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CHAPLER = I
INTRODUCTION

This chapter deals with the social context of
the position of educated women, particularly in the
teaching professien. It focusses on their gocial background
r
and its positive or negative impact on women's professional
role choices more specifically in tﬁe field of teachinge.
We then, briefly review some of the existing studies

on working women in general and women teachers in

rar(icular. We shell conclude,by describing in brief, the

kind eof methodolegy used and tools employed.

Educatien has been regarded as a catalyst of social

change and is said to determine the level of motivation, .
efficiency, technolegy and proeductivity ae they centribute
to the developméntal process. BEducation is viewed as the
pasgsport ;o progress since it is correlated not enly with
occupation and income, but also astatus. Tﬁe labour-market

requires certain gkills, necessayy for the efficient

-perferming of the respective Jjobs.

The éducational system isg however not neutral and
ijective baged on certainvmeritoératic principles. Class
and gender positions ere equally importent in determining
ong's accessibility teo edﬁcafion added to a whole hoast of

other factors. The exictence of occupational inegquelity



proves that there is eduéational inequality. The educaticnal
system allows for differential acquiesition of skills and
this uneven acquigition is rationslized and attributed to
certain internal qualities of the individuals conoeined. If
women perform well in certain areas such as arts and neglect
technical areas it isbonly "nsturel" since, they do not
posasese the ability to comp;te withkothers. Gender
differentiation in education is thus.treated as irrelevant

and this has consequenges for beth the woman teacher and the

student. They stand merginelized in the entire educational

processae.

In Indie, inspite of the fact that "ecuality of sexes"
has been enshrined as one of the basic principles in oﬁr
ccnstitutipn, our gociety had failed to realize the
importgnce ef women's participation in socie-econemic and
politicel life. Men very often try to ascend the econcmic
ladder at the éxpenee of women. VWomen are provided with
gsufficient socialization patterns (through the family,
educational system and the wider society) which covertly
and overtly teach women to submit their heeda in the

ihterests of the wide male dominated society.

"Since the feminine and preofessional rele expectations
are .pictured by society as being mutuelly exclusive, one

might think that women who are cereer-minded are not
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feminine. Thﬁs there is so much ambivalence and disapprowal
facing women who wieh to be gainfully employed. Thus,
ingpite of the fact that women have a favourable attitude
toﬁards gainful employment, the attitude of society is

obstructive.“1

Women constitute barely one-third of the tetal
working-force in the countr& out of‘which 93.3 percent are
in rural areas and only 6'% percent in urban areas. Out
of this nearly 82 perccnt are engaged in agricultural and
other allied activities. We thue observe that "the work-
participation rate of urban women is significently lower
thaﬁ‘that of rural women and that of literate women, lower
than that of illiterate women."_2 Thug upper and middle clegs
women of urban areas are economically better off than their
counter-parts in the lower income groups. For such women
work and education nave more "gymbelic" than "functional"
value to use Kinga3 terminology. Women of theée classes
vare-bettar‘educated and the rate of employment is also
propotrtionately higher "Education mekeg them more employable

~

and hence they get more job opportunities. But in the

1. Girijs hanna and Mariamma Varghese, "Indian women
today, Vikas Publishing House Private Limited, 1978,
p=-175.

2. Ibid, p.176.

5 For a discusgioc.r of Turner see Ann Marie Wolpe

- "REducation and the gexual division of labour® in
Annetti Kuhn and Ann Marie Violve - "Feminism and

materielism", Rovtledge and Kegan Paul, ~. 1978, p.298.
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lower strate job opportunities are fixed and educational

qualifications become quite redundant."

Since the majerity of women are employed in
agriculture very few get enrolled in educational ingtitutions
and even fewer proceed to the stage of higher education.
Again since, educational structures and processes involve
heavy investment in terms of time as well as energy and
commitment on the'part of the individual student, will girl
sfudents be able to go in for higher education and

consequently into gainful employment?

Since our analysis is limited to educated ﬁorking
wohen it is neceasary to note-that.a majority of the women
afe cluatered in the tesching profession. For instance,
the ILO study of 1971 sghows that the majority of women are
foﬁnd in teaching profession. Within teaching, primary
(or ‘elementary school) accounts for about 71 percent of
women teachers followéd by secondary schools which account
for 21 percent. As one goes up the educational hierarchy
the ‘'representation of women teachers egpecially at
univergity levels is quite marginal. A survey made by the
Delhi School of social work and Tata school of gocial
gciences. Bombay on behalf of the Union ministry of education
also shows thet among *tlhe¢ educated women more than 60

per cent are in the teaching profesaion: Before expleoring

the sociological reasons for the teaching profession being

popular among educated women it is necessary at thise juncture

. Promilla Kalhan, "Teaching job popular with married
n | TS ~ 4. : .
women", The Hindustun Times, 18 August 1970.
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to define "profegsion".

Whe.t,then, is a profession? The Oxford English
dictionary defines profession as "a volition in which
profescsed knowledge of some department of learning or

science is used in its epplication to the affairs of others

or in the practice of an act founded upon it". Though

endless debates are available on the attributes which
conagtitute a profession we shall assume that "from the
sfand-point of the education required, there are two
esgential characterigtics of a true profession. The first
is the existence of a recognised code of ethicse. This
ethical code commits the. members of the profession to
certaiﬁ gocial values above the selfish ones of income,
power and prestige,....the second distinguishing feature of
e profession iy the leasing of its technigues of operation

upon principles rather thon rule of thumb procedures or

: &)
simple routine gkills". However the boundariss of

"professiong” are fluid and there are some borderline groups
which are called sgemi-professions. Thus a semi-profession
may lack a gystematic theoretical knowledge base, and hence

entails a shorter period of training for itg members. The

criteria of their recruitnent, training, licensing and

5. Oxford Engligh Dictionary.

6. ReWe Tyler in "New Frontiers in education", Vol.XVII,

Hp.1, Januvary-iarch 1987, pp.13-14.
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performances, its code of ethics may be vague and inconsistent
We argue that the status of a teacher as a professional is
ambiguous becouse of the factors like diversity,inadequate

treining and absgence of specialized skills. Teathers of

elementary schools levels, secondary and college teachers are
semi-professionals and not professionals as they lack the
characteristics essgsential to be a profession. Etzioni7
however feels that university teaschexrs are professionals

because they fulfill all the characteristics required to

constitute a profession.

Coming back to the reasons and explanations as to why
women choose teaching profession, specially in elementary
end secondary schools one can pin-~point the following
reasons. (1) The fundamental difficulty faced by working
women (educated) and teachers is that, they are bound to be
affected by maritel expectations wnich are considered more
important than their careers. As 2 rcsult their careers
get frequently interrupted school worl: with ifs flexibility
provides women teachers with the minimel possibility of

role~conflict. We shall digcuss thig aspect a little later.

(2) Teaching gpecially at lower levelsg is alsoc congidered

to be an extenzion of the domestic role of nurturing and

T Amitai Dtzioni (ed.), Semi-professions and their

organizations: Teachers, nurses and social workers,
New York : The Yress, 1969, p.5.
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caring into wiiich women admirebly fit. (3) teaching hes
~also been popular among women since it'is partly the

result of wage-discorimination maeking female labour cheaper
‘than mele, the reserve army of labtour so to speak. This is
evident in terms of the status and wage structure of
elementary and secondary school teachers. (4) TLast but

not the least, the rarid expansion 6f elementary and
secondary educétion in developing and under-developed
countries has led to "feminization" of these occupations
attracting a greater supply of educated women. Hence the

semi-proiessional character of women teachers.

While studying about women in the teaching profession,
the concept of role Becomes very important. Sociologically
role is understood as the-dynamic aspect of gtatuse In
other words, the social pogition an individual occupies,
carries with it certain expeotatione and behaviour patferns
for which a status isg then ascribed. The house-wife is
expected to carry out certain activities associated with
that of statuese; the working women is expected to perform
activities with respect to her occupation or profession.
Such roles and status, iiowvever, depend upoh the cultural
context. Apart from cultural expectations attached to any
role there are many otl.er factors uwhich determine the
ciioice of profiession by women. Thus many researchers such

“ 9

as Indu kenon, and Shibani Roy on the assumption that

& Indu kenon, Statug of Muslim jomen in India: 4 Cesge stud
of Xerals, Uppal rublishing House, Delhi 1981.
9. . Shibeni uoy, Status of luslim women in liorth Indiea,

BeRe Publighing Jo. Delhi 1979,
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Muslim women constitute a distinct category and their
distinctiveness cén be explained in ternms of relig;ous
tenets. Others such as Quarratulain Hyde?f) Anil Seal11
and Shahddalhatdfjg however opine that it is the economic
status and social strata of an individuel which is important
in determining one's life-chances and not religion. The
present study includes religion as orne of the dimensions

as we would like to know whether religious background of
women affect their educational attainment. There are other
socio psychological & situstional reasons such as the
decision to marry and consequently bear children. Women

‘in their expected roleg az mothers and wives have to care
for their home and family. "The number and ages of children
are also galient factors irn the choice of a profeassional
r-ole1.3 The income of the husband or the father and the
perception of this income ag being "sufficient" oxr "insufficiént"

for family needs is also important.

- Further, an educated woman's perception of her role

is equally important. This perception in turn, is dependent

upon the socialization patterns experienced, the occupation

and standard of living of her parents, family size, influences

10. Qurratulain Hyder, "luglim Women in India," in Devaki
Jain (ed.), Indian Jomen, N. Delhi, 1975.

11 Anil Seal, The Emer_ ence of Indian Nationalism, Cambridge

University Press, 194&8.

12. Sheahida Latif, in Imtiaz Ahmad {ed.) Modernization and
gocial change among fMusglimg in Indie, lManohar, New Delhi,
1984 .

13 Kela Rani, "Role conflict in working women", Chetna

Firhl @ o s
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by the peer group and media and so on. Socialization thus
gives birth to the sgelf-identity in e woman who in turn
either confirms to her traditional role or changes her

peréeption.

Thus it is clear that a majority of the women gelect
gpecific disciplines or professions due to a number of reasons.

Teaching then is the popular choice among women for reasons

mentioned above.

Women in India are admired for their treditional roles
and even glorified through customs and religion. The
concept of mother goddess as the chaste, pure and ideal is.
then, the ideal of Indien womanhood. Pregerving tnis
chastity would involve their ability "to work hard and keep
out of miechief."14The best way to keep out of mischief was
to remain within the confines of the family (or in recent
times) to take up jobs involving the line of least resistance.

Teaching ie thus regarded as a female oriented job and hence

the neturel clustering of women around it.

Survey of literature: An important contribution to +the study
of working women in India has been made by Promila Kapugs

who attempts to study the socio psychological attitudes of the

14 . Quoted from critigue of anthropnology, Vol.VI, No.3,
Winter 1986. "Honour as a red heeling" by Alison
Lover, p.&%.

15 Promils Kepur, Marriasge and the Working Women in India,
Vikag Publication, 1970.
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educated Hindu working women. 8he later on produced a
bigger woxrk on marriage and working wo@en in Indig. This
gtudy e2ims at discovering and anelysing the factors
contributihg to role~conflict and ways of resolving it,
while following the "double ehift" i.e. need for self
expression and hence employment and the call for duties
towards the family. It provides a scientific understanding

of the emerging social paettern.

16 ,
Vinita Srivastava, chooses Chandigarh as the location

and draws e sample size of 300 married & educated working
women and studies the factors that create conditions for‘
some married women to enter the labour force and secondly
to f£find out how the employment of such women affedts the
different dimensions of their beheviour and life-styles.
17

Kiran Wadhera, in turn,located her study on Delhi and
interviewed 1000 women drawn from 23 major profeasions and
came to the conclusion tiuat a majority of the educéted
youﬁg women are working meinly for économic reagonss

18
Zarine Bhatty Ppoints out the problems faced by

educated working women in India. Vomen have to leave

16, Vinita Srivastava, =Zmployment of Educated Merried
Women in Indiea, Nationel Publishing House, N. Delhi.

17. Kiren Wadhera, The llew Bread Winners (A Study on the

situation of young working women), Vishwa Yuvak Kendra,
New Delhi.

18. Zarina Bhatty, "Demographic portrait of Professional
Women employed in India", in educated woken in Indien
socliety today, Tata lcGraw Hill, Bombay, 1971.
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children at home in the case of working women in nucleear
families which is increaéingly present in Indie servantg. B
are gcarce and eveh‘if available there is é pogsibility %&~
children's work getting affected. There have aleo been (

' certain studies of womcn's status in general. For instance,
Chandra Kala Hétﬂ9 took up a study to asseas the change

in women's status in post-independent Indie and collected
data on 1793 educated women of MéharAShtra gtate. She
discovers that women have equality.in principle but the

. practice is a far cry from this ideal,esﬁecially in the

-lower middle and lower social strate. Her status has

changed but not to the degired extent.

Taking teachers asg the point of analysies several studieg
have been conducted without concentreting on women in
particular studies by Shah (1970) HM.S. Gore et al. (1970),
Pillai and Nair (1978) and Waedhawan (1978) prove that
primary school teachers come from low and low middle clasas
‘hackground while women teachers of the same category have

better socio-economic gtatus.

Suma Chitni%ohas atudied the socio~economic background

of univergity teachers und concluded that people from higher

19. Chandra Fala Hate, Changing status of women in post-:
independence, Allied Publighers Private Limited, Bombay,
1969.

20. Suma Chitnis in Suma Chitnis and Philip G. Altbach (ed.)
: Indien scudewic & - ‘wssiowr, Lelhi, Mckillan, 1979.



..‘120.

castes and good socio-economic backgrounds generally

21
dominate the acedemic scenario. R.C. Heredia while

~pointing to this 'cumulative clustering'refers to it as a

cagse of "communal selection" of teachers. Thougﬁ women have
been heaistant to take up a profession, they have often
been attached to teaching specially in traditional arts
gince this is in conformity with their role in the wider

gociety. Thus we find that differences in the social

" context of. school and college teachers along class and

gender lines, reinforcing themselves.

Other studies pertaining to value-orientation, »ole
structures and their status as professgionals have been

: 22 ' 23
carried out by M.S. Gore, Philip Altbach and Suma Chitnis.

Ali of them point out that college teachers do not measure
up as profegsioconals due to a number of constraints,
namgly, gtructure of higsher education, the institutionel
environment and the ineffective organization of teacherse.
To this R. Ghosh24and others introduce a value~judgement

by pronouncing that the professional commitment of teahheis

varies with the gquality of the institution.

All these researches have tended to ignore the agpect

of gender while dealing with academic profession in general.

21+ Rudolf C. Hcredia, DLUHL Memoriel Lectures: Perspective on

Hducation in India, _ouabay, Somaiya, 1983.

22. MeSe Gore, Lducation =nd Modernizaiion in India, Rawat

Publications, Jainur, 1982,
Se Ne22

4+ Ratna :Ghosh and Zachariah Mathetw 'od), Education and the

(
Process of Change, Szin Pub, ¥. Delkhi, 1987,
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On the other hand studies of women in employment have
really not concentrated on women teachers, nor have they
fitted women teachers to a particulsr social context.
Finally, they tend to underplay the complexity which
surrounds the position of all women in India and the

multiplicity of factors which shape their status in society.

In zddition to this whole set of interrelated factors
such aé age, caste, family, clags and sex new patterns
of change are emerging with women enteriné the work-force.
Reising the le&el of skills and the asgpirations of both
gsexes 1s a necessary prerequisite to development and hence
it is necessary that the potential of the other half of

the population be harnessed constructively.

The gtudy:- The study, therefore seeks to attempt at an
ob&ective enquiry in respect of the social back-ground of
the’women teachers in Jamia Milia‘Isla&ia. The gocieal
background will be classified in terms of parental income,
occupation, education, religion, age; and family sizee. The
'questions which are sought to be answered through this

analysis are the following:

(1) Who are the women who go in for teaching?
(2) What is their social background in terms of education,
occupation, income, family size and religion of their

parents?
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(3). What are the factors which determine their entry into

higher education and subsequently into the teaching

profession?

(4) Are they first genecration learncrs?

(5) Why are they working and who are their role models?

We proceed to answer these questions byiformulating

the following hypotheses.

-

Hypotheges:- Ouxr central hypotheses is that the social
background determines accegs to higher education and

subsequent employment in the teaching profession irrespective

of religious factors.

The other hypotheses emsnating from it are-

(1) Irrespective of social background, women teachers will

be concentrated in the humanities and social sciencesg.

(2) The enrolment of women teachers in the various

faculties varies with the economic status and social-~

bacikground to which they belong.

The Context:= Jeuwia Hillia Islamia ic a ﬁniversity
established in 1920 in Delhi by naetiornl leaders such as
Dre. Zakir Hussain and Maulana Abul Kalam Azad, with the
obJjective of promoting our cultural heritage by imparting
secular education to various groups of our society. »Sincei
there are a considerable number of Lius im women-teachers in

this university; ec it would be intercating to compare the



social background of Hindu and Musglim women teacherse

Univerge:- At present there are 237 faculty members in this
university. Out of thesge, there are 48 women teachers who
constitute 20.25 percent of the total faculty members.

There are 69 school teachers in Jemia IMillia school with
women teachers nuﬁberlnv 25 who in turn comprige 42 percent
'of the total aschool teachers. Faculty-w1se 1nformat10n

about the number of teachers is presented below.

Teble = 1

Sex-w1se dlstrlbutlon acrose_ dlfferent fecultles 1987 88

Faculty Total no. % of men Totsl no.of % of women
of men in in faculty women in in faculty
S, —— faculty . SO =121 .
1« Humanities & 46 ' 75 o 456 15 24 .6%
languages
2. Social Sciences: 32 T2.7% 12 27 3%
3« Natural Sciences 38 84 45 T 16.6%
4. ZEducation . 31 . 7255 12 28%
5. Masg Communi- 6 759 .2 25%
cation Regearch
centre
6., Library & Infor- 3 10055 Nil Nil
mation Centre ‘
7. Engineering 53 1000 Nil Nil
8+ Schools 44 64y 25 36%
9. Totel 23% - 73 . 23.8%

It may be noted that we have inciuded the teachers in
the school run by the department of eduwcation, Je.MeIl. This

has been done, since the total number of women teachers

in JeMeI. was 48 and all of them could not be contacted.
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Some (10) were on leave, others (2) refused to cooperate.
Therefore we decided to include the school teachers who
were 25 in number. Even here not all could be contacted.

(4 were on leave and 3 rcefused, thus bringing the sample

size to 18 all of whom were post-gracuates.

We may mention that the faculty of engineering and
library have no women faculty membere while in natural
. . . . .
sciences, this proportion ig the smaliiest (16.6). In the
remaeining faculties i.e. Humenities and sgocial sciences,
education and mass communicetion they congtiiute nearly

one~fourth of the total faculty strength.

Religion-wise distribution of womer faculty members in
_ the different faculties is given in Table=2.
Toble - 2

S G A TS e Cme S G G S G S S St Sve G TED S G R MRS e G TES Sar G D Wae VR GES G mes GNP GNP YD LS She GUS GNP VR b Gup Gun D En TIF GEe S GNP NS SER GMD Ut ED Gun @A GES Sat e T S

Religion-wise distribution of women across different faculities

D S D T e D D B S B P W B S D SR TR AB B T T A WD G G I G Y A W S G Ut W S T S iy RS G S G e G SR U S e SR A S S D S @S - e

Faculties Muslim % of lMuslim Hindu % of Hind
e ———————————toBER L. WOmen L ..oo¥omen | . wemen
Humanities 9 60 6 40
Social Sciences 6 50 6 50
Natural Sciences 4 , 57 3 4>
Bducation = 6 50 6 50
Engineering  Nil - - -
Mags Comm. | - - ' 2 100
Research Centre
Library Info. .- - - -
Centre
Schools 20 80 5 20
Total 45 61 28 39

e e S e D . W G S - -

Source: Registrar'sg office: Jamia
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dut of the total women faculty members there are 61
percent Musglim women and Hindu women constitute nearly 39
percente It is interesting to note that there ig the
lowest (20 percent) representation of Hindu women in thé

school whereas Muslim women constitute 80 percent of the

total women teachers.

When one looks at the overall representation of women,
one finds that the largest representation of women from
each religious community is in the faculty of humanities,

languages and education.

Saﬁpling:— We have collected detéiled information about
all women teachers before taking the sample. The sample
was drawn from five faculties and the Jemia Millia school
(middle and secondary). The five faculties are humanities
énd langueazes, social sciences,'natural sciences, education,
mass communication regearch centre and the achoole. Among
tne school teachers only post-graduate. teachers were
included in our sample. Since there were no women teachers
in Engineering and libzory & information centre this was
not included in our sgamples The total size of the sample
was of 54 women teacher~. OJut of these 23 were Hindu

women and 31 wefe Muslim women teachers. The sample was

selected after interviecwing all the teachers except those

on leave or refused to co-operate. Detailed information
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about the sample composition is presented in table~3.

Table=3
Seimnple Compogition
Faculty No.of Hindu Noe. of Muslim
women women
1. Humanities & 4 5
Languages
2. Social Sciences 5 4
3. Natural Sciences 2 3
4. Rducation 6 5
5. liass Communication 2 Nil
& Research Centre
6. Jamia School 4 . 14
Total 23 31

o any I SAD S e GE G T T TR SN Sen D EER Gun GRS T GUw TRV S U fun TED W SR GED MM pus SR GUD TR G GMe TIR OB GHS A Gas SN SEP v Sub GED R s BB I G A BB WD WD R G R AR WD o=

Tools of date collection:- The data of the empirical stﬁdy
was collected mainly through the questionnairé méthod.

The questionnaire wag divided into twoc parts: first pert
was the personal profile of the respondents and the

second part vas fegarding the gociel background of the
'respondehté. Thege variablés, = educational,'occupatiohal
~nd income level of parents were included to study the

social background of cur respondentse.

Method of Datn collections:- The questionnaires were
given to the respondents personally during the months of

Iarch and May 1988.
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Analysis of data:- Since the size of our sample was too
small (54) it was easy to tabulate the data manuallys
Vaxrioug tébles were prepared, related to the personal profile

and the social back-ground of the resporndents.

-

Structure of the Dissertations: -

Chapter~Il deals with the growth of women's educztion
in India during the British rule and free Indige Finslly
the data on All India report on women's education ie

compafed with Delhi.

. Chapter~III focusses on the personal profile of the
regpondents in terms of their employment, age, maritel

statusg, family size etc.

Chapter IV discusses the social background of respondents
in terms of educationzl, occupationsl and income level of
the parents. An attempl has been made to compare the

social background of Hindu and Huslim respondents.

In the final crapter o summery of the findings is
presented and it is hor.id that such micro=-studies will

generate some useful information for further studiess
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CHAPTER - II

GROWTH OF WOMEN'S EDUCATION IN INDIA

The level ef development of a society and the potentialities
for change contained in it are reflected in the pesition or
status accorded women in society. According to Gustev Geiger,
the Swedisb sociologist, "the pogition of women in a society
provides an exact measurekof the development of the society".
Moreover, PFourier argues that the study of women's position
would be vital because it would indicate the trehd of gociel
change as a whoie.1 Education has been an impeortant facteor
in raising the status of wemen and it h;a pPlayed a crucial

rele in the develepment ef Indian society in beth pre-

independence and pest-independence perieds.

wg.~e three main agents of wemen's, as of men's, education
in British Ind.ia were the missienaries, the Indian social
reformers who worked either through associatiens or
jndependently and philanthrepic foreigners (mainly British)
interested in the cause of women and the British government®.

All the three agentas saw educatien as a necessary cenditien

1. Promila Kapur, -+ itien rii emepn in
India, Vikas Publishing House, New Delhi, 1974, p.44.

2. Karuna Chanana Ahmed, The Secial Context of Wemen's
Educatien in India, 1921-81, tentative formulations, in
rontierg in ucgtien”", Vel. XV, No.3, July-Sep.
1985, pe 3.
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for improving the status of women in society. Bducation was

to be imparted to women in order to produce educated wives and

enlightened mothers. Table 1 shows the progreass of women's

education prier to Independencee.

Table = 1

EDUCATIONAL DEVELOPMENT OF WOMEN IN PRE-INDEPENDENCE

PERIOD

palegfil wn an Gn = G S > S G = T T D GO S S Sw GRS YD ED Gy D G G GRS D ED SR T D S D G S G R D W e - .

~ Years % ef lite-~ Primary Middle Secen~ Univ/ Other

Tetel
~ racy ef Schooels Schools dary Cell- Instns.
ng Women Scheols eges
I ---------------------------------------------------------------
L 1881 .2 124491 - 2054 6 515 . 127066
' 1901-
02 .7 345397 34386 10309 264 2812 93168
1921 -
22 1.8 1198550 92466 36698 1529 11599 1340842
1946~
47 6 3475165 321508 280772 23207 56090 4156742
Ne.
z;rl;f 36 22 14 12 12 for general
onrolled LSS A educatioen 7
. 1 for profession-
Beve'in RTINS E et
1946-47__ o _..] M e
Source: R.K. Bhandari, catien velopment
Jemen in India, Ministry of Education and

Culture,

Govte. of India, New Delhi, 1982,
p0200



L3N 4 22 LI 4

Women's education India, Prior te Independence, progressed
due to varieus reasons, although slowly. For example, the
ensuing social reform movements played an important role in
thie directien, but the most impertant land mark was the report
of the Harteg Committee (1929) which stated that educatien
sheuld not be the privilege of omne sex only, but should be the
right of both sexes. It also stated that women's education
would be expanded further for the advancement oé Indian
educatien. The wheels of women's education were put in the
direction of pregress during th; British rile. The social
and religieus mevements further strengthened the grewth ef
women's educatien. In the social sphere, the bread aims of
these movements generally were againat the social and legal
inequalities, and in emphasiging the rights and status ef
wemen in particular. The social reformere and thnkers in pre-
independence peried alse wanted to counter "the challenge
resed by Chrietian migsienaries who were preselytizing while
imparting eduoation.3 Further educated men preferred educated
€irls as brides and hence, education of wemen made a slew

but strady progress.

The secigl reformers concentrated on the removal of
social evils such as 'parda'’, child-marriage, pelygamy and
sati, while at the same time concentrating on women's education.

They established institutiens such as Arya Samaj, D;v Sama. j

3¢ Abmad, Op.Cit., pe3.
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Prarthne Samaj, Ramakrishna Missien and Khalsa Diwan te
promote the cause of women and rid the Indian society of its

evilse.

Though wemen's education registered a definite expansgion,
they were left way behind boys. Thus by 194647, for every
100 boys there were only 30 girls in =all educational
institutions. Wemen's educatien was further confined to urban
areas only while the rural ereas were badly neglected. This
was 80 because the pelicy of the government was te rely on
private efforts. There was alse ne suitable machinery te deal
with the problem of women's educatien. Lastly lack of funds
contributed to the diemal’ecene of women's educatien. It,

thus, has to be admitted that the pregress of women's education

wag inadequate and imbalanced in the pre._independence peried.

"After achieving Independence, India undertook the gigantic
tagk of national reconstructien aimed at bringing aboﬁt gocio-
economic transformation and at creating a new social oerder
based oen the principle of justice, liberty and equality';4
That witheut providing education to women, it would be impossible
to establish a just society was accepted as an indisputable

fact and yet we see that "the trends of pre-independence peried

continued to be reflected in the pest-independence periodlf.

4. K. Ramachandran, "Education for all" in New Frontierg in
Bducatien, Vol.XV, Ne.3, July=-Sept. 1985, p.38.

5e Ab.med, OEoQito' Pe 8.
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The conetitution of India provided for equal rights and

privileges for men and wemen. Articles 14,15 and 16 provided
for "equality of sexes" while articles 38,39 and 42 of the
Directive principles of state poeliocy aimed at social justice.
Mereover, "the cautious policy ef the British government was
replaced by one of pesitive and assertive pogition vis = a=-vis
women's education“o6 As a result of this the number of
literates have incre;sed four-f0ld in the country. The number
of pupils at the primary level have increased feur times and
the number of schooels have doubled by 1981. The number &f
universities have gone up by more than 5 times. But table 2
reveals the gap between the literacy of men and wemen at the

all India level.

Table - 2
CENTAGE OF LIT c TE {1951-81

Years Persons Men Women
1951 16.67 24 .95 Te93
1961 24.02 34 <44 12.95
1971 29.45 39.45 18.69
1981 3617 46.74 24 .88

Source: Bhandari, QOp.Git., p.13.

6. Ahmsd, QOp.Cit., pe 8.
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According to the 1981 census, the literacy rate in India
is 36 per cent.. While it is 46.89 per cent amoné men, it is
only 24.82 per cent among women (Table 2). Altheugh the
literacy rate among women has increaged by 6.12 per cent from
1971 te 1981, but still a wide gap is there in the literacy

ratea between men and woemen.

Table 3 sets out the figures for girls, enrolment at
various levels of education fer 1950=51 te 1980-81. One find
that though there is an overall improvement in the representatien
of girls at all levels during this period, the representation

of girls decreases at the level of education increases. For

Table = 3
PROGRESS OF EDUCATION OF GIRLS (FIGURES IN LAKHS)

ENROLMENT TIO0 (FIGURES WITHIN BRACKETS INDICATES ENROLMENT

TIO
Year Pre~Primery Primary Middle Secendary College/Univ.
1950-51 «13 (89) 53.80(39) 5+34(%2) 1.61(16) 0.41(16)
1955-56 «31 (68) 76.49(44) 8.68(26) 3.18(26) 0.84(20)
1960-61 .82 (85) 14.41(48)16.70(35) 5.41(25) 1.50(27)

196566 1.22 (87) 82.93(60)28.46(35) 11.72(24) 3.24(37)
1970-71 1.68 (88) 213.06(60)38.39(43) 17.08(37) 6.14(38)
1975-76 2.56 (82) 250.11(61)50.34(49) 20.83(41) B8.73(43)
1980-81 3.25 (85) 270.73(65)69.10(52) 30.98(43) 10.0(45)

Seurce : Bhandari, Op.Cit., p.31.
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instance, in 1980, while the enrolment ef girle is 65 at the
primary iLevel, it decreases to 45 at the level of collieges
and universities (see figures 1%.2 for ell India date). This

ig eimilar te the trend in 1950-51.

There is also a big gap between men end women at aldt
levele of educatien in urban and rural areas. Table 4 shows
that the representation ¢f womern in urban areas at the
primary ievel is 14.15 per cent. It is 9.08 per cent at the

middle, 6.75 per cent at the matric, 2.45 per cent at the

Jable - 4
LERCENTAGE OF ENROLMENT OF mEN AND WOMEN AT ALY
\'4 1981
Bducatienal ——-All Areas ____ —---.Uzben Areas__
Levals Men Women Men Wonen
Primary 4.20 4.83 16.18 14.15
Middle 8.43 4.16 12.37 9.08
Matric 5.94 2.35< 11.91 6.75
Higher Seceon. 2.16 « T4 4.98 2.45
Nen.Tech.
Diplema .04 «e03 .06 .05
Tech. Diplomsa 26 <07 «62 .16

University post

graduate degree 2.07 T3 5.89 2.75
(both Tech. &

non-tech.)

Source : A Hand Book of Rducational and pAllied Statigticsg
Ministry of Human Resources Development, Geovt.
of India, New Delhi, 1987, pe. 30.
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higher secondary at 2.75 per cent at the university level. In
the rural areas their rebreaentation is negligitle and stands
iR gharp contrast to enrelment in the urban areas, for exemple,
at the primery level is 4.83 per cent, at the middle level

4.16 per cent, at the secondary level 0.74 while it is 0.73

at the college & university level. It has been found that as
the level of education among girls increases the representation

of girls decrease more than of the boys at the same level.

Taking a look (Table 5) at the age-wise enrolment of boys
and girls during 1983-84 it is 1103 per cent and 75.5 per cent

respectively. But in the same year the enrelment of boys and

Table = 5
£ERCENTAGE OF ENROLMENT TQ THE RESPECTRIVE AGE_GROUP

PULATION; B3= D -8

Clesses/ Age 1983=84 198485

I-V (6-11 yrs.) 110.3 7545 93.4 110.7 T6.7 94.1

VI-VIII
(11-14 yrs.) 62.7 37.4 48 64 3643 5046

Source: gJelected Bducational Statigticg, 1984-85, Minisgtry
0f. Human Resources Development, Govt. of India,
1986, Table II, p. 1.
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girle between the ages of 11-14 years ig 62.7 per cent and
37.4 per cent respectively. During 1984 -85 the age-wise
enrolment of boys and girls between 6-11 years is 11.07 per
cent and T76.7 respectively, but in the same year, the
enrolment of boys and girls between the ages of 11=-14 years
ig 64 per cent and 36.3 per cent regpectively. Statistics
reveals that as the ages and level of education increase the
percentage of girl students decreases more rapidly than that
of boys. Thus we observe that a wide gap exists between the
educational levels of both sexes inspite of the fact that

girle' enrolment rate is imnitially high.

Shifting our attention to women's enrelment in the
various faculties we again ebserve that they are concentrated

in a few ones whereas men are found acréss all the faculties.

Table - 6

PROGRES WOMEN'S EDUCATION IN HIGHER EDUCATION (IN.1000°!
Faculty  ________ 1970=71 . _._.__l980=81_ _________

Toetal Women Ne. of Total Women No. of

Women per Women per

e e e em 100 men____ _______ ceeeeeco100 men
Arts 842 220 49.8 1114 420 60.5
Science 513 96 23.0 535 154 40.4
Cemmerce 255 8 3e2 553 89 19.2
Educatien 56 21 60.0 T1 34 91.9
Bngg/ Tech. 87 1 1.2 129 5 4.0
Medicine 80 20 28.6 110 27 32.5
Agriculture 27 (.148) - 39 1 2.6
Vete Seci. 6 (.044) - 8 (.249) -
Law T1 3 4.4 175 12 Ted
Others 6 3 50 18 7 63.6
Total 1953 431 28.3 2752 749 37.4

Jeurce: U.G.C. Annual Repert, 1980.
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Around QS per cent Qomen are concentrated in the arts
faculties and only 58 per cent men are concentrated here
(see figure 3 for all India picture). The faculties of
eudcation and medicine also have some women but their numbers
are negligible in areas such as engineering and agriculture.
In faculties such as education and &aw the enrolment rate ef
women has increased in recent timese. The entry of women
students in traditional male subjects indicates the trend of

imprevement in the educationsl field as a whole.

The trends in women's education indicate that the
enrelemnt of women etude;ta ie increasing at all leveles,
but special attention ig gtill needed to bridge the gap
between the two sexes. Women have been showing better results
in almest all subjects for the last so many years in Delhi
Board ef Secendary E?amination7 but they still do not get

equal eopportunities with regard te education.

It has, however, been observed that the teaching
profession is pepular among wemen. At the schoel level their
proportien is quite high, but at the higher levele of
education, their representation is not proportionate and the

representation of women teachers varies frem subject teo

T QZimeg of India, May 1988.
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the increasing number of women teacners sn

response in the development of education among women.

Table = 7

I UMBER OF WOMDI. TEACHLAS I UNIVIERSIRIES ARD COLLEGES
Ffaculty Number of Women Teachers

1950-51 1960-61 1970=71 1980-81

ATrts 1091 11.4 5624 14 .9 10136 19.7 17192 24.2
Science 379 6¢3 dinclu- = 5381 1346 8736 171

ed in
arts
{oiumerce 4 o4 57 2.1 227 He2 904 6.3
Education V320 2463 448 22.8 924 2349 1287 22.9
Engg/ Tech. 1 - 12 .3 92 1.2 205 2
riedicine 1731 9.8 731 12.8 2236 19.2 4085 2049
Agriculture 1 .2 21 1.4 49 1.5 75 Te7
Veterinary 12 8.2 11 . 18 1.6 5 1.7
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In 1950-51 only 8;5 éer cent of the teachers were women
as indicated by table T. In 1970-71 their propertion increased
to 15 per cent and by 80-81 they increased to 18.1 per cente.
The largest representation of women is in arts (24.2) followed
by education (22.9) and Medicine (20.9) for the peried

1980-81. Engineering shows the lease representation of women

i.e. { 2 per cent).

GROWTH OF WOMEN' DUCATION IN DELHI.

Literacy: -

The literacy rate of wemen ef Delhi is better than that
of All India average and is in fact more than double though
there is aleo an improvement in the growth of women's literacy

at the All India level. Delhi (52.56 percent) stands fourth

Table - 8

WOMEN'S LITERACY IE (IN PERCENT

- A n S Ep S TG G W A W e G b alh S P D b S G WR AP G S G S ED SN I S D Cm G D m WP G SN D S A G G G D Y P WP S D e G W W S

Year Delhi All India
1971 47.75 18.69
1981 53.07 24 .82

- - S S G En Gn R G ED G G G P TR R T G G S G R I G WD R D P D G T GD Gp S G ef D D P e W P D WP WSS ED G

Source: Censgus 1971 & 1981.

in literacy rate at the All India level. Kerala (64.48

percent) tops the list fellowed by Chandigarh (59.30 percent)

and Migoram (52.57 percent).
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Since this study is based on wemen teachers of one of the
universities ¢f Delhi, it would be interesting to compare the

data of Delhi with the A1l Indie Data on women.

Table - 9
IN NDI DELHI (1984-85)

Educational Level All India Delhi
Pre-Primary 10,274 49
Primary 5,19,701 1,745
Middle . 1,529,879 348
High 47,816 226
Eigher Secendary

(New pattern) 7,059 588
Inter/Junior College 4,060 -

Arts, Bcience & Cemmerce

Colleges 40,005 52
Technical Insgtitutions 315 5
Univerasities 119 2

Seurce: Selected Educational Statistics, 1984-85 QOp.Cit.
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Having & look at table 9 we find that while at the lower
levels there is not much concentration in Delhi, with the
gradual increase in the educational level, the number of
institutions register an increase except in the case of Axrts,
Science end Commerce colleges. One can thus infer that since
there ie a concentration of ingtitutions at the higher levels
there should correspondingly be an increase in the numbexr of
atudente enrelled in higher education and consequently the

number of teachers in highei education.

Table 10 indicates the enrolment figures for the primary,
middie, high and higher secondary stages for All Indie level
as well as for Delhi. We find that women in Delhi have
better enrclment rates than the nationel averagese This is in
addition te the fact that the gap between men and women is, to
a great extent, bridged in Delhi than at the AllL India level
specially at the primary level i.e. (men: 52.8 per cent,

women: 47.2 per cent).

Preceeding to the undergraduate level we find euch a
trend continuing even more consistently and thias is revealed
in table 11« While women in Delhi are having better enrolment
rates than the national averages, their enrelment is nearly

doubLed at the B.A. Level. It is also interesting <to nete

that they fare even better than man oY vershi in the B.A. and



Iable =10
TAGE A 1 -8
Areas Primary (I-V) Middle (VI-vIII) High (IX-X) Higher Seconaary
(10+2)
Men Women Men Women Megn Women Men Women

AlL
Inaiae 5,07,39,326 3,31,93,378 1,70,84,186 90,68,959 72,18,281 33,36,473 11,82,279 5,99,267

Delhi 3+99,283 3,456,842 1,64,932 3,99,283 1,06,925 78,560 54,910 45,830

Source : JLbid.
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Table =_11
BENROLMENT BY STAGES/CLASSES (1984-85)

Areag BQAQ/BQAO Hons. BoSOo/BoSQoHODB- B.Com./B.Com. Honsg. B.Ed/B.T.

Men Women Men Women Men Women Men Women

A1l

(62.4) (37.6) (71.1) (28.9) (79.6) (20.4)  (5641) (43.9)
Delhi 19,233 25,418 Ty375 5,630 20,975 6,514 545 775

(43+1) (56.4) (56.7) (43.3) (76.3) (23.7) (41.3) (58.7)
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Table = 12
SNROLMENT BY STAGES
Areas M.A. Me.Sce M.Com. PheDe
Men Women Men Women Men Women Men Women

D G G G G T W R W TN D D e GE G e D e G D S G S D G G D T G S G G D G G @ R G @R W ST G P G G S G W S0 S Gn G G GTL GEN CHF MR L G GEE G e e R S M e Gh G G e W D e A G e T S W S -

All India 1,11,328 67,741 52,727 25,046 51,591 9,769 19,729 8,893
(62.1)  (37.9)  (67.8) (32.2) (84) (16)  (68.9)  (31.1)
Delhi 2,763 2,829 760 760 2,854 2,920 3,340 1,785
(49.4) (50.6) (5545) (44.5) (49.4) (50.6) (65.2) (34.8)

D T G I G D G G WD G S S WD R RS U T WD G S SR G ST SES GED MU SR @ mm WS D A S G GED G SIR G (NP VR GHD GED SN CUD wEt SID GOD GIR G GUD GE GE SID GEL GED GIL M RER A AP G MM G S Gy VR G W G e e M W S W WD e e S e D
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BeEd., levele i.e. (43.1 per cent men, 56.4 porcent women, and
4143 per cent men, 58.7 percent women respectively). The
enrolment rates of women in B.Ed., among all stages in Delhi

is aleo the best (i.e« 58.7 percent) of All India level.

At the pogt-graduate and research level one again finda
women in Delhi having a higher enrelment than their counter-
parts all over India added te the fact that the gap between men
and women ie less in Delbhi that at the All India level. Feor
example, women's enrolment is also better than that wmen in M.A.,
(49.4 percent éen, 50.6 percent women) and M.Com (49.4 percent

men 50.6 percent women) in Delhie

Having a look at the professional ceurses such as
M«BsB.S. and B.E., Bnginerring, one finds that women's enrolment

in Delhi is certainly better than that of All India levele.

blg =

ENROLMENT BY STAGES

Arees  _____ ~MeBeBeS_ ______ - ——wDeE: Engg. _______
Men Women Men Women
A1l India 54,319 22,056 1,36,859 7,817
(71.1) (28.9) (94.5) (5.5)
Delhi 1,650 1,010 2,385 362
(62) (38) (86.8) (13.2)

Source 1 Selected Educational Statistics, 1984-85 QOp.Cit.
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Further it is intereeting to note that in medicine, which is
more popular among women, the disparity bet;een women and men in
Delhi ard at the All India level ie not aes proneunced as it is
in engineering (i.e« M.B.B.S. = Men - All India T1.1 percent,
Delhi 62 percent; Women - All India 28.9 percent, Delhi 38
precent; BEngineering: Men - All India 94.5 percent, Delhi

86.8 percent; Women - All India 5.5 percent, Delhi 13.2 percent) .

One cen, thus, notice certain clear out trends, i.e.

(1) Wemen of Delhi have better enrolment rate than women at the
411 India level.

(2) Consequently the gap between men and women is not as pro-

nounced in Delhi ag it is at the All India level.

(

A

) Women's enrolment ratie exceede that of men in the tradi-
tional arts subjects such as BesA., BeEd., and M.A.
(4) The enrolment ratio of women at the All India level as well

a8 in Delhi is least in Engineering.

men Teachersg i 1

Table 14 shows the representation of women at every level
of teaching profession in Delhi as well as in the All India
level. The representation of women teachere in Delhi at every
level of teaching profeesion is higher than at the All India

level just_as the enrolment ratio of women at the varioue
stages is higher in Delhi than at the A1l India level. For

example, there are 46. 1 percent women teachers in the primary
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lable - 14—0

NUMBLL Ok WOMBELN TEACLINS I VALICQU

s STAGLES. 1980=81.

(figurés within brackets indicate percentage of women teachers)

- o S e o G e S R B Sub R TE A M D wm e TER G T S GED Sep e WD ED A A SN e e SRR M EES SES N S M G Men M e - n TS e e WA SR G IR e M S i S NG T R e B M TR G ST MR S M e S e e S e S T A

Areas irinary Iliiddle Secondary Univereity/&ollege
Total Women Total Women Total Women Total womer:
A1l India 1545376 (46+41) 830649 (31.4) 655445 (26.9) 1235777 (12477
543399 260466 176470 22251
Delhi 17091 (25.5) 4065 (58.4) 4854 (51.2) 5568 (36.9)
7873 2373 2487 2000

- e e TE e S G D GEn PuS Gmp G P Geh T G e G Eep G ey S G WL L Gap G A G G S G v TER A G R TR e evn N S T S SR v D S e S R e G m T M W e A hm B e T SEn Gve b o e S e G e e S e W v me - — S

source: Bhandari, ap.cit. | pe table
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58+4 percent in the mid@le,.51.2 percent at the secondary
gchools while there are 36.9 percent in the University/College
levels in Delhi. On the other hand, there are only 25.5 percent
women teachers in the primary, 31.4 percent in the middle,

26.9 percent in the secondary schoole and 18.1 percent of women

in the Universities and colleges at the All India levele.

It is interesting to note that at the university level, the
difference between the preportion of women teacheres of All
India level (18.1 percent) and in Delhi (36.9 percent) is pro=-
nounced and in fact more than double. One may conclude, that
whether we consider literacy rate, enrolment, number of women
teachers or the number of institutionse Delhi is an advantage~
ous poasition compared to the national average. This difference
may be explained, in part, by stating that Delhi being the seat
of Government, the basgic infrastructure is preovided, thereby
giving e f£illip to education in general and higher education

in particular. It may also be because the parentas of women
appreciate the value of education. Such a heightend conscious-
ness alsgo findes expression through the various women's organi=
gzations and movements. Thus, this may partly explaiﬁ the high
literacy and enrolment rate. Consequently the occupation of
women easpecielly in the teaching profession is much higher

than that at the All Indie level.
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R The major issues confronting women's education in pre-
independent India have continued to haunt posgst-~independent
India also. We have, in this chapter noticed the existence of
(1) women's illiteracy (2) Wide gap between boys' and girls'

~

education at all levels’aﬁd (3) women's enrolmen; in limiteé

faculties such as arts and education.’ Lapstly, we have noticed

that Delhi registerse high literacy and occupational rates

among women compared to women at the All India Level. We opine
that there are certain socioilogical factors whaich impel

wemen to go in for higher education and subsequentiy empieyment,

in this particular case - the teaching profession, and proceed

to take up a micro-gtudy of the social background of women

teachers of Jamia Millia Iglamia in the next chapter.
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CHAPTER - IIZI, |
'PERSONAL PROFILE 0. THE RESPONDENDS.

Thig chapter has tuhe basic objective of finding out
the social background of women teachers by constructing a
persongl profile of the respondents. For this, information
related to employment, wie, marital status, husband's education,
income, occupation and size of the family etc. have been
collected. Further, thiose data have been subjected to cross-
tabulations in order to find out the impact of one variable

. on the other.

A large number of studies have been conducted on this
theme which indicate a co=-relation existing between the
educetional quaiification, age,vmarital status, occupation,
income of the fémily, and the employment structure. -The.
significance of these variables has been recognised by many

a resgearcher working in this tupe of studies-1

Since thig is a couperative study of the attitudés of
the Hindu and Muglim women teachers, data related to these
two groups on the varia.les as mentioned before have been
collected. This shows whether there is any difference in
the social background of these two groups who are in the
same profession. It ghould be poted that thoughﬂmacr09dgﬁa:

pertaining to religion is aveilable for pre-Independence period

it is not available fo. gosgt-independence period and hence we

1) Kapur (1970), Kale Rani (1976), InduMenon (1981)
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cannot compare the two periods nor can we compare the all

India educational trend among Muslims with that of the
ingtitution under study. - First of 2ll, questions were

agked regarding the qualifications of the respondentse.

The data so obtained is'preeented below in tabular forme.

TA]‘DLE .._lo Io
RELIGIONWISE QUALIFICATION OF THE RESPONDENTS.

LEVEL OF QUALIFICATION HINDU WOMEN = MUSLIM WOMEN TOTAL

NO % NO % NO %

Pogt-graduates 16 70 18 58 34 63
M.Phil -- -~ 3 10 3 6
Doctorate 7 30 10 32 17 31
Any other —— - -; - . -
TOTAL 23 100 31 100 54 160

This table indicates the educational qualification of the
respondents belohging tc the two religious groups. It is clear
that, there is no sgignificant difference between the two
religious groups at post-graduate and doctorasl levels of
education. At the post-graduate level, 16 (70%) are Hindu
respondents and 18 (58%4) are Muelim respondents. This becomes
7 (30%) and 10 (32%4) at the doctoral level for the two groups
reépeétively. Only a few women teachers had M.Phil degree.
Agein only 3,(10%) of the Muslim respondents possessed thisg
which forms oﬁly 6% of these two groups teken together. This
low level of M.Phil degree holders_may be because of the fact
that,nthis facility is not availaeble in 2ll the universities
»of the country. And all the three M.Phil degree holders

-

respondents are in the &ze group of 26-30,years
[ L ]
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After the qualification of the respondents, questions

were asked regarding the designation of the respondents.
This helps in knowing whether women teachers are represented
at every level of the hioerarchy of the profession and also
the trend of such a representation. Table 2 contains the
digtribution of the data between the two groups of Hindu

and Muslim women teachers at various levels of the profession.

- TﬁE\BLE - 20

THE DESIGNATION OF -~ OF THE WOMEN TEACHERS OF THE

IWO RELIGIOUS GROUP; OR RELIGIONWISE DISTRIBUTION

OF THE DESIGNATION OF RESPONDENTS.

HINDU OMEN MUSLIN WOMEN TOTAL
DESIGNATION

NO % NO % NO %
School Teachers 4 17 14 4541 18 333
Lecturer -8 35 11 35.4 19 35.18
Reader 9 3941 6 19.3 15 27.7
Profegsor 2 Qa1 - - 2 37

TOTAL 23 100 31 100 54 100

The above table showsz thet one~third of the resnondents
(18 out of 54) are school ceachers. Out of this, the number
of Hindu VWomen school teachers im very low (174), compared

to the Muslim women school. teachers, 14 ( .45.1%). fThie . -
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may be because of the frct that, the proportion of Muglim
students to Hindu students studying in the school of the
area covered under this study is too high. Thus, it can'
be inferred tha%ys%é%n teacherg dominate at the school level
and their counterpart lucli a proper representation at this
level. The representation of these two groups, however,
becomes equal at- the level of lecturership, which is
around 354 for both the groupse. But a totally different.
gituation prevails at tlc professorship level, where the
Hindu women respondents have a distinct edfe over their
Musglim counterpartse. Among the respondents, there is no

Muslim woman professor, whereas 2 Hindu women professors

(9¢1%) are there.

Thus, it can be concluded that, there is a decrease
in the number of Muslim women teachers with en increase in
the level of degignation. This may be due to the fact that
the educationvof.Muslim women is a recent phenomenon. Most
of the Muslim respondents were found to be in the category
of first-generation educated that showas the late stért of
education among Muslim women. This is why their concentration

ig found at the primery level rather than at the higher

levels of education.

The working experience of the respondents come next
in the series of questiciisy This ig purpoted to find out
whether women teachers a:e represented at all levels of

experience, i.e whether c¢ducation among women is of recent -
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origine.

Table 3 shows the duration of working experience of

the respondents of the two groups.

TABLE . _ 3

DURATION OF WORKING EXPERIENCE OF THE RESPONDENTS

OF THE TWO {ELIGIOUS GROUPS.

i I MEN TOTAL
YEARS HINDU WOMEN MUSLIM WOME
: NO % NO % NO - %

Less than 5

years 6 26 14 45 20 37
510 ® 5 2147 8 25.8 13 24
1= 15 ® 3 13 5 16 8 14.8
16- 25 6 26 4 13 10 18.5
25‘and.a;ove 3 13 - - 3 55
TOTAL 23 100 31 100 54 100

i -This table points out that there is g decrease in the

representation of women of both the groups as the duration of

working experience incr.:ssges. While those having less than

five years of experienc. constitute 37%, it comes to a meagre

55% for those having ai experience of 25 years and above.

In between there is al:...st a steady decline for the different

categories in terms of years of experience. Thus, it can be

inferred that, education among women is more or less a recent

Phenomenon for both the groupse. But as earlier stated, in

comparisgon to their Muslim counterparts, Hindu women are
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better élaced in this rcgard. This is clear, when among

the Muslim women respondents there is a steep decline from
thoge having less than 5 yeérs df experience (45%) to those
heving 16-25 years of experience (13%). It becomes nil (0)
for thoge having'experience of425 years or more. The

figures of Hindu women show no sharp decline as is evident
from the table-3. There are also respondents with experiences
of 25 years and above ‘*{13%). Thus, while education,

broadly speaking, is a recent phenomenon among women, it is

more recent among the HMuslim women in comparison to the

Hindu women.

To get a picture of the income category of the respondents,
they were asked questions regarding their monthly salary. This
also helps in comparing t.ae income category of the two
grqﬁps on the basis of tneir monthly'salary. The responses
obfained of the mohthly salary are presented below in Table-4.

Table - 4

Monthly sslary of the regpondentsg

Monthly Salary _Hindu women __ Muslim women _____Total ___
e e No_____ e No No__ %___.
28+1000 - 2000 - - 9  29.03 9  16.69
Rs+2001 -~ 3000 1 4434 5 16.13 6 11.11
Rs.3001 = 4000 12 52.18 12 38.71 24  44.44
Rg.4001 ~ 5000 7 50045 3 9.67 10  18.51
Rs.5001 - 6000 2 8.69 2 646 4 7.40
Rs.6001 - T0O00O ___1 _____ @;éé _____ - __ - 1 1.85‘
Total 23 1 00 31 100 54 100

OO L VD S SR Ges e D PES e GNR GED W e M anr man o e GES G TS O BT G G e e G S LS W e mar W G S
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Thig table :eveals ti.at the percentage of women

- teachers from both the :ommunities is maximum in the income
group of Rs.3001-4000 p.r month, whereas a few are found

in the categories of Rs.5001-6000 and Rs.6001-7000 income

- groups. The middle=-cla.s background of the women teacherq
ig clear from this find.ing. Moreover, whereas 29% Muslim
respondents fall in the category of the lowegt income group
of xs.1001-2000, npt a .ingle Hindu regpondent is found

in this categorys This mey be because of the fact that, a
large number oI luslim vomen school teachers are inrcluded
in the sample in conparison to their Hindu counterparts.'This
explains their clusteri:_ around the lowest income group.
Apart from this, there igs no significant income differences
between these two commuwiities, which is clear from the data

in the table.

The respondents werc asked about their ages, which helps
in knowing the concentr: cion of resrondents in different
age groupse. Moreover, “he representation of the two
religious groups can be compared‘to,verify our previous finding
that education among wowmoen is a receht Phenomenon, particularly

emong the MHuslim women. The responses are presented in

Table 5.
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Table = 5

AGE3 (r THE RESPONDLENTS

G . TP M e D WS T AR e M S G T R N S T Gn S G m e - m 0 S BT WD G

——— T  w Se A e S G s S TE S SOt S G Sun S D W S v W W W

Hindu women Musglim women Total
Age group  eemmmecmsmocue ccecsceccccee- ———mmsmees——
Noe /9 No. 70 No. %
20-25 1 4435 2 6445 3 5.56
26=30 6 26.08 12 38.71 18 3%e33
41«50 6 26.08 6 19435 12 22422
51<60 4 17 .41 1 3623 5 9.26
Total 23 100 31 100 54 100

From the table 5 it is evident that the number of women

belonging to the age-group of 20-25 yearg is the minimum

whereas the largest number of women 18 (33.3%) is in the

age=group of 26-30 years. But
increases, the number of women
étatistics ig the evident that
teachers come in the aguégroup

the. education among women is a

The next guestion related

order to know
women belonging to the two

pregents the data obtained

religious groupsge.

asg the ages after 30 years
teachers decreases. The
only 9.26 percent wonen
of 51-60 years. It ig because

recent phenomenone.

to their maritel status, in

the ratio of married to the unmarried working «

Table/ 6

in this regard.
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Toble = 6

OHE MARTTAL STATUS OF RESPONDENTS O 2HE TWO RELIGIOUS

GROUPES
T inan women | Muelim women TTotel
HMarital statug ~—=ece=cne-r  ceocecsccccmcne 00 cececeee—-

' Noe. ' No. i No. %
ﬁnmarried 4 17440 9 29.03 13 24:27
Married 19 82.60 20 64 .52 39 72423
Divdérced - - ' - -: T -: ------
Widowed - - 0 6.45 2 3.7

Csemraten - LT T
""""" total 23 100 3 100 s4 100

This table shows that the largest number of working
women (72,.) are‘married and the unmarried teachers constitute
only 245 of the totel respondents. There was no divorced
or separated respondent in case of both the religious groups.
The percentage of widowed (3.7~) can be congidered negligible.
These findings are in accord with the survey report of

Government of India.2

2. Govte of India, 'Economic and Social status of Women Worker

Labour Bureau, Ministry of Labour Publication, No.15.,
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As highlighted in various astudies, traditionally people
hold the belief fhat the bride should be younger to the
groom. Promila lLapur on the basis of her study reported
that, even educated working women are victims of such a
prejudice. Thus, in the present gtudy, the view of womén
teachers is sought on difference of age between their
husbands end themselves at the time of marriasge. The

responses are presented in Table-7 below.

Leble=T.

THE DIFFERENCE OF AGYE BETWEEN TiHY RESPONDENTS AND THDIR
HUSBANDS AT THE TIME OF MLRRIAGE, OF THE TWO RELIGIOUS

GROUPS.
Hindu women Muslim women Total

Difference 0f womcmccccccca | mccccccccame ee - e e o
Age - No. “ No. % No. %
Less than .
2 years 1 5.26 5 22.72 6 14.62
3=-6 years 13 68.42 11 50.0 24 58.55
7-10 years 4 21.06 3 15464 7 17.07
11+ above 1 5.26 3 13.64 4 9.76

Total 14 100 22 100 41 100

—— e S S e G T N S B G ma e A GvE G M G R e T e S S

The above table reveels that the age difference is 3

to 6 years for the majority (58.5%) of the respondents

taking both the communities together. The differences of

less than 2 yeurs and nmore than 10 years are negligiblee

Thus, on the boeeis of this data, it con be inferred that
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educated working women are in fevour of husbands older

than them by 3 to 6 yearses

Next, the respondents were asked regarding the educationa4
qualification of their husbands. This is intended to know
whether there exists any significant difference in
qualification between the spouses in general and any
‘difference between the two religious communities in thisa
respect, in particular. Table .8 contains the responses

of the two religious groups on this point.

Table - 8

Sl DISTRIBUTION OF THL 1LUCsw ITON

OF Tl HUSBANDS Qi THI RESPONDENTS.

Hindu wowmen IMuglim women Total
Qualificationsg =wecemmececaes cecccccccsmses | ccccccccaaa——-

Noe. 7~ No. ‘/’O Neo. 7@
Graduate T 356 .84 6 27 « 27 13 31.70
Post Gradgate 7 56.84 7 %1.82 14 34415
Doctorate 5 2632 9 40.91 14 34 .15
Any other - - - - - -

T G W S TS M G A R T e WS W G D D s e TED S W D Gt WP WS W G D m et i WD TS ap ot W SIS T G W G S D cun Gup dea G S W A S W W



The above table makcs it clear that, the husbands
pogesessing a Pogt-graduate or Doctoral degree are
maximum in number (34.150 in both the cagses). The husbands
heving a graduaﬁe degree are more in case of Hindu
respondents than their counterparta of the other religion.
So, it has been found that the husbands of women teachers
are either equully educated or have higher qualificetionse.
There is no major difference between the two communitieé
in the level of education of the husbands of(the

regpondentse.

The next question pertained to the occupation of the
husbands of the respondents. This is to ascertain whether
the occupation of the husbands influences the selection
of profession of their wives. The emphasis is on whether
the husbands are in the game profession as their wives,
as it is generally believed that those in the same profession
are given preference in masriages The study of Anusuyae
Das on lady doctors points out that more than 50% of the
women doctors studied married those who were in the same

profession.j

3¢« The Times of India, January 1, 1969.

-
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Table 9 presents data on the occupation of the husbands

of the respondentses

Table=9

RELIGION=WISE DISTRIBUTION OF OCCUPATION OF

RESPCUDENTS' HUSBANDS

Occupation ‘ Hindu VWomen Musglim Women Total
-.._-\. _________________ Kos B ___ oo ____ f____Noa B ___
Teaching 7 36081 11 50 18 43.9
Medicine 1 5426 - - 1 2.44
Engineering 3 15.79 2 9.09 5 12+19
Adninistrative 2 10.53 5 13.64 5 12.19
Services
Any .other ‘ 6 31«58 6 2727 12 29.28
Total 19 100 22 100 41 100

FProm the above tavle it is found that the largest
nunber of respondents (43.9%) married men from their own
professione. The percentoge of women teachers marrying men -
from professions other tuan teaching is very low. No
significant difference is there between the two religious .
~groups in this regard. 7The possible cxplanation to the gquestio:
of why the preference ic given to those who are in the same

profession is that therc is no transfer in the teaching



professibn which is suitable for a settle family life, but

in cage of otiier jobs e«g. administrative oneg, the provision
of transfer creates ernocugh incornvenience Tor the couples.
Thus, it may bé‘hypotheéized that the majority of the women

teacherg preiexr to wairy thnose who zcre in the game profesgion.

The monthly income of the husbands formed the next
question in the series which further helps in getting a picture

of the income category to which the husbands belong. In
this context the presumption is that the incomes of the
husbands are either equal to their wives or more than theme

The responses obtained to this question are given in teble

10 below.

Taeble - 10

-

DISTRIBUTION OF T5T AONTHLY_SALARY/INCOME OF THE HUSBANDS

D e - e A W G WS S Wi B e G G S G G M o G e A o A G A W G e S . s o e U e b St SED D N D G SN GMe W W R S S G Wm G e -

Income . 'ﬁindu Wiomen " Muslim Women Total
Category =  ——===----== sececeaooooo intaieiadebatetede
Hoe 79 Noe 7 No. 72

Re«1000-2000 2 10.53 1 4.52 3 Te32
35.2001-5000 -1 .26 6 27627 7 17 .07
i58¢3001-4000 3 1079 6 27 .27 9 21.95
Rs+.4001=5000 7 36604 6 27 .27 13 53171
Rs.5001-6000 5 26.72 3 13.67 8 19.51
R8.6000 & abovel 5426 - - 1 2444

T G e = e S T S G an S e CuS S SUS T G W Ve G G D SMA OO GHN WY GHN e Gmb G Pas s S RN TR Sy M E e S MU e R AN G N NP Gmn G Smm Gms SER A S

A D NS ML et b A WS Gm G G EWR Gmy M TS W VIR G Gea MmS s N e b B S MR T SR S G GRD e con T e G S S e G G IR e G GNP S WD D G GED PUS Gm MW WS M G G emb Eew
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It is generally held that women uvork out of economic
compulsion, or to supplement the family income which is not
sufficient. The awvove table reveals the fact that, the
salary/income of the husbands is betwcen 2g.4000-5000 for the
largest per centoge (31+71p) of the respondents, and it is
mindiaum (2-4W) at the level of Rs.6000/- and above. It is
interesting to unote here that in majdrity of the cases, the
income of the husbands of the Muslim respondents is lessg than
their Hindu counterparts. DThis may be because of the general

economic backwerdness of the Muslim population.

It is presumed that the educated and the higher income
groups have small.family—size, Also, it is believed that
Muglims generzally have larzer families in comparison to;the
Hinduse DTherefore, the respondente were asked questiong

regarding the size of the family i.e., the number of

‘children they have.

Talting care of the children is considered to be the
primary social role of <hie married women. Various situdies
conducted about the role of working wormen stress the fact
that tuie nuwber ol chiliren and their ae influence the choice

2

of the profescional role or the wo;nen,4 working women who

4. Lala Rani, zcle Conrilict in Wor:.ing Women, Chetna
fublications, liew welhid, 1976.
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having more children particularly belonginzg to +the tender agé
face too much difficulty in performing multiple~rolesg. There

arises role-conflict when the demands of the various roles can
not adjust with each other. This justifies the question of

the number of children the respondents have the responses are

given below tabular form in table 11.

Table = 11

DOE ABLIGION~WISE LISWLIBUTTION OF TiE LRUNMBER OF CHILDREN

O THE RESFONULNTS

T S L D S G D G M S = e O e e e D Gy Wa S e G SIS G M G S G Gap SN T A G S RS Sw S G W IS G TED GES Gy GNP MR W S G S e S Gws ey G G

Nunber of nindu Women Muslim Women Total
Children = ===—cea——e- ———————————— ——— ———
o Yo No. 50 No. %

NIL 3 15.7 1 4.5 4 9.72
1=-2 13 6845 16 728 29 70.8
34 2 10.5 5 22.7 717
5=6 1 5.3 - - 1 2.5
7-8 - - - ~ - -
9-10 - - - - - -

D G S S S GEm S SUL G SIS SN G SN G e Yms GER YD BN P EED WE SR ST S Ave W M e D N GED G G G SHb GRS TS5 BN e Pl SVS VR TED TEN WM S GED G SND SER Gmn W Ate s SED wm e S S Gm



The above table shows that, maximum number of teachérs
(70.8p) have a mediumesize family of 1-2 children. There is
almost no difference between the Hindus and lMuslim regpondents
in this respect. This dispels the claim of some studies that

Fuelime have larger-size Tfamilies than the HHindus. It is pheld

that, the 'gSharia' prohibits - : the Muslims from

adopting birth contrel ncasures, and the government-gponsored

£

femily planning and weliare progranme have never been populaxr

i

emong the luslines. The larger family size of the Muslims in
comparigon to the Hindus as pointed by Shibani Rai can not be
justified on the basis of the findings of this study. Had
she talien the sample of Hindu and Muslim women from the same
profession, and from the same econonic background, she may

have come to a different conclusion.

This study reveals that the size of 1-2 children family
is popular emon; both tne religious grouvs. In this context,
the findings of thig study are different from Shibani Rai's
because the sawple has been taken from the same socio-economic

background although it is too small to ellow generglisations.

5« Shibani Rai, Status of Muglim Come in North India,
B+Re Publishing Corporation, Delhi, 1979.
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The last question was regarding their age and the number
of children. This is to obtain information whether the number
of children varies according to the‘age—group of the respondénts,
and their religion. Table 12 contains the fesponses gathered

on this question.

Table = 12

DiHE AGE-~ GuaAQUP vr Tnd fi,orVlwBNLES Or ©hk PWO fAELIGIONS AND

COHEIf LUGBER OF CHIL.LBI

Age Hindu Women No.Tof“?Muslim.W6men Nosof Total No. of
Group - Child-~ Child- Child-~
ren : ren ren
No. % No. % No. %
20-25 > 15.8 0 1 45 0 4 9.6 -
26-30 7 36.8 1 8 56.4 1 15 36.6 1
31-40 7  36.8 2 8 36.4 2 15% 3646 2
41-=50 2 10.6 3 5 22,7 3 7 17 3
51-60 - - 4-5 - - - - - 4-5
rotal 19 100 41 100
The table indicates ti:at a majority of the respondents

heving 1=2 children rall i the age=group of 26-40 years.
There is . no religion-wise Jirierence on thic score. Thus, it

can be concluded thet womcn in the samne profession with similaxr
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csocio=economic baclizround have similar attitudes towards the

size of the family.

However, as mentioned earlier the findings can not be
seneralised since the size of the sample is too small, whiéh
is not in proportion to the total population of the two religious
gréups in the. country. But the‘findings of this study will

certainly help further researches in thicsc directione.

Also, in this study en inverse relationship is found to
exist between the respondents and their working experience.
There is a decrease in the numbexr of women teachers as the
level of teachings experience ihcreases- _This indicates higher
educétion and gsubsequent euployment among women to be a recent
phenomenon. rioreover, most of the respondents are Ffound
belonéing to middle~sized Family, middle income groups and in
most of the cases thei: hucsbands are in the same profession.
The small family-zize of <the respondents of bothk the religious
groupg reflects the consciocusness of the respondents of the

merits of a small Tamily.
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CMAPTER - IV.

SOCIAL  BACKGROUND

In this chepter an attempt has been mede to analyse
the social background of the respondents. It is vexry
difficult, if not possible, to give a precigse definition
of the term 'social becliground!, bL:.cause it is comprehensive
enough to include so many things, such as religion—-, caste,

education, region, income-=-group, occupation and rural-

urban habitat.

The inclugion of so many variables under the notion of
social bacliground, males it difficult to compare all, the
variables. Thisg ig particularly co when the variables
overlap with one another im a complex society like India.
For example, the caste factor mey be a very important
determinant of social background in one region but it hay
not be so important in other regionse Thus, the present
study hes concentrated on three important variables, i.e.
education, occupation, and income of the parents of the
regpondentse In a multi-religious and complex society like
‘India, it would be interesting to compare the social

background of two importent religious groups i.e. Hindus
and Muslims.

-

It is generslly believed that the attitude of an
individual deprends upo:i the overall development of the
personality, domestic cnvironment, and exposure of the

society to the modern and secular forces. The personality
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of the individual is shaped by the value-system of the

gsociety and it also determines hisg behaviour towards
partioular things. Therefore, it is important to trace
trace the éecial{background of the respondents who are in
the teaching profession, belenging to the two religious
groups considered in this study. It remains to be seen
whether fhe regpondents come from the same social background

or there are differences between the two communities.

The first question under this theme was directed
towards eliciting informetion regarding the educational
" level ef the parents of the respondents. The responses
obtained are presented below in table 1.
TABLE - I,
THE RELIGIONWISE DISTRIBUTION OF THE EDUCATIONAL
LEVEL OF THE PARENTS OF TIE RESPONDENTS.

Hindu Women Muslim Women Total

Education Mother Father Mother Father Mother Father

No % No % ©No % No % Ne % No %

Illiterate - - - - 15 48.38 -~ - 15 27.8 = -
School : 13 56.51 3 13.04 11 35.48 11 35.48 24 44.4 14 25.9
College 8 34.8 10 43.48 2 6.46 B8 25.8 10 18.5 18 33.4
University 2 8.69 10 43.48 3 5.68 12 38.8 5 9.3 22 40.7
TOTAL 23 100 23 100 31 100 31 100 54 100 54 100

This table reveals that, the fathers of majority ef the

respondents are educated upte college or university level.
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Only 25.9 percenf of the fathers were educuated upto the
gchool level. “The wmothers of a majority of the respondents
aré either illiterate or educated upto the schoel level.
Only.a few of them have got college or university level
education. It is of interest te note that, there is no
illiterate mother in’case of the Hindu respendents,

whereas 48.3 percent of the mothers of the Muglim respondepts

are either illiterate or have some education at home eonly. -

This clearly shows that we have highlighted in the

previous chapter, that education is a very recent phenoménon
among Muglim women in comparison to their Hindu oéunterparts.
The mothers lag too much behind the Tathers educationally.

It means that our respendents are first-generation ef women

who are geing in for higher education.

In erder to compare the educetional level of the
regpondents and their mothers, the respondents were asked
questions related to this. This algc helps to compare the

respondents on the basis of religion. The responses are

given in table 2 below.
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Teble 2

ducational level of the R endent R) and
theixr Motherx M

- N W W G D G S D G NG GUD Wee T G W G G=b W W W D Gwe T I S W Gen D S - e . o WD S G EE G E G D G GO G D TS T W W S W T . D

Extentlof findu” Women Muslim Women Total

Moth Regponf Mother Respon- Mother Respon-
other ments ~ dentg _ dents
————8UE8 2 - 8_
No. % No. % No. % Noe. % DNo. % No. %

Illiterate - - 15 48.3 - =~ 15 27.7 -~ -
School 13 5646 = = 11 35¢5 =« = 24 44.5 = =
College 8 34.7 = = 2 645 = = 10 18¢6 = =
University 2 8.7 23 100 3 9.7 31 100 5 9.2 54 100
Total 23 100 23 100 31 100 31 100 54 100 54 100

From the above table it ie clear that, ohly 5 (9.2%) of
the ﬁothers of the respondents have education upto the university
level and 10 (18.5%) have college level of education. Iajority
of the mothers (44.5%) have school level of education, whereas all
the respondenteAhave ﬁniversity level of education. The quelificatior

of the respondents are more or less the game as that of their

fatherag. Thue, it appears that the role of the women has been
changing over the yearss The finding of Shibani Rei in her study
of Muglim women is similar. She writes "on comparing the
educational qualification of mothers and daughters, we find

exceptional increase in the level of education in the latter's
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generation. In the daughter's generation, the illiteracy
decreases by 16.5 percent, h;me education decreases by

31.36 percent, whereas the school education goes up by 14.19
percent and the college education increases by 32.67 percent.
However, compared to the differences in education of mothers

and daughters, the differences in educational qualifications

between fathers and husbands of the informents is much less".1

But comparing the educational beckground of mothefs
vof the respondents of the two religious groups, the Hindu
‘respondents' mothers are better-placed than their Muslim
counterparts. While not a asingle Hindu regpondents mother is
illiterate, 48.3 vrercent of the mothers of Muslim respondents
aere either illiterate or educated at howe -only. Thie
reflects the fact that, while.education among the Hindu

women started much earlier, this is e recent phenomenon

amiong the Muslim women. Howevér, in comparison to the

males, women as & whole, are educationsily backward.

. The second guestion, related to the sociaml-background
wag the occupation of the fathers of the respondents. The
Justification for asking this question is based on the

assueption thét, the occupation of the parents influences

1. Shibani Rei, Status of Muslim VWomen in North Indiz, B.Re
Publishing Corporation, Delhi (1979), pe63.
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a great deal in the choice of profeésion of the respondents.
It is revealed by many studies that women, who are having
highexr éducation, come from a particular section of the
society or that their fathers are in white-collar joba.-

The respondents were asked questions related to their
socio-~economic background i.e. whether their fathers are in
vhite collar-jobs in most of the cases. Responses are summed

up in table 3.
Table = 3
Digtribution of the Father's Occupation of the Respondentsg

G TS e D D R WD e S TP I e THS Gt UD G G 4D Gu T Gwe D TS THN M wAe Y G IS G GE SR A D G G e Gve D D M M N L AR W P Y G W) G WD T R WS TR A YE @ T

" Nature of Occupations . gindu VWomen Muglim Women Total
o, a7, , %
................ OB No. B ___No. 2 _

Self employed persons in

buginess such as indugtrialists

financiers, landlords, biy 4 17.4 3 9.6 7 12.9
farmers and big contractors

Senior adminigtrative and

managerial positions in 16 69.6 13 41.9 29 53.8
public and private sectors

and senior liberal professions

Junior administrative and

technical positions in publiec

aend private sectors on junior 1 4.4 5 16.2 6 11.1
liberal profession

Sub~Inspectors, Ticket 1 4.3 4 12.9 5 9.3
-Sellectors etec. _______________ ——————

Small farmers 1 4.3 6 19.4 7 12.9
_________________ Total _ __ . ...23___100_ _____31_100_ __ 54 100
2. Karuna Ahmed, Paper presented at the Sedminar on

Economicg end financing of Women, NIEPA, New Delhi,
Oct 8=-13, 1974.
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The above table (3) maekes it clear that the fathers of
a majority of the respondents (53.8%) are either in administrative
or,manégerial pogition in public or privete sector, or big
landlords or industrialists (12.9%); Both Hindu and Muslim
WOmén are found to be coming from the upper-strata. This may
be because, women's education is not very common among the
lower middle clas; families. The difference between tﬁe two

religious groups in this respect is very small, which is

_negligible considering the émall gize of the samplé.

But not only does the nature of occupation of perents

rlay an important role in the selection of profession by their
daughters, but father's income is also an important variable

in this context. Therefore, it hgs been included in this stﬁdy‘
to find out the social background of the respondents. There
are also many studies relating the income of the parents to

the choice of profession of their daughters.

The respondents were asked about the monthly income of
their fathers to determine the economic status of the family
but it has to be viewed in associatién with occupation. The

regponses ere presented in table 4.
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TABLE - 4

-

Qietribution of the Monthly Income of Fathers

Income Category | Hindu Women HMuslim Women Total
No 7o No. % No. %
Below Hss1000 - - 5 16.1 5 9.2
Rs,{ooé-Rs.zooo 4 174 8 25.8 12 22.2
Re+2000-Rs.3000 6 26 6 194 12 22.2
Re+3000-Re.4000 8 34.8 2 6.5 10 18.5
R8+4000-R8.5000 1 4.4 | T 22.6 8 14.8
Rs.sobo-as.éooo 3 13 3 9.6 6 11.12
Above 6000 1 444 | - - 1 1.9
Total 23 100 31 100 54 100

In this context, the studies of Indu Menon and Shibani

dai are worth mentioning since both of them have found a strong

correlation between the income of the parents with the
occupation of the daughters. The study of lienon reveals that
52 per cent of the lusglim women are illiterate whose income is
below is. 150/~ and there are only 16 per cent illiterates
having an income of Ks. 750/- pexr month. IHost of the women

(51%) belonging to the latter income category, have either high

school level oxr higher education, Shibani Rai also mede sgimilar
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obgervations.

i
|
Now it would be interesting to examine whether the findings

or earlier studies are still valid or the situation has become ‘
different with changing time and place. Thus, we have to

analyse the findings of the table 4 in this lighte.

Thus table {4) points out that a majority of the respondents
from each religious group come from a middle oxr upper-middle |
class family whose monthly income fells between Ree. 1001 and j
"Rs. 5000/=« The important fact is that whereas 9.2 per cent ‘
Huglim respondents had parental income less than Rs. 1001 éer
month, not a single respondent among the Hindus was included
in this category. Perhaps, the economic as well as the

)
educational backwardness of Muslims is responsible for this,
ag the parents of most of the Muslim respondents are not so
well educated as their Hindu counterparts. This shows that
education among Muslims is a new trend arnd even the economically
backward family realises the importance of education. And
inspite of the small size of the sample this finding records
gome difference from the earlier ones e.g. Indu Menon,

Shibani Rai etc.

3+ Me Indu lenon, gtatus of Muslim Women in Indisa, Uppal
Publishing House, New Delhi, 1981, p.122.
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So far, we have discussed the social background of the
respondents in terms of education, occupation, and the level
of income of” the parents of the respondents. But there are
other variableg which have been included in the social backw
ground of the respondents. Many empirical studies, like that’
of Berngtein (1961) and Sarane Spance Boocock pointed out that
the larger size of the family affects the process of
sociglisétién, in tne sense ﬁhat pargnts do not take proper
care of every child. According to Boocock, "Lower-SES
children are more likely to be born into larger familiee wherg
the Qppoftunities for verbal communication with adults are
limited>quite apart from the verbal facility.or lack of it
that parents may have (also clasg~related). And since mothérs
and elder siblings in lower-SES faﬁilies are more likely to.be
working and have to spend legs time at home, conversational
facilities are further restricted.4 Also the smaller famil&
more chance for girls to go in for education, when resources'
are limited, girls are less likely to be sent to school.
Again, the first born or the only daughter may have greater
chance of being s¢nt for ciucatione. Renponses related to the

number of sivlings are presented in table 5 below.

4+ Sarane Spence Boococlk, An Introduction to the Sociology
of Learning, ioughton 1.ifflin Company, Boston, U.Se«A. D+36.
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TABLE = 5

Number of- Siblinge of the gespondenta

Noe. of Siblings Hindu Women Muslim Women Total
No. Yo No. s Noe. %

NIL 1 4.4 - - 1 1.9
1=2 4 17.3 4 12.9 8 14.8
Bed} 13 5646 5 1641 18 33.3
5=6 4 17.3 11 35.5 15 27.8
T-8 1 4.4 9 29 10 18.5
9=10 - - 2 6.5 2 3.7

Total 23 100 31 100 54 100

From this table (5) it is cleer that a majority of the
respondents have 2«8 siblings. Comparing the respondents of
the two religions groups, it is found that while 56.6 per cent

- 0of the Hindu respondents have 3-4 giblings, among the Muelims

méjority of the Qespondents (35.5%) 5-6 siblings. Thus, it
can be said that Muslims have comparatively larger-size

families than that of the Hindus in +the preceding géneration
of the respondents. Thus, there is a difference in the size

of families of orientation and procreation in the vproceding
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-generation. While there is no difference in the size by

religion in the present generation..

Since, the reasons (and factors) of the respondents'
going for higher education differ at the individual level,
they were asked question concerning this. Table 6 contains

-

their responses to this question.

TABLE = 6

The Reasons of Going for Higher Education

Reason Hindu Women Muslim Women Total
No. jo No. % No. »
ie Just )
interes= 13 3245 14 29.2 27 30.7
ted
ii. Just as
past time - - 1 2 1 141

iii. Wanted
to get a
good spouse

ive. Take up

a job 10 25 14 29.2 .24 2T.3
ve. To have ,
economic ‘ '
indepen-— 11 27‘5 10 20.8 21 23'.9
dence

vi. Thought
it would
develop 6 15 9 18.8 15 17
person-
ality

Total 40 100 48 100 88 100




This table (6) makes it clear that a majority (30.7%) of
the respondents were just interested in higher education,
27.3 per cent considered it as instrumental_for getting a job
and 23.9 per cent expressed the opinion that it brings economic
independence. No difference between the two religious

communities was observed in this respecte.

As the acti&n of an individual reflects the process of
socialization, the method and procedure adopted in sociali-
zatioh becomes decisive in determining the role-model of each
individual. The role<~model of women, in particular, is very
important as myriad prejudices e.g. women's education and
their takiné up Jjobs still exist in our society. So the
- respondents were asked questions pertaining to the role-model
i.ee who influenced them to go for higher education and |

subsequently may have been responsible for getting into the

profession. The respounses are summed up in table 7 belowe.

Thig table (7) gives the picture that fathers and mothers

constituted the main source of inspiration for the higher

oducation of their deughters, in the case of 36.2 per cent

and 32.9 per cent of the respondents recspectively. Only 18.7
per cent of the respondents were encouraged by their husbands..
This fisure is lower because, eduéated women generelly marfy

late i.e. after completing their education. The teachers and
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TABLL =

Role - lModelg of the Respondents

Role Model Hiﬁdu Vomen _ Muslim Women Total
No. % Noe. % No. %
. Mother. 13 3442 117 32 30 32.9
Friend 3 7.9 1 1.9 4 4.5
Peacher 2 5¢3 5 9.5 T TeT
Husband 6 15.8 11 20.8 17 18.7
Total 38 100 53 100 91 100

friends as role-models were very few isee 7«2 per cent and
4.5 per cent respectively. The trend seems to be the same for

both Hindu and luslim respondents.

As pointed out by WSy studies on woriing women for example,
that of Sarals explain the need to supplement the family
income is held as the reason why women are going foxr different
.profegsional roles.5 It is also revealed that, the over-

whelning majority of the respondents take up the job either

5« Sarala Gopalan, Women in White Collar Profession,
Vol.XXVII, No.5-6, Auvgust-September, 1980, p.44.




because of economic necessity, econﬁmic independence, oxr it is
to supplement the fawmily income. Only 17 pér cent replied that
it helps in developing the pergonality. There was no response
that considered it to be a pasgtime or helping in getting a

good aspouse.

On the other hand, much emphasis is attached to the
factor of motivetion in studying the préfessional choice or the
rcle of men. Hotivation, too, ies a great influencing factoxr
in the choice of profegsioral roles among women. It is clear
from the study of Promila Kapur.6 But it is important to
understand the process of wotivation in case of women i.e.
hqw it operates in case of women as it has been found that
women not only take up job out of gconomic necessity but also
because of variousg socio=-phychological reasons.7 Also, it is’
argued that, not only the economic necesgity but also the

. . . . 8
desire to work is corelated with income.

Teaching is considered to be a popular profession among

married end unmarried women because it conesists of limited

hoursg of work-9 This enables women to give sufficient time to

6. Promila Kapur, Marriapge and Working liomen in Indie, Vikas
Publication, New Delhi, 1970, p«396.
70 Ibido p.395.

8« R. Orden and N.M. Bredburn, "Working Wives and Marriage
Happiness", American Journal of Sociology, Vol.T74, 1968-69,
PRpe 392=407. ) :

9. Promila Kapur, Marriage and the Working Women in India,
Vikes Publication, New Delhi, 1970.
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their children and house hold work. In this study, it is found
that, the overwhelming majority of the respondents were of the

opinion that this profession suits the women.

Wonien, ?y and large, are considered to be the most back-
wérd category all over the globe. Even, in the so=~called
developed, European societies, the condition of women lags far
behind men. In the third world countries, the condition of

women causes grave concern. Since, this study is confined

only to the Indian context, emphasis has been given to the
Indién women, particularly to the woiking womenes Thisg is
because, higher education and the work participation of women

ig the few of the important measures by which the condition of
women can be best understood. The work-participation of women,
mainly'depends upon the s:ill and education of women. Therefore,
the basic objective of this study is to find out the social
backgrdund of women teachers. This will help in understanding
the general level of growth and the trend of development of
women's education.

The Govermment too huns taiken a number of measures ior the
development of education wnong women. wuegtion arises as to
whether these have aétually made an impact on the level of
women's education in Indin. TFrom the number of variables thet

determine the social background, some significant variables have
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been included in this study.

One of the important variabies which has been includéd in’
this study is that of education. The study reveals that
majority of the respondents are the first generation of women
who pursued higher education. However, one of the parents
(fathers in most of the cases) were h;ghly educated. This
shows the overall trend of the process and development of

women's educations

The second importaent variable included in this study is
the occupation of the fathers. It is found that, majority

of women teachers come from families where fathers are in the

white-collar jobs.

The third important variable is that of income. It is
found that a majority of the respondents belong to families
having a monthly income ranging between Rse. 1000 =~ 6000/-.

There are only 1.9 per cent respondents whose income is

Rg. 6000 and above.

Religion-wige analysis of the data shows that there does
not exist much difference between the two religious communities
both in regard to their social background. It is found that
women teachers in our sample come from the same gocio=-economic

background.
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CHAPTER V

SUMMARY OF FPINODINGS AND IMPLICATIONS

The objective of the present study was to make an
agsessment of the social background of women teachers
from Hindu znd Muslim communities in the Jamia Millia
Islamia. VWe wanted to know whether the social background
of Hindu and Mﬁslim women teachers differ, thereby,affecting
their choice of profeésion. Our underlying assumption was
thet within the same profession the social background of
women teacherg from both communities would be the same.
Since the sample size is small (54) and is restricted to
one universgity, the findings of this study cannot be used to
draw generalizations. Nevertheless, certain influences can
be definitely‘drawn, wvhich may be taken up as hypotheses,

to be validated by further research.

Our major hypothesis wag that social background piays
an important role in determihing women's access to education
and subsequent employment. Our enalysis of data proved
'this. The three variables,we selected for the study of
teacheré’social-background,were education, occupation and-
income levels of the parents. Taeking the educational level,
we found that the majority of the respondents come froﬁ those
families in which atlceat one of the parents (generally
father) was educatéd. Thus nearl&‘74 percent of the

respondents' fathers had elther college or university level
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education and onlv 26 percent of the respondents' fathers
had school-level education. It was also found that not

even a single respondent's father was illiterate.

The educational level of mothers is eaually important
in studvine the sociel-background of the respondents. Ong
study reveals that onlv 27.8 percent nf the mothers. of
the total respondents had university or college level
education and the overwhelming maioritv (73 percent) of
fhe resvondent's mothers were either illiterate or had
‘school level education onlve. This implies that, higher
education for girls in India is quite a recent nhenomenon.
Our resvondents are more freauentlv firat generation college
goers. The study also reveals the vresence of 15, (48.38%)
illiterate mothers of Muslim resnondents, but there was.
not a single illiterate mother among the Hindu resvpondents.
It mev then, be conastrued that education among women being

a recent phenomenon, it is comparitively even more recent
.

among muslim womene

Taking occupation of the father sg the second important
variable: of gocial background, we found theat a majority
(66.7%) of the respondents fathers were either enterprentT§T8
and landlords or were in genior edminigtrative and mansgerial
pogitionse The rest i.e 33.3 vercent were in junior

administrative and menagerial vesitions. Again, among the



0.80..

66 .7 percent there are 16 (51.5%) fathers of Muglim: women
respvondents as against 88 vercent fathers of Hindu women
respondenta. Thus,there was not much religion-wige difference

in the occupation of fathers of the resvondents.

The third imvortant variable in determining the social
background was the income level of the respondents' parents.
Since the income level is closelv associated with the level
of eduncation and occupation of the resvondents we fouﬁd
that a majority of the resn§ndents from both the relieiéus
communities come from middle oxr upper-middle class families,
whose parents monthlv income was in the range of B.1000 <o
Ese5000s It was also noticed that 9.2 percent Muslim
regpondents came from families, with o monthly income of
less thnh B¢ 1000 whereas no Hindu respondent came from thia
income group.‘ Thia maeyv be due to the faot that =
~comparitively large number of Mwslim respondents were
.inelnded in the sample from the school teachers or because

Muslims in general are crnciuded aconomicallv as well as

educationallv beckward.

Téking all the three variables together we f£ind that
Hindu women come from relativelw better edricated end better
income groups comvared t~ their Muslim countervarts. This
can be expleined,in part, due to existing traditional beliefe

and rigid customs like 'Parda' prevelent in the Muslim
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society. However the occuvational level of the twe
communi ties was more or less the same. Insvite of these
varietion it dan be said that Hindu and Muslim women in
teachine nrafessinn come from the same socio-economioc

backgrovnd, i.e highly educated and well placed background.

Another variable,which is important, im the size of
the familv which was included in o¥¥ guestionnaire. Our
study showed theat a large majority of our resvondents belong
to’“large-sized" families. Mralim respondents’families were
larger when compared with their Hindu counterparts. We
also found th~t with the hassggé of time and gpread of
ednecation - among women (among menv other factors) the
attitrde of the respvondents'® generation has been in favour
of small gized families. Thus nearlv T0.8 nercent of the
total respondents of both commmnities had small sized
families consisfing of one or two children. Thus small
sized familieslare nopulgr among the respondents belonging

to both communitiese

Regarding the reason for taking un hicher education
‘and subgecruent employment a majority of the educated and
working women op ined that they trmok to work for economic.
reasons mainlv followed bv the need to sunplement family
income. This‘is not to ignore other factors such as the

need for self-actualization, desire to serve societv and -

80 One.
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In terms of the role-models of the respondents, a
majority of them (36.2%) had their fathers as the role-
model while 32.9 vercent had their mothers as role-models.
The rest gave mixéd responses i.e their role-models were

friends, teacheré, husbands etc. Once married theyv were

agsisted bv their husbands in choosing their role-models.

Further, we found that 72 vercent of our respondents
were married,24 mercent were unmarried and 4 vercent were
widowed. Regarding the profession of the husbands of fhe
mgrried resvondents it was found that a majority of the
"husbands w;re in teaching vrofession (44 vpercent), followed
by senior administrative and manegerial vrofesgsion. Tt can
be safelv said that not only do professional wives have
nrofessional husbands but a great degree of corresvondence
between the occuvational level of the spouses exists women
teachers thus seem to vprefer to get married to men who are

in the same profession.

Regarding the working experience of the respondents,
we found that there ia an.inverse relation between the
number of women teachers and vears of work exverience. The
greater the working experience, the lesser ie the number of
women, both Hindus and Muslims. This goés to prove thet

the higher education of women and their subseguent emvlovment

is & recent vnhenomenon.
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One of the iuportant irindings reszu.ding the selection
of teaching profession was that the majority of respondents
were of {he opinion that they joined the profession because
its=flexibility. It ig also non-transferable in nature

and offers the least obstable in rearing children and

upkeep of the house.

The pregent study has certain limitetions which should
not be ignored. Since this is an empiricel study basged on
micro-level data, its findings cannot bc generalized. The
findings of this study mey be incorporsted as hypotheses
for further researches, to be re-validated by a series of
cimilar studies on Hindu =and Muslim women in other professions
and occupation from different socio-culturel regions and
setting in India. Only tlhen, certain broad-based generalisation

may emersee

However, this study .oy serve the limited purpose of
demonstrating thot there is hardly any differcnce in the
social beackground of the women teacheirs belonging to both,’
Hindu and Muslim communities, except that the former come
from a relatively better socisl background than the latter,
other things such as rolec nodels, family size etc. being

common to bothe.
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TITLE - A Study of Social'Bacquound of

" Women Teachers of JeMele NIDV DELIIT

The information sought through this
questionnaire is need for academic
purpose and vwill form part of an
MePhile. digssertation. Ve would like
to assure you that it will be used
for only rescarch purpose and will
be kept confidentizl.

Name (Optional) ——memeeeececmeeoo- ——
FFaculty o o e -

Department I S,



(i1 )

Bducational Quelifications
(Highest Degree Obtained)
Please state specialization,
if any

Designation

have you been-
in the present

llow long
working
job?
Have you worked anywhere
else? Ies/I

If yes,
the Jobs

give details about
held ecarlier

P T B W Sev e e T R v T M T G TP D S e S G e

B T I N S =t G G G P Swe A e M Sem S s D TS G M g T ELe R Gen SUD ML G S SN G S G GRS e G G PR GEL GAS GRS W GED W S G S M G G R e We SO G A

hNature of
tlie-

Des.)l = -
nation Inastne.

Organe.

job

ist
Job

Name o; Salary

Wihen
join-
ed

Yhen Reasons
left for
leaving
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10.

When last promoted

Approximate monthly
gross salary

Any other gsource of
income? Yes/Ko

1f yes, what is

the monthly
rross incone
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16.

17«

19.

( iii )

2 -

Age
religion

tiarital Statusc:

(i) liever marcie

(iij Larried

(iii) iidowed

(iv) Divorced
(v) Separated

(vi) Remarried

If married, how old

. S i D D e WD G R TR T S G S e S S g S GUS MR Sm T M Gm TS Pes AR e S e o

d memme— e —————

- ew MR e S S s = W e R N N e

W o G T e o = - VY Bar ren W e TR G e W

L e e e e e e e e i dsadnd

were you at the time

of marriage? ( if

‘remarried, please

indicate for firgt
. \
marriage)

If marricd, how
gualified were you
=

at the +time of

marriase

Your nusuvound's a
(at the time of
marrisase)

aig educational

gualificeutions
\hdighest deprce
obtaincd

dls mpecind
if any

His occupation at

time of lwrriscge

a

(Please ention i.ig

deaignation)

D e e B S e Fw W e S e e e e G S G G T A R D e . e Sw

B G e e s S G e M P S e e otk Sve e M MR e S M R M M e

e s S e S o S S fam e e . G P D e B - O e TS e Sve S

S e YER T Tu Swe WS ews MU A S Gws W TED up M Gve e S Gum TU B e W e



20.

21.

22.

30.

( iv,)

His present cccupation
(pleaze mention his

designation - . . T T e - G = e S - o e . - -
His avproximate monthly
Sross salury/income o = = o e e e o o e e et
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BACKGROUND INFORMATION ABQUT PARENTS AND FAMILY

fathner's ecucation - o o e i 2 o e s e S

father's occupation
-

(When you were in collepe) em—remccemccmcemmc e ——————

iiils designation e e o e e e e o o e
liother's education e e e e e e

Mother's occupction
(when you were In colle§e> g U g S

Parent's monthly gross

income (when ycu were

in‘college) - e e e e o S om 2 v 1 o ow T o e

Please atate the number
brothers and siciers you
have ————————

(i) rothers g

(ii) Sigtersg —o—cmmmmemm——c————
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34

35 .

36. !

37

38.

(v)

Mnetion how many brothers/
sigters have higsher quali-
ficetions than you

(i) ©Drothers =——————mme—m—eea-

(ii) Sisters e

Iz any of your zigsters woriinz?
Yes/ho

1f yes, older oxr younger?
(i} Older ~-—cmcmeemecea--
AR -
(ii) Younger —m-—memec—aa--.
anat 1o ner job?

e - — W - - . - G T D - e

Why did you go in For higher
education?

(i) Was just interested in higher studies
(ii) Just as a pastine

(iii) In order to get a cood spouse/to keep
bugy until married

(iv) Wanted to work/take uwp a Job
(v) Wwanted to have economic independence

(vi) Thought it would develon vpersonality

(vii) Zny other
(please specify)

.Did_arycne in. your family oppose

the idea of your going in for
hirhex education? (Yes/No)

If-'"Yeg' wheo ard why? ———— e ———

;

\1) WO e ————
(1i) sy ==—smee——- ————————
i

d you gtudy wriier marriage?
cs/l-lo

H



If 'Yes! what degree/degree aid

obtained after nurriage?

(1)
(ii4)

40.

(i)

Did
aftexr
of thle
(i)
(i)
(141)

(iv)

(v).

W W e e T e e = o e -

Did any one from your family ox
friends encoura;c you to
(tick I

you talle uy @

why did

Tollowin: rousons

g0 in for hizsher studies

lark ageinst two in order of vnreference)
Hother = e o s e e o
Father e —————
Sister —————
wrother - o e e e
Husband i
rriend - e e e —_—
Yeacner ——— o o o e e e
any othes ————— e ——————

({please

gpeciiy)

nmarriace

you tal ¢
Tollowin

un a j
reasonsi

Yiconomic necegsity
supnlencnt family income
sconomic

“nédependonce

.eet prolessional oblissaticons

Develop porsonality
Yo hoave comethins to fo

c.1.
¢}
o’
(V]

object to your

L0 the followvii. e

GiaCri 3
&

from amongst family



(i, wothew e e
(i;) Pather e ——————————
(iii) Lrotnexr —————————————
(iv) gister —————————— e e e
(v) ausband .
(Vi) - Any otnex R

{please
specify)

45. Were there any worling members in your family or
am ong your acquaintances whom you admired or who
influenced you in your decision to follow a gcereer
(tick mark against two in crder cof preference

Ki) rother - e e -

(ii) Father e —————— e ——

(iii) Drotaer ~---—--;,_______

(iv) sister e —————— '

(v) lusband e—-ececememeccmoeoa
(Vi) Friend S .
(vii) ‘eacher o o e e e

viii) any otnce (Ylease specily) ~——em—meeoeo—=

I
o
[ ]

Wy aia you cliwocope this specific profession (teaching)
rleacse Uive 1Cacons.
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