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PREFACE

The present study is a modest attempt to trace the
evolution of the national ethos of Japan, and examine its
present nature as reflecfed in primary school textbooks.
Japan was almost unknown to the world at large until the
 Meiji Restoration of 1868, Thereafter it came with a
bang and shook the world with its dynamism and militarist
gtance. Ever since it has never ceased to draw attention.

Japan is perhaps the only nation in the vorld whose
national ethos was sought to be changed in important ways
following Vorld VWar I1. Such transformation'is an unique
feature and Japan is being closely watched by the whole
vorld with keen interest with particular reference to the
course it will take and the place it would carve out for
itself in the commity of nations.

Education everyvhere is intimately connected with the
national spirit or national ethos., In Japan, it has
alvalys been used as an instrument to nurture and propagate
the national spirit; in a way it has been used as a tool
to shape the minds of its people. The purpose of the
present study, therefore, is to factually trace the extent
to which education has helped to change the national ethos
of Japan and how it would shape that ethos in the future.

In order to study the contemporary national ethos of

Japan, it is necessary to study the gradual change it has
undergone over the centuries. Chapter one discusses in

brief the national ethos of Japan in historical perspective,
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It is, however, beyond the scope of the present study to do
go in the minutest detail. tWhat is attempted here is to give
only an outline of the evolution of the Japanese national
ethos before the Mei ji Restoration.

Chapter two traces the changes vhich occurred between
1868 and World War II, and the role of education in bringing
about these changes, Chapter three discusses the establish-
ment of a peaceful democratic nation through education after
World VWar II. Chapter four explains school education, curri-
cula, its fdrmulation and implementation, major changes in the

content of curricula in post-war years, and nature and types
of textbooks. Chapter five attempts to examine the change in
national ethos as reflected in the primary school textbooks in
pre-~var and post-war years.

I express my gratitude to Professor P.A., Narasimha Murthy,
my supervisor as well as Head of the Centre for East Asian
Studies, School of International Studies, for his untiring
help and guidance without which this study could not have
been completed. I also take thls'opportunity to thank
Mr, Torakiohivﬁoriage, Principal of Japanese Embassy School,
New Delhi and Mrs., Taiko Uppal, my colleague, in procuring
some of the important documents for this study. WNone of them,
however, is responsible for the views expressed here, I take

full responsibility for them, including the translations,
@%ﬁw =

( PRE1 MOTVYANI )
New Delhi,

Dated; 10 November 1980.
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CHAPTER I

INTRODUCTION 3 NATIONAL ETHOS OF JAPAN 1IN
HISTORICAL PERSPECTIVE



CHAPTER I

INTRODUCTIOR ¢ DATIONAL ETHOS OF JAPAN IE

HISTORICAL PERSPECTIVE

A nation, to prospor, nust bo built on Loundations
of & moral character. This charactor is the prinmoipal
olemont of its strength and tho only guarantoc of ito
permanence and prospority., Japan is the beot ozample of
this. Tho pooplo of Japan are knovn throughout the woxld
for thoir cultural and othical valuos such a8 vwisdon,
valour, morals and otiquotte, Japan's apgtoniching growth
during tho last hundrcd yoars or so ioc attributed, among
other factors, to tho determination of tho Japanese poeople
$o0 chapo their owm dostiny, their sonsoc of disciplino end
otendards of morality in day-to~day 1ifo. Those values arc
indigonous to Japanoso culture and go back to tho dim past,

The Japanoso erchipolsgo has beon exposed to great
foreign civilizing influcncos at every historiesl stage
and tho Japanesoe pooplo have undorgone & constant procoss
of acculturation based on o blonding of native and foreign
traditions in cultural values and spiritual characteristics.
Hovever, loyalty to the Eaporyor and %he Staté hes beon pars
and parcol of the Japanope othos singe the davn of Japaneso
history. The continuity of this national spirit or national
ethos, from one period to another vithout fundamental changes,
is indeed a fascinating featurc of Japanocsc history., The
Japanese trace their ruling dynasty back to Jimmu Tenno,
their first (mythical) Enporor and Japancse historianc claim
that ho founded the Japaneso Empire in 660 B,C, Since then,
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ono Imperial line, desconded from tho Sun Goddess, has
ruled ovor Japan. Hovever, it has boen costablishod
through archacologicel rosearch that the Japancse people
inhabited tho Japaness¢ islands for o long period eéxtending
over thousands of yoars in the poriod prior to recorded
history. During thig period, bettor known as the period
of Yayoi and Jomon culture, there wero individusl communi.
tieé ﬁr clans, In the absence of a vritton scripi, thaere
are no writion recordo to throv light on the characterio-

tieo of the oarly Japaneso people as thero oxisted mo
" moans of conveying thoughts and idoas, save through oral
tradition vhich grov up around tho ancostral deitioes,
This oral tradition continuod for centurios until writton
litoraturc made ite dobut in the early 8th century A,D,
vhon Koiiki (The Records of Ancient HMattors, 712 A.D,)
and Hihonshoki (The Chronicleos of Jaﬁan, 720 A,D,) were
compileod, These anthologies too are incompletc and motivated
but nonetholess throv light on the logendary beginnings of
the Japanese people and the Imperial fanily,
Shinto Cult and Its Essenco

Shinto (way of tho Gods) has boon recognized as the

native roligion of Japan, The torm "Shinto” vas coined
to distinguish tho native religion from Buddhism and

Gontucianism.’ ‘Shintoism is primarily a system of nature

1 lonaga Saburo, Nihon Dotoku Shisoshi, Iwvanami
Zongho (Tokyo, 57)s Pe9e
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and ancostor worahip» I¢% has no foundor, no preachers
and no fized doctiinas, yee 1t has beon tho core of
Japencse poople's thoughto ond sentiments and playcd an
inportant role in the moral life of tho people., 1In theo
boginning, hovever, it was not a national roligion and
had no organigzod thooreotical ideology ond philoeophy as
such, There wore difforont iocal culte, That vas bacause
gocioty vas divided inte o large number of patriarchal
units, called uii, vhich verc small cemmunitios inhabited
gy housoholds of the came ancostry and each clanm vorshipped
1o ovn olanegod (uji-gami).® In those uji ewits, 81l
natural objects wore treatod as epiritas or doities and
wore worghipped as gode, Boesides thepe, lceadors of triben
and heads of clans vore alco treated as go&sag Festivals
vore held to honour thosce gods and for tha§ people had to
elecange body and sowl. This conoopt of ritunl purity was
the most important factor forming tho native roligion., It
vas considored that poople nuot oboy tho oclan leador so as

not to invito the wrath of god. This fooling for the clan

2 Sangon, G,B,, : A Short Cultural Histo
~ {Churles B, "u o Company, ’%oEi 0, 1976), p‘%.
3 The ﬁiniatry of Eﬂueation, Govornment of Japan,

a t Its Lend, Pooplo and Culiurg (Japancso
omm ] ; INESCO, lokyo, 1958),
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leaders later formed the basis of respect for the Emperor,
a8 the Imperial family was regarded as the supreme clan.
This primitive religion gradually developed into a
national religion when the Yamato Court was established
in the 5th century (around 400 A.D,) which gradually
brought the whole of the country, except Northern Japan
inhabited by Aimu, under its direct control.* Individus
clans were unified, and uji cults merged to form a national
religion known as Shintoism. Though Shintoism was primi-
tive, it was gracious and elegenf and that is why even
Buddhism and Confucianism could not supplant it and
practices of Shinto religion havelconxinued ti11 today.

Adoption of Chinese Culture

In the 4th century A.D.,, through their contacts with
the Korean peninsula, the Japaneéé people came to know
about the advanced culture and govermment of China,
Impressed by the Chinese pattern of government, the Yamato
Court pgepared the ground.ror the same to be introduced
effectively in Japan., Along with Chinege civilization,
Buddhism was introduced in Japan around the middle of the
6th gentﬁry. In Buddhism was found the universal basis for
the relationship of the ruler and the masses, Attempts were
made to use the ideals of Buddhist philosophy for the ideo~
logical and national unity. This inflow of Chinese influence

4 Reischaeur,BEdwin 0., Japan : The Story of a Nation
(Charles E: Tuttle éo.. okyo, 1971), Pe14.
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vas furthor acceloratcd dy Prince Shotoku (572-622) vho,
by introducing Chinesc modols, paved the way for intenso
" culturel and ideologlicsl progross. Tho proolaimation of
Seventeon Article Constitution in 604 A,D., introduction
of Taika reforme of 645 A,D, and Taiho Codos of 701 wore
attempts for establishing an efficient and centralized
administrative machinory,

Buddhiom and Its Influonco

Buﬂdhim 414 not at firet find accoptance with the
common people. It was patronigcd and promoted by the ruling
hierarchy, In Shotoku Taishi, Buddhiem found tho most
ardent supporter and propounder, He put Buddhism under the
protection of tho State, A large number of scholars and
priests visited China to learn morc about Buddh!.sm. Shotoku
himself attompted an interpretation of tho throe soriptures,
namely, Hokke, Shomen and Yuina,

Beforo the introduction of Buddhism in Japan, thoro
&aa cecarcely any culture vorthy of name, Buddhism helpcd
in clovating the culture of Japan from 1{s primitive state,
The trond begun by Shotoku Tailshi did not e¢nd with his death,
rathor Buddhism came to play a more dominant role in all
sphereg of life during Nera and Heian periods, It refined
and uplifted their religious life and gavo it practiosl ‘
vigour.
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In 710, the first permancnt capital wap ostablished
at Nara and the next five hundred years vitnessod tho
growth of a refincd, sophisticatod culture. FPirst of all,
a bureaucratic government closely rosembling Vo that ofi
China vag cstadlished, Thig marked tho boginning of a
pororful political ontity which actually carricd out the
‘adminictration of the govornment in place of the Emperor
and tho camo hao contimuicd till today., Onco there was
completc olimination of intornal conflicts and confusion
and national unity vas achieved, the foundations of tradi-
tional culture, influongod primarily by Buddhiem, were
laid, Architecture, soulpturc, painting, craftsmanship
ote., blossomed forth vhich gave peculiar splendour and
clegance to Japanese culture, The foundations of whét are
today rogerdod as thoe inborn qualities of Japanase thought
and culture vore laid during this period. Acesthoticism in
art, literature and architecture bogan %o manifost as dig-
tinotive elcments of Japancse life, A spontancous appre-
ciation of nature and peasonal changos wore seen in the
poctry of the timo, Henyovhu (collesction of pooms) is the
nirror %o the life and feolings 61 the common poople during
thet time.

Buddhism opread rapidly as a result of ai#care ef forto
of Shomu Temno (701-756). Buddhism during this period vas
theoretically the same as it oxipted 1n.0h1na, It vag tho
spiritual eloment vhich impressed tho Japanese peoplo.
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Loaraing was still tho privilogo of thoe agistooratic

class end, therofore, it 4id not exert much influecnce on
the caamon people, A large number of Buddhist temples
uére built. Daibutsu (The Great Buddha) st Nara was also
built during this period, The six sects of Buddhiem,
namely, Shnron, Jojitsu, Hosso, Kusha, Eegon and Ritsu
were introduced one after anothor. Thus, vhile Buddhism
© oxistcd vith tho upper class, Shinte»baliafs continued to
svay the masses, The co~existonco of tho tvo creods tondoed
¢o produce two important features of Japanese charscter -
Buddhisn shapod the morel andophiloaophieal ideas while
Shinto mouldcd the acgthotic and cmotional outlook,

Soon an altogether difforent type of Buddhism omergod
vhich overshadoved the six soctes ostablished during Nara
period, fThesc wore the two nevw Buddﬁiat sects, nanoly,
Tendas sect of Saicho and Shingon sect of Kukai vhich
are credited with popularizing Buddhien smong the common
pooples

In 794, the capital ﬁaé shiftod from Nara to Helan
{present Kyo%o). The Heian period {794«~1192) was the golden
age of Japancge culture, This periocd can be classifiod into
two: first vhen aristooratie culture flourished under Chincso
influence and gocond whon their ovn culture doveloped froe
of any influence from abroad, During the Heian period, o
horeditary aristocratic system vae adopted vhich gave furthor
‘gtability to the Imperial system and as obvious from tho
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rano Holen, mcanang an ¢ya of poaco and trangquility, this
period aé.w on tho vhole tho flovoring of motropolitan
culture centering around court 1ifo giving meticulous
atéention to elcgan&e, style, fomality and cercmonies.

One noticeable foature of Helan period was that the
adniniotration of governmont vao froed from Buddhimgs
This gave Buddhism scope to breoak thmuugh..Q/tha narroy
eirclo within which 1% had developed during Ners period.
Buddhisﬁ was in the process of being asgimilatod and thus
the ground wap propared for a nov stage in tho dovelopment
of Buddhiam, Saicho(737-822) and Kukal (774-835) simplificd
Buddhiey and Buddhiem of a national charmcter or o be morc
proeisc, Japanized Buddhiem mado its hesdway, An attempf
vas mado by both these prolates to hammonize Shintolen
vith Buddhiem., Sanno~ichijitou Shinto of Tendai sect and
" Ryobu-shinto of Shingon sect are the oxemples of i‘he All
thogo contributed to rapid devolopment of Buddhism aﬁan@
comnon peoplo,

: AR L Aand

Rolationships

Along vith Chinome culture and Buddhism, confucianiem
vas also introduced in Japan, It was introduced without

any clamour because it was not a religion concerned with

5 The Hinistry of Blucation, n.3, pSii.
6 Ibld. , p.506.
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boliof in or vorship of any goa7 but 4t uaaia practical
system of othics and came to have a great boaring on
pocial rolationships in Japan., It oxercised tremendous
influence on tho political gystem ané tho ethieal l1ifo
of the nation,

Shotoku Teishi'g constitution of 17 articles vas
based on Qonfucien ethiecal lavs. The compilation bf
Eoliki and Nihonshpki in the first decade of the Hare
poriod for cstablishing tho Emporor's status as an
inotitution was ingpirod by the Confucian idea of Chu
{respeoct for authority). The cult of the family which
is the core of Confucian dootrine, vas also sutcessfully
transplantod in Japan, Family has alvays been the bago
of sociocty in Japan, Thig has boen dorived from tho
Confucian idoa of Eo (filial piety). Ancestor worship
of Confucianien wasp similﬁr to that of Shintoism, On the
vhole, Confucianism was the most convoniont model for the
Japaneso roformers. It was tho result of this adherenco
to Confucian idoals that social 1ife of the pooplo duping
thip timo was based on morality and rospoct for authority.
Pilial piety, absolute loyalty to, and faith in tho
Imperial Institution verc the ingredionts of this norality.

Deyiation from Chinesc Influonce

The dovelopmont of tho Kama soript in the carly part
of 10th century liberated the Japanese from the dominance

7 Ibid,, p.498.
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of Chineso literary influences and holped them €o dbuild

& rich native litoraturo. To bo more prooise, culture
adopted and sdapted from abroad, mainly China, ves givon

a distinctivoly Japanese flavour, Evolution of the Kana
syllabry led to tho dovelopnont of typical Jap_anasq
literaturo, namely, onomotari (combination of opico and
lyrics), Hikki (diary) and Ianka end Choks (Japanesc style
poens), Litorary coapositions contering around the Imperial
court, in vhich womon uritors like Bel Shonngon and Hurasaki
Shikibu wore prominont, mirrored fhe‘ gophistication and
rofinoment of life. Honogoteri, the moot inmportant literary
ptyle of tho Helan period, reached ite zonith with the Palo
of Gonji by Hurasaski Shikibu, It portrays in vivid detail
1ifo at the Imperisl court. Bseidoo literature, in art

and craftomanship too, Jaéan bocane indopendont of Chinese

-

influonce.

Growth of Foudalion

This poriod of peace and tranqniuty vas followed by
an era of long and endless civil vars, Aftor ¢ho lavo
(Ritsuryo) of the seventh century, landed proporty graduslly
got concontratod in tho hands of poworful familien which
shoved scant rogard for tho contral govemment.a In thoir
andeavour to grab more land, they fought against oach other
and plunged the vhole country in o state of lavieasness,

8 Roischaour, n.4, p.39.
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The gourt nobles, on the other hand, continued to
load a gay life in the court ummindful of vhat vas
happoning in the realm, These warring familios alnmo
employed rotainers and tonants, skilled in martial arts,
for self-protection and help realizo their political
ambitions, Centuries later those ceme %o bo known as
Bushi or the warriors, There was an inexorable shift
from ocivil to military rulo and from aristocratic e¢logence
to foudalism,

In the latter half of the 12th century, two poworful -
families, namely, Tairs and Minamoto, contended for
nilitary supremacy, Finally, the battle of Dannoura (1185)
pealod the fate of the Taira family vhen the rival Hinamoto
‘won this docisive battle to gain power, The leader of the
- Minemoto clan catablisghed the Bakufu or the "tent government®
at Kemekura and thig marikted the dbeginning of a pyston of
dual political authority. The Eaporor at Kyoto beoame a
more puppot in tho hands of the head of the military govorne
ment at Xamelura, vho actually wielded the political power.

This vap a turning point in the history of Japan, as |
it not only resulted in the establishment of militayry rule
vhich in one or other form continued till the Mei ji
Restoration of 1868 but it algo brought about a marked
shift in social and political values. Aftor the doath of
Hinamoto Yoritomo, the Hojo femily which hed blood relation.
ship with Yoritomo took over the control of the governmment.
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Tho Hojo rulors voro succossful in m%mdués.ng an
officient administrative system. The Kamakura period
(1192-1333) cav tho gynthesis of diverse cultural and
the bloogoming of en originsl oulture, The period also
say the roerudopeonce of martisl epirit. Tho develope
ments during this poriod had far reaching conssquentos
for 3a§gneexa socioty and oulturo,d

1% wos during tho Kamekura poridd that the comtours -
of & clasp structure bascd on occupation appoared for tho
firot ta’.meaw Since pelitical pover was won and retained
vith tho help of forco, the warrior c¢lass naturally .
enjoycd & high social status, T4ll thon tho warriors had
boon looked upon as tools in the hands of the court nobles,
Thoy nov appeared on the pelitioal arena as an indepondont
fgrce. They pushed the court $o the background but werc
careful onough to offer it seourity. It is interesting
that the warrior ¢lass which hed abéelute povor did not
degeneraté through pmﬂigaoy and promiscuity dut developed |
a stormn code of conduct vhich eventually pormeated other
strata of Jopaneso society. |

9 Reischaour, Bdvin 0., and Craig, Albert M.,
Ja 3 T%dggggn and Transfoxmation {Charlocs
. duttle Qs g 4OKYyO, 19 » PedYe

10 lonaga, n.1, p.94.
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A noﬁable event of the period wac the Hongol attempt,
under the great Kublai Khan, to invade Japan in 1274 and 1281,
This event fostered a gentiment of national uniiy amonz
the Japaneeo. The nation faoced the invader boldly and
drove hinm back on both ocoasions. And the fortuous gale
that helped the Jepanecse in keeping the mongﬁlayat bay,
the celebrated Eamikazo, came to be associated with & divine
povor vhich protectod Japan., Tho faith in Kamikage survived
till Yorld Var 11 vhen Japan was shattered morcilessly dy

modern weapons,

Religion and Culture Duri wcura Poril

Religion, especially Buddhien flourished, The Buddhigts
claimed that the powerful Hongol Armada was repulsed by tho
prayers offored by them. And oredulous people believed
this, The popularity of Buddhien also led to a proliferation
of its sects; Jodo-shu of Honen {1133-1212), Jodo~Shinshu
of shinran (1173-1262); Ringai-ghu of Bisei (1142-1215) and
Nichiron-shu of Richiren (1222-1282), all took their birth
during this pertod, They appoaled to the massos bscause
they 444 not insist on troublesome coremonics and criticiged
rituslien, Thoy offered easy vay of salvatinn'te tho
people by simplifying religious teachings and through
practice ét religion in dafly 1ife, Shinran and Nichiren
in particular, endeavoured to carry Buddhist toachings to

tho common peopla."

11 Sansom George History of Japan to 1313 (Charleo
E, Tuttle Co,, Tobgn Yo, 1974), e :
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It vas due to thoir sincore efforts that Buddhism
becoame & mags movement and naturalized., The upper classass
too folloved an esoteric Buddhim called Zen, popularizod
by Hojo Tokiyori (1227.63) and Hojo Tikimuno {1251-84),
The warriors and aristocrats slopted this creed as it
offored salvation through _aelf discipline, meditation and
direct intuitive insights, The ascetioc tradition of Zen
wesr;\ congezﬁial .to the »ﬂghtmgf api.xitv of the Samurai. Zen
prepared the warrior's mind to make the supremc saerifice
vhen the need aroso for it, He did o with no qualms and
no waverings

Thero vas 2 pteady decling in literature due to civil
vais and unrest, Noverthelesa, a fov works of merit
appoared, Prose work generally lacked quality with .some
oxceptions like Hojolti (1212) by Kamo~no-chomoi and
Isuregure Gusa (1330) by Yoshida Kenko. Besides, a nov

type of literature, namely, war literaturc (Gunki Monogatari),
vhich mirrored the stato of affairs and tomperament of the
time, developod, For instance, in Shokyukl, Hozon Monogateri,
Heiii Monogatari and Heiko Honogatari wore recorded the risc
and fall of different military houses. Those wore heroie
oﬁics and ovidences of important rolo played by the samurai
during this period.

Huromachi Perioed

The Kamakurs govermment fell in 1333 as a rosult of
Emporor Go-Daigo's attempt to re~ostablish Imperial rule.
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Por a short time the Imporinl family vas revived,
Aghikaga Takauji, vho was instrumental in bringing dowvn
the EKamekura Shogunatc, placed a new Emperor Komyo on
the thyone at Kyoto., Go-Daigo flcd to South of Yoshine
and e¢ptablighed a rival court there, Until 1392 there
wore tvo Imperial courts, Ashikaga Takauji established
the capital at Huromeehi in the suburbs of Kyoto and
nanaged to hold a tenuous control ovor the govermment.
But hie successors proved more effective and thoy ruled
for nearly 250 years. Throughout this period, central
authority remained weak and local chiefteins (daimyo)
gontinued to expand their respective domaing at :vill
by smalgamating the smaller ones, In reality, theso
chieftaing were appointed by the Bakafu as military
governors to control the praﬁincea but they becamo indow-
pendent in due course and eatéblished military hegemony
in their fiefs, They, bhowever, avoided challenging the
authority of the Shogun,

Theso military leadors constructed castle towns
(Jokanachi) in their principalitios aud gathered ordinary
bushi, giving them ranks, poots and allovances, Artisano
came to settle around these castles to cater to the necds
of the bushi. 4s a mettor of course, commerco dovelopod
and a numbor of citios wore born, These nowly doveloped
caotle tovms became the centrss of politics, military
affaires and commorce and throughout the country, there vas
overall grouth of economic activity, |
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Rolizion and Culturo

It is quite surprising that in this ago of social
inotabliity, there wvas considorable growth of cultura.

As for religion, Zen flourished undor tho patronsge of
the court. The shief reason for tho progpering of Zen
vas that it suidcd the mood and tomporamont o_f thoe #jmo
and tho warrior tradition, EKyoto boeamc the centro of
cultural activity. A4 large number of Zon monasterios
voro got up throughout the country. As Zen gained
popularity, the othor oldor geots of Buddhiscm doclined
considerably. They tried to regain lost ground through
tho use of force, Thoy raiscd smmics of their ovn and
engaged in conflicts, However, i1t 4id more harm than

- good and finslly most of thene socts wore destroyed in
the latter half of 16th century,

Zen, on the othor hand, gradually penotrated inte
overy spheres of 1ife, Dalto Xokushi and MHusce Kokushi,
tvo groat Zen priests, are credited vith making Zen a
popular creed, Gozen literature vas tho euliure produced
mainly by Zen priests, They created tromendous interest
among the people in Kanbungaku (learning of Chinege prose).
They also ean&w:‘t;e&‘ popular education in scheols knowm

as Terakoya (tomple ochoola). 2 Cha~.no-yu (Tea Ceorenony)
and Ikebana {Plover Arrangement) vere the contributions
of Zen to Japaneso culture., Basidec these, the most

12 Sangon, n, 2, P.376.
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importent literary development of this poriod was the
Noh drama, vhich was also influenced by Zon.

It vas also dnxing this time that a rigid speial
order based on a four-fold classification of society into
varriors, farmers, artisans and merchants camo into being.
The warrior class continued to dominate the system, Besides
socisl superiority, théy oooupicd the position of politieal
guperiority too., Both at the centre and in the provinces,
the bureausracy wvas manned by them, The code of poeinl
conduct thoy followed lald stress on loyalty, moral virtues
and selfleps devotion, though over a period of time there
vas a declino in the moral fibre of the warriors themselves,
Personal embition began to bo plaved above duty and obliw
gation, The non-Samurai classes had no rights but only
obligations, Especially peasants vere in a precarious
condition, They were noither sllowed to live happily nor
permitted to Gie, They vere told to have baen born to
sorve the Samurai end hoavy taxog wore levied on thea,
Hoerchants ceme at the bottom of this social hisrarchy and
they were treatod as outcastes as they vere not of any
uge to the country. Inter-class mobility was not possible
at all,

Due to growth of castle towns, the Daimyo gained in

powver. Therefore, the central authority becamo very ﬁaak.
In 1467 a bloody strugglo for succoession broke out which
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culminated in & protracted civil wer (onin-no-ran 1467-77).

The weak eentral authority allowed the local magnates to
have a free hand in their respective domains so much 8o
that the established sociel order was completely ignored
and those who had power dominated the scene, It was

almogt like the law of the jungle, The climax was reached
in the latter half of the 16th century vwhen these daimyo's
rejected the authority of the Shogun and their conflicts
got transformed from regional warfare to a titanic struggle
for supremacy over the whole nation., This period is known

&8 the period of civil vars (Sengoku Jidai). Peace and

order was restored only by the end of the 16th century
through the efforts of 0da Nobunaga (1534-82), Toyotomi
Hideyoshi (1536-.98) and Tokugava Iéyasu (1542-1616), Oda
Robunaga began his miasionAof bringing the whole nation
under his control in 1560 and by 1582 vhen he was killed
by his own vagsal, he had been successful in bringing
more than half of Japan under his authority. The work
left unfinished by him was completed by his successor
Toyotomi Hideyoshi, Through a clever combination of force
and diplomacy, he was successful in the unification of
the country. He maintained a strict control over the
country by disarming the farmers (Katanagari - the sword
hunt) end by maintaining feudal discipline through strict
laws., After his death in 1598, the struggle fof powver
began once again, culminating in the battle of Sekigahara
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in 1600, In this battle, Tolkugawva Ioyasu ¢norgeod vioto-
rious, assumod the ¥itlo of Shogun and establishod the
Tokugave Shogunate in Edo (present Tokyo) in 1603,

Zokuzava Poriod

The Tokugava regimo which lasted for over two and
& half centurios held socioty undor its tight control ’
through & policy of isolation and maintonance of status
quo., It was a poriod of poage and s8tability vhon military
rulers vere successful not in military oxpeditions but in
civil reforms and promoting learning and scholarship.
This poriod is also notable for the moral uplift of the
people and the growth of the spirit of nationalisn and
othnocentrica,

Tho Tokugawve rulers patroniged neo-Confucianiom of
Chu Hei as their official doctrine, Ohu Hol's philosophy
appealod to tho Tokugawva rulers duo to its rationaliem,
its simplicity and its humanien, Tho moral dootrines of
Chu Hei emphasized tho Five Human Rolations, namely, monarch
and sub joote, father and son, husbend and wvife, eldor and
jomagor brother, and betveen fﬂﬁndﬂois This prineciplo of
relations was very noﬁgeniﬂ to the Tokugnwvn society bascd
on othical principloa., Hayashi Ragan (1583-1657) was in

13 Sansom G, B.,, A Histor
{Charles E, Tuttlio Co.,
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control of the administration of neo~Confucion loerning
for ganerationa; the offico passing from fathor t¢ son.
Basides Heyapghi family, Kalbara Bkkon and & host of other
scholars were cpokesmen of neo-Confucianien and thoy en-
doavoured to bring Confucianist values into the life of
people, especially the Samurai.

Thie excossive ¢mphasis on neo~Confucianism staged
the litorary revival, especielly history writing which
18 the core of Chinese learning., 4 large numbor of his-
torical wvorke were produced by a number of authors, including
menbers of the Hayashi family; Arei Hakusoki {1657-1725)
and Rai Senyo (1780~1832) werc other leading historians
of tho time,

Besides Chu Hal's noo-~Confucianiem, & numbor of hetero-
dox Confucian achools uere also established. Chief asmong
them wore the Yomeigalu (learning of WYang Yang Hing) of
Nakao Toju (1608-48) end the EKogaku ( Ancient loarning) of
Yonaga Soko {1622.85) and Ito Jinsai (1627-1705). Bosides
these, Yamagaki Ansaei advocatod Suika Shinto, a eombination
of Shintoiom and Confucianism, He vwas chiefly responsible
for roviving the worship of the Imporial houschold.

Parallol vith this Samurai-dminated intellcctual
dovelopment, there was anothor stroam of learaning dominated
by the morchant cless. UWith tho dovelopment of castle towns
as political and oconomic centros of feoudal domaing, tho.

gountryeide progpored as woll, Thip, accompanicd by a rapid
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growth of cities, led to the rise of merchant class and
the flowering of & commercially oriented culture. Early
Tokugawa Japan was highly product;ve in towmmen's culture
vhen immortal figures like Chikamatsu Monzaemon (165%-1725)
a Kebuki pleywright, Matsuo Basho (1644-94), a haiku poet
and Ihara Saikaku (1642-1694), a novelist made their
appearance, Noh drama @uring the 17th century was patro-
nized by the Bakufu and Noh performence vas a regular
teature on all ‘grand oc&asions.

Education and literacy made modest progress under the
Tokugawa rulers, In 1615, Tokugawva Ieyasu issued Buke
Shohatto (a2 set of ingtructions for the regulation of the
military house) which ¢alled upon the Samurai to devote
themselves to both learning and military arts, learning
being placed in the first position.'4 The same policy was
pursﬁed by his éuceessora, In 1630, the Shoheiko, &
Confucian ascademy wes establighed by the Shogun. It marked
the beginning of officially sponsored elucation for the
Samurai class and it later became the model for Confucian

schools for the Semurai in fiefs.’5

e

S

The Shogun took keen interest in the education of J

the Samurai as they were to administer the country. Besideﬁ
the Shogunal school, a large mmber of fief schools (hankoi‘

14 Passin Herbert 3 ciet and Education in
{Columbia Universi Yy Press,

15  Ibid., p.14. . |
SHssub . oo
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vere opened., These schools were initially exclusively
for the Samurai. However, in the latter half of the
Tokugawa period, commoners' children were also taken in,
though on a’low priority basis and by the early nineteenth
century nearly half of the fief schools admitted commoners'
children.16 In-these schools, besides intelledtual training
and training in martial arté, pupils vere given moral
training laying emﬁhasia on loyalty, filiel piety and
dighity.- | | , o _

However, the Shogun took very little interest in the
education of the commoners. The Bakufu had to resort to
obgcurantism as it vas nedeasary for maintaining the status
quo being aimed at by it, Nevertheless, towvards the end-
of the seventeenth century, local schoole (Gogaku) were
established for coﬁmOﬂers for ineculcating certain values
1ike diligence, 1oyalty,'prufound diligence etc. %o maintain
the status quo, At the same time, another network of
schools, namely, temple schools (lerakoya) was established
for lover level commoners by public-minded citigzens. The
curricula in these schools differed from place to place,
It ranged from general edpcation like reading, writing
and use of abaeﬁa to»vocafioﬁal end moral education. At
the turn of the nineteenth century, there vere ag many as
ten thousand temple schools in the country;17 Later on,

some of these temple schools even taught western subdects.

16 Ibido. 9.19.
17 Reiechaelu‘, n-’gy 9.10‘-'
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Begidos these t.m:‘main streams of cducation, thore
wore Private Academies (Shijuku) ostablishcd by Andividualo,
Thege wvere also iniﬂany meant for Ssmurai only but lator
opened thelir doors ¢o commoners, These Privatec Academies
provided all sorts of courses, from genmeral cducation to
spocialized subjects. In 1867, juost before tho Restoration,

8 On tho vhole, thero wap

they numbered oo many es 1528,
cansmerab].‘e grovth of litoracy in Japan during this
timo.

The emphasis on higtory in Confucian learning gavo
rise, in the late soventoenth century, to & nev intellec-
tual movement, namely, Kokusaku (Tho National Loarning
Hovemont), It cmphasiged the importance of Japan's ovn
litorature and culture; rosurrection of Shintoiem, the
native religion, and rejection of all alien cultursc, ‘
Koichu Ajari (1640-1763), Hotoori Noringa (1730-1801) and
Hirata Atsutano (1776-1863) verc tho chicf spokecnon of
#h.ta movoment, otoori Horinage wrote the commontary on
the Rocord of Ancient Hatters (Kojikidon)., Hirata Atéutane
assertod Japen'g racisl superiority. This school of NHationsl
Learaing vas quite snucqaefnl in arousing nationsl cong-
ciousness anong the Japancse, rojuvenating their intorest

for traditional Japanese literaturc and reviving 8hintoiem.’9

18 Passin, n.M, Ps24.
19
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This movemont, therefore, was subvorsive to the Tokugave
Shogunate vho took a hostilo attitude towards it, Some
scholars of this school wore porsecutod by tho Shogunato,
Kokugaku wag ingtrumental in bringing down the Shogunate
in tho long run, as thip movoment assumed a politicel
character in latoer yoars,

Another school worth noting wvas tho Hito school of
thought which rose to even graater heights and camo to
oxert tremanﬁous\influenoa'nn the masses, agygcially in
the ecarly 19th ceptury, The Mito School patronized by
Tokugava Noriaki (1800-.1860) hef distinguished porsonalities
like Pujita Yukoku (1773-1806), Pujite Toko (1806~-1853) and
Aizava Seishisai (1782=1863), vho all advocated Emperor-
centored nationaslism, Through its hiotorical étuﬁy, the
Mito school established that the Emperér vas the descondant
of the Sun Gaddasa.gnd only ho had the right to rulo Japan,
This school also fréhed the Japanose nationalistie idoology
vhich came %o bo known ss Eokutai, Tho Hito sohook, aliko
Kokugaku, was instrumentel in wveakening the position of
the ﬁakufuvas loyalty of tho Samural ghiftod from tho Bakufu
to the Eaperor due to its teachingaa'

Simultancously with this change in ideas and ways of
thinking of the Japancse people, the Japanoso aoeie#y vas
also passing through rapid change, For instance, the
merchant ¢lasse,vhich was held in contempt by the Bakufu,
had risen to politioeal and social prominence, Hany Sanural
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end feudal ohiofs vero in debt to rich merchants, Thio
made them restless and thoy realiged that eimply adhoring
to ethical values would not delivor tho goodo., Under
these circumstances, it vas but natural ¢het thore wap
erosion of values emphagized by the Bakufu, On the other
hand, merchants led a gay 1life in towns and usunlly did
not conform to tho principles of porsonal and pocial
ethicé. This overall moral dogradation gradually disinto.
grated the feudsl soeioty of tho Bakufu, Farmors and «
artisans too vore not 4in good ahape, and there vore peasant
uprisings from time to time.\ The doteriorating social
conditions ags well as tho political doctrines proached by
Kokugaltu and Hito scholars undermined the foundations of
tho Bakufu, It tricd to prop up its falteiing position
through reforms but with 1ittlo success,

Yot another»foroe vhich provided a gpur to tho doine
fall of the Bakufu wvas the popularization of vostern
learning,

‘Hestern Lenrming and the Dovelopment of
ngggafic Safri% B

Christianity was the first over intrusionm of Heotem
'1earning in Japan, Howevor, it could not succeod snd ves
banned during the early Tokugewa period. The minsionaries
vero exiled, Churches destiroyed anl believers persccuted,
Ihereaftér, no western learning wvas permitted for quito
somotime, Anyone who tried to establish any contact with
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tho outside world vas punished with doath. During this
period of isolation, only @ 1ittle trado was carricd out
vith the Dutch and tho Chinese through tho Port of
Nagasaki, In 1720, hovever, the Shogunate rolaxed ito
ban on weastern books, exzcept those on christianity,ZO
This opened the doors for vestorn learning anmd through
ites limited contact with the Dutch, the selontific ideeo
of fng Hest vere abgorbed, Some dranches of science like
physics, chemistry, astronomy and modieinc appoaled to the
Japancne and somo of thege verc also taught in Japan, The
result of thesc testern ideas vag that the Japameso poople
realiged the "superiority® of the Vestern culture and thoy
also realiged that the sure foundations of the Stato vers
laid in knovledge and not in xgnorgnce. Thus, therc was
a groving domand for the opening of the country to the
outeide world, At the game timo, as a reosult of the
teachings of Koltugaku and Hito scholars, thore wvas &
popular demand for the restoration of the Impoerial authority.
There wap tremendous pressure from forelgn powvers also who
vere constantly knocking at Japancose doors for the opening
of Japan,

The countiry was, actuelly, divided over the question
of dealing with the nov situation, The Mito School backed
the Bakufu over the spoclusion policy. 1t gave the plogan

20 Roisthaour, n.9, p. 101,



. 27

Sonno-doi (Reveld.. the Emperor and Expel the Barbarians).
Whereas Sakuma Shozan (1811-1864) and many of his
contemporaries like Honda Tbshiak;, Sato Nobuhiro,
Takashima Shuhan etc. advocated technological and

economi o advancemént, Sakuma gave the popular slogan

Uankon Yosal (Bastern Ethics and Western Science).

However, two dynamic personalities, namely, Yoshida Shoin
(1829~53) and Fukuzawa Yukichi (1834-1901), who beceme
legends in their owa lifetime, had tremendous influence on

the masses and brought about the downfall of the Tokugawa
| Shogunate, Yoshida Shoin had extreme radical and re#o—
lutionary ideas, He.advocated immediate abolition of
feudalism. Fukuzawa, through his numerous books on Western
learning, suggested drastic renovation of the national
life. If Shotoku Taishi was the propounder of Buddhism,
Eukuzawa;was the proponent of VWestern civilization in
Japan, There was an allround criticism of Bakufu for its
outdated policies and it was unable to cope with the
situation efficiently and had to go when internsl and
external forces joined hands, The thr?ne wag restored

to the Emperor after a bloodless.revdlution in 1868, It
is worth noting that the'Samurai played a positive role in
"the Imperial Restoration,

It was proved beyond doubt from Japan's experiehce

during Tokuga&a period'that interaction is the soul of
progress, Due to the selfish policies pursued by
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Tohkugave Shogunate ¢o rotain its supromacy, the Japaneso
‘1ived in & vorld of thoir own, restricted tec a small
strip of Vlemd for ovor two eenturics, Howover, it providcd
an opportunity for the alien culturcs vhich wore adopted
and adapted $111 then to underge & proccos of fermentation
and bloccom forth into indigonous Japanesﬁlcn_;t?re atudd}'ed
wvith high standardo of morality, loyalty, £ilial plety,
horoism and high sesse of discipline, Theso moral values
and a gtrong spirit of nationalism were dooply rooted in
tho lives of tho peoplo under such highly moaningful
gxprepoions as Bu#hiéo .an‘& Eokutai. These moral virtues
vere utilized to maintein national unity and social er&er;
_Though, the Samurai verc in pover, therc vas no‘t much of
military activity throughout the Tokugava period; rather
therc vas more of intellectual activity and tho mapses _
shovod appetite for knoviedgo, Howvever, duo to the policy
of zeclusionh ani »renophobic ideag, Japan had to pay doearly
in torns of cconomic and industrial grovth ap it laggoed
bohind the western nations by several centuries. |

Japan began with a frosh enthusiasm aftor the Heiji
R,ésteration and the evarriding objective was to catch up -
vith the Vest., The HMeiji reformars uecsd education for
dusl purpose, i.0., to roorient tho nationsl character to
suit the new enviroumont: through adoption of utilitarian
systen of cducation of tho Vest and as a tool to perpotuats
andt strengthen the valuos nurturod in Japan during‘tho
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preceding centuries, In other words, the slogan of
Sekuma, namely, ¥skon Yoeai was applied, Thus during
the Meijl period, Japan underwent a process of accul-
turation based on a blending of cocidental and oriental
traditions, resulting in the evolution of Japanese ethos
with 1ts distinotive cultural traits, quite different
from that in the Tokugawa period., |
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PRE-WAR JAPANESE EDUCATION AND NATIONAL ETHOS



CHAPTER II |
PRE-WAR JAPANESE EDUCATION AND NATIONAL ETHOS

Advent of the Meiji Regime

"The strong shackles ¢f feudalism which had held the
nation together for over two and a half centuries were cut
loose and a process of emancipation was begun in 1868 after
the Meiji Restoration which brought about a total transfor-
mation of the national life., Modern Japan, as known to the
world today, was born at this time. Therefore, it may not
be appropriate to c¢all it a mere restoration; rather it
was a renaissance as it infused & new lease of life in the
nation. The main tasks before the Meiji leaders were %o
transform the feudal society based on status to a change.
oriented society suited to meet new requirements, to keep
pace with the socio-economic changes in the world, to remove
ignorance and enlighten people by eclectie introduction of
Western learning and ideas, The Charter Oath (or Five
Articles Oath) issued by the BEmperor on 8 April 1868 clearly
indicated the goals and objectives of the new regime, The
Five Articles of this Charter Qath were as follows: !

1. Deliberative assemblies shall be

established and all matters shall be
decided by public opinion.

2., The whole nation shall unite in carrying
out the adminigtration of affairs of state.

1 Yanaga, Chitoshi, g%gan Since Perry (McGraw Hill
Book Company Inc., New York, 1949), p.48.
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3. Every person shall be given the
opportunity to pursue a calling of
his choice. '

4, Absurd customs and practices of the
past shall be discarded and justice
shall be based on the laws of heaven
and earth,

5. Vigdom and knowleige shall be sought

" all over the world in order ¢o

establish firmly the foundations of
the Empire,

The primary target before the nev regime was to
modernize and strengthén Japén,and thus %o cover the gap
betveen the test and Japan, The slogan of the Mei ji
' reformers, namely, Rich Nation and Strong Army (Fukoku
Eyohei) actually incorporated a three-fold target viz.
expansion of national power, strengthening of the national
econony and creation of a strong army. The work was begun
in this regard immediately after the restoration., First
of all, a new government vas established., The administra-
tive structure was divided into legislative and executive
branches, There were six ministries, namely, Civil Affairs,
Finance, Military, Justice, Imperial Household and Foreign
Affairs, And above all, there was the Office of Shinto
‘Wbrship (dinjikan)., This was to enhance Emperor's prestige
due to his close relation with Shintoiem,

The proeéss of renovation was begun by discarding all
feudal elements from the scene. The daimyo were still in
control of their fiefs and the new government was financlally

in a tight spot. Therefore, in July 1869, the daimyo were
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nade to surrender their holdings to the Emperor ané vere
officially appointed the governors of their former terri-
tories, This system was, however, abolished in 1871 and
a nevw perfecture system was instituted. This was aimed
at ensuring national unity and improving the financial
condition. The former daimyo were granted peerages to-
géther with.mény priviiegee vhich lasted till torld wér 1I.

Social hierarchy of the past vas abolishe& and social
equality (ghiminbyodo) was proclaimed in 1871, At the
same time{ freedom of occupation was provided vwhich indirect-
1y contributed to ecohomic growvth, That was because nov
the'unproductive class like samurai also became productivé.z
A1l economic restrictions were removed to promote economic
activity, In the absence of sufficient private capital,
goverrment esfablished a large number of capital industries
under its control like iron foundriea, shipyards, spiming
mills, silk factories, cement plants, ete., In order to
encourage 1ndustrialization, a slogan, namely, Proliferation
of Industries and Increased Production (Shokusan Kogyo),
vas given by the Meiji‘refonners. These industries,initially
nurtured by the governmment, were later sold to private

capitalists, As for agriculture, all restrictions on cropping

2 Murthy, P, A.N.,, The Rise of Modern Nationalism in
Japan ( Ashajanek Publications, Delhi, 1973),
p.109,




33
vere removed, The Meiji government encouraged and
commercialized agriculture because Japan at that time was
basically an agricultural country, and it was the chief
source of revenue, The taxation system was reformed in
1873 vhich substituted payment in cash in place of levy
in kind,

At the same time, efforts were made to establish a
strong ammy. In 1871, an Imperial Force of 10,000 men was
formed and wag trained along French lincasx.3 In 1872, the
Ministry of Military Affairs was divided into Armmy and Ravy
Ministries and on 10 June 1873 the Universal Conscription
Lavw vas issued and a2 huge amy under Saigo Takamori was
created.

The Fducational Reforms

Simultaneously with the reshaping of the national
political and social structure, the educational system was
also reoriented, Heliji reformers realized that education
vas the moat strong means to introduce Western thoughts
and ideas in Japan, The importance attached to education by
the nev regime was evident from Article V of the Charter Oath
and the slogan, Civilization and Enlightenment (Bunmei Kaiksa).
As seen in previous chapter, there was a great deal of scho-

lastic pursuit during latter half of the Tokugawa period and

3 Reischauer, Edwin 0., Craig, Albert, M,, Japan : '

ITradition and Transformation (Charles E, Tu o
ompany, Tokyo, 1978), p.138.
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at the time of Restoration, nearly 60 per cent of the
people were 11terate.4 Though education was quite common,
it wvas feudalistic and non-egalitarian both in content and
character. Therefore, the new regime was on the lookout
for a highly utilitarian and practical system toc meet the
exigencies of the time.

Immediately after the Réétoration, vork had been
begun in this regard. A large number of delegates were
sent abroad to study varioué educafional systems in Vtlestern
nations, Whilé the deﬁate vas going on in the nev govern~
ment regarding the nature of new educational system & large
number of private schools were established along modern
lines, Forvinstance, 60 modern primary schools were started
in Kyoto in 1869 and next year similar schools were started
in Tokyo and oéaka.s

In July 1871, Mombusho (The Ministry of Education) was
created. ‘The newly created Mombusho under Oki Takato scon
began vwork for an uniform education system throughout the
country. The Iwakura Mission which left Japan in same year
vas especially assigned with the task of studying educationel
systens in Europe and America and help the Mombusho in pre=-
paring the national plan, However, before the Mission could

4 Ibid" Po1o4v |

5 Paggin, Herbert, Society and Bducation in Japan
(Colunbia University Press, U.3.4A., 1965), P. 85,
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return, the Mombusho chalked out an elaborate plan under
the guidance of Tanaka Fujimaro who had just returned after
a close study of Vestern educational systems and this was

proclaimed in 1872,

‘The_Gekusei (The Fundamental Code of Education)

The nevw system was modelled after the French gystem
and was & centralized educational system under the control
of the Mombusho., This Education Code provided for the
establishment of 8 university districts, 256 middle schools
and 53,760 elementaryvaehools. It made the education
conpulsory for every child, wvhether boy or girl, of school
going age for a minimum of four years. The educational
institutions were open to all without any social distinction.
It also provided for the training of students in foreign
-countries and training of teachers under foreign teachers.
However, it does not mean that the whole plan vas implemented
at one stroke.v Rather by.1879, only 52 per cent of the
planned number of elementary:schoola had been built and even
in 1902, there were only 2 government universities, 222
middle schools and 27076 elementary schools.®
The Content.of Bdugation " |

Since Meiji leaders had opted for the doctrine of
utilitarianism, great attention was paid to liberalize the

content of education so as to train people for the practical

6 Ibid., p.73.
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business of life. A close look at the curriculum at |
different levels of education reveals that the purpose

of education was to impart knowlelge required for material-
istic advancement,

The Primary School Elucation was divided into two
grades: lower and upper, Lower grade primary school
curriculum comprised the alphabet, calligraphy, words,
conversation, reading, morals (Oral Expression), grammar,
arithmetic, hygiene, rudiments of geogiaphy and physics,
physical exercises and group singing. There was also
provision for the teaching of foreign language, In addition
to these subjects, the upper grade primary school curriculum

included geometry, the rudiments of history, natural history

and chemistry.?

The middle school was also divided into lower and upper
grades, The curricwlum in the lower grade comprised Japanese
-language, mathematics, calligraphy, gecgraphy, history,
foreign language, physics, drawing, archaeology, geometry,
book~keeping, natural history, chemistry, morals, surveying
and music. The curriculum in the upper grade comprised

d ap'an’ese language, physics, drawing, archaeolcgy, mafhematies,
calligraphy, geometry, algebra, book-keeping, chemistry,

- morals, surveying, economics, mechanics, zoology, botany

and minerology.8 :

7 Murthy, n.2, p.195.
8 Ibid., p.196.
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Simultaneously with the establishment of modern schools,
a network of Hormal Schools was!?reated to provide trained
teachers for the nevly establiched schools. The first Normal
School was establisghed in Tokyo under the guidance of Marion,
M. Scott (1843-1922), an American teacher, Soon similarv |
schools wefe created in Kyoto, Osaka, Miyagi, Aichi, Hiroshima,
Nagasaki and Niigata.g A separate Normal School for women
vas also set up in Tokyo. By 1878, there were nearly 100
Normal Schools throughout the country. These schools offered
a two-year general course. However, there were four or five-
year courses as well, The curriculum in the Normal Schools
comprised higtory, geography, literature, mathematics, physics,
chemistry, biology, natural hiétory, morals, physics, econo-
mics, drawing, pedagogics and physical education.1°
Growth of Liberalism

As seen earlier, the masses showed great interest in
Western learning during the last stages of Tokugawa period.
In 1855, a Bureau for Western Learning (Yogakusho) had been
established by the Shogunate to collect information and carry

on the translation of foreign worka."

The proceée begun
then was further accelerated with the official encouragement

to Western learning by the new regime. Men like Fukuzawa,

9 Ibid,, p.197.
10 Ibid.,, p.198. .
i1 Yanega, n.1, p.128,
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Nakamura, Kanda, Tsuda, Nishimura and Taguchi exercised
tremendous influence on the masses through their writings.
The most important of them was undoubtedly Fukuzawa Yukichi
(1855-1901) who wrote a large number of books and was the
greatest proponent of Western civilization in Japan, He
advocated freedom, independence and equality. His book

Gakumon-no-Susume (The Encouragement of Learning) opened

with words like "Heaven does not create a man above a man
or a man belov a man., All mén aré eqdual without distinc-
tion,"'? Pukuzewa also started the Kelo Academy in 1858
which was the leading school for training men in technical
fielde and later expanded into the Keio University.

Moreover, there existed a large number of groups fommed
by like-minded intellectuals, The most famous of these

groups vas the Meiji Six Society (Meirpkusha), founded in

1873. Though it was active for only about a year, it
exercisged great influence on the people through its fort-
nightly journal, Meiroku Zagshi, It was disbanded in 1875

vhen censorship lawve were enacted, ‘

In addition to the teachings of individuals and groups,
a number of Western books were tranglated into Japansse %o
give the people an easy access to Western knowledge, Vestern

litérature of all types; from Robinson Crusoe to Jules Verne

12  The HMinistry of Education, Govermment of Japan,
Japan : Its Land, People and Culture (Japanese '
ﬁaﬁign&l ommissgion for UNESCO, Tokyo, 1958),
pogo
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vere tranglated and the translating of Western books vwas
the chief literary activity of the period.13 Newspapers
also vere begun in 1875 and wvere the chief source of

infomation on Vestern affairs,

Moreover, under the new educational system, a large
nunber of promising students were ;ent abroad mainly %o
France, England, Germany and America. At the same time, &

nunber of foreign experts were invited to teach in Japan,
g In addition, students who went abroad immediately after
the Restoration returned with modern knovledge and ideas,
All this brought about a total transformation of the social
1ife in Japan, Modernization became synonymous with Western-
1zation for the Japanese, VWestern styles were adopted in
all spheres of life. The outcome was the emergence of a
nev sgocial order and new political values, However, it
does not mean that there was no registance against these
refoms, Actually in the midst of the political chaos
produced by the battle of 0ld and new ideas, the leaders
introduced refoms. O0f course, there was a lot of enthusi-
asm among the people in the initial years, but the conser-
vative sentiment began to manifest around the middle of
18708 vhen the actual impact of reforms begen to be felt.

Therefore, there was a great deal of hostility from different

13 Reischauer, Albert, n.3, p.163.
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gsections of the society. Especially the samural, who
had enjoyed maximum privileges till then, felt disgruntled
by the reforms, They rose in revolt from time to time.
The peasantis wefe alse in none too happy positidn.
Econonically @hey vere in a precarious condition and
compulsory education had placed an unwanted burden on them.
They felt that social and cultural contact with the test
would contaminate Japan, Therefore, during the first
decade of the.Meiji peiiod. there were as many as 200
peaaént uprisings.14 The last open resistance by antie
modernization elements was the Satsuma Rebellion of 1877
under Saigo Takamori, The suppression of this revolt
witnesgsed the complete elimination of feudalistic elements.
vith the growth of liberal ideas, there'was growth in
violence, indiseipline and disorder, especially among the
students, The Japanese youth were turning extravagant,
pretentious and unrestrained under the impact of Western
principles of liberty and individualism, The conservative
elements attributed all the social maladies to the new
educational system. The Gakuséi. contrary to expectations,
had not been very successful in its aim, The attendance in
primary schools was 41,1 per_cent and in secondary and
higher education, it was merely 1 per cent and 0.3 per cent

respectively, There was discontentment among parents over

14 Yanaga, n.1, p.62.
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the content of education and at times they questioned the
validity of the nev educational system. Therefore, in

1878, the Emperor himself visited provinces and was alarmed
by the growth of Western ideas.’s He, on his return, brought
out:The Great Principles of Bducation (Kyogsku Taisghi) in
the form of an Imperial Rescript in 1879. Since Motoda

Eifu, a Confucianist and adviger to the Emperor, was res-
ponsible for drafting this Kyogaku Taishi, he strongly
emphasized that education must return to confucian principles
of loyalty and filial plety which had been part and parcel

of Japanese ethos for centuries,

Tanaka Fajimaro, the Education Minister, had altogether
different ideas, VWith a view to decentralize the adminis-
tration of education along American lines, he constituted a
committes in 1877 comprising of senior men in the Mombusho
to study the existing system and recommend the necessary
changes in the adminigtration, Based on this Committee’s
recommendations, a draft was prepared and placed before the
Senate and in September 1879 the Education Act (Kyoikurei)
wvas promulgated which replaced the Gakusedi. Besides some
minor changes, this Eduoatién Act decentralized the edminis-
tration of education at local level, However, this system
proved an‘utter failure and Tanaka gave way to Kono Tegama
in 1880,

15  Passin, n.5, p.83.
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Popular Rights Movement and Shift in
Educational st%em _

As Vegtern soclal patterns vere adopted by the

Japanese, there was a growing demend for a new political
order along Western lines. Article 1 of the Charter Oath
had guaranteed a sort of deliberative assembly. The Meiji
leaders vere not opposed to this movement, but they wanted
to create the parliament within the framework of the Imperial
system, The movement was initiated by Itagaki Taisuke of
Tosa and Eto of Hizon in 1873. However, it was in the early
18808 that they could create a nationwide popular movement,
The other leaders of this movement were Okuma and Kido.
Though this movement diel down after the promise for a
national assembly by 1890 was made, it gave rise to fear in
the minds of the leaders that free development of feelings
and intellect of the people might result in the overthrov

of the government centering around the Imperial House,
Therefore, theyvhurried to chain the free development of
thoughts through state conirolled edudation. It, however,
 did not mean a reversion to the feudal policies of the past.
Rather they chose the middle ﬁath, i.e., a synthesis of old
and new, Hereafter, there was a tenacious adherence to
traditional ideas and virtues, Thus, on the one hand, Japan
embarked on the road to modernization by gleaning knowledge
from all possible sources, and on the other hand, an attempt
vas made to retain the moral platitudes of the past éo that
people d1d not lose their individuality and originality.
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Retention of native moral values was also necessary as a
brake against modernization and its long-termm impact on
the Imperial institufion. Thereafter, throughout the Meiji
pericd, the system of indoctrination was : used to make the
people amiable and pliant to the government, loyal and
obedient to the Imperial institution and dedicated to the
national cause, ’

Kono, the new Education Minlster, introduced far
reaching changes in the existing set up and contributed a
great deal towards the centralization of education., To begin
with, the Bducation Act of 1879 was revised and in December
1880, the Revised Hlucation Act (Kaigei Kyoikurei) vas
proclaimed which again centralized the administration of
education, Thereafter, more changes were introduced j.n
this Kaisei Kyoikurel in quick succession and the control
of the government wes extended from the administration of
education to the content of education, From 1880, the
Mombusho provided basic guidelines for the compilation of
textbooks , as it was decided to control the content of
education in order to check liberalism., These nomms had to
be strictly :followegl. In 1881, Ingpection Officers
(Torishirabe Kakari) were appointed to scrutinize the text-

books in ussek.16 And those textbooks vhich wore found to be

16 Mllrthy, nol?.’ p0234n
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spreading "dangerous ideas® agéinat the Imperial institu-
tion vere banned, Finally, in July 1883, the Mombusho
made it obligatory that all textbooks should carry the
stamp of Mombusho approval.

Through the changes introduced between 1880-84, moral
education came to be given topmost priority in the primary
and middle schools. The primary school was nov divided
into lover, middle and upper grades and the curricula
comprised morals, readihg, speiling, elementary arithmetic,
music and gymnastics as core subjects., The nucleus of moral
training was: Loyalty and Patriotism (Sonno aikoku). A
textbook called Shogaku Shushinkun (Morals for Primary School)

prepared by Nishimura Shigeki, the Director of the Compilation
Board of the Mombusho, vas made the basis for all moral
textbooka.17

Simultaneously with stressing moral sentiment amdng
the pupils, the moral character of the teachers themselves
was also emphasized because they were to be the source of
moral ingpiration for pupils. They were aubjected to more
rigorous moral training at Normal Schools and they vere nov
trained under Japanese experts and not under foreigners,
Mombusho gradually started replacing foreigners teaching in
Japan with its own men, Teachers were forbidden from taking

part in any political activities,

17 Ibid., p.23%4.
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ﬁbﬁevei, it was Mori Arinori who took the Japanese
educational system to perfection. He was of the opinion
that education should not be restricted to abstraction and
ideology, rather it ahéuld be realistic., However, at the
same time, he emphasized the subjectivity of the Japanese
race, ethically. He warned that in the process of moderni-
zation, the true Japanese spirit should not be lost, Thus,
in short, he emphasized the combination of progressive and
conservative elements, Therefore, in 1886 he further re-

oriented the education along nationalistic goals through a

series of ordinances.

The Mori Ordinances and Further Changes
in Education ‘

The Dajokan was abolished in 1885 and & cabinet system
vag introduced in its place, Mori Arinori became the first
Education Minister under this newly created cabinet system.
Mori brought out a number of ordinances which went a long

vay in establishing strict government control over education,
0

The Primary School Ordinance of 10 April 1886

The Ordinance divided the primary education into lower
and upper grades, The Mombusho hal all powers pertaining to
school administration, regulations, curricula ete, The
curricula in the lover grade comprised morals, reading,

‘composition, arithmetic and gymnasgtics., In the upper grade,
the curricula,in addition to above subjects, consisted of

history, geography, science, drawing, music and sewing
(for girls).18
18 Ibid., p.250.
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Horal ingtruction wao given topnoot importance. Though
the number of teaching hours of morale was reduced, inter-
disciplinary link botwveen morals and othor subjests vas
strengthened, In placc of oral ingtruction, nov "wviso
saying® end the "good dceds of great mon" wore taught.w

Likovise, the coursos on history and geography wore
aimod at enhancing the poeitién o:f thé Enporor. These wore
linkod vith social and political valuea.

ddle SQImol z'diuanae of 10 April 1886

All povors regarding aaminiatration, rogulations and
content of middle echool education verc placed with the
Hombusho., Thero verc 2 typos of middle schools, viz., lovor
end higher. The curricula in lover middlo school compriscd
othice, Japaneso, Smm-Japaneae(Kambmi), tuvo foreign languages,
miculture, goography, history, mathematics, national history,
phyaice, chemigtry, spelling, draving, music and gymnaaties,ao
vhile .  : . the ocurricula in tho uppor middle school coaprised
lav, medicing, enginoering, physics, agriculturc and eommerca.a1
Ao obvious from the content of middle school education, it
ves highly proctical and vas simed at onabling otufents cithor
to take up & job or propare themsclves for highor studios.

19 ~Ivid,, P.250.
20 Ibid.,; p.252.
2% Ibid., p.253,
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The Hormal School Ordinance of 10 April 1886
~ The most important contribution of Mori vas regarding
the Nomal Schools. He attached great importance to selec~
tion and training of teachers. Mori was of the opinion that
moral instruction and patriétio indoctrination could only
be ensured through proper training of teachers. According
to the Normal School Ordinance, the Nbrmal Schools vwere
divided into ordinary and higher. The ordinary Normal School
offered course ét,4 years' duration. The curriculum comprised
ethies, pedagogics, Chinese-Japanese-cumpeaitioh, Englieh,
book-keeping, geography, history, national history, physics,
chemistiry, agriculture and handicrafts (for men), home
economics (for women), drawing, music and physical educatian.22
Those who had passed the ordinary Normsal School were
taken into the Higher Normal School at Tokyo. It offered a
courge of 3 years' duration, Trainees were Yrained here in
one specialiged sub ject,

The chief purpose of these Normal Schools was %o train
teachoers who had & high moral character, vhe were ﬁaxriatic,
goodﬁmannered and well behaved. Therefore, importance was
~attached to diecipline, cultivation of loyalty, paxriotism,
dignity, obedience, punctuslity etc, The intensive training
of teachers dur;ng this time was chiefly responsidble for the

22 Ibid,, p.258,
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success of the new system and developing & strong spirit
of nationalism among the pupils. x
Imperial University Ordinance of 2 March 1886

There was only one university, namely, Tokyo University,
at that time., Its name was changed to Tokyo Imperial Univer-
sity and .as8 its name suggested, it was the trainingﬂground
of loyal subjects useful to the state and society. Five
colleges, one each for law, medicine, engineering, literature
and sclence,vere created, The Ordinance also provided for a
postgraduate course., On the vhole, University educatién vas
also put to the service of the nation, Thus the foundations
of a nationalistic education system were fimmly laid by 1886.
However, this system of moral indoctrination took a final
shape when the Imperial Rescript on education was proclaimed
in 1890.

Ihe Imperial Rescript on Bducation (Kyoiku Chokugo)

It vas aimed at binding the people to confucianist and
Shintoist traditions. Based on Confucian ethics, it high-
lighted the Confucian social relationships and vitalized the
Confucian values like loyalty to the Imperial institution,
filial piety, respect for authority, obedience, patriotism
etc. It was successful in achieving its target to a large
measure and came to cast a mafical spell over the whole nation
for the next half century, i.e., till the end of World War II.
The Rules Governing. School Ejuipment ( Shogakko Setgubi Junsoku)

issued in April 1891 made it mandatory for all schools to
preserve a copy of the Resceript, the portraits of the Emperor
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and the Enpress and the national tlag.23 The Rescript vwas
regarded a sacred document and the source of moral inspirae
tion for all.

In 1891, the primary education vas set in tune with
the spirit of the Imperial Rescript. It was from this time
that courses on morals, national language, higtory and geo~
graphy started to be uged as tools for inculcation of
nationalistic spirit. Hereafter, education had a purpose
and that was to train people of strong moral fibre, In
other words, & long process of moral and political indoctri-
nation through education vas begun which was sc¢ vigorous that
its effect persisted through the Taisho (1912-1925) and early
Showa (1925 onwards) erae.till the end of %Yorld Ver II when
it was abandoned in favour of a dechratic educational system,

The common magses accepted this educetion, strictly
controlled by the State, without much of c¢lamour which emphasized
the fact that though outwardly they seemed to have changed
vhen they were under an obsession of Westernization, ancient
bellefs continued to control their minds. They were taught
to accept with slavish docility whatever was taught by the
authorities and the individuml vas not allowed to be firmly
estéblished in his own rights., People acted in a more conform-
ist way than before and it was this docility of the Japanese
people which permitted this centralized system of education

- to take roots,

23 Ibidu + P 3370
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Grouth of Militarism

Simultaneously with moral uplift, militarism was also
encouraged among the people. Universal conacriﬁtion had
already been introduced by the Meiji leaders had never
thought in terms of meintaining 8 large military establish-
ment as they considered the g0¢ io~economic reforms the
immediate need, That was why the idea of military expedition
to Korea,vhich came up in 1873,vas abandoned in favour of
these reforms, But by 1890, Japan had more or less accom-
plighed its socio~economic goals and was fast catching-up
vith some of the advanced nations of West Burope. However,
it wvas the aim of achieving the abolition of extra-~territorial
rights and revision of unequal treaties which was more
responsible for this tendency to regard military efficiency
- a8 the supreme ideal of the State. _

Thisviasuo haunted the minds of both Meiji leaders and
the common masses alike till the treaties were successfully
revised in 1899, These treaties had been signed by the
Tokugawa Bakufu between 1854-.58 under intern2l and external
pressures. | |

After the Restoration, as the treaties could not be
unilaterglly ended, the only option before Japan was to revise
them., However, though the igsue wvas taken up for vevision
on several occasions, no amicable solution could be found as
seant sympathy was shown by the concerned countries for a
weak and backward Japan, Thus, the Japanese leaders wanted

to come on competing terms with these countries and prove
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that Japan was a strong and modornized country. However,
| for that modernization and strengthening of Japan, a
gstrong economy and a strong military were necesséry pre~
vrequisitea; The Meiji leaders, with this purpose in view,
went all ocut to stiengthen and modernize Japan, The
desperateness of Meiji leaders for the acquisition of
autonomy was evident from a statement by the then Foreign
Minister, Inoue Kaoru in 1887 which said in part that
“in order to rev;se treaties, the Japanese must behave
like foreigners.”24 Thé natter vas regarded a disgrace
for Japen and people's dissatisfaction was evident in
the outburst of anti-foreign agitations from time %o time.
There was also a popular feeling that Japan ghould not
hesitate %o go to war to close this chapter for ever,
Having failed to persuade the related countries to surrender
territorial rights and revise the treaties through diplomacy;
Japan was now determined to beat them at their own game,
in other words, through the use of force, That was vhy it
wag decided to intensify inculcation of militarism and
patriotisn through education. The Meiji Constitution pro-
claimed earlier on 11 February 1889 underlined the same
target, i.e.,, establishing supreme authority of the State
ami creating a strong sense of national gentiment. The
Constitution was nothing but an oligarchical plan fitted into

nodern political framework. It was aimed at reviving and

24  The Ministry of Education, n.12, p.75.

L
e
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strengthening the supremacy of the state which hed been
eclipsed under the.pcpular rights movement and political
controversy almost throught the 1860s, This marked the
beginning of & strong nationalistic ideology vhich, in due
courge, transformed into iftperialism and fastism after

1930. )

However, neither Japan nor any other country of the

j

world could have forseen this to be the starting point of
Japan's move on the road to disaster, Nevertheless, this
excessive emphasis on militarism was a perilous undertaking .
and a manifest error on the part of the imperial government.
It vas due to Japan's ambition to become & great power and
~also due to increase in Japan's global interests.

By 1890 the Japanese economy had developed to the stage
where 1t required overseas markets for further expansioen,
The immediate market was Korea, However, soon it turned out
Yo be more than economic interest and it was Japan's encroache-
ment on Korea wvhich brought her to a clash with China., Both
countries wanted a free hand in Korea and the ultimate result
was the Sino-Japanese war (July 1894-March 1895)., To the
utter éurprise of the vorld, Japan came out victorious in
the war, mainly through its modern naval force built in
technical cooperation with Great Britain in 1894, Japan,
as compensation, was to get Liaotung Peninsula and besides
certain other concessions, a huge war indemnity, However,
France, Germesny and Russia, alammed by the situation,
intervened (better known as Triple Intervention)'to compel

Japan to settle with much lesser gains, This was, of course,
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& bitter pill for Japan to swallow and it further increased
the bitterness in Japanese minds towards foreign povers.
If, on the one hand, victory in var gave tremendous confi.
dence to Japan, the Triple Intervention further encouraged
militarism in humiliated Japan, Hence, Japan decided to
-arm herself in a big way so as to ward off threats to her
own security and her interests. And that is why more then
90 per cent of the compensation amount vas diverted towards
strengthening military,2>

Japanese victory in the SinoiJaﬁanese var further
enhanced Japan's reputation as an emerging force and
expedited the abolition of extra-territorality which was
achieved in 1899, though tariff autonomy was recovered as
late as 1911, 1In 1902, Japan signed the Anglo-Japanese
alliance, the first Asian nation to do so with an Egropean
power,

The next dreadful thing to a battle lost is a battle
von, Japan's victory in Sino-Japanese war gave rise to
offensive militariam in that country in the first decade
of the twentieth century. The first evidence of this vwas
the Rugso-Japanese war (1904-1905)., Japan's victory in
the war added fresh laurels to her repute as a big military
pover, Korea was Japan's next victim when Japan annexed |

Korea in 1910.

25 Hani Goro, Nihon Jimmin no Rekishi (Iwanami
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Education After 1890

In the latter half of Meiji period, very few changes
occurred iﬁ the educational set up as such. Hovever,
through some minor changes introduced from time to ‘time,
attempts vere made to further ;mprcve and popularize the
system already esfablished. In 1894,'the stress on patrio-
tic cause was further intensified in primary school education.
In August 1900, compulsory education was made free, In
April 1903, the right of preparation of textbooks was
conferred on the Mombusho, And in March 1907, compulsory
education was extended to & years which cmme into effect
from November 1908. Children were also provided with soﬁbol
stationery and éther mgteriala free of cost.

As for secondary education, the Higher Middle Schools
vere abolished in June 1894 and High Schools were created.

- These newly created schools wers to train people in spe-
cialized fields,

As for higher adgpaticn, three more univergities, namely,
Kyoto Imperial University (1837), Sendai Imperial University
{1907) and Fukuoka Imperial Uhiversity (1910) were opened.26
vﬂeehnical Edugation .

Though the education philosophy had shifted from utili-
tarianism to nationslism, the ultimate purpose of education
was the pover and wealth of'the State, With the growth of

26 Yanaga, n.1, p.102.
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Japanese economy, & large number of modern industries
had been established throughout the country and Japan.
required men with occupational skill in each field.
Therefore, side-by-side with nationalistic indoctrination,
technical education was also encouraged, However, fhe
Meiji Government startq§ giving importance to technical
education only at the tﬁrn of the century, Tillathen,
the gap had been bridged by private'sphools and colleges
which vere set up by the business community or individuals..
These schools catered to the needs of the newly establish-
ed indugtries, though patriotic ethics were an integral
part of the curricula, _

Among the private univergities in the lead were Kelo,
established by Fukuzawa Yukichi, and Wageda, established
by Okuma Shigenobu, Besgides these, there were also
industrial, agricultural, fisheries, commerce, navigation
and apprentices' schools,

Though the purpose éf private and state~controlled
education was the same, they existed as two different
streams: one providing skilled workers and the other the
administrators., State-controlled education was attached
more importance than private school education because it
offered better opportunities in life; graduates of
important universities found it easy to enfer any profession.
Those who failed %o find a place in ﬁhe important univer-
sities joined private universities and via them entered

business and commerce.,
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' - The Meiji period is regarded by many historians fhe
brightest era of Japanese history of nearly two-thousand
years and Meiji edgcation is considered to be chiefly
responsible for putting Japan on the road to modernization
and transforming a divided nation into & natiorsl community,
It was like a bullmdozér vhich 1evelied down not only the
feudal barriers bﬁt.also the feudal ideas and brought
about a total revolution so that the nation could roll on
to & new era, |

After the Regtoration, the Meiji leaders started off
with the work«based.aystem of education bhecause they wanted

to effectively utilize the manpower rescurces of the

| country through educating them along Western lines.
However, with the growth of industrialization, the evile
of capitalism began to manifest., The Popular Rights Move-
ment of 18808 alamued the Meiji leaders and, therefore, it
wag decided to combat through education the growth of
liberalism which vas inimical %o Japanese national interests,
Thus, there was a shift from the utilitarian ph;losophy to
& nationalistic philosophy in education., The primary objec-
tive of thig nationslistic philosophy was to subordinate
all the forces of the nation to the Imperial institution.
- Thus, Loyalty end Patriotism (Chukun Aikoku) became the
pollitical doctrine of the Meiji regime and reflected the
national ethos of Japan for more than half-a-century. In

addition, obedience, diligence, respect for authority, eto.,
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_were certain other elements of this nationalistic
inéoétrination.

It was very successful in developing a 8trong spirit
of patriotism and nationalism so much so that every Japanese
existed for the nation and was always ready to perish for it.
Although Japan revived the traditional Corfucianist values
wvhich had been part and parcel of Japanese ethos for centu-
ries, yet these 4id not hamper the process of modernization;
rather they accelerated it and contributed towards the power
of the State, That was because the Confucianist values vere
succegsfully grafted to the progressive ideas, Even after
a shift from iiberal philosophy in education, the Meijd
education gave conéiderable importance to craft.centered
curriculun and by the end of the Meiji period,'Japan could
educate the bulk of its scientists, techniciens ahd engineers
at home, IV was due to this succese of Meiji education that
the same system was maintained until 1945 with some modifi-
cations introduced from time to time.

However, Meiji education is often held responsible for
sowing the seeds of fascism,‘ultranationalism and imperislism,
But that may not be wholly correct, I+t would be more appro-
priate to attribute these to the political environment pre-
vailing in the country than to the system of education.

The Meiji bureaucracy, absolute and all.powerful, skillfully

utilized education as an instrument to foster a particular
brand of political philosophy and this tradition was cone

tinued by successivavgovernments. On the one hand, tﬁe
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Meiji leaders advocated progreseiviém but at the same time
recommended that ¢raditional values should be retalned.

This traditionalism was obviously aimed at ensuring safety
of the Imperisl House and the government centered around

it. The Meiji Government conceived all changes and carved
them out within the framework of the Imperial system., A
strong spirit of nationalism was deeply grounded among the
people., They were denied a democratic government inspite
of popular demand. People were enccuraged to develop moral
virtues, an inventive mind, a high sense of discipline,
character based on principle and resolute action, but these
vere focussed on one overriding objective, i.e., expansion
of national power. Thé~ cumulative result of the policies
of the Heiji Government was that the Japanese people became
self-centred; they were concerned with their own welfare and
prosperity to the exclusion of others, And in due course
of time, this nationalism of Japan dagenerated~into fagcisnm,
ultranationalism and imperialiem.

Bducation Lg:ggstAMaiji Period; 1912-3%30 - Education
and Growth of Liberalism '

The death of the Mei ji Bmperor in 1912 brought an end

to the golden era of Japanese history. During this short
span of 50 years, Japan had made strides in all fields and
vhat the VWest had taken nearly tvwo centuries, Japan accome
plished in two generations, Meanvhile, however, profound
economic, social and intellectual changes had occurred in
Japan., Universal literacy was achieved by early 20th eehxury
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and with the growth of literacy, there was mass awakening
and growth of political consciousness among the people.

At the same time, industrial revolution was accomplished
and the Japanese economy had metured. The long continued
contact with Western culture had completely transformed
the menner of 1ife of the people in general., However, as
seen earlier in this chapter, the State-controlled educa-
tion of Meiji period had been very successful in keeping
people under strict control and checking the growth of
socialism, Therefore, with the beginning of the Taisho
era (1912-.25), a new democratic wave started in Japan,
Between 1912-18, the social environment changed rapidly
which gave further impetus to the upsurge of democratic
liberalism resulting in & movement, known as Taisho demo-
cracy during 19208, The noticeable factor is that students
and scholars were in the forefront of this movement,

At the end of the Meiji periocd, people were looking
forward for a change in the educational policy because with
the rapid economic growth, Japan now lived in an internationl.
ist climate and the educational content needed to be re-
oriented in view of the changed domestic and international
environment, However, their expectations were betrayed
when the same educational system was continued and there
iwas no end to the obstinate advocacy of militarismland

nationalism through education, to the total disregard of
people's life.
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A noticeable feature of Taisho périod vas the popu-
larization of higher education., In the period from 1912~
25, there were 42,654 university graduates and 240,357
college graduates,27 The network of imperial universities
vag insufficieﬁt t0 cope vith the groving demand for higher
education as there exigted only 4 of them. Therefore, there
was stiff competition and the competition to success ratio
vas T:1. Thus most of the students had to settle with the
private ingtitutions like Colleges (Sénﬁoggakkg) and Higher
Technical Sehools'(Kotguggnmongakko).aa As a result, there

wvas considerable expansion of private educational instifu»
tions and under these circumstances it was but naturel

that students, unlike during the Mei ji period, aimed at
joining private compenies or banks than ecivil services.zg
This change was naturally accompanied by a widespread ‘
criticien of the purpose of nationalistic education. it vas
argued that contents of textbooks were old-fashioned and
did not sult the Taisho children, The course on morals was
especially the target of criticism and there was 8 popular

demand to serap this course altogether from the curriculsa.

27 Pasgsin, n,5, p.b.
28 Ibid,, p.104.

29 EKarazava, Tomitaro, Nihoniin-no-Rirekisho
(Kodansha, Tokyo, 19 s Pe122.
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In response to this criticism, school textbooks
vere reviged in 1916-~17 and now more emphesis was laid
on internationaliem. And the textbooks on national
language carried more lessons on juvenile 1literature.
In 1919, nearly one-third of the lessons were devoted to
folk tsles and children's stories.3° Barring these minor
changes, there were no other changes in the educational
set up, Rather the Taisho Government tried to combat the
left-wing movement throvgh education. However, this
democratic movement wae gradually becoming irrepresgible.
The most important contribution in the upsurge of‘ﬁhis
wovement was of 2 handful of scholars and teachers through
their writings., The leaders among them were Dr, Yoshino
Sakuzo, Professor of Political Science at Tokyo Imper;al
University and Professor Fukuda, an economist, who founded
Reimeikai, a society for the popularization of dampcratic
ideaa in 1918.31 This encouraged students to acfivaly
participate in this movement._vﬂ,etudent-society, namely,
Sinjinkai, was also founded in tﬁe same year which organized
nation-wide students! movement latter during 1920s. |

This movement was not restricted only to academicv
circles; rather it soon spread among the common masses.
The Japanese economy grew rapidly benefiting from VWorld

War I. However, the common people benefited least from it

30 Ivid., p.149.
31 Yanaga, n,1, p.468.
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and there was no substantial improvement in the standard
of living of the people when compared to the level Of,
actual economic growth during the same period. Labour

vas well-organized by now and the labour-management ¢cone
frontatione increased, The success of the Russian Revolu-
tion of 1917 provided an impetus to leftist thoughts;
political dissent was mounting.',?inally, the impoverished
people stood up againast the government vhen nation-vwide
Rice~Riots broke out in 1918, The temporary economic boom
following the war further enhanced the democratic movement,
ags youth became bold because 3obs'were plentiful and fhere
wvas no danger of losing jobs by free expression. Thérefore,
there wzs popular demand for democratic rights, This |
" movement had i%s bearing on political parties too., The
rise of Hara Kei, a commoner, to Premiership in 1918 marked
the beginning of party government in Japan which lasted
t111 the military took complete control of national affairs
in the 1930s. However, this party governmenti was also
against the leftiast movement, The Taisho government contie
nued its frantic attempt to suppress this movement., Aecademic
freedom was trampled upon. A number of teachers, scholars
and students were persecuted for spreading "the dangerous
thoughts"., Besides government, a large number of rightist
organizations like Amur Society (1901), Roninkei (1908),

Dai Nihon Kokushl Kai (Japan Nationslist Society, 1919),

Qkakat (The Cherry Blossom Society, 1924), Seinen Kyushinto
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(Radical Youth Party, 1924), Kokuhonsha (State Foundation
Society, 1924), counter-attacked the democratic movement.
All thege rightist organigzations strove to give direction
%o nationgl thought and stimulate naticnalism and popularize
military ideas. Vith a viev to promote nationalisgtic
indoctrination, military training was introduced in the
Secondary Schools,both private and publiec in 1925, and in
the following year, military education was made an inte-
gral part of echoal_aducaticn.zz
However, by late 1924, the leftist movement became
uncontrollable and, therefore, in 1925 the Universal Manhood
Suffrage Lav was passed which came into effect from 1928
and all Japanese above 25 were given the right t vote.
Hovwever, at the same time, the Publie Peace Law was also
passed which prohibited the formation of groups that
advocated a change in the Japanese national polity. It
diminished the significance of the universal suffrage as it
was later misused by the government, Besides this, an
official system of thought control was imposed by special
thought police in 1925, Nevertheless, the next few years
witnessed the growth of proletarian cultural movement,
Already since 1920 proletarian movement had emerged dﬁe to
grovwth of social conseciousness among the people. Proleta

rian literature was the chief literary activity during this

32 Karazawa, n.29, p.151.
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decade. A large number of proletarian political parties
were also founded in the latter half of 1920s. The growth
of radio network in early Showa period (1925 onwarﬂs) also
strengthened this movement cdnsiderably. However, the
world-wide economic depression around 1930 and the rise

of military forces to prominence slackened the growth of
this prolet;iiah novement and ultimately around the middle
of 19308, it totally disappeared. | -

Bducation From 1930-45 : Growth of Ultranationalism
and Fascism . _

Around 1930 the domestic situation in Japan was very
delicate, There was corruption of political parties and
high officials, growth of anarchy due to growth of indivi-
dualism, loss of motivation, maximization of personal wants
and weakening of social restraint and long-continued
economic distress. All these factors led to widespread
criticiem of party government and gave the military forces
an opportunity to gain the upper hand, Popular opinion
also favoured state socialism in place of capitalistic
social organization, Thus, the‘downrall of party government
in 1932 vas followed by the rise of military to prominence.
From 1932 till Japan's catastrophic defeat in 1945, the
military was in control of the national affairs.

The primary target of these ultranationalistic forces
vas to combat the social unrest and intellectual cornflicts,
revive loyalty to the Imperial institution and the strong
spir;t of patriotism, For that, they once agai# turned to
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education, 1In April 1933, school tektbooks were revised
thoroughly. The chief feature of this revision was that
a sound philosophical foundation was provided to the
nationalistic educetion.’? The nationalistic indoctri-
nation was as strong as ever. The dogma of National
Polity (Kokutal) and fhe concept of divine land were
emphasized in all the textbooks. - Actually the entire
educational system emphasized ultranationalism and mili-
tarism, Even in most unlikely subject like physical
education, students were tauéht that their body was not
their own, but belonged to the Emperor., Therefore, it was
their duty to take care of the body and be healthy and work
for strengthening the Imperial institution, Expressions
like Self Annihilation for the Sake of Nation (Messhihoko),
Loyalty and Patriotism (Chukun Aikoku), Way of the Subjects
( Shinmin-no~Michi), Yield to the Powerful (Negai mono ni ’

makare yo) ete. were used frequently. The superiority of
the Japanesg race was emphasgized and students were taught
to be proud of being born as a Japanese.

‘Teachers who had been inzreasingly under. leftist
influence since early 1920s were pressurized by the military
authorities so as to ensﬁre their active participation in
the militaristic and ultranationalistic educational programme,

33 ' 1bid., p.168.
34 Ibid., p.171.,
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as they were chiefly responsible for its success or failure,
Betveen 1925-34 as many as 748 teachers were suspended on
the charge of being 396.35 Helpless teachers, in order to
escape suspension, éubmitted to the authorities without any
resistance. Therefore, they became a tool in the hands of
military forces to advocate fascist and ultranationalistic
education and develop a sense of service to the state among
the pupils. Teachers themselves were indoctrinated in
Normal Schools through a curriculum attaching foremost
importance to martial arts. Every teacher had to serve a
5-month tour of duty in one of the military services in order
to understand the military spirit.36

Another step in this inexorable drive to control the
minds of the peopie by the state was the institution of &
Thought Bureau (ghiso Kyoku) in the Mombusho in May 1934.
The purpose of this bureaﬁvﬂas t0 control the thoughts and
actions considered officially undesirable., And in April
1935, the Youth School Act (Seimen Gakko Rei) was proclaimed.
The Youth Schools offered | to 7 years part.time continuation
studies for graduantes of the elementary schools. And these
schools later became the place for inculcation of the spirit
of imperiélism, ultranationalism and fascienm,

35 “Ibid., p.143.
36 Duke, C., Benjsmin, Japan's Militant Teachers; A

Eisto of the Left-Wing Teachers' Movement
Eagt-<VWest Center Book, Honolulu, 1973),

9.19.
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» "

Ultranationalistic forces vhich rose to prominence
in 1932 gradually inched their way %o achieve complete
aﬁxhority over the nation and in 1936 a state--controlled
by the military was born. The cabinet became & puppet in
miiitary hands. People were taught that "war is the father
of oreation and mother of culture.“37 Already Japan's
military adventures in Manchuria had won her mahy enemies,
Japan's withdrawal from the League of Nations in 1933 had
rendered her an international orphan, However, ultra-
nationalistic forces, querturbed by these, went shead
with their plans even to the extent of offending the whole
vorld, | ;

As for education, the most important change was the
publication of Cardinal Principles of the National Pollity
of Japan (Kokutai-no-Hongi) in March 1937 by the Mombusho.
It proved a turning point not only in the history of modern
education in Japan, but also in the political history of
that country. This document was an atéempt to bind people
morally and spiritually to the Imperial’institution by
establishing the divinity of the Emperor, vitalizing the
way of the subjects and ¢reating respect for the National
Polity. .

Kokutai-no-Hongi clearly demarcated the orientsl and
ooctidental traditions. It emphasiged that the immortal
National Polity must be revived and it attributed all social

37 Yanaga, n.1, p.511.
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maladies to the evil tendencies like socialism, communism
and individualism and ignotance of the fundamentals of

the National Polity., It carried exteﬁsive details regarding
the founding of the Japanese Empire and discuseion of
Imperisl virtues., It was based on ancient ideals and
principles of the National ?olity.of'Japan 11§e filial
piety, loyalty and patriotism. This document clearly
defined the norms for social and political thinking and

behaviour for the Japanese people. Copies of Kokutai-no |
Hongl were circulated throughout the country by the |
Mombusho and were to be used as teaching Qanual by teachers
of morals, By March 1943, nearly 1,900,000 copies of this
document had been eold.38

Kokutai~-no-Hongi was very sucoessfui in its target,
i.e., awakening national sentiment and consciousness. But
at the same time, it was chiefly responsibdble for giving rise
%Yo military psychosis wvhich led to the debacle of Yorld
Yar 1I,

Japan's continuous encroachment on Manchuria further
accentuated the tension between China and Japan and ultimately
led to the outbreak of the China Incident in July 1937;

Japan did not expect serious resistance from Chine, but

38 Hall, Robert King, Kokutal-no-Hongil (Cardinal
%rineigles of the Natic Po x‘of Jagan;
| Harvard University Press, Cambridge, 1949),

p.?O.
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contrary to her expectations, China, helped by America,
Britain and Holland, refused to yield and put up a strong
resistance. At the pame time, the unstable international

- situation had witnessed great many changes in foreign
relations and the world temded to split into political

- bloes. And finally when the stage wvas set for a world war,
tvo major groups emerged., Japan, Hest Germany and Italy
formed the Axis Powers and starting with America, Britain
and China, a totsl of 26 countries constituted the A11ied
Powers,

The Sino-Japanese conflict which started in 1937 soon
turned into a full-scale war and lasted till 1945 and proved
disastrous for Japan., VWorld War II began in 1939, but
Japan entered the war in December 1941 vhen it attacké&ﬂPearl
Harbqur, |

A totalitarian state had been established in Japan by
1941, 1In order to mobilize the forces of the nation in
support of the military cult, military education was further
intensified. Already in 1938, the youth schpol education had
been made compulsory, Mass media had no freedom and was
used for propagating militarism., The National School Reform
(Kokumin Gakko Rei) of 1941 introduced a fasgcist element in

the already exiating ultranationalistic and militaristic
education. The elementary schools were repliaced with National
Schools (Kokumin Gekko) ani compulsory education was increased
from 6 years to 8 years. A new national course (Kokuminka)

was introduced. New textbooks were compiled which clothed
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the war with glory. All this created an unique national
loyalty among the people. BEvery child aspired for a
military career, Each individual was ready to perish for
the nation, An evidence of this was the Kamikaze unit in
the Japanese air force in which each member was charged
with the suicidal mission of crashing his aireraft, laden
with explosives, into an enemy target.

The Pacific War initially progressed favowrably for
Jepan, but lack of resources ahd war materials and highly
expensive China war changed the trend of war in favour of
the Allied Powers and brought Japan to her knees, There was
complete destruction of Japanese BEmpire. However, the final
blow to Japants hopes was the dropping of atomic bombs at
Hiroshima and Hagasaki. This shattered Japan's hopes of
recovery and surrender became inevitable; Thus on 13 August
1945, Jaban accepted the Potsdam Declaration and surrehdered
ﬁnconditionally to the Allied Powers. Japan was ocoupied
for the first time in its history by foreign powers,

If one looks back at the Japanese national character in
pre-war years, one finds that Japan was & nation with high
cul tural standards. It was a soclety with refined and
cultivated tastes, with a certain degree of spiritual
inclination. Basically, the Japanese were nafionalistie
with 2 high sense of patriotism and love towards their Imperial
institution. However, this patriotic térvour obliterated all
the distinctions altogether. Japanese vanity had reached
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its highest limits and the country was disillusioned in

the process of pursuiag idealism. The Japanese notion of
morality began and ended with their nation and a shallow
interpretation was given to morality. Politicel infidelity,
repression, exploitation were not moral questions. In
short, morality served as & cover for expediency and

this morality was destined to rebound sooner or later,
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POST-WAR CHANGES IN JAPANESE EDUCATION

Dawn _of Democragy in Japan

With the acceptance of Potsdam Declaration began the
occupation of Japan by the Allied Powers, It was to last
t111 the purpose of making Japan peacetuljand democratic
was realized., And the next seven years (1945-52) witnessed
very dedicated and honest efforts on the part of Alliled
Powers to put the prostrate people of Japan back on their
feet, Japanege oacupatién was predominently an American
show and,therefore, General Mac Arthur, a soldier and
administrator, was appointed the Supreme Commander for
Allied Powers (SCAP)., He was entrusted with the task of
rebuilding Japan along democratic lines so that she did not
again become & threat téfmankind.

In accordance with the Potsdam Declaration, Japan lost
Taivan; the Kurile islands, Okinawe, Bonin'islands and all
other territorial gains, Japanese jurisdiction was res-
tricted to four main iglands and some other tiny islands,
The immediate tas&s before SCAP were disarmasment and de-
militarization, democratization and political rehabilitation
of Japan, SCAP realized that the boundless energies of the
Japanese people could not be released for national recons«
truction unless they were educated and motivated on right
lines. Therefore, it was necessary,' £first of all, to remove

exponents»bf militant nationslism or anti-democrate frdl
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public office, The purge of Japanese leaders which
follovwed saw the elimination of all undesirable elements
from public office. Besides, & large number of war éri-
minals were also arrested, tried and sentenced, some of
them to death, All uvltranationalistic organigzations were
disbanded, |
| All restrictions 611 political, civil and religious
freedon were remved. The party system was revived.
Hoivever, the most notable achievement of the SCAP was the
constitutionsl reform. SCAP leid the basic guidelines for
the new constitution and Japanese experts drafted the
constitution, This draft endorsed by SCAP and the Emperor
was promulgated on 3 November 1946 and came in force a
year later, The fundamentsl principles of the new consti-
tution were; (i) Renunciation of war; (ii) Recognition of
‘basic humen rights; and (411) Popular sovereignty. The
Inperial institution, after a long debate, waé retained but
now the BEmperor became merely the symbol of national unity,
In a short span of two years Japan's capacity to wage
 war had been drastically reduced and the stage was set for
the growth of lideral democracy., Theraatter,. several
mssmxis' headed by Biwin Pauley, Clifford Strike, Percy °
Johnson etc, visited Japan to investigate thé need for
further reforms and weakening of Japan., However, all of
them recommended that there was no need to further weaken

Japan, Therefore, attention was diverted to economie
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rehabilitation which had been delayed due to the separation
problem. In the economic sphere, the most important reforms
were the land reforms and the dissolution of the Business
Cliques (Za2ibatsu), Agricultural land was'reelaimed from
absentee landlords and redistributed among the landless,
aiming at equity in lend ownership, Absentee landlordship
was abolished and tenancy was reduced to 10 per cent of

the faming families, Zaibatsu which had played a positive
‘role in Japanese politics, especially since World War I,
were disgolved, ILabour Unions were establighed and the
rnumber of organized workers increased congiderably, On
the whole, there was 5 marked improvement in the social
standing of workers.,

The Allied Powers vwere very circumspect and vigilant
when 1ntiuducing any change., SCAP, in order to avold
repugnance of Japanese people, issued directives to the
;Japanese govarnmeht which, 4in turn, carried out the teforms.
However, it was ensured that the directives were faithfully
implemente&. The Japenese people alsc on their pert showed
affability towards SCAP which emphasigzed the fact that the
Japarecse people were sick of continuous warfare and were
desperately in quest of peace, Koreovér, seeing the sincere
efforts of the Allied Powers, they showed more affability
towerds SCAP. In short, atrong end healthy Anerican guidance
| proved a magic wand for Japan and a key to all prcﬁlema.

Japan started almost from seratch in 1945, but by the end of
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the Occupation period in 1952, it again was a proud member
of the international community.

From State Education to Publie Education

All educational activities had come to a standstill
in 1944 when the Japanese nation as a whole was under an
intense war afmoaphere., Therefore, immediately after the
Ocecupation forces landed in Japan in 1945, an attempt was
nade to revive educational agtivitj. However, due to
devastation and destruction during the war, there were no
clagsrooms and no textbooks, Till new texthooks were
printed, for about three months, the pre.war textbooks
vere used, but the objectionable parts, i.e., the portions
vwhere militarism and ultranationalism were exfolled, were
‘deleted,! Iven after three months, these old textbooks
were replaced with thin pamphlet-like textbooks printed on

¢heap newsprint.z

It was an evidence of the sorry state of
affairs in Japan after the war, The socisl 1ife was dis.
rupted. People were hungry and ill-clothed. The trail of
disaster left behind by the great war and the spiritual
sho¢k had arushed Japanese vanity and the traditional belief

~ that the Japanese race was invincible and the Japanese were

| Karagawe, Tomité.ra. Nihonijin-no-Rigekisho
(Kodansha, Tokyo, 1961), p.195.

2 Ivid., p.196.
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born to rule mankind, Japén in the past half century had
teﬁght BO maﬁy wars that there was a strong aversion to
warfare and the Japanese people, more than anything else,
wanted an end to.all wars, |

. The Océupaxion forces, with the same goal in view,
realized that if pre-war education was responsible for
unmaking Japan, a rightly-oriented education could remeke
her. At the same time, it was aleo. realized that only a
democratie educational set up could ensure safety of
democratic institutions and culfural values aml such culture
and democracy would ultimately contribute to welfare of
human beings and realigation of world peace. Therefore,
more realistic and practical elucation, in place of abstract
and ideological education, was aimed a$,

Thus, the educational system was changed thoroughly

in the hope that aducation would become the breeding ground
of demacrafie citigens, The Civil Inicmmafian and Education
Section (C.I.&E) was instituted in General Headquarters(GHQ),
the Office of the S0AP, to advise the SCAP about policies
relating to education, religion and other soeiologieal
pgoblams and develop pat%erns of democrat&c.educatimn. To
_‘b;gin with, GHQ issued four directives’ which clearly showed
the radical nature of reforms the Allied Powers were aiming at,

3 Morito Tatswo, Qggggghgg_g¥%%§ghxaikaku ~ Chukyoshin
§ shin to Kyokasho Saiban (Daiichi Hoki: Shuppan
abushik La, T 1

igaisha, Tokyo, 1973}, D.63.
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f. The first directive was issued on 22 October
1945 entitled "Administration of the Bducational System
of Japan®, declaring the object and basic policies of
Occuﬁatian forces regarding the new educational system,

2. The second directive was issued on 30 October
1945 entitled "Investigation and Purge of Teachers and
Bucationists", to eliminate military and ultranationalis-
tic elements from educational organizations,

%e The next directive was issued on 15 December 1945
abolishing all Shinto-based ideology in education which
'wés the chief driving force for the Japanese programme of
military expansion and ultranationalism in pre-war years,

4. The last directive in this series was issued on
31 December 1945 abelishing teaéhing of morals, Japanese
history and geography which was held responsible for
inculeating martial spii'it resulting in irreparable ham
to the nation. | |

Following theee initial reforms, SCAP invited a US
Education Mission to vipit Japan and formulate the guide-
lines for the new democratic educational system for Japan,
This twenty-one member mission headed by Dr, George D.
Stoddard visited Japan in early 1946 and made & thorough
study of educational ingtitutions. Based on the recommen.
dations of this mission, an official statement was issued
by SCAP on 27 March 1947 which strongly advocated progressive
education aiming at developing respect for individual woith
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and valuea and freedom of resaareh. It emphagized the
principle ot decentralization or pnwer for democratizat:l.on
of education and criticized recitation of the Imperial
Reseript or ﬁaking obeissance before the portrait 0£ th0
Ehperbr in schools and inculcating obedience towards superiors,
Thig report further prbpéaéé a new 6—3—3-4 aducational sjstem
(six years of elementary school, three years of lower
secondary school, three years of upper seeondary school and
four years of university) with a total of nine years of free
compulsory education and thorough revision of school curri-
culum, It also atreesed>ﬁhe popularization of co-education,
adult education, higher liberal education and re~education
of teachers along demooratic lines,

This report was prepared in cooperation with the Japanese
Bducation Committee, especially constituted for this purpose
and it became the basis for educational reforms introduced
immediately thereafter. However, after the expiry of the
term of this committee, & new Eduoation Renovation Committee
(Eyoiku Sasshin Iinkai) was constituted under the Prime
Minister's guidance.4 It studied various educational policies
in cooperation with the Hombudho,and Civil Information and
Blucation Section and advised the government concerning
edueational ieferms. Earlier, the #apanesa Diet had passed

4 Ibido F P- 63‘
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a resolution on 5 August 1946 entitled “Roconstruction of
Japanese Education® in wvhich it recogniged the nced for
immediate reconstruction of education for cultivation of
internastional friendship and attaimment of a eultural level
vorthy of the confidence of other nations,”

The first and most important accomplishment of the
Blucation Ronovation Committee was the proposal regarding
 the Fundemental Hiucation Act (Kyoiku-Kihonho). Most of the
educational reforms introduced thereafier were based on
principles and rules and regulationg defined in this Punda-
mental Blucation Act and this Act was in turn enacted in
acgordanee with the spirit of the constitution of Japan which
came in force in May 1947.

This Pundamental Rducation Act replaced the Imperial
Rescript vhich,$11l then, had formed the basis of education,
It consisted of cleven articles and clarified the aim of
education and established the foundation of education for
new Japan. Article { of the Act Said:

'"Education should aim at character building

.and fostering reepect for peace, love for
society and nation and devotion for truth and
Justice, respect for individual worth, sonse

of repsponsibility and hard work, autonomous
8pirit and promotion of health,” 6

5 - Passin, Herbert, Society and Biucation in Japan
(Columbia University Press, U,S.A,s 1968), De.285.
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' It provided for equality in education with mo diseri
mination on account of raee,'creed, Bex, eooial status,

. economic position or family origin. The purpose of education
vas chengod and henceforth public education was to be
conducted without the introduction of a éeligieua or
political element, It emphasized creative and experimental
elassroom work\and devalopﬁent of a sense of human solidarity
and democratic spirit. , |

This vas followed by a series of.atatutes. The first
was the School Bducation Act (Gakke Kyoikuho). This Act

greatly simplified the education structure by introducing
the 6-3-3~4 system of education. Compulsory education was
also extended from six to nine yeers, It clagsified the
educational institutions into Kindergarden, primary school,
lmver aacbndary echool, u@per'séeondary school,; university,
special professional high schooi, school for the blind,
school for the deaf, school for the physically handicapped
and menxaily.retarded children, etc, 'In short, multi-
lateral schools catering to all sorte of pupils wvere set up
but the process they went through ves uniform., This 4ct
further dealt with the organiszation aﬁd managenent of the
 schools and discussed the aime, methods and principles of
cach type of school., In short, it brought about a total
reorgani¢ation of educational structure by reorienting
educational cirricula, courses of study, textbooks, teaching
methods and administration of education.
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Reorientation of Edugational Curriculs

Aonguvith renovating the educational set up, curricula
was also changed thoroughly. VSchocl sub jects were reorgani-
zed aiming at doveloping the democratic spirit. The basie
principles for the reorganization of school curriculum. vere
prescribed by the Enforcement Regulations of the School
Education Act, However, the fundamentals for the organiza.
tion of currioﬁlum such as the objeotives and the content
of each subjecf were prescribed by the Mombusho in the
"¢6urse of study® compiled separately for different lovels
of education, The samé was supplied to all schools,snd |
based on thevaourse of!study, each school compiled the
curricula teking into consideration other factors such as
interest and capacity of students, local and actusl condi.
tions in the school.
Hajor Changes in Contents of Curricula

(a) Abolition of the courses on morals, history and
geography, - o

(b) Introduction of a new course on social studies
whieh is the most eignificant change 1n postwar education,
The purpose of this course is to develop among children
better understanding of gocisty, cultivate the social
attitgde and adaptability of children so thétvthey become
1dea} citizens, establish correct human relations and con-

tribute to the community in which they livs.
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(¢) New Course in Homemaking ~ This course was

earlier taught only to girls but now it was madé gompulsory
for both boys amd girle, It aime at providing knowledge
concerning clothing, food aﬁd housing, significance 01,
'Iamily life, and develoyment of an active attitude toward
improved family living as a member of the family,

(4) Encouragement for Individual Research - Self-study

was attached foremost impértance and children's selfw- .
reliance was ancouraged'to promote & harmonized development
of mind and body through group activities in regular school
events and classroom activities,

(e) Revision of Teaching Hours - The total number of

teaching hours allocated for each subject per week were
‘praseribed and classes we:elcenducted accordingly. However,
the length of each’class'was nat indieated and 1t varied
 ‘>depanding on the requiremeht.

Thege changes in curricula were common for bbth
elementary and lowvwer aeoon&ary schools as compulsory
education was now for nine yearg and was regarded as a
continuous proecess. The elementary school curricula now
included Japanese language, social studies, mathematies,
science, musie, printing, handicraft, homemaking, physical

education and individual research.7 However, one chief

7 The Ministry of Education, Govermment of Japan,
Jsgan; Its Land, People and Culture (Japanese
as;% +OMM1isgion mw. 1958),

Pe22Je
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feature of the lovarlsecénﬁary school curricula was the _
division of subjects into compulsory and optional courses,®
The lower secondary school curricula consisted of Japanese
language, social studies, mathematics, science, music,
printing and handicraft and physical education as compulsory
subjects and foreign language, vocation, homemaking, other
subjects, special educational activities etc., as optional.
In vocational education and hohemaking; there were five
subjects, nameiy., ggriculture, commerce, fishery, industry
and homemaking, and students were to opt for one or mbre
subjects.g
Another feature of the lower secondary education was
that vocational training was regarded as particularly
important as many students took up jobs in companies aftér
completing their studies at lower secondary school, Barring
these differences, the guidance in the course of study and
evaluation method were the same as in case of elementary

education,

Upper Secondary Education

| After the war, the aim of higher education has been
to give higher libersl education and intensive technical ‘
training to help students acquire high profeseional skills
and also elevate their cultural standard., 1In other words,

it aims at developing each student's individuality and

8 Ibid., p.535.
9 Ibid. ? 90535.



¢raining him to proceed in di£§erent direetiona. With
this complete education in view, upper secondary curricula
placed greater emphasis on optionsl subjecte besides | '
compulsory subjects like Japanese langhage; social studies, |
nathemetics, science and physical education,'® |
Administretive Reforme |
A8 seen earlier in this chapter, the wartime education
was abolished immeéiately after the Occupation forces landed
in Japan and in the’ process of renovation of the éaucat;onal
structure, the administration of education also needed to
be changed thoroughly., A GBQ announcement in this regard
Baid; "In order to aghieve'the target of education laid in
‘the constitution and the Fundamental Education Act, the
administration of education nceds to be democratized in
which autonomy of education is guaranteed.”"
Wit& this purpose in view, GHQ aimed at weakening the
Mombusho which was most powerful in educational affairs +ill
© then by introducing local Blucationsl Boards (Chihokyoiku
Iinkei) and expansion of the autonomy of university., In
other words, decentralization of administration and intro
duetion of an autonomous education structure along American
lines were recommended. Stoddard's mission which had
earlier visited Japan, in its ieport suggéatsa-tha

10 Ibvid,, p.535,
11 Morito, n.3, p.66.
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following administrative reforms:

(1) Drastic reduction of direct control
by the Mombusho over regional schools;

(11) Respect for the free will of the people
in educational administration and
plenning; and

(4ii) Establishment of Educational Boards in
every town, village, rural and urban
prefectures and cities through direct
election,

The Education Renovation Committee, working along these
lines also recogniged the need for the renovation of educa-
tional administration in its 17th meeting on 27 December
1946.12 It supported the reforms suggested by the Stoddard
Miseion, but it further suggested that the Educational
Boaéds should be financed by the local prefectural govern.
ment and there ghould be one Board for every 10,000 people.
However, in May 1947, it reviewed its earlier proposals
and made the following recommenﬂationa.‘3

(1) Looal Biucational Boards should have

voting and execution rights and should
be established gradually;

(44) 1In place of open direct election of
members of these boards, election for
only the recommended candidates should
be conducted;

(i41) The right of personnel management should
be vested with the local boards in rural
and urban prefectures; ‘

{(iv) A sufficient gap should be given between
the formulation of law regarding local
boards and its actual implementation to
ereate thorough understanding among people
about these reforms and the real signi-

ficance of democratic and decentralized
education.

12 Ibid., p.102,
13 Ibid. L] p.103.
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There followed smeveral rounds of Salks and negotiaw
tions between the Education Renovation Committeo and the
Civil Information and Blucation Section regarding the
ultimate reforms to be introduced. The draft proposal was
finally prepared in June 1948 and vas placed before the
Diet for its approval. The basic featuros of the finml
draft passed by the Diet on 5 July 1948 vere as 2611035314 |

(1) Institution of Local BEducational Boards.

{i1) Subsidy by Rational Treasury,

(1ii) Teachers in scervice to be candidates
eligible for election.

(iv) Remuneration for members of Local
Educational Boards.

(v) ZTransfer of the control of Upper Sccondary
School.

(vi) Jurisdiction of the Superintendent.

Following the enactment of the law regarding Local
Educational Boards, the new system waanannched in 48
prefectures and five big cities (Osaka, Kyoto, Ragoya, Kobe

and YOkohama).1s

Establishment of these boards in other
cities and villages wvas extended by two years, These boards
vere entirely independent of the Mombusho and performed the
follovwing dutiess

(1) Establishment, maintenance and abolition
- of schools. '

(11) Compilation of curricula and their treatment.

14 Ibid., p.109.
15 Ibid., p.115.
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(iii) Decision on textbooks to be used.
(iv) Appointment and diemiseal of teachers.
(v) Training of teachers. | |
Recruitment and Menagomont
At fhe end of the vwar, like all other Japancse nationsals,
tecachers were also in a demoralized and oxhausted state of -
mind. Most of the educationsl institutions ﬁad-ceased te
function and teachers were jobless and in économic distress,
Immediately aztér the start of the Occupation, the educational
. aotivity ves revived and as seen earlier in this chapter,
radical reforms vere introduced and the eduscational structure
was overhauled, Under the obsession of changing everything
that belonged to pre-war years, teachers' training system,
recruitment process, rights and duties, salaries, social
welfare ete. were all changed.

The most noticeable reform regarding teachers was the
recognition of the freedom of political and union activities.
At the ond of the war, there were nearly 400,000 teachers in
Japan and seeing their pitiable plight, SCAP was of the fim
opinion that unless their position vas improved, a healthy
educational atmosphere would not be possible. The immediate
solution was a national level union representing sll the
teachers to safeguard their interests and upgrade their
social status. The teachers, on their part, also had a
genuine desire for leadership outside Mombusho., The Stoddard

Mission, after a thorough observation of the situation,
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recommended free union activities for them. And within no
time, a large number of teachers' unions came up all over
the country, It marked the birth of the post-war teachers'
movement. SCAP, aiming at veakening the Mombusho, shrowdly
encouraged these unions despite all opposition from the
Japanege government., Tho rightist elements having already
boen eliminated during the purge (a total of 1,20,000
teachers or 22 per cent of the teaching popuiatign), theso
unions comprised primarily of leftists and were anti.
government, Encouraged by the 3CAP and the veakening power
of the Mombusho, all teachers strongly felt the need for
forming an united front repregsenting all teacherg of Jspan,
as a pressure group against the Mombusho., And finally in
May 1947, Nikkyoso (Japan Teachers' Union) was fomed when
all small unions merged.

Nikkyoso welcomed the reforms by SCAP as they coincided
with its own'demands. The streng Nikkyoso compelledl the
Japanese government %o onsure better working conditions for
toachers in Japan, Tho introduction of the local educational
bodies brought about a.marked chénge and improvement in the
administration of education and the process of recruitment
of teééhe:s. |

The first step towards a teaching career was the
acquisgition of a certificate similar to the licensing system
of the pre-war years. For that, Teachers! Training Colleges
vere set up in all prefectures replacing the Noxmal Schools
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of pre.trar years., These colleges provided 4~year training
courses, Those candidates,vho acduiraﬂ'the necessary c¢redits,
voere issued a certificate, Thereafter, they applied to the
Local Biucational Board and the Superintendent of the Board
selected the candidates along with the Principal of the
School in which the teacher was to be instelled. However,
acquisition of the certificate was no guarantee for job.
The Hombusho and Local Educationsl Bodies also provided for
the in-gervice training pt teechers, It included arranging
seminars, lectures on curriculum and various sub jects,
geniing teachers of elementary and secondary schools to
universities for training etc, Special attention wes given
to the training of teachers of primary and lower secondary
schools, i}e., teachers responsgible for compulsory education,

The Prime Minister wae made the chief administrative
authority and he.appointed the personnel of the Ministry
and the educational and cuwltural agencies that were under
the jurisdiction of the ministry. The national schools and
the national educational research institutes were plased
under the jurisdiction of the Mombusho,vhile all other
educational activities were administered by the local educa-
tional bodies.
Poverless Mombusho

Yhen democratiging the educational set up, it was the
primary objective of the SCAP to render the Mombusho weak.
This was realized to a large measure by decentralizing the
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administration of education and encouraging and strengthen-
ing teacpers' union, However, this‘process‘or veakenihg
the‘ﬁombusho_did nof end there, The introduction of a new
textbook system in April 1949/was also done with the same .
purpose, After the war, the RHational Texthook system of pre-
war years vwas abolished and vas replaced with the Authoriza.
tion System (geﬁteiseido) so that textbooks were not used
again to inculcate nationalistic and militaristic ideas as
was the practice in pre-war years,

Under the new set up, the Mombusho was to supervise,
advise and allocate financial aid for educationsl activities
under the jurisdiction of local educational bodies, It ves
also to approve the establishment of publioc and private
universities and offer them administrative supervision and
advice, It prepared budget estimates and drafted educational
laws, In short, all national educational and cultural
activities were to be administered by the Mombusho, but
~compared to the pre-war years, it was nothing but an insti-
tution of information, advice and assistence for all local
educational activities.

Thus, this very smbitious educational system, a replica
of the American system in both contents and method, was
1aunched'1n Japan aiming at a state vhich is neither autho-
ritarian nor despotic or aggressive but a liberal society
standing for human sovereignty and liberty. in other words,
occupational forces aimed at a total change in the way of
thinking and psychology of Japanese people and the development
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of their mental facultios slong democratic lines, These
plans asppeared highly idealistic and abastract dbut somevhat
overly émbitiqns, radical and unrealistic vis-a.vis the |
domestic situation, These educationsl reforms were more
radical than those during the Meiji poeriod becauso the
Meiﬁi authorities almed at changing the national character
over a long period of time ﬁhereés~scAP aimed at the same in
a very short span and in the procesé it wvas but natural that
the practical difficulties were overlooked.
Drawvbacks of the Occupation Educational Reforms

1. A fundamental departure from oriental traditionsto
occidental traditions ves made and most of the reforms were
not in consonance with Japanese history, tradition and
domestic circumstances. A betfer éption would have been
development of appropriate theory of state and national cons.
ciousness vig-a-vis 1ntérnationa1 situation,

2, The educationsl refoms were mgde a part of political
rehabilitation and often these were not examined from the
point of view of educational needs,

3. Under the obseasion of destroying pre-war educational
set up at any cost, even the strong points of pre-var educa-
tion vere coméletely overlooked.

4, Political and economic rehabilitation was given top
priority and moral and spirifual rehabilitation was relegated
to the secondary position, In‘other words, in the process

of materialistic pursuits, the moral aspect was totally
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neglected, The reforms primarily aimed at destroying the
spirit of nationalism and patriotism, typical Japanese
virtues, and if SCAP failed to reorient the Japanese mind,
it at least succeeded in destroying the moral virtues,
Modern Japanese youth have turned egoistic, skeptical and
epicureanistic and this is partly responsible for anarchism
and violence that prevails among them,

5. The financial aspect in the implementation of the
new system was completely ignored,

6. Power was taken away from the Mombusho before the
local educational bodies were ready to assume it.

Despite the radical nature of reforms and the above
mentioned ma jor drawbacks, the new educational set up,
introduced in 1947, has survived till today. However, it is
not mere survival, but Japanese educafion system 1s today
saidvto be one of the most efficient in the world. The system
has been improved upén from time to time since its inception
and there has been no fundamental departure from the democratic
spirit, though several attempts have been made by the
conservative elements which were rendered futile by militant
leftiét elements. How this "foreign system" transplanted
in the Japanese soil, took firm roots, outlived all odds
and the extent to which these educational reforms vere )
succeésful in reorienting the Japanese mind along democratic
lines, as also the nature of changes introduced by the Japanese

government after the occupation was over, are discussed below,



95

The Japanese govermment had its own reservations
and limitations regarding the nev aystem and it strongly
opposed aome of the reforme. Hovever, SCAP, determined
and resolute,; foreibly implemented the nev system as &
process of trial and error and it was declared that 1t
vas an attempt towards democratigzation of Japan and the
faulty methods would be eliminated or altered, if required.
Japanese government's cooperation, therefore, was of
passive obedience than active enthusiesm.

Soon a large number of national, public and private
educational ingtitutions started functioning throughout
the country. Especially popularization of private education
say the establishment of a large number of private educa.
tional institutions. Despite the economic distress, there
ﬁas overall growth of educational activity. However, it
does not imply that'the ney system was an ingtant success,
rather in the beginning it soemed a misfit in Japan., The
overall situation was far from satisfactory. By 1949 this
nev system had been implemented and the following problems
came to the fore: |

1. Japan had no%t yet recovered from the post-war
economic distress and due to financial difficulties local
cducational bodies failed to carry out fheir duties and
obligations. |

- 2, There was oxtreme shortage of teachera; classrooms
and textbooks.
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3. Freedom of functioning of PTA (Parent-Teacher
Association) and professional teachers' union was recognizod
after the wvar. HNikkyoso soon became more of a labour union
and, therefore, education became a battle field for the
conservative and reformist forces. Strikos and demonstra-
tions increased which, at times, mounted to violent pro-
portions., This unending struggle betwoen the Nikkydﬁo and
the govermment marred smooth functioning of the new system.

4. Communist dominance of Nikkyoso thwarted the idea
of free education and the democratic concept.

5. The fundamental spirit of the decentralized system
wvas to involve the common man in the control of education.
Hovever, in this régard the gystem failed miserably as the
unfair hold of the political pressure groups over local
educational bodies prevented boards from reflecting the
real will of the people.16

Thus the merits and demerits of the system wore
expoged to all and the immediate alternatives for SCAP
wvhich emerged were as follows:

(i) [Economic Behabilitation of Japan

Financiel limitations were the root cause of most of
the problems. Smooth functioning of local educational
bodies and establishment of more educational organizations
necessitated more funds, Moreover, unrest among teachers

was also primarily concentrated around low salaries,

16 Ibid,, p.112.
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(41) Restrict Politicel Activities of Teachers

There was no end to the clashes between the government
and the Nikiiyoso and it seemed inevitable for the SCAP to
intervene and ease the tense situation,

Therefore; simultaneously with economic rehabilita.
tion, SCAP took several steps to check growing communigt
influence and restrict union activities by teachers., The
reversge course was begun with the revision of the National
Public Service Law in December 1948. This revision
guperseded the right to strike and bargain collectively
by teachers' unions and teachers were debarred from
participating in politicsl activities except voting.'”
Thig was followed up with a Red Purge in 1949 which sav
the elimination of a large number of leftist elements,

This Red Purge of 1949-50 was in direct contrast to that

of 1946-47 vhen rightist elements had been eliminated.‘a'
After this purge,}commﬁnist influence declined considerably
and the moderate elements gained ascendancy., 1In 1949

the S8pecial Law fqr Public Service Personnel was passed
)whieh classified teachers into two categories, i.e.,
National Public Servamts, those working in Netional Schools
and Local Public Servents, those working in local schools¢19
The former ﬁgre now to be governed by the National Public

17 Duke, Benjamin, C,, Japan's Militant Teachers : A _
‘History of the Left-Vi eachers! Movemen -
Zng University Press of Hawaii, Honolulu, 1973),
P . :

18 Ibid., p.90.

19 Ibid., p.93.
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Service Law, The Local Public Service Law was enacted
in 1950. According to this law, the local publie service
personnel were debarred from joining any political parties
and their political activities were greatly restricted,
The result was that the Nikkyoso lost its official status
as a national union, It lost its claim to negotiating
rights with the Mombusho on behalf of the majority of
teachers in the country as most of them were employed by
loecal educational bodies.zo

These new laws were undemooratic in principle and in
breach of the promise made by SCAP at the start of
occupation, There was widespread discontent against this
"reverse movement,” Therefore, Nikkyoso became more hostile
and led a determined resistance against these newly imposed
restrictions, Thus, by 1950 the situation was not very
clear as to the direction in which Japan was moving, In
other words, the new system had been theoretically establish-
ed but in practice it was far from satisfactory, SCAP still
dominated the scene while the Mombusho and the Nikkyoso
continued to be hostile to each other, and each one trying
to gain an upper hand over the other.

In September 1950 the Second U,S, Blucation Mission
visited Japan to evaluate the success of reforms, It found

the situation quite satisfactory and simply recommended

20  Idbid., p.9%.
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more funds for the educational institutions to function
smoothly, And it 444 not have any great significance and
bearing whatsoever on Japanese education thereafter.

in the meantime, the economic situation improved
congiderably as Japan gained enormously from the Korean
- war of 1950. The éituation improved automatically and
Nikkyoso's priorities also changed and now it turned its
attention to political issues like peace and neutrality
“of Japan, opposition to.rearmasment and military bases in
21

Japan, ete.

Revivalist Attempts and Countervailing Forces

On 8 September 1951, the U.8.-Japen Peace Treaty was
signed which marked the end of American Occupation of
Japan, though Japan regained its independence on 28 April
1952, As the oocupation period approached its end, the
Japanese govermment appointed the Comnittee for the
Examination of Occupation Reforms Policy (Seirei Kaisel
Shimon Iinkai) in 1951, It comprised of Ishizaka Taizo
(President of Toshiba Electrical Manufacturing Company),
Kimura Atsutaro (former Minister of Justice), Maeda Tamon
(former Minister of Biucation), Nakayama Ichiro (President
of Hitotsubashi University) and some other influential |
businessmen like Itakura Takuzo, Obama Ritoku, Hara
Yasaburo ete.zz This committee was to study all occupation

21 Ibid., p.101,
22 Ibid., p.103.
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reforms including education and recommend changes in the
existing system, if necessary, The Committee in its report
on Educational Reforms made the following racommendations:23
(1) HMore flexibility in the 6-3-3.4 system
to0 accommodate and encourage vocational
education by separating it from general
educat ion,

(i1) Revision of the course of study for the
general schools and the technical schools.

(411) Textdook compilation by the government,

(iv) The Minister of Education to be the highest
adminigtrative authority.

(v) Appointment of a Central Advisory Council
' $0 advise the Minister of Biucation regerding
conduct of Japanese education,

(vi) Revival of moral education,

The govermment agreed in principle with all these
reforms and started working seriously in this regard. 1In
additian, the Japanese govermment was alsevthinking in
terms of establishing local édunational boards in the
remaining towns, cities and villages and revising the
Board of Blucation Law. There were also signs of revision
of the constitution to permit rearmament and to allow ,
American military bases in Japan, All these reforms suggested
that the Japanese government was aiming at a significant
change and there was every likelihood of a reversion to the

pre-war system of education in certain respects,
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Rikkyoso strongly oprosed all these plans, especlally
the reintroduction of moral education. Through the code
of ethiocs proclaimed dy Nikkyﬁso in June 1952, 1# was
pledged that teachers shall unite snd fight against eny
infringement on freedom in education and shall seek proper
govermment and education for peace, protect equal oppor-
tunity'iﬁ education, fiéht against corruption in soclety
and defendvtheir rig‘hts.z4 In addition, PTA, yet an&ther
countervailing force, formed ite National Ibderation in
October 1952 and along with Nikkyoso was determined to
frustrate government's plans,

However, inspite of stiff opposition, the Japanese
governmeht carried out a number of changes., First of all,
in July 1952, the Subversive Activities Prevention Law
(Hakai Xatsubo Boghi Ho) was passed which replaced the
American Occupation's Organization Control 0:dinance.25
And in August 1952 the Ministry of Blucation Law was
revised which placed more power with the Mombusho. It was
now given a hand in the administration of school education.
Thus it is evident from the attitude of the Japanese govern
ment that it would have reverted to the pre-war system, dbut
for thevstrong oppoeition from Nikkyosc and PTA, It was
also due to these countervailing forces that other proposals

of the Committee for the Examination of Qccupation Reform

2‘ Ibidc:g Fu'!O?o
25 Ibid., p.109.
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Policy vorc abandoncd tcmporarily. In 1954, como opooial
lavs vnfo onacted vhich eotablished political noubzality
02 cdugation and furthor restrietod political activities
by teschers, Tho interminadlio controversy betvoca tho
govornmont and tho Fikkyooo continucd all throush,

Onco agein in 1956 more re-roforms vorc iadroducod,
Thio timo the govornmont was thinking of revioing tho
loeal cducation board system to rootoro political noue
 $rality of the boards and enocure otability and officiency
o2 cducational administration, Thore ves aloo & proposal
%o revise tho textbook system as 1t wvas felt that most
of the textbooks vore loftist~orionted due to Hikkyoso's
infiuence,

In June 1956, tho law regarding Organization and
Hanagoment of Local Educational Mdministration (Chihg
oiku Gvosei

vas passed, The baaic fontures of this revision Woro ao

followva; 26

(1) 1Intrpduction of nomination syshten
In place of direct eloction of membors of local
boards, the nomination by Chief of Local Public Rody, .

(Chiho Eokvodan mo Cho) after getting tho consont of the
Asgembly,vas introduced,

26 ﬂari'kO’ nesq p};u’l‘io'-‘“Zo
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(41) Establishment of Boards Throughout tho
Couniry

Due to peveral limitations, discussed earlier in
this chapter, the local educational boards could not be
established except in prefectures and five big cities.
However, boards were established in the remaining cities,
towns and villages.

(1i1i) Authority of Mombusho Over the Boards

The Mombusho was given power to demand explanation

or corfucet inquiry if it felt that the board was deviating
from its appointed functions,

(iv) Political Neutrality of Education

' ¥With a view to maintaining political neutrality, it
wvas stated that more than three members of a board should
not belong to the same political group.

As obvious from the nature of these changes, government
control over educational administration was gradually being
tightened. This trend continued thereafter as well, 1In
1957, the textbook authorization systém wvas further inten-
sified, A number of officials were appointed by the Mombusho
to make thorough investigation before granting authorization
of textbooks. In July 1957, Teachers Efficiency Rating Plan
(Einmu Hyoteil) was implomented which created a widespread
controversy and the disputes between government and the
Nikkyoso inecreased considerably over next several years,

It vas suggested in this plan to grant salary increment to
only those teachers vho were accorded a good rating,27

27 Duke, n,17, p.138.
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Thigs plan was obviously aimed at subservience of teachers
to the Mombusho because it was considered that teachers,
in order o avoid poor réting, would abstain froﬁ %éking
part in Nikkyoso ectivities.

Nikkyoso naturally put up a strong resistance against
this, There were demonstrations, strikes and violént
struggles throughout the country. This controversy
- continued for a couple of years. Ebﬁevar, the plan was
implemented in 1958, In August 1958, the course of study
vas revised and the moral education was reintroduced,

This new curriculum came in force from April 1959.

Nikkyoso once again protested against these reforms but

in vain, The interminable controversy which continued
throughout the 19508 tarnished the image of the union and
its membership reduced by 20 per cent between 1950 and
1960.28 Since theéen, Nikkyoso has more or less been
fighting for the betterment of teacher's economic position,
Actually since then the course of study has been revised
in 1968 and 1977. However, the reforms have been partial
with no apparent danger of reversion to the pre-war gy stem,

A8 ig evident from the natdre of changes since
independence, the Japanese government initially made

frantic attempts to revert to nationalism, if not militariem,

28 Ibid., p.164.
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of the pre-war years, These attempts, hovever, were
successful only to & small extent as the countervailing
forces like Nikkyoso and PTA rendered these attempts
futile through their militancy., In addition, Sohyo (General
Council of Free Trade Union) established in 1950, with the
backing of intellectuals, unions, leaders, students and
young labourers, has been vholly and basically against \
these reactionary policies of the govermment., Thus one
can say that democracy was established in Japan by 1960,
as since then no gerious revivelist attempts have been
made by the rightist slements. Though the need for re-
orientation and improvement of content is keenly felt
these days, yet there is no danger of reveresion., Hovwever,
racial homogeneity, the epirit of nationalism and patriotism
are still strong in the Japanese mind, especially in the
pre~-war generation., There ia no doubt that the social
environment has completely changed ever since war and
seeing the modern Japanese youth, one ¢can say that a new
Japan is in the making, Hovever, a more distinct piocture
would emerge at the turn of the century when the post—ﬁar
generation will be dominating the scene,2’ and only then
one would knovw the durability of post-war reforms and the

extent to which the Japanese mind hes been reoriented,

29 The 1life expectancy in Japan is 73 for men and
77 for women and on an average a Japanese youth
starts hig career at the age of 30,
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CHAPTER IV

TEXTBOOKS AND CURRICULA

A8 peen in the foregoing éhapter, great many changes
have occurred in the field of education in the post-war years,
especially in the first decade after the war., The educational
system of pre-var years advocating obedience, submission and
selfuannihilation for the sake of the nation was replaced with
progressive education concerned with the spiritual, moral,
mental and physical development of individual personality and
developing consciousness as responsible and mature citizens,
Unlike pre-war years, students are taught to aeparafe chaff
from grain and not merely glean knowledge indiscriminately.
In other words, the development of general ability for
independent thinking and judgement is always placed foremost,
and not the acquisition of special knowledge, Attempt s
made to provide the child with the power to draw a justly
limited inference from observed facts, In short, school
education in Japan teaches how to think than what to think,
improves the mind, inspires true and worthy mqtives, develops

self-control, restrains feelings and creates an inventive
mind. |

Schools

Primaxy School

Primary education in Japan caters for children aged 6-.12
years and occupies the first six years of the nine-~year

education, Primary education in Japan aims at the following

104
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objectives:1

(a) Oultivation of autonomous and independenx spirit,
sense of cooperation and correct understanding of human
relationships.

(b) Sound understanding of social conditions and basic
necesgsities of life,

(e) Correot knowledge of the national language,

(d) Technical education and scientific observation
of natural phenomena in daily life,

(e) Cultivation of manners and harmonized physical
and mental growth, _

(£) Basic understanding of music, fine arts, literary
arts ete,

In order to achieve these aims, curriculum comprises
national language, mathematics, social studies, science,
music, arts and handicrafts, homemaking, physical education,
moral education and spacial.activitiea.2 The curriculum is
compiled in such & way that & progressive and systematic
guidance ig carried out., All children in the age group of
6-14 years attend primary school, There were over 10 million
students enrolled with primary schools in 1975 and this

1 Mombusho, Shogakko Shidosho: Kyoikukatel Ippan hen

{(Kyoiku Shuppan Kabushikigaisha, Tokyo, 1978},
PP- 27" 28 .

2 Minigtry of Education, Science and Culture, Course of
Study for Flementary Schools in Japan (Minis¥Try of
Finance, Tokyo, 1976), P.1.
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number is expected to go upto 12.5 million by 1985.3

Lower Secondary School

Since compulsory education is considered to be a
continuous process, it has similar objectives asfprimary
education, Therefore, the lower secondary education is based
on the education given in primary school., Hovever, since
continuance of studies after nine years of compulsory
education is voluntary, full consideration is given to the
pupilas! stage of development and disgtinetive characteristics
8o that they can proeéeﬂ in different directions. And for
that the curriculum of the lower secondary school consists of
(a) required subjects; (b) elective subjects,

The required subjects include Japanese language, social
studies, mathematics, science, music, fine arts, health and
physical education, industrial asrts and homemaking while the
elective subjecte include foreign languages, agriculture,
industry, commerce, fisheries, homemsking and other subjects
vhich are considered necessary under the courses of study
for lower secondary schools.4 These elective subjects have
been iptroduced with consideration to pupil's future course
of life and special interest of each pupil. One remarkable

feature of lower secondary education in Japan is that more

3 Hinistry of Flucation, Science and Cul ture, Elucational
Standards in Japan (Govermment of Japan, Tokyo, 1975),
P.' .

4 Ministry of Hiucation, Science and Culture, Course of
Study for Lower Secondary Schools in Japan (Ministry
%) nance, Tokyo, 1976), Dp.ft.
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than 90 per cent of lower secondary graduates go for higher
studies, Out of 1,580,000 lower secondary school graduates,
1,450,000 went on Yo the upper secondary schools in 1975.5

Upper Secondary School

Upper Secondary Bducation aims at cultivating personality,
high cultural standard, technical skills and moulding individual
character. There are three types of upper secondary schools
in Japan: Full-tine (3 years), part-time anﬁ-correspondence
(4 years or more). As for the content of curriculum, unlike
common curriculum for primary and 1owér gsecondary schools,
curriculum differentiation begins at this level. The school
course is divided into general and the specialized. The
general course is meant for those who wiaﬁ to go for higher
education or those who want to get employment requiring no
vocational training. Whereas the specialized courses are
meant for those who require: specialized education in certain
vocational areas. On the ﬁhoie, the upper secondary schools
offer programme in areas like Japanese language, social
studies, mathematics, health and physical education, art,
foreign languages, domestic arts, agriculture, industry,
business, fishery, nursing, science and mathematics, musie
and fine arts. These areas are further sub-divided into
néarly 400 subjects. The upper secoadary education is
regarded as a complete education by itself as many students

(nearly 60 per cent) take up jobs after graduation.

5 Ministry of Bducation, Science and Culture, n.3, p.16,
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Special Schools .

Special schools are those for mentally and physically
handicapped children. These include schools for the blind,

schools for the deaf and schools for the othervise handi-
capped., éompulaery education. at the special schools for the
blind and deaf was introduced in 1948. The content of

" education at these special schools corresponds to that at
ordinary schools but in addition, students are also given
special education designed to compensate for their various
handicaps, A separate course of study is compiled by the
Mombusho for each type of special school and each school
works out its own curricula accérdingly. There were 196,000
pérsons enrolled with these special schools in 1975.6

Upper Secondary Special Training Schools

These special training schools were started in 1975
aiming at developing students' ability required for their
vworking, daily life or raising their level of education. |
Most of these eehoolé are privately controlled, Such schools
offer various types of courses for a minimum of one year
duration, Graduates of lower secondary schools can join
these special training schools. The general course offered

by these schools is, however, open to all irrespective of

aéademic attainment.

6 Ivid., p.64.
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Hiscellaneous Schools

These schools provide graduates of lower secondary
schools with vocational and practical courses (duration 3
months to 1 year or more) in dress-making, cooking, book-
keeping, typing, automobile driving and repairing, computer

techniques, etc, These schools were also started in 1975.

Curricula and Their Composgition

It is the responsibility of the school to carry out
appropriate education to achieve the target 1laid in the
constitution, the Fundamental Education Act and the School
Blucation Aet of 1947. In order to achieve that target,
formation of a meaningful and purposeful curriculum which
provides the variety of instruction and training in vievw
of abilities and aptitudes of pupils including practical
instruction and traihing appropriate to their respective
needs, is necessary. The significance of suitable curriculum
is all the more great for the primary and lower secondary
schools as its contents must conform with the gradual growth
of children's mind,

Therefore, a Course of Study is separately compiled for
each level of education by the Bducation Minister in accordance
with the standards laid in the constitution and the rules
and regulations regarding public education such as Fundemental
Education Act, School Blucation Act and Enforcement Regulae
tions of the BSchool Education Act., This course of study
forms the basis for the compilation of curriculum, This is

then supplied to all schools and on the basis of it the
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teaching staff of each school works out the suitable
curriculum taking into account local conditions andvthe
existing facilities in the school. At the same time,
mental and physical growth and interest, zest, nature and
talent of each child are also taken into consideration.
In short, three factors, namely, local conditions, the
existing facilities in the school and mental and physical
growth of children which all have organic relation with
one another, form the principal constituents of thé curri-
culum besides the course of study. However, before the
actual compilation of curriculum, the following factors

are also given important consideration:

1. Grasp of Basic Rules and Regulations:

Before the formation of curriculum, thorough study
of national laws on publiec educatipn is a necessary pre-
requigite, In addition, basic regulations of lLocal
Eiucational Boards for local schools are also thoroughly
looked into.

2. Determining the Basic Policy of School Regarding
E@ucafion?g

Itis the resPQnsibility of each school to carry out
appropriate education to achieve the target of school
education defined by the national laws and the courses of
study. For that each school works out the basic policy

regarding education in the light of local conditions and
actusl conditions in school.
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3. Course of Study and Selection of Contents:

In order to achieve the target of education fixed by
national lawe, the course of study and the school, appro=-
priate selection of content of education from the‘eourse
of studj is done, Vhen selecting the contents, ihe
following factors are given proper consideration:

(a) Moral Blucation: The objectives of moral education
are to cultivate morality in children which develops in them
the spirit of respect for feliou men, and to rear the
temperament which strives for the creation of a culture
rich in individuality and for the development of a democratic
nation and society.7 Therefore, moral aspects form an
integral part of instruction for each subject and special
activities. _

(b} Physical Bucation: Physical education is simply
not exercise or sports but its ultimate target is to create
8 healthy mind, It is, therefore, closely linked with all
subjects, especially moral education, and is given consi-
derable importance.

(c) Political and Religious Education: Teaching of

politics is neceasary for citizens but a school must not
.support or oppose any particular political party. In the
sane ?ay, religious education is also essential but must

not be inspired by any particular réligion.

7 Ministry of Education, Science and Culture,
n. 3' p. 200-
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(d) ‘Bducational Activity HMaking Best Uso of Ingenuity:
It includes the following activities: (i) Discussion;
(i1) Cultivation of artistic sentiments; (iii) Envirormental
beautification; (iv) Sound understanding of natural features
and culture of the region.

4., Structure of Contents |

(i) HMutual link between subjects, morals and other
activitics;

(1i1) Providing acopé for sound and aystematic‘guidanoe,
especially at lower levels; ,
' (414) Dotormining the target for cach subject in the
regular curriculum ag algo moral education and extra-

curricular sotivities.

5. Clarifying the Role and Responsibility of Each
Member of Tfeaching Sta

Distribution of courses, specifying the responsibility

of each teacher, mutual cooperation between teachers are
some of the important factors vhon framing the curricula,

6. Appropriate Allecation of Teaching Hours
Appropriate distribution of teaching hours for each

course with special consideration for moral and physical
education is carried out, Table t given belov proscribed
by Enforcoment Regulations of School Eﬂugation Act forma
the basgis for distribution of teaching hours in each
primary school.
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Table 1

Annual Distribution of Teaching Hours for
Brimary Schools ' :

IIIrd !IVth |Vth

Subject § %g:r §§§§§ gYear i Year ,Year ggi:?
National Laﬁguage 272 280 280 280 210 210
Social'studies 68 70 105 105 105 105
Musie 68 70 70 70 | 7 70
Mathematics 1% 175 175 175 175 175
Science 68 70 105 105 105 105

Arts and Crafts 68 70 70 70 7 70

Physical Education 102 105 105 105 105 105

Home Making - - - - - -
Moral Biucation 34 3% 35 3% 35 35
 Special Activities 34 3% 35 70 7 70
Total 850 910 980 1015 1015 1015

Sources; Mombusho: Shogakko Shidosho: Kyoikukatei Ippan hen
(Kyoiku Shuppan Kabushikigaisha, ToKyo, 19785,

p. 38,
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Based on this distribution of teaching hours, the
weekly programme is worked out. Classes are conducted
for a minimum of 35 weeks (210 days) in a year, However,
a total of 240 days are allotted for one academic year,
These additional 30 days are utilized for school functions
or any other purpose.s The duration of recess, school
meals etc, 1s decided by the school. The number of
teaching hours for each subject in one week are equally
divided over 35 veeks of class teaching. Duration of one
teaching hour is usually 45 minutes but it can be
increased or decreaged,

In the light of these basic guidelines, the curriculum
is prepared in such a way as to promote the best use of
facilities avaiiable and an ideal education. There is
also provision for a special curriculum for the education
of fhe haﬁdicapped.g This curriculum must conform to the
purpose of general education.

7. Inplementation of Curricula

The first step towards the implementation of the

- curricula is the formulation of a teaching plan, Hovever,
soﬁetimes it is difficult to differentiate between the
curricula and the teaching plan., Curricula is the broad

8 Mumbusgho, n.1, p.41.
9 Ibid., p.46.
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outline of the teaching prégramme worked out by the
schoocl while the teaching plan is the selection of contents
and order of their teaching, overall method of teaching,
teaching material to be used ete., in other words, the
minute details of day-to~day teaching, worked out by the
individual teacher, Formation 6f this teaching plan is
nost essential for effective implementation of curricula
already framed by the school., The course of study carries
the basic guidelines for the formation of the teaching
plan, The following factors are given special donsideration
vhen working out the teaching plan:

(1) HMaintaining Strong Link Between Each Subject

in the Regular Curriculum, Morals and Special
Activities:

. It is most essential at lower levels of education,
For instance proficiency in national language is achieved
not only by teaching national language but through main-
taining its strong link with other subjects and special
activities.

(1i) Ensuring Progressive and Systematic Guidance:

Courses of study clearly mention that the curricula
must ensure progressive and systematic guidance. School
textbooks are also compiled accordingly., However, ultimately
it is the teaching plan which makes all the difference in
this regard.,
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(4i1i) Thorough in the Treatment of Details:

The teaching plan is worked out to the minutest detail.
For instaﬁce, the target of each subject, aspects to be
emphasized, appropriate order of programme etc., are the
essential features of the teaching plan, For example, in the
case of national language, emphasis is to be placed on the
writing pért, besides reading and speaking and, therefore,
vhen working out the teaching plan, this fact is borne in
mind, fhereafter comes the actualfimplementation of the
curricula. The following factors are given important
consideration to ensure effective implementation of the
eurricuiaz

(a) Creation of a‘Language Environment:

Simply the course on national language is not adequate
to teach children the éorrect usage of language. Therefore,
in all other subjects, including morals, importance is given
%0 language activity. In other vords, a language environment
is created in the school.

(b) Usage of Supplementary Books and Audic~Visual
Method of Teaching:

The main teaching plen is worked out based on the prescribed
textbooks for each course. Dooks other than textbooke and
audio-visual method of teaching are alsc used depending on the
requirement, quever, excessive usage of such aids is avoided.

(c) Systematic Usage of School Library:

Every school library possesses various types of books, audio-

visual teaching material and various other materials for effective
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education of children. Therefore, teachers, besides
using the library themselves, teach children how to make

effective use of library.

| (d) Special Consideration for Mentally and
Physically Handicapped Children:

There are special schools for mentally and physically
handicapped children, However, children with minor
disability or disorder go to ordinary schools and a
special consideration is given to such children to
eliminate their disability. First of all, the nature
and level of disability is invegtigated and accordingly
appropriate education is carried out for such students,

At the same time, a healthy relationship betgeen disabled
and other children is developed.

8. Heak Students
Capability differs from student to student and it

is the responsibility of teachers to give proper guidance
to weak students, However, even among weak students,
some may be congenitally weak but most of them are weak
in studies due to lack of interest., In such a case, it
is the responsibility of the teacher to create interest
in them by creating a congenial atmosphere so that
children, even when etudyihg, find it interesting and

amusing,

9. Coordination smong Teachers
From the above factors it is obvious that for effective

implementation o£ the curricula, close coordinatién anong
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teachers is & necessgary prerequisite. In other words,

implementation of curricula cannot be effectively carried

out unless there is cooperation among the teaching staff,
10. Revaluation and Improvement of Curricula

then framing the curricula, an attempt is made to
frame the most suitable curricula to carry out education
most effectively, However, after its implementation the
need for modifications and improvement arisges inevitably.
Therefore, at the end of each academic year (sometimes
at the end of each semester), the success of the curriculum
in general, the guidance plan and each subject in achieving
their target is reviewed. And in case any modification
is required, the matter is first deeply looked into and
the cause of problem is traced. Therefore, the matter
is discussed thoroughly by the teaching staff and the
changes agreed upon unanimously by the whole teaching

staff are carried out from the following academic year

or semester,

11, Textbooks: Types and Pregaration

Textbooks are the principal source of study material
in schools. Howevei, unlike pre-var years, education is
not textbook-oriented;rather textbooks form only one
essential part of achool education and a large number of
books other than textbooks are also used today in schools
which have enriched materials for study.

As seen earlier in the previous chapter, after the

war the state textbook system was replaced with the
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the authorization system in 1948, 1In other words, after
the war, privately compiled books are accredited as text-
books by the Minister of Education on the basis of re-
commendations made by the Research Council for Textbook
Authorization formed by teachers and persons with academic
experience, By 1955 more than 100 private publishers
published school textbooks and naturally there was very
stiff competition among them for the sale of their text.
booke, This gave rise to several malpractices like
publishers or distributing agents bribing the school
teachers' organizations for adopting their publications

or teachers who were alseo authors, selecting their own
textbooks, There was considerable leftist influence on
the contents of these textbooks., The pricés were also very
high, Therefore, since 1955, authorization has been made
more rigid. As for textbooks for compulsory education,

the Minister of Education designates publishers based on
applications from private publishing firms, In 1975, there
wvere 290 guch authorized textbook publishers.1° There is,
however, no such restrietion for publishing the upper
secondary school textbooks, All textbooks are thoroughly
examined'and re-examined before the authorization is granted.

he textbook making process is as shown in Chart I.

10 Mombusho (The Ministry of Rucation, Science and’
| Culture), (Govt. of Japan, Tokyo, 1975), p.S8.
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Chart I

Textbook Making Process

Applicant E

Application ' _Copy
for Submitted)
Authorization |
Report of , ' ' . Mombusho
result of | Specialists !
examina~ ! Textbook H ) .
tion !  Exemination ! Requesting
' 1 Advice
Regqueat for
! ) ! Examina-
! Textbook !tion Textbook ]
! L] ] 1
! examiners (< | ! Authori zation}
! Approx. H ! Judgement of ' Council
! 500 H : acceptance or |} (90 Members)
! members ! H rejection H
{ (Draft ! —> , . - !
E %;ggina- EReport of ecommendation l
g tion gExamination
' ~! | ) Minister of
{ Decision on Bducation,
acceptance or Science and |
! re jection Culture !
Notifying results ,
of examination
Applicant ]

Source: Mombugho (The Minigtry of Education, Science and
Culture, Japan, 1975), p.8.
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The authorized textbooks are then sent to local boards
of education because in nmunicipal elementary and lower
secondary schools the Municipal Board of Eiucation is

the final’authority for adopting the textbooks to be
'uaed, whereas in national and private schools, it is the
principal of the school who decides about the textbooks,
A1 children, throughout their compulsory schooling
are provided with free textbooks., The Central Govermment
disburses the expenses for this free supply of textbooks.
The process of free distribution of textbooks is as shown
in Chart I1I.

There are nearly 1300 different varieties of textbooks
published for use in elementary, lower secondary, upper
secondary and special schools, Thus, there is very stiff
competition between the private publishers for sale of
textbooks. The high prices of textbooks are also due to
this factor, These days once again there is a widespread
demand for improving the textbook system, All textbooks
are published by private publishers except those dealing
with vocational education in upper secondary schools and

special education which are compiled by the Mombusho.
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Chart 1II

Process for Free Distribution of Textbooks

Mombusho

Municipal Board
of Education.,
President of
National
University.
Prefectural
Board of
Education.
Chairman of
Educational
Foundation

School

<=

Purchase Contract

Payment

s

<

Children =]

Final
Distribution

A
%

Textbook
Publisher

ecial ent
fgr textﬁgok

distribution

Digtributor
of
Textbooks

Source: Mombusho (The Ministry of Flucation, Science and
| Culture, Japan, 1975), p.8.
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History of Curricula in Recent Years: Revisions:

Curriculum standards have been revised several times
since World War II to meet developments and changes in
society through revision of the courses of study and
Enforcement Hegulations of the School Biucation Act.

We have already seen in the previous chapter the major
changes introduced in the curricula by SCAP. Soon after
the implementation of the new system, it was found that
the educational standarde varied from region to region
and from school to school. Therefore, in order to
maintain uniform nation-wide standards of education,
courses of stﬁdy have been revised several times since
then, But the discussion.here is restricted only to the
changes in the curricula for primary schools.

Revision of 1951:

Soon after the implementation of new courses of study
in 1947, many problems came to the fore and it ~Vaas felt that
close link between courses for progressive and systematic
guidance was necessary. Research for revision of curriculum
began as early as 1948 when a Council for Curriculum
conprising teachers, researchers and other learned persons
vwas instituted in the Mombusho.'' The Council submitted

its recommendations in June 1950 and its chief recommendations

1t Mombusho, n.t, p.7{
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were the improvement of courses in homemaking and independent
research in priﬁary schools, introduction of calligraphy,
revision of total teaching hours and strengthening of moral
education. Based on the recommendations of this Gouncil,

the courses of study for primary schools was revisged. The
basic features of the revised course of study were as
follows:12

(a) Grouping of Courses in Four Categories:

(i) National Language and Mathematics (Courses forming
the basis of learning);

(41i) Social Studies and Science (courses solving
problems regarding society and nature);

-(iii) Drawing and Homemaking (creative subjects);

(iv) Physical Education (for health).

Ax.the same time, the total number of teaching hours
for each of the above categories was also indicated,

Revision of Course on Home-making:

The course on Homemaking taught in the 4th and Sth
standards was designed in such a way that repetition of
other subjects was possible in this course.

Introduction of Calligraphy:

Calligraphy was introduced from the 4th standard as
a part of the course on National Language,

12 Ibid., pp.8-9,
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Introduction of Course on Extra-curricular Activities:

Independent research was replaced with extra-curricular
activities., At the same time, & guide book on moral
education was prepared based on the recommendations of the
Council and it was emphasized that moral eaucation was to
be an integral part of school education., The same was said
about phyeical education as well. Once again in 1955 the
Council for Curriculum recommended the improvement of the
course on Social Studies and accordingly a plan for
improvement of the course was announced, In accordance with
this plan, the course of study on Social Studies was
improved and was published in December 1955, The chief
characteristics of this revision were that moral education
‘was‘made an integral part of the course on social studies,
and the courses on history and geography were systematized,
It was further added that the course on Social Studies
should provide children with basic understanding of political,
social and economic happenings throughout the world.

Revision of 1958: |

Again soon thereafter, it was felt that school education
wag excessively empirical and it was necessary to give consi-
deration to the systematic nature of each sub ject rather than
earning grades, There was also great difference in the
level of education from place to place. At the same time,
the need for promoting teaching of science and technology
and improvement of subjects on Science and Mathematics was

also keenly felt,
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With these problems in view, the Council for Curriculum
conducted a study in 1956 and based on its recommendations,
the course of study was revised again in 1958 vhich was
enforced from April 1961, The important revisions were
as follows=13

(i) The curriculum in primary school consisted of
regular subjects, morals and extra-curricular activities,

(1i) The minimum teaching hours in a year for each
subject and morals were prescribed.

(1ii) The Minister of BElucation was made the authority
to announce the course of study as the basis of curriculum,
Moreover, till now there was a general edition of courses
of study and éeparate volume on each subject but after this
revision, a uniform course of study wes compiled carrying
all the items forming the bagis of curriculum,

; The chief characteristics of this revigion were‘aa
-follows:’4

(i) Hours of teaching morals were prescribed and
moral education was strengthened,

(i) In order to upgrade basic scholastic abilities,
contents of courses on national language and mathematics
wvere re%ised and teaching hours for each of these subjects

wvere increaged,

13 Ibid., p.10.
14 Ibidc’ PP.‘0-11Q
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(iii) vith a view to expand scientific and techno-
logical education, contents of courses on mathematics and
science were revised and enriched.

(iv) Contents of geography and history were improved,

(v) Greater importance was attached to cultivation
of artistic sentiments and improvement of health,

(vi) Elementary and lower secondary education was
integrated and a strong link between them was established,
(vii) Blucation now aimed at meeting the future

careers and personalities of pupils.

Revision of 1968;

The changes introduced in 1958 brought about a marked
improvement in quality of education, qualiﬁy of life and
progress of culture and overall improvement in society,
But, with the p;ssage of time, the need for changes suited
to individual talent and capacity were felt inevitable,

In June 1965 the Council for Curriculum carried out
a survey and submitted its recommendations in July 1968,
Based on these recommendations, the Enforcement Regulations
of School Education Act were partially revised and the
course of study was also revised which came in force from
April 1971, The chief revisions of the Enforcement

Regulationsg were as fcllows:1s

15 Ibid., pp.1i=12.
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(1) How the curriculum of primary schools was to
coneist of National language, social studies, mathematics,
écience. music, drawing, homemaking, physical education,
morals and extra;curricular activities,

(ii) Standard hours instead of minimum hours wvere
prescribed for each subjeoct and moral instruetion in
primery school for each standard.

{(114i) With the permission of the Minister of Education,;
the prescribed course of stud& may not be followed if the
Minister was convinced that the special curriculum %o be
folloved is sultable to achiove the target of education,
Chenges in the Course of Study:

(1) Primary ocducation nov aimed at harmonious
dovelopment of pupils as human beings and devolopment of
their abilities and personality,

(ii) Improvement of physical cducation,

(1i1) Flexibility in the number of teaching hours,

Revision of 1977:

School education became popular with the passage of
time, and by 1973, an unprecedented situation arose, i.e.,
that more than 90 per gent of students went voluntarily
for upper seaondéry school after completing nine years of
compulsory education, Thus, once again it peemed necessary
to review the whole course of elementary, lover secondary
and_upper secondary school education, and maintain a close

relationship between the three levels of cducation.
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The Council for Curriculum started a survey in November
1973 and submitted its recommendations in December 1976,
The following proposals were made by the Council:

(i) Blucation should aim at rearing children with
high human values and qualities.

(ii) Children should be provided with purposeful and
"perfect school life.

(1ii) Importance should be attached to fundamental
education required for rearing ideal citizens, but at the
same time important consgideration should also be given to
individual worth and interest, Based on these recommendations,
the Enforcement Regulations of Scheool Biucation Act were
partially revised on 23 July 1977 and the course of study
for primary school was reviged completely and the revised
- course of study was implemented in April 1980, The chief
features of the new course of study are as followaz16

(1) ch cat hagizi ral_and

Physical Fducation and seeking harmonized
growth of inteilect, body and mind.

Moral education ig conducted thfough all the educational
activities in school, ILikewise, for leading a healthy and
safe life and to seek a harmonized development of body and
mind, the teaching of physical education is carried out
tﬁrough all the educational activities in the school,

Today the school aims at developing the following:

16 Ibid., pp.13-18,
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(a) Creativity, intellect and independent thinking.
(b) Love for mankind and nature,
(c) Strong will power and autonomous spirit,
(d) Correct apﬁroach and thinking towards work,
(e) A practical society based on spirit of work and
social solidarity among the people,
(£) Harmonized growth of body and mind,
(g) Rearing people who love their family, native
place and nation and can command respect from others,

(1§) Improvement of Object and Contents of Bach Subject:

(2) The contents were rearranged and improved keeping
in viev the grade,and the duration for which a
sub ject was taught. And a close link between
contents of teaching in primary, lower secondary
and upper secondary schools was established,
Earlier, too, a close link between subjects at
different levels of education existed but now the
contents of teaching were reviged and linked strongly
for the first time,

(b)All those points which were overlapping were eliminated
In this respect especially the contents of courses

on mathematics and science were rearranged and

refined..

(i1i) Decrease in Standard Teaching Hours:

The number of atandard teaching hours was decreased and
depending on the actual condition in school, the number of

teaching hours vary from area to area, The standard teaching
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hours in the 4th standard were decreased by 2 hoﬁrs ber
week whereas in both 5th and 6th standards, 4 hours each
were decreased. This reduction of hours is meant for
decreasing the burden of students and these hours are to
be kept free so as to carry out any activity which
interests the students.

| (iv) The object of each subject and “points of
consideration for teaching the contents" were restricted
only to essential aspects and guidance through spontaneous

ingenuity of teachers was given full scope.
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CHAPTER V

CONTENRTS OF PRIMARY SCHOQOL TEXTBOOKS : NATIONAL

LANGUAGE, SOCIAL STUDIES AND MORALS

It is quite obviQus from the foregoing chapters that
there 18 a line of demarcation between the pre~war and post.
war years in all respects when the pendulum swung from a
long-term preoccupation with inculcation of nationalistic
spirit to development of democracy, If after the Meiji
Restoration of 1868, Japan broke away from feudalism, in
1945 it turned away from militarism and ultranationalism
and moved along democratic lines, After the Meiji
Regtoration, Japan absorbed new ideas and was enriched by
new experience, but continued even in an increasing degree
to emphasigze traditional values such as loyalty, obedience,
submission, conformism and self-annihilation for the sake
of the country, Eiucation played a critical role in this,
Education ig in the final analysis an instrument for changing
the gystem of thought and action. However, in pre-war
Japan, it wvas utilized for maintaining the gtatus quo in
thought and éction. School education had a strong moral
tone and the curricula was used to indoctrinate youngsters
mainly with the Japanese way of life and understanding
their own society and country. Textbooks were compiled
accordingly by the Mombusho. Especially those on History,
Geography and Morals (Shushin) were usged as tools to inculcate

absolutely inviolable values, Since pre-war education was

132
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textbook~oriented, the impact of textbooks was tremendous
and long lasting. And that was vhy teaching of these
courses was abandoned by the Allied Powers immediately
after they took over. Vhat vas so dangerous about these
courses? A content analysis of pre-war primary’school
textbooks on national language and those on history,
geography and morals reveals that these courses were
instrumental in shaping the mind and personality of the
people and bringing about marked ideological changes
largely respbnsible for the debacle of World War II,
'ggjg; Themes in Pre-war Textbooks

(a) Reverence for the Emperor:

The relationship of the monarch and hig subjects formed
the basis of the Japanese national character before 1945,
After the Meiji Restoration when legal equality of all -
people was established and the Japanese people were under
an obsession for changing everything, security of the
Imperial Institution which was sought to be retained was
threatened., Therefore, it was necessary to achieve
subordination of all classes to the Imperial Institution.
For that, the educational system as a wholé and esgpecially
the courses on national language, history, geography and
morals were utilized to inculcate and strengthen the
ennobling sentiment, i.e,, reverence for the Emperor.
There was abstract deification of the Emperor and he was

supposed to have divine origin, divine characteristics,
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divine leadership and divine mission. The Imperisl Rescript
on Bucation based on the four virtues of righteousness,
loyalty, filial piety and benevolence proclaimed in 1890,
and the development of the theory of state based on the
absolute authority of the Imperial Institution in i937,
vwere aimed at binding the people morally and spiritually
to the Imperial Institution, School textbooks carried
detailed accounts of the traditional history of the
creation of the Japanese Empire, the divine origin and
superiority of the Emperor, and the inviolability of the
Japanese Imperial Institution, The portraits of the
Emperor and the Empress and & copy of the Imperial Rescript
on Blucation were preserved in every school. Everyday
studenté were to bow before the image of the Emperor and
.the Empress., The contents of the textbooks glorified
and‘extolled the Emperor justifying his inviolability.
The Meiji Emperor was most frequently discussed in the

textbooks on morals and national language.‘

Proverba
and pithy expressions vere frequently used to ensure
deference to the Emperor., Some of thesé expressions were:

'Banseiﬁ;kkei no Tenng (Unbroken Line of Emperors), Kounfuyoku

(Guard and Maintain the Progperity of the Imperial Throne),

1 Karazawa Tomitaro, Nihonjin-no-Rirekisho (Kodansha,
TOkyOg 1961 ) N Poggq
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Kosokoshu no Goikun ( Teachings of Our Imperial Ancestors),

Tenshi (Son of Heaven), Tenno he no chu (Loyalty for the

Emperor), Goseitoku (Imperial Virtues), Shimmin-no-Michi

(Way of the Subjects) etc, Besides, a number of lessons
were devoted to the»Emperors to idolize them. Following
are.some ingtances from primary school textbooks used in
pre-war years:

His Imperial Majesty The Emperox:

His Majesty the Emperor is the person

who rules our great Imperial Japanese

nation, The Emperor always treats his
subjects as his children,

We, born as citizens of fhe great Imperial
Japanese nation and blessed with such an
August Personsge, are most fortunate, 2

Loyalty:

Our vhole country is like one big family
with the Imperial family at the centre,
Every Japanege Emperor treats his subjects
as his own children and the subjects have
always revered the Emperor as their Parent
and have always followed the path of loyalty
and patriotism., There are innumerable
countries in the world but there is no
other country which has a single line of
Emperors and where both Imperial family and
the subjects are one and undivided.

We are descendants of the subjects who vwere
born in such a great country, who had
venerable Imperial family and who have left

2 "Shushin", Textbook Series 4, vol.2, extracted
in Ibid. [ p.1700
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behind such laudable customs and
traditions. Therefore, we must guard and
maintain the prosperity of the Imperial
throne, 3 .

(b) Loyalty for and Pride in Nation

Due to divine origin of the Japanese Empire, according
to Japanese mythology, the Japanese race was considered to
be superior to all other races of the world., Therefore,
the texthooks narrated those unique national characteristics
which established Japanese vanity., A clear-cut digtinction
wag drawn between Japan and other countries of the world
and it was stated that Japan had no parallel in the world,
Pupils were taught to be proud.of being born as Japanese,

At the same time, the nation was placed above all else and
inculcation of the gpirit of obedience, loyalty, devotion
and submission were the‘ideals of school education, Pupils
were taught that their lives belonged to the nation and

~ the Emperor and tﬁey mnugst be ieady to sacrifice them any
moment, vSelfless devotion for the nation throughout
their lives was demanded of them, Therefore, with the
purpose of imbedding patriotism and nsationalism among the
people, expressions like Chukun Aikoku (Loyalty and

Patriétism), Okuni no tame ni (For the Sake of the Country),

Fukoku Kyohei (Rich Nation, Strong Army), Kokui (National
Prestige), Nihon wa kami no kuni (Japan, the Land of Gods),

3 "Shughin®", Textbook Series 4, vol,5 extracted in
Karazawa Tomitaro, Kyokasho-no-Rekishi (Sobunsha,
Tokyo, 1960), p.443. -

—
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Kyokoku Itchi (National Unity), Chugi Itto (Singlehearted

devotion), Bankoku Muhi (Unparalleled in the World), Messhi

hoko (Self-annihilation for the Sake of the Country) etc.

were used frequently, A large number of lessons were also

devoted to the discussion of national characteristics,

including some times untruths and half-truths, to establish

Japan's supremacy over other countries of the world, For

instance:

Symbols of Japan:

As a symbol of Japan, there is a flag,

A flag showing the rising sun,

As a symbol of Japan, there is & mountain,
Mt. Fuji the great mountain,

As a symbol of Japan, there is a song,
The worshipful song "Kimi ga yo". 4

Japan: From Ancient to Modern Times:

In this vorld many countries have come into
exigtence and have disappeared, There were
countries like Greece, Rome; and, in China,
countries like Han, Tang, Mongolia etec.
These countries flourighed for sometime but
were ruined with the passage of time.
However, there is only one nation which

" stands with full glory since ancient times

and will exigst in times to come and that
is our great country of Japan, Japan has
exigted since the age of Gode in pre-
higtoric times. This land of Gods was
formed by two Gods, namely, Izanagi and
Izanami and since then this great country
hag always flourished.

At pregent, Japan is at war with Amerioca,
England and their allies, Since the
declaration of war on 8 December 1941 by
the Emperor, the subjects of the Japanese

4

"Rokugo", Textbook Series 1, vol.1, Lesson
extracted in Karazawa, nl, p.184. '
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Empire have pledged to obey the Imperial
will and are determined %o do their best
for the monarch,

Already in the Pacific and various islands
in the southern geas, there has been
genesis of new Japan, As vwe know of the
Great Eight Islands of Japan since ancient
times, similarly thie genesis of new Japan -
shall be conveyed to coming generations.
And one day future generations will look
upon with reverence the glory of the
reign of Showa as we do for the reign of
Bmperor Jimmu and BEmperor Meiji. Let us
be disoreet in our conduct and strive to
ereate a commendable national history. 5

(c) Inculcation of Moral Values:

Due to the delicate social conditions of the 1870s
and 1880s, it was realized that the need for morality in
people was greater than ever before.. Thug, inspiring and
vitalizing morality was given top most importance., The
course on morals wag carefully designed for thé purpose,
It was decided to conform to conventionalities of Japanese
soclety as they were the ripened resulis of a varied and
long experience and could hold the nation together under
the social system being aimed at, Textbooks on morals
were carefully compiled and the themes ranged from simple
etiquette like courtesy, humble deporiment, honesty,
respect for 6thers, and generosity to national ethics.

Thereafter this emphasis on moral values was intensified

r

5 "Shushin" Textbook Series 5, vol.3, Lesson 20
extracted in Ibid,, pp.187-188.



139

more and more., For ingtance:

Honesty:

An honest shop-boy always informed his
customers about the defects of things, if
there were any, he sold. This boy later
on became a big trader, 6

Counting-out ﬂhgg_:

One, attach foremost importance to loyalty,
respect and gratitude towards the Emperor
and the nation.

Two, look after your parents and think of
the deep love of father and mother,

Three, live happily with brothers and
gsisters like branches springing from the
frunk of a tree.

Nine, always be ambitious even if you have a
lov status and less importance,

Ten, remember the teachings of the ancestors
for the welfare of the family and the nation. 7

Hierarchical Relationships of Confucius

Femily fbrméd the basis of the Japanese Empire
centered around the Imperial family because it was
considered that a well ordered and well governed family
is like a spring from which go forth the gtreams of
national greatness and prosperity. To respect the ancestors

and to bring prosperity to the family were regarded as

6 "Shushin®, Textbook Series 1; vol.2, Lesson 17
extracted in Karazswa, n,3, p.291.

7 "Kokugo", Textbook Series 2, vol.6, extracted in
Ibid., p.307.
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national virtue. Filial piety i.e. dutiful respect for
parents and homeland were emphasizad.. Pupils were taught
to be loyal subjects and dutiful sons., HMoreover, proper
family relations like the relation between parents and
children, husband and wife, brother and brother etc., were
explained through thege textbooks on morals. Phrases
like Ko we hyakko mo ki (Filial Devotion is the Basis of
Human Conduct), Ko _wa toku no moto nari (Filial Piety is

the root of virtue), Hato wa Sanshi no rei ari (The Dove

Sits Three Branches Below Its Parents), Chuko Itchi

(Loyalty and Filial Piéty are One), Sosen o tattobe (Respect

the Ancestors), Fubo o uyamau (Respect the Parents) were
common, Following are two instances emphasizing the family-
state concept (Kazoku kokka):

Qur Ancestors and OQur Homes:

- Qur home is the place which is governed
by our ancestors and our parents pursue their
will and look after the household affairs

- accordingly. Therefore, it 1s important o
respect them and offer our gratitude towards
them on all festivals,

The family honour is loet even if one member
goes astray. Therefore, every member should
do his duty, be prudent in his conduct,

gtrive for the honour and prosperity of his
family and try to elevate the name of the
ancesgstors, In ancient days when Mori-no-Keimei
was surrounded by Ezo and his strategy was
exhausted, he wanted to escape, Thereupon, his
vife said: "Your ancestors won the honour for
family through bravery. 1%t is shameful to
escape and soil the name of the ancestors."

Ve always attach foremost importance to the
family, PFor our ancestors we should prove to
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be filial and obedient descendants and
for our own descendants we should try to
be honourable ancestors. 8

The Family Crest:

then talking of the family crests there

are Imperial crests of the chrysanthemum

of 16 rays and the Imperial crest of the

leaf flower of the Paulownia imperialis,

Then the floating chrysanthemum crest of the
Kusu-no-ki family is well known and well
respected. Even today this crest is a

symbol of loyalty to the Imperial family.,

Another popular instance of piety is that

of Soga brothers, There are a large number
of crests symbolizing loyalty and piety.

They are as many as the names of families
-guch as Mitsudomoe (the crest of three

comma shaped figures in a circle), Mitsuboshi

(the crest of three stars in a circle),
Yotsume (the crest of four squares),

Huyosei (the crest of nine stars), Umebachi
(the crest of plum blossom), Sakura (the crest
of cherry blossom), Tachibana (the crest of
an orange), Sangaimatsu (the crest of three
pine treess, Sasa-no=-yukl (the crest of snow
on bamboo leaves), Agari sagari no fuji no
mon (the crests of wisteria, one up and ome
down), Take-no-ha (the crest of falcon feathers),

?furugno-maru (the crest of crane in a circle),
- ete,

() Social Work:

The importance of the spirit of cooperation for the
development of a good living and prosperity was taught
to students. They were also taught that one can be worthy

of living only es a member of the country, as a member of

8  "Shushin®, Textbook Series 2, vol.6, Lesson 5,
extracted in Karazawa, n.1, p.90. '
9 "Kokugo", Textbook Series 2, vol.7, extracted in

Ibido ’ 90.930
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the community énd of a family and not as an individual,
Through the textbooks, the spirit of cooperation, public
welfare and public morality were inculcated and the
effort towards self-reliance and self-pupport was linked
with the effort to promote the spirit of social work
thereby contributing to the asdvancement of the national
strength.

Kotaro's Villiage:

There are sbout 150 houses in Kotaro's
village but only 3 have tiled roofs.

They are the village office, school and
police station, Kataro's house is
immediately next to the village office.
Kotaro's father ia the village chief, He

is very kind and looks after the welfare of
the village., Sometimes he algo visits the
school.

Teachersg of the school are all very kind and
guide their pupils affectionately, The
Policeman is algo very kind., He patrols the
village often to prevent thefts and epidemics,
Therefore, people of this village have a
sense of security and live in comfort,.

Isntt Kotaro fortunate to live in such a
village? 10

(e) Bfaverx:

Through exposure to heroic tales énd songs, pupils
wvere taught to be couragéous, valiént, fearless and gallant
and that they should.haﬁe uﬁflinching courage and chivalrous
spirit to serve the nation better. For instance:

Devotion: _

The Japanese fleet in order to stop the

Rusgian war veassel from escaping, sank their
own ship at the entrance to Port Arthur,

10 . "Kokugo®, Textbook Series 1, vol.4, extracted
in Ibid., p.B2.
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At that time, our soldiers vere not afraid
of losing their livos for the Emperor and
fought Bravely. 11

Eikuchi Kohei: ” e

Kilktuchi Kohel, a soldier was hit by a bullet
vhile doing his duty dut he d4id not romove
the bugle from his mouth. He, therefore,
died wvith the bugle in hip mouth, 12

(£) Sense of Duty
The pupils were taught to realize their social

obligations and duty towerds the nation, HMHoreover, the
senge of responsibility and moral obligation to do one's
duty 4n fulfilment of the social obligations vere developed

among them, For instanoe:

Servant:

Otsuna at the age of 15 became a baby-sitter,
One day as she was baby-sitiing with the
child on her back, a dog suddenly came and
bit Otsuna. ©She got scared and tried to run
away, But there was no time, Therefore,
Otsung put the child on the ground and she
herself lied down over the child and shiolded
the child with her own body. The dog Jumped
on Otsuna and bit her repeatedly dbut Otsuna
did not move a bit,

In the meantime, people came running
and killed the dog and took Otsuna to her
masterts houge, The child was not injured
at all but Otsuna's vounde were serious and
she died aftor some time. People admired
Otsuna and erected & tomb &as a mark of respect

for her, 13

11 #Shueghin”, Textbook Series 2, vol.2, extracted
in Xaragawa, n.3, p.279.

12 “Shushin®, Textbook Series 3, vol.1, extracted in
Ibvid., p.724.

13 "Shughin®, Textbook Series 2, vol.4, extracted

in Ibid,, p.291,
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Mother of a Seaman:

It was during the war in the 27th and 28th
years of Meiji that one seaman of Japan's
wvar vessel Takachiho was crying while reading
a letter in voman's handwriting. The
captain vwho happened to pass by, seeing
this thought it to be effeminacy and said:
"Hey, what happened? Are you fed up of
your life or yearning for your wife and
children? Don't you feel proud that you
are a soldier and are in the battle field?
What's all this? One soldier's disgrace is
one warship's disgrace and our disgrace is
our Empire's disgrace,”

The seaman was surprised on being scolded
severely., He stood up and looked at the
captein for a while and then lowering his
head, he said: "This is too much, I do not
have wife and children, I am also a Japanese,
Therefore, vhy shouwld I be reluctant to
sacrifice my life. Please read this letter
yourself,"

Saying o, he handed over the letter to the
captain, The letter read as follows:

"I have heard that you d4id not participate

in the battle of Feng Dao and even at the

time of VWaiheiwei attack on 10 August you

did not do anything special, Your mother
really regrets this. Vhat for have you gone

to the front? 1Is it not to sacrifice your

life to repay for the kindness of the Emperor?
All people hare in the village are looking
after me and they say that since my only son
hag gone to war, I must be facing many
inconveniences, Whenever I see their faces,

I am reminded of your cowardly conduct and I
feel that my heart would break, BEveryday when
I visit the Hachiman (The God of VYar) Shrine,

I pray to the God for your brilliant achievement,
Though I am scolding you but I do not hate you
because I am a mother, Please try to understand
mytfeelings with vhich I am vwriting you this
letter,
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Tears gushed from the captain's eyes on
reading this letter. Holding the seaman's
hand he then said: "It was really bad on
my part to have said so, 1 admire the
feelingas and spirit of your mother., Your
mortification is also justified., However,
modern wars are different from the earlier
wars and a soldier cannot perform a
meritorious deed all alone, Officers as
well as other soldiers must fight together.
All have to obey order of the chief and have
to try to execute the order diligently.
Your mother says that you must sacrifice
your life to repay for the kindness of the
Emperor but we have not still got that
opportunity, All the seamen of this war
vegsel regret that they did not get the
opportunity to sacrifice their lives for the
Emperor during the battle of Feng Dao.
However, it cannot be helped. Nevertheless,
there will be a glorious war. At that time,
ve all shall try to do something heroic and
make Takachiho's name famous, You write
about this to your mother so that she may
feel relieved,"

The seaman was listening to it with his head

down, He then raised his hand in salute and
left smilingly. 14

(g) Diligence

Students were taught that success and fame result
from diligence, Therefore, one must be industrious,
self—reliant and self-supporting and cultivate the
gpirit of diligence to work for the welfare of the
country, For instance:

Frog and Spider:

A frog leaping at a weeping willow,
leaps and falls, falls and leaps.
Leaps and falls again and again,
Succeeds at last,

14 "Kokugo", Textbook Series 3, vol.9, extracted
in Karagawva, n.1, p.107,
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On a small windy branch,
e spider weaves its web,
VYeaves but it breaks

It weaves again and again,
succeeds at last, 15

ﬁhere there is will, there is‘ng:

If raindrops fall continuously from the
eaves, a hole is made even in a stone.

Ve human beings should be resolute and
should not be tempted by anything, 1If we
work sincerely and with devotion, we can
penetrate the hardness of iron or stons.
Even a small ant, if it works hard, can
build a tower. A swallov-.can cross an
ocean of 1000 miles, Therefore, ve being
human beings, must fix up one aim and apply
ourselves to its attainment without idling
avay time. If we work in high spirits, .
there is nothing we cannot achieve, Ve can.
even move a mountain., 16

(b) Martiel Spirit

As Japan had the tendency to regard military efficiency
as the supreme ideal of the state, especially after 1930.
inculcation of martial spirit was major theme in pre-
wvar years. The course on music, since its intrnduétion
in 1889, vas nothing but a program-on militarism, Text-
books on morals and national language carried a large
number of lessons extolling militerism, In the 1905
textbook series . ¢, 7,5 per cent of lessons were devoted
to militarism, In the 1911 textbook series, this percent-

]
age was 4 per cent; in the 1919 textbook series 2,6 per cent,

15 "Kokugo", Textbook Series 2, vol.3, Lesson 19,
extracted in Ibid,, p.96,

16 "Kokugo", Textbook Series 2, vol.7, extracted
© in Ibid., p.96.



147

in the 1933 textbook series 5.5 per cent and in the
1941 textbook series it was as high as 14.4 per cent17
Following are the ingtances extolling militarism:

War Vessel (A Children's Song)

Go, Go war vessel of Japan |

Go around Japan which is surrounded by sea,

Cross the surging waves of the sea

Go, Go war vessel of Japan,

Spread the glory of Japan
Upto the end of the sea, 18

Every Japanese is 8 Soldier

Japanese people are basically peace-loving
people, But in case of emergency, everyone
forgets about himself and his family and
‘regards it a honour to be sent to the battle-
field as a soldier to serve the Imperor.

All Japanese men in the age group of 17 %o
40 have to serve in the army. Therefore,
every Japanese should build up his physique
since childhood and when he grows up,

after successfully passing the examination
for conscription should aim at the honourable
job of serving in the defence forces. 19

In addition to the above mentioned major themes, the
other theméa were self-confidence, benevolence, discipline
eté.. On the whole, it is quite obvious from these themes
that contentwise education in the pre-yar years was
oriented towards indoctrination of the mind and subor-
dination of the individual to the Imperial Insti?ution

and the State, The first and only concern was the nation.

17 Karazawa, n.3, p.535.
18 . Extracted in Ibid., p.535.
19 "Shughin® Textbook Series 5, Vol.4, Lesson 8,

extracted in Ibid., p.499.
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This obviously obstructed the‘progress of freedom and
self-consciousness among people. Spontaneity of
individuels was destroyed and tradition and spiritualism
were'emphasized. However, all this came to end with
Japan's catastrophic defeat in 1945, Thus the cultural
renaigsance begun in the Meiji period proved in the long

run to be a revolution to kill culture,

POST~-WAR TEXTBOOKS

The socic-econ@mic migeries that followed the war
served as an eyé»Opener for the Japanese people. They
realized, for the first time, how grossly they had been
misguided, There was a8 genuine desire among the people
to obtain peace at any cost. They could not afford any
longer to observe with complacency the unfair dominance
- of military authorities. Therefore, in place of igra.
tional morality of pre-war yeg;a@developad righteous
convictions, reasonable commén sense and prudence,
. Force was replaced with reason and a free soclety was
developed. Education came to have a broad human focus
and the goals of educatipn were now humanism, liberalism
and individuelism, It is evident from the fact that the
textbooks on natiqnal language published immediately
after the war had more than 80 per cent of literary

contents while only 0.7 per cent on nationalism,>2C

20 Ibid,., p.642,
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A content analysis of presently used primary school
textbooks on national language, social studies and morals
reveals the marked difference in contents from those in
pre-wvar years, Unlike the common goal of all subjects
in pre-war years, today the target of each subject is
fixed separately, though the ultimate goal is to carry

out progressive education,

MAJOR THEMES IN POST-WAR YEARS

National Language

After the war (actually after 1955), the primary
school textbooké on Kokugo (National Language) were
entitled Shinkokggo (literally new national laenguage).
It, however, does not mean that the language is nevw,
rather the purpose and contents of this course are new
and also perhaps to distinguish them f£rom the textbooks
on national language used before the war., Since in
'Japan the medium of instruction is Japanese, this course
is given considerable importance, Thirtytwo per cent
of the total teaching hours in the first year, 33 per cent
in the second, third and fourth years, and 25 per cent in
the £ifth and gixth years are devoted to this course.

21

The objectives”™ of this course defined in the course of

atudy on National Language are as follows:

21 Ministry of Education, Science and Culture,
Courge of Study for Elementary Schoolg in Japan
(Government of Japan, 1okyo, 1976), P.5e
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Children should be capable of expressing themselves
correctly in the national language in day-to-day life,
It is, therefore, necessary to:

-« Cultivate the faculty and attitude to
congider and create things with the
national language,

-~ Help them acquire knowledge and enrich
their sentiment through grasp of, and
expresgsion in,the national language.

== Induce them to deepen their interest in
national language to foster their love
and affection for the national language.

-~ Make them conscious of the role of the
national language as a means of communi-
cation and enable them to cultivate the
attitude conducive to the elevation of
soclial life.

Textbook contents are eclectically selected in order
to achieve the above objectives, Contentwise this course
is strongly linked with all other courses and, therefore,
has a wide range. The main themes in the textbooks on
the national language can be clagsified into the following:

(1) Ireining of Mind:

There can be no assured peace unless peace reigns
people's mind., After the war, the need for rearing respect
for democracy and developing a sound understanding of
democratic institutions was considered most essential
as Japan moved into new 1atitudes of peace and democracy.
In other words, logical reasoning, right judgement,
creative spirit, enriching the faculty of imagination and
of sentiment and cultivating a will for always seeking a
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right and strong life are basic essentials. Therefore,

the textbooks on national language attempt to widen the

outlook of pupils, mould their character and rear peaceful

mind,

The following example sufficiently proves the

importance given to ingenuity of each pupil and the

training of mind along democratic lines:

Significance and Method of Meetings

- You all must have experienced a number of

meetings of the class House (Gakkyukai) and
the children's club (Jidokai), 22

Why do you hold these meetings?

These meetings are meant for considering
something collectively., That is because
we can get a better solution by discussing
any matter collectively than deciding
individually.

In a meeting, every member has the right to
express his opinion freely, If one does

not do so, it means he is not utilizing

this valuable right, The decision taken by
all in a meeting after thorough consideration
should be acceptable to all., Thereafter,

one should not make any irresponsible statement
and should not indulge in independent action
by saying that the decision was not acceptable
to him, The significance of a meeting is to
discuss collectively and share responsibility
collectively.

vhen participating in a meeting one should be
avare of the rules and regulations and should
try to abide by them, Moreover, one should
think about the topic of discussion and give
his congtructive opinion, Secondly, besides
expressing his opinion, one should listen to

22

In Japan, every clasa has a class House and every
school has a children's club, School curriculum
allocates some hours for club activities from
those provided for special activities. The
purpose is to make children realize their
responsibilities and get acquainted with the
democratic systems,
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others also with sincerity. Moreover,

even if many people differ with you, you

must listen to all of them attentively

and pass & fair and impartial judgement,

All convincing suggestions should be
positively accepted and if you are at 23
migtake you must try to rectify it honestly.

(ii) Expression

Thinking cannot be clear till it has expression,
We must write or speak or act our thoughts or they will
remain in arhalf torpid form. It is expression which
develops our inward feelings, Composition is regarded
as the most essential part of the course on national
langusage. Abbut 20-30 per cent of the total teaching
hours of national language are devoted to composition.24
A large number of lessons in textbooks are devoted to
expression, Through exposition to different styles
- of writing, composition and expression, siudents are
taught hew to think and write properly, The ultimate
purpose is the development of general ability for
independent thinking and judgement, understanding of
values, achievement of average level of intelligence and
knowledge and make them gee and imagine the world in an

objective manner,

23 Extracted from Shinkokugo Rokunen-jo (Mitsumura
TOShQ‘, TOkyO, 1978 y PP 9"'210 .

24 Pujiwara Hiroshi, Shogakko Shinkyoiku Kateikoza
(Rokugo Teikokuchihc Gyosel GaEEEEE, okyo,
1969), p.262,
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For instance:

-

Record of One's Impressions

Take any book which you have found most
interesting and make an account of your
impressions of the aspects you found most
interesting and which impressed you most,

Use Cards

If you read any book carelessly, you will
remember very little about it, And if you
are to write an account of your impressions
regerding it, you can write only the theme
in brief., On the other hand, even if you
have read a book thoroughly, you may forget
about it with the passage of time, However,
if you record the following points on a
card, these will be useful for writing a
gtatement of your impressions:

The portions which impressed you most.

The words and phrases you would like to
remember or the portions which you find
are beautifully written,

Portions you found strange or interesting
and portions you liked etc, And the
portions which you could not follow,

Your impressions after reading the book
thoroughly.

After having made a card along these lines,
let us try and write the account of impressions
about that book. 25

25

Extracted from Shinkokugo: Yonen-jo (Mitsumura
Tosho, Tokyo, 1978), pp.93-94.
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(iii) Scientific Abttitude

0f course, it is the purpose of the course on‘science
to cultivate scientific attitudes and skills through actual
study of science. However, through the course on national
language students are made to comprehend the nature and
life 6f mankind in general in simple language. Logical
and objective grasp of natural features of the world and
its cultures is aimed at and_a spirit of international
hémmony is cultivated, Students! attention is drawn towards

life around them, life throughout the world and how nature
is linked with mankind etc. One example is given here to

illustrate the point:

Micro-organism:

There are & large number of small germs around
us which cannot be geen with eyes., These are
known as micro-organism.

Nearly 290 years ago, & Dutch scholar observed
dirty water and the food stuck in tooth with
a microscope prepared by himself, He found a
large number of germs in them., This was very
surprising for the people. Once theve germs
vere detected, the research regarding them
flourished., As & result, soon the kinds of
germs, their 1ife, their growth and size etc.
came to light one after another, Moreover,
the relation between these microorganism and
our life was also clarified.

that relation these invigible germs have with
our life? -

There are many harmful germs among the micro-
organism., Food stuff rots if these germs
enter it., And if we eat such food, food-
poisoning is caused, More serious diseases
can also be cauged. For instance, diphtheria,
scarlet fever, wheyn, typhoid etec. All
contagious digeases are caused and spread by
these gernms, '
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On the contrary, there are also many germs
vhich are indispensable for our life, TYou
will be surprised to learn that bread is
made by the power of these germs, Eatables
like Miso, Soy (sauce), fermented soybeans,
cheese etc, and drinks like sake, beer,
grape wine etc, are made by micro-organism,
Moreover, medicines like pencillin, streptomycin
ete, are also made from these germs, It is
interesting that diseases caused by one type
of germs are cured by medicines made from
other germs,

In this way, we have come %o know about the
deep relation of these germs with our life,
However, through more regearches, these germs
would prove more useful to mankind, 26

(iv) Collective Effort

The spirit of teamwork among the Japanese people is
today known throughout the world. Students are taught to
heip each other and bear each cther's burden, A sound
mutual understanding is developed among them., They are
mede to realize their duty as mepbers of a group and to
participate actively in group activities for the success
of the group. The following summary of a tale bears out
this succinctly:

Suimi

Deep in the sea there lived a big family
of fish, All were red except Suimi which
wag black. Large .fish used to attack them

and eat a iarge number of them, Therefore,
most of the fish were scared Yo go into the

26 Extracted from Shinkokugo; Yonen-jo (Mitsumura
Tosho, Tokyo, 1978), pp.4%— .
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open gea and remained in hiding among the
bughes. Thereupon, Suimi suggested to
other fish that vwhenever they go out they
must swim together in the shape of a big
fish and gso they could scare away the
bigger fish, 27

(v) BEthical Sentiments

The purpose of ‘the course on national language is
simply not imparting knowledge and pure intellectuality
but also to inspire ethical sentiments through literary
.works rich in emotions, feelings, compassion etc, Regpect
and dﬁty towardis parents, love for brothers and sisters,
sympathy for the sufferer, love for animals are emphasized,
Pupils are taught to scatter the seeds of courtesy,
humsnity and brotherhood, and a spirit of benevolence ia
developed among them, For instance, the folléwing excerpt
from a textbook is pregnant with emotions and & sense of
respect and duty for mother:

My Mpther is a Fish Seller

It showed in early Janmary..l was feeling very
happy but my mother geemed yworried,

-1 kept on thinking why mother is worried while

we all children are happy. Finally I understood
the reason. My mother goes to sell fish everyday
in a car. However cold it may be, she has to go.
Therefore, she cannot sit near the heater, 1If
it enows, the car slips and that was why she was
feeling worried.

This morning also she went hurriedly to the fish
market after breakfast, After some time she
came back carrying fish in a wooden bcx, There

gere many flatfish, shellfish and anglexr in the
0X,

27 Extracted from Shinkokugo-Ninen-jo (Mitsumura
Tosho, Tokyo, 1978), Pp.56=65,



157

She first weighed flatish and arranged

them in the box, Next she put shellfish in
vinyl bags, weighed them and stapled them.
Finally she washed angler and put them in

a bucket,

After having arranged them all, she wrote
the price tags., Her hands were red and
swollen, I felt pity on her seeing her
red hands,

I requested her to take rest but she said
"No, it is not possible. Customers must
be waiting", Saying so, she loaded all
fish in the car, .

I carried the bucket of figh for her,
Mother got into the car and said "Kyo,
thank you. I shall be back soon", I kept
an:.looking at the car till it disappeared.
While we were having orange and warming
ourselves sgitting around the kotatsu
(fire place), I kept thinking that mother
must be feeling cold, I wished she came
back soon, Till today my elder sister
arranged mother's bed whenever she got late.
But today I decided to arrange her bed, 28

(vi) Social Behaviour

Students are made to grésp the significance of
social 1life and cultivate the foundation of citizenship
to live as members of a democratic nation and contribute
tovards the development of nation and society. A spirit
of cooperation is developed among them to lead a happy
social life, A sound understanding of wvalues is created
so that each individual behaves like a good citizen,

28 Bxtracted from Shinkokugo-Ninen-ge (Mitsumura
Tosho, Tokyo, 1 s DPP.80=86, '
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For instance, the following story emphasizes the mutual
dependence of people in a society, '
One and All

There are a large number of people who do
not work only for themselves but also for
others,

For instance, let us consider milk which we
drink daily. Milk does not reach our place
by itself., People working on the stock
farms look after cows and milk them, Then
there are people who take this milk to
factories. People working in factories
pausterize the milk and f£ill it in bottles.
This bottled milk is then supplied to milk 4
vendors in citiee. This is also done by .
people. These milk vendors then carry this
milk to our places, Thus, s0 many people
work behind one bottle of milk., TYou also
must be helping your parents, At that

time you are also working for all. 29

(vii) Internationalism

Since ¥orld Var II, internationalism orvthe
principle of cooperation among nations for the promotion
of common good has been made an integral part of school
education, While mostly Japanese people were discussed
as ideals in pre-war years, today foreigne:s are more
f:equently digcussed, For instance, Jean Henri Fabre,
Robinson Crusoe, Henri Dunant ete. frequently appear in
the textbooks, Citations of foreign countries and
tpanalations of famous foreign authors! works like

Shakespeare, Leo Tolstoy etc are a regular feature of

29 Extracted from Shinkokugo-Hinen-ge (Mitsumura
Tosho, Tokyo, 1978), pp.45-47.
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present day textbooks on national language. Following |
ig the summary of a lesson devoted to this theme,

Henri Dunant - Father of Red Cross

Henri Dunant known as the father of Red
Cross was born in Geneva in Switzerland on
8 May 1828 about 150 years ago. Today Red
Crogs exists in more than 120 countries of
the world and works for international
peace and welfare of mankind,

I¢ was during a fierce battle between
Austrian forces and the combined forces
of France and Sardinia on 24 June 1859 that
Dunant came to Castigline, a place very '
near to the battle field, Dunant owned a
flour mill in North Africa under French

- control. He required more land to expand
his business, Therefore, he came to
request HNepolean I1I of France for permission,
However, seeing the sufferings of soldiers,
he forgot about his own work and decided to
do something, He formed a relief force which
collected medicines, bandage, clothes,
eatables etc, from people and helped the
injured soldiers, Dunant nursed the enemy
soldiers also with the same dedication as he
believed that "people are all brothers", He
continued to nurse the soldiers till the
var wag over,

Dunant returned %o his native place in

Geneva but he could not forget the agonies
of soldiers - in the battle field. In 1862
he wrote a book in which he explained the
sufferings of soldiers he had himself seen.
He appealed that there should not be any war
in future. He also emphasized the need for

a relief organization without any distinction
of enemy or ally. '

Hig intention was realized in February

1863 when a S5<member Committee was organized
by Dunant and Swiss scholars and soldiers.
This later became the Red Cross, Dunant
vigited a number of countries and appealed
to people for cooperation and support. 1In
October 1863, 16 European nations met in
Geneva and the Red Cross was established.
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Dunant sacrificed everything of his for
Red Cross and himself lad a poor life in
Paris and London for a long time. In 1904
he was avarded the Nobel Prize for Peace
which he politely refused but wanted the
prige money to be used for Red Cross., He
died on 30 Qctober 1910.

In the Peace Declaration of Red Cross of
1948, the following words of Dunant are quoted:

"If all the people of the world live as

one and act according to the dictates of

their conscience, all wars can be prevented",

These worde of Dunant will remain for ever, 30

Thus it is quite obvious from the above themes that
the puipose of the course on national language is to
develoﬁ morai, intellectual and physical nature in
harmmonious proportions, Students are taught to follow
the dictates of congcience, Their outlook is widened
and inequality between one and the other is eliminated.
Kind words and kind acts are inspired Habit of holding
passions, prejudice and evil tendencies under control
is ueveloped, and wisdom, honesty and the sense of
responsibility are toned up. A classification of total
number of lessons devoted to each of the above mentioned
themes given in the accompanying table reveals the

extent of importance given to each theme.

© 30 Extracted from Shinkokggo~eonen-go (Mitsumura
- Tosho, Tokyo, 1 s PDe ,



Table 1

Clagsification of Lessons Devoted to Each Theme in the Textbooks
on National Language

Theme e2nd yr.'2nd yr’3rd yr 3rd yr '4th :
' * «4th.yr.4th yr..Sth Yr-*Sth. r.'6th r.'6th T,
:pt I :I)t JII .pt I {pt.II ipt.I .p‘b 11 ,pt I ,pt 13 'pt 17 'pt -
* ' : -! 4 : ‘: ‘..

Training of 2 2 1 1 1 2 4 1 2 2
Mind
Expression 5 3 4 4 4 4 4 5 4 4
Scientific 1 2 2 1 1 2 1 ] 1 -
Attitude
Collective 1 - 1 - - 1 1 - 1 1
Effort ’
BEthical 1 3 2 3 3 1 1 2 1 2
Sentiments _ _ .
Social 1 1 - 1 1 % 1 - 1 1
Behaviour ' . .
International- 1 - 1 1 1 - 1 2 1 1
ism

Note: In Ist year Part I and Part II students are ﬁaught only the rudiments of Japanese

language

*

191
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(b) Social Studies

As stated earlier, the course on social studies
was'introduced for the first time as a regular course
in 1947 althdugh a course on civics had been introduced
in 1931 in middle schools. However, it was nothing but
a course on nationalism. Nevertheless, this course on
civics became a prelude to the course on social studies
after the war,

This course was the center of‘éontrovérsy between
Qecupation forces and the Japanese educationists because
it was new for Japan and was considered to be a migfit in
Japénese system, The Occupation authorities were of the
opiﬁiOn that for perpetﬁal democracy and peace,a collection
of qualities like disciplined intellect, clear thinking,
knowledge of human nature, deep sense of morality, spirit
of benevolence etec, was necessary. The course on social
studies was designed with this purpose in view, The

objectives31

of this course are to develop basic
undergtanding of social life, understanding and love for
histoiy and traditions of Japan and cultivate the founda-
tions of citizenship to live as members of a democratic

and peaceful nation and society. And in order to achieve

31 Kobayashi Nobuo, Yamaguchi Kosuka, Shogakko

Shinkyoiku Katei Koza.Shakai (Teikoku Chihogyosei
Gak '—ukza'i , Tokyo, 1969), p.199,
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these objectives, it is necessary to:

-~ develop correct understanding about. the
role of family and function of society and
nation in connection with concrete socilal
functions and along with developing love
for family, society and nation, make them
avare of the fact that respect and
consideration for others is the basis of
democratic social life,

-~ develop understanding about the relation
betwveen human life and natural environments
and the importance of positive action with
regpect to nature and to cultivate love
for native place, their own country and
other countries,

-- make them understand that Japan's culture,
traditions and life have been developed
historically, to foster an attitude to be
always ready.for working for the development
of society and nation,

-« broaden their capability to make the best
use of basic data for correct understanding
of social life and observe social phenomena and
consider their significance and thus help
them to develop capabllity for making
correct social judgements,

Texthooks on social studies compiled in accordance
with these objectives, cover a wide range of subjects
like general culture, family living, occupations, citizen-~
ship and general infusion of wit to heighten civility
etc, The major themes in these textbooks are the
following:

Yaiue of Work

the greatest agset of any nation ig the spirit of
its people. The course on social studies, besides
personal idealism, aims at developing professional
spirit asg well. Through textbooks studénts are made to
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realise hov their lives are constituted around the
labour of those engaged in production of commodities,
daily-necessities, traffic, thus making them avare of
the significance of the division of labour in society,
They are introduced to gradual progress of the nation
attained through the sincere efforts of their fore-
fathers. Therefore, they also must subordinate their
impulses and interests to the furtherance of the social
life, Vorking conditions in different professions are
studied and it is explained how each individual is
dedicated to his job end works for his fellow people,
society and the nation. Thus the consciousness of being
the members of a city, town or village is developed
among them, They are also taught to work willingly end
with enthusiasm, putting their mind, heart and soul into
work, To begin with, they are introduced to the life in
family, school and neighbourhood and then the life in
broader areas, i.e., life in the village, town or city
and thereafter 1ife in the region and society as a whole.
Thus, the basic tissue of social 1ife, i.e., the family
and the home, the neighbourhood and the city, the society
and the nation are built wp. In short, students are made
to realigze their respective respongibilities, first as
menbers of the family and then as members of the society

and the nation.
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Urban Life .
The development and growth of cities has been

remarkable in Japan during the last hundred years, Since
Japan's embarkment on the road to ﬁodernization, an une
ending process of urbanization began and a large proportion
of Japanese population is today concentrated in cities.
People from different walks of life live together in
cities. Most of the cities are linked with the neighbouring
areas and a large majority of peoplé travel daily to the
citieg even from distant areas, Therefore, urban life

is veiy complex and for a sound understanding of urban
life, students, to begin with, are introduced to the chief
featufes of their own city or the geographical and demo-
graphgg'féatﬁrea, structure of population by profession,
production‘activities, principal products, consumer

life of tﬁe people, tunctioning:of nunicipal office,
prefactural government, Thereafter, the grbwth of their
own city in historical perspective, changes\in life styles
of people, their profession and cultural activities, link
between their own city and neighbouring regions and
distant parts of the country, mutual dependence of people
in society, comparison with rural life are discussed,

The problens bf urban areas such as pollution, traffié,

housing are also discussed,
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‘Rural Life

Japan is the most mountainous country in the world
and the arable land is very scanty, limited to 16 per cent
of the total area., Therefore, life in the countryside is
full of hardships compared to those in cities., Simul-
taneously with urban life, students are also introduced
to the life of people in farming, mountain and fishing
villages. As for agriculture, students are introduced
to major farm products, their distribution, utilization
of land, production techniques, crop rotation, trans-
portaéion of products to the market. And as for forestry
and marine industries, students are made to understand the
hardships faced by people engaged in them and modern
production techniques used by then. They_are also |
explained the deep relation between agricultural and marine
products and people's lives and made to understand the
importance of these jobs as fhey provide us with basic
;neceasities of 1ife., The organized activities among
people of a rural community are also taught to them so
that they realize the importance of cooperative life,

In addition to the above, in the first semester of
the gixth and final yéar of primary school, students are
introduced to Japanese history and culture, Japé.nese
government and politiés. the conatitution, rights and
duties of the citizens. And in the second semester of

the sixth year, lives of the people in different parts of
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the world, chief features of different countries, Japan
in relation to different céuntries of the world, various
international problems are studied. The ultimate purpose
of this course is realization of mature and responsible

. citizenship and implicit brotherhood among the people.
The following illgstration is aimed at teaching students
“that they afe menbers of one great body and must consider
that they are born for the good,of the whole world and

" that goodwill and cooperation form the basis for building
'a better future; that we cannot exist without mutual help
and we all must contribute for the realization of a
peaceful international society:

Future Japan

Our country indicates its firm resolution to
maintain peace in its constitution. Japan,
being the only country to have experienced
considerable damage by nuclear weapons, has

- always opposed the manufacturing or experiment
of nuclear weapons in the United Nations
General Assembly and on all other occasions.

In recent years, the growth of science and
technology has been remarkable and the growth
of atomic power and rockets has been startling.
If these are used as weapons, the outcome will
be disastrous. Therefore, hereafter also our
country must strongly emphasize the proper

use of science and technology for peace and
velfare of mankind. '

Japan by increasing its production capacity
and stepping up its trade, has advanced to
the extent that it is being called an economic
giant, However, a{ the same time it has also
been said of Japan that her foreign relations
revolve around her own profit.
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Since the 0il problem of Arab countries,

the era of pursuing nation-first principle
by buying huge amounts of raw materials with
money has come to an end, It is obvious from
the o0il problem that no country can advance
without cooperating with other countries,
There are also some developing countries in
the world vhich have population problem and
are even facing shortage of food-stuffs.
Especially in Asia, there are many countries
vhich, while struggling with poverty and
pressure from big powers, are trying to
achieve indugtrial growth,

It is important for Japan to know the
requirements and hopes of these countries

and provide aid and extend cooperation to them.
We,in order to make these countries live in

comfort, must make united efforts aiming at
a peaceful vorld free of any warfare. 32

(c) Morals

As seen_earlie?,_the course on morals (ghushin)
was banned by the SCAP after the war and vwhether the
course on morals should be revived or not remained a
topic of controversy for about a decade. Finally in 1958
moral education was revived as a reguiar part of the
curriculum in primary schoolg, During all these yéars
(1947-58), though moral eduéation vas not taught separately,
it was made an integral part of courses on national
language and social studies. And ever since the inception

of this course as a reguiar part of the curriculum in

32 Extracted from Atarashii Shakai Rokunen-ge
(M4 tsumura Tosho, Tokyo, 1978), pp.91-93.
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1958, it is, as seen earlier, still carried out through
all the educational activities in school and is obviously
given lot of importance. A
_ Hovever, the contents and purpose of this course are
today quite different from those in pre-war years,
Nationalistic morality is no longer to be seen and mostly
individual and social morality is emphasized. The
objectives of moral education are "to cultivate in
children morality which serves as a basis for developing
& pergonality which will never lose the consistent
spirit of respect for one's fellow men, will realige
this spirit at home, in the school and other aspects
of 1life in the society which strives for the development
of a democratic nation and society and which is able to
make a voluntary contribution to a peaceful international
society.“33

The course of study also provides the contents of
morel education which forms the broad basis for the
compilation of textbooks on this subject. However, the
textbooks on moral education may or may not be used,
Nevertheless, & content analysis of the textboocks on

morals revealg that the main themes are the following,

33 Ministry of Bducation, Science and Culture,
Course of Study for Elementary Schools in Jepan
ZGovernment of Japan, Tokyo, *9735, p.200.
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Character Building

The development of a right character in youth ie
most important before one develops a particular bent of
mind, And a right character is one which is capable of
standing firm upon its feet in the world of daily vork,
temptation and inclinations and able to bear the hardships
of actusl life, These qualities of mind cell for good
manners, honesty, benevolent feelings, courage and
discipline.

The primary objective of the course on morals is to
mould the character of youths., To begin with, the
behaviour and language of pupils are stressed., True
politeness, good manners and tidy mind are emphasized.
Students are taught to lead a disciplined life. Punctuality,
effective use and significance of time are stressed., They
are taught to have a firm mind and act according to their
own beliefs and shoﬁld not be moved unreasonably by others
or do anything against their conscience., Besides that,
certain other wvalues like honesty, faithfulness, sincerity
and consistency iﬁ behaviour, courage to fight for the
right cause, fairness and impartiality etc, are also
emphasized., In short, integrity of mind, i.e., a person
who is friendly, faithful and true, honest and fearless,

Just and chivalrous, is the first and the foremost objective.
of moral education, The following extract illustrates

the point;
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Hork and Pleasure

For completing any work, a lot of hard work
and dedication is required., Everyone, when
asked to clean the garden or look after the
school meals preparation, sometimes does not
feel like doing the work, The tougher the
work the stronger is such feeling, However,
in this world there are many people who
overcome such feelings and difficulties and
do their vork sincerely. From where do they
get this power to continue the work till the
end?

Last Sunday, I cleaned my garden, then I
tirst went to the garden with a broom, there
vere many dried leaves scattered all around
and the garden was overgrown with weeds,

I felt that it was too much but I got dowmn
with the work,

I started my vork by removing weeds. Plucking
veeds one by one was an arduous job, And
vhenever 1 came across weeds which did not

come out easily, I felt like giving up but
somehow I continued,

After about an hour suddenly I noticed that

I vas finding it .interesting and now I wanted

to do the work thoroughly and sincerely.

After completing the work when I saw the

neat and clean garden, I felt really happy.

I had never felt before this the pleasure

of work., 34 .

Bthics

After character building comes moral uplift. Though
the post-war value gystem in Japan is more conducive %o
the formation of a material infrastructure for the develop-
ment of capitalism, it is not blind to the overall moral

elevation and is more rational than in pre-war years and

34 Extracted from Ataraghii Dotoku-Gonen
(Kobun Shoin, Tokyo, n.d. ), PPe. 73~78.
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~ the ultimate goal is universal good and promotion of the
benefit of the whole world.

The value gystem in Japan revolves around three
fundamental relationships, namely, relationship between
individuals, between an individual and a group and
between one group and another group. Therefore, first
of all, esteem for human life and its safety_and esteem
for otper's freedom as well as one's own are stressed,
Students are taught to protect rights of others and are
made to understand that one should be helpful to others
and dedicate oneself to the good of the people and that
one should carry out one's duties and obligations without
fail and obey rules and regulations willingly. There
should be mutual trust and one should be cooperative and
friendly with others. One should be broadminded and
forgive other's faults and understand and regard other's
feelings, Pupils are also taught to esteem justice and
act with righteousness and courage and at the same time
must assert their rights within certain limits, 1In short,
individual morality is given topmost importance,

The notiqn of a perfect society in Japan embraces
the family at its center, Thérefore, respect for all
members of one's family and cooperation for making a good
home are emphasized., They are made to understand the
family and perform one's duties as members of the family,

Finally, love and respect for all the people of the world
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is stressed and a spirit of'cooperation for peace in the
world and the welfare of mankind is developed. The
follovwing extract from a textbook on morais is cited to
shov the emphasis placed on benevolent feelings, the sense
of cooperation and the effort to.inculcate the épirit of
universal brotherhood emong children. |

Help Indian Children

Miass M, Kondo, a student of lower secondary
school in Kawasaki city, Kanagawa prefecture,
appealed to the people for donation for
Indian children suffering from hunger

through a newgpaper on 2 July 1967. In
response to her appeal a large number of gifts,
eatables and donations worth 460:000 yen vwere
received. The idea of helping Indian children
came to Kondo's mind when in the Sunday school
in a local church she learnt that Indian
children did not have sufficient food to eat
and even for one bowl of rice gruel they have
to wait in long queue.

About 100 primary and secondary school children
'0of the area went around to collect donations
from people. Making use of the summer vacation,
these children collected waste articles and
donations from people. They also went from
home t0 home to collect various things and
money. They also contributed their own pocket
money. Thereupon, Miss Kondo made the’
following appeal to the people through the
nevspaper:

"My family has 5 members, I am the eldest
among brothers and sisters and a first year
student of lower secondary school. I have many
needs and always there is something or other

I want to have. But when I learnt about the
hard life of Indian people in the church I was
really surprised, I also saw a picture in which
I saw lean and thin children with gloomy faces
standing in long queue for a bowl of rice.
Thereupon, I came to know of a different world
I had never known,
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I do not come from 2 rich family, I do not
eagily get vhatever 1 require, But I get
sufficient food to eat and clean clothes
to wear, I can, of course, contribute some
rice and some money from my pocket allowance,
But that may not be enough. Everyone has
his own problems, Nevertheless there may be
many people who would like to help the poor
. people of India, Our church will also
provide help to the maximum extent.

I will be happy even if one person is there
to help the pitiable Indian children, Those
vho support our movement, may send rice,
money or anything, Ve shall hand them over
to the Indian Embassy."

There was tremendous response to this appeal
and more than 430 chedues and letters were
received, One letter from a factory worker
read as follows:

"I come from a poor family and till last year
received livelihood protection from the
government, But the pitiable plight of Indian

children has moved my heart". Along with the
letter there was a thousand yen cheque. 35

Idealism and Creativity

The moral .education also pursues certain ideals.
It emphasizes that everyone should live for a worthy
purpose in life and be ambitious and should be ready to
bear hardships for accomplishing one's aim, . Everyone
should be capable of looking into one's own character
and conduct and be conscious of one's own faults and
strive for self-control and self-improvement. One should

be respongible and behave in a genial way and act with

35 Bxtracted from Atarashii Dotoku - Rokunen
(Kobun Shoin, Tokyo, n.d. }, pp.71=75.
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alacrity, have a pure mind and esteem beautiful and
noble things. One should also learn to find ome's own
special capabilities and merits and try to strengthen
them., Everyone should, be rational in thinking and
consider the reasons for things and should maintain a
studious attitude, Every person must have originality
and aptitude for research and cultivation of new ideas,
At the same time one must try to learn from the achieve-
ments of others, |

Idealism : How %o Live

Our society is like an orchestra, An
orchestra comprises various instruments like
stringed instruments, vood-wind instruments,
brass, percussion instruments etc, But for
symphony, harmony of all instruments is
necessary, Likewise, each individual is
different and has his own characteristics.
But cen we say that one person is important
and the other not? If we realigze that all
people are equal and live happily together,
egoism will end, If we remember this when
in school, at home, in town or village,
everywvhere and every moment, our society will
have symphony of orchestra.

This way of thinking and way of living will
have bearing on the whole nation, If.this

wvay of thinking is applied in politics,
democracy is born in which each one of us is
& hero and a peaceful nation which will not
gry to solve any problem with force will be
orn., _

The morning has already dawned for Japan.
However, in order to make this dawn bright,
our gincere efforts are essential, 36

36 Extracted from Atarashii Dotoku - Rokunen
: (Kobur Shoin, Tokyo, n.d.), pp.124=127.
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Creativity : A Child Incubating Eggs

Thomas (Thomas Edison), if unable to
understand anything, would ask people about
it till he understood. Sometimes people did
not know what answer to make,

¢noe Thomas asked his mother ”Where does thia
goose come from?"

His mother,replied: "It hatched from egg“;
Thomas again asked: "Vhy from egg?"

"Because the mother goose incuhated the egg
daily" ' replied the mother. ‘

"How come?", asked Thomas.

"I+ keeps the egg under its body", replied back
mother.

"By: doing so, the goose is bornp" Thomas looked
at his mother with a surprised look,

One day Thomas went to play and did not return.
His mother got worried and went to look for
him, Vwhen she looked into the henroost, she
vag surprised, She asgked: "Thomas, what are
you doing at this place?"

Thomas said: "Mother, please do not make any
noise, I am sitting upon an egs. Soon a
goose will hateh, Keepilooking."

In this vay Thomas would himself try to do whatever
he leant about. 37

37

Extracted from Atarashil Dotcku-Ichinen
(Kobun Shoin, ToKkyo, n,d.) sPP. 22=254
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Patriotisn

Love for country is one of the loftieast viriues
and e certain degree of patriotism und national enthusiasm
is essential for any nation to survive in the present day
vorld. But the presont day patriotiem in Japan is not
that of oppression and terror of pre~var years, rather it
is of pesce and liberty., A patriotic opirit is cultivated
by developing respeot for the land, culture and traditions
of the motherland, Students aro made to realigze their
responeibility as Japanosgse and are taught to strive for

the developnent of the nation, For ingtance:

: mGrits‘ai Japan

These days a large number of foreigners come
to Jepan, Some come for sightseeing and
sona for ptudies, However, thoso coming
for public performanco of music or drama,
for participating in politicel, economic or
science conference or for friondly matches
are aleo many, Theso days more Japanese
people travel abroad, Their attitude towards
foreign countrios and foreignors has also
changod, but the outlook of foreigners has
also changed greatly.

Foreigners who have beon staying in Japan

for some timeo, digecuss and praige, at times
vith envy, the merits of Japanosc people.

For instance, houses, though small inevitably
having & small garden with pond, trees and
grapn, the sitting room docorated with

the rose flowor vase and the alcovo decorated
vith & hanging scroll of pictographs or picture,
decoration piece and colourful flowers etc are
eome ~merits of old Japan, Hovever, even today
one finds them,
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Flower viewing and the scarlet maple
viewing are like annual festivals, In
recent years, mountaineering has become
very popular., In olden days these must have
appeared to the foreigners as the merits of
the daily life of Japanese people who love
nature, But what is the situation today
when Japan has become an economic giant,

Do Japanese still love nature?

The ingenuity of the Japanese people is

also widely discussed, All things vhich

are usual for us appear to foreigners as

our merits. O0f course, the tremendous
popularity of Japanese camera, transistor,
radio, television etc, thwoughout the world
is the outcome of Japanese people's ingenuity.

Japanege people are also said to over-work,
This is not necessarily an appreciation,

Japanege people have originality not only
in technology but also in research, At the
game time, Japanese people have the talent
to make the best use of things taken from
different sources.

. This is obvious from the Japanese language
also. There are no other people who use
foreign vords with such an ease and
dexterity as Japanese people.

Our country is surrounded on all sides by
sea, In the chain of iglands extending
from north t¢ south, more than 100 million
people of the same race live together .
speaking the same language. Of course,
our country is small and does not have natural
. resources like iron, cogl, petroleum etec, but
Japan falls in temperate zone and the change
of seasons is conspicuous with each season
having its owan charm, Haiku is unique and is
not to be found in any other country of the
world., Natural scenery is beautiful, Vater
is clean and in abundance, Those Japanese who
have travelled abroad say that there is no
other country which has such clean water.

Natural resources are meagre but due to Japanege
people's inquiring mind, diligence and mercantilism,
Japanese shops are flooded with delicious fruits
and sea foods, The large variety of dishes tell

of Japanese people's good sense of taste.
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Moreover, it is also said that the Japanese people
are polite and courteous, However, it does not
mean that Japanese people will be praised always
like this. 38

Table 2

Classification of Lessons in Textbooks on Morals
Devoted to kach Theme '

L et

[] [] [] t [ 3 E

] [ [ ] [ ] 3 []

I fII JIII ! IV 'V VX

! ! ! t ! !
Character 7 5 7 3 3 3
Building ,
Ethics 13 15 11 12 8 8
Idealism & 2 2 3 6 5 6
Creativity
Patriotism 1 - - - 2 -

38, Extracted from Atarashii Dotoky - Gonen
(Kobun ghoin, Tokyo), pp_1oa.§%§f“'“"“‘
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The preceding analysie of the school textbooks.
currently in use reveals that cducation in Japan is
progressive and is in direct contrast with the pre-var
programmo of indoctrinating citizens through school,
Today tho purpose of education is to train good citizens
on the basis of right mental and moral attitudes, This
objective is sought to be realiged by placing emphasis
on: (i) refined and gentle mannors; (4i) fixod habits
of thought and action; (1ii) a character basod on power
and habit of reflcction; (iv) sound standards of appro-
ciation of beauty and worth; and (v) correctness and
precision in the use of language, espocially the mothexr
tongue. |
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CONCLUSIOR

Japan is the only nation in the world vhose national
ethos has undergone important changes twice within a century;
once when it broke away from feudalism in 1868 and again
when it deviated from ultranationalism.and fascism in 1945,
.There are, however, certain basic differences between the
two changss, _

The first change in the national ethos after the
Meiji Bestoration was brought about by the Japanese them-
selves, On the one hand, Meiji leaders introduced refoms
| of a radical nature and tried to change the outlook of the
people, Yo transform the backward-looking feudal soclety
into a forward-looking modern one, But on the other hand,
traditionalism in values was emphasized to safeguard the
Imperial institution and the government centered around it,
‘As during the Tokugawa period, the focus of all attention,
of loyalty and patriotism, was the nation. Thus, the
nature of changes was very much restricted, and all changes
vere tallored to prop-up the entity called nation, Blucation
wag used for this dual purpose: to achieve parity with
advanced nations and to retain Japan's originality.

The pogt~war ghift in national ethos was in direct
contrast with this. In the first place, this shift was
brought about by the people‘who were alien to Japan, And,
thersfore, the changes introduced were also foreign for

Japan, The reformers removed the myetic elements attributed

181



182 .
to the natipn'with Emperor as the head, In place of the
nation, a certain amount of internationalism was injected,
An attempt was made to force Japan come out of its shell
and become an active and responsible member of the inter-
national community. Another feature of the post-war change
ig that certain notions which had failed to take root during
the ﬁeiji and the Taisho periods like freedom of expression,
individualism, have been fimmly established, once again
education was utilized for changing the national spirit,
full of self-conceitedness and obstinacy, to one marked by
freedom and democracy. Especially education at the primary
level aims at rearing citizens who have a sound understanding
of moral and human values, who are democratic and who
contribute towards peace and welfare of mankind, This is
quite clear from the content analysis of textbooks'given in

chapter five as also from the table given below:

Table 3
Clagsification of Lessons Devoted to Various
Subjects ‘ -
tHistori- iPoliti-!Social !Interna-!Literary! Scienti.
‘cal leal ! © itional ! 1fic
National
Language 2 - 19 9 20 12
Social
Studies 10 4 25 7 - -
Moral

Education - - 28 5 5 1
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The table indicates that the national language text-
books presently used in primary schools have about 30 per
éent of the lessons devoted to social aspects, 32 per cent
to literature, 19 per cent to science, 15 per cent to
international affairs and only about 3 per cent to history.
In the textbooks on-social studies, 54 per cent are de%oted
to social matters, 21 per cent to history, 15 per cent to
international affairs and 8 per cent to politics. And in
the textbooks on morals, 84 per cent of the lessons are
"devoted to social matters, 7 per cent each to international
relations and literature and only 1 per cent t0 science.
This is suggestive of the fact that the present day education '

—

in Japan is sufficiently progressive, contentwise, education
at the lower level is oriented towards the training of a
?ff? and open mind, It has helped th;”Japanese people

to overcome their insularity to a great extent but inter-
nationalism has still not become a part of Japanese psycho-
logy. Ethnocentrism and racial-consciousness are still
quite strong among the Japanese, Japan's foreign relations
are basically centered around the economic relations,
Culturally Japan has alvays been at the receiving end and
is still closed to the outer world. This is evident from
Japan's reaction to some contemporary issues, For example,

in regard to the recent Indo~China refugee problem, Japan

vas ready to provide monetary aid to the refugees, but
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would not provide them shelter in Japan becauge it feared
that the Japanese people would not accept them as a part
of their society.. | ' |

The primary objective of education is to eliminate
or rectify the basic human prejudices, Japan is slovly
moving in that direction. Japan hopes to become an
active member of international community not only econo=
mically but also politically and culturally. TFor that
purpose the complex dynamics of education is being examined
thoroughly in view ofAthe preéent environment within Japan
and outside. ‘

From what hag preceded so far, it may safely be
concluded that since World VWar II, a definite change in
the national ethos of Japan has taken place, and it has
moved in the direction of a democratic system. There is
no danger of a reversion to ultranationaliesm and fasciem
of pre-war type because: (a) memories and miseries of
war are still f}esh in the minds of the Japanese people;
(b) Japan has no political interests and is content in
playing a secondary role in international politics; and
(¢) the democratic system established during occupation
has taken firm roots in Japanese soil.

The changes introduced during the occupation have
endured for over 30 years without any fundamental departure

from the democratic spirit, However, a distinct picture

vould emerge at the turn of the century when the post-war
generation, having no experience of war, ultranationalism

and fascism, assumes the reigns of power.
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