effectiveness and.
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“their job satisfaction as woll as in different subjects.
44 Pearson Prbduc:'i;i Moment Coefficient of Correlation was
‘useﬁ to as¢ertain the relstionshlp between tescher effec-
tiveness and thelr job satisfactions

5 To ﬁ.na out the averages in teacher effectiveness and

academic performance, mesn, 5D, and Mconb have been computed.-
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o ANALYSIS _

'uﬁaving discussed the meghoaolegy in the'previous
chapter, results of the analysis of data are presented in
the fqllowing sections, “To recapitulate, the present study
set out'to.aseertain,the teacher effectiveness, job satise
faction and the organizational climate of the schoéls and
gheir effect on the academic performance of class IV and V
students bélanging to four different types of school, namely,
the Manicipal, Public, Missionary and the Government schools.
AS menﬁioneé-élsewhefe the academic perfcrmancé of the
students was the marks obtained by each one of them in their

 examination held in the month of December 1985,

J%he teacher effgctiveness'inVentcry, namely, Téacher
Characteristics Description Form (TCbF) by Arora (1978) was
 administered to find out the level of teacher effectiveness

(18). Job satisfaction scores of the teachers were obtained
by administering the job satisfaction inventory (Indiresan,
i1973), and the organizational climate scores of the schools
| were determined by applyiné thé Organizational Climate Des~
'Qripﬁion Questionnaire (OCDQ) by Sharma (1973)} a modified
version of the OCDQ of Halpin and Crofts (1963)¢/

To test the hYpOthéSiS*li naﬁely, the académic perfore
'ﬁanééa will vary with the type of school in-which a pupil
studies the half yearly examination marks secured by the
students of class IV and V in all subjects were obtained
individually and the means were calculated. Tablé 1 presents

the results of class IV and V students.
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TABLE 1

'MEAN OF THE ACADEMIC PERFORMANCE OF STUDENTS IN
' BOTH THE CLASSES

S — . -
Missionary ;Government ;Municipal
iv v 'Iv vV IV v

Subjects Public
'IV —g

hi oty WP - -

Maths 74,0 76.63 65.0 71.85 64,98 65,43 44.14 50,47
English 5287 57.20 46456 44,85 44,63 43,25 33.51 34,64
Science 60,19 61,33 46,93 44,3 50,53 47.43 37.89 40.8
Oriya 51,44 54.81 46,9 47.55 41,16 40.95 32,79 35.8
Social 55,51 59,34 49.38 47.58 51.18 45,93 38,52 40.56
Studies : .

Total 294401 309,31 254,77 256.13 252.48 242,99 186,85 202,21

Mean of 58,8 61,86 50,95 51,23 50.5 48.6 37,37 40.44
Aca.per-
fp:mance‘

Since the academic performance appeared to differ from school'
to school among both the ¢lass IV and V students, the same Qas
subgected to a one-way Analysis of Variance (ANOVA) separately
for class IV and V students in order to ascertain if there is any
difference in the performance of the students of class IV and V

in terms of the schools in which they were studying.

The total marks, mean, SD andﬂrangeféf class IV marks

cbtained by the students of 4 different types of schools are
respectively
given in Table 2 and the summary of ANOVA in Table 3/and Fig.l.
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TABLE 2

MEAN, SD AND RANGE OF ACADEMIC PERFORMANGE OF
STUDENTS OF CLASS IV IN THE FOUR TYPES OF SCHOOL

Sehool Tc‘:tai marks | Total marks Range
. mean SQ '
 Public | 293.45 28,08 253-335
Missionary 251,87 25,7 230305
Government = 248,67 27,29 220-285
Municipal 184,55 25.46 150-225

TEBLE

3

SUMMARY oF ANGVA FOR CLASS iv STUDENTS ACADEMIC
PERFORMANGE

Sources of 'af-. Sum of - Mean sum F

Variance ' squares of scuares

Bétween the means ' _‘ - .

of the school 3 445424,27 148471572

e ; e L 18,65
- githin the 305 2428335.01 ©  7961.75

Total 308 2873749.28 156433447

(P C.01)
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Similarly, the academic performance of class V students
for ali‘the four different types of schools was subjected to
ANOVA, to f£ind out if there was a difference in the perfor-
mance of students of class V in ferms of the schools in which
they were studying. The totai meahf SD and range of marks
obtained by the students of class V is presented in Table 4

and the results of ANOVA are presented in Table 5,

TABLE 4

TOTAL, MEAN, SD AND RANGE OF ACADEMIC PERFORMANCE
OF STUDENTS OF CLASS V IN THE FOUR TYPES OF SCHOOL

Schools Total marks. Total marks Range
Mean SD

Public . . 308.67 21,44 271350

Missionary 259,31 ‘ 2547 232315

Government 246,99 120.87 218305

Municipal 200,58 | 29,37 1754250




TABLE §

cn
P..\.B

SUMMARY  OF ANOVA FOR CLASS V STUDENTS ACADEMIC
'PERFORMANCE

Sources of Df, Sum of Mean sum F
Variance squares of square
Between the means 3 35112,41 117050.8 52.44
of the school
Within the school 305 1680814,21 2232,.18
Totals 308 1715926.62

From the above analyses in Tables 2,3,4 and 5 following

conclusions emerged:

s

~

léa There is a significant difference'in the performance of

students of both class IV and V in terms of the schools

in which they study, viz: municipal, publiec, missionary

and government schoels. Figure ? substantiates the above

findings.

2y Those who were from the public school have ocbtained signi

ficantly higher‘marks in their academic subjects than those

from missionary, government and municipal schools.

Sinbe the F value of the academic performanCe scores

between the‘Séhqols in'the‘two classes, ise« class IV and V

was found to be highly significant, an attempt was made to

find out, by applying the 't' test to ascertain which of the



Student's

schools specifically differed in/performance Q;f ", Table 6

Vpresents the total mean, SD, N and t values of academic per-
formance of the students in class IV and V of the 4 different

types of schools,

TABLE 6
- MARKS

TOTAL MEAN/ SD, N AND £5VALUES OF ACADEMIC PERFORMANCE
SCORES OF CLASS IV AND V STUDENTS IN FOUR TYPES OF SCHOOL

Schools E Public - ; Missionary ‘é Government | Municipal
7 1V V. ¢ IV v SV v tiv Vv
A o HE : H
: k] 1 1
M 3293 .45 308. 67 251 87 259.31 248, 67 246,99 184 55 200.58
I
§ .
Sp i 28,08 21.44 25.7 25;7 27429 20.87 25,46 29,37
1 . ’
N {124 124 40 40 107 107 38 . 38
A L
. t value ' _
Public . 8.70 10.65 12.30 19,33 22,55 21.08
(P.01) (P& 01) (P 401) (PL01) (PL01) (P£.01)
Missionary . 6611 2,67 11.62 9,23
(N.5.) @.<01) (P<¢01) (p <501)
Govérnment - o : 13,08 8,93
o ' ‘ (P&01) (Pg01)
Municipsl '

?rom the above table one may infer the following:
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(1) Public school students' academic performance in both
c¢lasses IV and V was significantly higher than that éf
students from all other schools, namely, missionary,
gavérnment and minicipal scﬁoals@ :

(2) The scademic performance scores of the missionary and
government school students in class IV did not differ
sigﬁiﬁieant&y even though the latter showed relatively
peorer performance than those éf the missicnary school,
However; in class V there was a significantly better
aca&@mie performance of missionary school than governw-

v.ment school students,

{3) The trend of highest performsnce being that of the

| public school sﬁﬁaents and lowest performance being
that of the municipal school students appears to be
maintained irrespective of classes IV and V in which

a child studied.

Since the overall performance of students differed in
terms of the different types of school, it was considered
worthwhile to ascertain if these differences were obtained
in terms of academic perﬁofmanees in each of the subject
courses for the four different types of schools Tables,7,
84 95 10 and 11 represent the Mean, SD, N and t matrix for
five different subjects, ise« Mathematics, English, Science;

Oriya and Social Studies in four different types of school,
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Hean. SB, N and t Values of Marks Obtained in
ai subjec class IV and V_ students

TABLE 7 (MATHEMATICS)

Tooors RBlie  Wsslonary  Government  Fissionary
v v v v v v v v

M 7440 76;53 65,0 71.85 64;93 65,43 44,14 5041
SD 16493 16412 2041 14,5 20,24 14.79 20421 20421
R 124 124 40 40 107 107 38 38

Public | 2,55 1,75  3.64 5.44 7420
(PL05) (N,8,) (PQOU(P(.Oi) (P«,m) (Pcs01)

Mission | 0:19 2,39 4,91 5,32
ary | . (Ns) (Pc.01)(Pgol) (Pg.o01)

' Govern |
Gover: 5445 4415
Qaﬁt ” ‘ ‘ : (P 601} (PQoi)

TABLE 8 (ENGLISH)

M 62,87 57420 46,56 44.85 44,63 43,25 33.51  34.64
SD 13,50 14,13 18,06 11.6 16,00 10,72 12,16 15,14
N 124 124 40 40 107 107 38 38

Public 2486 56 4.16 = 8,55 8,32 8,17
(Pqem)(?q.em? &01) (P401) (P4o1) (P 4, 01)

Missions

: . 2.42 0,76 3.08 3,34

ary (94.05) (Ne54) (PQ.OI) (p Qoa)

ment - uﬁkoz) (P QOI)




TaBLE 9 :{scIENCEE)

Public " Missicnaﬁy'>>

Fim b i 2§

schools

Government
IV 'V IV v v

Municipal .
v iv \'4

44,3
14,6

M 60 19 61 33 46 93
'SD 15,38 15,1 20,71

N 124 124 . 40 40 107

50453 -
17,64

37.89 40,8
15.96 17.6

47.43
11,49
107 8 18

Public 70  6.52 4,34

7,57 6.52

(e 01) (p@u (P<,oi>(p<.m> (?4013(9491)

Missione 0.97
- ary

Governe

, ment

Municipal

{N,8,)

1,25 - 2,17 1,07
(N,3,) (PQOS)(N S.)

4,08 2,16 -
=(P<.01) (PQOS)

" TPABLE 10 t{ORIYA)

51,44 54,81 46,9 47.55

124 124 40 40

(o vl i e o0 i e W e e

41,16

107

40.95
6.9 15.17 12.25
107 38 38

32,79 35.80

CUU1.71. 4439
(N-Sa) (P<.01) (p 401)

2419
(P<.ﬂs)

. Public .
Missione

Goverﬁﬁ
ment

- Municipal =

6,68 -

11,99  6.95 8,63
(P 01) (P&01)(P¢01)

4.42 4.14 4,91
(p 401) (P(,.Gl) (P 401)

3.17  2.46
(P401) (P g01)
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TABLE 311 s{socIial sTUDIES)

Schools

Public | Misslonary
v v M
]

—d

Municipal
v v

Government
v v

[ SRRUTRp,
- -
i -

M 56,51 59,34 49,38 47,58 51,18 45,93  38.52 40,56
SD 14,42 14,51 18,69 12,01 14.27 9.23 12,53 15,29

N 124 124 40 40 107 107 38 38

Public 1,81 2,20 8.5 7.05  6.70

{N,S, )<P<.01) (P 408) (P4 o01) (P<.01) (PL01)

. Mission , A , , o s
ary _ ‘ 0.55 0.56 3.04 2,24

Governs - ' 5.15 2.03

ment

{(P¢01) (P 405)

Mﬁniéipai

\

From the above tables, the following conclusions emerges

24

7,158 13
obtained by_thé public, missionéry,,government and municipal

In Mathematics, the trend of highest to lowest Wl

' school in that 6r&ér,respectively'as was observed in the case

of overall marks percentage.-
However, in class IV, the difference in the marks obtained

betweéﬁ missionary an&nthe-go?ernment school is not'signi~

ficant. In other words:; the performance of the Stuaents in

the mathematics subject is:more_or<le35 the same for mission-
ary and government schoolsxngéngg'gf class IV, This appears
£0 be in line with the overall pefcentage discussed in the

previous section,
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3. In the case of class V students there is no statisti-
‘¢cally significant difference in the marks obtained‘in
mathématics by the students of public and missionary
schools. In other words, the performance of students
in matheméfics is more or less the séme for public and
'missiénary school students ¢f class V, Exmepéing the
above two Glmost similar performances in mathematics
between missionary and government schools (class IV)
and missionary and public school (elass V)); in all other
cases the trend 6f public school students scoring the
highest-marks.in mathematics, followed by missionary,

government and municipal schools had been maintained.

4, In the English subject also the trend of highest to
lowest marks being obtained by the publi¢, missionary,
govarnmént and municipal school is maintained as obtained

in the case of overall percentage of marks.

5., However, in ¢lass V, the differences in Engiish marks
~obtained betwéen missionary and government schools is
not statisticélly significant. In other words, the
performances of the students in English is more or less
the same for government and missionary school for ciaSS'
V. Between students of class IV and V, within the same

schoelf it is interesting to note tha£ only in public
schéol, class V students have scored higher than ¢lass
IV students, whereas in the other three schools the

latter's performance appears superior to that of class V



studentss Furthermore, only the students of public

school have scored sbove 50 per cent in Egglish;

whereas the students of the other three schools have
, scored only leés,thanbse per cent.

Sgience (Fig,1)

Gy In science subject the trend of highest to lowest
-perfaxmanee of the school changes slightly with public
school stu&énts%héving'the highest score, but followed
by}the government school, then by the missionary school
with ﬁhé-ﬁa&l«enq.being brought @p by the municipal
schooly - '

7.  However; the performance of class IV students in
sc¢ience subject is mére or less similsr for the missions
ary school aﬂa the gcvérnment school; |

8¢ 8imilarly, the performance of class V students in science
is more or less similar between the municipal and missionw
ary school school stuaentéa

94 Thus 4in the science subject, there appears relatively
more simiiar}perfgrmanee amongst the students of the
different types of school aé compared to the mathematics
subjects

Qriva

10+  In Oriya literature subject, the trend of highest and
lowest being maintained by the public, missionary,
government and municipsl schools is similar to the one

obtained in the case of overall percentage of marks.



.11; Howevere the performance of class IV students in Oriya
subject is more or less similar, for the publie¢ and

. missionary school.

‘15, In the subject of social studies, the academic perfor«

‘mance of schools in terms of highest to lowest again

changes slightly with government échool'taking the

second posiﬁion and the'miséionary school taking the

position.

| third p051tion«with the public school maintaining the first/
13, However, the order of schocolg in terms of highest and

lowest is maintained in class V with highéstvmarks being

.obtained_by the public school followed by the &issionary,

government and municipal school in that order.

To summarize the agbove analysis on academic performance
of students it may be stated that there is by and large a
-éonsistency maintained amongst the performance of the students,
belonging to different types of 6chool; that is, the public
school being at the top of the performance ladder followed by
v,the missionary, gGVernment and municipal school irrespective
of class IV and V. Only in case of missionary and government
schools the position fluctuates sametihes-with missionary
schécl getting the second position in some subjects and the

- government school the second position on certain other subjects.
In most subjects, there is also no statisticsally significant

~difference between the performance of these two schools, though



~one may haVevshcwﬁ slightly higher performance than the
| . other. This result validated the hypothesis number 1, which
states that the academic performance of the Students will
diffet sighificantly amongst the students belonging to
aifferent types'of-schools. Specifically; the performanée
of students (of class IV and V) from public school will be
significantly higher than those from the misslonary, govern~

ment_ana manicipal schools,

 \Since the performance of the students was found to be
Signifiéantly different both in overall scores and subject-
wise scores in terms of the type of school, it was suggestive
" of the fact that academic performance may i Pnot onlgzgnfluen-
ced.by type of school but alsc by various other factors exist-
ingvdifférentially ;n aifferent schools, such as the organi-
zational climate that éxists in schools.fthe Teacher Effecw
| tiveness (TE) ahdi3§b Satisfaction (JS) of teachers.

\cademic Perform ice_and ‘other fac ors:

?é‘asceptain‘ivf academic performance varies in terms of
the three facéoré mentioned above, such és climate in schools,
teacher effectiveness and satisfaction on the job;_a 2x2x2
faétorial design ﬁith oC aﬁ 2 levels (open and close), TE at
2 levels (nigh and 1ow TE) and JS (high and low JS8) at 2
levels, was used to test “the hypothesis-z, which reads as

followss



a

effectiveness and job satisfaction individually and in

b1

Differential level of organizational climate, teacher

varying combinations, will differentially affect the academic

performance 6f the students,

Table 12 preseﬁts the summary of 2x2x2 factorial design

pertaining to class IV students' acedemic performance in terms

of organizational c¢limate, teascher effectiveness and job satise

faction of teachers of four different types of schools

TABLE 12

SUMMARY OF ANOVA FOR CLASS 1V

Sum of

Sources of yariatien squares

af

Mean sum
of scuare

F'
Value

P
value

At Organizational  110601,19

Climate (OC)

Bt Teacher Effec~ 23212.0
tiveness {(IE)

Ct Job Satisfaction 3275.84
(g8)

A&Bs OCHIE 15037,.5
ALC: OCxT8 122370455
B&C: TEwSS 5235,17
AxBxC sOCKIEW S 107494491

Epror: Within the 37513549
trestments

i

1
1
i
1
1

1537

110601419

23212.0
3275,84

15037.5
122370.58
523517
107494+91
244407

453414

95,12
13,42

61 +61
50137
21,45

440443

4001

(+001
<§001
(%001
L#001
4001
£+001

Total 162364406

1544
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: 'A.similaf analysis as above was carried out also for

class V students® academic¢ performance,

Table 13 presents

the summary of 2:2x2 factorial design of class V students’

' performance pertaining to their school climate, teacher

effectiveness and job satisfaction.

~  SUMMARY OF ANOVA FOR CLASS V

" TABLE 13

Sources of
variation

Sum of

sSquares

daf

 Mean sumof F T
squares

an

Value

v Pue

Value

IS Organiza-—
tional
Climate (0C)

B:  Teacher |

B Effective-
ness (TE)

¥ Job Sabise

R facticn(JS)

v_ AxB: OCxTE
o _AxC: OCyJS
.BxC= TEm‘IS ’
,AxBxC:OCxTEng

Error: Within tﬁe

Treatments

60165.4

596734

14572:9.

35879,06
14542,14
'12476.7

67559,4

1

160204.6 1537

60165.4

5967304

14572.9

35879.06
14542,14

1247647

104,23

577§24

572.52
139,81

344,23

- 138,52

119,7
648,23

43.»001

<y09i'

¢+001
(+001
(s 001
£s001

T

“««L_q‘vz%"

Totals _

475073.6 1544

The following conclusions }etnéfge from the' analysis

presented in Tables 12 and 13:
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4.

-

6.

T

The academic performance of the students varies
significantly iﬁ terms of the school climate. |
The academic perforﬁanCe of students varies signi-
ficantly in terms of teacher effectiveness,

The academic performance of the students varies in
terms of different levels of job satisfaction.

The interaction effect of the school climate with the

teacher effectiveness (TE) is fourid to be significant‘

at +01 level of confidence, This means a particular

_ school climate in combination with a barticular level

of teacher ’éffectiveness may influence the academic
perfcrmance of the studentsa

The interaction of school climate with the job satis«

faction (JS) of teachers 18- found to be significant at

%01 level of confidence. In other words a particular

school climate when combined with a certain level of
‘job satisfaction (JS) significantly influences the

‘aéademic performance'of-the students.

The interaction effect of teacher effectiveness and job
satisfaction is alsc found to be significant at .01 level
of confidence. ‘That 1s a pérticular level 6f teachér
effectiveness and a certain type of job satisfactian'may
iﬁfluence the’académicfperfarmance'of the students,.
There is a signif&cani interaction effect amongst the

three factors, viz, organizational climate, teacher

' effectiveness and the job satisfaction. This indicates



that if a child studies in a.school with a certain
.orgeniZational climete, where the teacher has a certain
1eVei of effectiveness in teaching ana a certain level
of satisfaction with hie job, the academic performance

of the child will be significantly influenced.

In summary one could cchclude that the performance of |
students had varied significantly in terms of (a) organizatlonal
climate, (b) teacher effectiveness, (c) 30b satisfaction, (@)
organizational climate and teacher effeétiveneSS, (e) organiza-
tionalvclimate and teacher job satisfaction, (f) teacher effec-
 tiveness énd job satisfaction, (g) organizational climate, tea-

cher effectiveness and job satisfaction.

The sbove findings have clearly validated the second hy-
poﬁhesis'which stated that, differential levels of organizational
climates teacher effectiveness and teachers' job satisfectieﬁ
will individﬁally and in varying combinations (interaction
effect) will effect;the academic performance‘of students
differentially.

| The following section presents the specific trends in
the sbove results:

Academig Performance and Organizational Clim

When the academic performance of students was seen in
terms of the two types of climate (open and closed) in the 4
types of schoois; the following picture emerged: The table.
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6o
below presents the organizational climate scores and the mean
academic performances of the studeqts in 4 types of schools,

TABLE 14

ORGANIZATIONAL CLIMATE SCORES AND MEAN ACADEMIC
PERFORMANCE OF STUDENTS OF, FOUR TYPES OF SCHOOLS

S¢hools -Ozganizaw-"  Climate des~ Mean of students

, i tional climate cription academic perfore

gcores - Thance
, - v v

Public 358.63 Open 204,01 309.13
Missionary  437.63 " Closed 254,77 256,13
Government 349,96 Open 252,85 242,99
Municipal 469,06 Closed 186,85 202.21

As is observed in Table 14 and Figure 2), it is clearly
evident that publie schoois and goverament schools have opeﬁ
climate aﬁ&'the missionary aﬁd manicipal schoéls have closed
élimatea | |

As for the aéademiC'gerfcrmance'of students of class 1IV
and V, the same appears to vary in teims of the-different
school climatess To ascertain'if these differences are
staiistically significant the ¢ values were compuﬁed for

the academic performance



i@f students of class IV and V separately in terms of open

| ané-cldsea'climate. The mean, SD and t values of students'
aéaaemiajpetformanCes in the 2 types of school climétes;
;fespectively, for class IV and V are presented in TPables 15

 and i6 belows
" TABLE 15

MEAN, SD, N AND + VALUES OF THE ACADEMIC PERFOR=
MANCE OF CLASS IV STUDENTS IN TERMS OF ORGANIZATIONAL

CLIMATE
Climate Mean ' SD N % Inferences
Open 268.46  57.68 231 - |
| o 7.97 P .01
Closed 216,48 46,82 78

TABLE 16

MEAN, SD, N AND +t VALUES OF THE ACADEMIC PERFOR=
MANCE OF CLASS V STUDENTS IN TERMS OF ORGANIZATIONAL
CLIMATE

Climate © Mean sSD N £ Inferences

" Open . 272.15 58,27 231

| 6.96 P <01
Closed 224 .68 49,82 78 :
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From the above tables, one may conclude that
the students of both classes IV and V coming £rom
schools with open e;l..imate have shown significantly
higher az_zademim pérformame 88 compared tO students

coming from a closed climate school, v/

‘f) To recaptulate {(as mentioned in the .Meﬁnodalagy
chapter) . the Teacher Effectiveness (TE) was-ascertaine
ed by sdministering Teacher Characteris{tic Description
Form (TCDF) by Arora (1973)s The obtained teacher
effectiveness scores for each school were then classi-
fied into high tescher effectiveness (HIE) and low
teacher effectiveness (LTE) scores based on the combined

mean (detalls presented in the Methodology chapter).

Table 17 below presents the mean Teacher Effecw
tiveness scores for the teachers of four schools
{detailed individual scores of teacher effectiveness
sdores are given in the sppendix) s 3
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TABLE 17

FYPE OF SCHOOL AND THE MEAN TEACHERKEFFECTIVENESS
~ SCORES |

Sechools ‘ , Mean of TE Scores

Public _ 130,9
Missionary 127,:5 )
Government 124415

Municipal 110.65

As ig cobserved from the sbove Table, the mean
Teacher EBffectiveness scores of the public school
-_teaéheré were found té.be relatively higher than those
of misslonary school, governmeént school and municipal
school teachers in that orders These Teacher Effece
tivenes$ se@reé were then categorized into high TE and
low TE écores on ﬁné baéis of the combined mean of TE
for all teachers of four schools.

Tables 18 and £§ present the Mean academic perfor-
" mance and its 8D, N and € value of classes IV and V
_stﬁaehts respectively invtermé of high effective (HE) and

low effective (LE) teachers.
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TABLE 1%

COMBINED MEAN, SD, N AND ¢ VALUES OF THE CLASS IV
STUDENTS' ACADEMIC PERFORMANGCE IN TERMS OF H.E. AND

Teachers | M - 8D N ¢ Inferences
M.E,  s4.81 18.66 923

Moomb = 121,55 13.19 P (.01

L.E¢ 42,79 16,75 622

TABLE 20

COMBINED MEAN, SD, N AND t VALUES OF THE CLASS V.
STUDENTS ' ACADEMIC PERFORMANCE IN TERMS OF THE
HeEe AND L.E. TEACHERS

¢ea¢hers M ~ sp N ~t Inferences
HE, 55,62 19,75 856

Meomb = o - 13,84 P .01
120,05 | . . o
L.,E, ' 44.13 . 14,78 639

From the above tables the following conclusions emerge:

?hefe exists a SLgnificané difference iﬁ the academic
performance of the students taught by the H.E, and L.E.
teachers, irrespective of the type of school. .Thisrfinding
holds good for both_classes IV and V studentss In other words
when all schools were considered together, students under the

high_effectiVe'teachers have secured in the subjects concerned



significantly higher marks than those studying under the low

effective teachers.:

An attempt has also been made to £ind out if similar

© results would be obtained in the academic performance of

students, if the high and low effective teachers®

AP is considered separately for each school.
& Figed & 5

ef fect on

Tables & and 2Y present the Mean. SD, N and t values of

‘academic performance of ¢lass IV and V students in terms of H.E,

and L.E, teachers in the four schools.

. TABLE 27

MEAﬁ OF ACADEMIC PERFORMANCE SD, N AND ¢ OF CLASS IV
STUDENTS IN TERMS OF TYPE OF SCHOGL AND TEACHERS

EFFECTIVENESS !
8c¢hool M Sﬁ N t Inferences
Public= _

HE 62..03 17.66 124 4,44 P (.01
LE 53.48 13.65 124 | -
Missionaryz | | .
LE 46,75 15.82 40
Government:
HE 57.76 20,31 107
‘ . 5.02 P (01
LE 45,66 14,52 107
‘Mnnicipaiz »
_ _ 1,98 P 405
- LE 34,71 14.09 38
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TABLE 22

MEAN OF ACADEMIC PERFORMANCE, SD, N AND ¢ OF CLASS V
STUDENTS IN TERMS OF TYPE OF $CHOOLS AND TEACHER

EFFECTIVENESS
School- M sp N t Inferences
Public: ,
" HE 65,05  17.29 124
LE 57.08 12.96 124
Missianar§=
HE 3 58,08 19.88 40
N | 3,18 P 401
LE 46,66 10,94 40
Government$
Municipals ,
HE 45,61 19,68 38 -
- LE 37.0 14,52 38

From the above tables and Fig.4&5) following conclusions
emerge: | N |

In a3ll 4 types of school, viz., public, missionary, govern-
ment and municipal schools, there is a significant difference in
the academic performance of the students in terms of teacher
.effectiveneSSs In other words, in each school those students

who are learning under the high effective teacher have shown

significantly superior academic performance than those who are
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%1earaing under low effective teachers. The result
validated the hypothesis 3, namely, different level of;'
teacher effectiveness will lead to differential level of
academic performance aMéng the students, irrespective of
the sdho@lvin‘whidh they study. Specifically, students
wnder the High BEffective (HE) teachers have shown signie

f&uantlyvhigher level performance than students under
the Low Effective (LE) teschers.}

Though academic performance of studénts varied in terms
of teather effectiveness, one may argue that it may be influ-
‘eﬁced by the job satisfaction a teacher hass Thus an attempt

has been made to ascertain the level of job satisfactlon of
the teachers with their jobs, As menticned in detail in the
Meﬁhadology‘ﬁhapﬁer, job.satisfactian-was'ascertained with
the help of the Job satisfaction inventory by Indiresan(i9?$).
;Table 23 below presents the mean Job Satisfaction {(JS) scores
for the teachers in different types of school (the detailed
in&ivi&nal‘jdb satisfaction scores are given in the.&ppendix);

TABLE 23

TYPE OF SCHOOL AND MEAN OF QOB SATISFACTION SCORES OF
' TEACHERS '

Public School _ Mean d8 Score

Publie . 794
Missionary . 84,1
Government 7863
Manicipal _ 735
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</ From the sbove table it is seen that missionary school
teachers are more satisfied with their jobs; followed by the

public, govérnment and municipal schools,

Since the Job Satisfattion (JS) of the teachers differed
in the 4 types of schooi it was thought worthwhile to consider
the aé:adémic performance of students in terms of teachers' ‘j ob
satisfaction and ascert‘éin if the latter haé in any way affec-
ted the ac,a:demic pérformance of students in .clas's IV ana v
differentially in different types of school., For this purpose,
the JS scores of teachers were caﬁegorizec;l into high job satism
faction (HIS) and low job satisfaction (LJS) based on the combi-
' ned mean job satisfaction scores computed from the JS scores of

all the teachers of all the four schools,

Tables 24 and 26 present the mean, SD, N and t values of
the academic per,fdrxﬂance of students under the two c_jr‘oups of
_ teachers (High' and Low J8), respectively for class IV and V

students.

TABLE 24

'MEAN, SD, N AND + VALUES OF THE ACADEMIC PERFORMANCE
IN TERMS OF HJS AND LJS TEACHERS OF CLASS 1V STUDENTS

Teachers | : M sp N t Inferences
s 51.97  19.45 805
M.Coms = 80.2 . o | 6.71 P (.01

178 _ 45.73 16.97 740




TABLE 2(8

“MEAN, SD, N AND t VALUES OF THE AACADEMIC,PERFORMANCE IN
TERMS OF HJS AND LJS TEACHERS OF CLASS V $TUDENTS

Teachers 7 M | B SD 'N . A Inferences
HJS 54431 17.97 966

M,Com=76.5 - : - 10.80 P (.01
LIS 44.85 15,59 549 |

From the above tables (24 & 28 one may conclude that
there isga'significant’differenCe in ﬁhe academic performance
‘-6f students taught by the highly jbb satisfied (HJS) teachers -
and the low job satisfied (LJS) teachers. In other words,
‘students taught by HIS teache:s have scored significantly
more marks than those taught by poorlyA(low) satisfied
teachers irrespective of the schools., At this point) ié'was
felt neéesséry £0 £ind out the differences in ‘academic perfo:-
mance of students studying under high and low JS teachers for
each school separately:

) : & ?ligﬁ&ands' v
Tables 26 and 27/ present the Mean, 8D, N and t values

of the students’'’ academic performances taught by the HIS and
LIS téachers respectively for class IV and V in four different

types of schoolss



‘TABLE 28

MEAN OF AC2DEMIC PERFORMANCE, SD, N AND t VALUE IN TERMS
~ OF TYPES OF SCHOOL AND JOB SATISFACTION OF TEACHERS OF
. CLASS IV STUDENTS

_sahoels‘ _' oM | ” 8D N t Inferences’
Public | '
HIS 61,88 17.69 124 '
R T . . 3.79 P 4001
_ LJS_ ’ 54,19 14.02 124
Miséionary; - _
LIs 27.74 17.3 40 '
, écvernment . :
HJS. 53,07 20,15 107 o '
s 48,78 16,33 107 7t NB..
Municipal : ,
HIS © 36,02 12.59 38 ’ 12 N.S.
1J8 38;27 14,49 38 o
TABLE 27

MEAN OF ACADEMIC PERFORMANCE, SD, N AND ¢ VALUE IN TERMS
OF THE TYPES OF SCHOOL AND JOB SATISFACTION OF THE
TEACHERS OF CLASS V STU’E&TS

Séhools M 8D N t  Inferences
Public - _
' Hags . , .65505_ 17,29 124 4,11 N.S,
- LIS 57.08 12,96 124
Missionary , _ :
HJS - 58,08 19.88 40 |
LIS 46.66 10,94 40 3.18  N.S.
Government
HJS 49,88 15.78 107 1,74 N.S,
LIS 46,68 10,44 107
Municipal ' :
HIS 45,49 18,73 38 1.91  N.S.

LIS ©37.98 15,37 38
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From the asbove analysis of Job Satisfaction (IS) with
the academic performance of students, following conclu-
sions emerges
1.. There is a significant difference in the academic

.perﬁormancelaf students taught by the high job satise
fied (HJUS) and low job satisfied (LJS) teachers, only
in the public and missionary schools,

2. In the case of the government and municipal schools
the obthined difference was not significant. Hence
one may conclude that the performance of students in
terms of the teachers‘ job satisfaction is more or
less the Same in both the municipal and government

schools,

From the zbove analysis, one may State that students
taught‘hy highly satisfied teachers scored significantly
more than poorly {low) satisfied teachers. This £inding
was particularly relevant to the teachers of public and
missionary schools in both the IVth and the Vth classes.
But in the case of government and municipal schools this
difference was not found to be statistically significant,
in other words; irrespective 6£ the teachers being satise
fied or dissatisfied with their job, the students' aca-
demic performance was more or less the same in these two

schoolss



After ascertalning the differences in the academic
performance of students in both classes IV and V respec-
tively {(in the two different types of climates) o be
statistically significant, it was thought worthwhile to
ascertain whether the teacher effectiveness scores also |
vary in terms of the closed and open ¢limates in the schools,
by applying the Mann-Whitney U tests Table 28 presents
R1, RII' nye By and U of the teacher effectiveness scores
under the two climates in classes IV and V, (The reason
for using M—?ﬂ- 'U' test was applied because the 'N‘}“ was too

small for applying t=test).

TABLE 28
R & N :
Rpe Rggs ny A n, AND THE U OF THE TEACHER
 EFFECTIVENESS (TE) SCORES IN CLASSES IV AND V

Class 31 | ﬁii‘ n1 o0y Y Inferenceg

v 118 92 10 10 37 NS,
v 125 85 10 10 30 NS,

**R;y presents the rank of the TE scores in open climate
~ schools:

*Ryy Preseéents the rank of the TB scores in ¢losed climate
" schools



From the above analysis the following conclusions emerge:

There does not exist any significant difﬂefence in the
teacher effectiveness scores in terms of the two climates.
Irrespeétrve of the school having an open or closed climate,
the TEacher'Effectiveness appears to be the same in both
types of qlimétes;- Thus hypothesis number-3 Which states
that the‘Teaéher Effectiveness will vary in terms of the

differential organizational climates in the schools, has

not been validated,

An attempt wés made to £ind out if the teachers differed
in their:joﬁ satisfaction in terms of the twn different school
¢limates, Mann-Whitney U test was applied to the jeh satis~
faction,scores of two different types 6f school climates,
Table 18 presents the R, Ry, ny, and n, and the U values of
the teachers' job satisfaction scores in classes IV and V .

respectively.

TABLE 126
kK%

Ry, Ryys ny, n, AND THE U OF THE JOB SATISFACTION SCORE
OF TEACHERS IN CLASSES IV AND VIN OPEN (CLOSED) CLIMATES

Ciass Ry Ry | n, | n, U Inferences

v 9 111 10 10 4¢ - NS,
v 112 - 98 10 10 43 - N,S,
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~ From the sbove Table one may conclude that in both
classes IV and V there does not exist any significant
. difference in the job sSatisfaction of teachers in terms
of the open or closed climate. This rejects the Hypothesis~4,
which states that job satisfaction will vary in terms Of

- differential climate in the school,

 To summarize the above findings it may be stated that
in terms of the two types of organizational climates, there
exists significant difference in ﬁhe'acaéemic performance
of classes IV and V students, However, the TE does not
- differ significantly in terms of the two types of climate,
Similarly also in case of teachers® job satisfaction there
does not exiet any significant difference in terms of +two

types-éf climate {the open aﬁa-ciosed climates) s

The Product Moment Co~efficient of Correlation was
computed between the scores on job satisfection and
teacher effectiveness of teachers of all the four schools
separately. Table 30 presents the Mean, SD; N and r of
teacher effectiveness and job satisfaction scores of the

four different types of school,



TABLE 30

 MEAN, SD, N AND r OF TEACHERS EFFECTIVENESS AND JOB
' SATISFACTION SCORES OF FOUR DIFFERENT TYPES OF SCHOOL

Schools

- Teacher

Ef fective=
ness scores

Jbb SatisSe

faction
scores

Infer-

- ences

Public

Missionary

Government

Municipal

M
8D

130.9
6402
10

127.5
8,11
10

124,15

15,25
10
110,685
8,59
10

79.4
8.15
10

8441
13.41
10

7843
6.57
10

;?‘3;.5
776

.41

«45

wg 38

- 38

NS,

N.S,

N.s,
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- From the above Table, it 1s sSeen that even though
not statistically éignificanta there exists a positive
- correlation between the Job Satisfaction (U8) and Teacher
Effectiveness (TE) in the missionary and public schools,
whereas there is & hegative correlastion between the two
'faﬂtors in government and municipal schools, These
‘results validate the hypothesis-5 which states there will

be a positive correlation between JS8 and TE,

No specific ccnaiusian‘mouid be arrived at, a5 the
sample 18 rather t0% smalle. However, a very interesting
trend is delineateﬁ'ﬁiﬁh both the better standerd schools
(public and missionary) having both the teaching and job
satisfagtion being positively related, whereas in the
slightly less standard schocls {government ané municipal)
those two factors being negatively related. This needs

furcher exploration with larger samples,

Thus thse prese;£ ¢hapter which set out o analyse
the data has been able to demonstrate that academic pere
formance of the students differs in terms of types of school
and within the schools in terms of the school's organiza«
tional climate; teacher effectiveness and job saﬁisfactién

of the teacherss



\4§ving discussed the academic performance of

- students in terme of different organizational climates

in schools, dlfferent levels of teacher effectiveness,

Job saticfaction and in terms of the intergetional effect
of -@rganizatiehal climate end tescher effectlivencss; orga~
nizational climate and job satisfaction of teschers,
tescher effectiveness and their job satisfaction, the
folloving section presents the academic performance of
students in terms of the interactional effect of three
factors, viz., organizgtional climate, teacher eﬁﬁect&vem
ness and job satisfaction. Table 12, in page 61 has
indicegted the interaction, esffect of these three factors
£o be highly significant, demonstrating thereby thet a
typical type of orgenizational climate when conbined with
a cextain level of tearher effectiveness and certain type
of job satisfaction influences differentially the scademic
perfcmam‘eé of atudents irrespective of the type of
schoolss  To specifically £ind out in the above intere
actions, which type of combinations of these three factors
 has led to the highest/lowest scedemic parformence, t
values were computed of the scademie performance of students
in the eight different colbinations of erganizstionsl
¢limate, tescher effectiveness and job satisfaciion,
Table \.31 presents the Mean, SD, N and € values in terms
of 2 types of climastes, 2 levels of teesher efﬂéetivemss
and job satisfaction vespectively,



BLE 31

~ Mean, Academic Performances SD, N and t values of all students in
different subjects in terms of organizational climate, Teacher
Effectiveness and Job Satisfaction (Class IV)

Mean = 66424 68.77  63.47 51,89
D = 68,54 60,76 = 66.35  56.94 52434
B s 355 231 338 231 118

— (% values)
- 47 -84 2740 3.78%% 2.,07* 3.96%% 5.0
- - «98 3409t 4,05%% 2+ 35% 4 o23%% Sa23%%
- - - 2.23% 34347% 1.7 3.50%* 4.52%%
- - - - 1.40  0.17 1.52 2.43*
- - - 8.89 0.09 0.64
- - - - - e 0.97 1.61

éﬁ&m@-mw‘w
]

-~ *RP(*()S *“‘.& &= P(.Gj, -~ - - - -
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Mean Académ&c Performance sb, N and t-values of all students in

TABLE 32

different subjects in terms of organizational climate. teacher

effectiveness and Job Satisfaetion (Class ¥)

Tow 95

—

Mean =

SD

N

71488
72416

74.49
74,87
231 23

”66@2?-
66,93

s dwein

54416
55,44
338 1

52w97
?4@65

i

59,94
60,05

78 8

N o> W N

Q.42 0«96

tevalue

3.64%%
2.72%%

-

3,93%*

'30?6**

2452%
0.28

1.83
1,78
0,78
0.78
0.94

xx PL05

2.62%*
2, 78%%
1479
0.19
0.15
0.78

4, B9%%
4. 70%*
3465%*
1.94
1.73%
1.98%
1.18

06
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It is seen from the t values for clases IV and V

given in the Tables (31 & 32) that:

(1)

(2)

(3)

the combination of open climate in schools with any
two levels of teacher effectiveness {(TE) and job

satisfaction (JS) respectively¢ has.led to relatively

- higher academic performance amongst students as

- compared to the combination of closed ¢limate in

schools with any level of. teacher efifectiveness and

| - Job satisfaction,

within the open climate, it is significant to observe
that a combination of open c¢limate, high teecher

effectiveness and low job satisfaction together have

. led to the highest academic¢ performance, followed by
the combination of open climate, high teacher effec-

tiveneés and high job satisfaction of teachers, A
simiiar trend is observed in the case of clicsed school
climate, etc, (Tables 31 ana 32 above).

thé'academic performance of students is significantly
lower in the case of the combination of cpen climate,
:1ow téacher.effectiveness and low job satisfaction
coﬁpaﬁed to the other three combinations in the open
«élimaée context (viz; open climate, high teacher
effectiveness, high job satisfaétion: open climate,
high teacher effectiveness, low job satiéfaction:
open ¢limate, low teacher effectiveness and high job
satisfactién),_‘rhere is no significant difference

in the7academic performance of studenfs in the latter

three types of combinations,



(iT// the academic perforﬁance of students in the closed
climate schools with any conbinations of teacher
effectzvaness and job satisfaction is s;gniflcantly

_poorer as compared t0 academic performance cf the

. students in the open climate with any combination of
organizational climate, teacher effectiveness and
job satisfaction except the combination of open
ciimate‘low teacher effectiveness énd low job satige
faction category.

"(55 'withfzhe closed climate there is no significant

L diffe:ence in the academic performance of students
in an§ gype.éf aombination oﬁ climate} téacher effet«w
| tiveness and job Satisféciion.

{6/ 1t is important to note that the interaction of job

- éatisﬁaétiaﬁ factor gives an aﬁbigucus resﬁlt in the
academic performance of students, namely at times 1ow

, jabJsatisfactian leading to higher academﬁc.per£0rman¢e
Snd at other tiﬁes high job satisfaction leading to
o lower academic performance, etcs

‘f7) by and large the analysis of the three—level inters

action of organizational climate, teacher effectiveness

"&na job _satisfaction ‘has clearly inaicated that aiz open

climaﬁé in schools, with high teacher effectiveness and

high/low job satisfaction will lead to a higher level

'of acaﬂemic‘perfarmance amongst students irrespective

of the type of échocl in thch £hey study.

The next chapter presents the discussion of these results

in the light of available studies in this area.
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DISCUSSION



CHAPTER V¥ | 93
DISCUSSION

“~The present studﬁ set cut with the cbjectives of ’
(1) ascerﬁaiaiag if academic perfermanae of primary school
- ¢thildren {elass 1V and‘V) varied in terms of types of school,
‘organizational climate of the school, teacher effectiveness
“and Job satisfactiaﬂ-of_teaéhers, and;(z)_to_ascertainﬁif
academic performance of primary'seﬁooi learners variea 1n
~ terms of the inte:actional effect 6f the organizational
climgte, teacher effectiveness and teacher job sstisfaction.

The results of the study categorically showed that the
academic pezformanae of primary school learners differed
' signifieantky in terms of the school, with public school
students showing the highest performance subject wise and
aggregate wise, followed by a&adaﬁ&c peffermaﬁcé of students
from missionary school, government school and mnniéipal'
Schﬂbl; . | | |

The following section discusses in detail the,above
results in the light of work done in the field; in the

following order:

Aéﬂ Aéaﬁemia performance and type of school

2+ Academic performance and Teacher Effectiveness

gy* Academic performance and jobvsatisfactian of teachers
44 Academic performance and Organizational Climate

5+ Organizational climate and Teacher Effectiveness

//Organizatﬂanal Climate and Job Satisfactien of
\/ teachers

7s Teacher Effectiveness'and ﬁheir*Job-Satisfaation.
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e Type of School

It may be recalled that 4 typesrof school (i.e. public
school, miésionary school, government school and miunicipsl
school) wére taken as samples for this study, with a sample
of 618 studeﬁté and 40 teachers from both classes IV and V.,

l'”'As méntiched in the earlier chaptér‘it‘has been found
that the academic performance of sﬁudenéé had differed
significaﬁtly.in terms of the type of schools.pupils/students
attenda} Specifically, the public sdﬁool students in both
¢lagses IV and V had performed significantly better than the
students Qf-the miésionary school, government school and
municipal school (F = 18.65, P (401 in class IV and F = 52,44,
P (.01 in class V), These findings validate the hypothesis
that the academic performance.of students of class IV gnd
V will vary iﬁ’terms of the different types of school; with
,public-échccl students showing significantly better performance
_'than those from thevoﬁhe: schools. These findings support .
thcse of Rao (1978), Opal and Sen (1979) and Veeraraghavan
(1983). For instance'Rao (1978) had compared the privately
managed school with pﬁblic and government schools and found
the stﬁdents from the privately managed schools had performed
significantly bétter than students from all other schools,.
Veerafaghavan (198 compared the students from public school,
government school and corporatién—run school and found that the
public school students not only performed better but also had
'highe\r‘ ambitions and moré émbi-tio‘tis‘ future plans as compared

to students from other schools. /



OF

-f/ In an unpublished work, Singh (1981) had found certain
distinguishing features between the pﬁblic and government
sc¢hools which inciuded differences in, {a) reliance on texte-
books, (b) political awareness amongst the teachers, (c) extra-
curricular activities, (d) the socionéconomic status of
teachers, (e) Parent-Teacher Association (PTA), (f) leadership
training, and (g) socio-economic status (SES) of students.

- She had also argued that these differences influenced to a
great extént the performance of students, and as such she
concludéd that the type of school a student attends has a

very significaht influence ovet the performance in the class,

In India the educational system which was introduced by
thé British is still being followeds. Despite the India'l
government's efforts to have a uniform pattern of education
15 all schools, the efforts have not been successful partly
due to the financial constraints and partly due to the lack
.cf‘willa' Kothari Commission Report (1966) categorically
recommended neighbourhood schools so that certain degree of
uniformity in all schools could be achieved and if the elites
in the same locality also send their children to the neigh-
bourho¢d.school, the latter’'s standard of edﬁcatioﬁ may improve,
etcs Underlying all these recommendaticns has been the strong
feeling and cenviction that one can minimise the existing
aichotémy'amcngst'different types of schoolkin régand to the

academic performance of students.,



| .Analysis of the scademic performance of classes IV and
V students of 4 different types of school shows that the
performance was a function of the level of teacher efficiency.
a teacher possesses, ToO be more speaific, the findings of
the present study showed that students, who were taught by
the highly effective (HE) teaﬁhers, performed significantly
better than Students}taught by the teachers who were found
‘_ﬁo be low effective (LE) teachers in both the classes {in
class IV t=13,19, P £,01 and in class V, £=13.84, P <,01).
This finding validated the hypothesis which states that
differential levels of teacher effectiveness will differen-

tially affect the academic performance of the students.

These results sﬁﬁported those of Flanders (1965), who
discovered a significant relationship between teacher
influence apd‘pupil achievement and attitudés. On the basis
of several éorrelational, field and experimental studies'hé,
conclude&'that‘indirect teacher influence was related to
higher p&pil achievement and more positive attitudes amongst
students as compared to the direct teacher influence., This
f£inding has been corroborated by several other investigators
(Anderson, 1939: Lewin, Lipitt and White, 19367 Withall 1949;
fPerkihs 19503 Flanders 1951} Flanders 1965), Flanders and
Simon (1969) found that teacher behaviour was related to pupil

achievement. Pillai (1973), Dekhtawala (1977) and Franklin (1976)
¥

4
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§%eported that teacher morale and school achievement were
significantly related and demonstrated that the performance

- of school pupils in schools with high morale was also high.

Standard and Trump (1952) on the basis of numerous
stuéiesAconéluded that the correlation between pupil and
achievement and_teéching ability presentéd a mixed picture:
in certain conditions the cmrrelationé were reported to be
low (Betts, 1933: Baﬁr et al, 1975), whereas in some others
the correlations were found to be highly signiflcant (Lins,"
1946: Reskker 1945, Travers (1971) reported that a bibliography
-0f research studies thrcugh 1967 revealed that out of 1, 000
sﬂudies, there were only 20 in which the ¢riteria of teacher

| effectiveness was relevant to pupil growth,

Rolfe (1945) found that teachers' educational aptitude
and teachersivknowledgé abéut the subject matter corfelated
with achievement at about ,08 and =.10 respecpively, He also
found that many other characéeristics'Suchvaé teacher persow
nality, attitudes and t&pes of leaﬁership were found to have

no significant relationship with academic achievement,

'Lin:(1946)'using'pupils‘ residual gain achievement as
the criterién measure, found that many of the teacher charac-
teristics such as motivation, work habit, value, reading
eompeténce,_competence in English and interest in teaching

had correlations with academic achievement of less than «25.

4
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Mc Gowan (1982) found that the effect of the classroom
teacher on student achievement test scores was significant.
The data supported the conclusion that most effective teachers
_ in'éhe first measured ?ear were consistently superior to0 the
least effective teachers over a period of time as well as
fegardiess of the subject area. The finding of the present
study also lends considerable support to the above study.
 Not-on1y academic achievement appears to be influenced by
Teéchér Effectiveness, but alsc the teachers' effectiveness

influences Eﬁe'performance in individual subject,

For instancéldiscussingvthe factors of teaching influence,
Flanders (1965) stated that teacher influence had a positive
relationship with adjustment that pupil made in the school
and their attitudes tawards schools A year later Morrison
{1966) reported, demonstrating the relationship between
teacher influence and adjustment of pupii and latters'
academic achievement scores in langﬁage usage, social study
skills;‘ariﬁhmetié‘ccmputaticn and problem solving, In this
conitext it is important to note that‘ﬁhe'present study has
categorically shown that if the subject teacher was effective,
the averége class.perﬁorménce on that subjecélalso was very
- highs This finding aléoﬁlends support to'the study of Nelso;
(1964) who found that effectiveness in teaching was.positively
clorrelated with linguistie skill learning ability. Other
. studies by Lashier (1968), though samewhat in a different

context, showed a pOSitiVe relatienship between academic



'achieVement of pupils and the type of relationship that
existed between teacher and students in terms of Verbal
Interactionai Behaviour. Discussihg the differences in

: reaﬁing.ability; Davidson (1968) showed that higher the
teachers' influence and effectiveness, better was the
reading performance of students, which finding is amply
-supported by the findings of the ?reSenﬁ study in terms of
Téacher EffectiVenéss and Aca;iemic‘.P"'erformance. of stuéents,

3{ Academic Perform
of Teachers

ce and Job Satis éc;ion-

The ﬁinaing of ﬁhe bresent study which related to Job
_Satisféction'of Teachers and Academic Performance of Students -
in four different type of schools, found that the public and
ﬁissionary schools, had shown a higher Job Satisfaction amongst
teachers as compared to those of government and municipal |
schools.' In other words, not only the Job 5atisfaction varied
amongst>the_4 types of schools but élsc it varied amongst
teachers within a particular school. This corroborates to
an exﬁen£ the findings of Lee (1974), Chan (1977) and Reddy
and Reddy (1980), who had also found in their respective
sﬁudiés; that‘teéchéré' saiisfaction\varied-though they were
all inténeral satisfied with their jobs of teaching. When
.thevJQbSatisféction'was related to the academic performance
of learﬁérs of classes ivvand V in 4/different types of school,

the preSent study Showed_that the ?erfdrmance was a function
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V of the level of job satisfaction of the teachers. To be.
more specifie in this regard, students whé were under the
highly job satisfied (HJS) teachers performed significantly
better than those who.were under teachers having low job
satisfaction (LJS), (£=6,71, P £.0l and t =10.80, P .01,
‘respectively for classes IV and V). However, the study of
Warnous (1973) showed some correlations between Job Satis-
fa@tion>and Academic Performance, but these were small and
not statistically significant. There is also another
controversy, stated by Lewler and Porter (1967), whether
Job Satisfaction leads to performance or performance leaés
to Jdb Satisfaction. According to them, performance ieads
to rewards and if the latter are Perceived +0 be equitable
as explained by Equity Theory, the employees satisfaction
will be the result, In whichever manner one could explain
the above relationship, in the present context one could
argué that there would be a significant relationship between
Job Satisfaction of teachers and the performance of students,
for it is well known that tasks which are goal/result-oriented,
when achieved yield tremendous satisfaction to éll involved,
especially those who put in effoftsvté reach the stipulated
goals fThis conﬁention was put to test in the study byAfinding
out the magnitude of relatienship of Job Satisfaction of teachers
‘and results obtalned by the class IV and V students in their
annual.éxanination. The results showed a high correlatiOn

between the two factors. More studies are needed to substantiate
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the findings of the present study, though the trend of
positive correlation between Job Satisfaction and Academic

Performance appears indisputable.

Ofganizationalvclimate has received considerable atten~
-tion'in'the last décade cr.sq, particularly the dimensions
- of schOol‘ciimate {Sharma 1971; Pareek and Raoc 1970 and Rao
and Mehta 1973), In India a numﬁei of studies, namely,
Joshi (1968), Sharma (.1’969_) + Mathur and Bédi_ (1970), Dorjt
(1971), Buch and Rai (1971), Pillai (1973), Sharma (1974),
Desai (1975), Goyal (1975), Kﬁﬁar {1975), Sharma and Gupta
(1974), Patel (19'7;8),_‘1’ripathi (1978), Gupta and._Sl"iarma (198'1)'.
,aﬁd_Gupta (1981)-have reported £hat school differs in terms
of its organizétionai climate and that organizational climate
does affeét the ﬁupil and teacher working styles, andvpera
formances (outcomes).
In the present study the-Organizationavalimate‘has
_ been found ﬁé be one of the méjar'factérs. attributing to
‘better performanée amongst students. in the present investi-
gation, out ofvévdifferent types of schools, two schools, i.e.
public schoel;énd government schodl. éppear to have an open
climate and the other schools, iaeavmissionafy school and
municipal school, have found to have closgd climate. It has

also been observed in the present investigation that there
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exists a significant difference in the academic performance
of students in terms of the organizational climate irres-
pective of the class in which they studies, (£=7.97, P £.01
and t=6.96, P£,01, respectively in classes IV and V), This
finding supports the hypothesis number-3 whic¢h states that
differential level of Organizatienal Climate, Teacher Effec-
vtiveness and teachers' Job Satisfaction individually and in
varying combinations will differentially affect the Academic
Performance cf students, making it more specific with students'
£rom Open Climate_showing better performance than those from
the Closed Climate schools, |

. The above findings corroborated the findings in the

earlier studies made by Sinha (1980), Pillai (1973), Sharma
(1973), Riciotti (1982) and Martin (1983). In a study Sinha
(1980) studied the organizational structure of the schools
and found that public schools had more competent organiza-
‘tional structure than the other schools, which he felt could
be a factor contributing better performance amongst the
_studénts from the public school, Pillai (1973) found that
students' performance was significantly better in open and
autonomous schools than in any other type of school climates.
.There was also a poéitiva ¢orrelation between openess and
academic pérformance; .Sharma (1973), on the basis of his
study, showed that the s¢hool climate and the School Achievement

Index (AAI) did not reveal any definite relationships amongst



- %hemselves as the.r;value obtained was not £ound to be
significant, It is héwevar intéresting to note that the
relationship between the two factors was positive, indicating
that QpenlClimate a?pears tdvlead to better academic achieve-
ment in the school. Riciotti (1982) in his study indicated
that the students 1n'the schools with innovative organiza-
tional designs, i.e. the non-grade and open spaCe made greater.
gain in reading achievement than those students in traditional

| sétting. Furthermore, he also concluded that'longer the |

pupiis attended non-graded open space écho@ls; the greater
the improvementvinltheii'achievéﬁent scores in relation to
théir ability. Martin (1983) in his study of organizational
and student achievement in Mathematics found that the differ-
ential organizational climate leads to differential achieve=
ment in Mathematicsg .Further the t-test revealed significant
’differénces in tﬁé academic performance of the students between
more open and closed schocls at some grade leVelsijﬁThomas
(1980) discussed the conditions under which the most favourable
balance possible could be achieved between the advantages of
direét>instfucti6ns and the advantages of open classrooms,
iiﬁvaraer, simultaneduély to aéhieve favourable learning results
and positive effects upon the personality., He céﬁcluded,that
the school and/or class climate significantly brought about the
balancé between direct and indirect instructions, He also

showed teaching staffs' "expectation structure® was also foundﬁ
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&<;§7bé a factor in bringing sbout the balance. This seems
to be supported by Brookover, et al. (1979) who found that
appreciable achievement from the pupils came about when the
teacher; continued to expect-better performance from them,
When they haé "given up" working with them sefiously, the

students' performance went downﬁﬁ

\/6£ all the attitudes, the teaching staff should possess,

~ the supparﬁing attitude of & mutuai nature helps to create a
kind of “Climate" which is extrémely important in the context
of schoolasetting¢ff£n0ther important aspect iﬁ this context
is the school ethos. Fuers®' study (1974) drew attention in
particular to the importance.of school ethés, summarizing
various studies in this context as well as considering a larée
number of heterogenous indicators, he pointed-out the importance
of a teaﬁher: (1) taking his/her task seriously;_(z) expecting

_ similarl? sgrious efforts on 1earning on the part of the pupils,
(3).controiling'ahd rewarding the latter, (4) preventing‘pupilsf
from "day-dreaming®, and (5) holding them responsible and thercby
"building up a consistent “incentive structure". Aall the above

~in turn lead to better academic performance.*%

“From the above analysis it may be argued that children,
~irrespective of organizational climate of the school,'may show
better performance in class because of the efficiency level

in teaching and teachers' satisfaction with their job,
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As such an analysis in this study was carried out to
ascertain the extent to which the teachers' Job Satisfaction
‘and Teacher Efféétiveness affected the academic performance

of students in different types of Organizational Climate.| -

In the.present study no significant difference was found
in the Teacher‘éffeétiveness between schOols with Closed and
~ Open Climate (U=37, N.S, and U=30, N.3,, respectively in
classes IV and V). This finding corroborates with the
previous studies by Franklin (1975), where he found that
Openness of climate in contrast to Closedness of the ¢limate

did not lead to ‘high' or 'low' effectiveness of the teachers.

A study by Tripathi (1980); on Organizational Climate
and teacher attitudes, showed that governmenit and prlvate
junior college teachers do not differ significantly in terms
of their attitudes towards various aspects of teaching and

édﬁcatiani despite differing Organizaticnal Glimate‘

cher findings in this context have shown that the
schools manifesting open climate had higher teacher morale
_(Shelat. 1974: Sharma 1973: Semsong 1976 Pillai 1973
fDekhtawala 1977 Mehta 1977, and Mehra 1976)‘ Whereas Sharma
and Qureshi (1972) found that the teachers from schools
possessing different_brganizatioﬁal Climate did not differ
signifiaantly iﬁ:their morale., Even though the above study

had been carried out on college climate it appears valid in
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showing theAléck of relationship between the two factors
- mentioned above. Thus the findingé in the present study
shoﬁéiggt there wés no significant difference in the Teacher
Effectiveness in terms of Organizétional Climate, appear to

support the above investigations,

of Teachers

Schoél Climate has been demenstratea +o contribute
towards positive attitudes in teachers' satisfaction with
job (Pandey 1980¢ Tripathi 1980: Parker 1974; Miller 1974:
Chan 1977: Raju 1974 and Singh 1978). -

In the present study it has Seen found that there was
no significant difference in the job satisfaction of teachers
in schools with Open Climate (public and govefnment‘schools)
‘ana Closed Climate (missionary and municipal schools). Here
tﬁe obtained difference between the two types was found to
be-insignificant (in class IV, U=44, N,3, and in class V,
U=43, N,S,). This finding rejecis the hypothesis<l which
reédsg Job Satisfaction will vary in terms of differential
climates in the school. |

This finding supports the study by Franklin (1973) which
indicated that the Openness of the Climate in contrast to
the Cloéedness of thé Climate did not lead to ‘high’ or 'low’
3ob‘8atisfactioﬁ‘aﬁong the teacheés;

A study by Chen (1977) 6n'Job Satisfaction of school

teachers in the Republic of China, as related to the personal
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and brganiza@ionalrcharacteristiés revealed that, public

aﬁd private school téacﬁers<expresséa similar levels of

job satisfaction, Although the study by Chep.(1977) is

similar to ﬁhe presént-study. it was done in China ana

. henée whether the findings can be generalised to the Indian

- setting is vet to be ascertained,- ’
therfstudies in this area/éspeét have shown that

type of institution_was not relatea tp Job Satisfaction nor

was the place of posting of a teacher related to his atti-

tude toward students (Raju 1974 aﬁd Singh 1978).

Ta

If a teacher is fcund £G be éffectiVé in teachinQ, one
may perhaps expect the teacher tq be'relatively more satis-
fied with his/her job as compared to a teacher who is not
- effective, This'eontentién was put to test 4in this study
and the findings showed a positive correlation (r) between
the Teacher Effectiveness and Job Satisfaction of Public
. Schools and Missionary School (respectively, r = .41 and
' r = ,45), whereas a negative correlation was found between
the two variagbles amongst the'governmént and municipal
~schools (resbeétively, £ = »,38 and ~ .39), This finaing
partiaily validates the hypothesis number 5 ﬁhich states
that there will be a linear correlation between the teachers'
effectiveneséﬁand their job satisfaction, |

- The above findings appeér to corroborate the findihgs

of study by Chandra (1978), that teachers with a favourasble



attitude were found to enjoy their 3obs to a greater
degree than teachers with an unfavourable attitude. It
is also in agreement with the findings‘of Goyal's (1981)
study on teacher educators‘which showed a positive corre=
lation between Job Satisfactioﬁ~and attitudes towards

teaching,

A group of very old but significant studies by Weber
(1953), Cantor (1-953) and Arnotora (1955) established that
effecﬁiVe teachers had a genuine lové and liking for the
YOung‘people, enjoyed being with him, had.deép interest in, and
obtained gréaﬁ satisfactioﬁ'from the job of teaching, |
Lycula (1968) in this context found that Job Satisfaction
enabled teachers to function at their highest level of |

efficiency.,

'x/§hus,'from the above discussions one may possibly
conclude that the efficiency level of teachers, teachers‘
jcb satisfaction and the type of schobl'in.which a pupil
vstudieS, asvwell as the differential school climate signie
-ficantly influenced the academic performance of the student,
The fact that the school had a significant influence over
the students! performance could be explained in various ways.
As Mayuri and Reddy (1983) mentioned it could be due to the
vphysical facilities, teachers and classréom organizations,
in the éoncerned school or it could be dﬁe to the typical

organizational climate as pointed out by Rao (1978). As
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\/Réymend (1968) pointed out, the academic performance could
‘ be due to student~teacher ratio, teachers! experience, the
libra;y,ahd_gther facilitieé, salary of the teache:./ﬁit
couldfalso be attributable tb the typicél pressure put on
‘gtudents fér‘higher‘academic achievement {Mc Clelland, 1953)
or as pointed out by Opal and Sen (1979) it could bé due to
the.typiCai.aﬁtituﬁe of the teacher. Thus it is clearly
evidentithat‘éach schacl.differs significantly from each
" other in regard té;Organizational Climate, disciplinary
measures, value placed on academic achievemeht, teachers’
attitudes, efficiency level of teachers, physical facilities,
}and ¢lassroom orgénization, interest in teaching, their
- satisfaction in the job, ail'of which, in iurn, appear t0
contribute to the differential performaﬁce amongst students
£rom aifferént schools. One may perhaps conclude as did |
Mayuri aﬁd'Ready (1983) that the less prbgressive‘school
should haﬁe better physical facilities, classroom organizay
tions, better curriculum, teache:astudent interaction, |
efficient}teachers, etc. so that they could also have
stqdents_perfcrming:at-an optimal levél.-_Af the same time
one should also'remember that, although‘an educational system
may have excellent resources in the form of attractive school
plant, well equipped lsboratories and libraries, efficient
Iadministrétive staff,}correct po1icies and prOgressivelcurricula
suited to the requirements of the communify, if the teachers

are incompetent or indifferent to their responsibilities, the
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iWhole programme is likely to be ineffective and largely

wasteful, Hence, an averéll better academic performance

eannot be achieved in isolation without the presence of

optimal school climate, effective as well as satisfied

teachers,

»

e : -
_ #To conclude the discussions, the findings of the

present study aref.

(;5{'"Aﬂadamie pérformance of students had differed sige

ol

(k)

nifidanﬁiy in termg of the type of school the

_pupils/students attends

- The academic performance was a function of the

level of efficiency a teacher possesses;~_To be
more specific in this regard, the students who were

ﬁéught by'highly effective (HE) teachers, performed

- Fignificantly better than éhe.stu&ents those who

were taught by the low effécﬁive (pE) teachers.

N

A\73g]_ The academic perfofmance,was also found to be a

%

function ofvﬁhe level of Job Sag}sfaﬁticn of the
teanhers@‘lfo»be more specific, students who were
taught under the Highly Job Satisfled (HJS) teachers
performed significantly better than thd students who
weré taughé by the ko Job Satisfied (LJS) teachers.
Orgénizational Climate has been found ¢o be one of
the major factors attributing to better performance

amongst the studentsa

"

B

U
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BQQ Thefe was no significant difference in the Teacher

| Effectiveness between Schools with open and closed
climate |

No significant difference in the Job Satisfaction (J8)

<*

of the teachers in schools with open and closed climates.
7« It was also found that there exists a positive correla-
tion between the Teacher Effectiveness and their Job
Satisfaction of public and missionary schools, wheress
. a negative correlation was found between the same two

variables amongst the government and municipal schools,

We have foﬁnd‘éonsiderable support in the earlier indie
vidual studies which have treated at a time only one or two
of the four factors considered in the present study. The
unique aspect of the study is that it has considered all
the four factors relating them to Academic Performance and to
each other, The trend of the present study has categorically
shown that the academic performance of students is highly
dependent on the types of school, Teacher Effectiveness, Job
" Satisfaction of the teachers} but not so much on the Organi-
| zational Climates that exist in the schoolss Though the
fin&iﬂgs showed different Organizational Climate in different
types of school, the Teacher Effectiveness (TE) and Job
Satiéfaﬁtian‘(Js) of téacherS'were not affedéted by the
differing organizational élimatesg
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SUMMARY AND CONCLUSZION

v The strength of anveaucatioﬁal system largely depends
upénjﬁhe qualities of-itS’teécﬁers despite a school's
~enlightened objectives, its adoption of the latest techno-
logy and equipment, and a@ effiéient administ;ation, the
" all-round growth and development of children to a large
extent is influenced by the teachers. Hence for an educa-
ticnéi system. to bé’successful; it is important for it to
secure a sufficient supply of the right kind of people to
the prcfession of téaching; provide them with the best
péssible training and ensure them a status and gsteem
commensurate with the importance_and‘respdnsibility of
thei;'work‘ With the rapid expansion}of schools both in
number and'e#tent'and with the intréduction of new educa-
tional poiiéy,in India the importance of highly efficient

teacher has acquired an all time importance and urgency.

As stated by Mathur (1974) the progress of a society'
,depends on the quality of its teachers and it i=s imperaﬁive
‘for thése in education to analyse the present situgtLOn,
pinpoint the weaknesses and find'ﬁhe solutions for some of
the Sutstanding problems; Schools in India are extremely -
complex in their ccmpbsition, structure and organization.
While séme.schopls aré run by £he centfal and state
governments, Some are managed by'the.10cal manicipalities/
municipal corporations and few others are run by direct |

beneficiaries (Sinha, 1980) like public schools, and yet a
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”ééw other schools are managed by religious and charitable
institutionss Each Of these schotls has its own approach
towards teaching, manageﬁenﬁ ané.has differing disciplinary
measures as well as curricular, co-curricular end extrae

",_ curﬁicular activities, They also differ in the type of

| students they recruit,

AS & result of these vest differences, one finds
 aifferential performances oOf stuaenﬁs in terms of types
of school (Veeraraghavan, 1983), types of climates that
&xist'in the. schools (Miller 19653 Mc Dill et al, 1967;:
Pillai 19697 Guy 19707and Sharma 1971) aﬁa the types of
Job Satisfaction of the teachers (Reddy et al. 1978),
The present study has attempted to sscertain whether
(there is a difference in | |
- = the Academic Performance of students in terms of
- aifferent Types of School Organizstionsl Climstes,
Teacher:: Effectiveness and Teacher's Job Satisfaction,
a8 weli‘as whether the interaction bf the above three
féators;in ény way 1af1uén¢as thé Academic Performance
of students, |
Keééing the sbove objectives in mind it was also hypo-
thesized thatt | |
- | the academic performance of students of classes IV and

Vv will vary in terms of different types of school,
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,ffereatial'&evel of organizational climate, teacher
effectiveness end teacher job satisfaction, individually
and in varying combinations, will differentially affect
the academic performande of students.

- te@chér ef fectiveness will vary 1ndterms of the differenw
-tial orgenizational alimate in the sahoala. |

- job satisfaction will vary in terms of differentiai

= 2 limat T the _schasis. —
there will beé g linesr correletion between tescher effectivenesSs
4 -and job satisfaction.

“ﬁiﬂmaaanm--—«r

e ‘e

Four types of school were taken and 309 students from both .
‘classes IV and V from different schools, and 40 teachers were

taken as sample for this study, The tools used weres

S Qrganizatiunalvglimate Deséription Juestionnaire (occpa)
- devised'hy-shérma (1973} to assess the climate that exists.
- in the scheol, | R
2s Teacher Characteristic D93cri§tian‘Form‘€TGDF) devised by
"Aroré (1973) to measure the effectiveness of teachers,

3 qaah Satisfaction Inventory (JsI) devised by Inairesan (1973}
ta measure the job satisfaction of the teachers,

4, The Academic Performance of students was considered in terms
of the marks<abﬁained.by the students of classes IV and V
in their snmial examinatimn'§0ﬁdu¢ted by the schools from
the schcsilreaerﬁi |
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Thé résuits obtained show thati

The Academic Performance of public school students in
hathﬂalasses IV and V were significantly better than
those from missionary, government and municipal school
(in class IV, F=18.65, P .01 and in class V, F = 52,44,
PCa0L) e |

‘The Academic Performance of students varied in terms

of the Organizational Climate of the school in both the

classes IV and V {in elass IV, F= 453,15 P ,01 and in

¢lass V, F o= 577.24 <P<502)w That 18; students from the

Gpéﬁ‘climate séhdéls had shown significantly higher

. .

academdc performance than those from the Closed climate.

The Academic Performance of students differed signifi-

‘cantly in terms of the Effectiveness of the teachers

(in elass IV, ¥ = 95,12, PO and in class V, F = 572,52,

P/,01)s  Thet is, students taught by Highly Effective

(HE) teachers showed baﬁte: Academic Performance.
The Academic Performance of the students from classes
IV gnd V differed aignifican%iy'in terms of the Job
Satisfaétion of the,téadhers'(in class IV, F = 13,42,

P/01 and in class V, F 1 131,81, P¢.01). In other

" words, students taught by the teathers having High Job

Satisfaction (HIS) showed better Academic Performance
than those taught by teachers having Low Job Satisface
tion (LIS). | |
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The Teaﬂherxﬂffeﬁtiveness combined with the specific
type of climate in the school led to differential level
of Acad&m@g Perférmaﬁee amongst the students of classes
IV and V (respectively, F = 61,61, P{,01 and F = 344,23,
P/,01). 1In other words, students of Open Climate school
téught by the H;ghly-ﬂffe;tive'(HE) teachers scored high
in Academic Performence than any other cmrtbiﬂatian of
school climate and Teacher Effectivenessﬁ'

Differential level ef Job Satisfaction of the teachers

_c@mbined with certain type of school Climate led to a

differential level of Academic Performance amongst the
students (in class IV, P = 501;3?: ?<k01 and in class V,

F = 139,52, 94,91) That is, students of the Open Climate
echools taught by the ﬁigh1y Jéb Satisfied (HIS) teachers
showed better Acsdemic Performance, than any other combi-
nation a£ sch9ol.C1imate and tbeiaob Satisfaction of

teachers,

A ecmbinatinﬁ of high level of Teacher Effectiveness

ana‘Jab Satisfaction of the teadhers and the Type of ~
school (public school) in which the pupil studied led

to s significantly high Academic PErformancejamong the
classes IV and V students (respectively F = 21,45, P .01
and F = 119;7; ?<§ﬁi3 as compared to any other conbie
nation of Teacher'ﬁffeetivenesg, Job Satisfaction and
the type of sdhamia

A differential level of Organizaticnal Climate combinad
with certain type of Effaativeness and Job Satisfaction

of teachers lead to a differentizl level of Academic
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u/ﬁﬁrfazmanﬁé'amnng the gtu&énts (in elass BV, F = 440,43,
P/s0% and in class V, F = 648,23, PZ401), That 18, in
an Open Climate school the 3tudenﬁé¢ those who were
taught by the Highly Effective teachers and having

| High Job Satisfaction also showed significantly better
scademic Performances |
9. 'A pesiﬁive aarre;étian was found among the teachers in
terms of Teacher Effectiveness and Job Satisfaction in
the public school and missi@narﬁ schools respectively
{r e.41 snad ;45),‘wheraas & negative correlation was

_ Obtained between these two factors in the government
aﬂd_muﬂidipal schools fespectively (r being =438 and
4,393; That isgvaé.thé Effectivéness of the teachers
increesed and reached higher level, Job Satisfaction
also increased iinearly_in-thefcase of public school
and missionary school, whereas in the case of government
school and‘mﬁniéipalvscheal the relationship was in
opposite &ireciiong. That is, as the Effectiveness of
the teachers increased and reached higher level, the

~ Job Satisfaction decreased and resched a lower llevel,

nitations of the Stud

 11; Thevcategcrizatian of the schools viz., publie school,
missionary school, gQVernmEnt school and municipal school, is
based on other studies and not éxactly-rglated.to\fhe typical

elassi£i¢atian £ollowed by the Government of Orissa,
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2;/ The four types of school taken for the sﬁudy/aa not
represenﬁ‘éll'the.sahaals falling under the representative
éategariesu The sample would have been representative if
stratified random sampling method had been used - for
instance, Bhubsneswar (Orissa) could have been taken at

4 levels, viz., north, south, east and west, Within these
four zones all the schools could have been listed down ané_
categorized into public school, missicnary school, governw
ment school, etes Five or ten per'aent of thé categorized
schools could have been chosen out of the total, from which
staﬁents c@ul&.havé been randomly selected from the primary,
middle and secondary level, This, however, was not possible
beceuse of the sample size of the students, teachers and the
schools would have been too large to accommodate such a vast
area in the M,Phil dissertation, |

3+ The three major variables considered in the study apart
from the type of school were organizational alimaté, teachers’
éffeetiveness and teachers' job satisfaction, Various other

A faﬁtaré; such as intelllgence, achievement mmtivation;-sociog
economic statué, parental education and occupation, etcy
could have also contributed to the academic performanaég
These economic, sceiél, parental and pﬁy&hclogical variables
.héd:nat‘been controlled in the study. Furthermore, organi=
zational climate, teacher effectiveness, and their job satise

faction have been considered only at two levels, There are
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v/(ioﬁs levels innbehween an&vone.caula have manipulated -
the $ame expe:imentaily. |

4y LGrgaﬁizatianal climate had been considered only at two |
1e?els ~ open and closed climate. But, it would have been
-w%rthwhile to study samé other types of climate'which'exists
#naheﬁween the two extreme types of climate and would have
'been related with the perfcrmance of students in terms of

the Climate, Teacher Effectivencss ana‘theiryﬁob Satisfaction.

-ffgéspiteﬂall the above limitstions the present study has
been sble to convineingly demonstrate that the performance of
students varied significantly in terms of the type of schools,
organizationai'eltmate, teacher effeetiveneas-and.job:sstisw
faction cf'teachersg,é@he coefficient of correlation between
 the teacﬁer.effectiveness and job satisfaction indicates
how in order to be an effective tescher, one mist also be
satisfied with his teaching jobs/

wﬁﬁe stady has thus proved thet the climate of the school.
the efficiency level of teachers and their job satisfaetian |
1nfluenae the academic performance of students, This trendv
has been abtainé&-yartiaulariy in the public and missionsry
schools more than in the government and «mnicipal schools,
Obvicusly, the former appears to have some 1nabuilt system
which may have led to such results,. -

/fhe purpose with which the present study was set up
has been fulfilled in the sense that it has shown the influence
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oﬁféhé type of school on the overall academic performance
of the s&u&éatéo This‘has also led to the contention that
if students have to be made perform at higher level certain
factors such as, Teacheréégﬁffectiveness, their Joﬁfsatiﬁa
faction along with ﬁhe climate of the school, etc, have to
be "improved and all the abhma&s should be made to reach the
'sﬁandard‘aﬁ_publia school/missionary school, as it has been
cieariy\deﬁcnstratéd in the present atudyg// |

The f£indings of the present resesxéh have paved the:
way for further research work in this area, which could
focus attention on the causative factors 1eéainq t0 higher
academic performence of the students. The reseasrcher proposes
to extend the topic for hig Fh.D. work ta.include some more
types of schools, middle and senior classes of a achool, and
also rectify some of the limitations of the present study
mentioned abﬁvéa in addition the researcher proposes to
explore the ﬁéﬁaattva factors that “led to better performénee
of the students in the public school, so that those asspects
could be used in.éther schools which cen in turn lead to
higher academic performance smongst the students of any type
of school, // :

g
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APPENDIX I

| TEACHER CHARACTERISTICS DESCRIFTION FORM

Stated below undexr vaé:é;wa heads are & nunber: of chige-
| : s@teristics supposed to meke a teacher EFFECTIVE: You éx‘:a-
requested to consider these carefully and indicate the
‘degrec of importance you attach to each one of them by
checking { ) in the appropriaste columi. For ixzstars:se; if
- you feei that *Impressive Appearance' is s.ndis‘g:ensabie' for
an effective teacher, please check in column 1, I£ yﬁx
feel thae *Impressive Appearance’ is not indispensable kut
- yet a desirable trait of an effective teacher, kindly check
in column 2. But, if you feel that 'Impressive Appearance’
mekes no difference to a teacher's effectiveness kindly
check in columm 34 |

For the purpose eﬁithi'.a study, the term *indispensable’

connotes that without an INDISPENSABLE characteristic, &
 teacher cennot be effective. A DESIRABLE characteristic dces
‘cohtmm:te to the effev:tiveness of a teacher, but its ebsence
would mt, meke him iﬂeffective; A characteristic considered
Now xma@mw 4s supposed neither to incréase nor diminish the

effectiveness of s teachers

" Characteristics I do so most I do 50 part I do not
of the time of the time care mch
for thie
i 2 3

"T. P ersonal Characteristicss

1« Impressive Appearance
{Wellegrommeds neat and
cleant having attractive
posture and bearingy
possessing personal charm),e



Gharaewristics | i o I éa 50 moat I a0 so 1 ac: not
_ of the time part of care much
| t.ha time for th:ts

24Co0od Health
{Shows stamina and endurance;
eager to acty alert about
activity of the moment)

S;Appealmg Manners

(Free frum distracting
mamerismp graceful,
refined in speech and
manner; cultured; relaxedp

Lﬂﬁﬁbl&) .
. 44Pleasant and Distinct Voicet

{Has wellemodulated and
agressble volce and tone of
normal pitchsy can be heard
and understood by pupils).

S4General Personalitys

{Has good temperements sociables
optimistic; having sense of
humour; smiling and cheerful).s

84Bmotional Stabilitys

(In control of emotions, can |
meet Gifficulties with polse;
can meintain even temper in all ,
normal situatlonss exhibits ,
selfecontroly unruffled by
situations that develop in '
class~room)
7+Self-confidenced
{Sure of oneselfy self-reliant)
self-gssuredy confldent end able
to meet class-room situations) e '
8¢integrity of Charactert

 (Observes a sound code of
moral conducts has sense of

- waluesy responsibley consistent
“and predictable),



o o x&ésdi&aso Iaomt

Characteristic most of part of cere mich
" t‘m tima the time for this
1 ' 2 : 3
9,0bjectivityt

(Just and falr? impartisls
eriticises or praisesy
spproves or disapproves,
evaluates on the basis of
factual evidencel s

10.Quality of Leadership

{Purposefuls popular capable
of toking initistive and

responsibility) .
 1i.Sense of Duty and Eesponsihilitya

(Reqular and punctualy
painstakings dedicated to dutys

dependable tmstwarﬂxy 's

m.s@una Judgment s

(Shows wisdom and selects rig‘m;
course of actions alearmheadea

-~ and methodicall,
13*Spcrtsman‘a Spiritt

{Can take criticism graciouslys
responsive to superv aezy : :
suggestionst does not pretend

t0 know everything? recognises
and admits own mistakes gracefully).



& 98 Px@iessionaliGharégﬁéiﬁstieé' ','”» 2n&&é§ana Desi- ﬁéﬁ
\ o ~ssble rsble important
i 2 3
i* Piaaning ana Preparatioﬁ for
Lessons

Evidence of caraful and thoroudgh
planning? teacher decides in
advance what and how things will
be done, Organises the pertinent
materiai and keeps it handy
before the class period begins,
baegins and £inicshes Lessan in
ﬂma} * :

2+ Rigid plen executions

{Teacher follows the p&anned
ocutline closely, has everything
going on schedule, does not
deviate from it).

éﬁ Flexible Plan Exeeut&onz

{Teacher dhangas glanneﬁ outline
readily in socordance with the
needs of the class, mood of
students, demands of weather or any
other such circumsteances) ¢

| 4;-3nvolvement«c£ swidents in planning

{Teacher consults students 4n
planning setivities, knows how to .
plan with them and incorporate their
.1deas in plans).

Se Systematic Gxgan&sati@n of Eﬂbgect
Matters

(Teacher erganises subgeaﬁ natter in
- logieal and orderly mamner, sums up
the topic well and crestes interest
in the next. 52&9); ' _

6+ Clear Presentation of subject ﬁatters

(Presentetion is methodical, psychO-

logical and comprehensives exposition

of subject matter is distinet and

preci§§£u5§?ﬂeat is made interesting
. ve ‘



Professional Charscteristics  Indispen~ Desie

sable reble

ot
Important
3

Ky

By

ﬁleax-ﬂxpianéticn of Topicss

(Peachér explains clearly, in
guch 2 way that the students
understand it, He explains

ideas clearly by restating them
in different contexts, poiuts out
fmpliceaticns and relationships,
simplifies the abostract ideas
end copplex procedures effecw
tively)s :

Ability of Expressiont
(Verbal fluency; words come

- easily and clearly: geod use and

9%

command of langusge, meaning
-alway 8 @3.963‘:) # ,

$k1ll of Correlating Subject
Matter Effectively:

{Tescher effectively relates the
subject 0 other areas of cuzrrde
culum and practical 1ife sivuwationsy
draws examples and explanations from
various sources and related flelds),

10,5ki11 in Use of Dynemic Tesching

Devicest

{Teacher uses variety of teaching
methods effectively, He knows how,
why and when any particulsy device
s to be used 0 get his ideas
acrosss He varies his spprosch in
sccordance with the needs of cless),

1isExperimental Approacht

(Teacher has innovative spirit and
tries to introduce new technigues
in his class-room teaching and is
alyaye willing to experiment with
ideas and approaches).

12,Ability to Ccn&ucf.ﬂiseussian {wiﬁhant

letting it go off the tract, is sble
£0 draw, ocut every student through o
discussiony encoiurages all students o
participate in discussion).



Not

Charscteristics Ind:_lépen- Destw
. ' sable = rable Imgorta_nt

13,Ski1l in Questioningt :
{Pegcher shows skill in the art of
questionings His guestions are

thmght»pmaking rather than fact
finding) s

M;me&edge of Evaluatian Techni.ques@

(Teacher knows modern evaluation
teghniquesy sets good question
papers and checks answer books

- methodically) e A

15;8}&13. in Uge of Ins %:.mcti@n&l
: Materialt

- {Tescher makes juaiciws selection
end use of instructional material,

- draws figures, diagrams on the
blackboard and, wherever necesSsary,
uses maps, pletures and other
teaching aids tc explain the lesson),

1648%x111 in Stimulation of Interest and
Motivation of Studentss

- {Teacher has gbility te arouse
interesty encourages eritical think&ng
and planning in students} .

17+Provision for Individuasl Beeds of
‘ stuﬂentss 3 -

(Paacher anticipates and understands
individual needs of students and
observes thelr reactions, He recoge
nises the individual differences in
ability and assigns work ancord&ngiy
and is sware when etn»ﬁent.s fail to
keep up) .

18,0rderly Maintenance of Recordsi

{Teacher keeps accurste and uptodate
récords of students examination marks
and gradings, etc, and is prompt in
sez;ding out reports)s



N

111, hoademic Backgronnd amd  Absolus  Partly Mostly

Scholarship . t:ly true t.nzxe , t:s;e

1+ Good Academic Records

{Teacher's general academic reaard is
- high and he haes secured good marks in
his examination) s

2+ Superior Intellect’

{Teagher has intelligent and logical
thinking, uses commonsense in dayetow
day deslings, has crestive maginati@n
and mental elertnegs).

* 3¢ Accurste Knowledge of Subject:

(Tescher has good grasp of the subject
and ¢an discuss the content of the
mauter with ease and confidence, His
knowledge is uptodate).

44 Ability to Bring Subject Matter to the
Level of Students, vnaerstanaingz

{Teacher understands content of his
subject well enough to bring it to the
level of the students® understanding in
the classroom, Elucidations and
explanations are simplified enocugh to
be easily understood by the students),

5s Broad Scholarship?

{Teacher mainly talke sbout the course
subject bukt encourages discussion on
related areas of knowledge also, He is
‘adequately scquainted with all essential
branches of muman knowledge and is
aantempoxary events, He gdds to what the

book says by qivi.nq additionsl information
and pemts WW’&

6 Interest in the Educational Fields

{Teacher understends modern educational
trends, obhjectives of education, the
purposes, curricula and organisation of
educational-procedures and has enthusiasm
for t:eaching) . (



e imateren pesi

‘sable rable

RN,

ﬂnf. |
important
3

7+ Outstanding professional Achievementt
ATeacher is widely read, has done
important studies in the field and
published scholarly articles/hooks.
He contributes to the meetings of
professional and scholarly societies),

84 Urge for Professional Progresss

(Teacher tries to keep himself abreast
of the uptodate knowledge of the
- subject and technicques of teaching
through reading and taking part in
.. seminarg, workeshops and study
eircles) . :

IV, PapticTescher Relationsnis

1, Natural Liking for Studentss

(Teacher shows understanding of and
 sympathy with pupils and enjoys working
with themy He is easlly spproschable

o students), _ '

2« Interest in Stadents® Welfares

{Teacher shows concern for student's

welfare in and outside school, takes

note of their particular needs and
requirements, pays attention to their
material needs, mental hyglene and ethical
standards of behaviour, and thus helps them
build up thelr charscter and persomality)s

3+ Respect for Stuaeni;‘s- Opinions

{Teacher treats students as grown-ups
and iz interested in hearing their fdeass
He invites discussion in the classroom
and is considerste to students' feelings
and tolerate of their minor errors).



Characteristie

| ifxdj;ﬁpeﬁ-
Sabls

Pesire~ Not

#ble
T2

' mpgrtant

4s

Se

"“Impartiality with Studentss

{Peacher has no specilal favourites,
nor does he dislike eny student in
the glasss He looks at both sides
of sny issues In controversy, he

“allows sll concerned to hwe_' their

soy) | .
Recognition of Students' Meritt

(Tescher recognises merit and complie
ments deserving studentss He glves
special recognition to those who
make 8 contribution to the knowledge

~of the class and praises them in
 front of cthers),

Ve

Classroom Mansgement and Discipline

1s

Provision of Congenial Atmosphere in

" the Qlassroom?

24

3

(Tescher i3 sble to creaste an informal
atmosphers in the class free from any
stress or strain, and established proper
rapport with students in which everybody

18 at easel),

Strict Disciplinarient

{Teacher has definite rules and mgnl;a-?
tione to which no exception is allowed,

He makes students do what he wantss

They are allowed to speak onl.’x when
psked, DPefailters of teacher's rules

Demoeratic D isciplinariant

‘{Teacher aiministers discipline in a

quiet, dignified, positive and f£ailr
manneyry He ignores petty snnoyances
but tekes severe note of major defaultsl,



_ Gharaaterisﬁm ‘ Indispen. Desi« Not
, ' sable rable Important

2 23

VI, Miscellanecust
1. Popular with collesgues:

{Teacher is liked and respected by
hiis colleagues; He co-operates with
them and is loyal to school and
other faculty members. He has tean

- spirit and tries to promote better
human relationship),

2+ Attentive and Dutiful to Higher
’ Antheriﬁes;

{Tescher respects policies and
procedures formilated by hi
authorities, He is respectful t‘ﬁ
geniors and welcomss suggest&ems fcr
improvement) ¢

3: Friendly with Parentss

{Teacher welcomes pavents of his
students who visit the school angd
responds pleasantly to their
queriess He pmmlpates actively
in parent-teacher meetings) «

45 Interested in Sr::hoai Activities:

 (Teacher understands his role as a
member 0f school organisation and
takes active interest in all school
affalrs and cowtcurricular getivities),.



APPENDIX II
TEACHERS JOB SATISFACTION INVENTORY

' The respondent has to che::k the foliowing st,a{;egnents on a
S-point scale, The alternatives for the 5 points are: (a) very
much less than what it should be, (b) less than what it éhcula'be:,
'{e‘). vhat it should be, (d) more than what it should be, {e) very
mﬁeh more than what 1t should be |

Very much Less Just More Very
less than than what than mich more
what 4t what 1t - what than what
should be it ~should it it should
should be should be
be | be

@ @ ) @ (e

i Salary i get ist

2+ The cordiality of rela-s
tionship with my -
‘eolleagues is:

3« The interest of my head
) of the deptt, shows in
my work iss

4. ‘The security I have in
my job iss

5s The cordiality of relaw
tionship with my head of
the deptt, is:

6+ The comforts of physical
working conditions (like
place of work, 1i ht, noise,
temperature, etc.,

- 7+ The liking I have for the
nature of my work iss:

8+ The achievement I have
attained in my job iss

’Qa The use of talents in my
Sob iss

104 The responsibility I have in
my job iss



RV IR S B )

&

ey

11.

iﬁg

The autonomy I have in my
job iss

The technical competence of my

" head of the deptt. ist

13,
14,
15,
164

17,

18,

19‘

. 72‘90

21 3
22,

23,

24.

25,
26,
_27'.
28,

29,

The level of promotion I have
reacthed in my job iss

The fairness of authority in
ny jcb is:

zhe prestige I have in my job
83

The freedom of expression in
my job is3

The reccgnition I have in my
job 4s3

The challenge of my assignment

in the job is:

The fringe benefits (like housing,
medical sid, provident fund, etc,)
in my job ares :

The possibility for aﬁvancement
in my job ist

My involvement in my work ist

The help from the administration
in ny Job iss

Opportunity to exercise leadership

in my job iss

mppartnnity,t@ participation in
decision making in my job is¢

The case of procedural formalities
in my jcb ist

The sense of belonging I have in
my job iss -

ghe respect 1 have from my colleagues
Su

The technical facilities £Or my work
in my job ares ‘

The workload I have in my job is:



APPENDYX XII

SCHOOL ORGANIZATIONAL GLIMATE DESCRIPTION QUESTIONAIRE

~ The items in this questionnaire &eecribe the behavimr
‘eonditions that occur within a schools Please indicate to
what extent each of these descriptions characterize your
schools Please do not svaluste the itoms in terms of ‘good*
or ’baé‘ behavior, but read eech item carefully anﬁ respond
in térms of how well the statement describes your school,
" Here is an example for your help, |

1, Teechers at this school call esch other by their first
~{a) rerely ocours, () sometimes occurs

{e) often oceurs, (d) very frequently ccours .

in this @mie; the ‘r;e}spéﬂ&ent has marked € to indicate
‘ that this type of behavior occurs *often’ in this school,

You may mark any other alternstive which you think s
suitable, |

Your answers will be kept strictly confidential, and so
ploase be frani ‘ané honest, '
1, The monnerisms of teachers at this sahmlv'axe ammoyings

{s) rarely oceurs, {b) sometimes ocours,

{a) often occurs, - {@) very frequently occurs.
24 The prim’ipai ué’es an »emp}.e by working hard himself,
() rarely occurs, {b) sometimes occurs

{¢) often occurs, {a) very fregquently occurse



3. The morals of the teachers in high.
(a) rarely occurs, i (b) sometimes ocours
{¢) often oacurs,  | (&) very frequently occurs
4, The principal uses constructive criticism,
(ai' rarely occurs, (b) sometimes oceurs
{e) @ftén ocour's {d) very fréquently oceurs
%+ Teacther's closest f:iends are from the staff members ef
this schools | |
(a) rarely occurs, - (b) sometiﬁgs occurs
{¢) often occurs (&) véry frequently occurs -
6. The principal makes all class sche&uiiﬁg decisions.
“ {a) ‘rarely oceurs, (b) sometimes occurs
'(c) éften 6ceurs@ (d) very frequentxy ogours,
T4 ‘Thé-prineipal is well pré?ared when he speaks at school -
functions. ) | |
‘(a) rarely occurs, | {b) sometimes occurs
-ié)' often ocours, {d) very frequently occurs,
8+ There iz s small group of teachers who always oppose the
e majorify@
{a) rarely occurs, {b) éometimes occurs
{e¢) often occurs, (8) very frequently ac;urs.v
9, Rautgne duties'intérfeze’with-the job of teaching, ‘Nsn
(&) rarely ocours, (b) sometimes occurs
{e) _bftén oc&ure,; ' id)“véry frequently ‘occurs
10+ The principal expiaiﬁs his reasons for criticism to teachers.
| (a) rarely occurs, {b) sometimes occurs

{¢) often occurs (@) very frequently occurs,



11;

The teaahérs'sﬂcomplish their work with great vim, vigour

and pleasure,

{a)  rarely ocours, (b) sometimes ocours

'(é}.‘v often occurs, {aQ) very -frequen.tljr occurs

Cd2s

Teachers invite other staff members to visit 'th_ém at homes

- {a) rarely oceurs, (b} sometimes occurs

{c} often eccuré, . : (a) very.frequently oceurs.

» The principal looks out for the personal welfare of teachers,

{a) rarely occurs, (b} sometimes occurs

{e) often occurs, , {@) very frequently occurs

. .&4‘?

The Prinecipal schedules_theAﬁork‘Eor'teazherSW

fa) ravely occurs, {b) sometimes occurs

15s

17

184

{¢) ‘often ocours " {d@) very freguently occurs
Staff me_etinqa | afé.érganized according to a tight agenda.
{a) revely occurs, (b} sometimes occurs o
{e) often cccuxs, . (@) very :irequentljr occurs
The Principai isvin the building before teachers arrives
{a)} rarely G@énré;' {b) sometimes occurs

(c)  often ocours, - {a) very fx:eqixently ocours

Teachers at this school show much school spirit, .

{a) rarely occurs, {v) scmetimes occurs.

{e) often occurs, . {a) very frequently occurs
Teachers leave the grounds during the schoel days
(a) rarely occurs, - {p) sometimes -occurs

{c) often occurs, - - {d) very frequently occurs



20,

21&

- 22 -

23,

24,
25&

27.

The Principal tells teachers of new ideas he has come across,

{a) rarely occurs, (b) sometimes occurs

- {e¢) often occurs, (& very frequently occurs

The rules set by the Principal are never questioned.

{a) rarely occurs, = (b) sometimes occours

. {e) often occurs, {@) very frequently occurs
Teachers exert group pressure on~nahﬁéonforming staff

members,

{a) rarely occurs, {b) sometimes occurs .

{e) often ocours, {a) very frequently occurs

The Principal is easy to understand,

{a) rarely occurs, ~ (b) sometimes occurs

(c) often ocours, | {d)very frequently odcurs

The Priﬁcipai‘exerts pressure that all the work ﬁast be
done according to his will,

‘_(33 rarely accurs, - {b) sametimés occurs

{¢) often occurs, (@) very frequently occurs
Custodial service is availsble when needed, |

&) rarely occurs, ~ {b) sometimes occurs

{¢) often occurs, - (@) very freguently occurs
Teachers know the family background of other staff members.

{a) vrarely occurs, | {b) sometimes occurs

-(a) often occnrst (d) very frequently occurs

The teachers diary tequires too much work.

(a) rarely occurs, {b) sometimes occurs

{e) often eccufé‘ ) vgry freqﬁently occurs
School secretarial service is avallable for teachers use
(a) rarely occurs, (b) sometimes ogccurs |

(¢) often occurs, {d) very often occurs,



28,

29,

30,

3,
32,

33«

35,

The Principal checks the subject matter ability of teachers,
{(a) rarely occurs, {b) sometimes oceurs

{¢) often ovcurs, , (a) very frecquently occurs

The Principal helps teachers to solve personal problems.

{a) rarely occurs, - (b) sometimes occurs
(¢} often occurs, (@) very frequently occurs
The Principal evaluates teachers® béhaVlauf'Strictly according

to mless

{a) rarely ocours, " {p) sSometimes oceurs

{¢) often occurs, (@) very’frqueﬁtry occurs

The Principal does personal f£avours for teschers.

{a) rarely occurs {b) sometimes occurs

{c) often occurs (d)<very frequently ococurs

Teschers seek special favours from the Principals

{a) rarely @ecurs; . {b) sometimes ocecurs

{¢) often cccuré, o (éﬁ very frequently occurs.

Most of the %eachers here accept the faults of their colleagues,
(a) rarely occurs, . (b) sometimes occurs

{e) often eccﬁré;. {a) very frequently‘cccuré

Teachers talk about their personal 1i£e‘to,othe: staﬁf‘membefs.
{a) rarely occurs, {b) sometimes occurs

(c)‘ often .occurs; - 44) very frequently occurs

Qhe Princ¢ipal gives suggestions‘ﬁo correct teacbers’

mistdkeéa |

ia? rarely occurs, {b) sometimes occurs

{¢) often occurs, (38) very frequently occurs



37

38

38,

404

414

424

43,

Teachers interrupt other Sta€f members who are. talking

- in staff meetings,

() rarely OQcﬁrs,_' (b) sometimes occurs
(¢} often occurs,  {8) very ﬁrequehtly ocours

The Principal helps teachers finish their work.

(a) recely cccurs, i (b} sometimes occurs

{c) often oceurs, (&) very frequently occurs

School supplies are readily available for use in claps«

{a) rarely ocours, {b) sometimes occurs

() ﬁfteh ocours, v‘(aé very frequently c&cﬁre
'&‘eachers are contacted by the prinoipal everydays

{a) rarely occurs, {b) sometimes occurs |

{e) cf&eﬁ acéurs; | {q) very frequently occurs |
Teachers have run sacialising together during schaol t&me.
(a) rarely occurs, (b) sometimes occurs

{c) often occurs, {d) very frequently occurs
Aaﬁinistrative pépéf work is bﬁfﬁensame at this school,
{a) rarely occurs, '(b) sometimes ocours

(¢} often occurs, (d) very frequently occurs
Teachers are informed of the results of a Sﬁ‘pervisor‘s visit,
(a) rarely occurs, - {b) sometimes occurs

{c) often 6ccurs; " 1@) very frequently otcurs

The Principal ensures that teachers work to their full
espacitys ‘. |

{a) r'arely ‘occurs r {b) sometimes ccaﬁrs

{¢) often océars, . (@) very frequently occurs



444

45,

464

47

48,

49,

504

51,

Teachers ask nonsensical questions in staff meetings,

{a) rarely occuxs, {») sometimes occurs
{e) often occurs, .-  {&) very frequently cccurs
In staff meetings there is a feeling of ‘let's get things
done*, |
{a) rarely occurs, | (b) sometimes occurs
{¢) often occurs, {d) very frequently oteurs
Teachers work together preparing administrative reports.
{a) rarely occurs, o) sometimes occurs
{c) often occurs, . - {4) very fregquently occurs,
The Principal goes out of his way to help teachers.
{a) rarely océuis, ' (k) sometimes occurs
(e¢) often oecurs, {a) very frequéntly QCCUTLS 4.
Extra duty for teachers is pasted conspicucusly.
{a) rarely occurs, {b) sometimes occurs
v(c) often occurs, (ﬁ) very frequently occurss
Sufficient time is givan 40 prepare administrative reportss
{a) rarely occurs, {») sometimes occurs
{¢) often oSCurs, . o {a) very frequently occours.e
Staff méetings_are mainly Principalls Teportss '
(a) rarely ccdufs,: "~ {b) sometimes occurs
(¢) often océurs, ' (@) very frequently occurs
The Principai helps stéff members settle their minor
.differences, . .

{a) rerely occurs, ~ {b) sometimes occurs

(@) often oécurs;, . - {d) very frequently occurs



53«

Teschers ramble when they talk in staff meetings,

{a) rarely occurs, ~ {b) sometimes oceurs
{e) often occurs, (@) very frequently occcurs

Teachers organize curricular 'aetivities in groups.

{a) rarely occurs, . (b) sometimes occurs

~{e) often occurs, (&) very often occurs

544

554

3 P

584

59,

Teachers enjoy the lunch hour togethery

{a) rarely occurs, (b) sometimes occurs
{c) often occurs, o (@) very often oceurs
Teachers in this sch;:él,: stay by themselves,

{a) rarely oceurs, {b) sometimes ocours
(e) often oecurs, - {d) very often occurs
The Pfim:i‘pal invites suggestions from teachers in
scheduling whéoi activities, o
{a) rar-ely oeccurs, (b) sometimes occurs

{¢) often occcurs, Q) very often occurs .

Teachers talk sbout leaving this school.

{a) rarely occurs, -(«b)- sometimes ocmirs

{¢) aﬁi‘:én oocurs; {d) very often occurs
Teachers spend time after school with students who have
individual problems. .

{a) rarely occurs, ~ {b) sometimes occurs |

{c) often odcurs, {a) #er:y often ocours

The Principal tries to get financial benefits for the
teachers, | |

{a) rarely occurs, {b) sometimes occurs

{e) often ocours, - {d) very often occurs



60. Qhére'is considerable laughter when teachers gather
informelly, . | |
{a) rarely occurs, (b) sometimes occurs
(e} often occurs, | {a) very often occurs
61, ?eachers‘socialize together in small selected groups.
{a) rarely ocecurs, {b) sometimes oceurs
“ {c) often occurs, {&) very frequentiy ogours
62¢ The Principal runs the staff meeting like a business
¢conferences | ' |
(a) rarely occurs, {b) sometimes oecurs
{c) often occurs, {d) very fsequently occurs
'» 63, Instructions for the;cperatian of teaching aias are
| availsble,
'(a> rarely odcurs, {b) sometimes oecu:é
(¢) ofteén occurs, (&) very frequently occurs
64, The Principai'rehinds'ﬁhe teachers of their anﬁies very
.ﬁftenaﬁ .
{a) rarely occurs, - - (b) sometimes occurs

{¢) often occurs, (@) very frequently occurs.
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DATA USED FOR ANAINSIS ¢ CIaSS IV & V



A4B,C

APPENDIX IV

DATA USED FOR ANALYSIS (CLASS IV)

25 80 53 50 95 22 66 95 50 85 80 75 92 8% £5 72 80 78 80 &5
50 95 85 62 93 65 80 85 78 65 76 61 7E 68 95 80 51 65 72 10
95 998 58 70 83 &0 70 55 66 80 85 75 55 67 85 65 70 §5 70 95

80 98
85 70
58 95
82 75
85 917
70 £5
98 54
66 70
54 %6
70 €0
65 53
80 €5

63 63 71
89 56 63
71 70 58
55 88 75
55 48 46
€5 45 80
60 48 45 T1 63
45 70 45 60 6

75 40 70 %5 73
70 30 85 65 63
75 65 45 51 80
63 49 93 55 60
48 T 65 95 €8

95 60 95 95100 98 75 85 7555685 80 80 65 60 85 75 85
80 56 60 76 78 78 S0 €0 65 95 52 45 98 63 835 78 56 95
80 8L 95 55 90 76 76 95 80 58 75 70 90 71 60 85 50 65
59 50 63 68 70 58 55 70 48 59 70 60 55 70 68 71 80 45
€0 87 65 80 56 53 65 60 70 61 68 70 65 75 60 58 67 68
78 56 49 50 £3 65 45 57 €0 65 55 78 75 70 65 68 70 72

65 6UBS 56 64 70 55 £0 89 73 68 71 75 63 58

65 70 56 70 65 51 63 55 65 62
55 90 SC 7¢ 5% 63 60 55 €4 62

50 65 7158 55 51 60 €5 58 45 65

51 S5 63 60 50 48 73 40 80 45
50 45 55 83 60 56 64 65 55 63
55 85 50 65 55 56 62 65 60 58
76 58 56 70 75 65 50 56 50 55
35 40 55 63 51 65 53 73

54 75 85 80 65 95 55 51 50 48
75 65 70 60 60 68 70 81 80 66
66 &5 90 75 70 63 60 65 70 86
51 50 48 51 73 80B 65 70 78

66 70 75 46 70
48 62 B0 67 73
60 48 50 52
51 53 45 48 58
70 61 48 80 48
79 65 60 50 66
50 55 68 50 65

85 80 63 74 70
68 58 91 45 56
BO 78 75 65 35
82 70 75 68 54



50 98 65 70 75 71 89 60 65 90 75 85 65 80 89 63 75 80 70 75

81 57 63 55 93 68 75 49 64 60 65 70 82 75 55 90 70 68 65 58
70 75 63 70 65 60 55 85 70 65 70 63 58 85 78 58 50 55 61 90
65 55 61 B8 45 55 60 68 70 65 58 80 65 68 70 65 65 70 70 6B
70 58 60 65 60 75 68 55 65 70 68 64 78 76 56 50 58 63 62 65
48 65 61 70 75 €6 52 50 45 58 65 70 53 58 61 67 56 65 67 60
56 68 65 70 75 65 60 76 63 65 70 95 S8 80 86 70 65 70 58 53
95 68 56 70 55 80 78 58 90 90 63 78

65 6852 65 80 75 70 68 65 75 55 63 75 80 65 &9 65 72 55 67

76 69 62 64 90 65 7158 70 63 59 62 80 68 70 59 62 86 61 8%

73 68 98 70 89 75 80 82 60 66 65 72 70 53 61 65 70 6 €0 58
67 70 55 59 62 67 85 72°70 7561 57 90 68 51 56 80 50 80 75

68 90 65 68 60 71 B2 63 65 95 56 70 65 88 60 77 70 75 65 90 55
60 64 75 58 63 70 77 89 77 75 65 55 58 50 68 176 63 57 64 75 66
57 90 55 63 68 79 54 50 65 70 63 65 49 51 63 60 50 55 61 84 55
48 B85 50 63 66 65 64 58 55 61 70 55 50 43 69 50 53 60 65 55 58
47 56 %5 60 51 50 73 56 75 70 63 68 70 71 63 68 55 57 63 69 72
60 60 65 58 64 61 70 59 48 63 66 65 70 75 64 66 63 70 55 45 79
50 54 58 63 45 85 48 80 53 58 45 48 56 63 65 56 64 57 53 75 65
53 55 48 51 56 76 56 50 48 45 47 50 55 50 45 5B 55 64 60 71 68
65 60 45 80 51 50 50 48 50 45 58 45 70 60 45 48 50 6 60 50 45
55 40 €8 60 5¢ 48 45 80 65 80 54 55 48 40 50 65 56 50 45 48 50
| 55 45 50 54 55 60 51 76 55 83 60 65 49 56 57 65 68 51 55 48 65
56 72 61 45 65 48 51 45 70 56 53 55 50 68 45 50 46 75 58 61 55
71 62 65 61 57 70 65 75 71 60 63 50 65 65 58 53 50 55 58 50 48
55 60 ‘



78 77 59 68
15 65 65 55
50 56 85 70
58 54 50 62
55 45 62 52
56 45 78 70
56 60 53 50
51 48 38 51
51 50 48 55
45 48 51 63
53 55 50 50
31 40 45 40
N
65 40 65 70
45 S5 45 61
45 45 48 40
48 38 45 40
41 35 38 31
38 30 35 31

ke e

55 61 63 70

55 80 38 52

78
60
80
76
58
59
62
45
45
57
55
68

65

45
48
30
20

65

s0

61
78
50
85

63
70
65
46
77
61

7

63
45

32
41
33

55
68

45 60 63 48 45 70

35 38 70 35

40

64

80 85 60 50 75
75 56 65 65 70
50 79 65 58 61

65 50 82
61 45 59
75 50 55
55 52 50
45 40 40
55 58 44
61 45 51
55 40 69
45 45 40

45 62 40
50 46 48
33 45 40
48 41 M4
45 38 36
25 30 30

80 48 45
50 55 48
50 41 4%
30 28 11

65
50
60
43
63
57
58
45
60

50

38

45

45
35

56
68
3s

65
55
65
58
40
55
54
44

45
58
51
64

s
35

63
35
50

60 85 70 52 58 48 66 78

82 57 48 60 58 60 85 63

53 70 67 62 53 52 75 66

72 65 67 65 55 60 60 50

60 53 54 °62 60 55 40 45 62 58

80 71 48 87 35 63 49 50 56 40
55 42 75 45 48 50 45 51 46 66

48 41 40 53 42 52 38 45 57 65

43 85 50 63 55 45 48 71 58
56 61 40 52 50 53 58 40 55

57 80 51 60 48 75 60 45 41

51 62 43 48 53 58 S0 40 38
55 50 50 46 47 45 40 63 45
48 31 53 45 61 53 36 45 40
51 48 41 45 35 38 35 53 48
36 38 30 39 42 30 35 30 3¢
30 32 30 32 40 31 30

63 70 78 51 86 65 48 61 45
50 45 57 51 70 45 60 81 60

40 45 40 41 32 48 40 46 40

46 38 35 60 34 32 30



50 56 45 65 75 35 47 52 60 45 55 41 60 35 50 38 50 38 60
45 50 43 50 41 45 43 41 63 50 45 47 50 62 50 41 48 35 55
44 45 41 50 40 35 38 40 45 38 40 42 45 50 43 45 36 35 40
44 40 35 38 40 35 40 32 30 38 36 40 45 45 36 33 42 35 40
53 48 40 35 45 40 40 45 88 36 30 38 32 40 35 30 45 33 45
30 40 38 35 30 32 55 38 37 31 43 40 46 41 36 45 33 50 41
50 38 35 40 ) |

A%,

¢

40 38 35 30 31 34 36 40 4528 30 25 36 30 34 44 45 ¢0 35 38
82 45 40 48 35 38 40 40 61 33 30 35 36 40 42 32 35 38 40
35 30 40 41 30 35 30 40 40 25 20 35 40 41 3¢ 46 45 48 35 40
40 48 36 40 35 41 45 40 46 35 43 40 43 40 41 36 48



DATA USED FOR ANALYSIS s CLASS V

80 82 70 85 70 65 72 70 65 78 80 85 77 80 75 68 70 63 65

67 71 66 61 63 64 66 69 70 75 70 85 70 71 80 68 64 68 80

71 70 75 65 70 70 85 75 80 73 66 68 60 65 75 70 80 82 80

70 74 70 69 60 63 66 70 80 75 85 80 70 69 61 73 76 86 80

75 70 72 74 80 85 75 70 60 63 68 70 75 86 75 80 70 68 65

70 7580 85 75 65 70 75 80 70 77 75 80 65 70 71 73 75 68

60 65 80 71 80 72 83 60 70 |

75 95 50 55 80 85 80 60 60 60 90 95 61 83 71 70 66 80 50

55 75 98 55 65 68 98 85 55 65 85 75 85 62 68 60 65 60 50

68 98 D0 60 55 60 80 85 75 50 66 76 80 55 50 90 60 60 70

68 70 55 55 75 88 95 50 60 55 80 88 60 60 75 55 50 55 60

76 65 82 98 58 60 55 85 80 56 65 95 52 55 60 75 50 45 75 75
80 80 85 85 80 55 76 71 70 68 60 75 80 90 65 78 98 68 80
95 53 70 S5 95 82 48 68 65 76 D8 80 55 98 72 60 98 90 58 100
77 59 100 92 64 72 62 61 95 98 98 65 65 65 60 60 62 75 80 50
100 87 75 77 98 95 98 90 92 65 85 67 95 98 80 100 90 85 80 90
96 95 90 85 95 72 55 100 100 98 56 60 72 65 60 60 78 62 85 87
65 60 62 69 68 60 65 95 85 56 95 90 85 80 78 80 75 85 72 81
85 86 77 75 81 65 77 75 87 78 68 67 65 69 71 87 68,

60 65 71 74 80 63 S0 67 71 74 B0 63 90 67 71 62 68 70 67 75
69 66 60 89 65 55 7L 72 75 67 70 90 75 80 64 58 75 70 68 €3
64 68 60 91 ¥4 71 76 .65 B2 87 85 95 68 91 67 62 95 72 70 78
75 80 93 65 72 74 B6 59 67 $2 85 68 71 70 94 88 63 64 86 69
70 75 70 73 75 80 73 97 59 63 64 55 78 57 95 74 89 .88 72 O
70 58 65 70 73 79 70 93 65 67 90 57 75 80 87 83 80 78 &9 64

\



BS 71 80 62 83 85 78 69 85 83 65 90 71 74 80 67 65 85 98
70 72 70 75 80 83 76 70 83 80 85 86 63 64 68 70 75 78 83
80 81 93 75 89 63 61 65 75 64 68 72 76 75 90 75 81 93 70 90
95 87 70 71 73 76 79 60 94 68 92 75 70 61 75 81 70 95 65 68
80 64 88 70 73 80 7S5 81 98 50 79 64 66 97 70 73 76 8% 82 85
56 68 65 63 73 70 80 69 71 70 58 71 89 60 58 62 90

75 80 72 65 68 75 80 83 85 80 60 75 BO 69 55 €7 712 70 82 78

70 67 80 85 B4 80 80 73 75 78 71 68 65 59 73 70 75 62 81 15

70 78 63 67 77 68 75 80 76 71 68 65 75 80 76 78 81 70 76 82

85 75 60 66 58 71 67 69 77 75 72 80 82 85 70 75 69 65 T2 7S

74 79 60 65 59 64 73 78 60 75 60 73 77 70 82 80 76 67 69 66

76 75 83 74 62 B0 78 76 70 68 75 65 67 73 70 73 80 68 65 75 13 11
76 64 65 70 55 45 67 45 S0 65 46 46 40 58 61 59 50 62 57 50 60
47 51 53 63 55 58 55 51 42 51 50 47 45 67 43 56 72 69 57 50 53 56
66 43 55 41 66 43 55 57 55 46 63 65 57 58 57 48 50 48 63 57 53
56 63 41 56 56 25 57 58 60 60 63 69 55 45 50 83 55 68 58 62 60
58 55 57 60 65 71 55 59 61 50 73 &0

A BCy

47 50 45 58 40 33 25 45 46 56 50 48 61 70 46 45 52 50 55 63 68
48 45 50 52 54 52 50 56 58 61 66 57 45 38 57 48 51 55 48 65 67
49 51 49 48 52 57 51 56 47 49 53 55 57 50 63 51 60 58 54 50 48
48 53 57 63 40 45 38 42 52 61 43 41 50 55 50 46 45 47 48 65
56 50 51 58 45 50 61 63 50 43 41 45 40 49 38 43 35 40 51 43 45
40 48



59 60 45 51 48 48 58 48 50 58 57 58 51 71 65 60 55 68 58

54 60 62 38 47 51 59 65 62 65 71 71 65 63 45 48 58 67 45
48 51 65 43 50 53 59 61 65 67 71 45 60 55 49 51 63 43 54 70
45 48 70 51 49 51 43 54 50 45 57 41 60 48 50 53 45 61 45 50
45 48 50 53 63 65 58 69 50 58 46 49 57 55 61 66 7L 60 45 60
45 58 45 75 51 44 51 57 38 49 50 49 61 58 47 36 48 70 65 61
70 51 65 65 67 58 75 32 57 70 68 70 42 54 68 61 69 48 51 48
63 45 56 64 48 71 48 55 51 41 62 47 88-58 62 70 39 65 55 47
67 45 54 56 62 64 35 60 48 48 61 58 48 59 40 58 64 44 61 45 55
71 52 50 47 70 65 49 68 45 68 60 41 56 50 72 65 42 60 54 65 57
37 45 56 63 44 35 58 53 56 68 35 55 50 61 64 43 48 48 55 42 68
49 43

ARy,

85 68 D5 60 90 58 90 65 65 68 88 67 80 54 62 75 79 65 62 87 60
58 80 60 40 78 S5 66 60 60 B2 60 78 69 61 70 63 72 50 37 65 45
76 42 52 38 55 41 52 45 45 51 61 63 51 55 42 46 48 54 40 55 35
30 56 43 30 48 60 55 45 55 43 53 40 48 40 45 48 51 55 60 45 38
46 58 S0 43 38 35 40 41 62 35 38 33 30 38 40 42 40 51 40 41 35
33 41 50 32 39 35 35 30 30 35 33 40 30

75 68 65 60 65 58 61 64 48 64 54 71 €7 70 70 50 75 65 6 €6 70

75 71 60 59 60 65 55 65 65 60 55 68 75 70 65 66 67 65 B0 50 60
48 51 68 55 56 55 60 45 55 60 55 60 i 48 56 57 55 60 45 56 52 55
55 50 68 64 52 45 65 62 45 60 48 50 45 50 48 |



56 62 65 48 48 51 62 70 55 45 58 75 60 65 48 63 60 68 49
50 65 71 63 66 60 65 49 55 57 63 60 70 52 54 68 56 55 70
57 75 48 56 48 54 60 61 48 45 ¢9 55 45 48 55 48 56 38 45
40 36 43 45 41 46 50 44 48 47 45 48 5 49 38 51 32 45 40
32 81 55 |

65 50 50 48 55 58 41 53 45 51 46 60 35 60 50 45 55 61 40 38
47 45 48 43 50 45 41 38 35 80 55 40 38 51 43 40 S5 40 45 42
35 40 38 60 35 41 44 30 43 42 45 40 38 35 41 44 45 38 41 36
45 51 40 53 38 40 35 46 47 40 50 36 49 35 46 27 50 41 45 40
38 41 45 35 41 40 45 35 30 41 56 43 44 50 41 45 43 46 40 38
32 40 26 33 39 50 58 45 53 60 45 58 66 35 40 48

.B.
A4B,Cy « Open climaee, high teacher effec:tiveness and high
v Job satisfaction

. ;a&‘aicg - Open climate, high tescher effectivencss and low
Sl job satisfaction

AyByCy = Upen ¢limate, low teacher eﬁfectiveness and high
' job satisfection

A4BCy Open ¢limate, low tescher cffectiveness and low
- job satisfection

« Clogsed ¢limste, high teescher effectiveness and high
job satisfaction

A,8,C, = Closed climate, high testher effectiveness and low
& job satisfaction

%32‘31 - ?leaed gl?nm?; low tescher eff@ctivenesa and high
' ' ok satisfection

AsBoCy = Closed climate, low taacher effectiveness und low
- Job satisfactions



APPENDIY, V

TEACHER FFFECITVILESS SO0RES
w'_i_c_ Wi soionory
140 136
136.5 119.5
132 157.5
127.5 119.5
12245 129.5
136.5 135
129 114
136.5 134.5
126.5 103.5
122 124
Government Yuncd. pa.L
126 | 127
101.5 o7
112 | 107.5
77 | 112
104.5 - | 118
113 102.5
133 | 102
110 | 105
146 107

98.5 ' 102.5

e et s




APPFHDIX. VI

JOB SATISFACTION CSOORFS

84 | | 85
80 52
77 o7
a2 102
70 97
80 79
97 71
&z 96
69 ! 83

Government Hunci pal
87 g2

84 : 81
el ~ | 61

69 76

7€ 70

78 87

61 &€

81 70

64 5

86 _ 65
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