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CHAPTER - 1

INTRODUCTION

The educationgl system of .any society is a part of
the total social system, Education being a part of the
total social system gerves the society in interrelationship
with the other subsystems, such as family, religion, economy
and polity ete. go, nthe educational process is inegcapably
a part of the social process. Social 1life among luman
beings necegsitates some kind of education. wWithout
education in one form or other the socigl heritage could
not be handed on from one generation to another. Thug,
the educational process, like political, economic and
moral proéesses, forms g part of the whole net-wrk of
social processes. No one of them hag a separate
existence. MNone is unaffected by others and each equally
affects them al1l, 1If economic processes change they will
in some way or other affect politics, morals, art,
religion and education, and if there are changes in the
equcational process, these will have their effect upon
politics, economies, morals, arts, religion and so forth,
The different branches of social life are interv—dependent,
since the social process is a totality...."(allaway,1951:
ge ction 8), '

The needs and the aims of a soclety always get

reflected in its educational gsystem. The nature of soclety



determines the nature of education., In analysing the
relationghip between edication and society, it is necessary
to see educationgl system as a part of the society. When

we anglyse the educational system from sociological point
of view it demands to be examined from the totality of the
social gystem. It is because.feducation ig functionally
related to the society in which it operates" (Havighmrst
and Neugurtens 1975; 12).

The stratification system zs an unawidagble feature
of the total social system is always very closely connected
with the educational system. Educability is by and large
determined by one's positibn in the gstrgtification system
in all societies in legser or higher degrees. &Educztion
hag always been connected with the class, status, income
and occupational structures, etc. There igs mot society
known, writes Inkles, "which does not make gome distinctions
between individuagls by ranking them on some scale of value®
(Inkles, 1971; 83)., Such feature is a universal phenomens
of all social systems, - 0ld and new, traditional and

modern,

Ranking or rating of the members of the society in
the gcale of certain value is a part of social stratification
system, “when we gpeak of social stratification in any
society, we refer to the nature of possession and status,

the bases for assignment to positions in these hierarchiesg,
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and among groups within each hierarchy" (Inkles,1971: 83-84).
S0, we find that social stratification implies a systematic:
regularization of structured inequality in which membersg

of the society are‘ ranked higher and lower in a system of
hierarchy according to the value accorded to different

roles and a ctivities of the society. Therefore, the concept of
gocigl stratification implies a get of i’anks and statuces

or social clagses or strata which are characterized by rela-

tive congtancy and' stability.

Inwlved in socdal stratification is, Richard
observes, "the extremely important point of social
ineguality. Some individuals and groups are rated higher
than others, and with such differences in apportunities and
privilegest (Riéhards, 1983: 543). 50,1t is obvious
that the study of social stratification is also a study
of social ineguality.

We wery often gee that there are varigtiong in
‘quality and quantity of education received according to
one's belonging to certain caste, income, ocaipation and
status structures. All these variables have gignificant
impact on educabi_lity and thereby also to onets 1ife
chances. ’one' s formal education ig very much oorfleated
with his position in the stratification structure.
Education is related to one's position in the stratifi-

cation structure in two ways:



(1) a portion of people's evaluation of one's status
derives directly from how much education and what

kind of education he has received, and

(2) marty of other important criteria of class position,
such as occupation, income gnd style of lide are
partially ongediences of the type and amount of

education one has had. " (Young and Mack, 1972: 359)

Thereforeyeducation not only helps %o acquire income and
occapatibnal prestige but glso education itgelf confers
status on the mémbers of the society. In thege ways educag-
tion ig related to the strztification structure of any

society.

So far we discussed education and social stratifica-
tion gystem in general, we ax‘_e now in a position to disaiss
the relatiohship betwe{en education and 50 cia.l' gstratification
system in the Indian context., Like all other existing
societies, India is also not free from the stratification
system, Rather social stratification gystem in India is
regarded as a Vvery complex one, The traditiongl caste
stratification has been drawing quite a good mumber of
foreign gcholarsfor sociological studies from time to time

and on different aspects of the caste gystem,

The modernizing Indign society broadly has the

combingtion of oth - the traditionsl caste and modern



class. based system of stratification, Ingpite of present
unfagvourgble condition for the perpetuation of caste

system in India, still it has strong and wide-spread influe-
nce throughout the ingtitutional fabric of Indian society.
Alongwith caste, features of class based stratification
system, i.e. income and occupation ete, are growing strong
in Indian Societly with the process of economic development

of the whole ountry.

For our analytical purpose, we may accept caste
alongwith income and occupation as the major dimengions
of the social stratification gystem in India. Now we ean
discuss in brief the relationghip between these three

variables of stratification gystem with education.

The caste system is a very much deeprooted gocial
institution of traditioml India. Still, it is regarded
as one of the mogt important features of stratification
system in India. HThe caste undoubtedly an all India
phenomeng in the sengse that there are everywhere hereditary
indogamous groups which form a hierarchy and that each of
these groups has a traditional association with one or two
occupations. Everywhere there are Brahamins, untouchables,
peasants, artisans, trading and service castes'. Relations
between castes are invarigbly expressed in terms of

pollution and purity® (Srinivgs, 1972: 3), Though the caste



as a rigid soclal institution is in the process of losing
its strength due to increasing strength of modernizing
forces, yet we very often find the influence of deeproo ted
caste in politics, occupation, religion, income and |
educatioh ete. gtill the caste, to a large exteht related
to the educability of an individual in India. The various-

caste gstratas have different or uneven gccess to education,

2. Dcaupation:

Occupgtion is one of the major features of social
stratification system in any society. The modern formal
education provides skill and khowledge, and thereby allocates
individual to different ocaurpational structures, Edqucation
is a major means of society for allocating different
occupation gnd status. A_s education determires ocapation
of individual to large extent, ocaipation on the other hgnd
strongly determineg the individual's educability to a
large extent, Here the case of gstudent's guardian is very
importanti" The ocaipation followed by the guandians depend
upon gevergl factors, Mut the occupation in which a guar-
dian is engaged has somethirg positively to do with
shaping the students and moulding him, It is by observing
the guardian in his ocmpation that the student forms his
opinion about his guardian's occupation, guardian's
interest in him g nd in the family. FRurther, a student

would be enjoying a social status in the school and outside



community in relation to the social status of the
ocaipation of his guardian as sogje occupationsg have higher
social status rather than certain others, and as some
ocaipation have higher economic reward as compared to

certain others. " (esai, BG.: 1967; 6).

3. Inoome;

In any society income 1g a very important variagble
in analysing the stratification system. In all societies
incomes are inequally distributed and thig is the
main reason for variation in the consumption pattern. The
congumption varies in accordance to inome. The inome
structure to a large extent determire s one stratas
consumption of education. The attainment of education in
terms of both - quality and quantity, defferg in relationg
to the variation in the income structure, By and large o
income contritutes towards the determination of one's
access to or ewnsumption of education, students comirg
from the fgmilies of high income gtrata can afford more
edication and more likely to aspire for high inwme profession
which take more years for preparation in high standard
educational institution_s. Studies on the dropouts among
- the Harijans in India reveal: that the inmme of guardian
is a mgjor factor éf dropouts among the economically
backward Harijans (For details see, Central Institute of

Research and Training in Public Go-operation, 1975).



The Problem:

The British rulers introduced modern formal education in
India which replaced fhe old traditional education system existed
in the pre-British period. The eduwcational policy of the British
rulers may be characterized as theoretically open to all, though
in reality it had not been so. The British adopted a policy of
restricted growth of education in order to serve their imperial
interest. Contrary to this,_the Government of Independent India
wanted a huge expansion of education and this in fact has really
occured. The Government of India wanted to cover all stratas of
the whole population in its educational orbit. Not only this,
the objective of education has been regarded as the instrument of
social change, modernization, national integration and 'equalizer
of opportunities'. Assuming that our perception of historical
development of educational policies are fairly consistant, we may,
without any.hesitation, say that the educational policy of
independent India is diamatrically opposite %o what had been the
policy of British rulers. This point has been elaborated in a

fashion that it covers all subsequent chapters of this dissertation.

We have already seen that the social stratification system
has something to do with the educational system. Now our pmoblem
is to analyse the relationship between education and stratification
system in the Indian context with certain concrete evidence; As

- v determires
already stated that one's position in the stratification system



onets educahility and thereby life chances. Mow far this
has been true in the Indian context? How open ig the
opennegs of modern formagl education in India? Who have
exploited the benefits of modern formal education in the
British India and+"-2 post independent India? What hag been
the share of backward or schediled caste§ [ Has the mich
talked about *equalization of opportunities' has been
achieved or likely to achieve? Has there been any change

in the socigl composition of students durimg the late
nineteenth century and in late gixties of twentieth
century? 4and, caste or class, which is the more important
determinent of educability in India? Al1 these dquestions need
an investigation in order to explain the phenomena syste-

matically.

In this study, an attempt has been made to study
the educational system froa g sociblogical point of
view., 4nalysis of education from a sociological point of
view 1s of oourse not a recent development, Many eminent
figures of sorgiology of the nineteenth century tried to
view education as. a part of total society. Herbert Spincer
and Emile Durkheim stregsed on the educationgl ingtitutions
and social processes in their writings. In the later period
Karl Manheim and Max Weber also studied education in relation
to the total social gystem, after the second world war

many western sociologists have do® their studies on



on education from sociological point of view. In India
though in 1952 I.P. Desa i made a sociological study of
high school students of Poona ( Desai,1252) bat it is only
after 1960, several studies attempted to analyse educational
development in relations to soclety (See,Gore M,sS. ete, ed.
1967, 1970, Shah B V., 1964; Desai B G., 1967; Khmusro, 1967;
Kamat and Deshmuch, 1963; Nalk, 1965; Parekh,
19606; ete.). Bit still none of them has
made attempt to relate education directly with the strati-
fication system with exception to only J.P. Nelson's
study (Nelson, 1972: 51-76)., This dissertation is an
attempt to study the relations between education and
stratification system of Indian society, both during tThe
British period and the post-independence period. In other
words the stratification and education during the late

nineteenth century and after the sixties of twentieth

century,

There has been paﬁcity of data on social stratifica-
tion in relations to education in Indig, more particularly
very acture in the case of British India. This has further
been aggravated by the decigion of the gdvernment not to
include caste factors in'cénsus since 1931, 4and thisg
deciglon is gtill continuing. This hgs gcted ag a great
barrier since 1931l ag regards data on various castes in

terms of their ocaupation, income and education., Of course,



dquring the post indépendence period several oommissions
and Reports of the Ministry of education both at the
Centre and gtates provide some data relatirg to the socio-

economic and educational position of the scheduled castes.,

The diseugsion presented in thig dissertation ig
based on already published works by scholars, various reports
of the official agencies and surveys and regearches carried
out by so ciologists and other social scientists. This has,
therefore, naturally resulted in a serious limitation in
that data of a comparable nature are not available for all
regions and ﬂof each period. Even so, we hope that the data
J€ have presented provides unmistakable indications of
the relationghip between educgtion and socigl stratification,
After going through the litergtures on sod al stratification
and educstion, we have gbstracted some data in thig study
in order to examine the relationships be tween educztion
and soclpl stratification., This study, instead of
concentrating on all three stages (i.e. primary, sewmndary
and higher) of education, is basically concerned with the
higher education in relgtiong to the strgtification system

in India.

Ror a systematic, step by step investigation, the
whole dissertation has been divided into five chapters. In
the firgt chapter, the chapter of introduction, brief dis-

cussion has been forwarded on the relstionghips between
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education and society, education and social stratification
alongwith a brief notes on the statement of the problem,
statement on the purpose of study, methodlogy and the
limitations of the study. In the second chapter digsarssion
has been initigted on the growth of formal education in Indig
which replaced the traditionsgl edu.ca,tion with the beginning
of the British rule. We will discuss in detpgils in the
third chagpter on education and social stratification in
Britigh India. In the fourth chapter, we purpose to initiate
a discussion on education ami gocisl stratification during
the post independence period, and more particularly in the'
laté sixties. In these two chapters our purpose is to
anlial;?se the relationships between social ‘stratification

and education with particular reference to higher educgtion,
In the fifth chgpter we summarise the broad conclusions of
the study and magke some remarks on the scope for further

study in that direction.

As a modest attempt in investigating the nature of
interrelationship between education and socisl stratifi-
cation - i we may hope that our study may throwd. atleast
some 1ight in understanding so omnmplex a problem like
education and social stratification., This study also is
likely to help us in understanding the nature of social
transformation that India is undergoing simce the beginning
of modern education to present day covering a long span.of

time.
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CHAPTER - II

THE GROWTH OF MODERN EDJCATION IN INDIA

The history of the growth of modern educstion in
India is an inseperable part of the total social history
of modern India. With the emergence of the British rule in
Indig the period of modern history begins. It was the
Britigh rulers who trangplanted the institution of modern
education in order to gserve their clonigl interest in India,
Modern education is one of the major steps that exposed
India to the forces of modernizgtion., Besides the British
rulers the christian missionaries and a small mmber of
eduicated Indians contributed much in spresdirg modern educgtion
in Indig since the bheginning of the nineté&enth century.
0f ourse,edication wag not mnpletely neglected in eighteenth
century India, B1t it was on the whole limited in scope
and content, This traditional education was out of
touch with the rgpid development of the West. Education
in pre-British India was aglso linked with caste.or on the
ascriptive criteria, Only the rituglly high castes had the
access do educgtion. The low castes were deprived from
atteining education by religious edicts. The Brghmin and
other high castes like Kayasthas monopolized the whole
trafli tiongl educationgl gystem, As the roles =nd occupationsg

were bgsed on the gscriptive criterig, therefore, education
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was also based on the agscriptive role of the individual.
Only the child of ritually high castes had the accegs

to education. The children of low castes had no access

to education, they had to leavrn their hereditary ocwpa’cionei
skills from their primary groups in the form of loge
apprenticeship system, This enagbled thefn to continue

their occupation as ascribed by the caste gystem, The
rigidity of the closed Hindu caste system reflected in

the cloged traditional education gystem of that period,

Gntrary to the pre-Britigh Hindu education, Muslim
system of education was relatively open in its character,
ut, content wise, education was traditional and the
illogical 1like the Hindu system of education. The religion
was the Focal point of educational system. "Learning in
Indig, throﬁgh the ages, was saught not for its own sake,
mut for the sake, and as a part of religion. " (Saksena,
1975: 78), The Hindu and the Muslim systems had much in
common - "hey from their association with religion, being
based on unchanging authority they discouraged the spirit
of free enquiry and resisted change, it there wag one
respect they differed profoundly. While Hindu gchools were
designed for one fawured class of the commnity,.. Muglim
schools were open without let to all who eonfessed that there
was Wt one God and Muhammed was his prophet, t ( anninghum,

1968: 1), This hampered the progressive growth of personality



- 15 -

and rationalist outlook among pupils in the pre-Britigh
India. "The education imparted, was to make the pupil
staunch Hindqus or Muslimg uncritical subscriberg to their
regpective religious and social structures sanctioned by
these religions.® (Desai, 1966: 138). Tmugs,we find that
during the pre-British per:}.od educationgl gystem wag tragdi-
tiongl and religious in oontent., The Mgglim systems of
education was relatively open, hut the Hindu system of
education was a clbsed one 1like its caste gystem - #Interesting-
ly.enough, the average literacy was not less than yhat it
was under the Britis'h'rule later. Tiough the standard

of primary edication was inadequate by modern standards,;lt
sufficed for the 1imited purposes of those days. 4 very
pleasant aspect of edu.catioh then was that the teachers
enjoyed high prestige in the community. A bad feature of it
was that girls were seldom given educstion, though some

wollen of higher classes were an exception. " ERandra, 1976: ).

L4

The victory at Plassey War in 1757 and the grant
of Diwani in 1765, the Egst India Company of Englgnd emerged
as the de-facto ruler of the major parts of India. The
higstory of the growth of modern education in Britigh India may
broadly be divided into two major parts - education under
the East India Company from 1757 to 1857, and ed.llcai:ion'
under the British crown begimning from 1857 to 1937. 4again
o th the parts may be divided further into several parts

in accordance to historiczl significance.



Education under the East Indis
Company (1757-1857).

At the beginning of Company's rule, the company did
not tagke any initistive and interest in education and
thereby they adopted a neutrsl educational policy. The
pre-British traditional institutions like Blg, Pathsalas,
Vidyal ayas, Maktabs and Madrasas, etc. were allowed to
function freely without any interferences of the newly
emerged alien ruling authority. At the game time, Gompany
al so did'ndt patronized any edqucationgl institutions.

Hwever, in 1781, Warran Hastings founded Calaitis Madragsa

at the repeated requests of the Muglim people. Again in
171, a Sanskrit (bllege was started by Jonathan Duncan with

the permission of Lord Grnwallis gt Bannersas,

The chrigtian missionaries anld their patrons among
the British rulers; and the Indiagn mimanitariang bagically
composed of newly educated Indians exerted pressure on the
compgny rulers to take the responsibility of spreading
modern education in Indig. The Indian mmagnitariasns realized
that modern education was the weapon for the upliftuent
of the Indian people. ntary to this, the missionaries
and their p‘atrons in the company held the view the modern
education would inculcate modern attitudes among Indiang
gnd ultimgtely that would lead to conversion of educgted

Indians to the christianity.

In 1813, the Charter of the Company was amended, This



- 17 =

amendment made the company responsible for education in
India. The new Act directed the company to spend only one
lakh of rupees for education in India. But till 1823, this
meagre amount was not made available for education. This
éignifies the utter negligence of the company in educating
Indians.

Long before the East India Company made responsible
fﬁr education in India, it was the christian missionaries
who made some sucqessful efforts to spread modern education,
though their main purpose of christianising the Indian
pecple was not very much successful. The high education in
the western style was largely introduced in India by chris-
tian missionaries. The christian missionaries were not
only the pioneer of modern school education in India but also
they were the pioneer in introducing modern higher education.
They first established Sererampore College in 1818. Their
effort had a-very_significant effect on the growth of
higher education in the later period. "A significant
by-product of christian efforts to develop colleges was the
stimulation 1t gave to other religious and Governmental
groups to develop similar institution$" (Dickinson, 1971: 69).
The christian missionaries had started several colleges in
the first half of the nineteenth century at the various
places of British India. At that time, there was no othér
college of the same nature in India. "Christian colleges
were also pioneers in bringing western ideas of education
to India, thus helping to pave the way for many cultural

and political events and attitudes which were



to follow" (Dickinson, 1971l: 150).

In 1823, the East India OGumpany constituted a new
body known as General (Gommittee of Public Instruction in
order to implement the 1813 legislation in regard to edica-
tion, 4 good number of members of the Committee were
Orientglists, and they started supporting oriental learning
through a system of education. The Orientslists were of the
opinion that the' uge of 8gnskrit and Persian, respectively
by the Hindu and the Islamic educational institutions, should
be continued as ;che medium of instruction. another group
of the Committee, known as Vernacularists, felt that
the Indian (regional) languages should be the medium of
ingtruction in their regpective regions., The opinions
of the Orientalists gnd the Vernacularists, were very
strongly opposed by another group known as the anglicigts.
This group adwcated that English should be the medium.
of instruction. 4ll these controversies were put before
Macaulay, the Law Member of India in 1835, Macaulay strongly
held the view that "the British culture was best and the
most liberal in the world, and that if India, Africa and
later on the entire world were Anglicised culturally, it
would pave the way for socigl and politi cél unification of

the world" (Desal, 1966; 146),

Macgulay rejected the ideas of Orientalists ang

accepted the idegs of Anglicigts. Macaulay's Minute of



1835 partially set aside the controversy, This may be
regarded as the part of "Programme of Aﬂglicis;ng the world
and thereby achieving the empire and world political and
social unity of peoples under the guidance and leadership
of Britain® ( Desai, 1966:; 146},

The Governor Genergl, Lord William Bentinck approved
the recomuendations made by Macaulay and initigted working
for spreading modern education through the medium of English.
English was declared ags the lznguage of the (ourt in 1837.
#nd, access of Indians to the high ranking posts in the
colonial government, was also approved by the Company in 1844,
Thig approval highly motivated the Indians to go for education
in BEnglish mediuil in order to secure prestigious jobs in the
Government, "Thus the system of English education was adopted
and encouraged by the government, and developed alongside
the vernacular sclools. The indigenous system of education was
neglected and even guppregsed at times. Thug by the middle of
‘_che 19th century, the systew of English education had defini-
tely taken root in the country (Mukerjee, 1958: 4).

It should be mentioned here that the British rulers
had no intention to educate the masses in English medium,
rather 1t was their intention to educate a very gmall section
of Indiansg in Englisvh medium in order to enable the rulers
to educate the general magsses in thelr native lgnguages
with the help of newly emerging English knowing Indian elites.

This policy has been described as the “Theory of Dbwnward

Filtrationn,



As stated earlier, that the Orientalist and
anglicist controvergy was partially set adie by the Minuge
of Macaulay in 1835. Mowever, the ontrovergy C')ntinuéd
till 1854, the Despatch of Wood in 1854 declared that
education of the entire Indian people as the responsibility
of the state, Thus, it atleast in theory repudiated the
"downward filt rationn ;;olicy.

The Despatch of Wood still forms the chartsr of
education in India, Its mgin recommendations can be

summarized below (Mukerjee, 1953: 4).

(1) The constitution of separate department for
education in every province.

(2) The establishment of universities at the Presidency
towns,

(3) The establighment of training institution for
teachers for all classes of schools.

(4) The mgintenance of the existing government colleges
and high schools, and increase of their number when necessary.

(5) The e.stablishment of new middle schools.

(6) increased attention % vernacular schools,
indigenous or other. for elementary education, and

(7) Introdquction of a system of grants-in-gid o all

educationgl ims titutions.

The Wod Degpatch provided for immedigte drastic asction



for recognizing the entire educational system in British India.
In every province, the Department of Public Instructions with
a Director and Ingpectors etc. established in 1855, Another
landmark of the Despatch was that, it led to the establish-
ment of Calcutta, Hmbay and Madras universities in 1857,

The newly introduced grants-in-aid system stimulagted the
growth of privately managed schiools and colleges all over

India,

The modern education had taken its root at all
levels under the East Indig (bmpany's rul/e.' It was the
East India Ooupany, which replaced the old traditional
system of education by a modern system of education
imported from the West, Iuring the rule of (mpany, the
foundation of modern edication was laid down and streng-
thened to a very limited extent for its further growth,

Education Under the Britigh
Crown, 1857-1947

The Sepoy Mutiny of 1857 rocked the regime of East
India Gompany. This led to the change of Governrﬁent of
" India from the East Indig mpany, directly to the British
Crown, This change in the power authority subseqn.ently
contribated towards certain changes in the educational
system in India in the later period. Metcalf observes,

ngfter the Mutiny, although the governmenipeaffirumed the

value of edication, set out to widen tifavsducatiogal
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of actual expansion was relatively limited. The theoriesg

of Laiggez~faire and the determination to a\}oid outharst

of popular discontent between them rightly circumseribed
the government's freedom of gction, The one forbade told
programmeg of State education, while the other i'uled

out a comprehensive scheme of grants-in-aid to mission
schools. Beyond thig lgy the obstarle posed by a
perenniagl shortage of funds and of trained personnel.

The government was never willing o give financigl
priority it required if real progress to be made, Nor
were they able to mgke the educational service an
attractive alternative to the prestigious I.C.S., which
continued_to dréin off the best and brightest of youngmen
who anmuaglly came out to India. The only pogsible gplution
under thege circumgtances and that a partial one lay in
the provision of ample grants-in-aid to sclvols sponsored
by the Indian community. Such schools developed slowly,
however, and come into prominance only with the rise of
political congciousness in 1870s. Still by 1882, the
mumber of aided Indian secondary and primary schools
exceeded those run by the missionaries, and from that
time onward they were looked upon as the major vehicle

for the expansion of education in India;’® (Metealf,

1965: 131-132),

0f ocourse, before the Sepoy Mutiny modern education

contrimted much in creating a new strata of Indian elite,



though it was very limited in number, They were the

first to realize the mmiligtion of foreign subjection.
This newly emerging elite influenced by wntemporary
western ideas of Rousseal, Thomas vPaine, John Stuart Mill
etc. and wanted to bring certain chgnges in theilr society.
The poli.tical milieu in which they emerged, it was not
possible for them to fight immedia;cely for freedom from
mighty colonial rule, Therefore, they worked for
implementing soclal reforms and spreadirg modern education
in order to bring about social change in Iridia. At the
beginning they worked in their locality or region which
in the later period became a part of emerging nationalism,
The English language played an important role in omntri-
iting towards the growth of Indiasn nationglism. It was
the Engligh language which engbled newly emerging Indian
elites of different plgces and regions to communicgte

their feelings and ideas.*

*Prof, RBipan Chandra observes "This point should no t,
however be over-emphagized. After all educated Indiagns
of the past also possessed g common lgnguage in the
form of Sgnskrit and later on pPersgian as well. Nor was
English essential for acgiisition of modern scientific
knowledge and thought - other countries of Asia such as
Japan and China were gble to d so through tranglationg
into their own languages. In fact, Engligh soon becalte a
barrier to the gpread of modern knowledge among the
common people., It also acted as wall separating the educa-
ted urban people from the common people, especlally in
the rural areas. Gonsequently, it came atout that modern
ideas spread faster and deeper in many countries where
they were propagated through indigenous languages than
in India where emphasis on English confined them to a
narrow urban section, " ( Chandra, 1976: 200).



It was Bengal which came first in Britigh annexa-
tion, so the influence of western education, was felt
there first, .The great socigl reformer of the first half
of the nineteenth centurys Raja Ram Mohan Roy was ohe of
the earliesgt propagators of modern education which he
viewed as a weapon of spreading modern ideas in India.
He founded the Hindu Mllege in Calautta in 1819, Hinda
college contrimited much in popularizing modern education
in preference to Sangkrit and Persian. The amourit of
students attending BEnglish medium institutions increaged
rapidly. Hndu owllege which had only 70 students in
1819 increased to 421 in 1829, (Mukerji, 1974: 60).

- Raja Ram Mohan'Roy was al g the founder of Brahmo Samaj
 which Guring his life time and after hig death carried

on socigl reforms and educational activities.

In Bmbay Pregidency it was under the pioneering
efforts of Elphinstene, modern education gained popularity.
The Native BEducation Society was also very agctive in

spreading modern education in the Bmbay Presidency.

The contrimtion made by the Brahmo Samaj in
religiousg reform and inr spreading modern education had
its impact on the socio-religioug reform gnd spread of
modern education gll over British Indis. The Prarthana Samaj
in the gr¥zx& Bmbay Presidency and in post makting

period the Arya Samaj in Northern Indis were highly



impressed and influenced by the performance of Brahmo
Samaj. Alongwith religious reforms Arya Safig] succeeded
in gpreading modern education in Northern India. Among

the Muslims)religious reform emerged lately. Muglims

who were politically dominant in the pre-Britigh India
tended to remain outgide the western education., It ig
mginly after the Sepoy Mutiny that modern ideas started
emerging among the Muslims, The Muhammedan Literary
Society which founded in Calcutta in 1863, encouraged
religious, social and political discussion in the modern
Time. The Society also encouraged the Indian iuslimg

to accept the modern eduication, However the most importsnt
Muslim reformer was 8ir Syed ahmed Khan (1817-1828).

He alongwith his followerg which is eoleetively known as

Vv Aligarh School' - was the main force behind Muglimg!
acceptance of modern education. In 1875, he founded
Mahgmmedan Anglo Oriented @fllege at aAligerh gs the centre
of gpreading modern educétion. Thié ollege grew into.

Aligarh Muglim Univergity in the later period.

After the Sepoy Mutiny, there were competitions
among various religious, caste, regional and 1inguistic
groups to exploit modern education in order to elevate
their socio-economic status in the newly emerging strati-
fication system. The Wood's Despatch which provided
for grants-in-gid system gtimulated the growth of

.education all over India,
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The brutal supression of the Sepoy Mutiny confifmed
the consolidation of British rule in India and thereby it
crashed the immediaté or near future chance of India's freedom
from foreign subjection, put the newly emerged educated Indians

in a tight situation. So, for time bring they had to work under

the political control of the British regime. They realized the

mimgp_tapce~gf education’

" The participation of
newly educated Indians; grants-in-aid- system provided by the
Wood's Despatech, and competitions whether reactionery or progressive
among different religious, caste, regional and linguistic groups

helped much in the rapid growth of privately managed educational

institutions during the post Mutiny period.

A quantitative comparison of public and private educational
institutions existed in pre~mutiny and post-mutiny period would

give us a picture of exact development of that period.

. Table-¥*
Public and Private Institutions 1851=52
Public 1851 Missionary 1851

Arts College 15§ 91
Secondary schools 169 | o
Brimary Schools -1202 1089
Professional schools 13 '

Total 1399 1180

*Source: Nurrullzsh and Naik 1971: 255.
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Public and Private Educational
Ingtitution 1882,

Institution Public PRI VATE ‘
Indian Migssionary
Arts College B 5} 18
Secondary School 1,363 1,34 757
Prj_maryvs chool ‘ 13,882 54, 662 1,842
Professional 96 16 18

®gource: Nurrulah and Naik, 1971: 255, 206,

Table 1 and 2 give us a clear indication of
the growth of education from 1851 to 1882. This shows
a rapid growth of private educational ins titutiong managed
by Indiang, The g0 éio-economic advantages of new education
mo tlvated the Indians to build up new educational ing ti-
tutions through thiir o*.-:ﬁ efforts for the betterment of
their i | future
generation, This motivation generated the formation of l’mge
mumber of associations all over India on the bzsis of
caste, community and religion, etc., which contribaited
towards establishment of new educational ing titutions for
the benefit of the children belonging to their respective
caste, commnity, religion etc. inorder to ezploit
the new socio~economic ; advantages and thereby improve

their position in the newly emerging stratification system



based on education, occupation and income. The rapid
growth of educational institutions managed by Indians
further augmented by newly emerging nagtionalism in India.
lowever, in terms of the vastness of the country and the
strength of the total porulation the growth of aducational
institutions in India was ot a sitisfactory by any
standard. The wWood Despatch tlpugh repudiated tne theory
of 'downward filtoration' and made the rulers to take
the regponsibility of education of the ruled who had no
means to educate themselves. "Ihis wes, however, difficult
of achievement. The population was not only as large as
that of all the Buropean states to-gether, it it

varied widely in creed, language, race, and custom., The
old literary classes, who had the virtual monopoly of
education, were opposed to its being extended to inferior
castes. Then there was financial congideration, which
ruled out anything like compulso'ry education., Begides, the
rigk of incurring the digagffection of higher castes, a
system of compulsory education might also disrupt the
eoconomy of the poor people whose children performed various
tasks of manmual labour to support the family. The Pespatch,
was in fact a challenge to India's tradition based on caste
order and rural economy; its aivm, as has been stated, was
to change both. Bit thig was an impogsible task. The
upper and the middle classes comtinued to enjoy an

almost exclusive privilege of education., And since a

demand for higher education was at the time limited to the



few, the government did not find it difficult, even with

its limited resources, to educate them" (Misrg, 196l: 281-82).

In 1882, the Governor General Lord Ripon appointed
a New (ommission with Sir W.W. Hinter as its Chairman to
enguire about the implementation of the Wod Desp_atch of
1854 and to mgke recommendation for firther reform of
educational system, The Hinter Gummission ,madel the

following major recommendationsgss

(1) Graduagl withdrawal of state from the direct
support and manggement of higher education;

(2) Provigion for ordinary and specisgl grants
to the clleges and the schools;

(3y Trangfer to -control of primgry education to

the District or Local Boards.

The HManter (Mmmisgion's report made a significant
impact on the government's policy and subseqient expansion
of primary education under the new mgnhggement of the local
bodies. Thig report also contrihuted to a relatively

high growth rate of secondary and university education.

Diring the period, between 1882 and 1902, the
matriculgtion figures increased almost three times -
7,429 (1882), 15,302 (1892-93), and 22,767 (1901~-2) (For -
details see James 1917: 6l). Two more new universities
were establighed =2t Lahore (188l) and at Allahabad (1887)

in addition to the univergities of Calcautta, Bmbay and



Madras., In 1882 sir Surendrag Nath Banerji started Calcoutta
Ripon (llege, Arya Sailaj founded the Dg,‘yanand_Anglo-

Vedic (bllege at Lahore in 1886, Mrs. annie Besant started
Banaras Central Hindu C(bllege in 1898, The number of
students taking higher.education_increased heavily. In
1881-82 there were 5,39 students in arts oolleges, in
1887 it reached 8,060, the figures increased much

agein in the following four years being 9,656; 10, 618;
11,546 and 12,924, The mumbsr of gradiates in arts
increased from 237 in 1882 to 573 in 1885 and 898 in

1892 ((University Education (pbumission's Report, 1949:22-23).
As compared to secondary snd university educa‘tion, the -
progress of the primary edication was not satisfactory.

The period belween 1885-86 and 1901-02 the increase in

the mumber of pupils was 660,000 as compared to nearly
2,000,000 between 1870-71 and 1885-86 ( uinguennisgl Reviews,
1897-98 to 1901-02, Vol. I: 172). Again there was a

fall of total nuumber of primary schools in between 1897
and 1902, Though the Hanter Omalssion's implementgtion
led to the transfer of complete control of primary
education to local Bard and Municipalitieg, the Govermuent
failed to give adequate funds to this local dies. The
government expenditure on the primary educafcion was 16,77
lakhs in 1881-82 and 16,92 lakhs in 1901-02, This
indicates that there was not even gn increase of one
thousand per anmm, Ibwever, the local dies expenditure

increased from 24 lakhsg in 1881-82 to 46 lakhs in 1901-02, *



"plague, earth dqigke, and famines had indeed swept the
country during the period and as such the energy and
resources of government were reciired elsewhere, tut
these were noﬁ 1egitimate reasons-ﬁar the state 1o
neglect primary edacationt (Mukerjee, 1974: 188). The
reason bebind the slow rate of growth of primary education
during this period (1882-1902) igs not defficult to locate,
"While the upper middle classes in the areas possessed

o th the meang and the will to educate thelr children,

the great hulk of the rural folk had neither., Only
government support and encouragement could have awskened
interest and engbled thew to mske progress. The policy

of private enterprise, however, left them to help
themselves" (Misra, 196l: 284). By and large, diring

this period the government maintained a laiggez~fair policy

of putting major hirden to private enterprise in

educational expansion.

4 section of the rulers realized that its earlier
policy of creating a middle Class of educated Indiagns in
order to heln theu in. running the adminigstrative machinery
and in maintaining a nélations between the rulers and the
ruled, was politically dangerous for Britigh interegt in
Indig, becalge "that class began to grow 1n gtature, a
demand for an equal share in the adminigtration of the
country bhegan, Refusai.to remgnize their claimsg caused bitter

ness and disaffection, Perhaps to ractify that error
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attempts were mgode to retard the progress of higher
education partly by an emphasis on primary education bat
more by limiting the responsibility of the gtate in the

advancement of education as g whole" (Migra, 1961: 234).

The laissez faire policy adopted in 1854 by

accepting the Despatch of wood and thig wasg further ,
applied vigourougly after accepting the Hnter mmigsion's
report in 1834, This was formglly atondoned by Lord

Qirzon in 1904, He considered the laigsez faire policy's

regilts were "both educationally and politically dangerous.,
The principal aimg of hig volicy were to bring the

entire educationagl structure under government control

and thereby improve quality while at the same time

restricting the growth of higher education" ( Bagu, 1975:229).

In 1902, the government of Indig appointed a
coimission to enguire gbout the feasibility of
establishing new univergities in AInciiaf The major reom-
mmendations of the Commission werse inwrporated in the
Universities Act of 1904, which empowered the Univergity
to ingpect the affiliated colleges. This Act also |
provided for keeping few seats in the genate for Indians to
be filled by election, Bit it created resentment among
Indiagng becauge, 1t provided majority of seats to the

Englighmen,

Th@ Government of Indls reviged the grants-in-zid



regulations framed between 1904 and 1908, which affected
the growth of eduication severely., On the other ham
rejection of the Gokhle Bill in the imperial legislature
which intended to provide free and compul sory primary
education gignified the indifference bf the Britigh

rulers for further expansion of educatiol;l in India,

Mr., G.X. Gholthale observed "It Was obvious)thatan ignorant
and illiterate nation never can mgke any s0lid progress

and mugt fall back in the racs of 1life, What we therefore

want, and want most urgently, i1s first of all a wide-spread

[oN

iffusion of elementary education, an effective and compre-
hensive gystem of primary schools for the masses; and the
longer this work ig deslyed, the more insuperable will ‘be our
4i £fi cuities in gaining for ourselves a recognized place
among the nations of the world" (E.L. Turnball and H G, D
Twinball - 'Gopal Krishna Gokhale', Tricichur, 1934: 745,
poted from O'Malley, L.S.3. ed, 1368: 654), Though the
Gokhale Bill (1903) was rejected, it reflects thke attention
paid by I‘qdian leaders for mass educatlion in the beginning
of twentieth century., The newly emerging Indian nationalism,
which wag an unintended product of modern education, Was
very much concerned about developing a system of educstion
for the masses. 0f course it was not vossible under a

colonial regime,

The regid policy adopted by Carzon blocked the growth
of higher education, In 1901-2 there were 140 olleges in



India ut in 1916-17 it went down to 134. They decrease in th
the mumber of colleges owever doeg ot méan the decrease
of students. (Gntrary %o the decreage in the mumber of
®lleges, the nmuiuber of wllege stu.derits went up from
17,655 in 1901-02 t 47,135 in 1916-17, This s‘ignifies an
almost three fold increage ( @inguenniel Reviews 1912-17),
Vol., II: 99, 101, 111), From 1912 onwards, the grants

to the univergitiecs from the state wés subgtantially
increased. Several new uliversities came up viz, Banaras,
Mysore, 8.N.D I. Women'g University in 19i6, Patna in 1217
and Ilyderabad in 1918, There was also strong move for
establishing universities at gligarh, Dacca, Poona,

Ahmadabad ete.

As glready stated, Curzon gave first priority to
primary school in nis eddcatioasl policy. By 1911-12 the
effect of his policy was noticeable, in the expansion
of primary edtlcaticﬁn. In 1901-02 there were 93,604
primary 'sé'bbols in India. The number increased to 1,18,262
in 19211~12. The number of pupils also increased from
30, 76,671 in 1901-02 to 48,06,736 in 1911-12 (Murrullsh and
Haik, 1271: 231).

In 19194 the British Government adovted a new
act. In accordance with the Governuent of Indig Act of
1919, the Department of Edqucation wag transferred from
the Government of India to the Ministry of Education of

the prévinces. This is a lsndmark in the history of growth



of education in India. The newly allowed
greater autoﬁomy to the privincial governmentis in educational
mgtters gave g new impetus to the Indian educational
system, There was a rapld growth of education all

levels a1l over India beginning from 1921 to 1937,

Table 3%

Tne Growth of Education in India
during the Period 1921-1237

Types of Institution HNo.of Ingtitutions HNo.of gehlolars
_ 1921 -22 1936-37 1921-22 1936-37

figures

1. Univergities 10 15 N, 4. 9,607
2. Arts (blleges 165 271 45,418 86,273
3. Professional colleges 64 75 13,662 20,645
4. Secondary schools 7,530 = 13,056 1I,06803 22,87,872
5. Primary schools 1,55,007 1,992,244 @1,09,732 102,24, 28
6. Special schools 3,344 5,647 1,120,925 2,309,280
Total for recognized
ingtitutions 1,66,130 2,11,368 7,396,566 12333044
7. Unreoognized '

ingtitutions 16, 322 16,647 422165 501530

Grand Total 1,82,452 2,27,955 7318725 13339574

*gource: Murrulah and Neik, 1971, p. 284.

Note: The table is of the British India, exclusive of Birmg,

Tahle Mo. 3 demonstrates the high growth rate of

education in India during the period of only sixteen years
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i.e. 1921-1937. Motivation on the part of the people and
leadership of new provincial Hinistries contribated towards
this paradoxical growth of education at all levels. On

the other hand the growing sense of ngtionglism and
emencipation also gave new strength towards rapid growth

of education.

EDUCATION TDURING 1937-47

The period after 1937 is remarkable for ocaurrence
of three historically significant events i.e. (1) the
introduction of provincigl agutonomy, (2) the outbresk of the

second world war and (3) the @it India Movement of 1942,

The Government of India Act of 1935 provided-
for provinclal autonomy and, this Act came into operation
from 1937, The Indian National (ongress cgme into power
in seven out of eleven provinces. Bit the (bngress did not
continue in power for long time because of itg differences
with the British rulers, they resigned. Thig shattered the
hopes of further rapid educatlonal expansion, The caretaker
government ruled India from 1940 to 1945. it that time the
whole oountry was standing at a historically significant
situation, The outbresk of second mrld war,vaAregsistable
movement for independence, clashes of opiniong among the
British rulers, the (ongress and the Muglim League etc,
created a highly critical situation, where obviousglye
education oould not draw sufficient attention of the

British rulers as well as of the Indian leaders. B th were



preocclpied with the question of Independence., 411
factors contriuted towards negligence of education during
1937 to 1947, This period, we can say as the period of

stagnation in the history of education in India.

In 1947, India attained hér long desired freedou
from the British rule, From freedom,a new phase of
history starts. The educational system which was intro-
duced by the British mlérs has some social implications,

which are gummarized belows

(1) The British rulers introduced p hew system_of
education which was moth gualitatively as well as quanti-
tatively different from the trgditiongl educational system
existed in the pre-British India. By and large, the
British rulers made education as a secular and open
system. The age old social restrictions on the basgls
of caste system came into end. The new system of education
with secular and liberal diaracteristics replaced the
tradi tional educational system which was based on caste

and religioug criteria,

(2) "The introduction of Bnglish education was one
of the acts which collectively opened the doors of the West
to the East. 1In every sphere of modern Indian life, though
the influence of tradition persists, the impact of the
West can also be tracsd. Iluch of the organiza.fion of

democratic state, its secular chargcter, the structure of



its ingtitutions, and the political principles underlying
them are gll largely Europsan in inspirstion, similarly,
the social reform movement in Hindu society, the movement
for the emencipatio_n of women, and for the removal of
untouchgbility reflect the Western influence to a oonsi-

derable extent. * (Basu, 1975: 1).

(3) The pre-British social system was characterized
by a clo>sedAstl‘atification system, The growth of modern'
edication ontrimted towards the emergence of rival
stratification system based on the principles of achieve-

ment,

(4) The educational system was geared up with
the newly emerging occupationgl structure, Thus education
be came the pa,ssport to new Jjobs and hasls for explolting
new economic opportunities thrown out by the Britigh rulers.
Education helped individual to acdquire gualification and
necessary skiils outside the tradtional caste gystem.
Thus the process of separating OCcupati?n from cagte
system taken 1its root during the Britigh period. So,
o'bviou sly, occupation started emerging as a relatively

indepdndent dimension of social status in British India.

(5) Daring the British period education was
excegsively restricted in its coverage. It was largely
confined to urbsn males and high castes. 4 tiny group of

Muslims and lower castes were algo benefited by it. (Desai,



1975: 107). Education became a passport for most of the
new jobs, and the jo bs were bzsicelly of a non-mamigz
character, they attracted more eagily trose castes and
socigl groups which were connected with non-manual
ocaupations in the traditional Indian society. " (Desai,

1975: 104).

(6) Economic and other advantages of the new
education system were fully perceived znd exploited
by the upper castes in the earlier phgse of the British
rule. Bit later there was a widespread attempt on
the part of the middle range and low castes to seek modern
education., Inmunmergble caste and religious associations
sprang up ‘in important citles gnd towns, and these, as
a part of their programme of activities, established
educationagl institutions, b1ilt hostels and award
scholarships for the benefit of their student members.
Certain States pursued a commnszl policy in the matter of
admission of students and recruitiuent of teachers., Tusg,
educational gctivities becgme closely associated with
caste and religiocus congiderations. Sich attempts on the
part ol caste agnd religious groups influenced the
educational system in two ways: firstly, they were regponsilie
for bringing modern education within the reach of the |
members of certain castes or religious groups. Secondly,
they affected the standard of education in varying ways, as

adnission of students and recruitment of teachers were



determined by considerations other than werit, While some
Q
aschools run by caste or religious associations promoted a

high quality of education, many others contrimted to 2

general deterioration cf standards. (Rao, 1975: 146-47).

(7) The education system by uilding up anh educated
elite and neglecting popular education helped to preserve
and strengthen the barrier between the upper clases and
the masses., The use of Englis‘n raised the claés barrier
even higher, The low rate of literacy, the method of feach-
ing, neglect of training of teachers, wntempt for manual
work, emphasis on g litersry education gnd neglect of
technical education which was inevitagble in a colonial
context, and the creation of a gulf between an elite
educated in English and the magses - all these ongtituted
formidable obstacles in the path of developument ( Basu,1974:

1-2).

(8) At the beginning,the British rulers depended
on the support and co-operagtion of edicated Indians, M1t
during the later half of the nineteenth century they moved
into nationglist politics and after a long péeriod won:.
the freedom xERomgkxxskgxifk from foreign subjection. Thig
strongly signifieg that the "modern education plaved a
contradictory double role, Introduced at the outget with
| a view to meeting the political and administrative nee'ds

of Britain, and even strengthening the bond of ruled,



it algo helped Indizn nationalism in its struggle against

the rule" ( Desai, 1966: 157},

(9) The British educational policy of thke earlier

‘period is marked by complete negligence of girls education.
"This was partly due to the Governments anxiety ot to hurt
the gugceptibilities of of orthodox Indigns, Even more it
was becauge femgle education lacked immediate‘usefulness

in the eyes of the foreign officigls since women could not
be employed as clerks in the government, The result was

that as 1até as in 1921 only 2 out of 100 Indigh women

were able to read and write',.. (Chandra, 1976; 122). The
education in British India failed to contribite much

toward the improvement of women's status in India.

(10) In British India, the govermment was not
very serious about gspreading modern education, itk

educational policies had meny serious drawbacks for educa-

tional development.of a big nation; yet the limited spread
of modern education led to the acceptance of modern ideas
and technicsl know-how of an indugtrial society and a

mo dern systeﬁ of Mureaucracy; and thereby helped India in
its process of modernization,

EDU CATION DURING THE POST
INDEPENDEN C&_PERIO D:

India attained her independence in 1947, with this,
a new phagse of history of the nagtion as well as its part

edication started. India declared herself as - sovereign



Democratic Republic on 26th Jamuary in 1950, and adopted
a new written womngtitution. vThe objectives of the
national policy has been stated in the preamble to the
congtitution in the following words ( onstitution of

India, 1950;:; Preesmble);

nJugtice - social, economic and political,
Liberty of thought, expression, faith,
belief and worship; Equality of status
and opportunity; and to promote among
them all, Fraternity assuring the dignity
of the individual and the unity of the

ngtiont,

In order to schieve thegse objectives the government
has adopted: (1) democracy as way of life, (2) soclalistic
pattern of society, (3) economic development and indust-
rislization based on the modern scientific and technological
knowledge. The Government entrusted the educationé.l system
to work for the attainment of these noble gosls., "Therefore,
no reform ig more important or more urgent then to trang-
form education, to endeavour to relate it to the life,
needs and aspirations of the people and thereby make it a
powerful ingtrument of social ecmnomic and cultural trans-
formation necessary for the realization of our national
goals. Thig can be done if education

- ig related to productivitys



- gtrengthening social and national integration
consolidation of democracy;

- hastens the process of modernization; and

- strives to build character by cultivating

social, moral and spiritual values.

All these aspects are interrelated and in the
coiplex process of soclal change, we cannotl adiieve even one

without striving for zll. (Minlgtry of Education, 1966; 6),

There are certain provisions in the Indian Consgti-
tution which have a close connexion with the entire
educational system. For instance, Article 14, guarantees
equality before law to all citizens, artiéle 15 bans
discrimination on the grounds of race, religion, caste, sex,
place of birth ste., Article 16 guarantees of public employ-
ment. another significant provision of the Constitution
is that it has provided certain concessions to the people
belonging to the scheduled castes gnd scheduled tribes,
in order to come at par with the other segments of the
population, in terms of education, income and standard of
living ete. All these provisiong of the Constitution hagve

far-reaching impact on educational system in India.

Since the beginning of the ngtional movement for
freedom, Indian leaders have been stressing much importance
in education and in upliftment of the badk ward sections of

the soclety particulerly of scheduled castes and tribes., They



advocated for the eradication of untouchability fron
India. It was a commitment of the nagtional leadership to
take special care for these people after ihdependence

and this hgs besen reflected in the congtitution., Perhsps
as Harold Isazcs has pointed out, "India is the only
ountry where government employament quotas and edicational
benefits have been establighed right across on the hoard
in order to help speed the social and economic elevation of
specific groups from the lowest level of the country's
popul gtion® (Isaacs, 1969: 107). The traditiongl practice
of untouchability made the Indian social gystem a unique

one, "the attempt to eradicate it has also made the country

unigue (Zacharizh, 1973: 3},

The late Prime Minister, Pt., Jawaharlal Nehru
observed "we have to think more of those who are more
backward begause we must gim at progresgsively producing a
meggure of eqlalify of opportunity and other things. You
can not go on far long having big gap between thoge who
are at the top and those who are gt the bottom. You cannot
make all men equal of course. Bt we must atleast give
them eqﬁality of opportunity" ( Jawaharlal Nehru, 1954: 90).
The Planning Commission also stressed importance on educa-
tional expansion and equalization of opportunities in
edqucation in all five year plans., Again the Report of the
Education Commission (1964-66) states, 'One of the important

social objectives of education is to equalize opportunity,
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enabling the backward or underprivileged classes agnd indi-
viduals to use education zs a lever for the improvement

of their condition, Every society that values socigl
justice and is anxious to improve the lot of common man and
cultivate all available talent, must eagure progressive
eqiality of opportunity to all sections of the ;;opulation.
This 1g the only guarantee for the building up on egali_—
tarian and human society in which the exploitation of the
weak will be minimized... The education of the backward
clagses in general and of the tribal people in particular in
a Mmajor programie of eqizlization and of socigl and national

integration, " (Ministry of Education, 1966; 108, 143).

Edqucation during the post-independence period, has
been getting significant importance from ngtional leaders,
government and its plans, the government has made access
to education as the fundamental right of all citizens,
irrespective of race, religion, caste, creed, sex etc,
Efforts have' been made t gear-up education with the process
of construction and developuent of the nation., The education
also has besen regarded as an ing trument for national
integration, social change and modernization. The principle
of equality of opportunity has beén declared as a part
of the national policy of sducation. The government hng
provided certain concession to the scheduled castes and scheduled
tribes in order to bring them to the edicational orbit,

and thereby improve their socio-economic status in the larger



sociagl system,

EDJUCATION AFTER INDEPENDENCE;:

mring the initial five years after the attainment
of independence, the government was engaged heavily with
the settlemerit of refugees, caused by the partition,
formation of the new Onstitution,Kgshmir problem, ete.
In spite of these problems, there was a ®nsiderable expan-
gion of education through the anmual plans. Thig wes an ad-
hoc arrangement, and continued till the beginning of the
first five year plan period from 1952, Education started
occupying an important position in the national plan as

a part of the integrated five year plan.

LAfter indendence the government of India reorganized
Bducation Department as sn important department under the
independent Ministry of Education, headed by a Minister,
and responsible to the legislature oth at the Centre as
well as at the gtate levels. Provisions have been made for
the involvement of the toth, the Centre and the gStates in
running the educationgl system of the whole country, The
following are the major commissions instituted by the
government of India in order t advise In formulation of
reformative educational policy after independence i.e. (1) Uni-
verslty Edqucation Commission under the Chairmanship of
Dr. S. Radhakrishnan in 1248, (2) secondary Edqucation

Commission wnder the Chairmanship of L. Mudaliar in 1952, and




(3) the Education Gmmission under the Chairmanship of

Dr, D.3. Xothari in 1964, Another 1laridmark of the higtory
of education in India ig the 'formatioﬂn of the Univergity
Grants Commission in order to co-ordinate the activities

of the higher educstion.

The following table (4) gives us the exact plcture
of educational development in terms of its increasing

feeding capacity i.e. enrolment of studentsg,

The table has shown us significgnt progressive
growth rate of enrolament from the primary level to the
higher level of educationgl systea in India during 1950~51
to 1965-66, covering a period of 15 years., Though, this
is not a long period of history yet, this shows the mge
expansion of educational facilities after independence,

particularly after 1950.

The total enrolment of students increased from
24 million in 1950-51 to 70 million in 1965-66, Thisg
demonstrates <. mlmost three-fold rise in the growth of
enrolment of students within a period of fifteen years
only. The average annual growth rate was 7.4 per cent
during this period. 0n the other hand, at the post-graduate
level average annual growth rate has been 11.2 per cent,
Now, we can see the expansion o f educational institution

since 195 t 1973,
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Table-4*

The Growth of Enrollment (1950-51 to 1965-66)

in thousandg

' Average
1950~-51 1955-56 1960-61 1965-66  gnmal
rate of
growth 4
Pre-Primary 5,177 7,135 8,612 11,778 5.6
Lower Primary 13,651 17,380 24,996 37,090 6.9
(I-1vy ~ '
(37.8) (42, 6) (54.8) (69.2) ‘
Higher Primary 3,228 4,522 7,463 12,549 2.5
(V=-VII) -
(13.0) (16. 5) (24.6) (35, 6)
Lower Secondary 1,461 2, 300 3,82 5,990 2.9
(VIII-X) General
Vocational 46 70 100 137 7.5
b tal 1,507 2, 370 3,682 6,127 2.8
(6.5) (9.3) (13.1) (14.1)
Higher Secondary 157 228 401 834 11.8
(XI-X1I)y General
' Vocational 125 214 358 564 10.6
btal 282 802 849 1,308 11.3
(1.9) (3.1) (4.9} (7.0)
Unders-graduate 121 322 434 752 9.6
General
Professiongl &0 82 147 227 10.6
b tal 241 404 831 986 2.8
(1.2) (1.8) (2.4) (3.86)
Post-graduate 6
General § 22 35 64 208 11.2
and § .
Profegsional §  (0.1) (0.2) (0.3) (0.4)
GRAND 10 TAL 24,108 32, 419 46,247 70,031 7.4

contdoooo..



contde.s e

% Extracted from the Report of the Education Commission
(1964-66) Ministry of Eqication, Government of India,

Note: - lj Ttals d not tally becguse of rounding errors.

2) Figures in parentheses asre percentage of
population in the corresponding age-group.

3} Enrolment figures gt the pre-primary stage
include those in Class I in States, where
eleven years are required %o reach the magtri-
culation standard, which is reached in ten

yearg in other gtates.

Toble 5 (on next page) clearly shows us the expan-
sion of edncational institutions in India at #11 levels.
This indicates a very high growth rate., Already we have
seen the incregse of enrolment rate after independence. The
mumber of educational institutions also has increased at
a very high rate to wpe with the high rate of enrolment.
There were 209671 primary schools in 1950-51 and the number
increased to 42088 in 1973, which indicates a growth rate

fof 105 per cent during these twenty three years. The

middle and the high and higher secondary schools have shown -
most significant growth rate, regpectively 616.and 498 in
1973 over 1950-51, The number of universities went up from

{27 in 1950-51 % 94 in 1973, Egucation has been expanded



Table-5%

EBxpansion of Bducational Insgtitutions - 1950-1973.

1950-51 1955-56

19273

1960-61 1965-66 1971 1973
over
' 50=-51
1., Number of Primary/Junior
Basic Schools 209671 278135 2403209 321064 404418 422888 105.0
2, Number of Middle/sSenior _
Basic schools 13596 21730 49663 7578 88567 97356 616,0
3., Number of High/Higher
Secondary Schools 7288 10838 17257 27477 35773 40127 450.0
4, Number of Arts/Science
including Regearch Ingti- :
tutions & Commerce colleges 542 772 1122 1788 272 3243 498.0
5. Number of Universities 27 32 45 64 {6 94 248.0

* Source: INDIA 1975, Ministry of Information & Broadcasting and Edqucational
Statistics at a Glande 1973, Ministry of Education 1974,
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unprecedént after independence due to the initiative

taken by both the government gnd the people. '"The rate

of India's educationzl expansion at the.university level
has been one of the highest in the world, after the United
States end the Soviet Union" (Altbach, 1975: 207). The
expansion has not only been confined to the traditional
univergities it glso in agrialturagl and technological
institutions of higher learning. All these developments
have helped India in acguiring the scientific gnd
techmological knpw-how of interngtional standard. There has
been no parallel to the post independence growth in the
earlier history of growth of education in India. At the
time of independence the eduéational facilities were
extremely 1limited. The expansion of education during the
post independence period is in g way very much inevitable,
UThe attainment of independence created o great mnger for
education especially among these classes which had been
deprived of it in the psgst. Moreover, it was next to
impossible to resist such popular pressure in a democratic
 soclety based on adult franchise" ( Basu, 1974: 2. India
has accepted democracy as the political gsystem sgnd decided
to create a social order based on the qtality of opportunity.
Therefore, it ig essential to democratize edication and to
engure ecgial opportunity to all. Some measures hgve been
taken in thigs direction to acbieve these objectives during
the post indepdence period. In this context the Education

Commi ssion (1964-66) observed "special emphasis has to be



1aid on the development of values such as g sci'en.tific
temper of mind, tolerance, regpect for culture of other
national groups etc., which will enable to adopt democracy
not only as a form of governmenﬁ it also as a way of

life" (Ministry of Education, 1966: 17).

With the ghove historical bzckground of education
in India, we are now in a position to proceed further in
order to investigate relationship between social stratifi-
cation and education., Who exploited the fruits of education
in the British Indie, and who are exploiting in the inde-
pendent India? Has there been any change in the representation
of different stratas in terms of their access to education?
Hag the much talked ghout the government!s policy of
equalization of educational opportunity»being realized?

What has been the share of the low castes in the educational
system, both in the British India and the independent Indig?
In the subsequent chapters (III-IVi we shall discuss these
igsues particularly with special reference to higher

education,
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CHAPTER-IIX

EDUCATION AND STRATIFICATION IN BRITISH INDIA

with the beginning of the British rule in India
a new phase of history starts. Under the British subjec-
tion,Indis experienced many changes in its sodal st‘fuc-
ture, Egucation was also no exception. The wiole
educational structure faced a change. It was the British
rulers who "insugurated a new, modern, secular, formal
educational system which was historicé,lly different from
one which prevailed in the past in India, and this new
systell increasingly became the decisive ins trument for
achieving status in the new Indian society, except in so
far that status could be based independently on wezl th,
the significance of education as a major vehicle for
status and job acquisition,as well as for acquiring compe-
tence and skills to participate in the new economic,
political, social and cultural life of the community,
increased more and more, The forinal educational system
also became a major socizlizing aggency riveling all
other agenciegs like family, caste, religious todies etec.,
shatching more and more hours of the studentts life

within its own orbit" (Desai, 1975: 107).

- The new educationagl system introduced by the
Bri tigh rulaps,was theoretically open to all irregpective

of caste, creed, religion and sex. By and 1arge,vthe



educational system was secular and open unlike the
educgtional system e;cLsted in the pre-British period.

In thig chapter an attempt has been magde to investigate
the relztionships between education and social stratifi-
cation in RBritigh Indis during the late nineteenth century
and in early period of the twentieth century. As already
stated we shall mainly be concerned here with a discussion

on education in relation to caste, occupation and income

structure.

1. Caste

The traditional caste based stratification system
was a very important determinant of socigl® as well as
educational trend in British India, Cgste, instead of
digintegrating with the beginning of modern era', it
asserted itself in the newly emerging stratification gystem
based on education, occupation and inwmme structure. The
modern formal education, which was linked with the newly
emerging prestigious ocaupations and inwome, was mginly
congumed by the high castes all over India, ino rder to

congolidate their socio-economic dominance in Britigh

India,

1.4, bmbay Presidency

In the Pregsidency of Bmbay, education was very
mich inequally distrituted among various castes, The )
level of literacy was highest in Bombay city. In 1881, one
third of the city's male population was either learning

or literate (seal, 1968: 84).



Table-6

Digtritution of Major Castes of Dpmbay Presidency

(in %) according to Bombay Census 1881, *

Castes %age of total Hindb
, Population

Brahming 5.53

Rajputs 1.82

Writer castes 0.21

Trading Castes 3. 70

Artisan Castes 10.87
Agricultural Castes 55. 25

Depressed Csystes | 9.3L

*Extracted from Seal, 1968: 78,

Table=7

Distrimtion of gtudents by castes in Bmbay

Pregidency (in %) 1881x.

Castes blleges High & Middie

Primary

Schools Schools
Brahmins 66.1 50. 5 36.8
Kshattris 4,2 3.0 4,3
Other writers 9.7 12.6 2.4
Traders 14,4 16,1 17.0
Shopkeepers 0.0 1.7 5.0
34.5

All otherg ‘ 5,6 16,1

*gource: Seal, 1968: 87
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Talle 6 shows the distritution of castes of
Bmbgy Presidency in percentage acoording to Bmbay
Census 1881, and table No, 7 shows the distritution of
students by their castes in the same Pregidency in the game
year, These two tables present us clearly the impact
of caste stratification on education. (The Brahmin caste '
consists of only 5,53 per cent of total Hindu population
of the Presidency, but their representation in education
was very high, At the primary level they explited 37
per cent, at the high and middle school level 51 per cent
and at the college level they exploited 66 per cent of
the total seats of whole edt_xcational system though their
percentage of total population is only 5.53 per cent) All
other castes have shown a declining curve in higher education,
only the Brahming have shown g highly increasing aurve
from primary level to college level. From 37 per cent at
the primgry level,they went upto 66 per cent at the wmllege
level, which isall timesg higher than their per centage
in the total population., = This clearly demonstrates the
dominance of Brahminsg in ﬁhe educational system with g
high rate of overrepresentation, jnd even among the
Brahmin sub-castes education was unevenly distrituted,
mamong the Brahminsg, the Chitpavans gnd Deshaths had done
begt" (Seal, 1968: 89), The Chitpavans originglly came from
the narrow littoral between Goa and Bmbay, which lies in

X

ther ain-ghadow of the western ghats., "The narrow ghelf
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was unable to support its large population, and for the
Brahming of this area English educztion became g necessity,
as it did for the Bhadralok ( Bhadralok: Literal meaning
is gentlemen, but here it is gpplicable to the regpected
strata of Bengal, - mainly composed of high ranking

Hindu castes) of Bengal, simce they were dependent on
white-collar jobs. The Chitpavans formed only five per cent
of the Hindu porulation mut they held g dispro:portionate]_y
large number of posts in the pulblic administration"( Basu,
1974: 133).

In the Presidency of Bmbay, artisan, agricultural
castes ocombinedly comprised of 76 per cent of the total
population tut their representation in education was wery
negligible., They, even did not omprised as an identifiagble
category of each caste in the distritution table of
students by castes. They were all combinedly regarded as
©211 others' category inspite of the fact that they were
consisted of 76 per cent of total Hindi population of
Bmbay Pregidency, They were very badly represented
in the newly emerged modern educatiosnal system, Their
repregentation at the primary level was 35 per cent,
secondary level 16 per cent and at college level only
6 per cent, signifying their mass failure to exploit the
advantage of modern education. All the middle range
- castes stood somewhat at the middle point in exploiting

educgtiongl facilities.
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Here it is to be noted that in terms of community
the situation in Bmbay Presidency was very complex.
Al though Brahmins were dominatinge dicational system to
a highly disproportionate extent, there was another non-
Hindi community known as Parsis, who were better educated
than the Brahmins, By 1891, more than 58 per cent of the
male Pargis were literate gnd 27 per cent ocould read and
write English. (Census, Bmbay, 1891: 304-426)., In 1911-12
the number of pupils in arts college per 10,000 of male
population was highest among Parsis at 107.1, and in
1916-17 it was 118.3 (6th quin, Review, 1907-12, Vol. II,
table 47; 7th quin. Review 1912-17, Tol. II, table 3).
The number of literates per thous'and Parsis was 650, the
highest for any commnity. (Census Bombay, 1901: 128).
English literacy was also highest among Parsis in 1901,
258 Parsis per thousand could read and write English.
( Census, Bmbay 1901: 134).

1.B BEngsl Presidency

The caste composition and their representation in
education .in the Presidency of Bengal was somewhat different
from the Pregidency of Bmbay.

Table-8
The perceritage bf the Bagdralok Class of total

Hinda Population of Bengal Presidency ( Brahmin,
Kayastha and Baidya), 1881.%

Castes Percentage of total
Hindu Population
Brahming 6.13
Baidyas * 3L
Kayagthag 4, 65

¥Source: Seal, 1963: 42,



Tehle-9*
Castes of Hindu students of Bengal, 1883-84 (in %)

Cagtes bllege High Lower
) Schools  Primary
Brahming, Kyasthas etec. 84,7 73.4 34.5
Nabagak s 9.3 14.2 8.8
Trading and Inﬁermedi ate
O thers - 008 70 4

*gource: Seal, 1968:; 6L

The tatle 8 and 9 provide us percentage of the
Bnadralok castes of total population and the castes of Hindu
stadents of Bengal respectively of 1881 and 1883-84, Here,
we find the dominance of Biadralok castes in exploiting
newly emerged educational facilities. Though the percentage
of Bhadralok castes in total Hindi population stood at
only 10 percent but their share in education gtood several
times more than their share in the population. The
Bratminsg and Kgyasthas combinedly exploited 30 percent,

73 per cent and 85 per cent seats respectively in"lower
primary, high school and ool'lege education, This ghows

thelir strong dominagnce and increasing grow th rate successively
at the higher level of educatioﬁ. The Napbasaks, the trading
and other intermediate castes though represented signifi-

cantly at the lower primary level it they failed to



maintain the same rate gibsequentiy at the higher level.
This demonstrates the fngbility of the Nabashis, trading
and other intermediate caste to compete with the

Bhgdraloks which © nsisted of high literary castes

of Bengal Presidency. The plight of 'others' category is
very sad., This category had included all castes standirg
at the low positions in the caste hierarchy. They were
very badly underrepresented in the orbit of education.
Their percentage at the lower primary level was only

7 per cent gnd that decreased to a negligible 0.8 per cent
at the high school level and zero per cent atr the college
level, Here we find that the Bhadraloks were highly
overrepresented in the whole educational system in the
Presidency of Bengal and their representation in the
successive higher level has always been higher than

the lower level of education., The Nabasaks, trading and
o ther intermediate' castes had very limited access t
education agnd their representation at the successive higher
level had shown az decreasing rate, The low castes which
have been categorized as 'others! were very badly under-
repregented in education, Their representation at the
high school level was very negligible and there was

no representation at gll at the C{;llege level., Therefore,
we find that, in Bengal Presidency it was the Bhadraloks
which were mainly composed of high literary castes,
succeeded in exploiﬁing the newly emerged educational
facilitieg disproportionately higher than their due ghare

in terms of their strength in the total population,
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Within the Presidency region-wise eduication was
not evenly distriluted. It was far more advanced in
Bengal proper than in Bihar and Orissa, which till 1912
formed part of Bengal. In 1911, whereas in Bengal 77
persons per thousand were literate, in Bihar and Orissa
only 3 per thousand were iiterate. (7th @in, Review,
1912-17, Vol. I: 85). Of all parts of Bengal proper,
central Bengal was educationally the most advanced, with
a literacy rate of 11 per cent or 109 per .thpusand, mainly
because of Calcutta, where one out of three persons had
sufficient knowledge of reading and writing to pass the
census literacy test in 1911 ( Census, Bengal, Wl. V,
Part 1: 369, Subsidiary table II), Next to @entral Bngal
came West Bengal (102 literates per thousand) then Egst
Bengal (66 per thousand) and last North Bengal (53 per
thousand), " th Eas_t and North Bengal were areas with
a predomingntly Muslim population, the mlk of whom
were ordinary cultivatoré and hence educationally

backward" ( Basu, 1974: 115).

1. C. Madrag Presidency

We found the dominance of Brahming mainly Chitpavans
and Parsis in Bmbay Presidency gnd Bhgdralok éastes in
Bengal Presidency in exploiting educational facilities. '
Madras Presidency is marked by absolute dominance of

Brahmins in the field of education.,
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Table=10*

Caste Hindu Male Pupil, Madras Presidency
1883-84 (Percentage of total Hindus)

i ' hms Vaish fdr Others

Institutions Brahming alshyas S as (incluging
Pariahs)

Mblleges 74, 6 3.2 2l.7 0.5
Secondary _
schools 45, 5 5. 6 45,8 3.1
Primary
SChOOlS ) 14204 lOoO 68. 4 7. 2

*gource: - Seal, 1963: 107.

In Madras Presidency we find the absolute dominagnce
of Brahming in the educational system, They alone consumed
14 percent of geats in the primary school, three fold
increase at the secondary level (45.5%) and more than five
fold (74.6%) increase at the mllege level signifies the
domingnce and high rate of overrepresentation of Brahming
in education in the Presidency of Madras. On the other
hand intermediate caste like Vaishyas were succeeded only
to exploit 10 percent of seats at tle primary level, 5,6
per cent seats at the secondary level and 3.2 pér cent
seats at the college level. Unlike the Brahmins, this
caste shows a declining representation guccesgively at
the higher level o f education. At the primary level, the

Sudras were significantly represented, as they occupied
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68.4 per cent of the total seats of primary schools. This
shows the desire on tke part of low caste to attain
eduecation in order to secure higher status and better ocau-
pation, Bit at the higher level their share went down

- to 46 per cent at the secondary school level and at the
college level they went down to 22 per cent, The same

is the case with the 'others' category which also shows

a decreagsing rate of per_centage of students at the
succegsive higher level of education. This talble(l0)

shows it clearly that only the Brahmins as a caste succeeded
to exploit the educational facilities in the late nine-
teenth cehmry o a2 magximum extent. Their representation
was very high at the primary and which gt the mllege

level shows further five fold increase Cbntrar& to the
Brahmins,all other castes have stown a decreasing rate

of their sharé in education, particularly at the higher
level, The education as a whole an‘d'more particularly higher
education was a monopolized ingtitition of Brahmins “in

Madras Pregsidency.

1. D United Province

atrary to the dmingnce of Brghming in the
Madras Presidency, the Kgyasthas supersaded Brahming in
Northern Indis. The Kayasthag were educationally most
advanced community, though they comprised of only 1
percent of the total population, theyconstituited. 11 per

cent of the literate population. In 1901 more than 55
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per cent of Kgyastha males could read and write.

(Census, U.P. 1921, Vol. VI: 118-19). In 1921, 1,139 per
10,000 Ksyastha males were literate in English (Census,
NWP & Oudh, 1901, Wl. XVI: 155)., "This was not surpris-
ing sime the Kayssthas were tfaditionally a professional

, » 17
caste for whom education was necessary. ( Basu, 1974: 141).

The Agarwals, a commercial caste stood next
to Kayasthas in educationagl attainment. The following

table provides g clear picture,

Table-11%*

Literacy by Caste in U, P, =~ 19211

" Castes No. of 1ite~ No.of lite- No. of pupils
rates per rates in in Primary schpolsg
1000 males English per  per 1000 males
10,000 males

Brahming 209 e 49
Kayasthes 549 | 7R 115
Agarwal s 1 319 -
Salyids 277 361 -

*gource: Csnsus, U.P., 1911: 273,

Here in the United Province we find that the
Brahming were supersaded not only by Kayasthas ut also

by Agarwals end Muslim castes like Salyids.



1.E. Punjab |

Now let us look into the situation of Punjab which
at that time was swept by the Arya Samaj movement. The
following table presents us the picture of literacy aﬁong

various castes of Punjab.

To bl e-12%

Literacy by Major Hindu Castes in Punjab 1911

Caste Population No. of %age of Literacy
literates in each caste

arora 10, 547 3,613 34
Brahman 7, 240 2,077 8
Khatri 17,237 5,212 30
0de 5,102 542 10
Rajput 2,403 421 17
Aggarmal 1,983 474 24

*Jources Census, Punjab 1911: 323.

In punjab, also we d find the trend of high caste
dominagnce, The Brahmin had 28 per cent literstes while
gommercial castes like Arora and Khatris supersaded them
with the literscy rate of 34 and 30 per cent respectiveiy.
Aroras and Khatris proved their high exploitation in
education by competing with the high caste like Brahmins.
With the beginning of the spread of modern education in

Punjab in the gecond half of the nineteenth century tthe



traditionally literate castes moved swiftly into schools
and from there inito new occupations demagnding 1itéracy.
among Hindus this meant the Brahmans, and commercial

casteg Khatris, Aroras and Banyas plus few smeller commerciagl
and artisan groups" (Jones, 1976: 59). ® 1911, education
was expanded to the Rajputs and Jats, who are traditionally
warriors and agrialtural castes of Northern India. Bt

the dominance of the commerciasl castes and Brahmins
continued, The traditional low castes failed to respond

to the emerging educational facilities. This kept them
again in their backwardness. The odznmercial castes and
the Braghmins responded immediately and improved their
position in the newly emerging stratification system,

based on occupation and income.

Thus, we find that in all the three Presidencies
and in two provinces of British Indis, the high castes were
succegsful in exploiting the educational facilitieg very
highly. The middle range castes had middle range ghare
in education. The low castes were ;fery mucl underrepregented
in education, particularly at the higher education,
they were worsely represented. So, it is obvious that in
British India caste played a deierminant ard dominant
role in educationgl attainment. Another 1landmark of
education in British India is that, almost all castes
were cautious about the benefits of modern edication. Thisg

was manifegted in the high rate of enrolment at the primary



level, though except more few high castes, only very
few ould climb the higher level of education. Only
those who had the traditionagl link with the learning
succeeded to exploit the educationgl facilities in Britigh

India.

It was in the three Presidencies that the first
impact of the new education was felt because Britain's
was a sea-empire and these were the first provinces to
be annexed, The class who took the earlie st advantage
of the new education system were the higher caste Hindus,
in the capital cities. Bit it soon began to spread inland
into new areas and among new groups ( Basu, 1974: 146).
In Bengal Pregidency Engligsh edication was the monopoly
of the Bhadralok castes, mainly composed of Brahuins,
Kayasthas and Baidyas coming from eastern and western
districts of Bengal proper and they were mainly concentrated
in the capital city of Calcutta., In Bmbay Presidency, .
the Brahming of Maharastra, partialarly the Chitpgvan and
Deshath Brahming and the Parsis of the city had done
best in education., Iowever here in Bumbay Presidency
education was not only concentrated highly in Bmbay city
it also at the Maharastrian capital of Poona. In the
Madras Presidency, it was the Brahming of Tamilnadu
and to a lesser extent of the Telugu areas, who mainly -
monopolized the education partiailarly higher edication.

In the United Province, it was the Kayasthas who did best



and was followed by the Agarwals and the Sailyids - a high
Muslim caste., 4nd, next to these cgstes stood Brghming
in exploiting newly emerged educational faciiities. In
Punjab, Aroras, Khatris and Brahmins exploited edicational

facilities very highly.

Exploitation of modern education by caste differed
from one Pregidency to another and one Province to another
but it wag the high ranking castes who had the traditional
link with learning gucceeded in education, On the o ther
hand within g Presidency there were some parts which
were educationaglly advanced and some parts were edica-
tionally M ckward, There was big disparity from one
caste to another, one region to another, one linguistic
group to another ete., 1In sum, education was very unevenly
distrituted among castes, regiong, religion and linguistic
groups etec., The tradifional high castes, by and large,
succeeded to exploit modern educational facilities and
thereby, they also succeeded to retain their higher position
in the newly emerging modern stratification gystem based

on education, occupation and inommne,

2. Qcaupation

One of major changes that ocaured in India after
the beginning of the British rule, ig the changes in
the occupational structure. The traditional ascriptive
based education was not suitable for various ocaipations

emerged under the new foreign regime, it was also not



possible for the British rulers to bring all required
personnels from England to man the huge adminigtrative
machinery to rule India, In order to economize the gt of
their imported personnels from England, they were compelled
to recruit some people from India itself to wmllalorate
them, The modern educational institutions, though

very limited in mumber, were tl;ansplanted by the British
rulers oh the western model in order to get regular

supply of educated personnels, who are suitable to man the
lower and middle cadres of their administration. In the
process of congolidation of British rule, a hew occupational
structure emerged within the Indian social structure

which was independent of caste or ascriptive status.

The British administrative reguirement contribited towards
the creation of a modern educgtional system and the
educationgl system ontritmited towards the emergence of 3

new occupational structure.

Education tecame a passport to exploi't newly
emerging occupations under the Britigsh rule. Here we ghall
discuss the role of occupation as a determinant of

education @,ttainment in British Indis of lste nineteenth

century,

2. 4. Dmbay Pregidency

The table 13 (onh next page) shows the ocaipation
of the guardians of students studying at the government

clleges, high schools and first grade Anglo-Vernacular



Table-13%

Ocaupation of Guardians of Students in
Government (blleges, High Schools and
First Grade anglo Vernadilar schools
of bmbay Presidency in 1877-78.

Occupation Number Percentage
btal Govt. Servants 2,404 30.0
Private Clerks 1,443 14.5
Professiongl Persons 668 | 8.2
Priests 321 3.3
oumerciagl Classes 1,483 18.0
Otherg : 1,9 26.6

*Sources Seal, 1968: 90.

schools of ombay Presidency in 1877-78, This clearly
'indicates us that the different occupatib nagl strata

had different access to education, The exploitation

of educational facilities had been influenced bfy occupa-
tional backgriaund of student's guardians, The students
coming from the families of government service holders
succeeded to exploit as high as 30 per cent of the total
seats of the whole educational system of Bmbay Presi-
dency, though their percentage in relation to the total
population was a meagre one, On the other hand students

belonging to the families of professionsl persons, priests,



private clerks combinedly exploited 44 percent of fotal
seats. The femaining tother! category succeeded to
exploit only 26 percent of total seats. This 'other!
category included peasants and workers who were oomposed
of more than 80 percent of the total population of the
Presidency. This clearly shows that in the late nineteen-
th century Indlia, student coming from peasant and worker
families were very badly repregented in the educational
system, (bntrary to their worst underrepresentation,
students ocoming from the families of go vernment service
holders followed by other private service holders,

were very highly represented in the educational system

of Bmbay Presidency.
2. B Pregidency of Madrag

Toble-14 *

Occupation of Guagrdians of gtudents of
Madras Presidency, 1833-84.

0 caapation B brofoscional  semora
owlleges (100) (100)
Landiolders B.4 30.0
Officials 28.5 - 17.5
Petty officials 11.8 17.0
Traders . | 7.0 14.0
Others and not known 14.3 21.56

*Source: Seal, 1268: 109.



The Presidency of Madras like the Pregidency of
Bmbay has shown more or less similar picture of occupa-
tion of guardiang of students in 1883-84. HHere, students
belonging to the families of big landholders exploited
highegt amouht of seats which was at the secondary level
30 percent and at the wllege level 38 percent. At that
time Madras was industrially and commercially very
Backward Presidency in oomparison to Bengal and bmbay
Pregidency. Therefore occupational structure of Madras
was different from that of Bengal or bmbay, Perhaps
becauge of this reason, the big landholders were ecnomically
domingnt strata and they exploited education more than
any other occupationagl strata. On the other hand students
belonging to the families of government officials and
petty officials exploited 35 per cent at the secondary
level and 40 per cent at the apllege level. Both the
categories of occupation, i.e. the landholders snd the
officiagls demonstrated that their gmount of share at the
higher level were more than that of the lower level, Bit
the remaining two other cstegorieg demonstrated a declining
amount of share at the successive higher level. The
traders had gone down from 14 percent at the secondary
level to 7 percent at thé wllege level, The same was
the case with the last category. The last category which
had included peasants, mgnnual labour and workers, whose

population was not less than 80 percant of total population
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were very migerably represented in education,

2, C. Pregigency of Bengal

We have already found that the education in Bengal
Pregidency was a monopolized institution of the Bhadralok
castes. The Bhadralok's grip on higher education can
be illustrated in another way., The provincial adminis-_
tration's records of occupation followed by the parents
of students stow that in 1870 the vast preponderance of
college students were sons of profeggsional-men, government
servants and rent receiversg in that order, Very few were
drawn from the commercial classes. In the larger category
studen.ts learning English, the sons of rent receivers
were more numerous than the sons of government servants
Only one in ten was the son of g trader, In 1883-84 more
than half the students at cllege and high school had
fathers employed by the CGovernment or in private gervice
and the profegsiong, and about a fifth came from families
dependent on rents, Only 7 percent of the college students
and 13 percent of the high school boys had a background
of trade. Even fewer had emerged from peasantry - one
per cent of the oollege and six per cent of the high
school pupils. (Seal, 1968; 63).

So, we find that Presidency wise there wass some
varigtions in the occupation of the guardiang of students,

but, by and large,the trend was same in all presidencies.
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Most of the students were drawn from the families of
government gervice holders, who esdploited largest
share of educétion. Students from landed aristocracy,
private service holders and traders also had gignificant
share in education. The students coming from the
families of peasan'ts and workers were very badly under-
repregented in education and more particuiarly in higher

education their representation was worst one.

3., Income

The growth of new occupationgl structure in
British India led to further charmges in the pattern of
income distritution. Money replaced land completely as
the form of payment of gsales andgervices. In British
India like caste armd occupational background of parents;
income o f the parents also closely associated with the
educational attainment, Here we shall try to see the
influence of ihocme on education in British India by
taking data of two Presidencies. Iowever, no data is
found available to analyse the situation of Bbmbay

Presidency.

3. 4 Madrag Presgidency

Table=15%

Parentgl Income of Male studentg of
Madras Pregidency, 1883-84.

Thcome per armum __ (olleges Secondary Schools
b tal P. C, b tal P. C

Lesg than Rs. 200 205 4.6 38,246 62,1

Rs. 200 to Rs. 5000 1,189 54,7 22,498 36,4

Rs. 5000 and ghove 81 3.7 935 1,5

*gource: Seal, 1968: 109.
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The table 15 provides us a general view of three
‘broad incmme stratas and their access to education in
Madras Presidency in 1883-84, though the table itself is
defective because it has shown the income from Rs. 200
to 5,000 in a single strata. This table demonstrates that
a high income strata had only 1.5 per cent enrolment at the
secondary level but at the college level thelr percentage
had gone up to 3.7 per cent., This is a significant
amount tecause 1t increased to g more than double amount,
though it was numerically legss. The vlow inome strata succee-
ded to exploit 62 per cent seats at the secondary level mut
their representation decreased very significantly at the
college level to 41.6 per cent, On the other hand, the
middle incéme strata éxploited 36, 4 per cent seats at the
secondary level and 54,7 per cent at the ollege level. This
indicates that the middle income gtrata exploited about
80 per cent more gseats at the wllege level than gt the
secondary level. So we find that the low income strata had
low share ’in the college education. The higher education
was mostly exploited by the middle income strata. The low
income strata has shown a high declining rate at the college
level, It shows that in Madras Presidency higher education
was baslically an instimtion of middle income strats
while the low income strata though mumerically very high
in the total population were very hadly underrepresented

in higher education. O0f wurse, they were represented



subgtantially at the gsecondary level. The low income
strata was the victim of finagncial problem to meet the
high expenditure of higher edication. The high rate of
enrolment of low income strata at the lower level gigni-

fieg their motivation for education,

3.B. Pregidency of Bengal

Table-16*

Annugl Income of the Parents of Bengal
Students, 18833-84, '

Levels of Edication ggd iobggfe g? gggoto gz%%go
(%) (%) (% -

College 13 78 9

High gchool : 7 6‘7 26

Middle English School 2¢ 5 - 48 - 49

Middle Vernacular School 1.5 3 6l

Upper Primary School 0.7 08 e

Low Primary School 0e3 ' 12 88

* Seal, 1968: 04,

The above table clearly indicates that in the
late nineteenth century higher education was basically
a monopolized institution of middle income strata, the
high income strata demonstrates a drastic progressive rate
of growth of ghare gradually from lower primary to the

college level, At the lower primgry gtage the share of



high income strata was only 0.3 per cent of total enrolment
in the lower primary schools of Bengal Presidency. and at
the mllege level they went up to 13 per ceflt of total
enrolment, This 1s very significant because it has shown
a 43 fold rise in enrolment at the college level in compa-
rison to lower primery level., Thig had happened because
the students belonging the families of high income strata
cculd afford the increasing expenditure on education which
was gradually Higher zt the successive level. The cost

of education almost everywhere always increases from ore
level to another higher level. ©For the high income gtrata
there was no problem at all to meet the increasing cost

of education at the successive higher level. So, there wag
absolutely no d&op outs from this strata due o economic
reasons. On the other hand there was a high rate of
dropouts from among the lower gtrsta. The smdénts from
middle ineome strata in Bengal Pregidency also demons trates
Their high domingnce in the higher education. From mere
12 per cent at the lower primary level in Bengal they raised
upto 78 percent of the total enrolment of college students.
This spectacilar rige alw indi'cates increasing rate of
share from one lower level to another higher level. The
middle incoue gtrata was the main consumer of higher
education, The fawurable economic donditions slongwith
socisl condition and psychologicsl motivation, the middle

income strata gucceeded to the unwestrictive exploitstion of



the educational facilities more partiaularly in higher
education, By virtue of their dominance in education,
the middle income strata also succeeded to perpetuate their

position in the stratification system.,

The position of the students belonging to the
families of lower income strata of Bengal Presidency clearly
shows their underrepresentation in higher education. In
contrast to high and middle income stratas though the low
income strats had shown a high rate of enrolment at the
primary level, yet, they could not continue their

education properly at the subsedient higher level of edu-

tion, Their share went down from 88 pver cent at the lover
primary level to only 9 per cent at the college level,
which in other words, their share decreased by ten fold
rate, Here, it should also be remembered that in the
case of high incomes strata there was 43 fold increage rate
and the middle income gtrata there was 6 fold increase rate

at the ollege level from the lower primgry level.

As stated earlier, the @st of education, increases
from one level to another higher 1evel. At the beginning
it 1s very cheap (econémically) to afford education, In
British Indis, education became a passport to exploit
new economic and scial status. The low income strata who
reglized the importance of edacation as a means for i tter

ocaipation, ineome and social status and that is why they



started sending their children to the schools, Their

rate of enrolment at the primgry level was very much
satisfactory in comparison to their share in the total
population, Their satisfactory amount of share at the
primary level signifies their cnsciousness atout social
mobility. Their gradual decline at the subsequent higher
level shows their inagbility to oompete with the students
coming from the high and the middle income stratas, which
virtuglly monopolized the whole system of higher education
in Bengal Presidency,

The alove analysis has made it clear that only the
students ooming from financiglly well off straﬁa succeeded
in getting and continuing higher education. and those who
were belonging to the familieg of the low incmme strata
were very badly underrepregented in the higher education,
Their economic and social conditions were not conducive for

atteining higher education in British India,

b sum, up, in all the three Presidencies we have
found the dominance of high castes in education gnd their
dominance has shown a high increasing rate at the subsequent
higher level of educetion, In Bmbay Presidency,it was
Maharastrian Brahmins and mginly Chitpavans and Deshaths
who exploited education very highly alongwith another non-

Hindi minority community known as Parsis. In Bengal Presi-

dency, it was the Bhadraloks which was mainly composed of



Brahmin, Kayastha and Baidya castes and in Madras.Presi-
dency it was the Brahming who monopolized the higher educa-
tion., In the United Province,it was Kayasthas and Agarwals
who exploited higher education best. In Punjab, it was
commercial castes like Aroras and Khatris; and followed by
Brahming, which dominated the education. By and large, it was
those cgstes which hagd the tradition of learning succeeded
to exploit educational facilities and thereby they ensured
their high position in th the system of stratification -
traditional and newly emerging modern, In terms of occupa-
tion of parentts, students belonging to the families of
government officigls very highly exploited the higher
edication aglongwith the children of other salaried people.
The students telonging to the families of peasants and
workers were very badly underrepresented in education and
wrst representation in higher education. In termg of

. ilnwome, it was the middle inome strata which was the main
econgumer of higher education. The low income strata, though
represented substantislly at to priamary level, failed to
magintain thelr same share at'the higher level. Thus, in
British Indla, education was very much unevenly distrituted

among different castes, occupation gnd income stratasg,
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CHAPTER-IV

EQUCATION AND STRATIFLCATION DURING
THE PO S T-11DEPENDENCE_PERIO D

-

In our earlier chapter (No. 2) we have gseen that
the expansion of educational facilities during the post
independence period is unparalled in the hiswry of educa-
- tion in India., The growth rate of higher education hgs
‘been one of the highest in the world. Here our purpose
is to see the relationship between education amd stratifi-
cation in order to find out the positic;ns of various caste,

occupation and income gtratas in exploitirg educational

facilities during the post independence period.

1. Caste

The caste system in India has not lost its tradi-~
tional deep~-rooted gignificance during the post-independence
period, O0f course, the modernizing process is contributing
towards losening of rigidity of the caste system, still,
the caste system remaging dominant in the Indign gocial
system. The Education Commission (1964-66) observes,
"Indian gociety ig hierarchical, stratified and deficient
in vertical motility. The social distance between the
di fferent classes particaalarly between the rich and the poor,
educated and uneducated, is large gnd tending to widen.
Our people profess a mumber of different religions, and
the picture be mmes more ®mplicated because of caste,

an undemo cratic institution which is still powerful and



which strangely enpugh seem % have extended its sphere of
influence under the very démo cratic process of tpe congti-
mtion itgelf. The situation, omplex as it was, has been
made critical by recent development s which threaten toth
ngtional unity and sodal progress; " (Ministry of Edu cation,
1966: 2), The Education (ommission has rightly recognized
the influence of caste system and its bad effects on the

Indian society.

In India, the caste system exerts its influence
and impact on all aspects of the whole society, so also
on education, The caste, ’Do a large extent, decides
educabllity of an individual. The vérious caste stratas
have different access to education, This study is an attempt
to examine empiricelly the impact of caste on education in

India during the post independence period.

Table 17 provides us a macro level view of
relationship between education and cagte in contemporary
India. This data is a part of the results of more than six
years investigation in g large crogs national study., The
sample in India is limited to four states - andhra Pradesh,
Gtijarat, Uttar Pradesh and West Bengal. We have already
marked that after independence the whole educational system
expanded heavily. IDuring the period 1950-66, the gverage
annugl rate of growth of enrolment was 7.4% (Mini stry of

Edication, 1966; 530) and average anmial rate of growth of



Edication by Caste (%) in the States of Aandhra Pradesh,
Gujarat, U,P. and West Bengal, 1966, '

CASTES

Edy cation Ha_rijan Low Lower Middle Other high Rajputs Brahmins

cgstes Middle castes castes
I111iterate 73 a8 45 51 4 45 16
Literate, some o
primary 17 26 25 26 17 37 3l
Primary completed ' .
or middie school 5 12 13 8 18 6 8
Some gecondary
gchool s 3 5 8 8 23 3 14
ge condary schtool . '
complete _ 2 4 5 4 15 2 13
Some college ' % 4 3 1 10 3 11
Degree and alove 00 1 1 2 12 4 8
D tal *xx 100 100 100 100 100 100 100
( Bage N). (RB?) (353) (270) (358) (147) (1186) (184)

* Sources bBhatt, Anil, 1975: 3l.

** Less than one half percent only one Harijan in "some colleges" category, therefore,
included in the sewmndary school category.

4% The percentage may not add up to 100 because of rounding errors.



total expenditure was 11% (Ibid..: 465), Almost every village
is covered by a primary school. In order to draw more
students from the lower castes and the untouchables, the
governnent has been gpending g large amount of money in the.
forms of scholarship and freesghip. In addition, efforts have
been made by lowering the minimum eligibility requirements for
admission of students of low castes to various sclool,

collegeg and universities.

Similarly table 17 helps us in understanding the
impact of education expansion and ewncession given to the low
castes and, as to how far the caste composition of the

educational system is undergoing a change during the post

' independence period.

The table also indicates that a big digparity exists
between the high castes and the low cagtes in termg of their
access to edication, The high castes i.e. Kayasthas,

Baniags, Guptas, Baldyass etc., inclugive of Brahmins demonstrate
the highest level of educational attainment, 0f ocourse, this
is not a new trend in modernizing Indian s ciety, Though the
Branmin exclusively monopolized thé study of religious text and'
had old tradition of learning and knowledge, since the beginn-
ing of modern formal education-in British India, the other |
high castes started exploiting the newly developed educational
facilitiegs more than the Bralming in some regions.of ea;s;tern;
weptern and northern India, Unlike &uth India, in these

regions, the so ciigl distance between the Brahming and other

N



non-Brahmin high castes remained ingsignificant, In the
ritugl hierarchy, the Rajputs are next to the Brahmins,
who are by tradition politically powerful, remain somewhat
backward in education, The level o f their educational
attainment is not very much higher than the middle and the

lower middle castes. ( Bhatt, 1975 28-29).

Table 17 also shows the position o f the Harijans ,

and other low castes. Even after two decadés of indepen- \/

dence, 73% of the Harijans, in comparison to 4% other high
castes, remain in illiteracy. This also shows that 43%

of the lower castes, 45% of the lower middle castes, and

5% of the middle castes, still are in the orbit of

illiteracy., The high rate of illiteracy among Harijans

and other low castes, and their guccessively decreasing

rate at higher level of education gsignifieg the oécurance ‘/

of high rate of dropouts at the primary and secondary levels.
Again we find in the same table that only two out of the ;./4
sample 287 succeeded in completing the gecondary gchool

level., On the other hand, only 9% of the low and the middle
castes gucceeded in éompleting the semndary level of

education, This clearly demongtrates the fact that the low
castes and th‘e Hari jans, commonly known as scheduled castes,

have not been able to e;cploit the expanding educational \/

facilities properly inspite of the special patronage

offered by the government, According to the 1971 Cengus,only
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14.71 per cent of the scheduled castes population gs v

compared to 29.35 per cent of total pOpu_lation was returned

as literate. Bit thig ig not emough to demonstrate the

disgparity in education between the scheduled castesg and

other castes. In this wmnnection we intent to focus on, with

the state level data, the magnitude of contimious disparity

between the scheduled castes and others in the field of '

education, |
Ta}?le 18 shows the enrolment of the. gcheduled v

caste children to total enrolment and the percentage of

their population by states. This table includes the enrol-

ment of the scheduled caste students at all levels of

education in thirteen out of twenty two .states of India.

At the primary level, the scheduled caste students lag

behind in seven states., At the middle school and the high

school levels, the Scheduled caste students lag behind

in nine and ten states regpectively. And finally, at

the university level they lag behind in twelve states. This

clearly shows the peculiar aspect of educational backwardness

of the scheduled caste i.e, the amount of enrolment of

their students decreases at the successively higher level

of education, At the primary level in the gix states the

schedul.ed caste students were slightly over-represented,

This shows the awareness on the part of scheduled castes

for social mobility through the means of education, Bit they

failed to compete adeduately with other castes at the
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Toble-18"*

Di fference Between éeréentage of Scheduled Castes
Children to total Enrolment (1964-65) and Percentage
of Population of Scheduled Castes by States.

Percentage Primary Middle High or University

States of gchedu- or ju=- or Ser Higher or:other
led castes nior nior Secon- hi gher
population basic basic dary education
in the
state

Andhra Pradesh 13,8 +0, 2 42 #5.6 8.4

Assam 642 +0.9  +0.2 -0.1 -1.8

Bihar 14,1 ~3.7 -6.2 8.2 -10. 3

Gujarat 6.6 +1.0 +1.3 -1.6 -4, 4

Kerala 8e4 *2.2 +043 -Qs4 %7

Madhya Pradesh 13,1 ~-3.2 -4, 7 -7.8 ~9.4

Madras 18,0 +0.1 -3.1 -5.1 -13.0

Maharastra 5.6 +4,7 +2¢7 +2¢3 +1.9

Mysore. ' 13.2 ~0.6 . -4, 3 -7.5 -10.4

Punjsb ' 20.4 ~-5,9 ~11.5 -12.1 -156.8

Rajasthan 16.7 -4.3 . ~8.0 ~10.6 -14,8

Uttar Pradesh 20.9 ~7.6 ~10.1 -12.1 -16,3

West Bengil 19.9 -3.5 -8.5  13.7 =147

*Surce: Chitnis, 1975: 169,



successively higher level of education, Ingpite of

their awareness for education, and certain concessions

and patronage from the government in terms of regservation
of geats at the educational ins timtions and in jobs,
freeships anmd scholarships ete., the gscheduled caste
students have not been successful in exploiting educational

facilities at the high level,

From table 18, we have seen that the low castes
are very highly under represented at the secondzary level
and their representation gt the university level is more
pathatic, Por further confirmation we can take the help
of micro-level studies regarding caste composition of our

univergity students.,

Table 19 has shown absolute biasness towards the
high castes in higher edu.cat'io‘n. They slone exploited 88
percent seats in the college and university., The position of
the intermidiate and low castes has shown very poor |
share in higher aducation, jgbsolute dominance of high
castes found not in generszl higher education Wit als in
the engineering and medicinal education,which have the
better prospects of future income and status, Even among.
-the high castesyhigh ag well as low f,epresentation ig quite
visible, Banias and Patidars of Gujarat have supersaded the
Brahmins in exploiting higher education., also, it demons-
trates the worst plight of the scb/eduled casteg in higher

education. gpart from thig Reneda study, tThere are also some
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Table-19%*

Castewisgistritution of students of ®lleges and University

of Broda (Gujarat)

Castes Faaulty of
Arts (bmm= Sci- Medi~ RmOgi- 1o- Per-
' erce ence cine neer- tal cent
ing
1 2 3 4 5 6 7 3
o, No. No, No, No. No. % %
UPPER
Qther Brahming 13 4 5) 3 7 32 16
Anavil Brahming 1 -2 1 - 6 10 5
Nagar Brghmin - 2 2 - 2 6 3 88
- Banias 10 17 16 7 26 76 3R
Patidars 13 6 12 4 17 52 26
INTERMEDI 4 TR
Luhanas 1- 1 1 - 3 6 3
Bhatias - - - - 1 1 0.5 5
Rgjouts 2 ~ - 1 3 1.5
LOWER
(a) artigang
Goldgmi ths - 2 - - 1 3 1.5
Carventers - - - - 2 2 1.0
Bl ack smith - - - - 1 1 0.5
Panchals - - - - 1 - 1 0.5 5.5
Potters - - - - 1 1 0.5
TailOI‘S ) - - - - 1 1 O. 5
01l Preggers - 1 - - - 1 0.5
Stoe Makers - - - 1 - 1 0.5
(b) Others
Kolis - - - 1 - 1 - 0.5
Dhodias - - - - 1 1 0.5 1.5
Ro hi tgkx* - - - - 1 1 0.5
btal 40 35 37 16 72 200 100

*Source; Shah, B V,, 1964: 20

*x 'Rohit!

an untouchgble cagte,



more studies which have shown the extreme biasness towards
high castes in education. Dibna's study again revesls V4
that the university education is a monopolized institution
of high castes, His 4llahabad University study, has found
that Brahming exploited 42 percent seats,' followed by Kayas-
thas and Khatriyas and combinedly. they exploited 81 per
cent of geats. (Dibnag, 1973; 73). Similar trend is

equally observable from t.he Poona college study (Kamat and
Deshmukh, 1963: 5). Another study on Poona reveals

mich higher rate of exploitation by Bramming - 54 per cent
of the University seats (Poona Univergity 1960; 11). Gupta's
study of aligarh (pllege students reveasls again the high
share of high castes in the cwllegiate education (Gupta,
1957: 24). More or less almost gll studies have shown I
extreme form of high and low representation of .high and low
castes resvectively., Tae causes of the edicational backward-
ness among the low castes or scheduled castes are not
difficult to locate. By and large, the scheduled castes

are poor, It is their poverty that has been the major
factor of high rate of dropoﬁts among the scheduled caste
pupils. Only a few reach higher level, This ig presumably
due to fact that, they are aglready having a good emnomic
conditions. Excepting a very few families, most of the
families gre sufferirg from abject poverty, barely can
afford to meet the expenditure of education for their
children. Or may be that, the children have more productive

functions to d in traditionagl Indian agriail ture. There fore,

the poor peasants put less importance to the value of"

¢



education, The need of the families to engage their
children in agricalture, domes";:ic service, such as, taking
care of younger chi‘ldren, cattle cai'e etec. are the main
reasons for high rate of dropouts among the gscheduled
castes. Untill end unless the ;(ligh dropout rate 1is
arrested at the primary and seoondary level, there isg

no chance szt 211 for scheduled caste students to reach
the higher level of edication., If they remain as they
~are in higher education in present day India, then they

are not going to improve their low socio-economic status

in future. gs well.,

In our discusgsion on the difference between
percentage of scheduled caste students to total enrolment
in 13 gtates (table 18) we noted thst only in one state -
Maharastra, the scheduled cgste students have shown a
slightly higher rate of enrolment (+1.9%) at the university
level. The scheduled caste students are coming for
higher education only in Maharé_stra with a satisfactory
amount of enrolment in terms of their total populstion;
mt thig s'atisfactbry giantative enrolment implicitly
bears the gualitatively dark side of their educational
backwardness, In this connection we may refer to
Dr, S. Chitnig's study on gscheduled cgste students of

Bmbay, the cgpital of Maharastra.,



Table-20F

Grade Ronk of Bmbay (olleges and Distrilution
of the gcheduled C,ste students - 1271-72,

Rank list of
¢lleges as
grouped in

Four grades

Percentage of students who
passed FY/art Examingtion
from each college(Figures
in brackets indicate the
difference between the
cllege aversge and the
univergity base at 56%)

No.and percen-
tage of gchedqu-
led caste stu-
dents enrolled
in the college,

Gra de H&Q 1"

College Mo,

ollege No.

bllege No.
D tal

Grgde uB®
®llege No.

Mbllege No.

College No,
College No.

Total

Grade ucn

®dllege Mo,
®llege No,
bllege No.

b tal

Grade uDu

ollege Noe.
College No.
College No.
G®llege No,
hllege No.

D tal

wnoH o W

Ui o

9 3(+ 37}
84(+28)
69(+13)

53(+2)
55(-1)
53(-3)
53(-3)

47(-9)
45(-11)
42( -14)

40( -16)
33( ~18)
35( -21)
31( -25)
24( -32)

S8 B e

(5%)

22

63
20

113 (8%)

85
67
17

169 (11%)

128
65
881
16
32

1122 (76%)

1486 (100%)

*gources Chitnis, 1975; 172,



~In the year of 1972, altogether 1,616 scheduled
casﬁe students were enrolled for dégree courses in fifteen
arts and science colleges of Bmbay cify. A.detailed
systematic study of 1480 (91%) out of total 1616 scheduled
caste students has shown that a gignificant feature is
their educational backwardness; and, that they tend to
enroll at the educational ia;titutions which hagve lower
level of performgnce in the university examinagtion, In
other words, the scheduled caste students go to qislita-
tively inferior academic imtitutions. All the fifteen
arts and science colleges of Bbmbay have been graded as
'A'y 'B', 'C' and '] on the basis of their students!
performgnce in the university examination; and ranked
in order. The study reveals that 1122 out of 1480
scheduled caste students were enrolled in the grade 'D
college of Bmbay. This amount represents as high as
76 percent of the gcheduled caste students studying at
di fferent owlleges of Bmbay. And only 5 percent of the
scheduled caste students were guccessful in obtaining
aduission at the 'A' grade colleges. This shows that
though, in terms of quantity, the gcheduled caste students
are coming up satisfactorily in.Maharastra for higher
education, they are, ih fact, studying at the worst educa-
tiongl institutions; and hence is the regson for their

qualitative backwardness.

It is important to note that the three wlleges in
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Grade 'A' are not only the colleges with the best perfor—
mance level wut also they happen % be the most prestigious
or thé elite colleges in the city. Ths, we find that

the scheduled castes are usually confined to institutiong-
of low level performgncé. and, therefore, are less pres-
tigious as well: "In order to appreciate the implicationg
of a situation wherein the scheduled castes are confined
to such wlleges it ig necessary to appreciate the
tremendous varigtion bstween schools and colleges that
provide educsztion in the country and to bé sénsitive to
how students educated at the more prestigious and better
equipped institutions benefit by having better prospects
for employment... Limited enrolment in school and
~wllege and restricted access %o prestigious courses and
the institutions are only one facet of the bgckwardness
of schediled caste education. The poor performance of
those who are enrolled is the otler facet" (Chitnis, 1975:

173).

It also uncovers the fact that the academic performance
of scheduled caste swdent. cannot be compared fawurably
with that of the non-scheduled caste class student. As
high as 22 per cent of the scheduled caste regpondents,
compared % only 3 per cent of their non-gcheduled caste
students, have failed durimg their last two years at /
school, The inferior performgnce of the scheduled caste

students ig much more pronounced with respect to performance
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at wllege level. As compared o 18 per cent of the
non-gcheduled caste students, 44 ner cent of the scheduled
caste students have failed during their college career,
Dr. Chitnis obsérves, "Pro bably, dquite as significant aj
the 1imited access and the poor performance described
alove are tke imbalances that have appesred witoin
scheduled caste education., These imbalances occur in the
form of interstate, interdistrict, intersex and in.tercaste
disparitiesg and in the fact that it is largely the privi-
leged from among the gscheduled castes who gé.ined-access

to education. " (Chitnis, 1975: 173).

The above analysis of theArelationship be tween
the cagte and education during the post independence
period establishes the fact that the overall pattern of
"higher the caste, higher the education' haps been main-
tained, In the last chapter also, we found that the
same pattern existed in British India. A1l the se demons- |
trate the high caste dominance of our educational system,
particularly in higher education; and, thereby,‘ they are
perpetuating thelr dominance, Of course, after indepen-
dence a large number of gcheduled castes are. cﬁming up
for education, This has also been encouraged by the
government by providing gscholarsghips, travel grant,
ho stel accommodation, freeghip and reservation of seats

both in education and jobs. The government patronage has



definately contrilited towards the growth of their
motivation for education, Bat the overall socio-egonomic
backwardness has homfered tteir educational attainment,
The rate of enrolment of the scheduled caste students
showsg declining trend at the successively higher level of
education; and qualitatively as well, the scheduled casté
students are ot getting good education, Most of the gche-
duled caéte students are enrolled in academically inferior
and less prestigious institutions. Even the performance
wise the scheduled caste students are standing far behind
the non—schéduled' caste students.

Ls regard to the caste composition of students,
weqn“r?gfer to two more studies cmnducted at the micro-level
- sometime after independence. (Desal, 1952 and Lucknow
Report 1252), ®Bta the studies have s.’mwn the over-répresen-
tation of high caste students and low representation of
the scheduled caste students. Another study oconducted
after two decades of independence at the district level
has also revealed the similar pattern in the caste compogi-

tion of students (Desai, 1267).

2. Ocaupation

After disaugsing caste and education during the
post independence period, now, we are in a position to diseuss

further di.ou.c education in relations to occupation,
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Tale-2f

Occupation of the parents of graduates

Ocaupations Graduates in
peércentage
Agriaulturist 27,7
Govt, gervice ' 20. 3
Qther gervices 24,1
Basiness 24.1
Artisans 0.9
Not available 3.0
T tal 100.0**

xgource: Ministry of Lalour and Employment, 1963: 14,

** The percentage magy mot add upto 100 because of
rounding errors.

Table 21 shows the occupation of parents of the
gradugtes in the year 1960. This table is a part of
- the resgults of a gstudy on the patterns of graduates
employment conducted by the Directorate Gerieral of Employ-
ment and Training of the Central Government, Thig study

has cvered graduates of altogether 2 univergities of

different regiong of India,

Table 16, shows that the students belonging to
the families of ggriculturigts had highest gmount of

share of total graduates. Bit this highest amount ig not



a satisfactory one, because they are underrepresented

in education, pesrticularly, more in hnigher education, In
order to understand this situation in a better perspec-
tive, one should remember that in India more than 70

per cent of total working force is engaged in agriculture,
In other words, 70 per ceant occupationsin Indiag are linked
with .agrialture, Bit in terms of occupations of graduates,
there were only 28 per cent of graduates belomging to the
families of agrielturists; their ghare in termg of total
ocaipation is 70 per cent, This s'bws that they are very
badly underrepresented in our educational system, particu-

larly in higher education,

The gwdents coming Ifrom the families of government
servants_ and other gervice holders together with the |
visinessmen combinedly shared as high as 69 per cent of
educational facilities at the graduate level. 4gain thisg
table (21) does not show any representation of the
unskilled or waged labours. All these prove that the
facilities of education in Indisg, particularly more of
higher edu cation, are mainly conslimed by students coming
from families of occupational stratas like - government
servants, other gervice pmlders and isinessmen etec,

The students belongirg to the families of agriculturists
are badly underrepresented. In a ‘way, it is remagrkatble
because after independence gtudents from the ggriculturist
families are coming up for education in gregter number

then the British period; of ourse, these s tudents are



certainly not all belong to the poor ggriculturists, mt
they belong to the rich agriculmrists or the landed
aristocracy, who are economicaglly as well as ritually
stand at the high position in the rural areas, The
students from the families of the poor agrialturist,
landlegss peasants and workers are almost nil in the

/
/

orbit of higher education in India,

Again, in terms of occupation we find the
over-dominance of gstudents belonging to the families
of occupationgl stratas like - government'servants, o ther
service holders, businessmen etec., in higher education,.
Their domingnce in education since the beginning of modern
education in British Indie, till the present day reveals
their perpetugtion in edncation, which in turn, indirectly
indicates their less possibility of downward social
mo bility. The underrepresentation of students from the
families of agriculturists gince the beginning of modern
education to the present day shows that ingpite of
independence and severzl five year plans, their position
-has not been drastically chenged in the ocaipational

"~ background of Indian students,

For further confirmation and accuracy, again
we can take the help of another table (2%) in order to
study the access of different occupational stratas to

the technological and medical colleges of the whole country.



The graduates of these professioml colleges command high

income status and prestige in the society.

Table 22 (on nextrpage) shows that the same biasness
of the last table (21). In analysing table 24, we found
that the gtudents from the families of Q.ccupational
stratas like - the go'vernment servants, other service
holders and bisinessmen combinedly shhred 638 pér cent of
total graduates of 29 universities, Here, in this table (22)
we find that the same stratas are exploiting altogether
€6l per cent of t‘he total seats of the Indign Ingtitutes
of Techmology, Régional Engineerirg (lle ges and Medical
lleges of India. Hereg,category wise the service holders
exploited highest amount of seats in all these institutions.
The amount of gtudents from the families of agriculturists
in almost same with some minor variations. The Indian
Institutes of Technology which are regarded as the best
and the most prestigious ingtitutions of technical education
is concerned, here we find a great digparity in the
composition of ocaupational badigrounds of gstudents. The
students coming from the families of sgriailturigt are
composed of only g meagre 7 per cent of total enrolment,
on the other hand, the students comirg from the families
of service holders exploited 62 per cent of the total |
seats of the Indian Institutes of Technology. Thig is
g mgnifestation of great occupational disparity in
higher education, particularly in the best available

ingtitutiong in India, which are mainly consumed by students



Occupation of the psrents of Students agdmitted to the technical
and medical colleges of India in 1965 (in percentage).

Occupation of Indian Insti- Regional Engineering Medical o tal
parentg tutes of Tech- Bngineering Mlleges (blleges (over oi@)
nology. bllege '

No, of Ingtitu-

~tions covered 5 7 48 45 105
by study
Profegsiongls 7.2 10.9 8,7 17.0 11
Service 61. 2 37. 3 2.6 32,9 a1
Bisinesgs 0.1 17.7 2l.2 - 17.9 19

0 thers 7.2 10. 2 13.1 10.7 , 10
Ttal no. of 2, 574 2, 425 15, 744 6,118 26, 261

" students (100) (100) (100) (1o0) (100)

* gource:; Report of Equcation Cmmigsion (1964-66): 119,
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students belonging to the families of occupational

strata like government and other service holders. Another
main consumer of higher education comes from the business
strata. In table 21, they shared 24 per cent of total |
graduates, and again in table 22 they condumed 19 per

cent of total seats ava.ilable in the technical and medical
colleges of India. B th the tables present almost the

saitle results of overrepregentation and under-representation
and of the same occupational strafas in the educational

~systen in India.

Begides these findings on the representation of
students of different occupation stratas in education,
there is another mgcro level study conducted later by
the National Cpuncil of Educational Regearch and Training,
This study also reveals the game pattern as found in the
earlier studies. This study included eight states i.e,
Anghra Pradesh, Maharastra, West Bengal, Gujarat, Mysore,
Orissa, Punjab and Rajasfhan.

Tabl g-23*

Percentage Distrilutions of students from Pro fe-
ssiongl Mlleges by the Ocaupations of their fathers

Rarzal Urban white small trade Urban Mgnual

States Qcaipa- collared Miginess
tion occupation

Andhrg 37 42 14 3
W. Bengel 13 63 2 4
Gu jarat 20 45 23 - 6
Maharastra 15 56 , 11 8
My sore 22 54 9 5
Orisgssg 43 40 7 3
Punjab 24 40 23 5
Rojagthan 19 52 18 : 2
Total 25 52 15 v 5
kgources Gore,il. 5., ,esal l.bk. and Laltlls, 8§ €d. 19708 ol



- Here,again we find that the students coming from .
the families of urben white-collared ocaipation, which
includes o th the government gservants and other service
holders together with the small trade and husiness occu-
pational stratas. and the urban magmuial workers, combinedly
exploited 73 per cent of seats of professiongl Colleges
of eight states.. Riral ocaipation which basicelly means
occupstion relsoted to agriculture, from this strata
only 25 per cent gtudents hgve been studying in these
wlleges. This table indicates that those gtates which
are industrially developed like Maharashtra, West Bengal
and Gujarat comparatively have less amount of students
from agriculﬁlral occupationsl gtrata than the indugtrially

backward states.

In pregent day India, the professionagl wurses are
the lever for better status, ocaipation and income in
future, The students coming i‘romvthe agrialturglist
families have not been ablé_ to exploit educstion
proportionately to their population in the contemporary
Indig, while the students from the families of government
servants,other service holders and bisinegsmen have been
successful in exploiting educastion more than their share

in terms of total population.

This apart, we may refer to a micro-level study

for further validation.



Table-24*

Father's Occupation of Allahgbad University

students -
Ocaupation Number Percentage
Biginess or Trade 50 13
~altivation 126 33
Govt, s.ervi ce 93 24
Teacher 30 8
Professor or Judge 5 | 1
Do ctor, Lawyers, Engineers 34 9

gervant, Handicrafts,
Milkmen etc, ' 15 4

*Jources. Di Bana, 1973: 83.

Again,we find the dominance of students coming
from the families of goverrfment service holders, businegs-
men and other sszlaried servamts have shown the dominance,
They alone exploited combinedly 65 of seats in Allghabad
University., Of oourse, the gtudents from ggriculturist |
(cultivation) have been slown as theklargest singlé
category. As already said thelir share in termg of their
total strength in the populastion they have remained less
represented in educagtion, It is basicaily students from
white~collar service holders' families 'are most succegsful

in exploiting educstion,
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Ano ther micro~level study on the high school
students of Broda reveals the similér findim s ( Desei,
1967: X). From agll these studies we can observe that
in India edlicatioh, particularly higher education has been
main'.taining its biashess towards certain ocaupational
stratas in their educational attainment. The benefits of
large expansion of education during the post independence
period hag gone mainly to the students coming from families
~of government service holders and buginessmen, A significant
development during the post independence period is that
the students from the families of agrialturists are
coming up at higher rate though their share is still
from the adequacy. Now, we need to ask the question about
the parental income background of the students ocoming
from the agrialturist strata. No datz is found in this
regard. Bit several data on the incmme and edlcation
we can take here for an indirect analysis. Data on
parentél income background have shown that the low income
s‘tr;ata has no place in higher education. From this we
can say that the students comirg from the families of agfi-—
culturists are at the ssme time belong to the high and
middle inome strata. Thus, students from the agriailturist
strata are mostly drawn from the rich peasantry and landed

aristocracy.

3. lncome

Now, lel us examine the impact of economic (income)

stratification on education in present day India . Has the



trend of British India gone up or gone dbown? In this
regard, data are very scare, yet we can refer first to

the study onducted by the Directorate General of Employ-
ment gnd Training of the %ntfal Government on the Pyttern
of Graduate Employment which had extensively covered 20

universities of India located at the different regions.

Table-25%

Dgtrimtion of Graduates by average
monthly incme of the family

Income Men (%) women (%) Dtal (%)

Below Rs. 200 2.9 32. 1 2.0

Rs. 200-499 : 45,8 44, 3 45,7

Above Rs. 499 22,7 8. 4 23,3

Not available 1.6 5.0 3.0
100.0 100.0 100.0**

*gource: Ministry of Labour agnd Employment, 1963: 13.

**xThe percentage may not add upto 100, because of rounding
errors. .

From the above talble we find that the middle income
strata exploited the highest amount of share of graduates
- in 1960. Por our analytical purpose, it should be mentioned
here that in 1964-65, the average per capita rﬁonthlsf income
was only Rs. 29, In rural areas per capita monthly income
was only Rs. 2l. Acoording to a government report of 1966,

only the top 20% of the total population had Rs. 35 per
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capits monthly income and whereas the lowest 30 per cent
had less than Rs. 15 per capita monthly income., All these
figures very clearly indicate the big disparity in the
distrimtion of our national income., The high and the
middle income stratas of the tablé 25 gltogether combinedly
‘exploited a high share of 62 per cent of total graduates
whereas gradiates from the low income strata is only
comtposed of 30 per cent of total graduates., In terms of
the totsl population structure, the high and the middle
income gtratas are highly overrepresented, while the

low income strata has been very much underrepresented, In
this» connection, we may refer to the following table (26)

in order to examine further the access of different

inocome stratas to the technical and medical college of

Table-26*
Parental Income of Students admitted to the
Technical and Medical Colleges of India, 1965,
Income of parents Indian Regiongl Engg. Medical
Ingti- Engg., . (blleges Olleges
tuteso f lleges
Techn,
No. of Institutions
covered by study. S / 8 4o
L.ess than Rs.15 p.m, 6.9 32.9 B.7 0.8
Between Rs. 1581 and
Rs. 300 p.m. 13.8 25.6 2.1 23, 5
Between Rs., 301 and
Rs. 500 p.i. 2.6 23.8 19.6 19,6
Qver Rs, 500 p.m, 8.7 17,7 12.6 26,1
btal No. of students 2,574 2,425 15, 445 6,118
(100) (100) (100) (100)

*Source: Report of Education Commission(1964-66), 1966:119,
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The gbove toble shows the monthly parental income
of the students admitted to the technical and medical
wmlleges of Indiz in the year 1965, The Indign Institwtes
of Technology which are regarded as the best and most
prestigious ingtitutions, have demonstrated an absolute
doininance students belonging to the high inoome strata.
They alone exploited 99 per cent of the total seats of
the Indian Ingtitutes of Techmology., The low income
strata succeeded only to exploit 7 per cent share while
the lower middle and the upper middle income stratas
have exploited only 14 per cent and 21 percent regpe c'tively
in the Indiagn Institutes of Techmology. Though other
technicgl olleges have shown 1little mére improvement’ in
the representation of students coming from the low income
strata which 1s in overall ocomposed of 34 per cent, ut
in terms of their total strength in the population they
are not adeqiately repregented i.e. poorly represented.
4s regards the medical colleges of our country, we find
the overrepresentation of students coming from thé high
incorne and the middle income stratas and low represert ation
of from the low inwmme strats. Although the low income
strata has exploited overage 31 per cent of the total
seats of medical wlleges exigting in India in 1965 geeug
to be a satisfactory one, ut, in terms of their total

population, the low income strata is badly underrepresented,

Ano ther macro-level study gpofisored by the National
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ouncil of Equcationgl Research gnd Training indirectly
demonstfates that the education is basicglly an ingti-
tution monopolized by the middle income strata. (Gore,
M.s. et, ed., 1970: 43, 595), This study included
altogether eight states - West Bengal Meaharastra, Mysore,
Orissa, Gujarat, Punjab and Rajasthan. All these three
macro-level studies have also been supported by the
findim s of few other micro level studies. Studies on the
high school students of Poona and Lucknow (Desal, 1982 and
Ludknow Report, 1952) have supported that the educational
facilities mostly expioited by the middle income strata,
Anp ther micro-level study conducted by Dr, B G, IBsal on
the students of Broda district of Gujarat state has also
shown the same trend of inocoine bgckground in exploiting

educational facilities. (Desal, 19267).

Table-27"

Distribation of high school Students of Broda
District According to Income Level of Family

Income Levels Percentage
1. Very good . 7,41
2. Good 10.93
3. Average 12.08
4, QOrdinary ‘ 42,95
5, Poor 19.63
Total 100.00

*gource: msai, 1.967: {Lo
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This table shows that the category tordinary!
exploited the highest amount of seats (43 per cent)
' gverage' category has claimed 17 per cent of total seats.
we can put oth these two categories to middle income |
strata which combinedly succeeded in exploiting altogether
63 per cent of seats at the high school levels. The cate-
gory 'poor' or low inwmme strata has succeeded only to

exploit 19 per cent of total enrolment.

From the abbve disdission we find that the gstudents
coming from the middle and high income strata are not
only overrepresented in general education Mt glso in
higher technical and medical education. As z wible the
higher education in India is basically on institution
of middle inoome gtrata. Thé low inome strata ig badly
underrepresented in higher eduncation., It geems that the
"low income strata cannot afford to meet the expendi ture
on higher education. The cost of higher education is
heavy and they cannot compensate this expenditure with
the help of scholarships, which are not only very few
in mumber and limited in monetary amount, Trherefore,
only the economicglly well off gtratas can afford education
partiailarly higher education in India. The Education Commi-
ssion theréfore observed "Wwe do not want to adw cate the
immediate general alolition of fees... at present, when higher
educationlis mostly beirg oonsumed by the up five per cent

of the population® (Ministry of Edu cation, 1966; 112-13).411



these facts exhibit that even after two decades of Inde-
pendence, edication has been gerving mainly the interest
of certain inome stratas in perpetugting their dominance
in the society. A4ccess to education differg in accordance
with the variation in the income structure, The highly
ineqial distribution of national income has reflected

in the educational system dairing the post independence
period.

CASTE OR CLASS - WHICH I3 MORE
IMPORTANT IN EDUCATIONAL ATTATNMENT:

The foregoing anglyses have ghown that education
is more ingually distrituted among various caste, occupation
and income gstratas. High castes have been gsucceeded to
exploit educational facilities then the low castes., Now,
the question arises as to which one of these two viz. the
traditional caste factor or modern class factor based on
ocaipation, inwmme ete,, is geemed to be mbre important,
There is, of murse, no doubt that "the significance of
caste &z g determingnt of educstional opportunities haﬁ
been o veremphasized. Caste is significant not zag itseif
it ongruence between caste rank and ecomomic position
(gee for instance grinivas 1962: 7-8; 1966: 96; Betille,
1965: 103, 201; Rao, 1951: 201). By and largesthe lower
castes are poor, and, it is their poverty rather than
caste gtatus pé_g se that tends them to far from enjoying
the fruits of new educational opportunities, Caste is thusg

important as an expression of their inequalities in the
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economic gtructure" ( Ahmad, 1974: 183-84). The following
tables (28 and 2) can help us to look into the situation,
These two tables can easily be compared with other tableg
of thig chapter and particularly more with the table 17,
The zrea o vered by these three talles are the same areas

and data collected at the same time.

Here,we find that relatively high caste strata
is ®mllectively identicagl with the relagtively high ang
middle income stratas; and, with the non-manmigl occupa-
tions, more particlarly white wmllar occupstions, The
low castes are predominantly backward ec‘onomi cally and
are engaged mostly in manmigl occupations. Their economic
condi tiong debbared them from eduicational attainment,
ntrary to this, the high castes stratas exploited educa-
tion very highly because their ewmnomic endition is
more wndicive for such educational attainment, From the
above data we can observe that class factor is more
important than caste factor in educstional attainment. 4
fur ther oolléction of data is necessary' to gee whether
the students belonging to the low castes who have
succeeded in entering higher educationsal institutions are
mainly recruited from the families which hé,ve already
entered the white .collar occupationgl strata and middle
o‘r high income strata. Again ™t would be useful to study
i‘:he soclal background of those from higher caste groups

who leave educational system during or after the secondary



Tabl e~ o8*

Ocdipational Levelg by Cgste in the States of

Andhra Pradesh, Gujarat, U.P. and West Bengal - 1966

Ocaipational levels Castes
Harl jans Low Lower Middle Other Rajputs  Brahming
castes iiddle high
castes
Agricultural gnd other
unskilled lalourers 42 23 10 9 2 7 2
Farm tenants, semi-gkilled
workers, wWashermen, Barbers,
Shoe-mgkers, Potters, Mns-
truction workers etec. 14 10 15 6 7 5 8
gnall independent occupations
smgll farm owners, small
retailers etec, 33 43 43 49 25 52 34
gkilled océupations - Policemen,
Drivers, Mechanics, Low status
white collar etec. 8 9 15 19 9 20 17
Big land-holders, top level
managerial occupations, big _
businessmen ete. 3 15 17 17 57 16 39
To tal 100 100 100 100 100 100 100
( Bage N) (209) ( 334) (259) (342) (136) (113) (166)

kgource:

Bhatt, 1975: 40.
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Table-29*

Family Income (Anmual) By Caste in the States of andhra Pradesh,
Gujarat, U.P. and West Bengal - 1966

Family Inoine Castes ,
Harijeils  Low Lower MIgdre— Other REJpU s Braimring

cagtegs 1iiiddle high

Castes castes
Under Rs. 600 33 26 17 22 9 22 11
Rs. 601-1, 200 37 34 29 24 21 22 18
Rse 1201-2400 21 21 28 23 23 23 20
Rs. 2400-3600 6 9 16 13 14 15 12
Rs. 3601~4800 3+* 3 4 5 11 6 9
Rs. 4801-6000 | 0 2 2 5 6 4 10
Atove Rs. 6000 0 4 5 9 16 3 11
" btal 100 100 100 100 100 100 100
( Base N) (278) ( 345) ( 264) (533) (132) (104) - (160)

*gources Bhatt, 1975: 33,

** The number of Harijang in the top three categories ig very small. The top three
categories for Harijans have been omllapsed and included in the category, Rs. 3601~
4300, where most of Hari jans were found,
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stage., We would expect to find that the economic

standing of the father is the main fgctor that accounts

for withdrawal from education®" (Gore, 1975: 113). In

thig regard Zachariagh observes, "If untou chability is still -
the greater disadvantage, then we are dealing with a

social system which 1s more or legs 'closed'y if povertjr

is the greater disadvantage, then we are dealing with a
more or legs 'open' system, Thig is another way of

| asking whether India is moving under the impact of
modernizzstion processes from a caste % a class system"
(1973: 12)., Now, undoubtedly the clyss factor i's more
important than the caste factor in educational attainment,
Therefore, we can say that now time has come to examine
seriously again the continuance of positive discrimination
on the basis of czste in edaca}:ian. As an glternative to
present positive digcrimingtory system, @ the government
can introduce a new system of positive di serimination based
on a carefully worked out criteria of economic deprivation

and social Jjugtice.
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CONCLUSIONS



CHAP TER-V
ONCLUSIONS

From our investigation on the relationship between
education and social stratificztion in Britigh Indiz and
Independent India,we can draw some broad conclusions. This
study is ~mizaialy based on secondary source mgterials. Here,
"we hgve discussed education in relgtion to the stratifica-
tion system in terms of its three majof features i.e. |

caste, occupation and incoue.,

In all three Presidencies of British India, the
high castes were successful in exploiting the newly emerging
educgtional facilitieg very highly.,The middle range casteg
hzd gsome middle rgnge shgre in educgtion, The low castes
were very badly underrepresented in education and more
partiamlarly in higher education their representstion was
worst. So, it wgs obvioug that in British India caste
played a dominant and determinant role in educstion, Another
land mark of education in Britisgh India is that, almost
all castes were cautious atout the benefits of education.
This was manifested in the considerable rate of enrolment
of all castes at the primary level, tbough except very
few nigh castes, only a very few succeeded to rezch the
higher level of education. In Britigh India, only those
castes which had the traditionsgl link with the learning,

succeeded to exploit the educational facilities. In Bengal

Presidency, it was Bhadraglokg mainly omposed of Brahmin,

Kayastha gnd Baldya castes ocoming from eastern and western
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districts of Bengal proper and omncentrgted mainly in _

the capital city of Calautta succeeded very highly to
exploit the modern educationgl system. In Bmbay Presidency,
the Brahmings of Maharastra particulzrly Chitpavans and
Deshaths and the Parsis of the city had done best in
education. However, in Bmbay Presidency education was

not only conceni;rated highly in the capital city of Bmbay
it also at the Maharastrién capital of Poona, In Madras
Presidency,education, partiailarly higher education was®
absolutely monopolized by Brahmins of Tgmilnad and to

a lesser extent the Brahming of Telugu speaking ares.

In the United Province, it was the Kayasthas, who gsuperceded
all high castes in education, particularly at the higher
level. Agarwals, and Saiyad - a high caste wuislim followed
the Kayasthas, And next to these castes stood Brahminsg

in explpiting newly emerged educational facilities. In
Punjab, among Hinduis, Aroras and Khatris, these two
commercial casbtes exploited the highest amount of educa-

tional facilities., Tthey were followed by the Brghmins,

In order to acquire the limited socio-economic
benefits under the new British regime, there were compe-
titions among various caste groups all over Indias, Modern
| education became a passport to Jjobs, better income and
white-cllar occupations in British India. And, there~fore,
t_'ne competition among various castes for very 1limited
positions reflected in their competition in exploiting

modern education, More importasnt point to no te here is that, :
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the competition was confined only among high castes

in 211 regions of India, Only the high castes, by virtue
of thelr guccess in exploitatiol_fl of education, they
succeeded to raise their position in the newly emerging
occupational and income structure, O0f ourse, in latter
period many other middle and low caste groups attempted to
enter the competitions, In this connection we can look
into the caste composition of the newly emerging Indian
middle class. Those who entered the middle class were
basicelly from the newly emerging modern educated clagss.
Since the educated class was predominagntly composed of
various high castes, it was obvious that, the csste compo-
sition of newly emerged Indiesn middle class was Mainly

limited to high castes,

The rate of exploitation of modern education in
the 1ate nineteenth century Wy caste differs from one
Pregidency to another, tut by and large, it was the ritually
high ranking castes, who had the traditional 1link with
the learning succeeded highly in education gnd more

particalarly in higher education, "since the traditionally
higher castes had easy access to education and since high
positions in go vernmént and administration went by
educgtional qualifications, these group acguired a high

statug in o th .gystem of stratification"'(l)esai, 1975: 107).

In British India, within a Presidency there were
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some parts which educgtionally advanced and some pa,_rts
educationglly .backward. There wags big disparity from one
caste to another, one region to amother aﬁd one lingustic
group to another, Education was very much unevenly
distrimted aong castes, regions and linguistics groups

etc.

As. regards parental occupational mckground of
students in British India, the study has indicated
some vgriations from one Pregidency to another, bat by
and large, the trend was the same in gll Presidencies.
Most of the students were drawn from the families of
government service holders who had exploited largest.:
share of higher eduication followed by students coming
from the families of other sgalaried occﬁpations and
traders. The students coxrdhg from the fgmilies of peasants
and workers were very badly underrepresented in education

and ore particularly in higher education, their share was

worst.

As regard to economic stratificgtion on the basis

- of income, the higher education has shown itsg biasness
towards the middle inome gtrata in British India, The

high inome strata also had a high share in higher educg-
tion in coupgrison to their strength in the total population.
The low income strata though had a satigfactory amount

of enrolment at the pr.:imary level mt at the gubseqient

higher level they failed to maintain their share. At the



level of higher education their share went down to a
meagre one., This was happened mainly because of their
inability to meet the expenditure at the higher level of
educgtion. We have already stated that education gets
congtlier from one level t the next higher level., Here,
we can draw another important conclusion thst education
became a passport to explolt new economic and social
status thrown by the colonial regime, And this was
reglized by the low inoofle strata which was manifegted
in their high rate of enrolment gt the lower level of
education, Of ourse, st the gsubsequent higher level
they failed migersbly to maintain thelr ghare, This
shows that the low income strata had no place in higher
education, Higher educatidn_ beceame gn ingtitution of

middle income strata.

In British Indis, the students comirg from the
families of traditional high castes, government servants
and other salaried service holders; and middle income
strata were iarePy highly overrepresented in education,
partiailarly in higher educstion, In indépendent India,

by and large, the same trend of British India ig perpetua-

ting,

The gnalysis of relationship between the caste
and education during the post independence period reveals

that the overall pattern of "higher the caste, higher the



-: 120 :-

educgtiont Has been mgintained. Diring the post indepen-
dence period, azain, the share of education went dis-
propvortionztely high to the high castes. And, higher
education agein becsme a monopolized institution of high
caste students, This is alew true that after independence
a large number of students belonging to the scheduled
castes are also coming up for edication. This has been
encourzged by the governuent, by providing them with
sdiolarships, freeships, ho stel accommodation, travel
grants and by reserving seats toth in educgtiongl ingti-
tutions and Jjobs. The government's patronagge has
definately contriluted towards the growth of motivation

to some extent for education among the scheduled castes.
Bt overall soclo-economic backwardness has hempered their
educational attainment, The rate of enrolment of the
scheduled caste gstudents have shown declining trend

at the successivz higher level of education, @alitatively
as well the students coming from gcheduled caste homesg
are not getting good education, Most of the gcheduled
caste gstudentg are enrolled in academically inferior and
less prestigious educational institutions., Evensizy
performance wise the gcheduled caste students are standing

far behind the non-gcheduled caste students,

uring tne post independence period, like that of
British Indiz, education has shown biagness towards

students coming from certain oceupationsl gstratas. The
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students belonging to the families of government seryice
holderg and other gsalaried servicé holders followed by
traders, have been gucceeded to exploit ediucational facili-
tieg very highly. Bit,the gignificant point is that, after
independence students from the families of agriaalturists
are oning up for education, though their representation
is not adequate, Bit,in comparison to British India, their
position has been improving with the passage of time, Some
other mgjor occupational gstrata like manmugl latour, indus-
trial worker are a‘bsent as a remarkable strata,shows

their absence or worst representation in education., Here,
we find, by and large the access of different occupational
strata to the education and more particularly to higher
education has not been radically changed during the post

independence period,

As regard to the exploitation of education in terms
of income gtrata, the same trend of Britigh Indig has
been prevailing in independent India. In term of the totalv
population the middle income gnd the high income gtratas
are very highly over-repregented in edication and more
particilarly in higher education, The students coming
from the low income sﬁrata are very much under-represented
in higher education, Another important conclusion we
can draw here ig that the high inwmme strata ig succeeding
to exploit qualitatively better education. We krow the
children from all high income strata go to the public

and other‘oostly schools and colleges, which are not within



-3 122 3=

the reach of the middle and the low inmme strata. The
Indian Institutes of Technology which are regarded as the
best institutions in the country as regard to the technical
education is concerned, there, we find that the high
income gtrata exploited alone gsix out of ten seats in

these prestigious institutions. Bit in other technical
colleges their amount of share is not gs highvas in the
Indian Inétitutes of Technology., Thig shows that

gralitatively better education has been monopolized by

the high income strata.

From our discussion, we find that in Indlas, education
and more particularly higher education, is very much
related to the existing system of gsod al stratificetion.

By and large, students from the familieg of high castes,

ocaupational stragta like government service holders

and other gsalaried service holders, uginegsmen, and the

middie and high inoome>stratas are very highly overrepre-

sented in education and more particularly in higher

eduication, 4ng, on the ontrary to their overrepregentation,

the students belonging to the families of low castes,
Harijans, agriculturists in occupation; and the low income
strata are very highly underrepresented in the educational

funther

system in India. This situationaworsen at the higher

education.

This study also indicates that there ‘has been no
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significant change in the representation of different
stratas from British period to the post-independence period.
As a whole, higher education in India, has been dominated
by the studentg coming from the families of high castesg,
government and other service holders, and the middle

inome gtratzs. Therefore, we can say that one's

belonging to one or certain soclal strata, determines hisg
educability in India. Thig study on the other hand hag
helped us to locate to soclally domingnt stratas of

both independent as well as @& British India,

Josefaras s data limitations are there, our attempt
is a fairly guccessful one t draw a plusitle looking
conclusion, inter alia, that the class po sition is
relatively more important than caste position in educational
attaimnment, There 1g still enormous scope for further
research in this direction to derive more wmncrete
ingights about different processes of interactiong
and interrelations between clgss and education, gince we
have been ghle to draw this conclusion with much difficul-
ties arising due to the non availability of data and the
pauclity of substantial research work done in thig field,
we believe that a more thorough study .is regiired to firrrily

establish this eoncdlusion,

Theoretically, we have found the vast di fference

between the educational policy of the British rulerg and
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the Government of India (independent), but in practice,

by and large, the educational trend of British Indla has
been @ntinuing during the post-independence period., The
much talked alout equalization of opportunity. has not 'been
' achieved. And we are still too far from achieving this

goal.

Vow, we can conclude that in Indig a big disparity
has been existing and continuesg to exi gt among differen"f o
caste, occupations and income strata in their access to
education, particularly to higher education, which gsector
is the lever for higher status, i-riopme and modern occupa-
tions. We have stated earlier that the gtudy of social
stratification is also the gtudy of social inequality.
Here, we have discussed inequality in the Indian educational
system., In studying inequality in education, we cannot
escape from the socio-economic ineguiality of our larger
soclal system, The inequality in education is nothing
it the mgnifestation of ineqiality existing in the
larger socigl system. Educational system is the sub-system
of the large social system, so obviously, the social
trend determines the trend of education., There hag been much
debates snd discigsion about eqlalizatipn of educétional
opportunities ut "as g matter of fact educaticngl opportu-
nities canot be equalized unless the gciety is fairly equal,
since parents cannot be prevented from hgnding on their

privileges and handicaps to their children" ( Floud,1975:201).
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