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INTRODUCTION

In the broadest'senee'teacher;éduéation-refera to the
total education experience which contribute to the
preparation of a person for =a teaching position in schools,
but the term is more commoﬁl& eﬁployed to deeignatg the.
programme of courses and othér.experienceg, offered by an
educational ingtitution for the announced purpose of’
preparing persons for teaching‘and other educational
services and for contributing to their gréwth in competence
for such eervicef Such teacher education programmes are

offered in teachers colleges and in normal schools and

. e e 1
universities -

Teacher education includes progremme of activities
and experiences réquired for the preparation for, and
improvement of membefs of the teaching profession. It
consists of pre-service and in service education. Teacher
training is an older term limited to the development of
proficiency in the ekills and methods of teaching, while
teacher education is & broader coﬁcept of professionsal

preparatione.

Thus teacher education is education imparted in

1. HeG. Good - Encyclopadia of Educational Regearch, p.1374.
2. A. Biswas and J.C. Aggerwal - Encyclopamedic dictionary

and directory of education, P. 164.




teacher training inétitutione with the epecific objective
to shape and develop the personalities of its students
and develop desirabie value system among teachers, the
knowledge of the present and the emerging value patterns,
how they got started and improved and'also how they ha#e

come to the present shape.

The missionariés who came to India prior fo the
East India Company, activities were mostly confined to the
_.prbpagéfion of christianity in India and for the realigation
of this objective educational institutione were establisghed.
Téacher education as it constitutes todey is s direct
lineal.descendent of the fraining given by the missionaries
in the late eighteenth century. Thue it is clear that Phe—e,
'needvfor imparting training to teachers, working in primary
and secondary schools, all over the country was felt in
the eighteenth century by the government of India»and with
collaboratéd efforts of Danish and English missionaries

the firet normel school for teachers wes set up at Serampore

in 1973.°

The East India Company who were administrators of

.the country, were required to maintain offices for the

5, J.P. Naik and Syed Nurullah - A students History of
PBducation in India, P. 38. '




purpose, sipce it was exéensive to bring clerke for the
offices of the company from Epgland, training of the
Indiansg for minorvjoba of the company necessitated the
eetablishmeht of schoole-andvqolleges. Due to thé increase
. in the activities of the compény, the number of English
officers a;so increased. The company was therefore
required to make provisioh of education fof_the children
of the officers of the East India Company, and so'eéhools
'were established and the éompany was compelled to look
after the education of the childre# of its own ﬁeople
aervingvin‘India;v They also encouraged fhe Christian,
missionaries to establish schools, particularly to train
Indian assistants to help English judgee in the interpretation
of Hindu and musiim laws. MNo progress of education was
possible without.a body of well trained teachers, so
training of téachers'uas emphagised as it was believed
gradually that teachere were to bevtrained. Thus, it‘is
‘clear that teacher education was influenced by both

cultural and political current events.

Research in India relating to Teacher education is

distributed over the specific areas of historical

4. Se Saikia - History of Education in India, P. 6.




development pf téécher education in a particular state or
region, oréanieation and administration of teacher
educgtion, curriculum and training programmes, methods of
.»teaching, measurement and prediction of teaching success
and teacher organisatibné.’ From the view of methodology
of research the investigations ranée from general surveys
to specific studies. Research on hiétorical developmént
of teacher education in different states of Indig has
been done by G.N. Bharadwaj (Rajaath;n, 1974), N.S. Marker
(Maharashtra 1975), D.V. Desai (Gujarét.1973). D.D. Yadav
(Haryana 1980), S. Saikia (Aesam 1971), K. Joseph (Kerala

1967).

Studies dealing-yith the history énd problems of
teacher.training ih India hae also been.done by Roberta
(1954) and Paramesh Warappa (1960). Historical'dévelopment~
of teache: education in India from 1854 to 1§37 by Bano
in 1944 and Deshpande in 1955 dealt with growth of
teacher education in Madhya Bharat. Another study of the
- history of Teacher Training from 1856~1899 in Bombay was

,

. done by Sidhura in 1952.

Thus survey of historical development and existing
conditions of teacher education at doctoral level has been
done. The firet successful doctoral work was done in

India in the sixties. The first approved doctoral thesis



Qaa in 1967. was at the elementary stage and its scope was
all India. Apart from research étudiee, higtorical
development of teacher educetion has also been discussed
by many authore such as Udaiehankaf (1971) Choursie (1959)'
Mathur (1975) Mﬁkh‘erj_ee (1968) and Adaval (1968)
N.c.E.R.i'. (197'0); Director of Training Colleges (1963)

and Symposia on teacher education (1964) also dealt with

historical development of teacher education in India.

In view of the spotty nature end lack of deep studies

_of the historigal development of teacher education in

India as_a_whole, this study was undertaken. The basic
asgumption is that such anvenquiry will result in tracing
the historical development of teacher education not only

in a particular state but all over the country. Thus
although researéhes have been done on historical development

of teachers' education, there exists numerous gaps which

are to be filled upe.

- I propose to fill in the gaps by making'an overall
study of the historicsel deveiopment of teacher education,
in India as a whole and not limit my study.to a particﬁlar
state only. The mein objeéfive of this present study is to
review the historical development of Teacher Education in
India in the 19th century from 1813 to 1904. I therefore
‘propose to organise my fesearch study into the following

chapters as



Chapter I ~ - A brief introduction preceeds the main body
of the study which.will include meaning of feacher v
education, Hoﬁ and when teachér education at#rted in India,
the organisation of research work, review Qf previous

researches in teacher education and the source material

utiliged.

Chgpter II -  is maihly historical. It traces the origin
and development of teacﬁer education in India in the first
half of the 19th century from 1813 to 1853. The chapter

is wordea ae'“Dévelopment of Teacher Education in India from

1813 to 1853."

Chapter III - the third chapter deals with the expansion

and progress of teacher education in the second half of

19th century in India from 1854 to 1882. This chapter is

N

worded/styled 'Expansion of Teacher Education in India from

1854 to 1882".

Chapter IV - the fourth chapter investigates the progress
of teacher education ffom 1883 to 1904 and is worded as
"Progress of Teacher Education in India during the period

1883 to 1904".

.

Chapter V =« The last chapter summarises the main findinge

and gives a conclueion.



The year 1813 has been taken as it was in 1813 that
the Charter Act of 1813 was passed. The 43rd section of

the Charter ran as follows -

"It shall be lawful for the Governor General in Council to
difect that out of any‘surplus which may remain 6f the
rents, revenues, and profite arising from»the said
territorial acquieitions,-;fter defraying the expenses of
the military, civil and commercial establishments and
paying fhe interest of the debt, in manner hereinafter
provided, a sum of not less thun one lac of rupees in each
jear shall be aét apart'and applied to the revival and
improvement of literafure end the encouragement of the
learned natives of India and for the introduction end
promotipn of a kno@le&ge of the sciences among the inhabitants

5

of " the British territories in India."

Thusa, prior to 1813 the East Indis company was not
prepared to accept the educational responsibility of the
Indian people but by the chartér Act of 1813 thé agitation
which Grant and Wiibérforce carried on for nearly.twenty
years came to a sugceeeful end by'the passage of the
Cherter of 1813. The Act marke = turnihg point in the

Indian educational history as by this Act the education

~

5. H. Sharp ~ Selections from_ Educationsl Records, p. 22.



of the Indian people was included within the responsibilities

of the company. A large amount was annually set apart for
educational activities and‘the miasionarieé_establisﬁed
English eschools at their expenees, thereby laying the
foundation of modern educational system in India..6 The
fagt is that the Charter of 1813 compelled the East India
Company to accept responaibility for the educatidn of the
Indian peoplevand also leid the foundation of a state

system education in India.

The period has been taken till 1904 because it was
in this &ear that the Indian educational policy, Resolution
- of the Government of India, in the Home Department dafed
11th March 1904'wasleffected by Lord Curzon, the Governor
General of India (1899). Lord Curzon emphasized the
necessity of préviding a large number of training
ingtitutions of two years' course for primary teachgrs,
particularly in Bengal and also trainiﬁg of rural teachers
iﬁ elemenfary sgriculture, to impart educgtion in rural
schools attended by the children of agriculturaliete.7
Thus in 1904 the training of teachers was encouraged to

improve the quality of education.

6. J.P. Naik and Syed Nurullah op. cit., p. 57.

Te ibid., p. 263.



In making thig historicel etudy the sources of data
included both primary and secondary source materialse.

The primary source materials include:

1. Minuteé, Letters, Charters, Acts, Despatches, Resolutions
end Memorials

2. Commigsione and Committees
3. . Reports, Year Books, Educational Records
4; Morel and Material Progress Reporf of India since 1859
5. Statistical Abstracts
and

secondary source materials include books.

Y hope, this etgdy wiil be found useful in streamlining
and strengthenihg teacher education in India and help to
underetand the trends and issues of the past in Indian
teacher education thch will become helpful in:understanding

the current situation.
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Development of Teacher Education in Indias from 1813 to 1853:

~

Teaching is the oldeat of all préfessiona in the
worlde. Teacher education as it cohstitutes today is a
direct lineal descendant of the t?aining givén by the
mieaionariee'ip the late 18th cenfury.to make "their own

votaries more efficient and persuasive".

By the Charter Act of 1813, affér prolonged agitation,
the cgmpany'wée compglled to accept responeibility for the
educatién of thé Indians, and to spread western light and
" knowledge. This was the beginning of the state system of
education in India under the British rule. It wae in the
eafly British period that the heed for téacher training
institutions was felt. In Bengal, The Calcutta Schéél
Soqiety was establiéhed in 1819. This Society took early
steps to educate teachers, to prepare trained teachers to
work in indegénous schools for imparting elementary
education. Thus, éttempts for srecialised training of

teachers, although sporadic in nature, was made in the

1. R.S. Devi, QOrigin and Qeveldpment of Teacher Education,
in India, in Education of Teachers in India
S.N. Mukherjee{ Vol.I, p. 4.
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beginning of the 19th century. 1In 1825 the Court of"

Directors awarded the Society a monthly grant of Re.500/ -

for the purpose;

Official reqognition emphasizing the teacher
training aﬁd its importaﬁce_was for the first time accorded
in Bombay Presidency, H§n.-Mountatuart Elphinetone in his
Minute dated 13th December, 1823 placed the improvement
of the mode of teaching first in the measures fér the

spread of education. He suggested that a very concise

vtreafise or two treatises might be prepared in each of the

¢ : )
qative languages, containing a few rules for the managemenf
of schools in the "modern way, along with a short exposition
" *of the advantages which would accrue to both masters and
scholars‘from the adoption of such improvements. Thie was

the very first proposal to give some sort of information

ebout school management and organisation to intending

teachers".

Treining of primary teachers began in Maeharashtre
as far'baék ag 1824. An organisation of-gocial workers
called Bombay Native Society started the firet treining

class for primary teachers. %fhe objective of this society

‘2~ ‘. OQ'CitQ, Posl
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wag to start a new type of primary education through
‘vernacular schools' with the aim of spreading the
knowledge of western ecience and literature, but there were
no teachere who could undertake this new task. Therefore,
‘és e pre-requigite for the proposed reform of‘primary |
education the training of teachers was begun by the
VSpecial Committee of the Bombay Native School Book and
School Society, two years before the eetabliehmeﬁt of new
type of school. This special committee gave tiaining té a
number of young men in the lines of tge monitorial s&stém,
g0 .that the trgining would in future aid them to secure
appointments in the nqai future as headmasters ana
superintendents. The object was to spread Qestern science
and litefature through Merathi and Gujaréthi..

\

In contrast to the training of elémentary teacher,
the importance of training of secondary teachers was not
fecognieed by the government early. Therefore, during the
firast hald of the 19th century very littie could be done
for the training of eecondary teachers aé thevbresiding

officers of the then Bombay Education Department held the

I

view that -
- good general education was of far greater
significance than professionel training and that

" The Univereity was the great normal school for
Assistant High School masters.



13

In May 1824 at Calcutte Mrs. Wilson founded a Central

VSchool under the augpices of "Ladiee Society for Native

Female

Education®, one of thie section devoted to training

of women teachers. In May 1825, the first instance of

deputation for training occured, when a youth from the

village - Mazeli Puluspey in northern Konkan represented

that they were too poor to keep a school master and

therefore it was decided to call a youth from there to

Bombay

to'receive the required traininge.

In March 1825; the Court of Direcfors stated -

"The Calcutte School Society appears to combine with

its.affangements for giving elementary instruction
encburagement of still greatér importance, for
educating teachers for the indengous schools. This
last object we deem worthy of éreat encouragement,
sincerit is upon the character of indegenous schools
that the education of the great mass of the
population mugt ultimately depend. By treining up,
fherefore, a clags of teacheras, you provide for
the eventual extension of improved education to a
portion of the native's of India for exceeding
that which any elementary institution meets that
could be immediately bestowed, would have any

chance of reaching."3

3. A.N. Basu - Indian BEducation in Parliamentary Papers, P.

88.



. N
By 1826, Teacher Education was gaining much popularity.

Tﬁenty four teacheis trained well in‘the Bell-Lancaster
eysteh instructed by the Native Education Society of Bombay
was diﬁtributed thréughout the presidency. Their courses
included knoﬁledgé of content, methods of instruction,
theory was however not present. Howevef, eupervisea practice
tegching'existed. in the same year, the Committeé of
Public Instruction circulated a letter to all officers
residing in the.piesidency of Madras inetructing‘that'
education be imparted and provided to guperiors_and
collgctorétg teacherg. Communal bias was the guiding line
as the selection criteria. In this connection, it is

worthwhile to quote the statement made by ApN- Basgu -

"The Hindus will be taught grammaticel rules, the
vernacular language of the province to which fhey
belong-and Sanskrit; the musulmans will be taught
Hindusetani Persian and Arabic. Both will be
instructed in English language as well as in

elements of European literature and seiénces."4

Two candidates, a Muslim and a Hindu were sgsent to

Madras, for traeining and a stipend of Ra.15/; per mensem

4. A.N. Basu, QOp.cit., p. 112.
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bwaé paid during studentship period which continued while
resuming duties ih the presidency after training. The age
of admission was eighteen years. The Committee, hﬁwever,
had to bring about fresh fropoaals as the suggegtions
already implemented did nof bear fruitful resulte. The
new proposel advocated that students of law who had obtained
certificates and possessed requigite qualifications as law
officers should be utiiized as teachers if found eligible.
Thus after several aftempts and recommendations in June
1826, ﬁadraq enjoyed the credit of first normel school under
goverﬁment mahggement and expenditure. It concentreted on
impartiﬁg training‘to teachers, for preparation to work in
dietrict schools. This school later dn'developed:into the

present Presidency College, Madras.

William Adeam's, Mieeionervaorker in Bengel, in his
III report of Bengal Education, emphasized the need for
facilities for teacher training. Thus in the year 1835,
under the zeal and inspiration of Williem Adams, teacher
~education méde éppreciéble advancement. Adams' proposalé
- included conversion of the existing vernacular departments
of the Englieh»schople into normel schools. These normal
schools werelto impart training to teachers specially
teacher trained to impart instruction in the indegenous
Vechéols§ Anotherxr reﬁarkable proposal to be acéounted for,

was the introduction of the in-eervice training scheme.
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Adamg slso proposed that teachers be required to study in
these schools for three months every year for four
successive years to gain experience through participation

in real life situations.

Difference 6f opinione, on the topic of teachers
education and tréining 8tood as a barrier for to its
progress. Mention may be made here of F. Boutros of

Serampore in 1842 who placed his argument in hies -

, "*Enquiry into the system of education most likely to
be popular in Bihar and Upper Provinces" that
normal echools were unnecessary as they were
nothing else bgt schools where a higher course of
instruction was given by selected professors,
whose methods were to be adopfed. "Our present
colleges éfe normal schools, with respecf to-

y . | ongt .5

institutions of lower pretensions

Besides the early'misaionariee and private efforts
in the field of teacher éducation, the officials of -the
East India Company also gradually felt the need of doing

something in thie direction, and hence in March 1825 the

Court of Directors wrote to the Governor Genersl in Council

5. JeAe Richey, Selectiong from_ Educational Records:
Part II Pe. 90
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of Bengal as follows -~

®eeeesThe Calcutta School Society appeais to combine
'iwith its érrangement for giving elementary
instructioh an arranzement of still greater importance,
- for e@ucating teéchers for the indegehous schoolgesss
by training up therefore a class of teachers, to
‘proviae for.the eventual extension of.imprbved
education to e portion of.nativee'Qf‘India, for
exceeding that which any elementary instruction, that
could be immediately bestowed wouid have any chance

of reaching..."

In Madras also, Sir Thomas Munroe, the Governor of

Madras Presidency, in his minute of 10th March 1826 firmly

expressed the belief that -

:

"No educational progress could be made in the province

without a body of better instructed teachers..."

Therefore Sir Thomas Munroe advocated the establishment
of a Central School for the education of teachers, as a
result of which 21 years later, training classes were started

in normal schools attached to Elphinstone Institutions under

6. He Sharp, Selectiong from FEducational Recordg, p. 50.
Te S.S. Dikshit, Teacher FEducation in Modern Democracies, P.66
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a master snd superintended by the Elphinstone professors in

Bombay in 1847.

Agéin the Courf of Directore in.their Despatch
‘dated 16th April, 1828, applauded Sir Thomas Munro's
proposal for the.establishmént of a school for teachers
training and in 1836, the Sécretary to the Committee for
Ngtive Educatioﬁ laid before the governﬁent an elaborate
scheme for a normgl' school. It was proposed to_éstabliah
at the Preeidency of Madres a central school for the
education of teachéra, But the teacheras were to be
ingtructed only in fhosebelementary acquirements, which

they were afterwards to teach in the Tahsgildari and

Collectorate schoolse

The need and importance of teacHer education during
1826 can be best ascertained by an investigation of the
circular letter dated 24th June, 1826 by the Committee of

Native Education ﬁhich ran as followe -

".eeeto form a body of efficient teaqhers, and that
to ensure this a central school or college is now
established at the presidency and it is requested
that two candidates froﬁ each.province.be selected
and directed to proceed to ﬁadrae, who gill receive

each @& stipend of Rs.15/—’§nd when they shall have
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qualified themselves for the undertaking they will
be sent back to the province on the same pay, to
commence their duties as matters in Collectorate

Schools."8

The Committee also proposed that in three of the
prihcipal towns of each §ollectorate, a taheildary teacher
should be appointed on Re.9/- per meneem. The schoole
were opened to both Brahmans and Sudras élike. The
Committee algo proposed to send into the prqvinces teachers
of Sanskrit, Arabic, Tamil or Teluéu.and Persian, at a few

pfincipal towns some ofvthe law students at the colleges.

In 1826, the Comuittee of PuSlic Instructionr was
incorpofated under the Superintendence of the College Board.
In 1827, it was found that ten candidates f&r the gituation
of collectorate teachers were trained with the most

encouraging prospects of success.

In 1827, a Muhammadan tahsildary teacher in addition
to the three Hindu teachers at Chitoor was epproved, and e
tahsildary school was established at Arcot. In 1827, a
teacher was approved for Kumbakonam énd a Tahsildary School

at Trichinapoly was sleo approved.

Be - H. Sharp, Op.cit ’Pp 195-196.



20

In 1849, a normal school wae established at Calcutta
by Alexander Duff, it had a model school attached to it.
In 1852; e normal echoql'wae also established at Agra. In
1851, Sir H. Pottinger probosed the establighment of normal
classes in English and the vernaculer for the training of
teachérs.v In the same year, the new Poona College, which
was an amalgamation of the Sanskrit C;llege end Engliseh
Schdolvinfroduce& a Normal Department for training teachers.
The Surat English School edded a teacher training department
in 1852. In an attempt to get competent teachers a normal

class wes attached to the Presidency College, Madras in

1853.

Thus between the perioq 1813 to 1853, all the three

presidency towns had esteblished normal schools.
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During the period of thirty years between 1853 to
1882, teachef education gained significance. The
importance of this period lies in the fact that during
this period, the famous Educetional Despatch of 1854 and
the Hunter Commission'e Report was in force. Both the
Education Deepafch of 1854 and the Hunter Commiseion's
Report of 1882 formed'lgndmarks in the history of Indian

educeation.

TH-RESE

a very imbortant landmark in the history of education in

modern India. It gave s tremendous impetﬁs,to all aspects
and sections of education in the country. It considered
the training of teachere very important and made some very’
practical suggestions for the recruitment and tfaining of

teacheres The educational despatch desired -

"to see the esteblishment with as little delasy as

possible, of training schools and classes for

' X . . 1
masters in each preesidency in India".

1. B. Dayal, The_development of modern Indian Educatjion,
P. 473. S e
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Following the example of Sir Thomas Munre, Governor
of Madras {(1820-27), Lord Elphinstone, Governor of Bombay
(1819-27) end Williem Adems, missionary worker of Bengal
Education Enquiry 1835, fhe despatch of 1854. téo emphasized
the need for facilities for teacher training, so following
the example of England,vCharlee Wood in his educational
despatch 1854, also known as Magna Charter of Indian
education advised the establishment of fraining ingtitutions,
nogmal schoolse apd claeses for teacher training. It
recommended that selection should be made of bromising
pupil teachers and stipends should be offered to them. It
also visualised a more logical and systematic extemsion of
the monitorial system slready prevalent during that time.
The masters of the pupil-teachers were to be givén extra
allowance for instruction imparted during out‘of school
hoursgse They were to be sent to normal schools if they proved
worthy and on completion of training, be given certificates
and employed as school masters on sufficﬁent salary, who
‘due to financial hardship wae forced to leave the course
incomplete to earn their living, were offered added
aellowance to reduce the number of drop-outs. This.s&étem
gave a great incentive to the establishment of normal school
all over the country. Thus for securing properly qtalified

teachers in the words of the Despatch -
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"eeeeThis system should be carried out in India both
in the Government College and Schools, and by means

of grant-in-aid in all institutions which are

. . g~
brought under government inspectione..."

our wish is that the profeseion of school maatera'
may, for the future afford inducements to the
natives of India such as are held out in other

brancheq of the public servicee.3

By'the educational despatoch of 1854 teacher education
received importance and a number of téacher training
institution were set up in different states in India like

Gujarat, Mahsrashtra, West Bengal, Orissa and Madras.

In the Gujarat Divieion, a regular ‘'normsl department'
was organised in Surat in 1854. When the Provincial
Education Department was created in 1854-55 there were two
normal classes at Surat. The curriculum in these clasées
included subjects like English, Sanskrit, Gujarati, History,
Geography, Mathematica, Astronomy and Trigonometry, Natural

Philosophy and the art of teaching. The duration of the

2. JeA. Richey, Selectiong from Educational Records, P.383.

3. J.P. Naik and S. Nurullah, A students history of
Education in India (1800-1973) P. 142.
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course was two yearsg. Stipends were awarded to the trainees.
The trainees were required to give an undertaking to serve

the department, after completion of the course for a

specified period.4

In Maharashtra, the Department of Bducation for Bdmbay
presidency came inﬁo existence in 1854-=55, during this
periéd trainihg of teachers received greater impetuse. The
recommendatione of the Educational Despatch of 1854
required fhe Department of Education to organise two year
training course for primary teachers by establisghing 'Training
Colleges' instead of 'normal claeses's The course
emphasizea subject knowledge. Teaching practice was given
to the trainees only rarely and they learnt the art of

questioning simply by directing questions at one another.

Regérding the training of teachefs of secondary
echools, the first initiative in Maharashtra was taken up
by the Director of Public Ingtruction, Mr. E.T. Howard in
1856-57. At.most of the district headquarters in the
prOvihce of Bombay, a number of English schools-were

eétablished, establishment of these schools necessitated

4. DeN. Déeai. ujarat in Education of Teachers in India
(S.N. Mukerjee) Vol.1I, P. 46.

5. ‘Chitra Naik, Mghargshtra in Education of Teachers in
‘ Indl& 'SONO Mukerjee VOIOII' Pe 1720 . N
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the training of Indian teachers to work in the Secondary
Schools as importationvof trained secondary teachers from
Englahd was expensivevand\so it was so finally decided to
train Indian échqdl maegters for the placgs of aseistante
in Englieh Schoolse. Propoeéls for the establishment of

a regular training college at_Bbmey, was evolved by

E.I. Eoward, but the proposal had to be discarded due to
.finanéial stringency créated by politiceal disturbancee

of 1857. The originel scheme was therefore modifigd. In
éccordancé'%q the modified scheme only Englishmen were to
be app§inted to the posts of headﬁasters of the English-
Schooles and their responsibility was to give guidance fo
Indian assistants who were university graduates. Later, the
departmental policy in teacher training came to be dominated
by the view that so long as & teacher had a good university.
degree, no professional treining was necessary to make»

him a competent teacher, hence it too was discarded.

However whep the scheme was in operation, for =a shoft period,
gtudents were recruited from "pupil teachers" attending
ordinary schools, snrd a;so teachers already serving in
échools, and trained in normal schools, if they were found
not too competeht during inspection. The duration of the -

course was from gix months to two years.

6.  Op.cit., Pp 181, 182
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In Orissa, the Government of Bengal in acceptance of
the suggestion of the Despatch of 1854, for thé training
of teachers as & State responeibility‘etarted normal
schoole at Decca, Gawhati and Calcutta.7 Scholarshipe
were awarded and two scholarships were reserved for Oriya's
belonging to the érea comigg under the prévince of Bengal.
but the& remained without being awarded as no application
for them ﬁere received mainly on account of distance.

After 1854, echoole_gradually began to grow up‘ip North
Orissa. In 1858, the Inspector of Schools, North Orissa,
submitted a proposal to set up a ﬁormal schooi at Cuttack,
tolattract the village sghool masters, but it was not
 acpepted, As if was in North Orissa, the first normal

school was established in the districtrof Ganjam under orders
of the Director of Public instruction, Madras. 1t began to
train teachefs aefter 1855 for the N.V. and M.E. Schoole.

It offered one year course with the féllowing subjects -~
vernacular, English, Arithmetic, Geography, Indian History,
Enélieh History, ueometry, Algebra, and method of Teaching;
In 1855 in the same d;strict, a training school was started
at Ruseell Konda (now known aze Bhanjaragar) to train teachers

for the agency schoole of Ganjam.

T Progress of PEducation in Bengal (1855-56), P. 37.
8. Op.cit., P. 48.
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In Orissa, the Government of Bengal in aéceptance of
the suggestion éf the Despatch of 1854, for the training
of teachers as e State responeibilify etartedrnormal
schools at Decca, Gawhati and Calcutta.7 Scholarships
were awarded and two scholarehipe were reserved for Oiiya's
belonging fo the,areé coming under the province of Bengal
but they remained without being awarded as no application
for them were received mainly on aocdunt_of distance.
After.1854, echoole gradually began to grow up in North
Orissa. In 1858, the Inspector of Schools, North Orissa,.
submitted a préposal to set up a ﬁormal school at Cuttack,
to attract the fillage school maesters, but it wae not
accepted. A5 it was in North Orisse, the first normal
school was established in the district of Ganjam uﬁder orders
"of the Director qf Public Instrucfion, Madras. I% began to
‘train teéqhers after 1855 for the N.V. ana M.E. Schools.
It offered oné year courée with the following subjecté -
vernacular, English, Arithmetic, Geography, Indian History,
English History, ueometry, Algebra, and method of Teaching.
In 1855 in the same disfrict, a training school was started
.Iéthﬁsseil Konda (now known ee Bhénjéragar) to train teachers

- for the agency schools of Ganjam.

7. 'Progregs of Egucation in Bengal (1855-56), P. 37.

8e 0 oCito' P. 48.
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In West Bengal also teacher education gained progréseo

Since the Wood Despatch of 1854 desired to see the
establishment of trainiﬁg schooie and classes for masters
iﬁ each presidency in India, three normal schools were
established. On 17th July 1855, Pandit Iswar Chandra
.Vidyasagar opened the Calcutta Normal School. In
September 1856, the normal school &t Chinsureh was opened
by Mr. Prétt, Ihspector of Schools, for the superiors
claes of vernecular teachers. In January 1857, the third
normal school Qas started at.Dacca by Mr. Henry Woodrow.

The course of thé normalvechoole were of three years

duration.9

In Punjab, the first normel school for the training of
teachers céme into existence in 1856. In 1877, in Lahore,
a centrasl training college wae established to treain

. 1
graduates_and undergraduates for secondary schools. © The

‘importance of teacher training was gaining ground, and in
the year 1856, Banaras established a normal school and the

next year in 1857 Meerut followed suit.

9. D.N. Ray, Wegt Bengal in Education of Teachers in
India (S.N. Mukherjee) Vol.II, P. 318.

1o. Progresg of FEducation Report, Punjab (1876-77), P.71.



28

The Educational Despatch of 1854 brought to the
forefront the importance of teacher treining. The Despatch
was regarded as the corner stone of lndian education. 1t
" recommended the immediate starting of treining schools
and classes for masters in all the presidencies. Thié
recommendation led to the establishment of the first
training school in Madras. The Government normai School
was opened in 1856 at Saiéapetﬁin Madras. It started with
13 normal etudente with the aim of providing competent
téachere for anglo vermnacular schools and elementary
vernaculqr trainﬁng achools. Thie was the oldest existing
training college in India. During 1856-57, Mr. Richardson
 intfoduced a scheme of training village teachers by which
suitable village teachers were supplied with books at cost
price and directione were given for using them and preparing
. for the exa@iﬁationf As more trained teachers were in
demand , five government normal schools were opened in
Nellore, Mayayaram, Cheyar, Berhampore and Ellore during

1857-58.

-Ap#rt from government enterprises in teacher education,
missionary societies also came forward tovopen training
institutions. The first aided normal school in this State
of Maedras was started by a missionary society of
Palayamcottai, Tinnevelly district in 1856. The society

for the propagation of the gospel established a seminary
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at Sawyerpuram, Tinnevelly district in 1857 with the object
of adopting it to the work of teacher training. Owing to

the early starting and establishment of training institutions,
. ,

Tinnevelly had the highest percentaze of literacy in the
Tamil Nadu excepting Madras. It had more teacher training

institutions than eny other dietrict in the State excepting

Madras.11

In sﬁite of the recommendations advanced by the
Educational Despatch of 1854, nothing much wae achieved.
However, in 1859, the Starley Despatch was formed. This

despatch of 1859 laid greater emphasis on teacher educetion

than the one of 1854.

The Stanley Despatch of 1859 observed "The institution
of training echools does not seem to have been carried out

- 12
to the extent contemplated by Court of Directorse..:.

The Despatch of 1859 referred that with the exception’
of Madras Normal School and the Bombay Normal clasees

attached to colleges and principal English Schools, where

1. G+R. Samuel, Medr in Education of Teachers in India,
(S.N. Mukherjee) Vol.II, Pp. 144-145.

12. JeA. Richey, gelections from Educational Recordg, P.443.
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teachers for both vernacular and Anglo vernacular schools
were prepared, reet éf all the normal schéols established
the previous five years, all confined exclusively to those
.for vernacular teachers only. The Madras School had both
a.model school and a practising school attached to it. A&
specific feature of 1859 Qas that the grant-in-aid rules
required that every teacher for whom granf ﬁaé made hed to

have obtained a certificate of training.

But the conditions were still unsatisfactory. This
is evident from the quotation of Stanley Deepatch which

rune as follows =

....All réports concur as to the want of tréiﬁed
masters in the schools in which English is taught
and as to the frequest inefficiency of fhe English
teaching from the want of masters well acquainted

with the language.13

In 1859, in Punjab the importance of teacher training

was recognigsed as during this time grant-in-aid rules

provided a salary grant to schools for those teachers
who had obtained a certificate of teacher training. A4s a

result of this within four years there were eight normal

13.  Ibid., P. 443.



schoolsg. The Government felt that it was better to have a
- few good institutions rather than to have more péor ones.
Their number, therefore was reduced to five. An account
of the‘echoola during this periéd can be traced from the
Report of 1860-61 regarding general results of the teacher

training school.

Thé report stated, thét at Agra ana Banaras normal
schools were under the management of Mr. Sharply and
Mr. Treeham and all the three schools turned out 565 teachers,
of whom 113 gained first class, 270 second class and 182
third class certificates. The remark of the Inspector
quoted in the Report of 1861-62 also gives an idea of the

extent of the normal schools influence -

"of 710 Hulkabundee teachers who came before me
with their schools in the course of my tour of

ingpection, 496 had been to the Normal Schools."14

Extracts from the Reports of 1860-61 and 1861-62 give
an account of the state of teacher education. It stated
that in 1859-60 there existed nine normal schools. Stipends

were awarded and the course of training lasted from 3 years.

14.  State of Education in Indip, Home Department, P. 46.
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Improvements were evident as during 1661-62, 398 teachers
obtained certificates of which 59 from Umballa Circle, 221
from Lahore and 118 from Rawal Pindee. In Madras there
existed only 1 central inétitution-for training teachers

for aAnglo-~vernacular and vernaculer schools and five minor
institutions and two branch classes. The echooi constituted

of the fqllowing departments:

No. of students

| I) ©®nglish Normal Class 26
I1) Preparatory Normel Class » 25 §
‘ i
III) Military Students' Class 13 { 77 students
- ! under
IV)' Vernacular Normal Class v 13 § training
:
!
V) Model School o ,g i 341 pupils
1
3
VI) Practising School ) i
i
' 1
VII) Vernacular Practising School ) ! 25 pupils
H

In 1860-61 two provincial institutions were established
at Vizagapatnam and Cannanore. In total there exigted five
provincial institutions, the names of the older provincial

ingtitutione were Vellore, Mayavoram and Cheyur.

In 1860, institution for training primary school

teachers was established in Mysore.

15. QEoOit-. Pp. 47,48
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In Madres, the need for training studente other than
'Tamiligns wae felt by the Government aend during 1861-62,
two new training schools for non-tamilian teachers were
opened ét Vizagapatnam, for Telegu and Cannanore for the

West Coaste.

In 1863, the first normal teacher training echool
was established'at Pétna in Bihar. Teaching profession
-waa adopted by'péople who hed their education upto middle
claseeé and even below, as highgr education waé confined
to a very small number of people all over the State. Such
middle vernacular pass pereons adoptéd the teaching

profession with a sense of pleasure.

In 1864-65, in Madras the normal courses were
reorganised. It was decided to have three grades. The
general educational qualifications prescribed for the first

three grades were as follows -

Firgt grade - Degree of Bachelor of Arts.
‘Second grade’ - Pirst Examination in Arts.
Third grade - Matriculation Examination-17

16) D.N. Singh, Bihar in Education of Teachers in India
(SeNe Mukherjee) Vol.II, P. 27.

17) G.R. Samuel, Madrag in Education of Teachere in India
(8.N. Mukherjee) Vol.II, P. 147.
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In Orissa, in 1864, e training class for teachers

called the Cuttack Normal Classes were opened to train

lower class pundits for the primary schools.

In 1864465, in the State of West Bengal and
English Department was established in each of the normal
schools at Calcutta, Hooghly and Dacca for the training of

Junior mésters in English and Anglo vernacular schools.

Between 1863 and 1865 in the State of Gujarat, a

vernacular college to train elementary teachers was tried

et Ahmedabad but the experiment failed.

Training of teachers for primary school had ite
beginning in Madhya Fradesh with the opening of =a ﬁormal
séhool at Jabalpur in 1861. This institution had a wing
in a differenf building for training women teacher. This

wing grew into an independent normal school for women in

1869.18

In Orissa, in 1869, the first normal school was
established at Cuttack in response to the growing need for

"it. It had two departments:-

18. F. Choudhary and S+K. Dani, Madhya Pradesh in Bducation
. of Teachers in India (S.N. Mukherjee), Vol.II, P.117.
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1. The Guru training department; &nd

2+ The Pundit treining department, with separate staff
for each

The duration of the Guru training wae one year and of the
Pundiﬁ training was three years. The course of study of
the Guru Department was Oriyae, G?ammer, Geography, History,
Geometry, Arithmetic, Art of Teaching, Mehsuration,
Dictation; Compoeition, and‘Letter Writinge In the Pundit
training depértmeﬁt; the following subjects were taughtﬁ
Sanskrit, Grammer, Oriya, Bengali, History, Geography,
Arithmetic, Geometry, Naturel Philosophy, Art of Teaching,
Menguration, Dictation and Comp&sition. The Cuttack Normal
School was converted into a first grade school, admitting
only M.V. Passed students to prepare trained teachers for
MeV. Schools. It followed the syllabus of fhe Pﬁndit
training department with two additional subjects, i.e.
Chemistry and Botany. Also tﬁo third grade schools were
established at Balasore and Puri in 1875. These schools
followéd the gyllabus of the Guru training Department and

the period of training was reduced from one year to six

mohthe.

During fhis period, the circle syctem was introduced.
In this circle system, a qualified teacher on a monthl&
pay of Re.13/- was apﬁointed to inefruct a "Gooroomahasayas"
in their duty in circle of 3, 4 or 5 echbola and the more

advanced boys in each school in higher eubjects of
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ingtruction. Thie circle system however wae not very
succesgful. After the Circle System, a secona ekperiment
was ingtituted. A training centre was opened by the
migsions et Santipﬁr in i868 for the training of Sanfhais,
a class of hill tribe. By 1872, tbere were 80 Oriyas

19

and Santhale students under traihing.

In the year 1870, at Poona, in Maharashtfa, a training

college for women teacher was establiehed.

In the séme year in Madraes a Female Normal School was
opened in Egmore in a rented house with seven stipendiary
students. Although it was & government echool, it was
intented for caste Hindus because the missionary institutions
took care of Chrietien students. In the same year that is
1870, in Madras, a treining echooi for mistresses was
‘started in the day school for girle in George Town, now

known as the Anderson Girls High School.

During 1872-73, a change was brought about in the

system of teachers training in Madras. By this change, the

19. S. Nath, Origgg in Education of Teachers in India
(S«N. Mukherjee), Vol. II, P. 230.
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normal schools began to give only professionsl treining
and not required to prepere students for generel

educational examinatidne as has hitherto been done.

The 'Circle System' and the 'Normal School System'
attempted to raise fhe etandard of instruction in.the
Bengal vill#ge schoole "through improved teaching". Sir
George Campbells' Scheme of 1872 laid particular stress
‘upon uattaching.newly appointed teachers éf village schools
for e§me months to training classes at the district or
sub-divisional headquaftere“.21 Between 1872 énd 1873
there were 26 Government‘Normal Schoolé of all grades in_
Benéal. In 1874, the new scheme for the extension of Normal .
‘Schools came into force. It contempiated the establishment
of a first gfade.school for fraining sﬁperior vernaculaxr
teachers at the headquarter of each Divisgion; and of a
lower grade school for viilage SChodlvteache;s in each
Digtrict. Accordingly, senction was given fo the establishment
of 9 Normal Schools of the first grade, 22 of the second .
grade énd 15 of the third grade, at a totai cost of
‘Re«1,64,000. Half of the stipends at first grade schools,

and ell at second and third grade schools were allotted to

20. G.R. Samuel, Madrgs in Education of Teachere in India
(S«N. Mukherjee), Vol.II, P.146.

21.  Report of the Indian Fducation Commigsion, 1882, P.130.
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pubils under training as village teachers. After a year's
trial of this scheme, the Lieutenent-Governor; Sir Richard

" Temple, found it wae expensive, and ineffective so a new.
policy with regard to Normel Schools was set forth in a
Minute dated 9th September, 1875. .The Lieutenant Governor
was of the opinion, that at least in Bengel proper teachers
for primary echoéle could be supplied in abundance from the
claaeeé educated in the lower vernacular and middle

gchools of the country and the Normal Schools for the.
training of elementafy teachere could, exceptAin the most
backward districte be gradually closed without injuring
élementary vernacular eduéation. Accordingly, a few second
and third grede Normai Schools were kept in the backward

. provinces of Bihar, Chota Nagpur ana Orisgsa where fhe
supply of quelified primary teachers was not equal to

demand.22

In 1875, Mrs. Wyatt, the wife of a S.P.G. missionary
(Society for the Propagation of the Gospel) in Puthur,
Tiruchirapalli opened & Normal Female Training School,

‘'which is now known as All Saints Basic Training School.

22 OQOCito, Po130-
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During 1874 to 1876 the number of Government Normal

Schools was 41. It fell to 31 in 1877, to 24 in 1878,

end 17 in 1879.2°

During 1878=T79, a Loc;l Fund Normal School.was opened
By the Coimbatore District Board. By this time Government
had laid great emphasis on the importance of establishing
"elementary normal schoole for pfeparing teachers for

elementary schools in Madras.

Ingpite of the recommendationas advanced for teacher
education by the Educational Despatch of 1854 end 1859,

_ progress in the sphere of teacher education was very elow.

The second important land-mark in the history of
education in this latter part of nineteenth century was
the report submitted in 1882 by the Indian Education
Commigsion. Both secondary and primery teacher training
had a common history till the beginning of the pfésent
century, when training colleges for graduates and under-
graduates began to set up, as separate from normal and
training schoole meant for primary and middle school

teachers, whose qualifications were much lower.

23 . Ibid, P. 131.
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When the Hunter Commission of 1882 made its report,
there were two training colleges in the whole country -

at Madras, The Madres College.

The second college was at Lahore - The Lahore College.

Apart from there, two training colleges, between
1881-82, there were 8 Normal Schools for training village
teachers, inclﬁding the guru departments of first grade

schools. The Commission alsoc stated -

"It gseems to us & matter of greatest importance,
that normel schools should be established at a
few centres, but they should be widely distributed

‘ 2
tnroughout the country". 4

The Commissibn slso recommended that - "the supply
of Normal Schools, whether Government or aided be so
localised as to provide for the local requirements of all
pPrimary schools, whether GQvernment or aidgd, within the

25

division under each Inspector." It also recommended that

the first charges on provinciaml funds assigned for primary

education be the cost of its direction and inspection, and

24 . B. Dayal,- Development of Modern Indian Education, P.475.

25. JeC. Aggarwal - Landmarks in the higtory of Modern
: Indian Education, P. 23. :
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the provision of an adequate sﬁpply of Normal Schools,
and that Normal Schools should not be established at a
few centres but they should be widely distributed

throughout the country.

The 1882 Commieeion not only emphasized the importance
of teacher education, but if terminated the long standing
controveréy‘on the question of general versus professional
trainings The Commigsion put an end to this controversy
by upholding and recognizing the principles of teaching as
being distinct from the knowledge of matter to.be taught.

It also stresgsed that an examinsetion in the principles
and practise of teaching be instituted, success in which
should be a condition or gateway to permanent employment in.
schools og secondary leveles This new idea - "Certificate
consciousness created a great problem for teachers who
were already in service and were not willing to undergo
one to tw0'&ears of treining. To overcome this problem
the Commigeion introduced fhe new system, that teachers
could sit for the certificate examination without being
compelled to attend & normal school. The QOmmission also
suggested that practise end theory must go hand in hand,

80 it emphasized that apart from the written examination

each candidate should be asked to give g lesson for
about at least half an hour in an educational institution

in the presence of an inspector, as part of the certificate
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examination; Thus the Insgtitution of Examination for
Teachers Certificate by the Provinciasl Governments was

an important result of the recommendetions of the
commission, 80 the Government of India also began to
euggeét.that régular proviegion for the training of secondary

teachers should be made.

Three courses of lectures in professional training

- wasg ipatituted. The lectures were on

- Péychoiogy in relation to Bducation or Scientific

Basis of Education.

- General history of KEducation in Europe, specially

since the revival of learning and

- A development of the existing course of lectures on

school method and menasgement and on art of teaching.

Thias course was agreed and the university agreed to
award a full-fledged diploma in its basis. During

1881-82 the total number of training schools for vernacular

26 The Table (Table-1) given in page 43

teachers was 106.
gives a clear picture of the training eschooles during

- 1881-82.

26. R.S. Devi, Origin and Development of Teacher Eduéation
in India in Education of Teachers in India (S.N. Mukherjee)
VOloI, P. 100
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TABLE - I (Number of Training Schools for vernacular teachers

in 1881-82)

Madras
Bombay
Bengal

Northern Provinces
& Oudh

Punjabdb

Central Prdvinces
Assam
Coorg

HoA. Districte

Total for India

- ———— — D > - - - G Y D G e - > - - - —

Training Training Total No.
school for school for of Training
men v women schools
28 4 32
7 2 9
20 2 A 22
18 3 ‘ 21
4 3 7
3 1 4
9 0] 9
1 0 1
1 0 1
-91 15 106

Source: Report of the India's Education Commission 1882

Calcutta. .

1883, P.

Superintendent of Govt. Printing
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In 1681-82 in Bombay there were 7 training colleges
for Male teachers, 4 government maintained, 2 in native
states and 1 under.prngte management. Thefe were 480
etudenté on the roil and 141'left during the year with '
certificatee of treining. The'out‘turn for fhe 10 years
1871-81 was 1,718. ihe total number of teachers employed

in the Cess schools at the end of 1881-82 was 9,314. The

course varied from two to three years.

In.Madras progress in teacher education was not
evene. The progress was mbre marked in sgome dietricte
than others. In Malebar 150 mastere in 672 indigenocus
echools were returned as.having been trained in Normal
school. In Goaavari Digtrict there were B9 masters co
returned in 641 gchoois. Throughout the Preéidency theré
were. 480 Masters thoroughly trained and 208 held
certificates. From the Madras frovincial Committee it
wes ascertained there were 3;000 certificated teachers
eﬂgaged in primary education. Frovision for training
primaery teachers wae made in 28 normal schools, of yhich
‘one was maintained from provincial resources, 24 from
local funds aﬁd 3 were aided. The number of pupile in
1881-82 wae 770+ Of these 166 learnt English, 14 e
clgeeical lenguace 763 a vernacuiar, three-fourths of the
studgnte were being prepared fo: teaching in the vernacular

Only . 27

27 . Report of the Indian Education Commigsion (1882),
Ppo 135' 136.
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In Bengal, during 1881-82 there were 12 normsl
schools in backward districts, of which 8 were government
inetitutions attended‘by 248 pupils and the rest were
aided institutiohse. Beeidge these there were guru classes
atteched td first grade Normal schools. The total out turn
from the gbverhment institution was 193 in the year
1881=-82. The course wes from six months to one year
duration. The other 8 Normal schools were éttended.by
466 pupilge. These pubils were given teacher tréining to
work in middle schools. The durafion of their course was
cvef three yeais. The curriculum included a clgééicai

language, vernacular, mathematics.and science.

In the North West Province and Oudﬁ, gystematic
attention to the training of téachers waeg given as during
1881-82, 58% of the Masters held certificates. There were
18 fraining_schools for male teachefs and the coursge of
‘inetruction lasted only one year. In Oudh there existed
a Central Normal echool at Lucknow and in the other
districts normal classes were atteched to tahsil schools
one in each District where.the training included first
apprenticeship and on safisfactory apprenticeship

. . , 28
appointments in schools as vacancies occurred.

28. Op.cit. Pp.136, 137



46

In Punjabdb there were three government training
schools for vernacular teachers. All the students were
given stipends. Students who hed passed the middle schoql
examination, joined the second year classee and received
' training for one year before they were examined for a
certificate. The rest completed the full course which
‘were of two years duration. The christian vernacular
Iéducation society at Amritsar had a training echool wifh
31 pupilse In the government aschooles ﬁetween 1881-82
there were.170 students, all enjoying etipende.'The number
of teachers in govermment primary schools, English and
vernacular was spproximately 2,500. In government vernacular
échools in 1881 there were 1,284 hesad teachers of whom 459
held certificates. In aided schools, the number of
trained teachers was small. In departmental schools there
were 1,000 teachers two-fifthe of the whole.number held |

certificates of a Normal school.

;n the Central Provinces there were three Normal
government schools, one athabalpur with 97 scholareships,
another at Nagpur with 40 and the third at Raipur with 50.
The villége masters were trained for one year and the
town maéters were trained for two years. All students were
required to serve for a period of two years after qualifying.

In the government schools, 87% of the Masters were trained,
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the highest percentage than in any other province in

India. 29

In Assam there were nine normal schools,_6.of'which
were departmental wifh 220 pupils and 3 aided, miesion
with 111 pupile. Besides this there wefe two treining
classes with 23 pupils in Cachar. In Goalpars district
there wére ten schools with 80 etipendiariesQ In 188182
eighteen students qualified f&r the first gradé primary
school masterehip and one fof éeconé grade primary school
magtership. In the primary.énd lower vernscular schools

30

there were 1,389 teachers, of whom 673 were trained.

In Coorg a normal school was maintained at Merkera
in connection with e central school for the treining of
'vernaéular teachers. The pupil teachers were offered Re.5/-
a month while under t:aining and were provided witg hostel
accommodation. They were periodically examined, and on
completion of course uptq the middle-school standard,
examined and on the basgis of sétisfactory regult appointed

. . 1
in schools as vacancies occured.B'

29. Op.cit, P. 138
30. Op.cit, P. 139

-31,  Ibid; P. 139.
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In the Haidarabad districts there existed one training
‘school at Akola, with marathi and Hindustani brenches,
the latter with 15 etipends and the former with 60. There
were both a first and second year course. Stipends were

peid in accordance to the examination resulte. Students

who passed the first yeér course but not qualified for the
‘secohd,hwére appointed as teachers and paid salary of
Re.10 peme. The students who entered the second year were
awarded Re.15/- or Rs.10 to 12, accordinéito,pass in firet
or gecond class. In 1881, at an examination, there were
28 examinees and 19 passed out guccessfully. On_31et
March 1882 there were 418 posts of teachers and 262 of
them were trained teachers who had passed a training school
courses Table II in rage 49 shows the number of studentes
on roll on 31st March 1882 and the number of students with
certificates in 1881-82. This gives us an account of the
expaneién of teacher education in India in the different

stateg for both the sexes.

bProvisions'were also made in the Indian Education
Commiggion 1882 for training of teachere in secondary
.echools. In Madras, the onl& Normal school for the training
of teachers in éeCOndary school was the Government Normgal
school, ‘which was establishea in 1856. 1In 1881-82 the

school contained 8 graduates, 3 students who had passed

320 OEocit, P. 140-



49

TABLE-II showing the number of students on roll and number

of certificate teachers in 1882.

piaieieaii e tudents
rasber Trovinoes st cless of | Mmeref Tomiur oL
. : gtuae 8
of ~  Institutioms the Tolls  left with training
Trainirg on 318t certificateas of
schqols - . March 1882. various grades
28 : ' . For Men 770 344
_ 5 Madras For Women _122 __22
32 TOTAL 927 369
T For Men 480 141
_.2 Bombay o “For Women __13 ___8
e el TOTAL _______ CEP S Y. +- S
20 . For Men 1,007 459
__g Bengal For Women ___il ___9
22 TOTAL 1,048 459
18 North West For Men 306 369
.3 Provinces & For Women __89 ' 1
21 Oudh TOTAL 395 376
4 For Men 220 98
3 Punjab For Women _138 __0
7 TOTAL 358 98
3 For Men 171 95
1 Central Provinces For Women 17 2
4 TOTAL 188 97
9 ' . "~ For Men - 331 ‘ 19
__9' Assam For Women ___0 ___9
9 TOTAL 331 19
1 For Men 7 T
__g Coorg For Women ___9 ___Q_
1 TOTAL 7 7
1 ' For Men 79 19
__9 HeA. Digtricts For Women ~__9. __;9
e e TOTAL [N+ S
91 For Men 3,371 1,551
15 Total for India For Women 515 : 42
108 TOTAL 35,888 1,533

SOURCE: Report of I.E.C.1882. Calcutta Superintendent of Govt.
Printing, 1883, P. 134. i
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the first Artes, and 18 the matriculation examination. The
humber of stipendiary student was limitgd to 35 and the
total number of gtudents was.limited to 50+ The duration
of the course was 1 year.A EBvery stipéndiary student was
‘found to work for three‘years in any post, after passing

33

the finael examination.

€ .

In Bombey, no special coliéges existed‘for the training
of feachers for secondary schools. The assistant masters
of thé secondary eschooles were men who had been trained in
high schools or colleges. Teacher eppointed in departmenfal
- schools were required to serve for a year or more in one‘
of the larger high schools, under the eye of the experienced
headmasters of fhe Presidency to learn their dufies
efficiently. Therefore in Bombay the first grade high

schoolg discharged the«functions'of the training colleges.

In Bengael for the training of vernacular teachers
there were éightvNormal‘schools, the céurée comprised of
vernacular languaée, literature, eanekrit;'history of
England and India, generalAhistory; general and physical

geography, with elementary descriptive astronomy, arithmetic,

53.  Ibid, Pp. 235, 236
34. Qpecit, P. 237-
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European and Indian, algebra to the binomial theorem,
trigonometry to the solution of trianglgs, logarithms,
statice and elementary d&namics, sex books of Euclid,
mensuration, surveyiﬁg with the chain, plotting, and plan-

i )
drahing, elementary physics, chemistry,.botany and the
llave of health and lastly the art of teaching, with practice
in the model school. Candidates were admitted after éassing
vthe middle scholarship examinétion, and the duration of
the course was three years. At the end of the first,
second and third year of study, e central examination of
the etudente>of all normal schools were held and certificates
of different'gfadea were given. The examination was open
not only ;o etudents of normal school but elso to teachers
who desired to qualify for the certificate. In 1882,
there were 466 students in the 8 normel schoole and 266
certificateé of different grades were awarded on the result
of central exaﬁinafion. A dietinctive and valueble element

in the Bengal system was that to each normal school a

"

model or practising school of the middle vernacular standing
was attaéhed‘where pupiis were constantly under the
headmasters supervision imparted practise in the art of

teaching.BS'

In North West Provinces ana Oudh there was at the

headquarters of each Commissioner's Division a Normal

4 .

350 OEoClt, P. 237.
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school for the training of teacheré in secondary schools.
rThe subjects prescribed for the higher certificate comprised
of vernacular language and literature, with optional
inetruction in Persian or Sanskrit, arithm;;;:Tﬁ%}gebra

to qua@ratic equations, four books of Euclid, menguration
of plane surfacee,-aurveying’with the plane table, history
énd geography of India, general and physical gecgraphy and
mﬁp drawiné elements of\natural science and principles

of teachinge. Candida?es who sought admieéion to aVNormgl

school was required to pase the middle school examination.

The duration of the course was two years.

In Punjab, a Cen@ral Treining College at Lahore existed,
which gave training to teachers for English and for
Secondary vernacular schoolse It was under the charge of
a graduate of St Andrews, who had passed through a training
college-"The English claess consisted of young men who
. had passed the B.A. or the First Arts examination of the
Calcutta University or the corresponding examinations of
the Punjab University as well aes promising teachers from
District schools. The vernacular consisted of men who had
passed through a normsl school and possessed cértificates'
of competency, and of students who passed the vermnacular
entrance exgmihations of the Punjab Univergity. A4ll these

students were taught as one class and the main object of

36, Ibid, P. 238.
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thig training college was to impart training for the special
work of teaching. The principles of teaching was imparted.

The numbef of students in each class was limited to 30.37

In Assem fhere was a single normal school at Guwahati
to train éecondhry teachers. A4 practising school was found
attached to this normal school. During 1881-82, 36

studente gained certificetes of competency.

Thus during 1881-82, there wae in Madrae a training
school for English teachers in gsecondary schools; in Bengal,
Aeéam‘and North West Provinces‘schools for vernacular
teachers existed, end both types of school exieted in
Punjab, to cater to the.neede for tesachers ofvboth the
claes; According to the I.E«C. - "graduates wishing to
attend a course of instruction in é Normel school in the
principles and practice of teaching the required to undergo

39

| _a ghorter course of training than others." This was

found applicable at Madras, where M.A. graduates were

"allowed to undergo a shorter term than other students of

normal school.

The I.E.C. of 1882 aleo formulated means to improve

the poeition of teachers in secondary schools. This

37. Qp.cit, P. 238.
38. Ibid, P. 238.
39. OQOp.ocit, P. 238
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fact can be ascertained by the remark made by the I.E.C.

which runs as follows

"eeethat the claims of efficient an&'eucceasful
teachers in aided schools be considered in
mgking appointments to posfe in the service of
Governﬁent; and that in cases duly certified
by the Educatioh Department the 25 year's rule

be releasedeee 0“40 .

Thie was done to raise the Character of secondary
education by securing the services of more ambitious and
capable men; and the esge limit was elso released to avoid

inconveniences-.

In 1881-82 there was 515 girls'at Normal Schools

throughout India of these 157 were from Madres, 138 from

Punjab, 73 from Bombay, 41 from Bengal, 17 from Central

provinces and 89 from North West Provinces (Table II).

Thus between 1854 to 1882 expansion in teacher

training, both at the primary and secondary wes achieved.

40.  Ibid, P. 242
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CHAPTER IV

PROGRESS OF TEACHER EDUCATION IN

INDIA DURING THE PERIQD 1883 TO 1904
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Five years within the Report.of the Indian Education
Commission of 1882, some of its main reéommendations were
foilowed throughout the country. Grant-in-aid rules were
tightened:~ to force private schools to employ only
certificated teachers. The certificates'were awarded on
the basis of examinations, based on pedagogical courses.
Thue examination-oriented, certificate consciousness,
practigse teaching, inspection, stipend, grant;in-aid rulés
and pedagogical courses in teacher training institutions

were enhanced.

Inorder to trace the development and progress of
teacher education in India from 1883 to 1904, the entire
Period of 22 years has been divided into different periods,
80 tbat the expansion and progress of teacher education
can be conveniently traced. |

During the_pe?iod of twenty two years from 1883 to

1904, the number of teacher treining institutions increased.

1887-1888 to 1891~-1892

During the period 1887-88 to 1891-92 progress in
teacher education was evident. In Medras, the‘figuree

for 1891-92 include 12 sessional schools managed by Local
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Boarde with 126 pupils. In Bengsal there existed 5 aided
training schools in 1887 and 4 in 1892. Out of 116

institutions in 1891-92 three were of the collegiate

grade. They were

(1) Madras Teachers College
(2) Lehore Central Training Céllege

(3) - Nagpur Training Institution

All of these were engaged in imparting training to teachers

for secondary schools as well as colleges.1

In 1887 there were no eeparatevtraining school for
teachers of high English schools but in 1892 there were 8,
high English schools, éf which 7 were in Madfas and one in
Burma. The institution for training teachers of middle
echool and primary school was not separate in 1887 but inv
1892 the training institutione.for teachers of middle,
primary and high schools began to be separated. They were
élaesified_under three main categories - éollegiate,
secondary and primery. At the collegiate grade, English
was the medium of inefructién, in the primary grade,
vernacular and in the secondary grade, the medium of

instruction was according to convenience. In 1892 there

1. - Government of India Second Quinquennial Review,
Vol. I, P. 191,




57

existed 49 middle schools and 25 primary schools; for
training teéchers out of the 40 aéhools of the former type,
25 were in Madrae; 8 in Bombay, 9 in Bengal, 4 in North
Wést Pfovincee, 1 in Burme, 1‘in Assam and'1 in Berar. The
25 primafy grade schools were aleso distributea - 6 in
Madras, 8 in Bengal, 5 in Punjab, 4 in Central Provinces,
1 in Aaeam.and 1 in Coorg. In 1892 the total number of
students in all institutione for masters wasl4.413. of
which 585 learning Engiieh in comparison to 422 students
learning English in 1887.2

In all the training schools, certificafes were awarded
to the etuden%s on coﬁpletion of the course and after
passing the final examipationo Taking all the examinations
of training schools,for.mésters_togethér there were 2,028

passes in 1886-87 and 1,917 passes in 1891-92. 1In the

training school for mistress, in thé year 1886-87, 213

pupils passed of which 168 were from Madras, apd in

1891f92' Onlyv177 passed of which 95 hailed from Madras.
TablevIV shows the number éf institutiéns on 318t March

1887; and on the same date of 1892, and the number of students
for training of masters. A look into the table gives an

account of the progress of training school for masters in

2. ibid, P.195.
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TAbLE-III ehowing the number of different types of
Teacher Training Institution in Indis in 1891-92.

Provinces : Collegiate Middle Primary
Grade Schools Schools

Madras i 1 25 ‘ 6

-Lahore 1~

Nagpur : -1

Bombay R 8

Bengal : - . 9 8

N.W. Province ' - 4

Burma -— ' 1

Assam » ‘ -t 1

Berar | -- 1 1

Punjab - _ 5

Central Province S—— 4

Coorg ‘ - 1

Total 3 49 25

Source: Progress of Education in India. IInd Quingquennial
Review, (1887-88 to 1891-92) p. 195.
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TABLE-IV showing the number of ingtitution on' 31at March
1887 and 1892 and the Number of studentasa:

1891-92
Schools - Pupils

Madras
Bombay
Bengal

NeW. Province &
Oudh

Punjedb

Central Provinces
Lower Burma
Assam

Coorg

HeAs Digtrict

1886-87
Schools - Pupils
46 - 1,111
T - 634
22 - 1,193
11 - 382
6 - 354
3 - 194
3 - 92
13 -~ 382
1 - 13
1 - 96
3/ 4,451

11

%)
-
'
-
N
N
»

5 - 356
6 - 357
5 - 176
2 - 63
16 - 352
1 - 10
1 - 94

116 /4,413

SOURCE: Progress of Education in India. 1887-88/1891-92.

IInd Quinquennial Review by A.M. Nasgh, Calcutta
Superintendent of Government Printing 1893, p. 192.
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TABLE-V Statistice of training school for mistress in

1886-87 and 1891-92 and the number of pupile:

- A - . . = - T B G e - - Gm - - - - Ml G G G Gme G G S T W dee G G G e G M W G D W G W G e e G -

1886-87 . 1891-92
PROVINCE _ : School = Pupils ‘School - Pupils
Medres | 12 - 324 15 - 243
Bombay .>4 -' 98 7 . - 179
Bengal 4 - 142 10 - 300
N.W. Provinces/Oudh 2 - 6 1 - 2
Punjabdb . ‘ _ » 3 - 47 -
Central Provinces 1 - 27 1 - 19
Uppér Burma. L mm—— mmaaa
Lower Burme ' 2 - 28 2 - 21
"Assam | . mmmmmee- 1T - 29
Coorg S mmmmmeee .
HeA. Districts ——————— mmem————
TOTAL 28 / 672 37 - 793

- - D = - — e G = e R M e e G VR e W - R G S e e W e M M G SE R e e e e e . o - —

SOURCE: FProgrees of Education in India 1887-88 to 1891-92.
IInd Quinquennial Review by A.N. Nash, Calcutta,
Superintendent of Government Printing, 1893. F. 194.
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1887 and 1892. There was in 1891-92, 116 institutions

compared to 113 institutions in 1886-87.

A euivey ofvfable V giveeg an account of the progress
of teacher education in training schools for mistress,
the increase in the number of schools and the number of
pupile in 1886-88 tc 1891-92. In tHe years 1891=62 there
existgd 37‘institutiona'comparéd to 28 institutioné in

In Madras the most important institution wes Teachers
College Saidapet, which was affiliated to the University

in 1886. The college comprised of three departments.

- The collegiate.department, training graduates and

awarding Licentiate in Teaching;

- The secondary department, coﬁs#sted of two grades,
a highér grade and a lower grade. The higher
‘ grade admitted studente who.passed the Fine Arte
Examination and the lower grade admitted students
who passed the Upper secondary or Matriculafion
examination

and

- The primary department

3. - Qp.cit, p. 195.
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The course in all the different departments were
different and cértificateé were awarded accordingly. Two
.branches of training school were prevalent, one fér Hindus
and the other for Muhammadens. The saidapet High School
waé used as prectising séhool. The duration of the

.course was twelve months.

In 1886-87 there exiefed in the collegiate class
7.graduates, which increesed to 31 in 1891-92. The number
of etudents who has passed the Fine Arts Examination rose
from 9 to 29, and in lower class the number increased from

27 to 38.4

In Bombay in 1889-~90 a training collége existed at
Dhulie in Khandesh. In 1886-87, 43.7% of the headmasters
of primafy.séhools under pupil management were trained but
in 1891-92 the percentage rose to 55%. The Christian
vernaculér education Society's School at Ahmednagar had
2 treining schools. At the end of three years, the number

of pasces at the examination wes 359 in 1886-87 and 534

in 1891-92.

fThere exiseted in Bombay, three schools for mistresses,

they were - The Hyderabad Municipality School; The Sisters

40 0 ocit, Pp-198—199-
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of Karachi Convent's normal classés; and another normal
claes opened by Karachi Municipality and supervised.by the
sisters of Kerechi Convent. Thus in Bombay there existed
36 trained female students in 1886-87 and this increased

to 56 trained studente in 1891--92.5

.In Bengal-three grades of training schools existed -
the first grade, seécond grade and third grade. In 1886-87
there existed 8 first grede schools, 1 ee;ond grade school
" and 7 third grade schools. Certificatees were awarded
corresponding to fﬁe grades of the schools, ranked asi
high, medium or low. 1In 1886f87, the number of certificates
granted was 386, which incfeased to 447 in 1891-92. 1In
1886-87 th;re existed 104 guru training {(third grade
added gurv training ciaes) classes and contained 299 gurus
and this increased to 212 classes containing 796 gurus
in 1889-90 and in 1891;52 there existed 174 clesses and

756 gurus. The number of training school for mistress

increased from 4 to 10 and the number of pupile from 142 to

300.°

In North West Provinces there existed 11 training
schools for masters in 1886-87. Practising schools were

attached to the training schools, and the duration of the

5. Op.cit, P.201.

6. Ibid, pp.203-204.
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course was 2 yeares. In 1886-87, the number of training
schools for mistress was 2 and this decreased to only 1

in 1891-92. In 1891-92, the training school for masters

also decreasedffroh 11 to 5 only.7

-

In Punjab in-1886;87, 6 training school for masters
exisgted with 354 pubils, end in 1891=92 the number of
'inétitutions remeined at 6 but the pupils increased to
357.only. In.the training school stipends were awarded
for 1.year, the minimum age for admission was 17 years.
The Central Traeining College at Lahore, was an important
hcollege during this period, théh trained teacﬁers for
secondary schoolg. In 1887, there existed 14 pupils in
Junior English class which was increased to 27 in 1892,
The number of students'ip 1887 was 31 in Senior vernacular
class and this increaged to 36 in 1892. 1In 1892, 16
studénts-were on rolls in the eenio: English classe. In
1886-87, there existed three training schools for mistresses
and 6 girls received senior cértificates arnd three girls

received Junior Certificates.

In Central Provinces in 1886-87, there existed 3
schoolg with 194 pupils and in 1891-92, the nymber of

schools increased te 5 but the number of pupils decreased

8. Ibid, p. 207.



to 176. 1In 1886-87 - 1891-92, only 1 school existed for

training of mistresses.

In Burme, in 1886-87, 3 schools for training masters
of primary school existed with 92 students on’its roll. In
1888-89, the anglo Vernacular clese was added to the
moulmein school and in 1890-91 it was amalgated with the
Govérnment High School. The course of fraining for primary
or secondary certificate, Epglish or verneculaer lasted 3
years and for higher or collegiate certificate only,1‘year.'
’in 1886-87, in Lower Burma, there existed two. training
. schools for mistresses with 28 pdpiIS,and in 1891-92 two

inetitutions existed with 21 pupils on its roll.'C

, .
In Assam, the table shows an increase from 13 to 16
in the number of schools for masters in 1886-87 and
1891-92 and a decrease from 382 to 352 pupils. In 1886-87,
'training eéhoola for mistresses did not exist, but in
1891-92 there exiested 1 training school with 29 pupils.

The school at Gauhati was the only first grade normal

teaching, the full course was for 3 years, rest were all

Y

guru training classes. In 1891-92 from Gauhati and Shillong

9. A Ibig, P 209.

10.  Ibid, p. 210.
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normal classes, 4 students passed the final examination,

9 the second grade and 6 the third grade. In 1886-87,

the passes were 5, 12 ana 20 respectively.

In Coorg, one normal school at Merkara in 1886-87 -
1891-92 with 13 and 10 pupils. Course wae of three

years duration.

In Haiderabad districte training schools for masters
were 1 in 1886-87 - 1891-92 with 96 pupils in 1886-87

and 94 in 1891-92.11

Thus in 1886-87, the total number of schools for
masfers was 113 with 4,451 pupils and this increased in
1891—92 to 116ischools with a decréasé in the number §f
pupils to 4,413, Regérding the schéols for mistresseg, the
number of schools in 1886-87.was 28 with 672 pupils, and
in 1891-92, there'existed on the total 37 aschools with

only 192 pupils.

The importance given to teacher education and
training of teachere during the periocd 1886-87 to 1891-92
can be verified by the fol;owing paragraph, as embodied

in the Resolution dated 17th August 1889 -

11. Ibid, p. 211.
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"e...The Governor General in Council desires to
give emphatic expression to his view thet it is
ot title use to spend money on schools if the
teacher or either inefficient or unable to
maintain discipline or a healthy moral in their
8choolBees+...the Governor General in Council
congidergs it impossible to secure good o

~ dnstructors without such a process of selection
and preparation as a normal school training
giveseccoeseesHies Excellency in Council therefore
deems it essential that each local government
should accept the responsivility of providing
meang for treining teachers of each grade of
schools - primary, middle and high - a first
charge on the educational grant"

1892-93 to 1896-97

Table VI in page 68 gives us the number of training
institutione for masters and pupils in them, in the several
Provinces fof the years 1891-92 - 1896-97. Going back for
ten years, the total number‘of training schoéls for Masters
increased from 113 to 141 and the number of pupils from
4,451 to 4,607, thus it incr:;sed by 22% regarding
institution and pupils by 4 peréent. The increase in the
iﬁstitutions were more in Madras and Assam. The number of
pupils increased in burma, quth West Provinces, and the

Cenfral Provihcea. Table VI showed a decrease of pupils

in Madras, Bombay, Bengal and Berar.

12.  Indis, PrOgress.of Education in Indiea. 1887-88 to
1891-92, p. 214. :
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TABLE-VI - showing treining schools for Masters 1891-92
and 1 896-97 ©

_ 1891-92 1896-97 . % of increase
PROVINCES Schools Pupils Schools Pupils 25mpase§=ee

Schoole Pupiles

Madras 51 1,444 66 1,477 +29 =2
Bombay 8 674 8 592 ‘ 0 ~14
' Bengal 21 887 20 865 -5 22
NWP and Oudh 5 356 4 508 -20  +43
Punjab o 6 357 6 352 0o -1
Central Provinces 5 176 4 218 -20 +24
Burma - 2 63 2 159 0 +152
Assam ' 16 352 29 364 +81 43

| coqig - R 100 10 o o0
Berar | 1 94 1 62 0 -34
TOTAL 116 4,413 141 4,607 +22 44

SOURCE: India. Progress of Education in India 1892-93 to
1896-97 by JeS. Cotton. IIIrd Quingquennial Review
London. Darling Sons Ltd. p.222.



Table VII in page 70 ehoﬁs the number of Training
school for Mistresses and of pupiles in them, in the several
-Provinces in 1891-92 - 1896-97. Going back ten years the
total number of Traigingvschools for Mistresses increased
from 28 to 45 and the number of pupils from 672 to 1,118.
The increase in institutions was confined to Madrae,
qubay and Burma, while it decreased inlBengal. The Table

shows increase in the number of pupile everywhere with the

exception of Assame

Thus the Table shows increase of institution by 22%

and 41 percent for pupils.

A brief account of the institutions in the different
Provinces of Madras, Bombay, Bengel, North West Provinces,

Punjab, Central Provinces, Burma, Assam, Coorg and Berar

hae been discussed to trace its development.

Madrag = In Madras there existed only two professional

colleges, namely the Teachers College at Saidapet and

Training College at Rajahmundry. In the Teachers college
at Saidapet in 1896;97 out of 48 students, one was M.A.,
34 were.B.A.'s‘(compared with 31 five years back) and only
13 under-graduates (compared with 13). 1In Rajaﬁmundry
College in_i896\there existed 10 students of whom J were

graduates.v At the University for the Licentiate in
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TABLE-VII - showing Training school for Mistresses
1891-92 and 1896-97.

. - B W G e - G G R S AR AR e G R S S . A - S D e S G G A Gm TS M WS e e W e e e e W S WD WD D WS mp

_ : , 1891-92 1896-97 % of increase
PROVINCES Schools Pupils Schools Pupils or decrease
: : Schools Pupils

e o . T . L S A A D R P Ee MG S GE D G e S - e P A D D D S D G D S D . - R D WD p e mm S — W

Madras 15 243 19 317 +27  +30
Bombay ' 7 179 10 162 +43 =10
Bengal 10 300 9 432 -10  +44
NWP & Oudh 1 2 1 83 0 +40 Sb
Punjab - - - - -
Central Provinces 1 19 1 23 - +21
Burma | 2 21 4 83 100 295
Assam 1 29 1 18 0 ~-38
Coorg _ - - - - - -
Berar' - - - - - -
TOTAL 37 793 45 1,118 +22  +41

e am wn  ——  — Tn  —— Gi W e S G G G T - —— o WD — - D - ——— D D - — - Gm —p - —— -

SOURCE: India. Progress of Education in India 1892-93 to
1896-97, by J.S. Cotton. IIIrd Quinquennial Review

London. Majesty's Stationary Office, p. 223.
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Teaching during the last 5 years, 274 candidates presentea .
themselves on the written side of whom 195 passed; and 291
presented themselves on practical side of whom 150 pasced.
Thé_numbervof training schools for Maetervincreaséd from

38 to 42 but the number of students decreased from 1,258

to 1,131; During this period 520 etudents-from Training
schoolg appeared for written exgmination in Upper'secondary
grade of whom 154 pasesed or 30%; in Lower secondary grade,
1,324 presented, of whom 389 pessed or 29%; in the primary‘

grade, 4,022 présented of whom 1,368 pdssed. or 34%. I3

The number of Training schools for Mistresses increased

from 15 to 19 and students from 243 to 317. In 1896-97

out of & ?otal of 317 female candidates, the average gf
success in examination was between 34% to 47%. in Madras
sessional schools wcre also present, held by specizsl
inspecting school masters, for'ehort sessions varying from
three months to six monthe a year. In 1896-97, 762

teachers appeared in examination and 532 passed. Certificates
were awarded, and in 1892 the Board of Exeminere for

Teachers' ertificate awarded the trained teacﬁers |

14

certificatese.

13. Govte of India - IIIrd Quinquennial Review Vol.I,
" ppe.226, 228. '

14. Ibid, p. 229.
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In Bombay the Training school for Masters were all

for primary teacherse Thé number of institutiones remained
constant at 8 but the students in them decreased from 705
to 592. This decrease was mainly due to plague, which led
to the closing of school at Hyderabad in Sinde The
schools were at Bomb#y city, Poona, Dharwer, Dhulia,
Hyderabad, Ahmedﬁagar, Rajkot and Kolhapure. In 1896-97 the
total number of passes was 614. The proportion of |
headmasters who held Traeining Certificates raised from
55f9% to 62.1% and the number of trained assistants
increased from 949 to 1,350. The number of training schools
for Miétresses increased from 7 to 10 and the number of
students in them decreased from 175 to 162. The two most
important training school for Mistressés was institution
at Poona in the Deccan and Ahmednager in Gujarat. In
1896—97 the number of feﬁale students_ﬁho paessed one or
other finalvexaminafion wasg 36;15

In Bengal in the year 1891-92 there existed 21
schools for masters with 887 pupils, but this decreased
to 20 schools with 865 pupils in 1896-97. In 1896-97
the total number of candidates from the 8 government
echools of the firet grade was 411 of whom 292 obtained

certificates, the average of success being T0 percent.

15‘ Op.cit, ppo 23’-232.



" The total number of Training Schools for Mistresses
fell from 10 to.9 while the number of students qureased
from 300 to 432. An.;xamination for female teachership.
cerfificate wés instituted in 1894-95. 1In 1892—93‘there
exigted 235 guru treining institutions with 1,171 studehte.

In 1896-97 their number fell to 89 with 473 etuaente.16

In North West Provinces, the Lucknow Treining College
was established in 1896. The total number of institutions
for training of Masters was 5 with 356 pupils inv1891-92,
and in 1896-97,'the number of institution decreased to 4
and the number of pupils increased to 508. The decréase
in the number of institution was due to the closing of
nofmal school at Bareilly. Training schools for Mistresses
in 1891-92 wes 1 with only 2 pupile but in 1896-97. the
number of insfitution remainéd congtant but the pupils

strength increased by 83 pupils-17

- In funjab the number of-training inétitutions for
Masteré reméined unchanged at 6_énd the number of pupils
iﬂ 1891-92 was 357 and in 1896-97, it was 352 pupils. In
1896-97 the Central Traininé College at Lahore contained
82 students compared to 79 studente five years before. The
general average of success at the final exeaminations were

83%. The normal schools prepared for two classes, one for

17. Op.eit, pp.237, 239.
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O

vernacular teachership in primary schools and departments

and the other for tesechership in zaminderi schools.

in Central.Provinces the training school for Masters
in 1896=97 was 4 with 218 pupils and for mistresses it
was 1 school with 23 pupils. The important institutions
were the Nagpur Training Institution; Normal school at
Jubbulpore and Normal school at Raipur. In addition to
‘these normal echools, there existed 62 vernacular middle
‘schools. In 1896-97, 169 candidatée from these schools
eppeared at the Teaschers' Certificate Examination of whom
73 paésed, compared to 46 in 1895. The only institution

: ) 1
for mistress was the normal school at Jubbulpore.

In Burma the nﬁmber of Training schools for Masters
remained éonetant at 2, but the number of students
increased from 65 to 159 from 189é t§ 1897« The names of
the institutions were Moulmein Normal school and Nprmal
school af Rangoon. The.number of trdining school for
Mistféeses in Burma increase from 2 to 4 and the students

in them from 21 to 83.20 

In Assam the total number of training échools for
Masters increased from 16 to 29 and the number of students
in them from 352 to 364. There existed 1 training school

for Mistresses in Assam and the number of students was

18. Ibid, p. 240.

190 OE-CiE' pc240‘
20.  Ibid, p- 244
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18 in_1896-97.21

In Coorg,; 1 training school existed at Merkara and
in Berar one traeining school for masters at Akola, in

'1896-97 the total number of students was 62.22

1897-98 - 1904 .

In 1899 Bombay instituted the Secondery Teacherg'
Certificate (SeTeC.)During this period teacher education
wgs progressing. Table VIII giyes a list of the
instifﬁtions or claéées.of iﬂstitutions, for fhe training
of teachérs mainfained in.the various provinces. The
total compriéed of 6 English Colleges or Cdllegiate
clésseS, 50 gecondary teachers' schools and 54 primary
'teachers_échbols. All.the colleges and 7670f the schools
>where maintained by the government, one school belonged
fo a native state and the remaining 27 institutions were

mission_schools and 4 aided.23 !

Table VIII shows that the total number of institutions
on classes of insgtitution in 1901-02 (March 31st) for
Masters was 110 with 4,364 pupils and for Mistress 51 with

1,252 pupils.?

21.  Ibid, p. 246.
22.  Ibid, p. 247.

23. Progress of Education in India. IVthe Quinquennial
Review, volume II Statistical Abstracts, p. 87.

24. Ibid, p. 92.
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Thﬁé, at the close of the 19th century and dawn of
the 20th century, some of the major trends shaping teacher
education was evident - Diploma was awarded by Unive;sity,
primary and eeéondar& training institutions were
separated, pedagogical and professional courses were
introduced, theory and practise was recognized and
examinations was cénducted by Boaid. model lessons,
criticism lessons, observations gaihed prominence. Teacher
education was fast growing upe. Thus in 1902-04 there

existed six secondary traeining colleges for men.



17

TABLE-VIII - List and number of Instltutlons and Puplle
- 1901-02 for Masters

D - T - — I ST T W P Gy T TS PP W R WS W W . w T . D 0 W I D i T G m e - a - ——

- e G - . - - S T — S W N > e D G e . S e o T W W W W D G G e s e o -

Bombay

Bengal

Saidapet and-RaJamundry

Colleges

Upper Secondary Schools
Lower Secondary Schools

Primary Schools

Total

Divisional Colleges

for Vernacular Teachers

Kurseong College

English Secondary Classes 4

Vernacular - Secondary

Primaxry

Total

United Provinces

Punjeb

Burma

Central .
Provinces

Assam

Allahabad College
Vernacular Colleges

‘Totel

Lahore College
Vernacular Schools

Zamindari class

Total
Angb Vernacular &

Vernacular Secondary .

Vernacular Primary
Total

Collegiate Branch
Jubbulpore

Training Institution
Vernacular Schools

Total

Second Grade English

First Grade Vernacular

Primary
Guru Clasgses

Total

9
10

24

- on = e -

contd..



Table-VIII contde. 78

Berar v Primary school 1 _ 62
Coorg Primary school ] ___13
" GRAND TOTAL 110 4,364

e AL . D G - —— L G G T T G = S e W T T S G G G WD e - G - - - n .

SOURCE: Progress of Education in India 1897-98 - 1901-02,
Vol.II Statistical Abstracts by Nathan, R.
Calcutta, Superintendent of Govermment Printing
1904, p. 87. ' :
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TABLE-IX - List and number of Institutions and pupils

for Mistress in 1901-02.

D G A S G D - S e . T — . —— G D - W D — - ——— - - —— -

, . Pupils
PROVINCE Institution Total 1901-02

. Madras Upper Secondary 5 149

Lower Secondary _ 12 180

Primary 1 , 2

Total 18 331
Bombay Secondary 3 30

Primary ' __1 __204

Total v 10 234
Bengal Primary ' _:9 __&§§
United Provinces Classes attached to

Furopeen High School 1 9

Clesses attached to

Native Middle School 1 21

Total ' 2 : 30
Punjab Class attached to -

high school 1 7

. Class attached to

vernacular middle ‘

schools ‘ __4 ___=28

Total 5 35
Burma Anglo Vernacular 1 38

Vernacular : 5 73

Total v 6 111
Central Province 23
Assam ' : - -
GRAND TOTAL ) 51 1,252

- e - —— " G T W - - — > S WDy G Gm R e e P S - —— - - G W . S O

SOURCE: Progress of Education in India 1897-98 to 1901-02,
Statigtical Abstracts, Vol.ll by Nathan, R.,
Calcutta Superintendent of Government Printing,
1904, p. 22~
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TABLE-X gives the number of secondary training colleges

for men institutions and pupils in 1902.

e e e - S S WS - L WD S D I s ws D -t G P G WS s R WD MR W T Gn e = T

1902

No. of Insti- No. of

tutions _ Pupils
Madras 2 T4
Bombay v '- ‘ -
Bengal v _ 1 _ 16
United Proviﬁcés 1 24
Punjab | 1 46
,Centfal Provincés and Berar _ 1 14
Totat 6 174

e gmp o e i v G Y W R G YR R S ES SR A G . G G G G SR WD e e S W G WS A B D G G WS . Mn e W S = E e - = e -

Source: Progress of Education in India 1902-07 by
Orange, H.W. Calcutta, superintendent Govt.

In eddition to these training colleges for secondary

teachers, treining gchools also existed.
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TAbLE~X(a) Growth of Teachers College in India 1813-1904

. - R R - S G WP S e e G e G G G TR G D e A - S G G -

Year Province Number of Colleges
1856 Madres 1
1881 " Punjab ‘ | 2
1894 Madras ' 3
1899 : Bengal + _ -5
‘ .Allehabad -
1902 Central Province 6

. T T - - - G G S A T TR S G e S T G = D M T R WP M WS M e -

The above table ehows the number of secondary teachers

college in India.
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TABLE-XI gives an account of treining schools for master
in 1902 - and the number of pupils. An

investigation of the tables mekes it clear its

progresse

TABLE-XI Ingtitution for Master 1902.

Province Schools Pupils
Madras 59 1,198
Bomba& 7 614
Bengal ‘ , 23 781
United Provinces 5 | 447
Punjad ' , .5v 261
Burma . | 6 389
Eastern Bengael and Assam v. 22 420
Central frovince and Berér 4 273
N.W.P. " ( - -
Coorg | 1 | 13
132 4,396

Training school for mistress also expanded.

SOURCE: Progress of Education in India 1902-07. Statistical
Abstract by Orange, H.W., Calcutta, Superintendent
of Government Printing, India 1909. P. 130.
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TABLE-YXII gshecws the training echool for Mistresees in the
different Provinces in Indie and the number of

Purpiles 1902.
TABLE-XIIV Treining school for Mistresses

Province Institution Pupile
Madras o 18 331
Bombay | . 10 ) 234
Bengal ' | | 9 488
Unitéd Provinces | 2 105
Punjab - -
Burma : " 6 111
Eastern Bengai and Assan - -
Central Provixzce & serar ' 1 .23
N.W.P. _ - . -
Coorg - -
TOTAL 46 1,292

D - . —— — — - Gv G A . — T W " S ——— W . S - G S W D - en = -

Source: Progress of Educeation in Indie, 1902-07.

' Statistical Abstract by Orange, H.W.,
Calcutta, Superintendent Government Printing,
1909, ». 132.
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Thus Tables X, XI end XII indicate the progress and
expangion éf teacher education in India in the different
provinces regafding,eecondary training colleges for men,
training schoole for masters and Mietress and the number

of pupil:jin 1902.

During 1902-03 schools for priméry teachers were
.eétablished in each subdivigion of the province of Bengal
and the number of such schools increased-ffom 31 to 61.25
In Madras also during 1903 treining schoéls showea
satisfactory progress énd over 1000 candidates qualified
for the trained teachers certificate.26 In Bombay, |
vernacuiér training college at Poona was establisghed, where
retraining course for teachers was introduced to acquaint
01ld teachers with newer methods. It also introduced

training in First Aid, giving ambulance Certificate to

successful candiates.27

In Bengal the number of treining schools for teachers

in primary school showed considerable increase. In
Punjab, the educational results of 1903-04, on the whole
was satisfactory, and the best guarantee for further
pfogress was remarkable and sfeady increase was evidenf
- in the number of quali%ied teacher both male and female.

The year 1903-04 was a notable one in the history of

25. Statement exhibiting the Moral and Material Progress
and Condition of India (1901-02) p. 157. -

26. Ibid, p. 161.
270 lbid' P 161'
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education in India. In March 1904, the government of
India, in a comprehensive resolution, reviewed the whole
history of education in the peet and declared the policy
of the Government for the future. It was during this
period that the erstwhile Governor General of Indie,
Lord Curzon declared that teacher education wae‘urgently
required ahd therefore convened the Simla Conference and
stressed fhe inadequacy of the existing eupply of well
trained teacheﬁs aﬁd emphasized that colleges should be

28

increased in quantity and improved in quality. The

Government of India‘'s resolution on educational policy

1904 during the period of Lorad Cufzon brought definite .

’

regults. It stated -

"ee.e.without =a groundihg in general principles
of teaching no amount of knowledge of subject
matter can help a teacher of secondary school

to teach..."29

The Government of India Resolution of Educational

Policy 1904 realised that -

"The time has come to extend the system of
.proviesions whom it does not exist, notably
Bombay and to endeavour to create a suppy
of trained teachers which shall be adequate
to the needs of the secondary schools

throughout the country.Bo

Statement Exhibiting the Moral and Materfal'Progrese

28.
end condition of India (1903-04) p. 158.
29. Govt. of India, Indian Educational Policy Resolution

30.

of Govt. of India in the Home Deptt. 11 March para 38.

B. Dayal - Development of Modern Indian Education, p. 76
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It was therefore proposed in 1904 thaet normal schools

for primery teachers and training colleges for secondary

teachers should be increacede. The scheme which Lord

Curzon's Government adopted, aims at the provision.

Of training colleges affiliated to the University
which would provide a course of one year's training

for graduates culminating in a degree or diploma.

. 0f moral echools providing a two year courge for

secondary non—graduate‘teachers and

of normal schools providing a two year course for

primary teachers.

The Govérnment of India had also laid down that

practieing schools should be attached to training

colleges and it should be furnished with a museum and

library.31

The KResolution further observed:

"ee.eeIf teaching in secondary schools is to be raised
to a higher level, if the pupils are to be cured
of their tendency to rely upon learning notes and
text books by heart, if European knowledge ie to
be diffused by the methods proper to it, — then

310

Summary of the administration of Lord Curgzon in the
Home Department (1899-1904) (1904-05), pp.177,178.
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it is most necessary that the teachers should if
themselves be trained in the art of teachinge..
The time has come to extend the system to i
provinces where it does not existe...... Not only
must the supply be increased but the quality

of training given muet be improved."32

Théh tﬁe resolution steered up -some actiﬁity in
the field of teacher education, as it pointed out the
migtakes and inadequécies present in teacher education.

- Many brogressive suggeetions such as'prcgreesive methods
of teachiﬁg, a good practisging school, gbbd library, |

museum were recommendede.

Thus-by 1904, teacher education in India took a
definite pattern and several major progrgssivé steps
were taken upe The Government of India's Resclution on
educational policy 1904 cean therefore be regarded zs a
landmark in the history of teacher training in Indias, as
it etressed the need for opening more colleges and
emphasized the importance of adequate equipment, the
synthesias of theory and practise and a liaison between

training collegee and schools.

32 Government of India. Indian Educafioﬁal Policy,
"Regolution of the Government of Indig in the Home
-Department dated 11th March 1904, Para 38.
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In the preceding chapters, I have traced historically
and chronologically the development, progress and expansion
of teacher education in India, since 1813. Historical

perspective has occupied substantial space in this study.

From itse eafliest beginning in 1813, India's teacher
education had changed remarkably. It was born entirely
under the British influence. But after a period it began
slowly moving §ut of the crippling Britieh influencé4and |
began to develop on its own. But it could not escape the
basgic structure it had inherited. It had taken time, and

will still continue to tzke some time more.

Thus the beginning of teacher education system under
the British rule can be traced back, as already stated to
the yeaxr 1813, wheé the East India Company wés compelled
by the force of circumstances . to éccept regponeibility for

the education of the Indiense.

As I had attempted to probe into the development of
teacher education im India, since 1813, my enquiry is |
focussed on the historical aspect and it will be right
here, in a nutshell to state the significant educational
trénas, Reports, Records, Commigsions, and educatiogal'

policies that contributed to the development of Teacher.



.89

education in India. The Educational Despatch of 1854,
The Stanley.Despatch of 1859, The Indian Education
Commission of 1882 and The Indian Educational Policy
Reeolutioﬁ of the Government of India 1904, helpéd in

the progress, and development of teacher eaucation by
suggesting novel recommendations and their iﬁplementation
for both quantitative, as well as qualitative‘'development

of teacher educatione

The findings of the investigation, in respect of
various aspects of the study of teacher education at

different levels, since 1813 have thus been presented in
the four preceding chapteis, and in conclusion it can be
stated thast, it is gratifying to note that educational
expansion in respect of teacher education has been
taking place at a rapid ratef The tempo of development.
ié evident from the striking increase in the number of
teacher training inatitufions from the year 1813 to 1904

with the increase in the number of pupils.

In i881-82 the total number of treining schools was
| 106 of which 91 institutions were for training men and
15 institutions for training women teachers. The number
of gtudents on roll‘in the same year was 3,371 for men

and 515 for women.
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Table-XIII(a) furnishes us with the available
statistics, showing the number of training institution
for masters and the number of pupils on its roll from

1891 to 1904 .

In 1886-87 the number of training institutions for
Masters was 113 and the total number of pupils was
4,451 and thié increased to 116 institutions in 1891-92

with a decrease in the number of pupils but in 1896-97
it increased further to the establishment of 140 institutione

with 4,558 pupils, and increase of 22% on schoole and 4%
on pupilse In 1901-02 the total number of institutions
was 110 with 4,364 pupile but again the number of

institution increased to 132 with 4,396 pupils.

'Regarding training institutions for Mistresses it
is evidént from the study tgat,development wés progreesivee.
In 1886-87 the total nymber of inetitution was 28 with
672 pupile, in 1891-92 it increased to 37 institﬁtions
with 793 pupils. In 1896-97 the number of training
inetitutidn increaeed considerably to 45_wifh 1,118 pupils,
an increase by 22% in schools and 4% on pupils. In 1901-02
it increaéed further to 46 training institutioné with

1,292 pupils. Table XIII (b) gives statistics of training

institution for Mistress and the number of pupils on its

roll.
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TABLE-XIII(a) Training School for Masters 1891-1902.

- i - om - o e E Em E em En A R wm e SR W S G W ST M S e R S e S G G R e e SR SR WD R SN b e e R M S G IS D WIS W G S S D WS G S e G T MBS R AR M G e e G S G e W e W G G e e G e W e e e e W AE N

Institutions 115 116 121 191 131 140 132 135 129

- e Es em e e es MM an s em s a e s 4 e ™ W e e e we e o

Pupils 4,353 4,327 4,370 4,207 4,142 4,558 4,329 4,467 4,454 4,396

- b e e T W G A D W Gm i e S W e e b W b e N MR W G G AN T M R T Sm W W W e M MR e dnh G S M SIS W GV D ST N G0 B e ST OT B BB WD I M WL AR G G NP G e e S B G SIS B A G e A S A M e SR e e e me A e e e S AR

SOURCE: Statistical Abstracts Related to British India.

(36th Number) London, Majesty's Stationery Office,
1902, pl 103‘
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TABLE-XIII (b) = Training School for Miastress

B e G G A e R T N - T e A G G e WA G TR G MR A e e T SA 4w A Y M W G e M B TR S G S e M e G R T S OV e W SV D G e NG GRS ks s e G WP R T T A SR e TR N T e an Am A A G i T WE e o e e s e W

Year 1891-2 1892-3 1893-4 1894-5 1895-6 1896-T7 1897-8 1898-9 1899-00 1902
Institutions 37 41 38 40 41 45 45 46 48 45
G ‘
Pupils 793 1,092 909 934 9Q4 1,118 1,092 1,144 510 1,292
SOURCE: Statistical Abstracts Related to British India
: (36th Number) London. Majesty Stationery Office,

1902, p. 103.
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As a result of the present investigation certain

conclugions are arrived at as -

(1)

(2)

(3)

(4)

(5)

(6)

There has been substantial increase in the number
It N

of teacher training institutions since 1813.

The birth of the college of education for teachers

in India can be traced to 1856.

The increase in the number of colleges of teacher
education was from 1882, when only two colleges

existed at Madras and Lahore and this increased

after 1882 from 2 to 6 by the establishment of Teacher

Training Colleges at Hajemundry 1in Madras,
Kurseong in Bengal, Allahabad in United Provinces

and Jabbulpur in Central Provinces.

During the period 1813 to 1904, increase in the
teacher training institutions is evident at all the

three levels;

The increase in the number of trained teachers is
more marked than the increase in the number of

untrained teachers.

The increase in the number of teacher training

institutions, at secondary and primary level was

effected from the year 1882.



94

¢7) During 1902 there had been great increase in the
number of students in the training institution for
masters which numbered 4,396 compared to 1901 when

the numbef of pupils wae 4,364.

(8) During 1902, there has been increase in the number
of pupils, in the training institutions for Mistresses,
as it numbered to 1,292 pupils compared to 1,252

pupils in 1901.

(9) According to available data and statistics, the

growth of teacher education in India was rapid.

(10) The growth of the institutions were however unplanned

and uneven as mushrooming of teacher training

institutions with unprecedented pace was evident.

(11) Expansidn and development of teacher training
institutions were more marked in Madras, Bengal and
Bombay and less marked in Punjab, Burma, Assam,

Coorg, Berar, Central Provinces and United Provinces.

(12) Along with quantitative development, Qualitative
development in teacher education was asleo effected.

So at the close of the 19th century and the dawn

of the 20th century, some of the major teacher
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education trends were in evidence - like a%érding
of diploma by UniQersity, Separation of primary

and secondary training institutions, introduction
of pedagogiqal courses and replacement of general
edﬁcation by prqfeSGional education,‘knstitution
of Board Examination in both Theory and Practice,

introduction of model lessons,,criticism lessons

and obgservations.

The main eim ae elready stated was to historicelly
trade teacher edﬁcation in India as teacherreducation
for producing trained teacher ie indispensable for
progregss of a nation as it is the responsibility of the
teacher to train the future citizens. Chaurasie had
observed that the quaelity of.a nation depends uvon the

quality of its citizens. The quality of the citizens

depers upon the quality of their education and the
quality of the education depends upon several factors -
the most significant factor is the qQuality of the

teacher. A teacher must therefore be a iife long student.
Gandhiji had also said that we must procure the best

teacher for our children whatever it may cost.

It is inferred from my analyeis that the teacher
education system in India was developed, - primarily to

increase_the»potentiality of education, to unlock the
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door to modernisation, economic development, social and
national integration and development of gpiritual and

moral values.

It is thus evident that teacher education aﬁd its
proper training is important beyond doubt. It may also
be said that thelprogrhmme bf teacher educafion is
pregnant with great éignificance for future expansion

and development in India.

To sum up, although the facilities of the training
of teachers have steadily expanded during the IInd half
of the 19th century, yet the training institutions

todaey are inadequate to the requirements of the country.

Much greater effort in educational research is
needed and efforts of the various training colleges and

universities should be co-ordinated for best results. -

w % *t
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