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PREFACE 

The present study is a modest attempt to trace the 

evolution of the national ethos of Japan, and examine its 

present nature as reflected in primar,y school textbooks. 

Japan was almost unknown to the world at large until the 

Meiji Restoration of 1868. Thereafter it came with a 

bang and shook the world with its dynamism and militarist 

• stance. Ever since it has never ceased to drav attention. 

Japan is perhaps the only nation in the world whose 

national ethos vas sought to be changed in important ways 

folloving \1orld War II. Such transformation is an unique 

feature and Japan.is being closely watched by the whole 

world with keen interest with particular reference to the 

course it will take and the place it woUld carve out for 

itself in the commity of nations. 

Education everywhere is intimately connected with the 

national spirit or national ethos. In Japan, it has 

alvaye been used as an instrument to nurture and propagate 

the national spirit; in a way it has been used as a tool 

to shape the minds of its people. The purpose of the 

present study, therefore, is to factually trace the extent 

to which education has help~ to change the national ethos 

of Japan and how it would shape that ethos in the future. 

In order to studJ the contemporary national ethos of 

Japan, it is necessary to studr the gradual change it has 
undergone over the centuries. Chapter one di scuases in 

brief the national ethos of Japan in historical perspective. 
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It is, however, beyond the scope of the present study to do 

so in the minutest detail. lfu.at is attempted here is to give 

only an outline of the evolution of the Japanese national 

ethos before the Meiji Restoration. 

Chapter two traces the changes which occurred between 

1868 and World war II, and the role of education in bringing 

about these changes. Chapter three discusses the establish­

ment of a peaceful democratic nation through education after 

World War II. Chapter tour explains school education, curri­

cula, its formulation and implementation, major changes in the 

content of curricUla in post-war years, and nature and types 

of textbooks. Chapter five attempts to examine the Chauge in 

national ethos as reflected in the primary school textbooks in 

pre-war and post-war years. 

I express my gratitude to Professor P.A. Narasimha Murthy, 

my supervisor as well as Head of the Centre for East Asian 

Studies, School of International Studies, for his untiriDg 

help and guidance without t1hich this study could not have 

been completed. I also take this opportunity to thank 

Mr. Torakichi Noriage, Principal of Japanese Embassy SChool, 

New Delhi and Mrs. Taiko Uppal, my colleague, in procuring 

some of the important documents for this study. None ot them, 

hovever, is responsible for the views expressed here. I take 

full responsibility for them, including the translations. 

\ 

e~t~ 
( PR.Ei4 MOT \1ANI ) 

New Delhi, 
Dated: 10 November 1980. 
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HISTORICAL PERSPECTIVB 



CJIA.P!IR I 

IHRODUCTION 1 J!A!IONAL ETHOS OP JAPAlif lliJ' 
HISTORICAL PERSPBlTIVB 

A nation, to prosper, oust 'bo b\\Ut on foundations 

of a moral character. fhio ohaftotor is the principal 

olemoo:t of 1 ts strength and tho only guarantoo of ita 

pemanenoo and pl"'spontye Japan is tho boot example of 

this. Tho pooplo ot Japan aro lmotm throughout the t1orlcl 

for thoir cUltural aDd othlcal values SllCh as tt1s4omt 

. valour, morale and e'QiquottG. Japan•a aetoll1Gb1z:ag growth 

during tho last hundred 7oaro or eo io attributed, amoug 

other factors, to tho 4etel'llilnat1on of tho Japanese people 

to shapo their ot111 4oot11l1, their eenso of dieciplino and 

etan4erde of morelitr in 487•to-4ay lifo. fhose values arc 

indigenous 'to Japanoso oul ture aDd go back to tho dim past. 

iho Japanoao arah1pol&ao has been exposed to great 

foreign c1VU1zina influences at everr historical ste.go 

ancl tho Japanese pooplo havo undergone e. OODStant proooss 

of e.ocultu.rats.on based on a blond1ug of 11at1w and foreigo 

traditiou in cultural values and spiritual oharacteristics. 

However, loralty to the bpol'Or and the State has booa part 

and parcol of tho Japanooo othoo since the daun ot Japanese 

hietoey. The oont1nu1t7 of this national spirit or national. 

ethos, trom one period to another tri thout turJdamental ohe.Dgos, 

1s indeed. a faecinat1D« foaturo of Japanoso himtor.v. tho 

Japanese trace their rul1Qg dfnasty baok to J~u !enno 0 

their first (mythical) Bnporor and Japanese historiano clalm 

that he founded tho Japanese Bnp1re in 660 B.C. Since then, 
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ono Imper1a.l 11ne 0 dosoon4ed from tho Sun Go44eos 0 haa 

rUled ovor Japan. Hottever0 it hae boen oeta.bliehocl 

through arohaeologioal research that the Japanoso people 

1Dhab1 tQd •o JapanesG 1sl&ndEI for B long period extendi:og 

over thousands of 7ears in the porlod prior to recorded 

histo17. During this perio4 0 bettor knotrn as the period 

ot Ya7ol and Jomon cUlture, thoro 'tfero 1.Dd1'V'idual communi• 

ties or clans. In the absence of a l1ri ttcn sorlpt, thoro 

are no uritton recorda to throu light on the oharaoter1a­

t1co of the oar17 Japaneoo people as there existed ao 

means of conveying thoughts and idoas, save through oral 

tradition vhich grow ~ around tho aacostral deities. 

fhie oral trad1 tion cont1nuo4 for centuries utll vri tton 

11teratu.ro made 1te debut ln the earl7 8th oentu17 A.D. 

t~hon ICgjik~ (The ltecorde of Ancient f.tattors, 712 A.D.) 

and lfihonshoki (~he Cb.ronioloe of Japan, 720 A. D. ) uero 

compiled. These anthologies too are incomplete and motivated 

but nonethol.ess thro1:1 light on the legendary beginnil'lgs of 

the Japanese people aDd tho Imperial tam1l7. 

Shintg Oul t and i:ts Bssenop 

§Qinte. (11ay of tho Qode) has been recognized as the 

native religion of Japan. The term "Shinto" t1aS coined 

to distinguish the native religion from Bu.ddhisn and 

Confuo1an1GU. 1 Shintoism 1 s primar117 a system of nature 

1 Ienaga Saburo • liihon Dotoku Sb.isoshi, lttanam1 
, Zonshg (TOkJOo 1§51) 0 p.g. "' 



' 
a.nct e.ncostor vorship. It has DO foundor 0 no preaohera 

and no fixed doctrines, yet .it has beon tho core of 

Japanese people's tboughto end aenttmente aDd plarod an 

important role in the -moral life of 'tho people. In the 

bogimd.n~:to however<> it ua.e not a national rollgion and 

had no organized thoorotioal ideolog7 Qed philoeophJ as 

euoh. ~here vore difforent local oUJ. ts. !rhat uaa because 

eoc1ot7 vas 41V1cled into o largo r.wmbor of patriarchal 

Uits, called ll!lo vhioh troro small CC!DmUD1t1es inhabited 
I 

by houeoholdo of 1he CBQe anoostry and oaoh clan worshipped 

1 te os alan-gocl ( uj1-gam1). 2 In "thoeo u31 cul. ts, all 

aatu~l objects tfore treated as ep1r1te or do1t1ee and 

t1ore 11orshipped ae god so Bssidoa these, load ora of trt beo 

and bGade of clans uore also troate4 as godso' Festivals 

11ore held to honou those aocls and for that people had to 

oloanso body end soul. !his oonoopt of ritual puri t7 11as 

tho most important factor fo:tudng the nat1 va re11g1oa. It 

vaa coneldorod that poople muot oboy tho o1an lender eo as 

not to 1nv1to the lfratb of god.. This tooling tor the clan 

2 sansom, G. B. , J.M.ru! 1 A Sho,q o~ tural H1ato£r. 
( Obcrlos E. TumGOompany t olifo, i§*f~J 0 p. YT. 
tho Rin1ot:q of Education, Government ot Japan, 
~: '5; Land! laple.and OJAteg (Japa.noso 
l'fitiOnal mmlse on or UNIS06, 1'o · Ot 1958)., 
p.504. 
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leaders later fom.ed the basis of respect for the Fmperor • 

as the Imperial family was regarded as the supreme clan. 

~his ~r.1mitive religion gradually developed into a 

national religion when the Yamato Court was established 

1n the 5th century (around 400 A. D. ) which graduall7 

brought the whole of the country • except Northern Japan 

inhabited by Ainu, under its direct control.4 Individual 

clans were unified, and uji cUlts merged to tor.m a national 

religion known as Shintoism. Though Shintoism was pr1m.1-

t1ve, it was gracious and elegent and that is w~ even 

Buddhism and Confucianism coul.d not supplant it and 

practices of Shinto religion have continued till today. 

~doption of Chinese Culture 

In the 4th century A.D., through their contacts with 
. 

the Korean peninsula, the Japanese people came to know 

about the advanced cuJ.ture and government of China. 

Impressed by the Chinese pattern of government, the Yamato 

Court prepared the ground for the same to be introduced 

effectively in Japan. Along with Chinese civilization, 

Buddhism was introduced in Japan around the middle of the 

6th century. In Bu.ddhism was found the universal basis tor 
' 

the relationship of the ruler and the masses. Attempts were 

made to use the ideals of Buddhist philosophy for the ideo­

logical and national Wli ty. ~his inflow of Chinese i~luenoe 

4 Reischa-eur ,Edwin o., l!J?fn : The Stop: of a Ration 
(Charles E. Tuttle Co., okyo. 1971), p.14. 
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vas further eooelorattd by .Prinoe Sb.otoku ( 572-622) t7ho., 

by 1ntro4uo1aa Chinese modolss; pavod the 11a7 for intoneo 

cUltural and ideological progross. The proolaimation of 

Seventeen Article Conet1 tution in 604 A. D. , introduction 

of ~aika reforms of 645 A.D. al'ld faihc Oodos ot 701 vore 

attempts for establishing an efficient and centralized 

adminietra ti ve mac hinort. 

Bu.ddh&om an!\ Itt, Influpnos 

Bu44h:LG1D 414 DOt at f1ret tinct acceptance t1i th the 

oommoa: people. It ns patronised ancl promoted by the ruliag 

hierarobJ. In Sbotoku !aishit Bu4dbia found tho most 

a.:rdcant supporter and propounder. Ho put Buddhtsm under tho 

protection of tbe State. A largo nu.ber of scholars and 

priests visited China to learn &oro about Buddhism. ShotoltU 

htmselt attempted an interpretation of tho throe soripturesp 

namely, J!skk!, §hgmg and I!Mi~· 

Betoro the introduction ot Bwl4h1aa 1n Japaa, thoro 

vas ocaroelJ' any culture 11orth7 of name. Bu.ddb.S.em belpd 

1n elevatiag tho culture of Japan from ,its prilllitlve stato. 

the trend begun b7 Shotoku fa1eh1 4:1d not end v1th hls deatbt 

rather Buddhism came to plar a more dominant role in all 

spheres of lite during .iara end Roian periods. It refined 

aDd uplifted their religious life and ga.vo 1 t praot1oal 

vigour. 



' 
In ?tO, the first pemanont capital tras ostabliabed 

at Bara and the next five hundred years tr1tneseo4 tho 

gro11th of a :rei'inGd" aoph1et1oatod oul ture. Firat ot aU, 

a bureauoratio goveramont closel.J resembling to that of 

China uas establishedt! this marked tho bogtnning of a 

powori"Ul poll tical onti ty 't1h1oh actually carried out the 

a4m1n1stra'tion of the govol'DDlent 1n place of the .&nperor 

and tho samG has oontinu.Gd till toda,.. once there vas 

complete ol1m1nat1on of' t.nto%'D81 conflicts and oonfusioll 

and national unlt;v vas ach1eved 0 the foundations of tradi­

tional culture, intlu.enood prlmar117 b7 Bwtclh1smt uere 

la14. Architecture, eoui.pturo, painting, cra.ftamansb1p 

oto. blossomed forth which savo peculiar splendour and 

elegance to Japanese culture. The foundations of t1hat arta 

toda.J rogardod. as tho inborn qu.aJ.1t1es of Japanese thought 

and cUlture wore laid 4u.r1ng this period. Aoathoticism 1n 

art 0 11 terature and. ai'Cbitecture bogan to mard.fost as d1e­

t1Dot1ve elements of Japanoee llte. A spontaneous appre­

ciation of nature and oeasonal changes were seen in thG 

poetry of the time. nenrgshu (collection ot poems) 1s the 

mirror to tho lite and feelings of the common pooplo during 

that time. 

Bu.ddh18JI epread rapidl7 as a resuJ. t of sincere effo:rto 

of Shomu Texmo (70t-756). Buddhism durine this period tras 

theoroticaU;v 'the same as 1 t oxi sted 1n China. It 11as tho 

ap1ri tu.al element vhich impressed tho Japanese people •' 
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I.e~ ttaa still tho prtVilogo of tb.e anstooratic 

class an4, therefore, 1 t d14 not exert muoh intl~enoo on 

the ca:am.on people. A large number of kddhist temples 

uere bUilt. Da&~!l't!,U (~he Great BUddha) at Sara was also 

built duriag this period. Tho silt sects of Bu4dh1sm0 

namel,-, Sanron, Jo~itsu. Bosso, Xushap Xegon aD4 Riteu 

wore t.ntroduoed one after anothoro fhus, vh1le Bllddhism 

,. existed nth tho upper class, Shinto beliefs oontinufid to 

avay the masses. 'lb.e co-ex1etenco of tho t~ creods tonded 

to prod u.ce tt1o important features of Japanese character -
0 

Buddhism ehapod tho moral aJld philosophical ideas while 

Shiuto moUlded the aosthetic eat emotional outlook. 

Soon an altogether diftorent t;ypo of Buddhiem emergod 

tthich overshadowed the su Beets established during Bare. 

period. ~he so t10re the two Jletr .B\14dhist sects, namely 0 

~endai soot of saicho and §Btason eect of Kuka1 unich 

are credited 11ith popular1zlng Dlddhie:n among the common 

people. 

ID ?94. the capital t1Qe shifted from .Nara to HeiaD. 

(present Kyoto). Tha Heian perioct (794-1192} ~s the golden 

age of Japanese cUlture. ~hie period can be class1f1od into 

tvo: first uhen aristocratic culture flourished ·\Uldor Chinese 

influence and socond whon their otm olll. tUN doveloped troe 

of an7 influence fl-am abroad. During the He ian period, a 

horedita17 aristocratic system ~s adopted vh1oh gavo furthor 

sta.b111 ty to the Imperial system and as obvious trom tho 
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-.no Boiaa~ moaniDG an era of poaco and tranqu1ltt1 0 this 

peno4 sa11 on the mole tho nottori.ng of metropolitan 

ou.l. ture centering aroW14 eourt lito t;1 vs.na meticulous 

at.teDt1on to elogance, style 0 foma11 t7 alld ceremonies. 

One noticeable toa'ture of Hoian period was that the 

adminiotrat1on of govermnont uao trood :tro:a Bl144hic.5 

this aave Bwldhism scope 'o broalt through . ·~ the narrou 

circle t11tb1n 11hloh it had developed during Mara period. 

Buddhism l111S in the process ot being asa1m1lntGd an.4 thus 

the ground vao prepared for a ncm stage 1n the development 

ot Buddhism. saicho( 737-822) and KW1:a1 ( 774-8,5) slmpl1t1cd 
~ 

~dclb.is and Bud4h1sm ot a Dational character or to be moro 

preciso, Japanized Bw.\dhien mado its headtiaJ. An attempt 

tras made 'by both these prelates to hamoniee Shintolsn 

~ith ~d4hlen, SaQDo-iohijiteu Shinto of Tenda1 sect and 

· Ryo bu-sh1n:to ot Sh1agon sect are the o:a:amplee ot .s.-.. 6 All 

thoeo contrtbutod to .rapid development of Buddhism amoDg 

common peoplo. 

Alo.DG uith Oh1ML:u:) culture and Buddhism, confuciamsm. 

t1as alao introduced :tn Ja.pan. It so introducod 111 thout 

an7 clamour because 1 t ns not a religion concer~d 111 th 

5 The Ministry of B:lucation, n.3, pSit. 

6 I~id.~ p.5o6. 
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boliof 111 or trorship of anr goA 7 but 1 t traG a pmot1oal 

qetem of othice and came to have a great boart.ng on 

eoo1al rclotionShips in Japan. It exercised tremeDdous 

influeaoe on tho poll. tical system and tho ethical lifo 

of the nation. 

Shotoku fa1ah1'e constitution of 17 articles 118.8 

basocl on Oot).fuoiaa ethical lave. tho oompUation of 

ltoii,!E& and .Nihonehpki; in tho first deoado of the nara 

period, tor ostabliehine the Bnperor•s status as an 

1not1tut1on tJas inspired by the ConfUcian idea of Ohu 

(respect for authority), !the cUlt ot tb.e family vh1oh 

1s the core ot Confucian dootr1ne 0 t1as also euccesefuU7 

transplanted 111 Japan. Family has alt1ays boon the baso 

of soc1ot7 in Japan. This has been dorived from tho 

Confu.Q:Lan 14oa of 12, (filial piety). Ancestor 'ffOrehl.p 

ot Contuciania wo siJaUa.r to that of Sh1nto1Giil, on the 

t:rho1e, Oon:tuciaDisrn me the most convenient model. for the 

Japcm.eso rofomers. It me tho reSUlt of this adherenco 

to Oontuo1an ideals that eoo1al life of the pooplo during 

this time ua.s based oa moral1\r and raspoct for authorit,y. 

Pilial piety, absolute loyalty to, and faith :ln tho 

Imperial I.nati tut1on 11ero the i.Dgredionts ot thio aorali 'tl• 

De;nation, fr9m, CJ:4neso lnfl;uee 

The development o.t tho Kua script in the oarl;v part 

of 10th centu17 liberated tho Japanese from the dominance 

7 Ibid., p.498. 
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of Chineso lltoral'J' influences Qcl holpod them to bu114 

a rich native litora~\U'Oo !eo bo more prooise, cuJ.turo 

adopted and acla.ptod from abroa40 ma1Dl.J China, uee givon 

a diattnotivol)t Japanese flavour. Jvolut1on of the It&Da 

syllabry led to tho dovelopmont of typical Japaneso 

11tenturof l'l.tlmely, t;tonoan,aJ.1. (combination of epioo and 

lyrics), B1kk1 (dia%7) and 'rgkn e.nd Ohoka (Japanese style 

poems), Litorarr CGl).poeit1ons centering B.l"'und the Imperial 

court, 1n t1h1oh 110m on vri tors like S0i ShoDO{loD and J..1urasatt1 

Shikibu l10N .Prominont, mirrored the eoph1sticat1on and 

refinement of life. t~onogotan~. the moat important literary 

st7le of ialo Heian period, reaohe4 1te zoni th u1 th the ial.o 

ot Gon31 by Kurasald Shikibu., It portrars 1n viVid detail 

lifo at the Imperial court. B9Sidoo 11 teratu:re t in an 
and craftomansbip too J Japan bocame independent ot Ohinese 

Thia poriod of poace and tranquility uae foUotJGd by 

e.n era of loag and endless ciVil vars. Attor tho lauo 

(!!tssu,) of tho seventh oentury, 1am4ec1 proporty gradual.l.7 

got oo110entratod in tho hands of powort\ll. families tthioh 

shotte4 soant roga.J'(l for the contral governmento8 In thoir 

endeavour to grab more land, they fought aga1nst oach other 

and plunged the t1hole country 1n a state of lettlessnesso 
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!h.o court nobles, on 'the other band, continued to 

lead a aa7 life in the court \ll2mindtu.l of uhat ttas 

happenirag in the xoealm, these 5rr1ng t amU:t.os alt!o 

emplo;ed rotainers acd tenants, skilled in martial arts, 

for self-protection and help realieo their poli ti(Jal 

ambi tiona. Centuries later those came to bo knolm as 

Bush1 or tho uarriors. !there vas ·an· inexorable ehif't 

from ciVil to m.U1 tart rulo ancl from aristocratic elegance 

to feudalism. 

In the latter half of the 12th century, two powortul · 

families, namelY, Taira and Minamoto, contended for 

ailitarr supremacy. finally, the battle of Donnoura (1185) 

sealod the fate of the faira family lrileA the J:"ival Minamoto 

· t10ll this 4oc1s1ve battle to ga.1J1 pol'1'er. The leader. of the 

Minamoto clan established the Baku.tu or the "tent government" 

at Kamakura and this marked the beginning of a oystem of 

4.ual pol1 tical authority. '.the Bnporor at Kyoto beoame a 

mare puppot 1n tho harute of the head of the n:dlitary sovern­

ment at Kamakura, who aotua111 tdelded the :POlitical pover. 

fhie uae a turl'l1ng poi.nt in the h1 story of Japan, as 

1 t not onJ.y resulted 111 the establishment of mUitar.y rulo 

trhioh ia ou or other form continued till the Meiji 

Reetorat1on o1 1S68 bu.t it also broUght about a marked 

shift 1n social an4 poll tical values. .After the doa"h of 

Minamoto Yoritomo 0 tho Hojo :temily trbich b.eA blood relation­

ship with Yoritomo took over the control of the gover~~ment. 
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!1\o Hojo rul.ors ttoro suocosstUl tn 1ntrodu.01ng an 

otficieut a4m1nietrat1 ve sy.stsh !b.e ltatnakura period 

( 1 192-1333) oa11 tho opthosie of diverse cultural and 

tb.e bloOGOnliDB of an original oultur3. !he period also 

sat1 the roorwtooconco . of martial ap1r1 t. ~ho develop. 

mente dviug this ponod had tar reaching consequenooe 

for Japaneao sooiotJ and oul. turo. 9 

It tJQ.a during the K:amaltura periOd that the oontoure 

of e. class etruoture based on occupation appoal'Gd for tho 

t1rst timoo10 Since politlcal po110r ss von and re1;ained 

tT1th tho help of force"' the uarrior class naturallJ'.\ 

en~oy¢d a hi.gh social status. fill then tho varriors had 

boo a looked UPOD. as tool e ln tho hands of the court nobles. 

Thor nov appeared on the political arena as an independent 

force. !bey puohG'A the court to the background but uero 

on.retul oaough to offer 1-t. securit7. It is interesting 

that tho wal'ri·or class tthioh ha4 absolute potJor did not 

d.egenerate through profiigacy an4 prom1eoU1 ty but developed 

a storn code of oondu.ot vhioh even tuall.y pormeated other 

Gtrata of Japaneso eoo1et74 

9 Reiechaeu.r, Edt1in o., and Ora1ttt Albert Moo 
~-«m t ~£C9-Uion a.!§ !i!ra.nefo~tiqa (Oharlos 
~ttl& o. f 1;Jij'o; '978) p ~.§. ' 

to Ionaga, n.1, p.g4. 



A notable event of the period t7BG the Mongol attempt, 
I 

un4er the groat Xublai Khan, to invnd.o Japan in 1274 and 1281. 

ihis event fostered a sentimellt of national unity among 

the Japaneso. The nation faced the invader boldly and 

drove h1m back on both occasions. ADd tho tortuous gale 

tbat helped the Japanese in keeping tho Uongo1s at bay, 

the celebrated ggp.tkaag, came to be associated t11 tb. a divine 

po110r lfhiob. protected Japan. 1ho faith in &!mi}t&:z~ survived 

till 't!orld l1ar II 11hen Japan t1ae shattered mero1lees17 by 

modern ueapons. 

Religion. especially Bwtdh1o nourished. fhe Buddhists 

claimed that the powerful ~ongol Armada ~s repulsed by tho 

prayers offered by thGm. And credulous people believed 

this. fhe popula.ri ty of Buddbis::n also led to a proliferation 

of 1 ts sects; Jodo-shu. of Honen { 11 ,,_, 212), Jodo-Sbinshu 

ot Shinran (1t73-1262}; Binzai.-shu of Bisai (1142-1215) and 

Bichiron-shu. of Biohiren ( 1222-1282) P all took their birth 

during this period. They appealed 'to the me.ssos becaU$0 

they 41d not 1as1st on troublesome ooremonios and criticised 

r1 tualism. They offered eas1 vay ot sll1 vation to tho 

people by stmplitying religious teachings and throuch 

practice ot religion i.n daUy lUe. Shinran aD4 Biohiron 

in par11oular, endeavoured to carry Buddhist toa.chinss to 

the common people. t 1 

1 t 
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It tms due to tholr sincere efforts that Buddhism 

became a mass movement and natural1ZG4. the upper claesaa 

too follotred an esoteric Buddh1em called zen, popUlar1zo4 

by Hojo fok1yor1 ( 1227-63) and Hojo !f1k1muno ( 1251-84). 

!he ~arriora and aristocrats adopted this creed as it 

of~ered salvation through self d1ea1pline, meditation and 

direot S.ntutttve insights. The ascetic tradition ot zen 

11ae congenial to the fight ins sp1r1 t of the Samurai. Zen 

prepared tho uarrior•s mind to mako the supremo saorifico 

uhen the neod arose tor it. He did eo l11th no qualms and 

110 vavenng. 

~hero vas a oteady 4eol1no in literature due to civil 

11ars and unrest. .Nevertheleas0 a fo11 t>JOrk:s ot men. t 

appeared. Prose vom generally lacked qua1.1t7 with some 

exceptions like UP~okf: ( 1212) b7 Kamo-no-ohomol ana. 

!sureZUl'e Gusa (t,O) bJ' Yoshida ICenkoe Bes:Sd.ee, a acm 

tJPO of literature, rwnoly, war 11 teraturo ( Gunk1 Mo.nogatar1) 0 

uhich mirrored the stato of affairs and tomperament of the 

timo, developoct. For 1nstance0 in ShoJ.txukl• Boson Itonosatan, 

Be1J,1 Hongsata:r;J:. and l,qiko f4op.ggata!j, uore recorded the rise 

an4 fall of d1f£erent mUJ. taey houses. ~ese were heroic 

op1ca and ovi4encee of :l.mportant rolo plarecl b7 the samurai 

during this period. 

The XamakUra government tell 1n t3S3 as a. result ot 

Emperor Oo-Daigo•s attempt to re-ostabU.sh Imperial i_'Qle. 
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Por a short tkle tho Imperial familJ trao revived. 

Ashiltaga Tah:auj1~ vho uas inetrwnenta.l 111 bringing dow 

the Itemaltura Shoguna'fio, placed a netr Bnpe:ror 1tom7o on 

the throne at X7oto. Go-Daigo ned to South of Yoshino 

and established a rival court there. Until 1'92 there 

were tuo Imperial oourte •. Ashikaga ~au31 established 

the capital at nuromachi in the suburbs of Kyoto and 

managed to hold a tenuous control ovor the government. 

But bie successors proved more effective and thoy ruled 

tor nearly 2.50 years. Throughout this period, central 

autb.o.r1 ty remained veek and local ohi ettaine ( daimyt) 

continued to expand their respective domains at ~utll 

by am.algamat!Dg the smaller o:nos. In reality 0 these 

oh1efta1na vere appointed b7 the Bakafu as militarr 

governors to control the proVinces bu.t they became intle­

pendent in due course and established military hegemorv 

in. their fi&ts. They • bottever,. avo1dod challenging the 

authority of the Shoaun. 

'the eo m111 tal"f leadore constructed caetle toss 

( J!gkaoach,&) in their pr1noipa11 t1os and gathered or41J1B17 

bush1, giving thcs rauks, poots and allot:Tances. Artisans 

oame to sett~e around these castles to cater to the needs 

of the buab1. As a matter of course, commerce dovelopod 

and a number of cit1oe 11GN borll. ?!hese n.e11ly ctovoloped 

castle tows became the centres ot poll t1ce 0 m1li ta17 

atfaire and oommoroe and throughout tho count17, there ttas 

overall grolfth of economic act1Vi tyo 
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JoliSiga &.'d O!Q!!!£9 

lt is qUite aurprio1DS that in this ago of social 

1nstabil1't7t then 1.1&8 oons1dera'ble gzouth of culture • 

.As for reliGion, ZGa nour1shG4 undor tho patronage of 

the ool.U't. !he ohiof "aeon for tho prospering of zen 

vas that it sUited the mood and tomporamcmt of the timo 

ancl tho l19.J"r1or trad1 't1oa. X,oto beoamo the centrG of 

cUltural aotiv1t7o A large number of ZGn moaasterios 

110ro set up tb.J'ougbou.t tho country. As Zen gained 

popUlarity, the other oldor sects ot Buddhism daGlined 

considerably. ~heJ tried to regain lost ground through 

the use of force. They raiaod a.:rmi<S of their o11n and 

engaged in contl1ots.. However, 1 t did more bam than 

goo« ana fintdly most of these sects were deetroye4 1n 

the latter halt of t 6th century • 

zen, on the other ha.n4, gradually penetrated into 

OWZ7 sphere of life. Daito Kokush1 and I<Iuoo Xokuah1 1 

tt1o arcat zen priests, are credited 1:11 th making Zen a 

popu.l.Ui creed. Gozen literature uas the culture produ.ood 

mail'lly b7 zen priesto. They created tremendous interest 

aaong the people in Kan.buagaku (learning of Chinese prose). 

fhey also oonducte4 popUl.a):- ed uoation 1D schools lmcrmt 

as ~eruoe (temple sohoolo}.12 Q_ha.PQ::D (Tea Cerem.ol\1) 

and Besa!afl, ( Plouer .Arrangemen~) vere the oontr1but1o1is 

ot Zen to Japanese elll. ture. Btsides these, the most 
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.lmportant literary development of this period uao 'the 

Noh drama, tthich vas also 1Dfluenoe4 by Zon. 

It t1as also during this t1mo that a rigid social 

order based on a four~fold clase1f1cat1on of society into 

t1:a.r.r1ora1 te.rmere. artisans ana merchants camo into being. 

!'he varrior class continued to dominate the system. Besides 

social super1or1tJ. thq ocoupiod the posi.tion of political 

superiority too. Both at the centro and 111 the provinces, 

tho bureaucracy uas manned by thGm. fhe code of social 

conduct thoy followed laid rstress on loyalty, moral virtues 

and aelneee devot1.on, though over a period of time there 

mLS a decline in the moral fibre of the varriors themselves. 

Personal ambition began to bo plaoed above duty and obl1-

BStion. The non-Samurai olaeses had no r1ghto but only 

obligations. Espeo1ally p~asante uore in a precarioW!J 

cond1 tion. they wre neither a.llot1ed to 11 w ha.pp111 nor 
' 

perm1 tted to die. They ttere told to have been bom to 

servo the samurai and hoavy taxos vore leVied on tha. 

J:.torchants came a't the bottom ot this social. hierarchy and 

they ttere treated as outcastea as they Here not of aq 

use to the country. Inter-class mobility was not possible 

at all. 

Due to t:trottth of castle totms# tho Daimyo ga1ne4 1n 

pover. fheretore, the central authority becamo vera 11ea1t. 

In 1467 a bloody etrugglo for succosaion broke out vhich 
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culminated in a prot!"aoted civil lf&r (pnin-no-ran 1467-77). 

The lfeak cen.tral. authority allowed the local magnates to 

have a free hand in their respective domains so much so 

that the established social order was completely ignored 

and those who had power dominated the scene. It waa 

almost like the law of the jungle. The climax was reached 

in the latter half of the 16th century when these da.imyo•s 

rejected the authority of the Shogun and their conflicts 

got transformed from regional ttar.fare to a titanic struggle 

for supremacy over the whole nation. This period is k~lfn 

as the period of c1V1l wars ( Sengoku Jida.i). Peace and 

order was restored only by the end of the 16th century 

through the efforts of Oda Nobunaga ( 1534-82) 1 Toyotom1 

Hideyosh1 ( 1536-98) and Tokugawa Ieyasu ( 1542-1616). Oda 

Nobunaga began his mission of bringing the whole nation 

under his control in 1560 and by 1582 'tfhen he was killed 

by his own vassal. he had been successful in bringing 

more than hal.t of Japan under his authority. The work 

left unfinished by him vas completed by his successor 

Toyotomi Hideyosh1. Through a clever ccmbination of force 

and diplomacy, he was successful in the unification of 

the country. He maintained a strict control over the 

country by disanning the farmers (Xata!l§BarJ.. - the sword 

hunt) and by maintaining feudal discipline through .strict 

laws. After his death in 1598, the struggle tor power 

began once again, culminating in the battle of Selcigahara 
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in 1600. In this battle., fokup.ua Ioyaeu E:norgod vioto­

~1oue~ e.seumo4 t,he title of Shogun and established the 

~ok:U(Jt\116 Shogunate 1n Edo (present Tok7o) in t60'5o 

fhe fokusaua regime uhioh lasted tor over t-ao and 

a halt centuries hold soc1oty UAder its tight oontrol 

tbr-ougb. a pOliCJ of isolation sad matntonanco of status 

quoo It l'18.S a period of peace and. etabJ.litJ whon raili ta%7 

rulers uore euooeseful not in 11111 tary oxpedi tiona but in 

civil retorms and. promoting lGaraizw and eohola.rsh1po 

this period ie also notable for the moral uplift of the 

people and the grouth ot the epirlt of nationalism and 

otbnocentr1a. 

The ~Jtutlatm. rul.ore patronized neo..Oonfttoiardom of 

Chu Ile1 ae their ott'ioial 4octr1ne. Ohu Hs1•s phUosophJ . 

appealed to tho fokuga11B rulers due to 1 ts :rationaliem, 

1 ts s1mpl1.o:l.t,r Q4 1 ts human1rm. fhf> moral dootr1nes of 

Chu Rei emphasize! tho nvo HUman Rolatlon.s, namely, monarch 

and subJoota, father an<l son9 husband and t11fe, el4or and 

youugoJt brother, an& bettreen fr1endso t 3 This prino:l.plo of 

relations 11ae ve17 oongezd.al. to the Tokuga.l18 soc1etJ basod 

on othioal princ~ploso BaJaeh1 Besen ( t58S.1657) was ln 

,, 
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ooD:trol of the atba1n1atrat1on of neo-Oon:fucion learning 

for generations; tho oftico passing from fathor to son. 

lbsidee H&Jfl.Ghi family, Ka1bara lltlton and a host of other 

.scholars vere epoltopen of neo-Coafuc1aD1G\ and thoy en­

doavo\U"'d to bring Confucianist values into the lite ot 

people, espeo1al17 the Samurai. 

This exccse1 ve emphasis on neo•Oonfuo1arlimn staged 

the 11teraey revival, espeo1al.ly h1stoey \11'1 ting vhioh 

1s the core of Ohinese learniQs. A largo number of his~ 

to.rioal. vork8 ttere produood 'b7 a number of au.thorll 11 includ.ing 

mombers ot the !I&J&sb.1 ta.m.Uy; Al'B1 Hakuaok1 { t 657-1725) 

and Rai Sanro ( 1780-1832} 't1ero other leading historians 

of tho 'tme. 

Bee1d.ee Ohu. Hai • s noo....Confuc:J.aniem 0 a number of hetero­

dox Confucian schools t1ere also established. Chif!f among 

thesa lfCre the lo!n@is.t!m (learnins of t1ang Yang .f.U.llg) of 

.Nakao 'foju ( t 60S..48) an.4 the XoRalt" (AnCient learning) ot 

Yemaga Soko ( 1622-85) and Ito Jinsai ( 1627-1705). Beeidos 

theseo Yamaealt1 Anea1 advocated ~ulkf! Shinto 0 a combination 

of Shintoism. and. Oontuoianiam. He 11ao chiefly reaponsible 

tor- reviving the 110rsh1p of the Imperial hou.eoboltl. 

l?arallol mth this Saraurai...daminated intelloctu.al 

development, the:re 11as anothor stream of leal'J11D.g dom1nate4 

by the morohant class4 i'Jith the clovolopmont of cnstl«lt touns 

as poUtical aa4 oconotn1o centres of feudal domaino 0 thG 

oou.ntryei4e prosporod as wollo Thio, aocompard.ol b7 a rapid 



21 

DISS 
372.0952 
M859 Co 

:ill!,ill:l::l,~lbrllii,illilrbliliilil~iill~ 
TH607 

grorih of ci"ies, led to the rise of merchant class and 

the flowering of a commercially oriented culture., Early 

Tokugawa Japan vas higbly productive in townmen• s cUlture 

when immortal figures like Ohikamatsu Monzaemon ( 165,_ 1725) 

a Kabuki playwright, Matsuo Basho (1644-94), a haiku poet 

and Ihara Saikaku { 1642-1694), a novelist made their 

appearance. Noh drama during the 17th oentuey 't1&s patro­

nized by the Bakufu and .Noh performance was a reg1.1lar 

feature on all ·grand occasions. 
l(j 

Education and literacy made modest progress under the 

'fokugawa rulers. In 1615 1 Tokugawa Ieyasu issued !!!5.!, 

§hohatto (a set of instructions for the regulation of the 

m111 tary house) which ceJ.l$1 upon the Samurai to devote 

themselves to both 1 earning and m111 tary arts, learning 

being placed in the first position.14 The same policy was 

pursued by his successors. In 1630, the Sll2he~o, a 

Confucian academy was established bJ the Shogun. It marked 

the beginning of officially sponsored eduoatiol:l for the 

Samurai. class and it later became the model tor Confucian 

schools for the Samurai in f1efs.15 

The Shogun took keen interest in the education of 
i 

the S811lurai as they were to administer the oountey. Beside" 
/ 

the Shogunal school, a large number ot fiet schools (hanko,} 
- 1 

14 

15 

Passin Herberi, §gciety and Education in<Ja~an 1 
(Columbia Universiiy Press, '6'SA, ig6;) 1 p. \ / l 

..!. 

Ibid. ~ P• 14. 
~s~, 
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vere opened. fhese schools were initially exclusively 

for the Samurai. However, in the latter half of the 

Tokugawa period, commoners' children were also taken in, 

though on a low priority basis and by the early n.ineteenth 

century nearly half of the fief schools admitted commoners • 

children. 16 In these schools, besides intellectual training 

and training in martial arts, pupUs were given moral. 

training laying emphasis on loyalty, filial piety and 

dignity. 

However, the Shogun took very little interest,1n the 

education of the commoners. IJ!he Ba.kufu had to resort to 

obsourantism as 1 t was necessary tor maintaining the status 

quo being aimed at by it. Nevertheless, to't18.rds the end 

of the seventeenth century, local schools ( gpgaku) were 

established for commoners for incUlcating certain values 

1ike diligence, loyalty, profound dUigence etc. to maintain 

the statu.a quo. At the same time, another network· of 

schools, namely, temple schools ( Terakoza) tiaS established 

for lower level commoners by public-minded citizens. The 

curricula in these schools differed from place to place. 

It ranged from general education like reading, vriting 

and use of abacus to vooat ional. and moral education. At 

the turn of the nineteenth oen 'tnry, there were as many as 

ten thousand temple schools in the oountry. 17 Later on, 

some of these temple schools even taught western subjects. 

1 6 I bid. , p • 19. 

17 Reisohaeur, n.9, p.10• 
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Bosidoe these tuo main streams of Gducati.on, thoro. 

110re P¥"1Vate Academies (_$hf:jUkJ) ostabl1shetl b7 lndividualo. 

~hese vero also ia1 t1ally meant for Samurai oDly but lator 

opened their doors to commoners. these Privato Academies 

proVided all ·sorts ot courses, from tJGneral education to 

epoo1el1zed subjects. ln 1867 0 ju.Qt betore tho B.eotoration. 

they numbered so 11a.ni' ae 1528.18 On tho ubolo, thero was 

oons1d.orablo grolrth of 11tera.o7 s.a.· Japan during th1o 

timo. 

~he emphasis on history in CoDfUoian learDing ,avo 

rise, in thG late seventeenth oentur¥, to e. nett intellec­

tual. movement. natnely, Kg~.(!fho Bat1onal Loa.rlliftG 

!lovemont). It omphas:lzod the importance of Jnpan•s ot1n 

11 torature and oul ture, resurrect .ton of Sh1nto1a, the 

nat1vo religion, and rej$Ct1on of all alien ou.l.turea. 

Koichu Ajar1 (1640-1769), Motoori Boringa (1730-1801) and 

Hirata Atsu.tano ( f776-186') uerc tho ohiof spoker.mon ot 

this movement. Motoor1 Norinaga wrote, tho oommontar7 on 

tho ltooord of .Ancient ~tatters (Ko.1lk1don). Hirata Atsu.te.ne 

asserted Japan's racial super1or1t7. ~is echool of Bat1onal 

Learning uas quite sucooseful in aroueiDg national. cons­

ciousness among the Japanese; rojuvenatizag their 1~atereet 

tor traditional Japanese liten.tura and reViving Sh1nto1a.19 

18 

19 

Passu, n.14, p.24. 

Sansom G. B. , fhg ~ooteftl t!o~~d and. la~ 
( V1ntago Books, 1iou 'fork, 19 ~), p~ 21r;;-



24 

fhle movement, therefore, vas eubvorsivc to tho Tokuga1:1a 

Shogunate ttho took a hostile attitude to~rds it. Some 

scholars ot this sehool wore persecuted by tho Shogunato. 

Kokugaltu vas instrumental in brinstng doma. the Shogunate 

1n tho long run~ ae this movement assumed a POlitical 

character in lator yGars. 

Another sobool uorth no'tiag uas tho 1-lito school of 

thoupt tthioh rose to even greater hoights and oamo to 

exert tremeadous intluenoo on the masses 0 especially in 

the early t9th centur7o The ru.to SChool patron1eed b7 

fokugaua Bor1akl ( 1800-t860) hd distin6uished poraonalities 

like Fujita YUltoku ( t 77:5-1806), i'l131ta Toko ( 1006-tS53) and 

Aizava setshisai ( 1762-186'), wbo all advocatod lbpon.r­

oeutored J2at1orud1em. ThroUGh 1 ts h1otor1cal. study" tho 
' 

M1to school eetabl1She4 that tho »Dperor vas the descendant 

of the sun Goddess an.d on17 ho had. tho right to rulo Japan. 
\ 

This school also :tramed tho Japanese aa:tiortal1stio idoolog 

vh1ch came to bo kno111l as ltoku!!l• !he R1 to oohoolh Blilto 

ltokugaku, lf&B instrumental. in tteakoning the pooition of 

the Baltutu as loyal t7 of tho Samurai shifted trcm tho Bakufu 

to the B!ilperor due to its teachiDSBo 

S1mul.tauously uith· this change 1n 1deas and uays of 

th1n1d.ng of the Japanose people} the Japanoeo aociety uae 

also passing thrott(Ch rap14 change., For instance 9 the 

merchant class,l1hich tms held in contempt b7 the Bakutu, 

had risen to po11 t1oal and social prominonoo. Haey Samurai 



au feudal. ohiof'.s uero in debt to rioh merohantso This 

made than ~estleas and tho7 realized that eimP17 a4hor1D(J 

to ethical values uoul4 not delivor tho goo4o. Undo_. 

these cirewnstances, ·it 1.1BS but natlU'&.l <ebat there t1&.S 

erosion of values emphasized b7 the Baltufu. On tho other 

hand, merohan ts led a gtq Ute iu to11na and usua111 did 

not conform to tho principles of porsonal and eoo1al 

ethics. fhio overall coral 4ogra4at1on gradually disiato-

,grated the teu.4al eociety of the Bakutu.. 

artisans too wre not in !f>od ehapo~ at1d then wro peasant 

uprisings trom time to time. fhe dotoriorating social 

condi tiona as 11eU as tho po11 tical doctrines praached b7 

KokQgaku and Ri to scholars un4orm1ned the foundations of 

tho Baltutu. It tried to prop u.p 1 te taltel'ing poei tion 

throUgh reforms but vi th littl.o suooess. 

Yet aXJOther toroe vhich provided a epv to tho dotm• 

tall of tho Bakufu 118.8 the popUlarisation of uostom 

1e&rn11\!• 

· ,He stern Learniit and the Dovelgpmen t of 
i?rymatic salrt. '"' " . · ... ' 

Christianity ~s the first ever 1ntruo1on of ~oote~ 

learning in Japan. Hovevor, it oould not succGod and t1&B 

banned durillg the early 'rokUBQua period., ~he m1oa1onaries 

eero exiled 11 Churches destroyed am believers por.sccuted. 

fherea.f'ter, no 1:1eatern l.earrd.ng t1aa permitted tor quito 

somotime. AnTone who tried to establlsh any contact vith 
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tho outa14e 11orlcl t:rr:\8 punished tti th 4oath.. During this 

period of isola'tiont onl.J a 11 ttle trado ~s carried out 
• m. th the Du.toh and tho Chinese through the ,l)ort of 

Sagaet:Ud.. In 1120 0 bottever, tho Shogunate rolaxacl i te 

ban on ~estern books 0 except those on Chr1$tianttr.20 

fhi_e Op$ned the doors for t1eotorn learning and through 

1te limited contact nth tho Du.toh, the eciontific ideao 

ot t~ Vest t1ere absorbedo Some branches of science liko 

physics, chemistry, astronomy and modicino appoalod. to 'tho 

Japa.neeo aDA some ot those trero also taU{Jht 1n Japano The 

resul. t of these tie stern 14eas t1as that the JapaD.eoo pooplo 

realized the "suporiorityn of the Wostern oUl turo and they 

also realized that the sure toundatioJlS of the State ttere 

laid in ~lfl.edge and DOt in ignorance. ~hue, then uas 
I 

a grouing demand tor the operdng of th,e country to the 

outside uorl4. At the, same timo 1 as a reoUl. t of the 

teacbiDgs ot ltolt.ugaku and It1to soholars0 thore vas a 

popQlu demand foX" the restoration ot the Imperial authority. 

There vas tremendous pressure fraa foi"eign po11ers also 11ho 

vere oonstant17 knocking at Japanose doors tor the opening 

of Japan. 

The country was, actue.ll;v, divided over the question 

of deaUng uttb the neu si'tuation. fhe Mito School banked 

the Bakufu over the socluGion policy. It gave the oloaan 
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sonno-Joi (.Reve~; . .,; the Emperor and Expel the Barbarians). 

Whereas Sakuma Shoza.n (1811-1864) and muy of his 

contemporaries l1ke Honda 10sh1aki, Sato Nobuhiro, 

Takashima Shuhan etc. advocated technological and 

economic advancement, Sakuma gave tb.e popular slogan 

Wankon Yosai {Eastern Ethics a.nd Western Science). 

However, two dynamic personaJ.i_ties, namely, Yoshida Shoin 

(1829-59) and Fukuean Yuk:ichi (1834-1901), vho became 

legends in t_heir own lifetime, had tremendous influence on 

the masses and b.rought about the dolmfall of the Tokugava 

Shogunate. Yoshida Shoin had extreme radical and revo­

lutionary ideas. He advocated ~ediate abolition of 

feudalism. Fukuzawa, through his numerous books on Western 

learning, suggested drastic renovation of the national 

life. If Shotoku Ta.ishi was the propounder of Buddhism, 

Fukuza.wa. was the proponent of \'/estern civilization in 

Japan. There was an aJ.lrourid criticism of Bakufu for 1 ts 

outdated policies and it was unable to cope l1i th the 

si ~ation . efficiently and had to go when internal and 

external forces joined hands. The throne was restored , 

to the l!mperor after a bloodless revolution in 1868. It 

is worth noting that the Samurai played a positive role in 

·the. Imperial. Restoration. 

It was proved beyond doubt from Japan's experience 

during 'lokugawa period that interaction is the soul ot 

progress. Due to the selfish policies pursued by 



2okugatta Shogunato to rGtain .t.ts supromac1, the Japaneso 

1i¥o4 in a vor14 of their oun0 restricted to a small 

strip ot land tor over t110 centuries. Houovertt 1 t proVided 

an opportunity for tho alien oUl tlU'Os uhioh tro!'e adopted 

and aclapted tUl thoa. to Wl4ergo a proooos of fermer.t.tation 

au blosoom forth into indigonous Japanese culture atucldbd 
. ~ l 

ttl th. h1gh standardo of moralt v, loyalty, filial p1etr, 

heroism and high senoe of dJ.so 1pl1ne. 'J!hoso ·moral values 

and a strong api.rl t of nationalism l'!G:re deopl.y rooted in 

tho. lives of tho peoplo under such highl.J' moanirsgtul 

czpreostons as Busb14o and Xoku.tas.. ~heso moral virtues 

ttero util1£Gd to maintain Jlat1onal um.tr and social. ordor • . 
fhoU«h the samurai vero 111 pot1er, there vas not much of 

m111 tar)' activit)" througholl.t the Tok~aua period; rather 

thero we more of 1ntGllectual actiVity and tho masses 

eboued appetite tor knottldgo. Howover0 duo to the policy 

of eeolus1ol1 and aeDOphob1c idea&, Japan had to pay 4earlf 

1n terms of ooonomic and industrial g:rovth ce 1 t lagged 

boh1114 the western nations b7 several centuries. 

Japao began trith a fresh enthusiasm aftor the r.teiji 

Restora:tion and the ov,enid1ng objective uae to catch up 

l71 th the Heat~ The Meiji reformers ussd education for 

dual purpose, 1 .. o. 0 to roonent tho national character to 

sui. t the no11 erxvirOnm.Gnt' tb:roUBh adoption of ut111 tari.an 

system of education of tho \'lest and as a tool to perpotuate 

and strengthen the valuos D.\lrturod in Japan during tho 



preoediDg centuries. In other· worde, the slogan of 

Sakuma, namely, Wygn Ii!M was applied. Thua 4ur1ng 

'the Me1j1 period, Japan UJ.V.\erwent a prooese of aoc\11-

turation based on a bleDd1qg of oooidental and .oriental 

traditions, res~ting in the evolution of Jap8Jlese ethos 

with its distinctive cultural traits, quite different 

fro• that in the fokugava peri oct • 



CHAPTER II 

PRI-WAR JAPAIESE EDOOATIOJl AID NATIOltAL mHOS 



OHAP!Ell li 

P.JE...WAR JAPADSE EDUCATION AND NATIONAL MHOS 

AAvept of the Heiji Regia! 

·the strong shackles of feudalism which had held the 

nation together for over two and a half centuries were cut 

loose and a process of emancipation was begun in 1868 after 

the Me131 Restoration which brought about a total transfor­

mation of the aational life. Modern Japan, as known to the 

world today, was born at this time. Therefore, it may not 

be appropriate to call it a mere restoration; rather it 

was a renaissance as it infused a new lease of life in the 

nation. ~e main tasks before the Mei31 leaders were to 

transform the feudal society based on status to a change­

oriented society sui ted to meet new requirements, to keep 

pace with the socio-economic changes in the world, to remove 

ignorance and enlighten people by- eclectic introduction of 

Western learning and ideas,. the Charter Oath (or Five 

Articles oath) issued b7 the lbperor on 8 AprU 1868 clearly 

indicated the goaJ.s and objectives of the new regime. The 
1 

FJ. ve Articles of this Charter oath were as follows: 

1 

1. Deliberative assemblies shall be 
established and all matters shall be 
decided by public opinion. 

2. The whole nat ion shall un1 te in. carrying 
out the administration of affairs of state. 

Yanaga, Ch1tosh1, Jpan Since Perr1 (McGraw Hill 
Book Company Inc •• ew fori, 1949}, p.48. 
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3. Every person shall be given the 
opportunity to pursue a calling of 
his choice. 

4. Absurd customs and practices of the 
past shall be discarded and justico 
shall be based on the la't1s of heaven 
and earth. 

5. l11sdom and knowledge shall be sought 
all over the world in order to 
establish tirmly the foundations of 
the Bnpire. 

First Decade of the Meij1 Era 

.fhe primary target befQ~e the nev regime uas 'to 

modernize and strengthen Japan, and thus to cover the gap 

between the \fest and Japan. !he slogan of the Meij1 

reformers, namely, Rich Natioa and Strong Army ( Fukoku 

X.Johei) actually incorporated a three-fold target viz. 

expansion of national power, strengthening of the national 

economy and creation o.f a strong army. The wrk vas begun 

in this regard tmmediately after the restoration. First 

of all, a new government vas established. ~e administra­

tive stru.cture was diVided into legislative and executive 

branches. There vere six ministries, namely, Civil Affairs, 

Finance, Military, Justice, Imperial Household and Foreign 

Affairs. And above all, there 118.s the Office of Shinto 

Worship (Jin~ikan). This vas to enhance Bnperor•s prestige 

due to his olose relation vi th Shintoism. 

The prooe ss of renovation was begun by discarding all 

feudal· elements from the scene. The daimyo trere still in 

control of their fiefs and tbe nev government was financially 

in a tight spot. Therefore, in July 1869, the daimyo vere 



32 

made to surrender their holdings to the Jmlperor and vere 

officially appointed the governors of their former terri­

tories. This system was, however, abolished in 1871 and 

a nev perfecture system was instituted. '.rhie 118.8 aimed 

at ensuring .national unity and improving the financial 

condition. The to~er da~yo were granted peerages to-, 

gether vi th man1 priVileges which lasted till \1orld war II. 

Social hierarchy of the past uas abolished and social 

equality ( shilninbfodo) vas proclaimed in 1871. At the 

same time, freedom of occupation was provided lth.ich indirect­

ly contributed to economic gro11th. fhat t1as because nov 
"2 

the unproductive class like samurai also became productive. 

All economic restrictions were removed to promote economic 

activity, In the absence of sufficient private capital, 

, governnent established a large number of capital industries 

under its control like iron foundries, shipyards, spinning 

mills, silk factories, cement plants, etc. In order to 

encourage industrialization, a slogan, namely, Proliferation 

of Industries and Increased Production ( Shokusan K2Q2.), 

was given by the Me1ji reformers. These industries, in1tial.l7 

nurtured by the government, tTere later sold to private 

capi taliste. As for agriculture, all rest ric tiona on cropping 

2 Murthy., P.A.N., The Rise of 1·1odern .National.ism in 
Japan (Ashajanak PuSiications, Delhi, 1973), 
p.109. 



'' 
ttere removed. !he Me1j1 government encouraged and 

commercialized agriculture because Japan at that time t1&s 

basically an agr1cuJ. tural coun,ry, and 1 t vas the chief 

source ot revenue. The taxation system ':f&S reformed in 

1873 tthich substituted payment in cash in place of levy 

in kind. 

At the same time, efforts were made to establish a 

strong army. In 1871, an Imperial Force of 10,000 mf(n was 

formed and vas trained along French lines.' In 1872, the 

Ministry of Military Affairs t1as diVided into Amy and Navy 

Ministries and on 10 June 187' the Universal. Conscription 

Law ns issued and a huge amy under Saigo Takamori 118.S 

created. 

fhe Educational Reforms 

Simul ta.neously t11 th the reshaping of the national 

political and social structure, the educational system wa.s 

also reoriented. Meiji reformers realized that education 

vas the most strong means to introduce tiestern thoughts 

and ideas in Japan. The importance attached to education by 

the nw regime was evident from Article V of the Charter oath 

and the slogan, OivUization and Enlightenment (Bunme1 Kaika}. 

As seen in previous chapter, there was a great deal of scho­

lastic pursuit during latter half of the Tokugawa period and 

Reischauer, Edwin o., Craig, Albert, M., ~a\tf i 
Tradition and Transformation (Charles E. u e 
Company, Tokyo, 1978), p.13lJ. 



at the time of Restoration, nearly 60 per cent of the 

people vere literate.4 !hough education ~as quite common, 

it was feudalistic and non-egalitarian both in content and 

character. Therefore, the new regime was on the lookout 

tor a highly utilitarian and practical system to meet the 

exigencies of the time. 

Immediately after the Restoration, work had been 

begun in this regard. A large number of delegates vere 

sent abroad to study various educational systems in Western 

nations~ While the debate ns going on in the netr govern­

ment regarding the nature of neu educational system. a large 

number of private schools vere established along modern 

lines. For instance 1 60 modern primary schools t-rere started 

in Kyoto in 1869 and. next year similar schools 11ere started 

in Tokyo and O~aka.5 

In Jul.y 1871 , !9.!!busho ( !rhe Ministry ot Education) vas 

created. ~he net1ly created Mombusho under Oki Takato soon 

began vork for an unifom education system throughout the 

countr,y. ifhe Iwaltura Mission which left Japan in same year 

l'Tas especially assigned with the task of studying educational 

systems in Europe and America and help t}).e Mombusho in pre­

paring the national plan. However, before the Mission coUld 

4 

5 

Ibid., p.104. 

Passin, Herbert, ~cie;ty and Education in Japan 
(Columbia Univers~y Press, u.s.A., 1965), p.6~. 



:return, the Mombusho chalked out an elaborate plan under 
' 

the guidance of Tanak~ liitjimaro who had just returned after 

a close stuq of \'lestem educational systems and this l18.S 

proolatmed.in 1872. 

·!he Ge.kusei (The Fundamental Code of Education) 

fhe nev system was·modelled after the French systGD 

and was a centralized educational system under the control 

of the Vlombueho. This Education Oode provided for the 

establi~ent of 8 university districts, 256 middle schools 

and 53,760 ~elementary schools. It made the education 

compUlsory for every child, whether boy or girl, of school 

going age fo:r a minimum of four years. The educational 

institutions were open.to all without any social distinction. 

It also provided for the training of students in foreign 

countries and training of teachers under foreign teachers. 

However• it does not mean that the whole plan vas implemented 

at one stroke. Rather by 1879, only 52 per cent of the 

planned number ot elementary .schools had been built and even 

in 1902, there verG only 2 government universities, 222 

~iddle schools and 27076 elementary schoole.6 

~he Content o.& Edug!tion , 

Since Me iji leaders had opted for the doctrine of 

utilitarianism. great attention vas paid to liberalize the 

content of education so as to train people tor the practical 



business of life. A close look at the curriculum at 

different levels of education reveals that the purpose 

of education 'tfa.S to impart knowledge required tor material­

istic advancement. 

The Primary School Biuoation ns divided into ttro 

grades: lower and upper. Lower grade pr1mar:v school 

curriculum comprised the alphabet, calligraphy, words, 

conversation, reading, morals (Oral Expression), grammar, 

arithmetic, hygiene, rudiments of geography and physics, 

physical exercises and group singing. There was also 

provision for the teaching of foreign language. In addition 

to these subjects, the upper grade primary school curriculum 

included geometry, the rudiments of history, natural history 

and chemistry. 7 

The middle school was also divided into lower and upper 

grades. The curriculum in the lower grade comprised Japanese 

language, mathematics, cal.ligra.phy, geography, history, 

foreign langu.age, phyaios, drawing, arehaeology, geometry, 

book-keeping, natural history, chemistry, morals, surveyirag 

and music. The curriculum in the upper grade comprised 
• Japanese laDguage, physics, draWing, archaeology, mathematics, 

calligraphy, geometry, algebra, book-keeping, chemistry, 

morals, surveying, eoonomics1 mechanics, zoology, botanr 

and minerology. 8 ·. 

7 Murthy, n.2, p.195~ 

a Ibid., p.1g6. 
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Simultaneously tri th the establishment of modern schools, 
( 

a network of liol"'llal. Schools was created to proVide trained 

teachers for the nwly _established schools. The first Normal 

School t1as established in flokyo under the guidance of Marion, 

M. Scott ( 184,..1922), an American teacher. Soon simUar 

schools were created in Kyoto, Osaka, Miyagi, A1ch1, Hiroshima, 

Nagasaki and N11gata. 9 A separate Normal School for women 

vas also set up in Tokyo.' B,y 1878, there vere nearly 100 

Normal Schools throughout the country. These schools offered 

a tvo-year general course. However, there vere· four or five-
' year courses· as well.· The curricUlum in the Nomal. Schools 

comprised history, geography, literature. mathematics, physics, 

chemistry, biology, natural history, morals, physics, econo­

mics, drawing, pedagogics and physical educat1on.10 

Grot1th of Liberalism 

As seen earlier, the masses showed great interest in 

ti'estern learning during the last stages of Tokugaua period. 

In 1855, ·a Bureau for Western Learning (J'ogakupho) had been 

established by the Shogunate to collect intomation and carry 

on the translation of foreign works. 11 !he process begun 

then vas further accelerated lf1 th the offiCial encouragement 

to ·Western learning by the new regae. Men like Fuk:uzawa, 

9 Ibid., ·p.197. 

10 Ibid., p.19S. 

11 Yanaga, n.1., p.128. 



Nakamura, Kanda, Tsuda, Nishimura and !aguchi exercised 

tremendous influence on the masses through their 11r1 tinge. 

The most important of them t1as undoubtedly Fukuzava Yukichi 

( 185~1901) vho vrote a large number of books and vas the 

greatest proponent ot Western civilization in Japan. He 

advooa.ted freedom, independence and equality. His book 

Gakumon-no-Susume (The Encouragement of Learning) opened 

vi th words like "Heaven does not create a man above a man 

or a man belov a man. All men are equal without distinc­

tion. "12 Fu.kuzava also started the Xeio Academy in 1858 

which vas the leading ecbool for train~ng men in technical 

fields and later expanded into the Keio Un1vers1 ty. 

Moreover, there existed a large number of groups fomed 

by like-minded intellectuals. The most famous of these 

groups was the Me1ji Six Society (Meirokusha) ~ founded in 

1873. Though it was active for only about a year, it 

exercised great influence on the people through its fort­

nightly journal, Meiroku Zasshi. It was disbanded in 1875 

when censorship laws were enacted. 

In addition to the teachings of 1nd1 Viduals and groups, 

a number of Western books 11ere translated into Japans se to 

give the people an easy access to l1estern knowledge, Western 
\ 

literature of all types; from Robinson Oru.soe to Jules Verne 

12 !he Ministry of Education, Government of Japan, 
Ja~an : Its Land., People and Culture (Japanese 
Ba ional Commission for UNESCO, fokyo, 1958), 
p.494. 
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trere translated and tm translating of \'/estern books was 

the chief literary activity of the per1od.1 3 Newspapers 

also were begun in 1875 and vere the chief source of 

info~ation on Western affairs. 

Moreover, UXlder the new educational system, a large 

number of promising students vere sent abroad mainly to 

France. England, Germany and Anlerica. At the same tiale,· a 

number of foreign experts vere invited to teach in Japan. 

In addition, students who went abroad immediately after 

the Restoration returned with modern knovledge and ideas. 

All this brought about a to tal transformation of the social 

life in Japan. Modernization became synonymous with Western­

ization for the Japanese. Western styles were adopted in 

all spheres of lite. ~he outcome was the emergence of a 

new social order and new political values. Hovever, it 

does not mean that there vas no resistance against these 

reforms. Actually in the midst of the political chaos 

produced by the battle of old and new ideas, the leaders 

introduced refoms. Of course, there uas a lot of enthusi­

asm among the people in the initial years, but the consel'­

vative sentiment began to manifest around the middle of 

t 870s vhen the actual impact ot reforms began to be felt. 

Therefore, there was a great deal of hostility from different 

13 Reischauer, Albert, n.3, p.16S. 
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sections of the society. Especially the samurai, ttho 

had enjoyed maximum privileges till then, tel t disgruntled 

by the reforms. They rose in revolt from time to time. 

The peasants were also in none too happy position. 

Economically they were in a precarious condition and 

compulsory education had placed an unwanted burden on them. 

They felt that social and cultural contact with the ~est 

would contaminate Japan. Therefore, during the first 

decade of the Meiji period, there were as many as 200 

peasant uprisings. 14 The last open resistance by anti­

modernization elements was the Satsuma Rebellion of 1877 

under Saigo ~akamor1. The suppression of this revolt 

witnessed the complete elimination of feudalistic elements. 

\11th the growth of liberal ideas, there vas growth in 

Violence, indiscipline and disorder, especially among the 

students. The Japanese youth were t.urning extravagant, 

pretentious and unrestrained under the impact of Western 

principles of liberty and individualism. The conservative 

elements attributed all the social maladies to the new 

educational system. The Gakusei, contrar,y to expectations, 

had not been very successfUl in its aim. fhe attendance in 

pr.1mar,v schools was 41~1 per cent and in secondar.y and 

higher education, it was merely 1 per cent and 0.3 per cent 

respectively. There was discontentment among parents over 

14 Yanaga, n.1, p.62. 
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the content of education- and at times they questioned the 

Val.idity of the nev educational system. Therefore, in 

1878, the lhperor h1msel:t visited provinces and was alarmed 

by the grorih of \1estern ideas. 15 He, on his return, brought 

out: ~he Great Principles of ltiucation (K:vosaltu ~aishi) in. 

the form of an Imperial Rescript in 1879. Since Motoda 

Eifu, a Confucianist and adviser to the Emperor, was res­

ponsible for drafting this Kyogaku Taishi, he strongly 

emphasized that education must return to confucian principles 

of loyalty and filial piety which had been part and parcel 

of Japanese ethos for centuries. 

Tanaka Fu.jimaro, the Education Minister, had altogether 

different ideas. \11th a Vietr to decentralize the adminis­

tration of education along American lines, he constituted a 

comm1 ttee in 1877 comprising of senior men in the Mombueho 

to study the existing system and .recommend the necessary 

changes in the administration. Based on this Committee's 

recommendations, a draft uas prepared and placed before the 

Senate and in September 1879 the Biucation Act (gzoik~) 

was promUlgated which replaced the Gak:usei. Besides some 

minor changes, this m:tuoation Act decentralized the adminis­

tration of education at local level. However, this system 

proved an utter failure and Tanaka gave 't187 to Kono Tagama 

in 1880. 

15 Passin, n.5, p.83. 
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PopUlar Rights Movement and Shift in 
Eduos.tio_nal System , 

As \'lestern social patterns were adopted by the 

Japanese, there 11as a growing demand for a new political 

order along \1estem lines. Article 1 of the Charter oath 

had guaranteed a sort of deliberat1 ve assembly. ~he Meiji 

leaders were not opposed to this movement, bu.t they vanted 

to create the parliament -'t11thin the framework of tb.e Imperial 

system. The movement ttas initiated by Itagaki Taisulte of 

fosa and Bto of Bizen in 1873. However0 it t~as in the early 

1880s tha_t they could create a nationwide popular movement. 

!he 'other leaders of this movement were Okuma and Kido. 

!hough this movement died dovn after the promise for a 

national assembly by 1890 ttae made, it gave rise to fear in 

the minds of the leaders that free development of feelings 

and intellect of the people might resu.l t in the overthrov 

of the governm.en t centering around the Imperial House. 

~herefore, they hurried to chain the free development of 

thoughts through state controlled education. It, however, 

did not mean a reversion to the feudal policies of the past. 

Rather they chose the middle path, i.e., a synthesis of old 

and nev. Hereafter, there was a tenacious adherence to 

traditional ideas and virtues. Thus, on the one hand, Japan 

embarked on the road to modernization by gleani.ng knowledge 

from all possible sources, and on the other hand, an attempt 

was made' to retain the moral platitudes of the past so that 

people did not lose their indiViduality and original! ty. 
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Retention of native moral values was also necessal'J as a 

brake against mol1.ernizat1on and its long-term impact on 

the Imperial institution. Thereafter, throughout the Meiji 

period, the system of indoctrination tras ·used to make the 

people amiable and pliant, to the govem.m.ent, loyal and 

obedient to the Imperial institution and dedicated to the 

natioilal cause. 

Kono, the new Education Minister, introduced far 

reaching changes in the existing set up and contributed a 

great deal towards the centralization of education. To begin 

l11th, the Education Act ot 1879 was revised and in Deo~mber 

1880, the Revised B!uoation Act (Xaisei.Ky;oikurei) vas 

proclaimed which ~ain centralized the administration of 

education. 'lhereafter, more changes were introduced in 

this Kaisei Kyoikurei in quick succession and the control 

ot the government ws extended from the administration of 

education to the content of education. From 1880. the 

l•lombusho provided basic guid.elines for the compilation of 

textbooks , as it was decided to control the content of 

education in order to check liberalism. These norms had to 

be strictly followed. In 1881 •. Inspection Officers 

( !or1sh1rabe Kaltar1) vere appointed to scrutinize the text­

books in use.16 And those textbooks which wore found to be 

16 Murthy, n.2, p.234. 
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spreading "dangerous ideasn against the Imperial institu,.. 

tion. were banned. Finally, in July 1883, the 1-t.ombusho 

made 1 t obligatory that all textbooks should carry the 

stamp of Mombusho approval. 

Through the. changes introduced betveen 1880-84, moral 

education came to be given topmost priority in the primaey 

and middl.e schools. !he primary school was nov divided 

into lower, middle and upper grades and the curricUla 

comprised morals, reading, spelling, elementary arithmetic, 

music and gymnastics as core subjects. The nucleus of moral 

training vas: Loyalty and Patrioti mn ( Sonno Aikoku). A 

textbook called Shogaku Shueh1nk:un (Morale for Primary School} 

prepared by Nishimura Sh1gek1, the Director of the Compilation 

Board of :tne Mombusho, vas made the basis for all moral 

textbooks .• 17 

Simultaneously with stressing moral sentiment among 

the pupils, the moral character of the teachers themsel vee 

was also emphasized because they vere to be the source of 

moral inspiration for pupUs.. They were subjected to more 

r~gorous moral training at Normal Schools and they were now 

trained under Japanese experts and not under foreigners. 

Mombusho gradually started replacing foreigners teaching in 

Japan with its own m~,. Teachers vere forbidden from tald.llg 

part in any political activitie~. 

17 Ibid. • P• 234,• 
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However, it was Mori Arinori mo took the Japanese 

educational system to perfection. He 11as of the opinion 

that education should not be restricted to abstraction and 

ideology 1 rather it should be realistic. However, at the 

same time, he emphasized the subjectivity of the Japanese 

race, ethically. Re t1arned that in the process of moderni­

zation, the true Japanese spirit should not be lost. Thus, 

in short, he emphasized the combination of progressive and 

conservative elements. Therefore, in 1886 he further re­

oriented the education along nationalistic goals through a 

series of ordinances. 

~he Mori Qrdinances and F9rther Changes 
in Education 

The Dajokan was abolished in 1885 and a cabinet system 

was introduced in its place. Mori Arinori became the first 

Education Minister under this newly created cabinet system. 

Mori brought out a number of ordinances lfhich went a long 

11ay in establishing strict government control over education. 
a 

The Primar.y: School O~nance of 10 April 1886 

The Ordinance divided the primar,y education into lover 

and upper grades. The Mombusho had all. powers pertaining to 

school administration, regulations, curricula etc. '!he 

curricUla in the 1o11er grade comprised morals • readiD6, 

composition, arithmetic and gymnastics. In the upper grade, 

the curricula,in addition to above ~bjeote, consisted of 

history, geography, science, drawing, music and sewing 

(for girls). 18 

18 Ibid., p.250. 



11oral instruction uas given topmoot importance. 'fhough 

the ~umber of teaoh1Dg hours of morale ws reduced, 1nter-

41eo1plinar,v 11ak botv&Gn morals and other subjects ~as 

etreDgthene4. In placo of oral. instruction,· now "u1so 

saying" and the "good d.eecle of great mon" uoro taught.19 

L.1kev1eGt the ooureoo on history and geograp~v \10~9 

aimed at eDhanolJIB the position of the Bnp3.ror. These vore 

11Dkod ~ith social and political values. 

All pouore regarding adm1DS.stration0 rogul.a.t1one ad 

content of m1ddlo echool education 'C1ero placed v1 th the 

:Rombueho. ~hero wero 2 tJPGB of middlo schools, viz., lol1or 

ana h1ghero ~he curricUla 111 lover midcU.o school compr1e¢d 

ethioe, Je.paneso, S1no .... Japanese(KeAbun) 0 tt10 foreign la.Dguagee, 

agriculture, geography, b.istory, mathematics.., natioD&l hietorro 

peysice, chemistry, spell1Df!ti ctra't11ng0 mu.e1c and gym.nastics.9 20 

t1hile . :,_ ~, the ourrioUl.a in tho uppor middle school COi.ilpriaed 

lau, medicino" engineering, pbs'e1os, agr.t.oulturo and commerce. 21 

As obv1ouo from the oonten't of middle school education, it 

tTae highlJ' pmct1oal and t1ae atmed at onabling otudonte o1tbQr 

to take up a 3o'b or prepare 'themselves tor highor studies. 

19 Ibid., Po250. 

20 Ibid. t P• 252. 
2t Ibid., p.253. 



47 

!he Normal !,l,hool Ordinance of 1 0 April 1 88.§ 

Th~ most important contribution of Mort was regarding 

the Normal Schools. He attached great ~portance to selec­

tion and training of teachers. f.lori was of the opinion that 

aoral instruction and patriotic indoctrination could onl7 

be ensured through px-oper training of teachers. Acoordillg 

to the Normal School Ordinance • the Normal Schools were 

d1 'Vided into o rd1na.17 and higher. The ordinar.Y Normal School 

offered course of 4 years•. duration. ~he curricUlum oompr1sed 

ethics, pedagogics, Chinese-Japanese -composition, English• 

book-keeping• geography, history, national history, physics, 

chemistry, agric u1 t~e and handicrafts ( tor men) , home 

economics (for ffomen), drawing, music and physical education.22 

- ~hose tfho had passed the ordin&I'J Normal. School l1ere 

taken into the Higher Bormal School at Tokyo. It offered a 

course of 3 years' duration. Trainees were trained here 1n 

one speoia.lieed su.b ject. 

The chief purpose of these Normal Schools was to train 

teachers who had a high moral character, vho were patriotic, 

good.mannered and uell behaved. Therefore, 1'mportanoe lfas 

attached to di.aoipline. cultivation of loyalty, patriotism, 

dignity, obedience, punctuality etc. ~e intensive training 

of teachers during this time was chiefly responsible for the 

22 Ibid., p.25S. 
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success of the new system and developing a strong spirit 

ot nationalism among the pupUs. 

Ipap,erial Universi tz Ordinance of 2 March 1886' 

~here was only one university, namely, Tokyo University, 

at that time. Its name was changed to Tokyo Imperial Univer.­

si ty and .as 1 ts name suggested, it vas the training ground 

ot loyal subjects useful to the state and society. F1 ve 

colleges, one each tor law, medicine, engineering, literature 

and science,were created. The Ordinance also provided tor a 

postgraduate course. On the trbole, University education was 

also put to the service ot the nation. Thus the foundations 

of a nationalistic education system 11ere fi:r:mly laid by 1886. 

However, this system of moral indoctrination took a final 

shape vhen the Imperial Rescript on education was proclaimed 

in 1890. 

The Imperial.RescriRt on lMucation (g_zotku Chokugo) 
' 

It was aimed at bindi.ng the people to contucianist and 

Shintoist traditions. Based on Confucian ethics, it high­

lighted the Confucian social relationships and vi tal.ized the 

Confucian values like loyalty to the Imperial institution, 

filial piety, respect for authority, obedience, patriotisn 

etc. It 1ms successful in achieving its target to a large 

measure and came to cast a maaical sp~ll over the whole nation 

tor the next half century, i.e., till the end of \'Jorld War II. 

!he Bul.es Governing. School .&luipment ( Shogakko Setsubi Junsoku) 

issued in AprU 1891 made it mandatory for all schools to 

preserve a copy of the Rescript, the portraits of the Emperor 
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and the lhpresa and the national nag.23 !he Rescript 'tJ'&.s 

regarded a sacred document and the source of mo:ra.l inspira­

tion for all.. 

In 1891, the prima17 education vas set in tune with 

the spirit of· the Imperial Rescript. It was from this time 

that courses on m.oralst national language, hiator7 and geo­

graphy started· tO be used as tools for inculcation of 

nationalistic spirit. Hereafter~ education had a purpose 

and that was to train people of strong moral fibre. In 

other words, a long process of moral ·ana political indoctri­

nation through education was begun which was so vigorous that 

its effect persisted through the ~aitm.g_ {1912-1925) and early 

Showa ( 1925 onwards) eras till the end of World War II when 

it was abandoned in favour of a democratic educational system. 

The common masses accepted this education, strictly 

controlled by the state, vi thout much of claaour vhich emphasized 

the fact that though outwardly they seemed to have changed 

when they were u.nde:r an obsession of Westernization, ancient 

,beliefs continued to control their minds. They vere taught 

to accept with slavish. docil1 ty whatever uas taught by the 

authorities and the individual vas not'allowed to be firmly 

established in his own rights. People acted in a more conform­

ist way than before and it was this docility of the Japanese 

people which permitted this centralized system of education 

to take roots. 
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Growth ot Militarism 

Simultaneously with moral uplift, militarism \18.8 also 

encouraged among the people. Universal conscription had 

already been introduced by the Meiji leaders had never 

thought in terms of maintaining a large mili ta17 establish­

ment as they considered the socio-economic re!or.ms the 

immediate need. !hat vas why the idea of military expedition 

to Korea,11h10h came up in 1873,ttas abandoned in favour ot 

these reforms. But by 1890, Japan had. more or less accom­

plished its eoo1o-eoonomio goals and was fast catching-up 

with some of the advanced nations of Vest Europe. However, 

1 t was the aim of achieVing the abolition of extra-territorial 

rights and revision of unequal treaties which was more 
,,. ; 

responsible tor this tendency to regard milita~ efficiency 

as the supreme ideal of the State. 

!rhis issue haunted the minds of both Meiji leaders and 

the common masses alike till the treaties uere successfully 

revised. in 189 9. These treaties had been signed by the 

fokugawa Bakufu betlfeen 1854-58 under internal and external 

presSilres. 

A:tter the Restoration, as the treaties could not be 

unilaterally ended, the only option before Japan vas to revise 

them. However, though the issue was taken up for :revision 

on several occasions, no amicable solution could be found as 

scant sympatlq vas shown by the concerned count.r1es tor a 

weak and backward ~apan. Thus, the Japanese leaders wanted 

to come on aol!lpeting terms vi tb. these countries and prove 
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that Japan t1as a strong and modernized country. However, 

for that modernization and strengthening of Japan, a 

strong economy and a strong military vere necessary pre­

requisites. ~he Meiji leaders, with this purpose in Vie11, 

11ent all ou.t to strengthen and modernize Japan. The 

desperateness of Meiji leaders for the acquisition of 

autonomy vas evident from a statement by the then Pbreign 

Minister, Inoue Kaoru in 1887 which said in part that 

"in order to revise treaties, the Japanese must behave 

like foreigners." 24 The matter vas regard.ed a disgrace 

for Japan and people's dissatisfaction was evident in 

the outburst of anti-foreign agitations from time to time. 

There we also a popular feeling that Japan shoUld not 

hesitate to go to var to close this chapter for ever. 

Having failed to persuade the related countries to surrender 

territorial rights and reVise· the treaties through diplomacy; 

Japan was nov detemined to beat them at their own game; 

in other words, through the u.ae of force. That was t1hy it 

was decided to intensify inculcation of m.ili te.riSIIl and 

patriotisn through education. The Mei ji Constitution pro­

claimed earlier on 11 February 1889 underlined the same 

target • i.e., establishing supreme authority of the State 

and creating a strong sense of national sentiment. The 

Constitution. was nothing but an oligarchical plan fitted into 

modern political framework. It was aimed at reviving and 

24 The Ministry of Education, n.12, p. 75. 
~~ , .. 
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strengthening the supremacy of the state vhich had been 

eclipsed under the popular rights movement and political. 

controversy almost throught the 1860s. This marked the 

beginning of a strong nationalistic ideology vbich, in due 

course., transfom.~d into imperialism and taeotsm after 

19~. 

However, neither Japan nor any other country of the 

world could have forseen this to be the starting point of 

Japan • s move on the road to disaster. Nevertheless, this 

excessive emphasis on militarism was a perilous undertaking 

and a manifest error on the part of the imperial government. 

It vas due to Japan • s ambit ion to become a great power and 

also due to increase in Japan's global interests. 

By 1890 the Japanese economy had developed to the stage 

where 1 t required overseas markets for further expansion. 

The immediate market was Korea. However, soon it turned out 

to be more than economic interest and it 118.8 Japan • s encroach­

ment on Korea which brought her to a clash with China. Both 

countries wanted a free hand in Korea and the ultimate result 

was the Sino-Japanese var (JUly 1894-March 1895). To the 

utter surprise of the world, Japan came out victorious in 

the war, mainly through its modern naval force built in 

technical cooperation with Great Britain in 1894. Japan, 

as compensation, vas to get Liaotung PeninsUla. and besides 

certain other concessions, a huge war indemnity. However, 

France • Germany and Russia, alarmed by the situation, 

intervened (better known as Triple Intervention) to compel 

Japan to settle w1 th much lesser gains. This tms, of course, 



a bitter pUl for Japan to swallow and it further increased 

the bitterness in Japanese minds towards foreign powers. 

If, on the one hand, victory in war gave tremendous confi­

dence to Japan, the Triple Intervention further encouraged 

militarism. in humiliated Japan. Hence, Japan decided to 

·arm herself in a big way so as to ward off threats to her 

otm security and her interests. And that 1 s why more than 

90 per cent of the compensation amount vas 'diverted towards 

strengthening mU1taey.25 

Japanese victory in the Sino-Japanese 11ar further 

enhanced Japan • s reputation as an emerging force and 

expedited the abolition of extra-territorality which was 

achieved in 1899, though tariff autonomy vas recovered as 

late as 1911. In 1902, Japan signed the Anglo-Japanese 

alliance, the first Asian nation to do so w1 th an European 

power. 

The next dreadful thing to a battle lost is a battle 

von. Japan's victory in Sino-Japanese war gave rise to 

offensive m111 tarism in that country in the first decade 

of the twentieth century. The first eVidence of this vas 

the Russo-Japanese war ( 1904-1905). Japan's victory 1n 

the war added treeh laurels to her repute as a big mU1 tary 

power. Korea vas Japan • s next viet im when Japan annexed 

Korea in 1910. 

25 Hani Goro, Nihon Jinmin no Rekish1 (Inuami 
Shinsho, Tokio, 1975), p.g5. 
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~ucation After 1890 

In the latter half of Meiji period, very few changes 

oocuned in the educational set up as such. However • 

through some minozo changes introduced from time to ·time, 

attempts trere made to further improve and pop.ularize the 
I 

system already established. In 1894, the stress on patrio-

tic cause ~as further intensified in primar,y school education. . . . 

In August 1900, ccmpul.sory educatiou Has made tree. In 

APril 1903, the right of preparation of textbooks was 

conferred on the Mombusho. And in March 1907, compUlsory 

education was extended to 6 years which came into effect 

from November 1908. Children were also provided with school 

stationery and other m,aterials free of cost. 

As for secondary education, the Higher Middle Schools 

were abolished in June 1894 and High Schools were created. 

These newly created schools vere to train people in spe­

cialized fields. 

As for higher education, three more universities, namely, 
• 

Kyoto Imperial. University ( 1897) _ Senda.i Imper.t,.al University 

(.1.907) and Pukuoka Imperial 'university (1910) were opened. 26 

~eohnical Education 

Whough the. education phUosophy had shifted from utUi­

tarianism to national.ism, the ultimate purpose of education 

was the power and wealth of the State. 11ith 'he growth of 

26 Yanaga, n.1, p.102. 
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Japanese economy, a ~arge number of modern industries 

had been established throughout the country and Japan 

required men with occupational skill in each field. 

~herefore, side-by-side with nationalistic indoctrination, 

technical education was also encouraged. However, the 

Itieiji Gov~rnment started giving importance to technical ., 
education only at the turn of the century. Till then, 

the gap had been bridged )y private ·schools and colleges 
' . 

which were set up by the business community or individuals. 

These schools catered to the needs of the newly establish­

ed industries, though patriotic ethics were an integral 

part of the eu:rricula. 

Among the private universities in the lead were Xeio, 

established by Fukuzawa Yukichi, and waseda, established 

by Okuma Shigenobu. Besides these, there were also 

industrial!, agricultural, fisheries, commerce, navigation 

and apprentices• schools. 

Though the purpose of private and state-controlled 

education was the same, they existed as two different 

streams: one providing skilled workers and the other the 

administrators. State-controlled education was attached 

more importance than private school education because 1 t 

offered better opportunities in life: graduates of 

important u.niversi_ties found it easy to enter aey profession. 

Those who failed to find a place in the important univer­

sities joined. private universities and via them entered 

bueiness and commerce. 

' 
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Me1ji Education: An Assessment 

The Meiji period is regarded by many historians the 

brightest era of Japanese history of nearly ttro-thousand 

years and Meiji education is considered to be chiefly 

responsible for putting Japan on the road to modernization 

and transforming a diVided nation into a natiorAl community. 

It was like a bull-dozer whioh levelled down not only the 

teudal barriers but also the feudal ideas and brought 

about a total revolution so that the nation could roll on 

to a new era, 

After the Restoration, the Meiji leaders started off 

with the work-based system ot education because they tmnted 

to effeati vely utilize the manpower resources of the 

country through educating them along Western lines. 

However, with the growth of industrialization• the evils 

of cap1 talism began to manifest. The Popular Rights Move­

men' of 1880s alarmed the Meiji leaders and, therefore, it 

was decided to combat through education the growth of 

libera).ism tThich was inimical to Japar..ese 128tional interests. 

Thus, there was a shift :from the utilitarian philosophy to 
I 

a nationalistic philosophy in education •. The primary objec-

tive of this nationalistic philosophy was to subordi.na.te 

all the forces of the nation to the Imperial institution. 

~hus, Loyal.ty and Patriotism (Chukun Aikoku) became the 

political doctrine of the Meiji regime and reflected the 

national. ethos of Japan for more than half-a.-century. In 

addition, obedience, diligence, respect for authority, etc., 
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were certain other elements of this nationalistic 

indoctrination. 

It was very successful in developing a strong spirit 

of patriotism and nationalism. so much so that eveey Japanese 

existed for the nation and was alvays ready 1o perish for 1t. 

<Although Japan revived tP,e traditional Contucianist values 

which had been part and parcel of Japanese ethos for centu­

ries, yet these did not hamper the process of modernization; 

rather they accelerated it and contributed towards the power 

of the State. That was because the Confucianist values 11ere 

successfully grafted to the progressive ideas. Even after 

a ehift from liberal philosophy in education, the Meij1 

education gave considerable importance to craft-centered 

cun•icuJ.um and by tho end of the Meij1 period, Japan could 

educate the bulk of its scientists, technicians and engineers 

at home. It was due to this success of Me1j1 education that 

the same system was maintained until 1945 w~ th some modifi­

cations introduced from time to time. 

However, .Meij1 educati•Jn is o:f'ten held responsible for 

sowing tlle seeds of fascism, uJ. tranationa.lism and imperialism. 

But that may not be wbolly correct. It would be more appro­

priate to attribute ·these to the political environment pre­

vailing in the country than to the system of education. 

The Meiji bureaucracy, absolute a.'"l.d all-powerfUl, eltillfu.lly 

utilized education as an instrument to foster a particular 

brand of polltical philosophy and this tradition was con­

tinued by successive governments. On the one hand, the 
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Mei31 leaders advocated progressivism but at the same time 

recommended that traditional values should be retained. 

This traditionalism was obviously aimed at ensuring safety 

of the Imperial House and the government centered around 

it. The Meiji Government conceived all changes and carved 

them out within the framework of the Imperial system. A 

strong spirit of nationalism was deeply grounded among the 

people. fhey were denied a democratic government inspite 

of popular demand. People were encouraged to develop moral 

virtues, an inventive mind, a high sense of discipline, 

character based on principle and resolute action, but these 

were focussed on one overriding objective, i.e., expansion 

of national power. The,- cumUlative reeUl t of the policies 

of the Mei31 Government vas that the Japanese people became 

self-centred; they vere concerned with their own welfare and 

prosperity to the exclusion of others. And in due course 

ot t1mep this nationalism of Japan degenerated into fascism, 

Ultranationalisa and imperialism. 

Jjjduca:t~gn &!! Pgst:;4ei:Ji PetJ.od: 19U-'-2 - Education 
and Groffth~Liberalism 

The death of the Me1j1 Bnperor in 1912 brought an end 

to the golden era of Japanese history. During this short 

span of 50 years, Japan had made strides in all fields and 

what the West had taken nearly two centuries, Japan accom­

plished in two generations. Meanwhile 11 ho11ever, profound 

economic; social and intellectual changes had occurred in 

Japan. Universal literacy was achieved by early 20th century 
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and with the growth of literacy, there was mass awakeni.Dg 

and growth of political consciousness amoug the people. 

At the same time, industrial revolution was accomplished 

and the Japanese economy had matured. 'rhe loll& continued 

contact with Western cuJ. ture had completely transfoxmed 

'the manner ot life of the people 111 general. However, as 

seen earlier in this ohapter, the state-controlled educa­

tion of Meiji period had been very successful :l.n keepir»g 

people under strict control and checking the growth ot 

socialism. Therefore, With the beginn1ng of the Taisho 

era (1912...25), a new democratic wave started in Japan. 

Between 1912-18, the social enVironment ch~ed rapidly 

which gave further impetus to the upsurge of democratic 

UberaJ.ism resulting in a movement, known as Taisho demo­

cracy during 19208. The noticeable factor 18 that students 

and scholars were in the forefront of this movement. 

At the end of the Meiji period, people were looking 

forward for a change in the educational policy because with 

the rapid economic growth, Japan now 11 ved in an 1nternationl-

1st climate and the educational content needed to be re­

oriented in view of the changed domestic and international 

enviroDment. However, their expectations were betrayed 

when the same educational system was continued and there 

was no end to the obstinate advocacy of militarism and 

nationalism through education, to the total disregard o~ 

people's life. 
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A noticeable feature of TaiSho period was the pop~ 

larization of higher education. In the period from 1912-

25, there were 42;654 university graduates and 240,,57 

college graduates. 27 The network of imperial universities 

vas insufficient to cope t:ri th the growing demand for higher 

education as there exi steel only 4 of them. Therefore" there 

was stiff competition and the competition to success ratio 

was 7:1. !hue most of the students had to settle l1i th the 

private institutions like Colleges (£3eDmoMakkg) and Higher 

Technical Schools (Koto Senmon,saltlto). 28 As a result, there 

vas considerable expansion of private educational institu­

tions and under these circumstances it ws but natural 

that students, unlike during the Mei ji period • aimed at 

joining private companies or banks than civil services. 29 

~his change was natu:raJ.ly accompanied by a widespread 

criticism of the purpose of nationalistic education. It vas 

argued that contents of textbooks vere old-fashioned and 

did not sUit the Taisho children. The course on morals was 

especially the target of· criticism and there lfas a popUlar 

demand to scrap this course altogether from the curricula. 

27 

28 

29 

Passin, n.5, p.5. 

Ibid., p.104. 

Karazawa, Tomi taro, Hihon:1in-no-R1rekishg 
(Kodansba, Tokyo, 19~1), p.122. 
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In response to this criticism, school textbooks 

were reVised 1n 1916-17 and nov more emphasis was laid 

on internatio~isn. And the textbooks on national 

language carried more lessons on juvenile literature. 

In 1919, nearly one-third of the lessons were devoted to 

folk tales and children's stories.30 Barring these minor 

changes, there were no other changes in the educational 

set up~ Rather the ~aisho Government tried to combat the 

left-wing movement tbrou-8h education. However, this 

democratic movement vas gradually becoming irrepressible. 
' . 

The most important· contribution in the upsurge of this 

movement was of a handful of scholars and teachers through 

their writings. ~he leaders among them were Dr. Yoshino 

Sakuzo, Professor of Political Science at Tokyo Imperial 

University and Professor Fukuda, an economist, who founded 

Reime1kai, a society for the popularization of democratic 

ideaa in 1918.'1 !his encouraged students to actively 

participate 1n this movement. A student society, namely, 
. ' 

Sin3inka1, was also founded in the same year which organized 

nation-wide students• movement latter during 1920s. 

This movement was not restricted only to academic 

circles; rather it soon spread among the common masses. 

The Ja.pa.nes~ eoono~y grew rapidly benefiting from World 

War I. However, the common people benefited least from it 

30 Ibid., p.149. 

31 Yanaga, n.1, p.468. 
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and there 11as no substantial improvement in the standard 

of ~iving of the people when compared to the level of 

actual economic growth during the same period. Labour 

was well-organized by now and the labour-management con­

frontations increased. The success of the Russian Revol~ 

tion of 1917 provided an impetus to leftist thoughts; 

political dissent 11as mounting. .Finally., the impoverished 

people stood up against the government lfhen nation-wide 

Rice-Riots broke ou" in t918. The temporary economic boom 

following the war f~her enhanced the democratic movement. 

as youth became bold because ~obs were plentiful and there 

was no danger of losing jobs by free expression. Therefore, 

there was popular demand for democratic ri@lts. This 

movement had its bearing on political parties too. The 

rise of Hara. Kei, a commoner, to Premiership in 1918 marked 

the beginning of party government in. Japan which lasted 

till the military took complete control of national affairs 

in the 19,0s. However, thie party government was also 

against the leftist movement. The ~aieho government conti­

nued its frantic attempt to suppress this movement. Academic 

freedom was trampled upon. A number of ·teachers, scholars 

and students were persecuted for spreading "the dangerous 

thoughts". Besides government, a ~arge.number of rightist 

organizations like Amur Sooiet;y:_ ( 1901), Ron1nka1 ( 1908), 

~ Nihon Kokushi Kai (Japan Nationalist Society, 1919), 

Okaka1 (The Cherry Blossom Society, 1924), il!inen KJUsbinto 



(Radical Youth Party, 19 24) , Kokuhonsha. (State Foundation 

Society, 1924), counter-attacked the democratic moVEment4! 

All these rightist organizations strove to give direction 

to national thought and stimulate nationalism and popUlarize . 
military ideas. With a Viev to promote nationaJ..istic 

indoctrination, military training ttas introduced in the 

Secondary Schools,both private ·and public in 1925, and in 

the follot:dng year, military education vas made an inte­

gral part of school eduoat1on.'2 

However, by late 1924, the leftist movement became 

uncontrollable and, therefore, in 1925 the Universal Manhood 

Suffrage Law was passed which came into effect from 1928 

and all Japanese above 25 vere given the right to vote. 

However; at the same time, the Public Peace Law 11ae also 

passed which prohibited the formation of groups that 

advocated a change in the Japanese national. polity. It 

diminished the signi.ficance of the universal suffrage as 1 t 

11as later misused by the government. Besides this, an 

official system of thought control was imposed by special 

thought police in 1925. Ne~ertheless, the next few rears 

witnessed the growth of proletarian cUltural movement. 

Already since 1920 proletarian movement had emerged due to 

gro'trt;h of social consciousness among the people. Proleta­

rian literature was the chief literaey activity during this 

32 Karazawa, n.29, p.151. 
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decade. A large number of proletarian political parties 

uere aJ.so ·tou.nded in the latter half of 1920s. 'lhe grovth 

of radio network ;in early Showa period ( 19 25 onwards) also 

strengthened this movement considerably. However, the 

world-lfide economic depression around 19:50 and the rise 

of mili ta.ry forces to prominence slackened the growth of 
C) 

this proletarian movement and ultimately around the middle 

of 1930s, it totally disappeared. 

llklucation From 1930.;,.45 : Growth of Ultranationalism 
and Fascism . 

Around 1930 the domestic situation in Japan was very 

delicate. ~here was corruption of political parties and 

high officials. growth of anarchy due to growth of indivi­

dualism, loss of motivation, maximization of personal wants 

and weakening of social restraint and long-continued 

economic distress. All these factors led to widespread 

criticism of party government and gave the militar,y forces 

an opportunity to gain the upper hand. Popular opinion 

also favoured state socialism in place of capitalistic 

social organ1zation. Thus, the dot1Jlfall of party government 

in 1932 was f'olloved by the rise of military to pi'Ominence. 

From 1932 till Japan's catastrophic defeat in 1945, the 

military 11as in control of the national affairs. 

The primary target of these ul tranationalistio forces 

was to combat the social unrest and intellectual conflicts, 

revive loyalty to the Imperial institution and the strong 

spirit of patriotism. For that" they once again turned to 
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education. In April 1933, school textbooks were reVised 

thoroughly. ~he chief feature of this revision was that 

a sound philosophical foundation t1a.S provided to the 

nationalistic education.'' fhe nationalistic indoctri­

nation was as strong as ever. The dogma o.f National. 

Polity (Kokutai) and the concept of divine land were 

emphasized in all the textbooks. · Actually the entire 

educational system emphasized Ultranat1onalisn and mili­

tarism. Even in most unlikely subject like physical 

education, students were tausnt that their body was not 

their own, but belonged to the Enperor. Therefore, 1 t was 

their duty to take care of the body and be healthy and work 

for strengthening the Imperial institution. 34 Expressions 

like Self Annihilation for the Sake of Nation (ljesshihoko) • 

Loyalty and Patriotism (Chukun Aikoku), Way of the Subjects 

( Shinm.in-no-Michi); Yield to the Powerful (Nasai mono n1 ' 

ft!kare y;o) etc. were used frequently. The superiority of 

the Japanese race was emphasized and students vere taught 

to be proud of being born as a Japanese. 

Teachers who had been increasingly u.nder.leftist 

influence since early 1920s vere pressurized by the mUitar;v 

authorities so as to ensure their active participation in 

the militaristic and ultranationalistic educational programme, 

33 Ibid., p.168. 

34 Ibid •• p.171. 
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as they vere chiefly responsible tor its success or failure. 

Betveen 1925-34 as many as 748 teachers were suspended on 

the charge ot being Red.35 Helpless teachers, in order to 

escape suspension, submitted to the authorities without any 

resistance. Therefore, they became. a tool in the hands of 

military forces to advocate fasciSt and ul. tranationalistio 

education and develop a sense ot service to the state among 

the pupils. ~eachers themselves vere indoctrinated in 

Normal Schools through a curriculum. attaching foremost 

importance to martial art;s. .Every teacher had to serve a 

5-month tour of duty in one of the mili taey services in order 

to understand the military spirit.36 

Another step in this inexorable drive to control the 

minds of the people by the state was the insti tut1on of a 
0 

Thought Bureau ( Shiso Kzoku) in the Mombusho in May 1934. 

~he purpose of this bureau uas to control the though ta and 

actions considered officially undesirable. And in April 

1935, the Youth School Act ( Se1men Galtko B.ei) was proclaimed. 

The Youth Schools offered 1 to 1 years part-time continuation 

studies for graduates of the elementar.y schools. And these 

schools later became the place for incUlcation of the spirit 

of imperialism, ultranationalism and fascism. 

----·--· -------------
35 - Ibid.. , p.143. 

36 
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Ultranationalistic forces which rose to prominence 

in 19 32 gradually inched their way to achieve complete 

authority over the nation and in 1936 a state··¢Entrolled 

by the military vas born. The cabinet became a puppet in 

m.i,:i.i tary hands. People were taught that "war is the father 

of creation and mother of culture.u37 Already Japan•s 

military adventures in Manchuria had von her many enemies. 

Japan's withdrawal from the League of Nations in 1933 had 

rendered her an international orphan. Hovever, uJ. tra­

nationalistic forces, unperturbed by these, vent ahead 

with their plans even to the extent of offending the vhole 

world. 

As for education,. the most important change vas the 

publication of Cardinal Principles.~f the National Polity 

of Japan (Kokutai-no-Hoyi) in March 1937 by the Mombusho. 

It proved a turning point not only in the history of modern 

education in Japan, but also in the political histoey of 
I 

that country. This document vas an attempt to bind people 

morally and sp1r1 tually to the Imperial institution by 

establishing the divinity of the Bnperor, vitalizing the 

way of the subjects and creating respect tor the National 

Polity. 

Kokutai-no-Hongi clearly demarcated the oriental. and 

occidental traditions. It emphasized '"'that the immortal 

National Polity must·be reVived and it attributed all social 

37 Yanaga, n.1, p.511. 
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maladies to the evil tendencies like socialism., communism 

and indiVidualism and ignorance of the fundamentals ot 

the National. Polity. It carrietl extensive details regaroing 

the founding of the Jap~11ese Bnpire and discussion of 

Imperial virt~es. It was based on ancient ideals and 

principles of the National Polity of Japan like filial 

piety, loyalty and patriotism. This document clearly· 

defined the noms for social and political. thinking and 

behaviour for the Japanese people. Copies of Kokutai-no­

!12!!&! vere circulated throughout the country by the 

Mombusho and vere to be used as teaching manual b7 teachers 

of morals. 1.1 March 1943, nearly 1,900,000 copies of this 

document had been sold. 38 

Xokutat-no-Hongi was ver.y successful in its target, 

i.e. • awakening national sentiment and consciousness. But 

at the same time; it was chiefly responsible for giving rise 

:to mUi tary psychosis which led to the debacle ot World 

liar II. 

Japan • a continuous encroachment on Manchuria further 

accentuated the tension between China and Japan and ul tim.ately 
/ 

led to the outbreak of the Ohina Incident in July 1937. 

Japan did not expect serious resistance from China, but 



contrary to her expectations, China, helped by America, 

Britain and Holland, refused to yield and put up a strong 

resistance. At the same time, the unstable international 

si tu.at ion had witnessed great many changes in foreign 

r~lations and the world tended to split i~to political 

blocs. And finally lfhen the stage was set for a vorld var, 

two major groups emerged. Japan, \'lest Germany and Italy 

formed the Axis Powers and starting with America, Britain 

and China• a total. of 26 countries constituted the Allied 

Powers. 

'the Sino-Japanese conflict vhich started in 1937 soon 

turned into a 1'ull-scale war and lasted till 1945 and proved 

disastrous for Japan. World War II began in 1939, but 

Japan entered the war in December 1941 l1hen it attacke:l Pearl 

Harbour. 

A totalitarian state had been established in Japan by 

1941. In order to mobUize the forces of the nation in 

support of the mU1 tary ou.l t, military education was further 

intensified. .Already in 19,8, the youth school education had 

been made compu.l.sory. Mass media had no freedom and was 

used for propagating militarism. The National School Reform 

(Xokumin Gakko Rei) of 1941 introduced a fascist element in 
, 

the already existing ultranationalistic and militaristic 

education. The· elementary schools were replaced with National 

Schools (Kokumin Galt!!!) and compulsory education was increased 

from 6 years to 8 years. A net1 national course ( Kokuminka) 

vas introduced. New textbooks lfere compiled trhioh clothed 
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the war with glory. All this created an unique national 

loyalt7 among the people. Every chUd aspired for a 

mU:t.tary career. Each individual was read1 to perish for 

the nation. An evidence of this was the Kamikaze unit in 

the Japanese air force in whioh each member vas charged 

wi·th the suicidal mission o~ crashing his aircraft, laden 

with explosives, into an ency. target. 

!he Pacific 'War initially progressed tavourabl7 for 

Japan, but laok of resources and war materials and highlJ 

expensive China war ehaqed the trend ot war in favour of 

the Allied Powers and brought Japan to her knees. !here was 

oo~plete destruction ot Japanese lmpire. However, the final 

blow to Japan•e hopes was the dropping of atomic bombs at 

Hiroshima and Nagasaki. fhis shattered Japan's hopes of 

recovery and surrender -became inevitable. !hus on 1 S August 

1945; Japan accepted the Potsdam Declaration and surrendered 

unconditionally to the Allied Powers. Japan ns occupied 

for the first time in its h1stor7 b7 foreign powers. 

It one looks back at the Japanese national character in 

pre-war years, one finds that Japan was a nation with high 

cultural standards. It was a society w1 th refined and 

cultivated tastes 11 w1 th a certain degree of spiri tu.al 

inclination. Basically, the Japanese were nationalistic 

with a high sense ot patriotism and love towards their Imperial 

institution. However, this patriotic fervour obliterated all 

the distinctions altogether. Japanese van1t7 had reached 



71 

its highest ltmits and the oountr.r was 41s1llus1one4 in 

the procese ot pursuzag idealism. the Japanese notion of 

morality began and ended with their nation and a shallow 

interpretation vas given to moralit7. Political infidelity, 

repression, exploitation were not moral questions. In 

short, morality serv$4 as a cover for expediencr aDd 

this ~oralit7was destined to rebound sooner or later,. 
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CHAP'lER III 

POST-WAR CHANGES IJT JAPARESB EDUO.A.'fiOI 

J!an of Demooraor in Japan 

With the acceptance of Potsdam Declaration began the 

occupation of Japap. 'b7 the Allied Powers. It was to last 

till the purpose ot making Japan peaceful and d emoc::ratic 

was realized. And the next seven years (1945-52) witnessed 

ver7 dedicated and honest efforts on the part of Allied 

Powers to put the prostrate people of Japan back on their 

feet. Japanese occupation was predom1-.ntl7 an American 

show and, therefore, General Mac Arthur, a soldier and 

administrator~ was appointed the SUpreme Commander for 

Allied. Powers (SOAP). Be was entrusted with the task ot 

rebuilding Japan along democratic lines so that she did not 
. 

again ,become a threat tff ntankind. 

In accordance with the Potsdam Deola:ration, Japan lost 
. 

Ta1wan1 the ICurUe islands, Oltiuawa 1 Bonin· islands and all 

other territorial. gains. Japanese jurisdiction was res­

tricted to four main islaDds and some other t1~ islands. 

The immediate taeks before SOAP were di&tl!lllament and de­

mill tari zation; democratization and political :rehabilitation 

ot Japan. SOAP realized that the boundless energies of the 

Japanese people could not be released tor national recons­

tru.ction UDless they were educated and motivated on right 

lines. Therefore, it was necessary,··· first ot all, to remoV. 

exponents ot mUitant nationalism or anti-demoorate froa 
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public office. The purge of Japanese leaders wh1oh 

followed saw the elimination of all undesirable elements 

from. public office. Besides, a larce n'Wilber of war cr1-

m1nals were also arrested, tried and sentenced, some of 

them to death. All uJ. traDational.:Lstio organizations were 

disbanded. 

All reStrictions on political, oivil and religious 

treed. om were removed. The par't7 system was reVived. 
i 

However, the moe·t no-table achievem.ent ot the SOAP was the 

oonsti tutional. refol'!ll. SOAP laid the basic guidelines tor 

1he ·nev consti tut1on and Japane.se expert e drafted the 

constitution. ~his draft endorsed 'b7 SOAP and the Bnperor 

was promUlgated on ' November 1946 and came in force a 

year later. ~he fundamental principles of the new consti­

tution werea (1) ReD.UDCiation of war; (11) Recognition ot 
·basic human rights; and (111) Popul.ar sovereignty. fhe 

Imperial inst1 tu.tlon, after a loDg debate, was retained but 

now the Enpel"'r became merely the symbol of national unity. 

In a short sl)an of two years Japan • a capac1 ty to wage 

war had been drastically reduced and the stage was set :tor 

the growth of liberal democracy. !hereafter, several 

missions headed by Edwin Pauley, Clifford strike, Perc7 • 

Johnson etc. visited Japan to iuvestigate the need tor 

further reforms. and weakening of Japan. However, all of 

them recommended that there was no need to further weaken 

Japan. ~heretore, attention was diverted to economic 
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rehabilitation Which had been delayed due to the separation 

problem. In the economic sphere, the most important reforms 

were the land refQrms and t}le dissolution of the Bu.siness 

Cliques (zaibatsu). Agr~eul:tural land was reclaimed from 

absentee landlords and redistributed amoDg the laD.iless; 

aiming at equity in land ownerShip. Absentee landlordship 

was abolished and tenancy was reduced to 10 per cent of 

the fa~ing families. Zaibatsu which had played a positive 

role in Japanese politics, especially since World War I, 

were dissolved. Labour Unions were established and the 

number of organized workers increased considerablJ. on 
the whole, there was a marked improvement in the social 

standing of workers. 

fhe Allied Powers were very circumspect and vigilant 

when introducing any change-. SOAP, in order to avoid 

repugnance of Japanese people, issued directives to the 

Japanese government which, in 'turn, carried out the •etor.ras. 

However, 1 t was ensured that the d1Hcti vee were tai thfull7 

implemented. The Japanese people al.eo on their part showed 

affabUi ty towards SOAP which emphaei zed the fact that the 

Japanese people were sick of continuous warfare and were 

desperatelf tn quest of peace. Moreover, seeing the sincere 

efforts of the Allied Powers, theJ sbowe4 more attab1l1ty 

towards SCAP.. In short 1 strong and healthy American guidance­

proved a magic wand tor Japan and a key to all prohlema. 

Japan started almost from scratch in 1945, but by the end of 



the Occupation period in 1952, it agaill vas a proud member 

of the international oommUDity. 

From State B4ucation to Public B4ucation 

All educational activities had come to a standstill 

in 1944 when the Japanese nation as a whole vas u.Mer an 

intense war atmosphere. Therefore, tmmediatelr after the 

Occupation forces landed in Japan in 1945, an attempt was 

made to revive educational activity. However, due to 

devastation and destruction during the war, there were no 

classrooms and no textbooks. TUl new textbooks were 

printed, tor about three months, the pre-war textbooks 

were used, but the objectionable parts, 1. •• • the portions 

where militarian aDd ttltranationalian were extolled, were 

deleted. 1 Even after three months, these old textbooks 

were replaced with thin pamphlet-like textbooks print eel on 

cheap newspr1nt.2 It was an evidence of the sorr,r state of 

,affaire in Japan after the war. The social lite was dis­

rupted. Peopl.e were hungey and U~-elothed. !rhe trail of 

disaster left behind b7 the great war and the spiritual 

shook had crushed Japanese van1 ty and the traditional belief 

that the Japanese race wae invincible and the Japaraese were 

1 Karazawa, Tom.itaro • Nibon~in-no-Id.gekisho 
(Kodansha, ~okyo, 19S1}, ~.1g;. 

2 Ibid., p.196. 
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born to ral.e mankind. Japan in the past halt centU%7 had 

t ought so many wars that there was a strong aversion to 

warfare ~nd the Japanese people~ more than anyth~ng else, 

wanted an end to all wars. 

~he Occupation forces, w1 th the same goal in view, 

realized that if pre-war education was responsible for 

unmaking Japan, a rightly-oriented education could remake 

her. At the same time, 1 t was also. realized that only a 

democratic educational set up could ensure safety of 

democratic institutions an.d cultural values am such cUl. ture 

and democracy would ul timatel7 contr1 bute to welt are of 

human beings and. realization of world peace. 1:herefore, 

more realistic and practical education, in plaoe ot. abstract 

and ide()logioal. education, vas aimed at. 

fhus, the educational sy.stem was chal'lged thoroughly 

in the 'hope that education would become the breeding ground 

of democratic citizens. The 01Vil Information and Bcluoation 

Sectio~ (C.I.&E) was instituted in General Headquarters(GHQ), 
0 

tho Office of the SOAP, to advise the SCAP about policies 

relating to education, religion and other sociological 
. 

proble~s and develop patterns of democratic education. !o 

b~g1n Wi'th, GHQ issued four directives' which clearlr showed 
. \ 

the radical nature of reforms the All.1ed Powers were aiming at. 

' Moriio Tatsuo, ~san ~ K~ku Kaikaku - cp.Bk:vo.!'tl~tl 
~osh:h to K:£okaShO Saib!n~ 11ch1 Hokic ahuppan 
xa6u lkigaisha, Tokyo, l973), p.63. 
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t • The fir.st directive was issued on 22 october 

1945 entitled tt.Adminis'tration of the Bdu.cat1onal System. 

ot Japan"• declaring the object and basic policies of 

occupation forces regarding the new educational system. 

2. !rhe second directive was issued on 30 October 

1945 entitled -Investigation and Purge of Teachers and 

»luca.tioniste", to eliminate military and Ultranationalis­

tic elements from educational. organizations. 

3. the next directive was issued on 15 December 1945 

abolishing all Shinto-based ideology in education which 

was the chief driv.iDB force tor the Japanese programme of 

mU1tary expansion and ul.tranationalian in pre-war years. 

4. ~he last directive in this series was issued on 

31 December 1945 abolishing teaching of morals, Japanese 

history and geography which was held responsible tor 

inculcating martial spir1 t resu.l ting 1n 1rrepahble harm 

to the nation. 

Following these initial retorms, SOAP invited a US 

Biucatioa. Mission to visit Japan and formUlate the guide­

lines for the new democratic educational s,stem tor Japan. 

fh1e twenty-one member mission headed by Dr. Geot""ge D. 

stoddard Visited Japan in early 1946 and made a thorough 

stu.q of educational institutions. Based on the recomm.en.. 

dations of this mission, an official statement was issued 

by SOAP on 27 March 1947 which stronsly advocated progressive 

education aiming at developing respect tor individual worth 
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and values and treedom of research. It emphasized the 

principle of decentralir.ation ot power tor democratization 

of education and criticized recitation of the Imperial 

Rescript or making obeissQ.ce before the portrait ot the 

iDperor in schools and 1ncUlcat1Qg obedience towards superiors. 

This report further proposed a new 6-,_3-4 educational system 

(six 1ears of elementar.r school, three years of lower 

secondary school, three years ot upper secoDdary school and 

four years of un1 versi ty) with a total of nine years of tree 

compUlsory education and thoro\lgh revision of school cu.rri­

culum. It also stressed the popularization of co-education, 

adult educatio~, higher liberal education and re-education 

of teachers along democratic lines. 

This report vas prepared in cooperation with the Japanese 

Education Committee, especially constituted for this purpose 

and, it became the basis tor eduoatio~ reforms introduced 

immediately thereafter. However, after the expiry of the 

te:rm of this committee, a new Education Renovation Committee 

(Xzgiku Sasaha.& IiDkai) was constituted under the Prime 

Minister's guidanc •• 4 It studied various educational policies 

1n cooperation w11ih the Momb~eb.o,and CiVil Information and 

Biucatioa section and advised the g~vel:'Dmellt concerning 

educational reforms. Earlier, the Japanese Diet had passed 

4 Ibid., p.63. 
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a resolution on 5 August 1946 entitled "lioconetruction of 

Japanese Education• 1n 11hich it recognized the noed for 

immediate reconstruction of education tor cUltivation of 

international friendship and attainment of. a cultural level 

uort~ ot the confidence of other nations. 5 

The first and most important accomplishment of the 

:&lucation Renovation Committee vas tho proposal regarding 

the Fundamental Bluoation Act (I{yoiku-ltihoDho). Most of the 

educational refo.rms introducod thereafter 11ere based on 

principles and rules and regulations defined in this Funda­

mental Biuaation Act and this Act vas in turn enacted in 

accordance vtth the spirit of the constitution of Japan vhich 

came in force in 1-1a7 1947. 

This J\lndamental Education Act replaced the Imperial 

Rescript ahich,till then, had tormed the basis of e4uoation. 

It consisted of eleven articles. and clarified 'the aim of 

education and esta~lished the foundation of education tor I . . . 

new Japan. Article 1 of the Act Said: 

5 

6 

"Education shou:td aim at character building 
.and fostering Nspeot for peace, love for 
societ,- and ua.tion and devotion for truth and 
justice, respect for indiVidual worth., sense 
of responsibility and hard t1ork, autonomous 
spirit and promotion of health." 6 

Passin, Herbert, Sooietl and muoation in Jaen 
(Columbia University Press• U.,S.A,, 1968) 0 p.2S5. 

EXtracted from. Gendaiyogo-no-Kisochishik& 
( Jiyukokuminsna ,. t !!oityo, 1978), p. 610. 
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It proVided for equality in education with no d1sori­

m.1nation on account of race, creed, sex. social status, 

economic position or family origin. fhe purpose of education 

ttas cha.Dged and henceforth public education vas to be 

conducted without the introduction of a religious or 

political element. It emphasized creative and experimental 

classroom work and development of a sense ot human solidarity 

and democratic spirit. 

This vas followed b7 a series of statutes. The first 

'ttaS the SChool Eclucat1on ACt ( Gakko ICzoikuho). ~his Act 

greatl.y simplified the education structure by introducins 

the 6.3-,_4 system of education. CompuJ.sory eduoatioa vas 

also extended from six to mne Jears. It claesifiGCl the 

educational institutions into Kindergarden., pr1mal7 school, 

lO.ver secondary school, upper eecoDdary school, university, 

spec1s1 professional high school, school tor the blind, 

school tor 'the deaf, school tor the phJs1cally handicapped 

and mentally retarded children, etc. In short, multi­

lateral schools cateriag to all sorts of pupils uere set up 

but the process they v$nt through ws uniform. This Act 

further deal. t l'Iith the organisation and management ot the 

schools and discussed the aims, methods and principles of 

each tJPe of school. In short, tt brought about a total 

reorgani¥t1on of educational structure bJ reorientiDg 

educational cirricllla, courses ot studJ, textbooks, teaching 

methods and administration of education. 
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Reorientation of Educational Ourrio\lla 

Alongtri th renovating the educational set up, curricula 

wae also ch~ed thoroughly. School sub3octs 11ere reorgani­

zed aiming at dovelop1:ng the democratic spirit. !he basic 

principles for the reorganization of school. currioul.wa. trere 

prescribed by the Enforcement Regulations of the School. 

Education Act. However, the fundamentals for the organiza­

tion ot curriculum such as the ob jeoti ves and the content 

ot each subject we're prescribed. by the l'>lombusho in the 

11Course of study" compiled separately for different lovele 

ot education. The same was suppl.ied to a11 schools,and 
' based on the course of study, each school compiled the 

curricula taking into consideration other factors such as 

interest and capacity of students, local and actual condi­

tions in the school. 

~ajor Ohges in Contents of Curricula 

(a) Abolition ot the courses on morals, history and 

geog~aphy. 

(b} Introduction ot a new course on soc~al studies 
' 

11hich is the moat significant change in poatt1ar education. 

The purpose ot this course is to develop among children 

better understanding' of society, cul ti.va.te the soQi8l. 

attitude and adaptability of children so that 'they become . 
ideal citizens. establish correct human relations and con-. 
tribute to the community in vhich they live. 
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(c) lew Oourse 1n Homemak1pc .... fhis course was 

earlier taught only to gixols but now 1 t was made oompulaorf 

for both boys and g1rle~~ It aims at provicling. knowledge 

concerning clo.thlng, food and housing, e1gD1f1cance ot 

family lite, and development of an active attitude toward 

1mpx-oved family living as a member of the family. 

(4) Enoou!'!Sement tor Individual Research .... Self-study 

was attached foremost importance and children's self­

reliance va.e encouraged to promote a hamoniaed development 

ot mind and body through group activities in regular school 

events and classroom activities. 

(e) Revision of feachipg lours - ~he total number ot 

teaching ho\U"s allocated for each subject per week were 

prescribed and classes were conducted accordingly. However, 

the length of each · class was not indicated and 1 t varied 

dep•nd1ng on the reqVJ.rement-. 

fhese changes in curricUla were common for both 

elementary and :Lower secondart schools as compulsory 

education was now for nine years and was regarded as a 

continuous pxoocess. The elementar;r school curncuJ.a now 

included Japanese language, social studies, mathematics, 

science, music, printing, handicraft, homemald.ng, physical 

education and individual research.? However, one chie:t 

7 · The Ministey of Education, Goverl'lnlent of Japan, 
Jafana. Its Land, People and Oul ture (Japanese 
Bal:oia! Commission tor tmiSOo, Tokyo, 1958), 
p.533. 
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feature of the lover secondary school curricula was the 

diVision o~ subjects into compulsory and optional. courses. 8 

The lower secondar,r school curricula consisted of Japanese 

language, social studies, mathematics, science, music • 

pr1nt1ng and handicraft and physical education as compulsory 

sub~ects and tore1gll lallgUaBe, vocation, homemaking, other 

subjects, special educational activities etc. as optional. 

In vocational education and homemaking, there were five 

subjects, namely, agrioulture, commerce, fishery, indus'try 

and homemaking, and students were to opt for one or more 

eub~ects.9 

Another feature of the lover secondaey eduoatton was 

that vocational training was regarded as particUlarlr 

important as many students took up jobs in compan1.ee after 

completing their studies at lower secondar,y school. Ba~ing 

these differences, the guidance in the course ot study and 

evaluation method were the same as in case of elementa17 

education. 

~r Secondarz Educat&on 

After the war, '-he aim of higher education has been 

to give higher liberal education and intensive technical· 

tra1ning to help students acquire high professional skills 

and also elevate the1r oUl tura.l standard. In other words, 

it aims at developing each student's indiViduality and 

e Ibid •• p.535. 

9 Ibid.; p.535. 
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tra1D.1ng him to proceed in different directions. Wi.tb 

this complete education in View, upper seoonda%7 curricUla· 

placed greater emphasis on optional subjects besides 

coapul.sort subjects like Japanese langUa.ge •. social studies, 

mathematics, science and physical eaucation.10 

Adm1nis~rative Reforms 
. 

As seen earlier in th1s chapter, the wartime education 
, 

was abolished i.mmediately after the Occupation forces landed 

in Japan and in t~e· process of renovation of th. ~ducational 
structure, the administration of education also needed to 

be chang~ thoroughl.y. A GllQ announcement 1n this regard 
I ' 

said; "In order to achieve the target of e4ucat1on laid in 

the constitution and the Fundamental Education Act, the 

administration of education needs to be democratized in 

which autonomy of education is guaranteed. n11 

With this PurPOse in View, GBQ aimed at weakening the. 

Mombusho which was most powerful in educational affairs till 

then b7 introducing looal Bluoational Boards (Chihok:ro1ku. 

I1nk!Q) 8l1d expansion ot the autonomy of uni vere1 ty. ln 

other words, decentralization of admi1Ustration and intro­

duction of an autonomous education stru.otu.re along American 

lines were recommended. stoddard's mission which had 
. 

earlier Visited Japan, in its report suggested the 

10 Ibid., p.535. 

11 Moritd. n.3, ·p.66. 
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following administrative reforms: 

(1) 

(11) 

Drastic reduction of direct control 
by the Mombusho over regional ec hool&J 

Beepeot for the tree will of the people 
in ed ucat 1onal administration and 
planning; and 

(iii) Establishment of Mucational Boards in 
eve%7 town, v1l.lage, rural and urban 
prefectures and cities through direct 
election. 

The Education Renovation Committee, working a1.ong these 

lines also recognized the need for the renovation of educa­

tional administration in 1 ts 17th meeting on 27 December 

1946.12 It supported ·the reforms suggested by the· Stoddard 

Mission, but it further suggested that the Educational 

Boards should be financed by the local prefectural govern­

ment and there shoUld be one Board for every 10,000 people. 

However, in May 1947, it reviewed its earlier proposals 

and made the follow1tlg recommendat1ons. 1 3 

( 1) Local Bi uoational Boards should have 
voting and execution rights and Should 
be established gradually; 

(11) In place of open direct election of 
members of these boards, election tor 
oD1.7 the recommended candidates should 
be conduotedJ 

(111) The right of personnel management ehoulcl 
be vested with the local boards in rural 
and urban prefectures; 

(iv) A SQfficient gap should be given between 
the formulation ot law regarding local 
boards and its actual implementation to 
create thorough understanding among people 
about these reforms and the real signi­
ficance of democratic and decentralized 
education. 

12 Ibid., p.102. 
13 Ibid •• ».103. 
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!here foUotted several rounds of talks and negotia.-

t ions between the Bluoation Renovation Commi tteEJ and the 

Civil Infor-mation and Education Section regarding the 

ultimate reforms to be introduced. The draft proposal t1as 

finally prepared in June 1948 and uas placed before the 

I>iet for its approval. The basic teatU.X.oe of the final 

draft passed 'by the Diet on 5 July 1948 11ere as tollot1s: 14 

(1) Institution of Local Educational Boards. 

( 11) SUbsid7 by National Treasury. 

(111) Teachers in service to be candidates 
eligible for election. 

(tv) Remuneration for members of Local 
Educational Boards. 

( v) transfer of the control of Upper Sooonda17 
SChool. 

(vi) Jurisdiction of the SUperintendent. 

Following t"-e enactment of the law regarding Local 

Educational Boards_. the new system l1as launched in 48 

prefectures and five big cities (Osaka, Kyoto, Nflioya, Kobe 

and Yokohama) •15 Establishment of these boards in other 

cities and Villages was extended by two years. These boards 

were entirel7 independent of the Mombusho and performed the 

following dutiesa 

{1) 

(11) 

ES'tabliehment. maintenance and abolition 
of schools~- · 

Compilation of curricula and their treatment.• 

14 Ibid.,, p.109. 

t 5 Ibid., p •. 115 •. 
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(111) Decision on textbooks to be used. 

( 1v) Appointment and d1 EIDiBsal. of teachers. 

(v) Training of 1ieachers. 

Recruitment and Managomen' 

At the end of the war, like all other Japanose nationals, 

toachers were also in a demoralized and exhausted state of 

mind. Most of the educational ).nst1tutions had ceased to 

function and teachers vere 3obless' and'in' C,oonomio distress. 

Immediately atter the start of the Occupation, the educational 

. aot1 vity vas revived and as seen earlier 111 this chapter, 

radical reforms 11ere introduced and the Gd uoat ional structure 

was overhaUled. Under the obsession of changing everythillg 

that belonged to pre-war years, teachers~ training system., 

recruitment process, rights and duties, salaries, social 

velfare etc. vere all chauged. 

The most noticeable refo~ regarding teachers vas the 

recognition of the freedom of political and union activities. 

At the end of the var, there were nearl.y 400,000 teachers in 

Japan and seeing their pitiable plight, SCAP was ot the firm 

opinion that unless their position vas improved, a heal thy 

eduoa.tional atmosphere woUld no1i be possible. The immediate 

solution vas a national level union representing all the 

teachers to safeguard their interests and upgrade their 

social statu. e. !he teachers, on their part, also had a 

genuine desire tor leadership outside Mombueho. The Stoddard 

Mission, after a thorough observation of the situation, 
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recommended free union activities tor them. ADd uithin DO 

time, a largo number of teachers• unions came up all over 

the country. It marked the birth of the post-var teachers• 

movement. SOAP, aiming at t1eakening the Piombusho • shrewdly 

encouragod those unions despite all opposition from the 

Japanese government. 'he rightist element.s haV1Dg already 

been eliminated during the purge (a total of 1 020,000 

' teachers or 22 per oen t of the teaching population) , these 

unions comprised primarily ot leftists and wore anti­

government. Encouraged by the SOAP and the treakening power 

ot the l'iombusho, all teachers stroDgly tel t the need foJ: 

fo~ing an united front representing all teachers of Japan, 

as a pressure. group against the Mombusho. And finally in 

Ma7 19471 N1kkyosg_ (Japan Teachers• Union) was tozmed vhen 

all small '?onions merged • 

.Nikkyoso welcomed the reforms by SOAP as they coincided 

with 1 ts own demands. The strong Nikkyoeo compelled the 

Japanese government to cns~e better working conditions for 

teachers in Japan. The ·introduction of the local educational 

bodies brought about a marked change and improvement in the 

administration of education and the process of reorui tment . 
ot teachers. 

The :first step touards a teaching career was the 

acqUisition of a certificate similar to the licensing system 

ot the pre-var years. For that, Teachers• Training Colleges 

were set up in all prefectures replacing the Normal SChools 
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courses •. Those oandidates,1'1ho acquired the necessary credits, 

were issued a certificate. Thereafter, they applied to the 

Local Biucational Board and the SUperintendent of the Board. 

selec'f;ed the candidates along l'1i th the Principal of the 
, 

School in which the teacher was to be installed. Bouever, 

acqUisition of the certificate vas no guarantee tor ~ob. 

fhe Mombusho and Local Educational Bodies also provided for 

the in-service training of teachers. It included arranging 

seminars, lectures on curriculum and various sub3eots., 

sending teachers ot elementary and secondary schools to 

universities for training etc. Special attention was given 

to the training of teachers of pJ;"imary and lol:Ter secondary 

schools, i.e., teache.rs responsible for compulsory education. 

The Prime Minister was made the chief administrative 

authority and he appointed the personnel of the Minietr.y 

and the educational and ou.l tural agencies that were under 

the jurisdietiou of the ministry. The national schools and 

the national educational research institutes were placed 

under the jurisdiction of the Mombusho, lfhile 811 other 

e4ucational. act1v1 ties were administered by the local. ed.uca­

tiona.J. bodies. 

Powerless Mombusho 

l'lhen demooratildng the educational set up, it was the 

primary objective of the SOAP to render the Mombusho weak. 

Thts was reali.zed to a large measure by decentralizing the 
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administration of education and encouraging and strengthea. 

ing teachers• union. However, this ·process of weakening 
' 

the ·Mombusho did not end there. !he introduction ot a new 

textbook ~ystem in April 1949 vas also done uith the same 

purpose!! After the 11ar0 the Rational Textbook system of pre­

war years vas abolished and vas replaced w1 th the Authoriza­

tion .System (genteiseido) so that textbooks trere not used 

again to inculcate nationalistic aDd militaristic ideas as 

was the practice in pre-war years. 

Under the new set up, the Mombusho vas to supervise, 

adVise and allocate financial aid for educational actiVities 

under the jurisdiction of local educational bodies. It was 

also to approve the establishment of publio and private 

universities and offer them administrative supervision and 

advice. It prepared budget estimates and drafted educational 

laws~ In short, aU nationaJ. educa.ti.ona1 and cultural 

activities were to be administered bJ the Mombueho • but 

compared to the pre-var years, it was nothing but an insti­

tution of information, advice and assistance for all local 

educat~onal activities. 

Thus, this very e..mbitious educational system, a replica 

ot the American system in both contents and method, vas 

launched in .Japan aiming at a state Vhich is neither autho­

ritarian nor despotic or aggressive but a liberal eociet7 

standing for human sovereignty and libertf.· In other words, 

occupational forces aimed at a total change in the way of 

thinking and psychology of Japanese people and the development 
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of their mental tacul ties along democratic lines. !hese 

plane appeared highly tdealiatio and abstract but somevhat 

overly ambitious, radical and unrealistic vis-a-vis the 

domestic s1 tuation. These educational reforms were more 

radical than those during the Mei31 period becauso the 

Mei31 author1 ties aimed at changing the national character 

over a long period of time whereas- SOAP aimed at the same in 

a very short span and in the process 1 t was but natural that 

the practical ditficul ties ttere overlooked. 

Drawbacks of the Occupation Education!~. B.efoms 

1. A fundamental departure from oriental traditionsto 

occidental traditions ~s made and most of the reforms vere 

not in consonance 't11th Japanese history, tradition and 

domestic circumstances. A better option vould have been 

development of appropriate theoey of state and Dational cons .. 

ciousness vis-a-vis international situation. 

2. The educational reforms were made a part of political 

.rehabilitation and often these were not examined from the 

point of View ot educational needs. 

3. Under the obsession of destroying pre-var educational 

set up at any cost, even the strong points ot pre-'ttar educa­

tion were completely overl.ooked. 

4. Political and economic rehabilitation ttas given top 

priority and moral and spiritual rehabilitation was relegated 

to the secondary position. In other words, in the process 

of materialistic pursuits, the moral asp Get l1aS totally 
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neglected. The reforms primarily aimed at destroying the 

spirit of nationalism and patriotism, typical Japanese 

virtues, and if SCAP failed to reorient the Japanese mind, 

1 t at least succeeded in destroying the moral virtues. 

Modern Japanese youth have turned egoistic, skeptical and 

epicureanistio and this is partly responsible for anarchism 

and violence that prevails among them. 

5. 1he financial aspect in the implementation of the 

new system was completely ignored. 

6. Power was taken away from the Mombusho before the 

local educational bodies were ready to assume it. 

Despite the radical nature of reforms and the above 

mentioned major drawbacks, the new educational set up, 

introduced in 1947, has survived till today. However, it is 

not mere survival, but Japanese education system is today 

said to be one of the most efficient in the world. The system 

has been improved upon frcm time to time since its inception 

and there has been no fundamental departure from the democratic 

spirit, though several attempts have been made by the 

conservative elements which vere rendered futile by militant 

leftist elements. How this "foreign system" transplanted 

in the Japanese soil, took firm roots, outlived all odds 

and the extent to which these educational reforms were 

successfUl in reorienting the Japanese mind along democratic 

lines, as also the nature of changes introduced by the Japanese 

government af.ter the occupation was over • are discussed below. 
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fhe Japanese government had 1 ts otm. reservations 

and lillli tat ions regarding the nev system and it strongly 

opposed some of the reforms. Hot1ever, SOAP, determined 

and resolute • forc:Lbly implemented the nev system as a 

process of trial and error and 1 t was decl.ared that it 

t1as an attempt towards democratization of Japan and the 

faul. ty methods vould be elim.i:Qated or a.l tered" if requirecl. 

Japanese government's cooperation, therefore, vas of 

passive obedience than active enthusiasm. 

Soon a large number of national, public and private 

educational institutions started functioning throughout 

tb.e country. Especially popularization of private education 

sa\1 the establishment of a .large number ot private educa­

tional institutions. Despite the economic distress, there 

vas overall growth of educational actiVity. Hotfever, it 

does not imply that the nett system was an instant success, 

rather in the beginning 1 t seemed a misfit in Japan. fhe 

overall situation l1B.s far from satisfactory. By 1949 this 

new system had been implemented and the tollo~ing problems 

came to the fore: 

1. Japan had not yet recovered from the post-war 

economic distress and due to financial dit'ficuJ. ties local. 

odu.cational bodies failed to carry o.ut their duties and 

obligations. 

2. 'lhere ttas extreme shortage of teachers, cl.assrooms 

and textbooks. 
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3. Freedom of functioning of P!A (Parent-Teacher 

Association) and professional teachers' union tras recognized 

after the war. liikltroso soon became more of a labour union 

and; therefore, education became a battle field for the 

conservative and reformist forces. Striltos and demollstra­

tions increased which, at times. mo\Ulted to violent pro­

portions. 1bis unending struggle betwoen the Nilckyoso and 

the government marred smooth functioning of the new SJstem. 

4. Communist dominance of Biltk7oso thva:rted the idea 

of free education and the democratic concept. 

5. the fundamental spirit of the ,decentral1zGd systa 

vas to involve the common man in the oontrol of education. 

Rovever, in this regard the system failed m.1serabl7 as the 

unfair hold of the political pressure groups over local 

educational bodies ·prevented boards from reflecting the 

real will of the people. 1 6 

Thus the merits and demerits of the system uore 

exposed to all and the immediate alternatives for SOAP 

which emerged were as followsc 

( 1) Economic Rehabili tat1on of Japan 

Financial limitations ttere the root cause ot most of 

the problems. Snooth functioning of local educational 

bodies and establishment of more educational organizations 

necess.1 tated more funds. Moreover, unrest among teachers 

was also primarily concentrated around lou salaries. 

------------------
16 Ibid., p.112. 
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(11) Restrict Political Activities of Teachers 

There was no end to the clashes between the government 

and the Nikkyoso and it seemed inevitable f~r the SOAP to 

intervene and ease the tense situation. 

therefore, simUltaneouSly ~th economic rehabilita­

tion, SC:A;P took several steps to check gro'ffing communist 

influence and restrict union activities by te~chers. The 

reverse course ti'&S begu.n with the revision o~ the National 

Public Service Law in December 1948. This revision 

superseded the right to strike and bargain oollectivelr 

by teachers• unions and teachers were debarred from 

participating in political activities except voting. 17 

This tsas followed up with a Red Purge in 1949 which sa11 

the elim1nati<;tn ot a large number of leftist elements. 

This Red Purae of 1949-50 was in direct contrast to that 

ot 1946-47 when rightist elements had been eliminated. 18 

After this purge, c omm.unist influence declined considerably 

and the moderate elements gained ascenda.nor. In 1949 · 

the Special La11 for Public Service Personnel was passed 

which classified teachers into two categories. i.e., 

National Pub11c Servants, those working in National Schools 

and Local Public Servants, those working in local sohools. 19 

The former were now to be governed by the National Public 

17 

18 

t9 

Duke, Benjamin, c., siapan's l'f111tant Teacher,s : .!.. 
'Hietoq ot the Left-tli~ i!eachers• Movement · 
lThe University Press~ Hawaii, HonolUlu, 1973). p.ao. · 
Ibid., p.9o. 

Ibid., p.93. 
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Service Law. ~he Local Public Service :Law was euoted 

in 1-950. According to this law, the local public service 

personnel were debar.red ~rom joining any political parties 

and their political actiVities were greatly restricted. 

The result was that the liikk7oso lost its official status 

as a national union. It lost i te claim to negotiating 

rights with the Mombu.sho on beha.l.f of the majority of 

teacbers in the countey as most ot them were employed by 

local educational. bodies. 20 

!!hese new laws were UDdemoaratio in principle and 1n 

breach ot the promise made b7 SOAP at the start of 

occupation. there was widespread diacontent against this 

"reverse movement." Therefore, Nikkroso became more hostUe 

and led a determined resistance against these newly imposed 

restrictions. fhus, by 1950 the situation vas not ve%7 

clear as to the direction in which JapaD was moving. In 

other words, the new system had been theoretically establish­

ed but in practice 1 t was tar from sat1staoto17. SOAP still 

daDinated the eoene while 'the Mombusho and the Ni.kkyoso 

continued to be hostile to each other, and each one trying 

to gain an upper hand over the other. 

In September 1950 the Second u.s. Eiucation Mission 

Visited Japan to evaluate the success of refoms. It found 

the situation quite satisfactory and simply recOMmended 

20 Ibid.,_ p.94. 
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more funds tor the educational institutions to function 

s1110othly. And it did not have 8.1J7 great s1pif1cance an4 

bearing whatsoever on Japanese education thereafter. 

In the meantime, the economic si tu.ation improved 

considerably as Japan gained enomousl7 trom the Korean 

. war of 1950. The situation improved automatically and 

fliklqoso•e pnorities also changed ana. now it turned its 

attention to political issues like peace and neutrality 

ot Japan. opposition to.,rearmament an.c1 militar, bases in 

Japan• etc. 21 

~~vivali~t Attempts ~nd Oountervailisg Forces 

On 8 September 1951, the u. B.-Japan Peace Treaty was 

signed which marked the end o~ American oocupatlon ot 

Japan, though Japan regained its independence on 28 April 

1952. As the occupation period approached 1 ts end, the 

Japanese government appointed the Committee for the 

Examination of occupe.t ion .Refolms Policy ( Seirei . Kaisei 

Shimon I1n1tai) in 1951. It comprised of Ishizaka Taizo 

(President ot Toshiba Electrical Manufacturing Company), 

Kimura Atsutaro (fomer Minister of Justice), Maeda Tamon 

(tozmer Minister of Biuoation), Nakayama Ich1ro (President 

of Bitotsubashi University) and some other influential 

businessmen like Itakura ~akuzo, Obama Ritokut Hare. 

YasablU'O etc. 22 This committee was to study all occupation 

21 Ibid., p.101. 

22 Ibid,, p.103. 
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retorms 1nclud1J18 education and recommend changes in the 

existing &Jatem., if necessary, the Committee in its report 

on F4ucational RetoJ"ms made the following recommeD4at1ons: 2' 

(1) More flexibiUtJ 1n the 6-,_3-4 system 
to accommodate and encourage vooat tonal 
education by separating 1 t from general 
ed uoat' iOU. 

(11) ReVision ot the course of atuq tor the 
general schools and the technical schools. 

( 111) ~ext book compilation by the government. 

(iv) !he Minister of Education to be the highest 
administrat1 ve author1 ty. 

(v) 

(vi) 

Appointment of a Central. Adneoq Council 
to advise the Minister of Biuoation regarding 
conduct ot Japanese eduoatioll. 

ReVival of moral education. 

The government agreed in principle with all these 

reforms and started working seriously in this regard. In 

addition, the Japanese government was also thiDld.ng in 

terms of establi.sbing local educational boards in the 

remaining towns, o1t1ea and villages and revising the 

Board ot Biueation Law. !!!here were also signa of rev1sioa 

of the constitution to perait rea~ament and to allow 

American military bases in Japan. All these reforms suggested 

that the Japanese government was aiming at a aignitioant 

change and there vas every likelihood oi a reversion to the 

pre-war system of education in certain respects. 

23 Ibid •. , pp.o10,_104. 
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lf1kltyoso stroDglJ opposed all these plans, espec:Lal.l7 

the re1ntroduct1qn of moral education. fhrough the code 

ot ethioe proclaimed by lf1ltk70SO in June 1952, 1 t was 

pledged that teachers shall un1 te and tight against any 

infringement on. ~reed om in education and shall seek proper 

.government and education tor peace, protect equ.aJ. oppor­

tunity in educationt fight aga.uwt corruption a soc1et7 

and defend their rights. 24 In addition.. PTA, yet an~ther 
countervailing foroe 1 formed 1 ts National Federation in 

October 1952 and along w1 th Nikkyoso· was determined to 

fru-strate government• s plans. 

However, 1nspite of stiff oppos~tion, the Japanese 

government carried out a number of changes. First of all, 

in Jul.y 1952; the SubVerei ve Activities Prevention Law 

(Haka1 X:atsubo Boshi Ho) waa passed which replaced the 

American Ocaupa.tiol:,_.S Organization Control Ordinance. 25 

And in August 1952 the Ministry of Jiluoation Law was 

revised which placed more power vi th the Mombusho. It was 

now given a hand in the administration of school education. 

Thus it is eVident from the attitude ot the Japanese govern­

ment that 1 t woUld have reverted to the pre-war system., but 

tor the strong oppae1 tion f~ Nikkyoso and PTA. It was 

also due to these countervailing forces that other propo sale 

of the Committee for the Examination of oooupation Refo:na 

24 Ibid •• p.1o7. 

25 Ibid., p.1og. 
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PollOi troro abSAttou.ot tcmpcnta1'117~ In '954, como spoc1a1 

la'f1S t1oro onaoted uh1oh ecto.bl1ahcd· political aoutms.tr 

of education and further restl'1oto4 poll tical aot1V1 ties 

b3 teachers~ ~ho lat&m.t.nablQ oontroversr be'twocu tho 

govoDt.QoDt cad tho li1!tk1000 oont1uud all thJO~ho 

onoe again in 1956 more re-reforms 11oro iatroducod. 

!his time the covoramont tme tb1rsld .. Jl6 of rev1oing tho 

looal oduoat1on board SJ stem to . ~o~orQ _poll tical nou­

t~ity ot tho bo~s &Q4 enoure ot•bil~ty and off1o1enor 

of oc.tuoa.tlonal a4m1nistratlo~ !here l1&.e aloo e p:ropoaal 

to renee tho tex-tbook system aa :1 t uas felt that most 

of the textbooks uore leftist..or1onted duo to Bikksoso •a 

infl.uenoe. 

In June 1956, tho lau regarding Organization O.Ad 

Management of Local !cluoational J.dministration ( g}rl.ho 

Jx!&ku GUSJ!1 S9 So~iki, g;v:obi u.ne1- l:'Q KantJlU'll !J.p,ritsJ.l) 

11as passed• fhe basic features of tbie :revision t10l'O ao 

follovsa 26 

( 1} }ntrgdJ.Qtion of nominat!gn,, ~~!'!;~ 

In place of direct el.ection of membero of local 

boards, the nomination b7 Chief ot Local Public Bo4J, 

(O}p.ho ltoJqodan no,.Oes) attor gettizla tho oonsent of thG 

Maem'bl7,uae introduced. 
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(U) Establishment of Boards ThroWJhout tho 
Country 

Dlle to several limitations, discussed earlier in 

this chapter, the local educational boards could not be 

established· except in prefectures and five big cities. 

Hovever, boards vere established in the remaining cities, 

towns and Villages. 

(iii) Authority of Mombusho over the !gards 

The Mombusho vas given power to demand explanation 

or conduct inquiry if 1 t felt that the board ws deviating 

from 1 ts appointed functions. 

(iv) f_qlitioal lleutrality ot Biuoatio~ 

\11th a V1.e11 to maintainil'lg political neutrality, it 

was stated that more than three members of a board should 

not belong to the same political group. 

As obvious from the nature of these changes, government 

control over educational administration ttas gradually being 

tightened. fhis trend continued thereafter as well. In 

1957, the textbook authorization system was further inten­

sified. A number of officials were appointed by the Mombusho 

to make thorough investigation before granting authorization 

of textbooks. In July 1957, Teachers Efficiency Rating Plan 

(K1nmu yYotei) Has implemented which created a videspread 

controversy and the disputes between government and the 

Nikkyoso increased considerably over next several years. 

It was suggested in this plan to grant salary increment to 

only those teachers lfho were accorded a good rating:. 27 

27 Duke, n. 17, p.138. 
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fhis plan vas obViously aimed at subservience of teachers 

.to the Mombusho because it was considered that t~ac~ers, 

:Ln orier to avoid poor rating, woUld abstain from ;taking 

part in Nikkyoso activities. 

Nikkyoso naturally put up a strong resistance against 

this. There were demonstrations, strikes and violent 

struggles throughout the country.. '.r~s controversy 

· continued for a couple of years. Hovever, the plan 11as 

implemented in 1958. In AUgUst 1958, the course of study 

vas revised and the moral education vas reintroduced. 

This new curriculum came in force from AprU 1959. 

Nikkyoso once again protested against these reforms but 

in vai~. The intezminabl·e controversy vhioh continued 

throughout the 1950s tarnished the image of the union and 

its membership reduced by 20 per cent between 1950 and 

1960. 28 Since then, Nikkyoso has more or less been 

fighting for the betterment of teacher's economic position. 

ACtually since then the course of study has been revised 

. in 1968 and 1977. Howeve:t:, the reforms have been partial 

lf1 th no a~ parent danger of reversion to the pre-war sy st~ • 

.As is evident from the nature of changes since 

independence, the Japanese government initially made 

frantic attempts to revert to nationalism, if not militarism, 
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of the pre-var years. ~hese a'tempta, however, were 

successful only to a small extent as the countervailing 

forces like Nikkyoso and PiA rendered these attempts 

futile through their militancy. In addition, So}l:yo (General 

Council of Free Trade Union) established in 1950, vi th the 

backill& of intellectuals, unions, leaders, students and 

young labourers, has been wholly and basically against 

these reactionary policies of the government. Thus one 

can say that democracy vas established in Japan by 1960, 

as since then no serious revivalist attempts have been 

made by the rightist elements. Though the need for. re­

orientation and improvement of content is keenly felt 

these days, yet there is no danger of reversion. Hovever, 

raQial homogeneity, the spirit of nationalism and patriotism 

are still strong in the Japanese mind, especially in the 

pre-war generation. There is no doubt that the social 

enVironment has completely changed ever since war and 

seeing the modern Japanese youth, one can say that a new 

Japan is in the making. Hovever 1 a more distinct picture 

would emerge at the turn ot the century tthen the post-war 

generation will be dominating the scene,29 and only then 

one would knov the durability of post-var reforms and the 

extent to which the Japanese mind has been reoriented. 

29 The life expectancy in Japan is 7' for men and 
77 for women and on an average a Japanese youth 
starts his career at the age of 30. 
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CHAPTER IV 

TEXT BOOXS AND CURRICULA 

As seen in the foregoing chapter, great maJlY' changes 

have occurred in the field of education in the post-var years. 

especially 1~ the first decade after the var. The educational 

system of pre-war years advocating obedience, submission and 

self-annihilation for the sake of the nation vas replaced with 

progressive education concerned with the spiritual, moral, 

mental and physical development of indiVidual personality and 

developing consciousness as responsible and mature citizens. 

U!Uike pre-war years, students are taught to separate chaff 

from grain and not merely glean knowledge indiscriminately. 

In other words, the development of general ability for 

independent thinking and judgement is always placed foremost, 

and not the acquisition of special knotrledge. Attempt is 

made to provide the child with the power to draw a justly 

limited inference from observed facts, In short, school 

education in Japan teaches how to tbinb than what to think, 

improves the mind, inspires true and worthy motives, develops 

selt-control, restrains feelings and creates an inventive 

mind. 

Schools 

Primary Schoo}: 

Primary education in Japan caters for children aged 6-12 

years and occupies the first six years of the nine-year 

education. Primary education in Japan aims at the following 

104 
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objectives: 1 

(a) CUltivation of autonomous and independent spirit, 

sene,~ of cooperation and correct understanding of human 

~elationships. 

(b) Sound understanding of social conditions and basic 

necessities of life. 

(c) Correct knol1ledge of the national language. 

(d) Technical education and scientific observation 

of natural phenomena in daily life. 

(e) CuJ..tiva.~ion of manners and harmonized physical 

and mental growth. 

{f) Basic understanding of music, fine arts, literary 

arts etc. 

In order to achieve these aims, curriculum comprises 

national language, mathematics, social studies, science, 

music, arts and handicrafts, homemaking, physical education, 

moral education and special activit1es. 2 The curriculum is 

compiled in such a way that a progressive and systematic 

guidance is carried out. All children in the age group of 

6-14 years attend primary school. There were over 10 mUlion 

students enrolled with primary schools in 1975 and this 

1 

2 

Mombusho, Shogakko Shidosho: Kzoikukatei Ip~an hen 
(Kyoiku Shuppan Kaoushikigaisna, Tokyo, 197 ), 
pp. 27-28. 

Ministry of :&iucation, SCience and Culture, Course of 
Studz tor EJ.ementa71 Schools in Japan (Minis'try of . 
Finance, Tokyo, 197 ), p.1. 
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number is expected to go upto 12.5 million by 1985.' 

Lover Second!£l Be~ 

Since compulsory education is considered to be a 

continuous process, it has similar objectives as primary 

education. Therefore, the lower secondary education is based 

on the education given in primary school. However, since 

continuance of studies after nine years of compulsory 

education is voluntary, full consideration is given to the 

pupils' stage of development and disti~ctive characteristics 

so that they can proceed in different directions. And for 

that the curriculum of the lower secondary school consists of 

(a) required subjects; (b) elective subjects. 

The required subjects include Japanese language, social 

studies, mathematics, science, music, fine arts, health and 

physical education, 1nd.ustr1al arts and homemaking while the 

elective subjects include foreign languages, agriculture, 

industry., commerce, fisheries, homemaking and other subjects 

vhich are considered necessary under the courses of study 

for lower secondary schools. 4 These elective subjects have 

been introduced with consideration to pupil•e future course 

of life and speci9;]. interest of each pupil. One remarkable 

feature of lower secondary education in Japan is that more 

3 Ministry of Fducation, Science and CUl. ture, E:lucational 
Standards in Japan (Government of Japan, Tokyo, 1975), 
p.14. 

4 Ministry of Biucation, SCience and Culture, Course o:t 
Stuj{ for Lower SeoondaJ: Schools in Japan (Ministry 
of nance, Tokyo, 1976 , p.1. 
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than 90 per cent of lower secondary graduates go for higher 

studies. Out of 1 1580,000 lower secondary school graduates, 

1 1450 1000 went on to the upper secondary schools in 1975. 5 

Upper Seconqary School 

Upper Secondary Education aims at cultivating personality, 

high cultural standard, technical skills and moulding individual 

character. ~here are three types of upper secondary schools 

in Japan: Full-tiule {3 yaa.rs), part-t~e and correspondence 

(4 years or more). As for the content of curriculum, unlike 

common ou~ioulum for primary and lower secondary schools, 

curricul~ differentiation begins at this level. The school 

course is divided into general and the specialized. The 

general course is meant for those vho wish to go for higher 

education or those who want to get employment requiring no 

vocational·training. Whereas the specialized courses are 

meant for those who requiret specialized education in certain 

vocational areas. on the whole, the upper secondary schools 

offer programme in areas· like Japanese language, social 

studies, mathematics, health and physical education, art, 

foreign languages, domestic arts, agriculture, industry, 

business, fishery, nursing, science and mathematics, music 

and fine arts. These areas are further sub-diVided into 

nearly 400 subjects. The upper secondary education is 

regarded as a complete education by itself as many students 

(nearly 60 per cent) take up jobs after graduation. 

-------------------
5 Ministry of Education, Science and Culture, n.3, p.16. 
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Special Schools 

Special schools are those for mentally and physically 

handicapped children. These include schools for the blind, 

schools for the deaf and schools for the othertdse handi­

capped. Compulsory education.at the special schools for the 

blind and deaf ws introduced in 1948. The content of 

education at these special schools corresponds to that at 

ordinary schools but in addition, students are also given 

special education designed to compensate for their various 

handicaps. A separate course of study is compiled b,y the 

Mombusho for each type of special school and each school 

works out its 01111 curricula accordingly. There were 196,000 

persons enrolled with these special schools in 1975. 6 

VRPer Secondary Special TrainiAS Schools 

These special training schools vere started in 1975 
~ 

aiming at developing students• ability required for their 

working, daily life or raising their level of edUcation. 

Most of these schools are privately controlled. Such schools 

offer various types of courses for a minimum of one year 
' duration. Graduates o~ lower secondary schools can join 

these special training schools. The general course offered 

by these schools is, however, open to all irrespective of 

academic attainment. 

6 Ibid., p.64. 
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J.11scellaneous SChools 

These schools provide graduates of lover secondary 

schools with vocational and practical courses (duration 3 

monthS to 1 year or more) in dress-making, cooking, book­

keeping, typing, automobile 4r1V1Dg and repairing, computer 

techniques, etc. These schools were also started in 1975. 

Curricula and Their Com2osition 

It is the responsibility of the school to carry out 

appropriate education to achieve the target laid in the 

constitution, the Fundamental Education Act and the School 

Fil ucation Act of 1947. In order to achieve that target, 

formation of a meaningful and purposeful curriculum vhich 

proVides the variety of instruction and training in view 

of abilities and aptitudes of pupils including practical 

instruction and training appropriate to their respective 

needs, is neces.sa.ry. The significance of suitable curricUlum 

is all the more great for the primary and lower secondary 

schools as 1 ts contents must conform l1i th the gradual growth 

ot children•s mind. 

Therefore, a Course of Study is separately compiled for 

each level of education by the Education Minister in accordance 

vith the standards laid in the constitution and the rules 

and regulations regarding public education such as Fundamental 

:&lucation Act, School .Blucation Act and Enforcement Regula­

tions ot the School Biucation Act. This course of study 

forms the basis tor the compUation of curriculum. This is 

then supplied to all schools and on the basis of it the 



110 

teaching staff of each school works out the suitable 

curriculum taking into account local conditions and the 

existing facilities in the school. At the same time, 

mental and physical growth and interest, zest, nature and 

talent of each child are also taken into consideration. 

In short, three factors, namely, local conditions, the 

existing facilities in the school and mental and physical 

gro~h of children which all have organic relation with 

one another, tom t~e principal constituents of the curri­

culum besides the course of study. However, before the 

actual compilation of curriculum, the folloWing factors 

are also given important consideration: 

1. Grasp of .Basic Rules and Regul.ations: 

Before the formation of curriculum, thorough study 

of national laws on public education is a necessary pre­

reqUisite. In addition, basic regulations of Local 

Educational Boards for local schools are also thoroughly 

looked into. 

2. Determining the Basic Policy of School Regar~y 
!!,ucation: 

It js the responsibility of each school to carry out 

appropriate education to achieve the target of school 

education defined by the national laws and the courses of 

study. For that each school works out the basic policy 

regarding education in the light of local conditions and 

actual conditions in school. 
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:5. 2_9urse of Study and Selection of Conten!!,: 

In order to achieve the target of education fixed by 

national laws. the course of study and the school, appro­

priate selection of content of education from the course 

of study is done. ilhen selecting the contents, the 

following factors are given proper consideration: 

(a) Moral Biucation: The objectives of moral education 

are to Cultivate morality in children which develops in them 

the spirit of respect for fellow men, and to rear the 

temperament which strives for the creation of a culture 

rich in individ~ity and for the development of a democratic 

nation and society.7 Therefore, moral aspects form an 

integral part of instruction for each subject and special 

activities. 

(b) Physical Education: Physical education is simply 

not exercise or sports but its ultimate target is to create 

a heal thy mind. It is, therefore, olo sely linked with all 

subjects, especially moral education, and is given consi­

derable importance. 

(c) PoU tical and Religious :&i uoation: Teaching of 

politics is necessary for cit.izens but a school must .not 

support or oppose any particular political party. In the 

same way, religious education is also essential but must 

not be inspired by any particular religion. 

7 Ministry of Education, Science and CuJ. ture, 
n. 3, p. 200. 
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(d) Blucational Activity Making Beet Uao of Ingenu1 ty: 

It inolu.des the tollow1Dg activities: (i) Discussion; 

( 11) Cultivation ot artistic eent1me%lts; ( 111) Environmental 

beautification; ( iV) SOund t.tnderstanding of natural features 

and cUlture of the region. 

4. Structure of Contents 

( 1) t.tutual link betlfeen subjects, morals and other 

activities; 

(11) ProViding scope for sound and systematic guidanoeo 

especially at lower level; 

( 111) Deteftlining the target for each subject :1n the 

regular ou.rricul.um as also moral education and extra­

ourrioular activities. 

5. Claritzing the Role and Rg§2ons1b1lity of Bach 
Member of Teachiy Staff ' 

Distribution of courses, specifying the responsibility 

ot each teacher, mutual. cooperation 'bettteen teachers BrG 

some of the important factors vhen traming the curricula. 

6. I-.2Pro:eriate AloRation 0t. T~a1lhi!!B, .. HO!l£S 

.Appropriate d1 stribution of teaching hours tor each 

course nth special consideration for moral and physical 

education is carried out. Table 1 given belot1 presoribecl 

by Enforcement Regulations of School Eaucation Act forma 

the basis for distribution of teaching hours in each 

primary so hool. 
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table 1 

Annual Distribution of Teaching Hours tor 
Primarz Schools 

t Ist : IInd :III rd. tiVth : Vth :VIth Subject 't 
f Year :Year ; Year :Year :Year t Year ' 

National Language 272 280 280 280 210 210 

Social Studies 68 70 105 105 105 105 

Music 68 70 70 70 70 70 

Mathematics 136 175 175 175 175 175 

Science 68 70 105 105 105 105 

Arts and Crafts 68 70 70 70 70 70 

Physical Education 102 105 105 105 105 105 

Home Making - ... - -
Moral m uoa tion :54 35 35 35 35 35 

Special ActiVities 34 35 35 70 70 70 
f - .~ 

Total 850 910 980 1015 1015 1015 

Source: Mombusho: Sb.ogakko Shidosho: Kyoikukatei Ip'an hen 
(Kyoiku. Shuppan Kabushikig8lsha, 'TOkyo, 1978 , 
p.38. 
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Based on this distr1 bution of teaching hours, the 

weekly programme is vorked out. Classes are cond:ucted 

for a minimum of 35 veeks (210 days) in a year. However, 

a total of 240 days are allotted for one academic year. 

These additional 30 days are utilized for school functions 

or any other purpose. 8 The duration of recess, school 

meals etc~ is decided by the school. The number of 

teaching hours for each subject in one ueek are equally 

diVided over 35 weeks of class teaching. Duration of one 

teaching hour is usually 45 minutes but it can be 

increased or decreased. 

In the light of these basic guidelines, the curriculum 

is prepared in such a way as to promote the best use of 

facilities available and an ideal education. There is 

also provision for a special curriculum for the education 

of the handicapped. 9 This curriculum must conform to the 

purpose of general education. 

1. Implementation of Curricula 

The first step towards the implementation of the 

curricula is the formulation of a teaching plan. Hovever, 

sometimes it is difficult to differentiate between the 

curricula and the teaching plan. Curricula j.s the broad 

8 MumbuSho; n.1, p~41. 

9 Ibid., p.46. 
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outline of -the teaching programme worked out by the 

school while the teaching plan is the selection of contents 

and order of their teaching, overall method of teaching, 

teaching material to be used etc., in other words, the 

minute details of day-to-day teaching, worked out by the 

illdividual teacher. Formation of this teaching plan is 

most essential for effective implementation of curricula 

already framed by the school. The course of study carries 

the basic guidelines for the formation of the teaching 

plan. ~he following factors are given special consideration 

when working out the teaching plan: 

( 1) ~in!fiining ~~rong Lin!t Betlfeen ~ch SubJ!!!i 
in the Regular Z::urriculum, Morais_ and Special 
loti Vi ties: 

It is most essential at lower levels of education. 

For instance proficiency in national language is achieved 

not only by teaching national language but through main­

taining its strong link w1 th other subjects and special 

activities. 

(ii) Ensuring Progressive and Systematic Guidance: 

Courses of study clearly mention that the curricula 

must ensure progressive and systematic guidance. School 

textbook;s are also compiled accordingly. However, Ultimately 

it is the teaching plan which makes all the difference in 

this regard. 
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(iii) fhorosgh in the Treatment of Details: 

The teaching plan is worked out to the minutest detail. 

For instance, the target of each subject, aspects to be 

emphasized, appropriate order of programme etc. are the 

essential features of the teaching plan. For example, in the 

case of national language, emphasis is to be placed on the 

writing part, besides reading and speaking and, therefore., 

when working out the teaching plan, this fact is borne in 
' 

mind. Thereafter comes the actual implementation of the 

curricula. The following factors are given important 

consideration to ensure effective implementation of the 

curricula: 

(a) Creatioll of a Language Environment: 

Simply the course on national language is not adequate 

to teach children the correct usage of language. Therefore, 

in all other subjects, including morale, importance is given 

to language activity. In other vords, a language enVironment 

is created in the school. 

(b) Usage of SUpplementary Books and Audio ... Visual 
Method of Teaching: 

The main teaching plan is worked out based on the preeoribed 

textbooks for each course. Books other than textbooks and 
I 

audio-visual method of teaching are also used depending on the 

requirement. However. excessive usage of such aids is avoided. 

(c) Systematic Usage of School Library: 

Every school library possesses various t,ypes of books, audio­

visual teaching material and various other materials for effective 
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education of children. Therefore, teachers, besides 

using the library themselves, teach children how to make 

effective use of library. 

(d) Special Consideration for Mentally and 
Physically Handicapped Children: 

There are special schools for mentally and physically 

handicapped children. However, children with minor 

disability or disorder go to ordinary schools and a 

special consideration is given to such children to 

eliminate their disability. First of all, the nature 

and level of disability is investigated and accordingly 

appropriate education is carried out for such students. 

At the same time, a heal thy relationship between disabled 

and other children is developed. 

8. Weak Students 

Capability differs from student to student and it 

is the responsibility of teachers to give proper guidance 

to weak students. However, even among weak students, 

some may be congenitally weak but most of them are weak 

in studies due to lack of interest. In such a case, 1 t 

is the responsibility of the teacher to create interest 

in them by creating a congenial atmosphere so that 

children, even when studying, find it interesting and 

amusing. 

9. Coordination Among Teachers 

From the above factors it is obvious that for effective 

implementation ot the curricula, close coordination among 
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teachers is a necessary prerequisite. In other vords, 

implementation of curricula cannot be effectively carried 

out unless there is cooperation amo;ng the teaching staff. 

1 0~ Revaluation and Im;provement of Curricula 

Hhen framing the curricUla, an attempt is made to 

frame the most suitable curricula to carry out education 

most effectively. However, after ·its implementation the 

need for modifications and improvement arises inevitably. 

therefore, at the end of each academic year (sometimes 

at the end of each semester), the success of the curriculum 

in general, the guidance plan and each subject in achieving 

their target is reviewed. And in case any modification 

is req\li.red, the matter is first deeply looked into and 

the cause of problem is traced. Therefore, the matter 

is discussed thoroughly by the teaching staff and the 

changes agreed upon unanimously by the whole teaching 

staff are carried out from the foll,owing academic year 

or semester. 

11. Textbooks: Types and Preparation 

Textbooks are the principal source of study material 

in schools. However, unlike pre-war years, education is 

not textbook-oriented;rather textbooks form only one 

essential part of school education and a large number of 

books other than textbooks are also used today in schools 

which have enriched materials for study •. 

As seen earlier in the previous chapter, after the 

war the state textbook system was replaced with the 
' ' 
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the authorization system in 1948. In other words, after 

the war, privately compiled books are accredited as text­

books by the Minister of B:lucation on the basis of re­

commendations made by the Research Council ·for ~xtbook 

Authorization formed by teachers and persons with academic 

experience. By 1955 more than 100 private publishers 

published school textbooks and naturally there was very 

stiff competition among them for the sale of their text­

books. This gave rise to several malpractices like 

publishers or distributing agents bribing the school 

teachers• organizations for adopting their publications 

or teachers who were also authors, selecting their ovn 

textbooks. There was considerable leftist influence on 

the contents of these textbooks. The prices were also very 

high. Therefore, since 1955, authorization has been made 

more rigid. As for textbooks for compulsory education, 

the Minister of Education designates publishers based on 

applications from private publishing firms. In 1975, there 

were 29 such authorized textbook publishers. 10 There is, 

however, ·no such restriction for publishing the upper 

secondary school textbooks. All textbooks are thoroughly 

examined and re-examined before the authorization is granted .• 

:Lhe textbook making process is as shown in Chart I. 

10 Mombusho (The Ministry of Eiuoation, Science and' 
CUlturi), (Govt. of Japan, Tokyo, 1975), p.s. 
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Chart I 

Textbook Making Process 
' 

Report of 
result of 
examina­
tion 

Application 
for 
Authorization 

.- t ; Specialists ~ 
: Textbook : 
: Examination : 
t • ·------------. 

----------- Request for J ! :Examina-
; Textbook :tion ,---_...;::..-----, 
' examiners •< • • t I t t 
: Approx. ~ : Judgement of ~ 
: 500 ~ : acceptance or : 

I Mombusho J 
1 

Requesting 
Advice 

Textbook 
Authorization 
Council 

{ 90 Members) 
l members : : rejection ; 
l (Draft ; '>\_ - Iiecomm~ndation 
: Copy !Report of l : Examina- ;Examination 
: tion , ~------------------\ I t 

Decision on 
acceptance or 
rejection 

Notifying results 
of examination 

Minister of 
Education, 
Science and 
CUlture 

[ Applicant I 
Source: z~ombusho (The IJiini stry of Education, Science and 

Culture, Japan. 1975), p.a. 
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The authorized textbooks are then sent to local boards 

of educati.on because in municipal elementary and lower 

secondary schools the Municipal Board of Education 1s 

the final authority for adopting the textbooks to be 

used, whereas in national. and private schools, 1 t is the 

principal of the school who decides about the textbooks. 

All children. throughout their compulsory schooling 

are provided with free textbooks. ib.e Central Government 

disburses the expenses for this free supply of textbooks~ 

1he process of free distribution of textbooks is as shol111 

in Chart II. 

i'here are nearly 1300 different varieties of textbooks 

published for use in elementary, lower secondary, upper 

secondary and special schools. Thus, there is very stiff 

competition between the private publishers for sal~ of 

textbooks. The high prices of textbooks are also due to 

this factor. These days once again there is a videspread 

demand for improving the textbook system. All textbooks 

are published by private publishers except those dealing 

with vocational education in upper secondar~ schools and 

special education which are compiled by the Mombusho. 
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Ohart II 

Process for Free Distribution of Textbooks 

I Jll0111busho 

l 
Municipal Board 
of :00 ucation. 
President of 
National 
University. 
Prefectural 

Purchase Contraot 
<t----=-====--=:::=c===~ 

Payment 

Board of I Education. 
Chairman ot . Children 'I 

Textbook 
Publisher 

1 
Special · Ment 
for textbook 
distribution 

1 
Foundation Distributor 
Educational y 

· Final of 
.------....... Distribution Textbooks I SChool J ·~"'"'· -----=~== c--------..., 

Source: .f.lombusho (The Ministry of :&iucation, Science and 
Culture, Japan, 1975), p.8 • . , 
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History of Curricula in Recent Years: Revisions: 

Curriculum standards have been revised several times 

since World \'Jar II to meet developments and changes in 

society through revision of the courses of study and 

Entorcemen:t Regulations of the School alucation Act. 

We have already seen in the previous chapter the major 

changes introduced in the curricula by SOAP. Soon after 

the implementation of the new ewstem, it was found that 

the educational standards varied from region to region 

and from school to school. Therefore, in order to 

maintain uniform nation-wide standards of education, 

courses of study have been revised several times since 

then. But the discussion here is restricted only to the 

changes in the curricula for primary schools. 

Revision of 1951: 

Soon after the implementation of new courses of study 

in 1947, many problems came to the fore and it was felt that 

close link between courses for progressive and systematic 

guidance vas necessary. Research for revision of curriculum 

began as early as 1.948 when a Council for Curriculum 

comprising teachers, researchers and other learned persons 

was insti tu ~ed in the Mombusho. 11 The Council submitted 

its recommendations in June 1950 and its chief recommendations 

11 Mombusho, n.1, p.7. 
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were the improvement of courses in homemaking and independent 

research in primary schools, introduction of calligraphy, 

revision of total teaching hours and strengthening of moral 

education. Based on the recommendations of this Council; 

the courses of stud.y for primary schools was revised. The 

basic features of the revised course of study were as 

follows: 12 

(a) Grouping of Courses in Four Categories: 

( i) National Language and Mathematics (Courses forming 

the basis of learning); 

( ii) Social Studies and Science (courses solving 

problems regarding society and nature); 

· (iii) Drawing and Homemaking ( c rea ti ve subjects) ; 

(iv) Physical Education {for health). 

At the same time, the total number of teaching hours 

for each of the above categories was also indicated. 

Revision of Course . on Home-makipg: 

The course on Homemaking taught in the 4th and 5th 

standards was designed in such a way that repetition of 

other subjects vas possible in this course. 

Introduction of Calligraphy: 

Calligraphy was introduced from the 4th standard as 

a part of the course on National Language. 

12 Ibid. • pp. 8-9. 
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Introduction of Course on Extra-curricUlar Activities: 

Independent research was rep~aced vith extra-curricular 

activities. At the same time, a guide book on moral 

education uas prepared based on the recommendations of the 

Council and it was emphasized that moral eaucation was to 

be an integral part of school education. The same vas said 

about physical education as well. Once again in 1955 the 

Council for Curriculum recommended the improvement of the 

course on Social Studies and accordingly a plan for 

improvement o:f' the course was announced. In accordance w1 th 

this plan, the course of study on Social Studies was 

improved and was published in December 1955. The chief 

characteristics of this revision were that moral education 

was made an integral part of the course on social studies, 

and the courses on history and geography were systematized. 

It was further added that the course on Social Studies 

shoUld proVide children with basic understanding of political, 

social and economic happenings throughout the world. 

Revision of 1.22§,: 

Again soon thereafter, it was felt that school education 

was excessively empirical and it was necessary to give consi­

deration to the systematic nature of each subject rather than 

earning grades. 1here was also great difference in the 

level of education from place to place. At the same time, 

the need f.or promoting teaching of science and technology 

and improvement of subjects on Science and Mathematics was 

also keenly felt. 
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With these problems in view, the Council for Curriculum 

conducted a study in 1956 and based on 1 ts recommendations, 

the course of study was revised again in 1958 which was 

enforced from April 1961. The important revisions were 

as follows: 1 :3 

( 1) The curriculum in primary school consisted of 

regular subjects, morals and extra-curricular aotiv1 ties. 

. ( 11) The minimum teaching hours in a year for each 

subject and. morals were prescribed. 

(iii) The Minister of .Wuoation was made the authority 

to announce the course of study as the basis of curriculum. 

Moreover, till now there vas a general edition of courses 

of study and separate volume on each subject but after this 

revision, a uniform course of study was compiled carrying 

all the i tame forming the basis of curriculum. 

The chief characteristics of this reVision were as 

follows: 14 

( i) Hours of teaching morals were prescribed and 

moral education was strengthened. 

(11) In order to upgrade basic scholastic abilities, 

contents of courses on national language and mathematics 

were revised and teaching hours for each of these subjects 

were increased .• 

t3 Ibid., p.1o. 

14 Ibid., pp.1o-11. 
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(iii) With a view to expand scientific and techno­

logical education, contents of courses on mathematics and 

science were revised and enriched. 

(iv) Contents of geography and history were improved. 

(v) Greater importance was attached to cultivation 

of artistic sentiments and improvement of health. 

(vi} Elementar,y and lower secondary education was 

integrated ·and a strong link between them was established. 
I 

(vii) Education now aimed at meeting the future 

careers and personalities of pupils. 

SeVision of 1968: 

The changes introduced in 1958 brought about a marked 

improvement in quality of education, quality of life and 

progress of cUlture and overall improvement in society. · 
I 

But, with the passage of time, the need for changes suited 

to individual taJ.ent and capacity vere felt ineVitable. 

In June 1965 the Council for Curriculum carried out 

a survey and submitted its recommendations in July 1968. 

Baaed on these recommendations, the Enforcement Regulations 

of School Education Act were partially revised and the 

oo~se of study was also revised which came in force from 

April 1971. The chief reVisions of the Enforcement 

RegUlations were as follows: 15 

15 Ibid., pp.11-12. 
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( 1) Botf the curriculum of primary schools 'ttas to 

consist of national ~a~uage* social studies, mathematics, 

science, music, drat~ing, homemaking, physical education, 

morale and. extra-curricUlar act1v1ties. 

(11) Standard hours instead of minimum hours ttere 

prescribed for each subject and moral instruction in 

primary school for each standard. 

(111) \iith the permisaion of the Minister of Biucation, 

the prescribed course of study may not be followed if the 

Minister vas convinced that the special curriculum to be 

follotred is s\U table to achieve the target of education. 

9.hygos in, th' Coure~ .'~.~ Stu.dic 

(1) Primary education nov aimed at harmonious 

development of pupils as human beings and development of 

their abilities and personality. 

(11) Improvement of physical education. 

{iii) PlexibilitJ in tho number of teaching hours. 

Revis~on pf 1977: 

School education became popular with the passage of 

time, and by 1973, an unprecedented situation arose, i.e., 

that Inore than 90 per cent of students went voluntar117 

tor upper secondary so hool after completing nine years of 

compulsory education. !hue, once again it seemed necessary 

to reviev the nhole course ot elementar7, lover secondary 

and upper secondary school education, and maintain a close 

relationship ·betueen the three levels ot education. 
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The Council tor Curriculum started a survey in November 

1973 and submitted its recommendations in December 1976. 

The following proposals were made by the Council: 

{1) Biucation should aim at rearing children with 

high human values and qualities. 

( 11) Children should be provided with purposeful and 

'perfect school life. 

(iii) Importance should be attached to fundamental 

education required for rearing ideal citizens, but at the 

same time important consideration should also be given to 

indiVidual worth and interest. Based on these recommendations, 

the Enforcement Regulations of School B'lucation Act were 

partially revised on 23 July 1977 and the course of study 

for primary school was revised completely and the revised 

course of study vas implemented in April 1980. The chief 

features of the new course of study are a.s follows: 16 

(i) Sghogl jdugation EmPhasizing Sora~~ 
Physical Education and seeking harmonized 
BI2!th of intellect 1 body and mi~. 

Moral education is conducted through all the educational 

activities in school. Likewise, for leading a healthy and 

safe life and to seek a harmonized development of body and 

mind • the teaching of physical education ie carried out 

through all the educational activities in the school. 

Today the school aims at developing the following: 

16 Ibid., pp.13-18.: 
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(a} Creativity, intellect and independent thinking. 

(b) Love for mankind and nature. 

(c) Strong vill power and autonomous spirit. 

(d) Correct approach and thinking towards work. 

(e) A practical society based on spirit of work and 

social solidarity among the people. 

(f) Harmonized growth of body and mind. 

(g) Rearing people who love their family, native 

place and nation and can command. respect from others. 

(ij) Improvement of Obdect and Contents of Each SubJect: 

(a) The contents were rearranged and improved keeping 

in viev the grade,and the duration for which a 

subject was taught. And a close link between 

contents of teaching in primary, lower secondary 

and upper secondary schools was established. 

Earlier. too, a close link between subjects at 

different levels of education existed but now the 

contents of teaching were revised and linked strongly 

for the first time. 

(b)All those points Vhich were overlapping were eliminated 

In this respect especially the contents of courses 

on mathematics and science were rearranged and 

refined •. 

(iii) Decrease in Standard TeachiES Hour~: 

The number of standard teaching hours was decreased and 

depending on the actual condition in school, the number of 

teachi~ hours vary from area to area. The standard teaching 
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hours in the 4th standard were decreased by 2 hours per 

week whereas in both 5th and 6th standards• 4 hours each 

were decreased. This reduction of hours is meant for 

decreasing the burden of students and these hours are to 

be kept free so as to carry out any activity which 

interests the students. 

(iv) ·r.ne object of each subject and "points of 

consideration for teaching the contentsn were restricted 

only to essential aspects and guidance through spontaneous 

ingenuity of teachers was given full scope. 

i 
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CHAPTER V 

CO.NTEBTS OP PRDlARY SCHOOL TEXTBOOKS : NATIONAL 
LANGUAGE, SOCIAL STUDIES AND MORALS 

It is quite obvious from the foregoing chapters that 

there is a line of demarcation between the pre-war and post­

war years in all respects when the pendulum swung from a 

long-term preoccupation with inculcation of nationalistic 

spirit to development of democracy. If after the Meiji 

Restoration of 1868. Japan broke a1'18.y from feudalism, in 

1945 it turned away from militarism and ultranationalism 

and moved along democratic lines. After the Meiji 

Restoration, Japan absorbed new ideas and was enriched by 

new experience, but continued even in an increasing degree 

to emphasize traditional values such as loyalty, obedience, 

submission, conformism and self-annihilation for the sake 

of the country. Education played a critical role in this. 

Education is in the final analysis an instrument for changing 

the system of thought and .action. However, in pre-war 

Japan, it was utilized for maintaining the status quo in 

thought and action. School education had a strong moral 

tone and the curricula vas used to indoctrinate youngsters 

mainly with the Japanese 't18.y of life and understanding 

their own society and country. Textbooks were compiled 

accordingly by the Mombusho. Especially those on History, 

Geography and Morals (Shush!!) were used as tools to inculcate 

absolutely inViolable values. Since pre-war education was 

132 
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textbook-oriented, the impact of textbooks was tremendous 

and long lasting. And that was why teaching of these 

courses was abandoned by the ,Allied Pot1ers immediately 

' after they took over. What vas so dangerous about these 

courses? A content analysis of pre-war primary school 

textbooks on national language and those on history, 

geography and morals reveals that these courses were 

instrumental in shaping the mind and personality of the 

people and bringing about marked ideological changes 

largely responsible for the debacle of World War II. 

Major Themes in Pre-war Textbooks 

(a) ,!everenoe. for the :&nperor: 

The relationship of the monarch and his subjects formed 

the basis of the Japanese national character before 1945. 

After the Meiji Restoration when legal equality of all 

people was established and the Japanese people were under 

an obsession for changing everything, security of the 

Imperial Institution which was sought to be retained was 

threatened. Therefore, it was necessary to achieve 

subordination of aJ.l classes to the Imperial Institution. 

For that, the educational system as a whole and especially 

the courses on national language, history, geography and 

morals were utilized to inculcate and strengthen the 

ennobling sentiment, i.e., reverence for the Enperor. 

~here vas abstract deification of the Emperor and he vas 

supposed to have divine origin, divine characteristics, 
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divine leadership and divine mission. The Imperial Rescript 

on Education based on the four virtues of righteousness, 

loyalty, filial piety and benevolence proclaimed in 1890, 

and the development of the theory of state based on the 

absolute authority of the Imperial Institution in 1937, 

were aimed at binding the people morally and spiritually 

to the Imperial Institution, School textbooks carried 

detailed accounts of the traditional history of the 

creation of the Japanese Empire, the divine origin and 

superiority of the .&nperor, and the inviolability of the 

Japanese Imperial Institution. The portraits of the 

Emperor and the Empress and a copy of the Imperial Rescript 

on Education were preserved in every scbool. Everyday 

students were to bow before the image of the Emperor and 

-the :&npress. The contents of the textbooks glorified 

and extolled the Emperor justifying his inViolability. 

The Meiji Emperor was most freque~tly discussed in the 

textbooks on morals and national. language. 1 Proverbs 

and pi thy expressions were frequently used to ensure 

deference to the Jhperor. Some of these expressions were: 

Banaei Ikkei no Tenno (Unbroken Line of Emperors), Kounfuyoku 

( Guard and Maintain the Prosperity of the Imperial Throne), 

1 Karazawa lbmitaro, Nihonjin-no-Rirekisho (Kodansha, 
Tokyo, 1961), p. 99.-
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Kosokoshu no Goikun (Teachings of Our Imperial Ancestors), 

Tenshi (Son of Heaven), Tenno he no chu (Loyalty for the 

:&nperor), Goseitoku (Imperial Virtues), §hinmin-no-Michi 

(Way of the Subjects) etc. Besides. a number of lessons 

were devoted to the :Emperors to idolize them. Following 

are some instances from primary school textbooks used in 

pre-war years: 

His Imperial Majestl The .Emperor: 

His Majesty the Emperor is the person 
who rules our great Imperial Japanese 
nation. The Emperor always treats his 
subjects as his children. 

We, born as citizens of the great Imperial 
Japanese nation and blessed with such an 
August Personage, are most fortunate. 2 

!!2L.altz: 

Our whole country is like one big family 
with the Imperial family at the centre. 
Every Japanese lhperor treats his subjects 
as his own children and the subjects have 
always revered the Emperor as their Parent 

and have always followed the path of loyalty 
and patriotism. There are innumerable 
countries in the world but there is no 
other country which has a single line of 
Emperors and where both Imperial family and 
the subjects are one and undivided. 

We are descendants of the subjects who were 
born in such a great country, who had 
venerable Imperial family and who have left 

2 "Shushin", Textbook Series 4, vol.2, extracted 
in Ibid., p,170. 



behind such laudable customs and 
traditions. Therefore, we must guard and 
maintain the prosperity of the Imperial 
throne. 3 

(b) L.oYal.:tl for and Pride in Nation 

Due to divine origin of the Japanese Empire, according 

to Japanese mythology, the Japanese race was considered to 

be superior to all other races of the world. Therefore, 

the textbooks narrated those unique national characteristics 

vhioh established Japanese vanity. A clear-out distinction 
' 

was drawn between Japan and other countries of the world 

and it was stated that Japan had no parallel in the world• 

Pupils we:re t,aught to be proud of being born as Japanese. 

At the same time, the nation was placed above all else and 

inculcation of the spirit of obedience, loyalty, devotion 

and submission were the ideals of school education. Pupils 

were taught that their lives belonged to the nation and 

-the :Emperor and they must be ready to sacrifice them any 

moment. Selfless deyotion for the nat19n throughout 

their lives was demanded of them. Therefore, w1. th the 

purpose of imbedding patriotism and nationalism among the 

people, expressions like Chuku.n Aikoku (Loyalty and 

Patriotism), Okuni no tame ni (For the SB.ke of the Country), 

Fukoku !},zohei (Rich Nation, Strong Army), Kokui- (National 

Prestige), Nihon wa kami no kuni (Japan, the Lend of Gods), 

"Shushin ••, Textbook Series 4, vol. 5 extracted in 
X:araza.wa Tomitaro, Kyokasho-no-Rekishi ( Sobunsha, 
Tokyo, 1960), p.44,. 
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ltlokoku. Itch! (National Unity), Chusi It to ( Singlehearted 

devotion), Banltoku Muhi (Unparalleled in the World), Messhi 

!!.2,!2 (Self-annihilation for the Sake of the Country) etc. 

t1ere used frequently. A large number of lessons were also 

devoted to the discussion of national characteristics, 

including some times untruths and half-truths, to establish 

Japan' a supremacy over other countries of the world. For 

instance: 

§zmbols of Japa.n: 

As a SYmbol of Japan, there is a flag, 
A flag showing the rising sun. 
As a symbol of Japan, there is a mountain, 
Mt. Fuji the great mountain. 
As a symbol of Japan, there is a song, 
The worsh1~~~ song "Kimi ga yo". 4 

Japa!: !!2m Ancient to Modern fLmes: 

In this uorld many countries have come into 
existence and have disappeared. There were 
countries like Greece, Rome; and, in China, 
countries like Han, Tang, Mongolia etc. · 
~ese countries flourished for sometime but 
were ruined with the passage of time. 
However, there is only one nation whioh 
stands with full glory since ancient times 
and vill exist in times to come and that 
is our great country of Japan. Japan has 
existed since the age of Gods in pre­
historic times. This land of Gods vas 
formed by two Gods, namely, I zanagi and 
I zanami and since then this great country 
has, always ·flourished. 

At present, Japan is at war 111 th America, 
England and their allies.. Since the 
declaration of war on 8 December 1941 by 
the Emperor, the subjects of the Japanese 

4 "Kokugon, Textbook Series 1, vol.1, Lesson 20 
extracted in Karaza:wa, nJ, p.184. 



Bnpire have pledged to obey the Imperial 
will and are determined to do their best 
for the monarch. 

Already in the Pacific and various islands 
in the southern seas, there has been 
genesis of new Japan. As we know of the 
Great Eight Islands of Japan since ancient 
times, similarly this genesis of new Japan 
shal.l be conveyed to coming generations. 
And one day future generations uill look 
upon with reverence the glory of the 
reign of Showa as we do for the reign of 
Bnperor Jimmu and Bnperor t•leiji. Let us 
be disoreet in our conduct and strive to 
create a commendable national history. 5 

(c) Ingulcation of Moral Values: 

Due to the delicate social conditions of the 1870s 

and 1880s, it was realized that the need for morality in 

people was greater than ever before. Thus, inspiring and 

vitalizing morality was given top most importance. The 

course on morals was carefully deaign.ed for the purpose. 

It was decided to confom. to conventionalities of Japanese 

society as they were the ripened resUlts of a varied and 

long experience and could hold the nation together under 

the social system being aimed at. Textbooks on morals 

were carefully oompiled and the thanes ranged from simple 

etiquette like courtesy, humble deportment, honesty, 

respect for others, and generosity to national ethics. 

Thereafter this emphasis on moral values was intensified 

------------------
5 "Shush1n" Textbook Series 5, vol.3, Lesson 20 

extracted in Ibid., pp.187-188. 
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more and more. For instance: 

Honesty: 

An honest shop-boy always informed his 
customers about the defects of things, if 
there vere any, he sold. This boy later 
on became a big trader. 6 

Count.ing-out Rh:ym~: 

One, attach foremost importance to loyalty, 
respect and gratitude towards the Emperor 
and the nation. 

Two, look after your parents and think of 
the deep love of father and mother. 

Three, live happily with brothers and 
sisters like branches springing from the 
~runlt of a tree. 

Nine, always be ambitious even if you have a 
low status and less importance. 

~en, remember the teachings of the ancestors 
for the welfare of the family and the nation. 7 

Hierarchical RelationshiEs of Confucius 

Family formed the basis of the Japanese Empire 

centered around the Imperial family because it was 

considered that a vell ordered and well' governed family 

is like a spring from which go forth the streams of 

national greatness and prosperity. To respect the ancestors 

and to bring prosperity to the family were regarded as 

6 "Shushin•,Textbook Series 1, vo1.2, Leeson 17 
extracted in Karazawa, n.3, p.291. 

7 "Kokugo", Textbook Series 2, vol. 6, extracted in 
Ibid., p.'307. 
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national virtue. Filial piety i.e. dutiful respect for 

parents and homeland were emphasized. Pupils were taught 

to be loyal subjects and dutiful sons. Moreover, proper 

family relations like the relation between parents and 

children, husband and wife, brother and brother etc. were 

explained through these textbooks on morals. Phrases 

like Ko wa hyakko no. ki (Filial. Devotion is the Basis of 

Human Cond ~ct) , Ko 11a toku no moto nari ( Filial Piety is 

the root of virtue), Hato wa Sanshi no rei ari (The Dove 

Sits Three Branches Below Its Parents), Chuko Itchi 

(Loyal.ty and Filial Piety are one), Sosen o tattobe (Respect 

the Ancestors} • Fu.bo o uyamau (Respect the Parents) were 

common. Following are two instances emphasizing the family­

state concept (Kazoku kokka): 

Our Ancestors and Our Homes: 

Our home is the place which is governed 
by our ancestors and our parents pursue their 
will and look after the household affairs 
accordingly. Therefore, it is important to 
respect them and offer our gratitude towards 
them on all festivals. 

The family honour is lost even if one member 
goes astray. ~erefore, every member should 
do his duty, be prudent in his conduct, 
strive for the honour and prosperity of his 
family aDd try to elevate the name of the 
ancestors. In ancient days when Mori-no-Keimei 
was surrounded by Ezo and his strategy was 
exhausted, he wanted to escape. Thereupon, his 
wife said: "Your ancestors won the honour for 
family through bravery. It is shameful to 
escape and soil the name of the ancestors." 

We always attach foremost importance to the 
family. For our ancestors we should prove to 



141 

be filial ·and obedient descendants and 
for our own descendants we should try to 
be honourable ancestors. 8 

The Family Crest: 

Hhen talking of the family crests there 
are Imperial crests .of the chrysanthemum 
of 16 rays and the Imperial crest of the 
leaf flover of the Paulownia imperialis. 
1hen the floating chrysanthemum crest ,of the 
Kusu-no-ki family is vell known and well 
respected. Even today this crest is a 
symbol of loyalty to the Imperial family. 
Another popular instance of piety is that 
of Soga brothers. There are a large number 
of crests symbolizing loyalty and piety. 
They are as many as the naJnes of families 
such as Mitsudomoe (the crest of three 
comma shaped figures in a circle), Mitsuboshi 
(the crest of three stars in a circle), 
Yot sume (the crest of four squares}, 
Ruyose1 (the crest of nine stars), Umebacbi 
(the crest of plum blossom), Sakura (the crest 
ot cherry blossom), ~chibana {the crest of 
an orange) . Sa.ngaimat au (the crest of three 
pine trees), Sasa-no-yuki {the ·crest of snow 
on bamboo leaves), Agari sagari no fuji no 
mon {the crests of wisteria, one up and one 
down}, Take-no-ha (the orest of falcon feathers), 
Tsuru-no-maru (the crest of crane in a circle), 
etc. 9 

(d} .§ocial. \'Jork: 

The importance of the spirit of cooperation for the 

development of a good living and prosperity was taught 

to students. They were also taught that one can be l1orthy 

of living only as a member of the country, as a member of 

8 "Shushin", Textbook Series 2, vol. 6, Lesson 5, 
extracted in Karazawa, n.1, p.go. 

9 "Kokugo", ~extbook Series 2, vo1.7, extracted in 
Ibid., p.93. 
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the community and of a family and not as an individual. 

Through the textbooks, the spirit of cooperation, public 

welfare and public rnorali ty were inculcated and the 

effort towards self-reliance and self-~tupport vas linked 

with the effort to promote the spi~it of soo~al work 

thereby contributing to the advancement of the national 

strength. 

Kotaro•s Village: 

There are about 150 houses in Kotaro•s 
village but only 3 have tiled roofs. 
They are the village office. school and 
police station. Kataro•s house is 
immediately· next to the village office. 
Xotaro • s father ia the village chief. He 
1a very kind and looks after the Helfare of 
the village. Sometimes he also visits the 
school. 

Teachers of the school are all very kind and 
guide their pupils affectionately. 1he 
Policeman is also very kind. He patrols the 
village often to prevent thefts and epidemics. 
Therefore, people of this village have a 
sense of security and live in comfort. 

Isn•t Kotaro for~ate to live in such .a 
village? 10 

( e) Bravery: 

Through exposure to heroic tales and songs, pupils 

were taught to be courageous, valiant, fearless and gallant 

and that they should have unflinching courage and chivalrous 

spirit to serve the nation better. For instance: 

Dev·otion: 

~e Japanese fleet in order to stop the 
Russian war vessel from escaping, sank their 
own ship at the entrance to Port Arthur. 

10 . "Kokugo", Textbook Series 1,·vol.4, extracted 
in Ibid., p.82. 
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At that time, our soldiero vere not afraid 
of losing their livos for the Bnperor and 
fought bravely. 11 

Kikuchi ltohe3z: 

Kikuchi Kohei, a soldier was hit by a bullet 
while doing his duty but he did not romove 
the bugle from his mouth. He, therefore, 
died l11th the bugle in his mouth. 12 

(f) Sense pf Dutx 

~ho papile ~ere taught to realize their social 

o bligatione and duty toue.rds the nation. I•loreover, the 

sense of responsibility and moral obligation to do one's 

duty in fulfilment of the social obligations uere developed 

among them. For instan.oe: 

11 

12 

13 

Otsuna at the age of 15 became a baby-sitter. 
One day ae she 118S baby-sitting ni th the 
child on her back, a dog suddenly came and 
bit Otsuma. She got scared and tried to l"'l1tt 
awn1. .Bllt there 11a.s no time. ThereforG, 
Otsune. put the child on. the ground a.nd she 
heraelt lied down over the ohild and shielded. 
the child vith her ovn body. The dog Jumped 
on Oteuna and bit her repeatedly but Otauna 
414 not move a bit. 

In the meantime, peopl$ eame running 
and killed the dog and took Otsuna to her 
master• s house. The chile. vao not injutoed 
at all ·but Otaunais vounds were serious and 
she died after some time. People admired 
Otsuna and erected e tomb as a mark of respect 
for her. 13 

"Shushin", Textbook Series 2, vol,.2, extracted 
in Karazaua, n. 3, p. 279. 

"Shu.sh1n", Textbook Series '· vol.1, extracted in 
Ibid. , p. 724. 

"Shuehin" • ~xtbook 
in Ibid., p. 291. 

Series 2, vol.4, extracted 
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Mother of a Seaman: 

It was d urillg the war in the 27th and 28th 
years of Meiji that one seaman of Japan's 
war vessel ~akaohiho was o rying while reading 
a letter in voman•s handwriting. The 
captain who happened to pass by, seeing 
this thought it to be effeminacy and said: 
"Hey, what happened? Are you fed up of 
your life or yearning for your wife and 
children? Don•t you feel proud that you 
are a soldier and are in the battle :field? 
What' e all this? One soldier• s disgrace is 
one warship's disgrace and our disgrace is 
our Empire's disgrace." 

The seaman was surprised on being scolded 
severely. He stood up and looked at the 
captain for a vhile and then lowering his 
head, he said: "This is too much. I do not 
have wife and children. I am also a Japanese. 
Therefore, why shouJ.d I be reluctant to 
sacrifice my life. Please read this letter 
yourself." 

Saying ao, he handed over the letter to the 
captain. The letter read as follows: 

"I have heard that you did not participate 
in the battle of Peng Dao and even at the 
time ot \1a1heiwe1 attack on 10 August you 
did not do anything special. Your mother 
really regrets this. v~at for have you gone 
to the front? Is it not to sacrifice your 
life to repay for the kindness of the Emperor? 
All people here in the Village are looking 
after me and they say that since my only son 
has gone to war, I must be facing many 
inconveniences. Whenever I see their faces, 
I am reminded of your covardly conduct and I 
feel that my heart vould break. Everyday when 
I visit the Hachiman (The God of \1ar) Shrine, 
I pray to the God for your brilliant achievement. 
Though I am scolding you but I do not hate you 
because I am a mother. Please try to understand 
my feelings w1 th which I am vri ting you this 
letter." 
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!fears gushed from the captain's eyes on 
reading this letter. Holding the seaman's 
hand he then said: ttit vas really bad on 
my part to have said so. I admire the 
feelings and spirit of your mother. Your 
mortification is also justified. However, 
modern wars are different from the earlier 
wars and a soldier cannot perform a 
meritorious deed all alone. Officers as 
vell as other soldiers must fight together. 
All have to 6 b~y order of the chief and have 
to try to execute the order diligently. 
Your mother says that you must sacrifice 
your life to repay for the kindness of the 
Pmperor but ve have not still got that 
opportunity. All the seamen of this :war 
vessel regret that they did not get the 
opportunity to sacrifice their lives for the 
Bnperor during the battle of Feng Dao. 
However, it cannot be helped. Nevertheless, 
there will be a glorious war. At that time, 
we all Shall try to do something heroic and 
make Takachiho 's name famous. You write 
about this to your mother so that she may 
feel relieved." 

The seaman was listening to it with his head 
down. He then raised his hand in salute and 
left smilingly. 14 

(g) Diligence 

Students were taught that 'success and fame result 
~ 

from diligence. Therefore, one must be industrious, 

self-reliant and self-supporting and cUltivate the 

spirit of diligence to work for the welfare of the 

country. For instance: 

Frog and Spide;r:: 

A frog leaping at a weeping willow, 
leaps and falls, falls and leaps. 
Leaps and falls again and again, 
Suoce·ed s at last. 

14 "Kokugo", Textbook Series 3, vo1.9, extracted 
in Karazawa, n.1, p.107. 
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On a small windy branch, 
a spider weaves its web. 
Weaves but it breaks 
It weaves again and again, 
succeeds at last. 15 

Uhere there is will, there is wax: 

If raindrops fall continuously from the 
eaves, a hole is made even in a stone. 
fie human beings should be resolute and 
should not be tempted by anything. If we 
work sincerely and with devotion, we can 
penetrate the hardness of iron or stone. 
Even a small ant • if 1 t works hard, can 
build a tower. A swallow·can cross an 
ocean of 1000 miles. Therefore, ve being 
human beings, must f~x up one aim and ~pply 
ourselves to 1 ts attainment 111 thout idling 
away time. If we work in high spirits, : 
there is nothing ve cannot achieve. We can 
even move a mountain. 16 

(h) ~1art1al Spir11 

As Japan had· the tendency to regard military efficiency 

as the supreme ideal of the state, especially after 1930, 

inculcation of martial spirit was major theme in pre-

war years. The course on music, since its introduction 

in 1889, was nothing but a program on militarism. Text­

books on morals and national language carried a large 

number of lessons extolling militarism. In the 1905 

textbook aeries , Yif ~ 7. 5 per cent of lessons were devoted 

to militarism. In the 1911.textbook series, this percent-
0 

age was 4 per cent; in the 1919 textbook series 2.6 per cent, 

-----------------
15 "Kokugo", Textbook Series 2, vol.3, Lesson 19, 

extracted in Ibid., p .• 96. 

16 "Kokugo ", Textbook Series 2, vol. 7, extracted 
in Ibid., p. 96. 
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in the 19'3 textbook series 5.5 per cent and in the 

1941 textbook series it was as high as 14.4 per cent! 7 

Following are the instances extolling militarism: 

~r Vessel (A Children's Song) 

Go, Go war vessel of Japan 
Go around Japan which is surrounded by sea, 
Cross the surging waves of the sea 
Go, Go war vessel of Japan. 
Spread the glory of Japan 
Upto the end of the sea. 18 

Ever1 Japanese is a Soldier 

Japanese people are basically" peace-loVing 
people. But in case of emergency, everyone 
forgets about himself and his family and 
regards it a· honour to be sent to the battle­
field as a soldier to serve the Enperor. 
All Japanese men in the age group of 17 to 
40 h~ve to serve in the army. Therefore, 
every Japanese should build up his physique 
since childhood and when he grows up, 
after successfully passing the examination 
for conscription should aim. at the honourable 
Job of serving in the defence forces. 19 

In addition to the above mentioned major themes, the 

other themes were self-confidence, benevolence, discipline 

etc. On the Whole. it is quite obvious from these themes 

that contentwise education in the pre-war years was 

oriented towards indoctrination of the mind and subor­

dination of the individual to the Imperial Institution 
\ 

and the State. The first and only concern vas the nation. 

17 Karazawa, n.3, p.5,5. 

18 Extracted in Ibid., p.535. 

19 "Shushin" Textbook Series 5, vol,4, Lesson a, 
extracted in Ibid., p.499· 
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This obviously obstructed the progress of freedom and 

self-consciousness among people. Spontaneity of 

individuals was destroyed and tradition and spiritualism 

were emphasized. However, all this came to end with 

Japan•s catastrophic defeat in 1945. Thus the cultural 

renaissance begun in the Meiji period proved in the long 

run to be a revolution to kill culture. 

POST-WAR TEXTBOOKS 

The socio-economic miseries that followed the war 

served as an eye-opener for the Japanese people. They 

realized, for the first time, how grossly they had been 

misguided. ~ere was a genuine desire among the people 

to obtain peace at any cost. They could not afford any 

longer to observe with complacency the unfair dominance 

of military authorities. Therefore, in place of irra­

tional moral! ty of pre-war yer:!'!J- developed righteous 

convictions, reasonable common sense and prudence. 

Force vas replaced 111 th reason and a free society was 

developed. B:lucation oame to have a broad human focus 

and the goals of education were now humanism, liberalism 

and individualism. It is eVident- from the fact that the 

textbooks on national language published immediately 

after the war had more than 80 per cent of literary 

contents while only 0.7 per cent on national1sm. 20 

20 Ibid., p. 642. 
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A content analysis of presently used primary school 

textbooks on national language, social st~dies and morals 

reveals the marked difference in contents from those in 

pre-war years. Unlike the common goal of all ·subjects 

in pre-war years, today the target of each subject is 

fixed separately, though the ultimate goal is to carry 

out progressive education. 

MAJOR THEr4ES IN POST-tiAR YEARS 

National Langgage 

After the war (actually after 1955), the primary 

school textbooks on ~kugq (National Language) were 

entitled ~nkokugo (literally new national language). 

It, however, does not mean that the language is nev, 

rather the purpose and contents of this course are new 

and also perhaps to distinguish them from the textbooks 

on national language used before the war. Since in 

Japan the medium of instruction is Japanese, this course 

is given considerable importance. Thirtytwo per cent 

of the total teaching hours in the first year, 33 per cent 

in the second, third and fourth years, and 25 per cent in 

the fifth and sixth years are devoted to this course. 

The objectives21 of this course defined in the course of 

study on National Language are as follows: 

21 Ministry of Education, Science e.nd Culture, 
Course of Study for Elementarz Schools in Japan 
(Government of Japan, ·Jbkyo, 197~), p.5. 
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Children Should be capable of expressing themselves 

correctly in the national language in day-to-day life. 

It is, therefore, necessary to: 

-- Cultivate the faculty and attitude to 
consider and create things with the 
national language. 

-- Help them acquire knowledge and enrich 
their sentiment through grasp of, and 
expression in,the national language. 

-- Induce them to deepen their interest in 
national language to foster their love 
and affection for the national language. 

-- Make them conscious of the role of the 
national language as a means of communi­
cation and enable them to cUltivate the 
attitude conducive to the elevation of 
social life. 

Textbook contents are eclectically selected in order 

to achieve the above objectives. Contentwise this course 

is strongly linked with all other courses and, therefore, 

has a wide range. The main _themes in the textbooks on 

the national language can be classified into the folloWing: 

( i) Training of Min?-: 

There can be no assured peace unless peace reigns 

people's mind. After the war, the need for rearing respect 

for democracy and developing a sound understanding of 

democratic institutions was considered moat essential 

as Japan moved into new latitudes of peace and democracy. 

In other words, logical reasoning, right judgement, 

creative spirit, enriching the faculty of imagination and 

of sentiment and cUltivating a will for always seeking a 
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right and strong life are basic essentials. fherefore, 

the textbooks on national language attempt to widen the 

outl.ook of pupils, mould their character and rear peao.eful 

mind. The following example sufficiently proves the 

importance given to ingenuity of each pupil and the 

training of mind along democratic·lines: 

Sigpificanoe and Method ot Meetipgs 

You all must have experienced a number of 
meetings of the class House ( Gakltyukai) and 
the children's club (Jidokai}: 22 · 
WhJ do you hold these meetings? 
These meetings are meant for considering 
something collectively. That is because 
we can get a better solution by discussing 
an,y matter collectively than deciding 
individuallY:• 

In a meeting, every member has the right to 
express his opinion freely. If one does 
not do so, it means he is not utilizing 
this valuable right. The decision taken by 
all in a meeting after thorough consideration 
shoUld be acceptable to all. Thereafter, 
one should not make any irresponsible statement 
and should not indulge in independent action 
by saying that the decision vas not acceptable 
to him. The significance of a meeting is to 
discuss oollective~y and share responeibi~ity 
collectively. 

When participating in a meeting one should be 
avare of the rules and regulations and should 
try to abide by them. Moreover • one shoUld 
think about the topic of discussion and give 
his constructive opinion. Secondly, besides 
expressing his opinion, one should listen to 

22 In Japan, every class has a class House and every 
school has a children's club. School curriculum 
allocates some hours for club activities from 
those provided for special activities. The 
purpose is to make children realize their 
responsibilities and get acquainted. with the 
democratic systems. 
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others also with sincerity. Moreover, 
even if many people differ wi. th you, you 
must listen to all of them attentively 
and pass a fair and impartial judgement. 
All convincing suggestions should be 
positively accepted and if youare at 23 mistake you must try to rectify it honestly. 

(ii) Expressiop. 

Thinking cannot be clear till it has expression. 

We must write or speak or act our thoughts or they will 

remain in a half ~orpid form. It is expression which 

develops our inward feelings. Composition is regarded 

as the most essential part of the course on national 

language. About 20-'0 per cent of the total teaching 

hours of national la.nguage are devoted to composition. 24 

A large number of lessons in textbooks are devoted to 

expression. Through exposition to different styles 

of writing, composition and expression, students are 

taught hew to think and write properly. The u1 timate 

purpose is the development of general ability for 

independent thinking and ~udgement, understanding of 

values, achievement of average level of intelligence and 

knowledge and make them see and imagine the world 1n an 

objective manner. 

23 

24 

Extracted from ~inkokugo Rokunen-.3.2_ (Mitsumura 
Tosho, Tokyo, 1978}, pp.19-21. . 

Fujiwara Hiroshi, Shogakko Shink~oiku Kateikoza 
(Kokugo Teikokuchino Gyoee1 Gak at, Tokyo, 
1969), p. 262. 
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Por instance: 

jeoord of One• a Impressions 

~ake any book which you have found most 
interesting and make an account of your 
impressions of the aspects you found most 
interesting and which impressed you most. 

Use.Cards 

If you read any book carelessly, you will 
remember very little about it. And if you 
are to write an account of your impressions 
regarding it, you can vrite only the theme 
in brief. On the other hand, even if you 
have read a book thoroughly, you may forget 
about it with the passage of time. However, 
if you record the following points on a 
card, these Will be useful for writing a 
statement of your impressions: 

-- Tne portions which impressed you most. 

-- The words and phrases you w:oUl.d like to 
remember or the portions which you find 
are beautifully written. 

- Portions you found strange or interesting 
and portions you liked etc. And the 
portions which you could not follo11. 

-- Your impressions after reading the book 
thoroughly. 

25 

After having made a card along these lines, 
let us try and write the account of impressions 
about that book. 25 

EK.tracted from Shinkokue:o: Yonen-jo (Mitsumura 
Tosho, Tokyo, 1978), pp.93-94. 
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(iii) SCientific Attitude 

Of course, it is the purpose of the course on science 

to cUltivate scientific attitudes and skills through actual 

study of science. However, through the course on national 

language students are made to comprehend the nature and 

life of mankind in general in simple language. Logical 

and objective grasp of natural features of the world and 

1 te cUltures is aimed at and a spirit ot international 

harmony is cultivated. S~udentd.' attention is drawn towards 

life around them, life throughout the world and hvw nature 

is linked with mankind etc. One example is given here to 

illustrate the point: 

Mic ro-o rga.nism.: 

There are a large number of small germs around 
us which cannot be seen with eyes. These are 
known as micro-organism. 

Nearly 290 years ago, a Dutch scholar observed 
dirty water and the food stuck in tooth lfith 
a microscope prepared ·by himself. He found a 
large number of germs in them. This was very 
surprising for the people. Once the~e germs 
vere detected, the research regarding them 
flourished. As a result, soon the kinds of 
germs, their life, their growth and size etc. 
came to light one after another. Moreover, 
the relation between these microorganism and 
our life vas also clarified. 

What relation these inVisible germs have with 
our life? · 

There are many harmful germs among the micro­
organism. Food stuff rots if these germs 
enter it. And if we eat such food, food­
poisoning is caused. :rot ore serious di a eases 
can also be· caused. For instance, diphtheria, 
scarlet fever, vheyn, typhoid etc·. All 
contagious diseases are caused and spread by 
these germs. 
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on the contrary, there are also many germs 
vhich are indispensable for our life. You 
will be surprised to learn that bread is 
made by the power of these germs. Eatables 
like Miso, Soy (sauce), fermented soybeans, 
cheese etc. and drinks like.sake, beer, 
grape wine etc. are made by micro-organism. 
Moreover, medicines like pencillin, streptomycin· 
etc. are also made from these germs. It is 
interesting that diseases caused by one type 
of germs are cured by medicines made from 
other germs. 

In this way; we have come to know about the 
deep relation of these germs w1 th our life. 
However, through more'researches, these ger~s 
would.prove more useful to mankind. 26 

( i v) 2fLllecti ve Effort 

The spirit of teamwork among the Japanese people is 

today known throughout tho world. Students are taught to 

help each other and bear each other• s burden. A sound 

mutual. understanding is developed among them. They are 

made to realize their duty as members of a group and to 

participate actively in group actiVities for the success 

of the group. The following summary of a tale bears out 

this sucoinotly: 

26 

SUimi 

Deep in the sea there lived a big family 
of fish. All were red except Suim1 which 
was black. Large .tfish used to attack them 
and eat a large number of them. Therefore, 
most of the fish were scared to go into the 

Extracted from Shinkokugok_Yonen-jo (Mitsumura 
Tosho, Tokyo, 19'78), pp.4 48. 
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open sea and remained in hiding among the 
bushes. Thereupon, Suimi suggested to 
other fish that whenever they go out they 
must swim together in the shape of a big 
fish and so they could soare away the 
bigger fish. 27 

(v) Ethical Sentiments 

' The purpose of ,the course on national language is 

simply not imparting knowledge and pure intellectuality 

but also to inspire ethical sentiments through literary 

works rich in emotions, feelings, compassio.n etc. Respect 

and duty towards parents, love for brothers and sisters, 

sympathy for the sufferer, love for animals are emphasized. 

Pupils are taught to scatter the seeds of courtesy, 

humanity and brotherhood, and a spirit of benevolence iS 

developed among them. For instance, the following excerpt 

from a textbook is pregnant with emotions and a sense of 

respect and duty for mother: · 

27 

Mz Mather is a Fish Seller 
d l 

It snowed in early Jan11ary •. I vas feeling very 
happy, but. my mother seemed tvorried • 

. ·I kept on thinking vhy mother is worried while 
we all children are happy. Finally I understood 
the reason. My mother goes to sell fish everyday 
in a car. Ho~tever cold it may be, she has to go .. 
Therefore, she cannot sit near the heater. If 
-it snows, the car slip e and that was why she vas 
feeling worried. 

This morning also she went hurriedly to the fish 
market after breakfast. After some time she 
came back carrying fish in a wooden bcx. There 
were many f'latfish, shellfish and angler in the 
box. 

Extracted from Shinkokugo-Ninen-jo (Mitsumura 
Tosho, Tokyo, 1978}, pp. 5&:65. 
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She first weighed flatish and arranged 
them in the box. Next she put shellfish in 
vinyl bags, weighed them and stapled them. 
Finally she washed angler and put them in 
a bucket. 

After having arranged them all, she wrote 
the pric.e tags. Her hands were red and 
swollen. I felt pity on her seeing her 
red hands. 

I requested her to take rest but she said 
"Ho, it is not possible. Customers must 
be waiting". Saying so, she loaded all 
fish in the car. 

I carried the bucket of fish for her. 
Mother got into the oar and said "Kyo, 
thank you. I shall be back soon". I kept 
Olll~looking at the car till it disappeared. 
While ve were having orange and warming 
ourselves sitting around the kotatsu 
(fire place), I kept thinking that mother 
must be feeling cold. I wished she came 
back soon. ~ill today my elder sister 
arranged mother's bed whenever she got late. 
But today I decided to arrange her bed. 28 

(vi) Social Behaviour 

Students are made to grasp the significance of 

social life and cuJ. tivate the foundation of citize:nship 

to live as members of a democratic nation and contribute 

towards the development of nation and societJ. A spirit 

of cooperation is developed among them to lead a happy 

social life. · A sound understanding of values is created 

so that each individual behaves like a good citizen. 

28 Extracted !rom ~inkokugo-Ninen-ge (r-11tsumura 
Tos~o, Tokyo, 1 8), pp.So-86. 
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!br instance, the following story emphasizes the mutual 

dependence of people in a society. 

Q!!:.-,e_,a_n_d;;._,;;;Al;;;::;;;.l 

There are a large number of people who do 
not work only for themselves but also for 
others. 

lbr instance, let us consider milk which we 
drink daily. Milk does not reach our place 
by itself. People working on the stock 
fams look after cows and milk them. ~hen 
there are people who take this milk to 
factories. People working in factories 
pausterize the milk and fill it in bottles. 
This bottled milk is then supplied to milk 1 
vendors in oi ties. This is also done by . 
people. · These milk vendors then carry this 
milk to our places. Thus, so many people 
work behind one bottle of milk. You also 
must be helping your parents. At that 
time you are also working for all. 29 

(Vii) Internationalism 

Since World War II, internationalism or the 

principle of cooperation~among nations tor the promotion 

ot common good has been made an integral part of school 

education. While mostly Japanese people were discussed 

as ideals in pre-war years, today foreigners are more 

frequently discussed. For instance, Jean Henri Fabre, 

Robinson Crusoe, Henri Du.na.nt etc. frequently appear in 

the textbooks. Citations of foreign countries and 

t~anslations of famous foreign authors• works like 

Shakespeare, Leo Tolstoy etc are a regular feature of 

29 Extracted from Shinkokugo-Ninen-ge (r-ti tsumura 
Tosho, Tokyo, 197a), pp.45-47. 
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present day textbooks on national language. Following 

is the summary of a lesson devoted to this theme. 

Henri Dunant - Father of Red Cross 

Henri Dunant known as the father of Red 
Cross was born in Geneva in Switzerland on 
8 May 1828 about 150 years ago. Today Red 
Cross exists in more than 120 countries ot 
the world and works for international 
peace and welfare of mankind. 

It was during a fierce battle between 
Austrian forces and the combined forces 
of France and Sardinia on 24 June 1859 that 
Dunant came to Oastigline, a place very · 
near to the battle field. Dunant owned a 
flour mill in North Africa under French 
control. He required more land to expand 
his busi.nesa. Therefore, he came to 
request Nepolean III of France for permission. 
However, seeing the sufferings of soldiers, 
he forgot about his own work and decided to 
do something. He formed a relief force which ' 
collected medicines, bandage, clothes, 
eatables etc. from people and helped the 
injured soldiers. Dunant nursed the enemy 
soldiers also with the same dedication as he 
believed that "people are all brothers". He 
continued to nurse the soldiers till the 
war was over. 

Dunant returned to his native place in 
Geneva but he could not forget the agonies 
of soldiers · in the battle field. In 1862 
he wrote a book in ~hich he explained the 
sufferings of soldiers he had himself seen. 
He appealed that there should not be any war 
in future. He also emphasized the need for 
a relief' organization without any distinction 
of enemy.or ally. · 

His intention was realized in February 
1863 when a 5-member Oommittee·was organized 
by Dunant and SWiss scholars and soldiers. 
This later became the Red Cross. Dunant 
Visited a number of countries and appealed 
to people for cooperation and support. In 
october 1863, 16 ~1ropean nations met in 
Geneva and the Red Cross was established. 
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Dunant sacrificed everything of his for 
Red Cross and himself lad a poor life in 
Paris and London for a long time. In 1901 
he was awarded the Nobel Prize for.Peace 
which he politely refused but wanted the 
prise money to be used for Red Cross. He 
died on 30 october 1910. 

In the Peace Declaration of Red Cross of 
t948, the fol.lowi.ng words of Dupant are quoted: 

I 
i 

"If all the people of the world live as 
one and act according to the'dictates of 
their conscience, all wars can be prevented". 
~hese words of Dunant will remain for ever. 30 

Thus it is qUite obvious from the above themes that 

the purpose of the course on national language is to 

develop moral, intellectual and physical nature in 

hannonious proportions. Students are taught to follow 

the dictates of conscience. Their outlook is widened 

and inequality between one and the other is eliminated. 

ICind words and kind acts are inspired. Habit of holding 

passions, prejudice and evil tendencies under control 

is developed, and wisdom, honesty and the sense of 

responsibility are toned up. A classification of total 

number of lessons devoted. to each of the above mentioned 

themes given in the accompanying table reveals the 

extent .of importance given to each theme,. 

Extracted from Shinkokugo-Gonen-jo (Mitsumura 
~osho • Tokyo,· 197BJ, pp. 1 10:1 20. 
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(b) Social Studies 

As stated earlier. the course on social studies 

was introduced for the first time as a regular course 

in 1.947 although a course on civics had been introduced 

in 19J1 in middle schools. However, it t1as nothing but 

a course on nationalism. Nevertheless, this course on 

civics became a prelude to the course on social studies 

after the 1'7ar. 

This course ~as the center of controversy between 

occupation forces and the Japanese educationists because 

it was new for Japan and was considered to be a misfit in 

Japanese system. The Occupation authorities were of the 

opinion that for perpetual democracy and peace,a collection 

of qualities like disciplined intellect, clear thinking, 

knowledge of human nature, deep sense of morality, spirit 

of benevolence etc. was necessary. The course on social 

studies was designed with this purpose in View. The 

objectivea31 of this course are to 4evelop basic 

understanding of social life, understanding and love for 

history and traditions of Japan and cultivate the founda­

tion~ of citizenship to live as members of a democratic 

and peaceful nation and society. And in order to achieve 

31 Kobayashi Nobuo, Yamaguchi Kosuka, Sho~akk.2 
Shink;yoiku Katei Koza.; Shakai (Teikokuhihogyosei 
Gakukai, Tokyo, 19~9), p.199. 



these objectives, it is necessary to: 

-- develop correct understanding about. the 
role of family and function of society and 
nation in connection With concrete social 
functions and along with developing love 
for family, society and nation, make them 
aware of the fact that respect and 
consideration for others is the basis of 
democratic social life. 

-- develop understanding about the relation 
between human life and natural environments 
and the importance of positive action with 
respect to nature and to cultivate love 
for native place, their own country and 
other countries. 

-- make them understand that Japan• e ouJ. ture, 
traditions and life have been developed 
historically, to foster an attitude to be 
always ready,for working for the development 
of society and nation. 

-- broaden their capability to make the best 
use of basic data for correct understanding 
of social lite and observe social phenomena and 
consider their significance and thus help 
them to develop capability for making 
correct social judgements. 

Textbooks on social studies compiled in accordance 

with these objectives, cover a vide range of subjects 

like general culture, family living, occupations, citizen­

ship and general infusion of wit to heighten civility 

etc. The major themes in these textbooks are the 

f~llowing: 

Value of Work 

~he greatest asset of any nation is the spirit ot 

its people. The course on social. studies, besides 

personal idealism, aims at developing professional 

spirit as well.. Through textbooks students are made to 
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realise ho~ their lives are constituted around the 

labour of those engaged in production of commodities, 

daUy-necessities, traffic, thus making them aware of 

the significance of the division of labour in society. 

~hey are introduced to gradual progress of the nation 

attained through the sincere efforts of their fore­

fathers. Therefore, they also must subordinate their 

impulses and interests to the furtherance of the social 

life. \1ork1ng conditions in different professions are 

studied and 1 t is explained how each individual is 

dedicated to his job and works for his fellov people, 

society and the nation. Thus the consciousness of bei.ng 

the members of a city, town or Village is developed 

among them. They are also taught to vork willingly and 

w1 th enthusiasm, putting their mind, heart and soul into 

work. To begin with, they are introduced to the life in 

family, school and neighbourhood and then the life in 

broader areas, i.e", life in the village, town or city 

and thereafter life in the region and society as a whole. 

Thus, the basic tissue of social life, i.e., the family 

and the home, the neighbourhood and the city, the society 

am the nation are bUilt up. In short, students are made 

to realize .their respective responsibilities, first as 

members of the family and then as members of the society 

and the na. tio n. 
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Urban Lift 

The development and growth of cities has been 

remarkable in Japan during the last hundred years, Since 

Japan's embarkment on the road to modernization, an un­

ending process of urbanization began and a large proportion 

of Japanese population is todaJ concentrated in cities. 

People from different walks of life live together in 

Cities. Most of the cities are .linked with the neighbouring 

areas and a large majority of people travel dally to the 

cities even from distant areas, Therefore, urban life 

is very complex and for a sound understanding of urban 

life, students, to begin with, are introduced to the chief 

features of their om oi ty or the geographical and demo­

graphic features, structure of population by profession, 

production activities, principal products, consumer 

life of the people, functioning of municipal office, 

prefectural government. Thereafter, the growth of their 
\ 

own oi ty in historical perspective, changes in life styles 

of people, their profession and cultural activities, link 

between their own city and neighbouring regions and 

distant parts of the oou.ntry, mutual dependence of people 

in society, comparison uith rural life are discussed. 

The problema of urban areas sueh as pollution,. traffic, 

housing are ·also discussed. 
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Rural Life 

Japan is the most mountainous country in the world 

and the arable land is very scanty, limited to 16 per cent 

of the total area. !herefore, life in the countryside is 

full of hardships compared to those in cities. Sinn11-

taneously with urban life, students are also introduced 

to the life of people in farming, mountain and fishing 

Villages. As for agriculture, students are introduced 

to major farm products, their distribution, utilization 

of land, production techniques,. crop rotation, trans­

portation of products to the market. And as for forestry 

and marine industries, students are made to understand the 

hardships faced by people engaged in them and modern 

production techniques used by them. ~hey are also 

explained the deep relation between agricultural and marine 

products and people's lives and made to understand the 

importance of these jobs as they provide us with basic 

necessities of life. fhe organized activities among 

people of a rural community are also taught to them so 

·that they realize the importance of cooperative life. 

In addition to the above, in the first semester of 

the sixth and final year of primary school, students are 

introduced to Japanese history and culture, Japanese 

government and politics, the constitution, rights and 

duties of the citizens. And in the second semester of 

the sixth year, lives of the people in different parts of 
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the vorld, chief features of different countries. Japan 

in relation to different countries of the world, various 

international problems are studied. The ultimate purpose 

of this course is realization of ~ature and responsible 

ci tizenehip and implicit brotherhood among the people. 

The fol.lowi.ng illljStration is aimed at teaching students 

· that they are members of one great body and must consider 

that they are born for the good. of the whole world and 

· that goodwill and cooperation form the basiS for building 

a better future; that we cannot exist without mutual help 

and we all must contribute for the ~ealization of a 

peaceful international society: 

Future Japan 

Our country indicates ita firm resolution to 
maintain peace in its constitution. Japan, 
being the only country to have experienced 
considerable damage by nuclear weapons, has 
always opposed the manufacturing or experiment 
ot nuclear weapons in the United Nations 
General Assembly and on all other occasions. 

In recent years, the growth of science and 
technology has been remarkable and the growth 
of atomic power and rockets has been startling. 
If these a~e used as weapons, the outcome will 
be disastrous. Therefore, hereafter also our 
country must strongly emphasize the proper 
use of science and technology for peace and 
welfare of mankind. 

Japan by increasing its production capacity 
and stepping up 1 ts trade, has advanced to 
the extent that it is being called an economic 
giant. However, at the same time it has also 
been said of Japan that her foreign relations 
revolve around her own profit. 
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Since the oil problem of Arab countries, 
the era of pursuing nation-first principle 
by buying huge amounts of raw materials with 
money has come to an end. It is obvious from 
the oil problem that no country can advance 
without cooperating with other countries. 
fhere are also some developing countries in 
the world lfhieh have population problem and 
are even facing Shortage of food-stuffs. 
Especially in Asia, there are ma:ay countries 
which, while struggling with poverty and 
pressure from big powers, are trying to 
achieve industrial growth. 

It is important for Japan to know the 
requirements and hopes of these countries 
and provide aid and extend cooperation to them. 
11e, in order to make these countries live in 
comfort, must make uni. ted efforts aiming at 
a peacefUl world free of any warfare. 32 

(c) Morals 

As seen earlier, the course on morals (shushin) 
'. 

was banned by the SOAP after the war and whether the 

course on morals should be revived or not remained a 

topic of controversy for about a decade. Finally in 1958 

moral education was revived as a regular part of the 

curriculum in primary schools. During all these years 
,· 

(1947-58), though moral education vas not taught separately, 

it was made an integral part of ·courses on national 

language and social studies. And ever since the inception .. 
of th1e course as a regular part of the curricUlum in 

32 Extracted from Atarashii Shakai Rokunen-ge 
(M1tsumura Tosho, Tokyo, 1978), pp.91-93· 
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1958, it is, as seen earlier. still carried out through 

all the educational actiVities in school and is obviously 

given lot of importance. 

However, the contents and purpose of this course are 

today quite different from those in pre-war years. 

Nationalistic morality is no longer to be seen and mostly 

individual and social morality is emphasized. fhe 

objectives of moral education are ttto cultivate in 

children morality which serves as a basis for developing 

a personality which will never lose the consistent 

spirit of respect for one's fellow men, will realize 

this spirit at home, in th~ school and other aspects 

of life in the society which strives for the development 

of a democratic nation and society and vhich is able to 

make a voluntary contribution to a peaceful international 

society.n33 

~he course of study also provides the contents of 

moral education which forms the broad basis for the 

compUation of textbooks on this subject. However, the 

textbooks on moral education may or may not be used • 

.Nevertheless, a content analysis of the textbooks on 

morals reveals that the main themes are the following. 

33 Ministry of ltiucat1on, Science and CuJ.ture, 
Course of Study for Elementarf Schools in Japan 
{Government of Japan, Tokyo, 976), p. 200. -
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Character Bu.ildins 

~he development of a right character in youth is 

most important b~fore one develops a particular-bent of 

mind. And a right character is one which is capable of 

standing firm upon its feet in the world of daily work, 

temptation and inclinations and able to bear the hardships 

of actual life. !hese qualities of mind call.,for go'c,d · 
,t' •·, : . 

manners, honesty, benevolent feelings, courage and 

discipline. 

, fhe primary objective of the course on morals is to 

moUld the character of youths. To begin l11 th, the 

behaviour and language of pupils are stressed. True 

politeness,. good manners and tidy mind are emphasized. 

Students are taught to lead a disciplined life. Punctuality, 

'effective use and significance of time are stressed. They 

are taught to have a firm mind and act according to their 

oan beliefs and should not be moved unreasonably by others 

or do anything against their conscience. Besides that, 

certain other values like honesty, faithfulness, sincerity 

and consistency in behaViour, courage to fight fo~ the 

right cause, fairness and impartiality etc. are also 

emphasized. In short, integrity of mind, i.e., a person 

who is friendly, faithful and true, honest and fearless, 

just and chivalrous, is the first and the foremost objective, 

of moral education. The following extract illustrates 

the point: 
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Jie£!.--..a.nd;;;:.....;;P .... l ... e .... a .. s.ur;;;;;;;,;;,e 

For completing any work, a lot of hard work 
and dedication is required. Everyone, when 
asked to clean the garden or look after the 
school meals preparation, sometimes does not 
feel like doing the work. The tougher the 
work the stronger is such feeling. However, 
in this world there are many people who 
overcome such fee.lings and difficulties and 
do their work sincerely. From where do they 
get this power to continue the work till the 
end? 

Last Sunday, I cleaned my garden. When I 
first vent to the garden with a broom, there 
were many dried leaves scattered all around 
and the garden was overgrown with weeds. 
I felt that it ~s too much but I got dottn 
with the work. 

' 
I started my work by removing weeds. Pl.ucking 
tteeds one by one was an arduous job. And 
whenever I came across weeds whioh did not 
come out easily, I felt like giving up but 
somehow I continued. 

After about an hour suddenly I noticed that 
I vas finding 1 t .interesting and now I wanted 
to do the work thoroughly and sincerely. 
After completing the work when I saw the 
neat and clean garden, I felt really happy. 
I had never felt before this the pleasure 
of vork~ 34 

Ethics. 

I 

After character building comes moral uplift. Though 

the post-war value system in Japan is more conducive to 

the formation of a material infrastructure for the develop­

ment of capitalism, it is not blind to the overall moral 

elevation and is more rational than in pre-war years and 

34 Extracted from Atarashii Dotokg-Gonen 
{Kobun Shoin, Tokyo, n.d. ), pp.7~-7e. 
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the ultimate goal is universal good and promotion of the 

benefit of the whole world. 

The value system in Japan revolves around three 

fundamental relationships, namely, relationShip between 

individuals, between an individual. and a group and 

between one group and another group. Therefore, first 

of all, esteem for human life and its sa.f.ety and esteem 

for other• s freedom as well as one•s own are stressed. 

Students are taught to protect rights of others and are 

made to understand that one Should be helpful to others 

and dedicate one self to the good of the people and that 

one should carry out one •s duties and obligations without 

fail and obey rules and regulations willingly. There 

should 'be mutual trust and one should be oooperati ve and 

friendly with others. One should be broadminded and. 

forgive other• s faults and understand and regard other • s 

feelings. Pupils are also taught to esteem justice and 

act with righteousnes.s and courage and at the same time 

must assert their righta·Within certain limits. In short, 

individual morality is given topmost importance. 

~he notion of a perfect society in Japan embraces 

the family at its center. Therefore, respect for all 

members of one•s family and cooperation for making a good 

home are emphasized. They are made to understand the 

family and perform one's duties as members of the family. 

Finally, lov,e and respect for all the people of the world 
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is stressed and a spirit of cooperation for peace in the 

world and the welfare of mankind is developed. The 

following extract from a textbook on morals is cited to 

shov the emphasis placed on benevolent feelings, the sense 

of cooperation and the effort to inculcate the spirit of 

universal brotherhood among children. 

Help Indian Chi~dren 

Miss M. Kondo, a student of lower secondary 
school in Kawasaki city, Ka.nagava prefecture, 
appealed to the people for donation for 
Indian children suffering from hunger 
through a newspaper on 2 July 1967. In 
response to her appeal a large number of gifts, 
eatables and donations worth 460r~OOO yen were 
received. The idea of helping Indian children 
came to Kondo • s mind when in the Sunday school 
in a local church she learnt that Indian 
children did not have sufficient food to eat 
and even for one bowl of rice gruel they have 
to wait in long queue. · 

About 1 00 primary and secondary school children 
'Of the area went around to collect donations 
from people. Making use of the summer vacation, 
these children collected waste articles and 
donations from people. ~hey also went from 
home to home to collect various things and 
money. They also contributed their own pocket 
money. Thereupon, !~iss Kondo made the· 
following appeal to the people through the 
nevspaper: 

"My famUy has 5 members. I am the eldest 
among brothers and sisters and a first year 
student of lower secondary school.. I have many 
need.e and always there is something or other 
I ·want to have. But when I learnt about the 
hard life of Indian people in the church I was 
really surprised. I also saw a picture in which 
I saw lean and thin children with gloomy faces 
standing in long queue for a bowl of rice. 
Thereupon, I came to know of a different world 
I had never knovn. 
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I do not come from a rich family. I do not 
easily get whatever I require. But I get 
sufficient food to eat and clean clothes 
to wear. I can, of course, contribute some 
rice and some money from my pocket allowance. 
But that may not be enough. Everyone has 
his own problems. Nevertheless there may be 
many people who would like to help the poor 

, people of India. Ou.r church lfill aJ.so 
provide help to ~he maximum extent. 

I will be happy even if one person is there 
to help the pitiable Indian children. ~hose 
who support our movement, may send rice, 
money or anything. \'le shall hand them over 
to the Indian Embassy." 

There was tremendous response to this appeal 
and more than 430 cheques and letters were 
received. one letter from a factory worker 
read as follows: 

"I come from a poor family .and till last year 
received livelihood protection from the 
government. But the pitiable plight of Indian 
chil.dren has moved my heart". Along w1 th the 
J.etter there was a thousand yen cheque. 35 

Idealism and CreatiVitl 

The moral .education also pursues certain ideals. 

It emphasizes that everyone Should live for a worthy 

purpose in life and be ambitious and shou1d be ready to 

bear hardships for accomplishing one•s aim. .Everyone 

should be capable of looking into one's own character 

and conduct and be conscious of one's ow faults and 

strive tor self-control and self-improvement. one should 

be responsible and behave in a genial vay and act with 

35 EXtracted from Atarashii Dotoku - Rokunen 
(Kobun Shoin, Tokyo, n.d. ), pp.71-75. -
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alacrity, have a pure mind and esteem beautiful and 

noble things. One should also learn to find one's own 

special capabilities and merits and try to strengthen 

them. Everyone Should. be rational in thinking and 

consider the reasons for things and should maintain a 

studious attitude. Every person must have originality 

and aptitude for research and cultivation of new ideas. 

At the same time one must try to learn from the achieve­

ments of o there. 

Idealism : _,H.;..ow ........ t_o.....::L-.1!! 

Our society is like an orchestra. An 
orchestra comprises various instruments like 
stringed instruments. wood-wind instruments, 
brass, percussion instruments etc. BUt for 
symphony, harmony of all instruments is 
necessary. Likewise, each individual is 
d1fferent'and has his own characteristics. 
But can we say that one person is important 
and the other not? If we realize that all 
people are equ&:l and J.ive happUy together, 
egoism will end. If ve remember this vhen 
in school, at home, in tovn or village, 
everywhere and every moment, our society will 
have symphony of orchestra. 

This way of thinking and way of liVing will 
have bearing on the Whole nation. If.this 
way of thinking is applied in politics, 
democracy is born in which each one. of u.s is 
a hero and a peacefUl nation which will not 
try to solve any problem vith force will be 
born. 

• The morning has already dawned for Japan. 
However, in order to make this dawn bright, 
our sincere e~forts are essential. 36 

36 Extracted from Atarashii Dotoku - Rokunen 
(Kobun Shoin, Tokyo, n.d.), pp.124-12l. 

" 
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2.£eativitz : A Child I~.ubating Esse 

.Thomas (Thomas Eiison), if unable to 
understand anything, would ask people about 
it till he understood. Sometimes people did 
not know what ansver to make. 

Onoe ~homas asked ·his mother ~w.nere does this 
goose come from?" · 

His mother replied: "It hatched from egg". 

ihomas again asked; "Why from egg?" 

"Because the mother goose incubated the egg 
daily", replied the mother. 

"How come?", asked Thomas. 

"It keeps the egg under its body", replied back 
mother. 

"Ey~ doing so, the goose is born!" Thomas looked 
at his mother with a surprised look. 

One day Thomas went to play and did not return. 
His mother got worried and went to look for 
h1m. When she looked into the henroo et, she 
was surprised. She asked: "Thomas, what are 
you doing at this place?" 

Thomas said: "Mother, please do not make any 
noise. I am sitting upon an egg. Soon a 
goose will hatch. Keepilooking." 

In this way Thomas wou1d himself try to do whatever 
he leant about. 37 

Extracted from Atarashii Dotoku-Ichinen 
(Kobun Shoin, Tokyo, n.dJ ,pp. 22-25. 
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Patriotism 

Lovo for country is one of the loftiest Virtues 

and e. certain degree of patr1ot1$1ll end national enthusiasm 

is e'eaential for any nation to survive in the present day 

world. lu.t the present d&7 patriotism in Japan is not 

that of oppression and terror ot pre-1:1ar years, rather it 

is of peace and liberty. A patriotic opirit is cultivated 

by developing respect for the land• culture and traditions 

of the motherland. Students are modo to realize their 

responsibility as Japanese and are taught to strive for 

the development of the nation. For 1nGtance: 

1\l~ri ts of;, Japaa 

fhese days a large numbG:r of foreigners come 
to Japan. Some come for sightseeing and 
somo for otudies. Ho11ever, those coming 
tor public per:f'ormanco of music or drama, 
tor participating in political, economic or 
science conference or for friondl.r matches 
are also maDJ. !hese da;ys more Japanese 
people travel abroad. Their attitude touards 
foreign countries and foreigners has also 
changed. but tho outlook of foreigners has 
also chansed great17. 

Foreigners vho have beon staying in Japan 
for some t:t.me, discuss and praise, at times 
with envy, the merits ot Japanoeo people. 
For instance. houses, though small inevi tabl;y 
haViflB a small garden with pond, trees and 
grass, the sittin& room doco:rated mth 
the rose flower vase and tbe alcove decorated 
uith a hangiDg scroll of pictographo or picture, 
decoration piece and colourful flovere etc are 
some -.merits of old Japan. Rovever, even today 
one finds them. 
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Flower viewing and the scarlet maple 
viewing are like annual festi vale. In 
recent years, mountaineering has become 
very popUlar. In olden days these must have 
appeared to the :foreigners as the merits of 
the daily life of Japanese people who love 
nature. But what is the situation today 
when Japan has become an economic giant. 
Do Japanese still love nature? 

-~he ingenuity of the Japanese people is 
also widely discussed. All things which 
are usual for us appear to foreigners as 
our merits. Of course• the tremendous 
popularity of Japanese camera, transistor, 
radio, teleVision etc. thli:'Oughout the vorld 
is the outcome of Japanese people•e ingenuity. 

Japanese people are also said to over-wo m. 
~his is not necessarily an appreciation. 

Japanese people have originality not only 
in technology but also in research. At the 
same time, Japanese people have the talent 
to make the best use of things taken from 
different sources. 

!his is obvious from the Japanese language 
also. There are no other people who use 
foreign vorde with such an ease and 
dexterity as Japanese peo»le. 

our country is surrounded on all sides by 
sea. In the chain of isle.nds extending 
from north to south, more than 100 million 
people of the same race live together 
speaking the same language. Of course. 
our country is small and does not have natural 
resources like iron, coal., petroleum etc, but 
Japan falls in temperate zone and the change 
of seasons is conspicuous with each season 
having ita own charm. Haiku is unique and is 
not to be found in any other country of the 
world. lfatural scenery 1s beautiful. Water 
is clean and in abundance. Those Japanese who 
have travelled abroad say that there is no 
other country which has such clean water. 

Natural resources are meagre but due to Japanese 
people • s 1nquiring mind, diligence and mercantilism, 
Japanese shops are flooded with delicious fruits 
and sea foods. The large variety of dishes tell 
of Japane·se people • s good sense of taste. 
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Moreover, it is also said that the Japanese people 
are polite and courteous. However, it does not 
meaD that Japanese people will be praise~ always 
like this. 38 

!fable 2 

Classification of Lessons in Textbooks on Morals 
~evoted to Each ~heme . 

' I • t t f 
I ' I t • !n t I lii I III ' IV t v • i ' : • ' ' • ! - , I 

Character 7 5 7 3 ' Building 

Ethics 13 15. 11 12 8 

Idealism & 2 2 ' 6 5 
Creativity 

Patriotism. ,1 - - - 2 

38. Extracted from Atarashii Doto~ - Gonen 
(Kobun Shoin, Tokyo}, pp.108-~5. 
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The preceding analysis of the school textbooks 

currently in usc reveals that education in Japan is 

progressive and is 1n direct contrast tr1th the pre-var 

programme of llldootrinating o1 ti zeas through school. 

Today tho purpose ot education ·is to train good citizens 

on the basis of right mental and moral attitudes. This 

o bjeotive is sought to be realized· b7 placing emphasis 

on: (i) refined aDd gentle manners; (11) fixod habits 

of thought and action; ( 111) a character basod on pover 

and habit of retl cotton; ( 1 v) so\Uld standards of appre­

ciation of beauty and 11orth; and (v) correctness and 

prec1e1on in the use of language. especially the mother 

tongue. 
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CHAPTER VI 

CONCLUSION 

Japan is the only nation in the world whose national 

ethos has \Uld.ergone important changes twice within a century; 

once when it broke avay from feudalism in 1868 and again 

when it deviated from ultranationalism and fascism in 1945. 

f:b.ere are, however, certain basic differences between the 

two changes. 

The first change in the national ethos after the 

Meiji Restoration was brought about by the Japanese them­

selves. On the one hand, Meiji leaders introduced reforms 

of a radical nature and tried to change the outlook of the 

people, to transform the backward-looking feudal society 

into a forward-looking modern one. But on the other hand, 

tradi tional1sm in values was emphasized to safeguard the 

Imperial institution and the government centered around it. 

As during the Tokugawa period, the focus of all atterttion, 

of loyalty and patriotism, was the nation. Thus, the 

nature of changes was ver,y much restricted, and all changes 

were taUored to prop-up the entity called nation. ~ucation 

vas used for this dual. purpose: to achieve parity with 

advanced nations and to retain Japan's originality. 

The post-war shift in national ethos was in direct 

contrast with this. In the first place; this Shift was 

brought about by the people who were alien to Japan. And, 

therefore, the changes introduced were also foreign for 

Japan. The reformers removed the· mystic elements attributed 

181 
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to the nation vi th lbperor as the head. In place of the 

nation, a certain amount of internationalism was injected. 

An attempt vas made to force Japan come out of its shell 

and become an active and responsible member of the inter­

national community. Another feature of the post-war change 

is that certain notions which had failed to take root duri:ng 

the Meij1 and the Taieho periods like freedom of expression, 

individualism, have been fizmly established. once again 

education vas utilized for changing the national spirit, 

full of self-conceitedness and obstinacy, to one marked by 

freedom and democracy. Especia:Lly education at the primary 

level aims at rearing citizens who have a sound understanding 

of moral and human values, who are democratic and who 

contribute towards peace and welfare of mankind. This is 

quite clear from the content analysis of textbooks given in 

chapter five as also from the table given below: 

National 
Language 

Social 
Studies 

Mo.ral 
Education 

Table 3 

Classification of Lessons Devoted to Various 
Subjects 

' ' t ' ' ;Histori- ;Politi-:SOcial :rnterna-fLiterar.y:Soient1· 
:cal :cal : t tional ~ ; fie 

2 - 19 9 20 12 

10 4 25 7 - -
- 28 5 1 
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The table indicates that the national la~age text­

books presently used in primary schools have about 30 per 

cent of the lessons devoted to social aspects, 32 per o.ent 

to literature, 19 per cent to science, 15 per cent to 

international affairs and only about 3 per cent to history. 
' In the textbooks on social studies, 54 per cent are devoted 

to social matters, 21 per cent to history,. 15 per cent to 

international affairs and 8 per cent to politics. And in 

the textbooks on morals, 84 per cent of the lessons are 

devoted to social matters, 7 per cent each to international 

relations and literature and only 1 per cent to science. 

This is suggestive of the fact that the present day education 

in Japan is sufficiently progressive, contentwise, education 

at the lower level is oriented~towards the training of a 

free and open mind. It has helped the-Japanese people 

to overcome their insularity to a great extent but inter­

nationalism has still not become a part of Japanese psycho­

logy. Ethnocentrism and racial-consciousness are still 

quite strong among the Japanese. Japan•s foreign relations 

are basically centered around the economic relatione. 

Culturally Japan has always been at the receiving end and 

is still closed to the outer world. This is evident from 

Japan's reaction to some contemporary issues. For example, 

in regard to the recent Indo-China refugee problem, Japan 

was ready to provide monetary aid to the refugees, but 
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would not provide them shelter in Japan because it feared 

that the Japanese people would not accept them as a part 

of their society •. 

The primary objective of' education is to eliminate 

or rectify the basic human prejudices. Japan is slowly 

moving in that direction. Japan hopes to become an 

active member of international community not only· econo­

mically but also politically and culturally. For that 

purpose the complex dynamics of education is being examined 

thoroughly in vie'tl of the present environment within Japan 

and outside. 

From what has preceded so tar, it may safely be 

concluded that since World \'Jar II, a definite change in 

the national ethos of Japan has taken place, and it has 

moved in the direction of a democratic system. There is 

no danger of a reversion to Ultranationalism and fascism 

of pre-war type because: (a) memories and miseries of . 
war are still fresh in the minds of the Japanese people; 

(b) Japan has no political interests and is content in 

playing a secondary role in international politics; and 

(c) the democratic system established during occupation 

has taken firm roots in Japanese soil. 

fhe changes introduced during the occupation have 

endured for over 30 years without any fundamental departure 

from the democratic spirit. However, a distinct picture 

vould emerge at the turn of' the century when the po st-var 

generation, haVing no experience of war, ul.tranatioi.lalism 

and fascism, assumes the reigns of power. 
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