
SOCIAL CONTEXT OF HIGHER EDUCATION : 
A Study of the Social Background of Women 

Teachers of Jamia Millia lslamia 

Dissertation Submitted to the Jawaharlal Nehru University 
in partial fulfilment of the requirements 

for the award of the Degree of 

MASTER OF PHILOSOPHY 

M. GHANI HAIDER 

ZAKIR HUSAIN CENTRE FOR .EDUCATIONAL STUDIES 
SCHOOL OF SOCIAL SCIENCES 

JAWAHARLAL NEHRU UNIVERSITY 
NEW DELHI-110067 

1988 



~~,~~~~~ ~~ r~,qtfq~'~ 
JAWAHARLAL NEHRU UNIVERSITY 

NEW DELHI-110067 

ZAKii'l. HUSAIN CEJ:J1'H.E Jc'OR 
EDUCATIONAL STUDIES 
SCHOOL OF SOCIAL SCIBECI:s 

~· C ~ A R ! T I Q K 

Certif'ied that the dissertation entit~ed 11 Socia~ 

Context of HiGher Education ; A Study of tb.e Soci~ Back­

ground of Women Teachers of Jamia Eillia Islamia", 

submitted by J.·;.. Ghani Haider is in fulfilment of eight 

credits out of the twenty-four credits required for the 

degree of Haster o:f Philosophy of this University. This 

dissertat~on has not been previously submitted :for any 

other degree of this University or any other University 

and it is his own work. 

We recomlllend that this dissertation may be placed 
-

be:fore the examiners for evaluation. 

(PROF. SURESH C. GHOSH) 

Supervisor Chairperson 

Gram : JAYENU Tel. : 667676, 667557 Telex : 031-4967 JNU IN 



lt'irst o:f all I \1ould like to e:;":press my deep sense of 

indebtedness and gratitude to Dr. Karuna Ahmad, the 

supervisor, 'Hl:.o guided me throughout t}w course o£ ltork 

o£ the dissertation, from choosing the topic to producing 

it in the present form. Har scho.La~cl~· suggestions, sincere 

sU:pervision and indepth involvement. with my work helped 

the dissertation to see the light of' the day. Apart from 

the acade~ic insinuations and intellectual discussions, . 

she encouraged me a lot to carry on my mission and helped 

sustain m~r hope throuch thick anc1 thin durine the pursUc-':l.nce 

of the work. 

, 

I must acknowledge my ~egarcs to the Chairman and 

faculty members of the centre for providing requisite 

facilities to. complete the research. ~wrk. 

Invariably the c-redit of such a >.zorks also goes to 

the colleagut:C3 \'l'ho al\'<'ays keep on booctir.g the raorale of one 

e.nother. I i/LS immensely benef'i tted f::::--om their in<iepth 

discussions c..l•(l intellectual discou.::.·se on the topic S• 

.However; I c~~,r;. 1 t help myself from mentioninc the names of 

two colleague''-' of mine, aniong others, Sharda Bharadwa.j 

and A.-rne-rend:::·a Patnail~ vJho extended their helping hanC:s 

durine the cou::·se of r:!r:nuscript re~:1.din,_7 and t~_rpin~ of the 

dissertation. In this context I would like to acknowledge 

my deep sense of than].:s to Anwar Hussain, SES, JNU also 

:for his ,::,-incn·_·c l1e"!p. r· an1 dee-.---.1, · -- bt " t S h '1 hm " -~ ~-~- - ~ J 1nae ea o .u a~ A. aa, 



for the questionnaire I used from his v:ork. \'i'i thou t their 

help I would have not been able to ~)ec:ct the deadline of 

submission of ·the dissertation. 

I must not fail to appreciate the valuable help the 

Registrar, JMI, New Delhi, provided me during the field 

work of the research. 

I acknov;ledge my thar..ks to I-lrs. & Hr. K. l1ural.idharan 

for the neat and tidy typing. 

Lastly, but by no means the least, the respondents 

deserve my thanks for their amic~ble geeture, honest 

responses and sincere cooperation in the course of the 

research. 

H·_~/t--W 
(I·I. GHANI HAIDER) 



ACK.NO~VLEGEf·iEHT 

LIST OF TABLES 
~· 

CHAI>TEH.S 

I 

II 

I-II 

IV 

v 

Il:~l'WDUCTION 

GRQ\·I'J:H OF HOI·1EN' S E:0UCATION 
IN INDIA 

PE..:-1..:30NAL PROFILE 01' THE 
RESPONDENTS 

SOCIAL BACKGROUKD 

SU _ ~1 :J;.ll OJ!" FINDINGS J1.!';D 
IHJ?LICATIONS 

BIBLIOGRAPHY 

l?AGE(S) 

1-19 

20-41. 

42-60 

61-77 

78-83 

84-89 

i-

--------------------·------------------------------------



----------------------~-----------------------------------

CHAPTER TABLE 

I 1 

2 

3 

II 1 

2 

3 

5 

7 

TITLE :Page no. 

Sex-wise distribution 
across different 
faculties 1987-88 

Religion-wise distribu­
tion of women across 
different faculties 

Sample cooposition 

Educational Development 
of women in pre-indepen­
dence period 

£ercantagc o~ Literacy 
rate (1951-31) 

Percent~ee of enrolment 
of men and women at all 
levels (1981) 

Progress of education of 
girls (fi~urc in lakhs) 
Enrol~cnt rc~io (figures 
t-dtilin ~:Jrc-J.c~:ets indicates 

15 

16 

18 

21 

24 

25 

enrolment ro tion) 26 

Perccntu~c o~ enrolment 
to the res~ectric ace 
croup population 83-84 
'& 84-85 27 

Procre~o of ~ooen's 
Education in 5igher 
:sduca"'c ior: (ill 1000's) 

Number of ifO;;:en teachers 

28 

in universitica ~ colleges 30 



TA:DLE 

9 

10 

1 1 

12 

' 13 

14 

III 1 

2 

3 

No. of institutions at 
the various aducational 
levels in • .' .. ll India & 

?AGE NO. 

Delhi 31 

Enrolment by stages/ 
classes (1Y84-85) 

Enrolment by 3tnees/ 
classeo (1934-25) 

Enrolment 'uy stages/ 
classes (19d4-85) 

Enrolment ~JY stages/ 
classes (1934-85) 

Women's literacy rate 
(in per cent) 

No. of women teachers 
in variouG stneos 
1980-81 . 

rlegion-wisa qualifica­
tion of the aespondents 

The designation o'f the 
women teache~o o'f the 
two reli~ious groups of 
religion-wise distribu-

33 

34 

35 

37 

38 

:::-39 

43 

tion 44 

Duro. tion of ':orl::ing 
experience of respondents 46 

r,lonthly ss.=..o.r;>r oi' the 
respondent:c: 47 



--~--------------·---------------------------------------

CHAPTER TABLE TITLE PAGE NO. 

---------------------------------~----------------------

IV 

6 

5 

7 

8 

Aces o£ the respon­
dents 

The marital status o£ 
the responc\ents 

The difference of aee 
between the res~ondents 
and their husbands 

Educational qualifica­
~.:;ion of ~che husbands 
of the respondents 

9 Distribution of occu­
pation of ~cs~onde~ts' 

49 

50 

51 

52 

!-:us bands 54 

10 .Jistribution of 1:1onthly 
salary/income of· the 
husbands 55 

11 l;o. o£ chilc}l~cn o£ the 
-;:•csponc:l ent:::: 57 

1 2 ~·he ace-c;ronr; (.) :( .. res-
::_:>onClents e.nd tl1eir no. 
of children 59 

1 Educational level of the 
:r_Jarents o:C the reepon-
ci.ents 62 

2 =~,_-:ucational level of the 
:::'2sponclents and their 
mothers 64 

3 2o.ther's occupation of 
tl:1e :cesponCients 66 



----------;---------~-----------------------------------

CHAl'TER TA.l:.iLE TITLE :P.AGE NO • 

. . --------------------------------------------------------
4 

5 

6 

7 

i·:onthly income of :fathers 

I:ur:1ber of siblings o:f the 
respondents 

The reasons o:f ~oing for 
higher education 

~ole-models of the 
respondents 

68 

71 

72 

74 

--------------------------------------------------------



t*************************************** 

CHAPTErt - I 

INTRODUCTION 

****~**~**w***************************** 



CHAPTER - I 

_INTRODUCTION 

This chapter dea~s with the eocia~ context of 

tne position o£ educated women, particu~ar~y in the 

teaching profession. It focusses on their aocia~ background 
• .. 

and its positive or negative impact on women's profession&~ 

ro~e choices more specifica~~Y in the fie~d of teaching. 

We then, brief~y reviel'l some of the existing studies 

on wo~king wom~n in genera~ and women teachers in 

par~iou~ar. We aha~~ conc~ude,by describing in brief, the 

kind of methodo~ogy used and tools emp~oyed. 

Educatien has been regarded a.s a cata~yat of aocia~ 

change and is said to determine the ~eve~ of motivation, . 

efficiency,techno~ogy and productivity as they contribute 

to the deve~opmenta~ process. Education is viewed as the 

passport to progress since it is corre~ated not only with 

occupation and income, but a~so statue. The ~bour-market 

requires certain ski~~s, necessa.Fy foJ.:" the ef:f:i.cient 

·performing o:f the respective jobs. 

The educaticana.~ system is however not neutra.~ e.nd 

objective based on certain meritocratic princip~es. C~ass 

and gender positions ere equa~1y important in determining 

one's accessibi~ity to education added to a who~e host of 

other factors. The exiotence o£ occupations.~ inequa.~ity 
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proves that there is educa.tiorla~ inequality. The educational. 

system al.l.ows for differential. acquisition of ski~~e and 

this uneven acquisition is rationa~ized and attributed to 

certain interr£1 qualities of the individua~s concerned. If 

women perform we~~ in certain areas such ae arts and neg~ect 

technical. areas it is cnl.y "natural." since, they do not 

possess the abi~ity to compete with others. Gender 

differentiation ~n education ia thus treated as irrel.evant 

and this has consequences for beth the woman teacher and the 

student. They stand margina.l.ized in the entire educational. 

process• 

In India, inspite of the £act that "equa1ity o£ sexes• 

has been enshrined as one of the basic princip1ee in our 

constitution, our society had fai1ed to real.ize the 

importance ef women's participation in socio-economic and 

pQl.itical l.ife. Men very often try to ascend the economic 

l.adder at the expense of women. Women are provided with 

sufficient socia~ization patterns (through the fami1y, 

educational. system and the wider society) which covertl.y 

and overtl.y teach women to submit their needs in the 

interests of the wide ma1e dominated society. 

"Since the feminine and professional. rol.e expectatiGna 

are~pictured by society as being mutually exclusive, ene 

might think that women who are career-minded are not 



.. .) .. 

femi.~ine. Thus there is so much ambiva~ence and disapprov.~ 

facing women who wish to be gain:fu~~Y employed. Thus, 

inepite ~f the fact that women have a favourab~e attitude 

towards gain:fu~ employment, the atti·tude Gf society ie 

1 obstructive." 

Women constitute bare~y one-third of the teta~ 

working-force in the country out of which 93·3 percent are 

in ruraJ. areas and only 6' '% percent in urban areas • Out 

of this nearly 82 percent are engaged in agricu1t~ral and 

other allied activities. We thus observe that "the work-

participation rate of urban women is significantly 1ower 

than ·that of rural women and that of literate women, lower 

than that of illiterate women. ".
2 

Thus upper and middle class 

women of urban areas are economically better off than their 

co\J;nter-parts in the lower income groupe. For such women 

work and education :1ave more "symbolic" than "functional" 

l. t -.. 3 va ue o use A~ngs terminology. Women of these classes 

are~better educated and the rate of employment ie al.so 

propo~tionately higher "Education makes them more employable 

and hence they get more job opportunities. But in the 

1. Girija Khanna an~1 Ma.riamma Varghese, "Indian women 
today, Vikas Publishing House Private Limited, 1978, 
p-175· 

2. Ibid, p-176. 

j • For a discuesio~1 of Turner see Ann Marie Wolpe 
- "Edt!cation and the sexual division of labour" in 
Annetti Kuhn and Ann Marie vlolne - "Feminism and 
matArialism", Rc,l'i;l.edge and Kegan Paul., · .. 1978, ll•298. 
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~ower strata job opportunities are fixed and educationa~ 

qua~i.fications become quite redundant." 

Sinoe the majority o£ women are emp~oyed in 

agricu~ture very few get enro~~ed in educationa~ institutions 

and even fewer proceed to the stage o£ higher education. 

Again since, educationa1 structures and processes invo~ve 

heavy investment in terms of time a.s we~~ as energy and 

commitment on the part o£ the individua~ student, wi~1 gir~ 

students be ab~e to go in for higher education and 

consequent1y into gain:fu~ employment? 

Since our ana~ysis is limited to educated working 

women it is necessary to note that a. majority of the women 

are clustered in the teaching profession. For instance, 

the ILO study of 1971 shows that the majority of women are 

found in teaching profession. Within teaching, primary 

(or e~ementary achoo1) accounts for about 71 percent of 

women teaohere fo~~<Dweti by secondary achoo1e which account 

for 21 percent. As one 5oes up the euucationa.1 hierarohy 

the ·represents. tion o£ t.;omen teachers especia.1~y at 

university ~eve1s is quite marginal. A survey made by the 

De1hi Schoo1 of social. ~:ork and Tata schoo1 o:f aocia1 

sciences; Bombay on behalf of the Union ministry o:f education 

a.~so shows that among tL8 educated women more than 60 

per ¢ent are in the teaching profesaio~~ Before exploring 

the socio~ogical. reasons :for the teaching profession bei:cg 

popu1ar among educated \:omen it is necessa?y at this juncture 

<'co ]?romilla Kalhan, "Tonching job populn.r with married 
\vomen" , The Hindus tan Times, 18 August 1970. 



to def~ne "profess~on". 

~t~then, ~s a profess~on? The Ox£ord Engl~sh 

d~ctionary defines prof ossian as 11 a volition ~n v1hich 

professed knowledge of some department of learning or 

science is used in its application to the affairs of others 
5 

or in the practice of an act founded upon it". Though 

end1ess debates are availab1e on the attributes which 

conot~ tute -a profees~on v1e sha1l assume that "from the 

stend-point of the education required, there are two 

essential characteristics of a t1.·ue profession. The first 

is the existence of a recognised code o:f.ethics. This 

ethica1 code commits ~he.members of the profession to 

certain social values above the selfish ones of income, 

power and prest~ge, •••• the second distinb~ishing feature of 

a pro:fession is the leasing of its techniques of operation 

UPOf?. principles :r·ather t~n rule of thumb procedures or 
6 

s~mp1e rout~ne sk~lls". ilowever the boundaries of 

11 professions 11 are £luid e.nd there are some borderline groups 

which are called semi-profees~ons. Thus a semi-profess~on 

may lack a systematic tl1eoretical knowledge base, and hence 

entai~a shorter period o£ tra~n~ng for its members. The 

cr~teria of their recruit~Ient, training, licensing and 

5. Oxford Enc~ish Dictionary. 

6. H. w. Tyler in 11 NeH E'rontiers in ecJucG.tion", Vo1.XVII, 
Hp.1, January-l·iac'ch 1987, pp.13-14. 
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performances, :its code of ethics may be vague and :inconsistent 

We argue that the status of a teechcr as a profess:ione.~ :is 

ambiguous becouse of the factors like d:ivers:ity,:ine.deque.te 

training and absence of specialized skills. Teachers of 

elementary schools levels, secondary and college teachers are 

semi-pro~eseionals and not professionals as they lack the 

characteristics essential to be a pTofeeeion. EtzionJ 

however feels that university teachers are professionals 

because they fulfill a.lJ_ the characteristics required to 

constitute a profession. 

CominG lJe.ck to the reasons and explanations aa to why 

women choose teaching p.:..~ofession, specially in elementary 

and secondary schools one can pin-point the following 

reasons. ( 1 ) The fundamental difficulty faced by working 

women (educated) and teachers is that, they are bound to be 

affected by ~arital expectations which are considered more 

important than their careers. As a result their careers 

get frequently interrupted school ucrl: with its flexibility 

provides v10men teacher a vd th the minimal possibility of 

role-conflict. vie sho.ll discU:ss this aspect a little later. 

(2) Teaching specially at lower levels :is also considered 

to be an extcn:::d.on of the domestic role of nurturing and 

.Amitai Ltzioni 
organizations: 
New York : The 

(ed.), Semi-professions and their 
Teachers, nurses and social workers, 

~resa, 1969, p.5. 



caring into w[dch "1omen admirably fit. ( 3) teaching he.s. 

also been popular among women since it is partly the 

result of waee-disorimination makinc female labour cheaper 

than male, the reserve army of labour so to speak. This is 

evident in terms of the status and wage structure of 

elementary and secondary school teachers. (4) Last but 

not the least, the rapid expansion bf elementary and 

secondary education in developing and under-developed 

countries has led to "feminize. tion" oi· j:hese occupations 

attracting a greater supply of educated women. Hence the 

semi-pro:i:'essional character of women teachers. 

W'hile studyil:1..g about women in the teaching profession, 

the concept of role becomes very important. Sociologic&l.ly 

role is understoc;>d.: as the·:dynamic aspect of status• In 

other words, the social position an individual occupies, 

carries with it certain expectations and behaviour patterns 

for which a status is then ascribed. The house-wife is 

expected ~o carry out certain activities associated with 

that of statue; the working woman is expected to perform 

activities with respect to her occupation or profession. 

Such roles and status,;;ouever,depcnd upoh the cultural 

context. Apart from cultural expectations attached to any 

role there arc many otl:o·::· factors •:hich determine the 

choice of profession by women. Thus many researchers such 
0 9 

as Indu Henon, and Shibani Roy on the assumption that 

6. Indu Henon, Sta tuo of Huslim ~lornen in India: A Case study; 
of' Keral::t, Uppal .fublishing House, Delhi 1981. \ 

9. Shibani .J.toy, ~ta. tus of· huslim \·:omen in lJorth India, 
l3oH. :Publishing ...;o. Delhi 1979. 

I 
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~uslim women constitute a distinct category and their 

distinctiveness ca:11 be explained in terms of religious 
'i 0 

tenets. Others ouch as Quarratulain Hyder, 
11 

A.nil Seal 

12 
and Shaibd.da 1.. a "'t Q.;f , . ho\·Jever opine that it is the economic 

status and social strata of' an individual which is important 

in determining one's life-chances and not religion. The 

present study includes religion as or:e o:f the dimensions 

as we would like to kno\'1 v;hether religious background of 

women affect thei~ educational attainment. There are other 

socio psychological & situational reasons such as the 

decision to marry and consequently bear children. Women 

in their expected roles as mothers and wives have to care 

for their home and family. "The number and ages of children 

are also salient factors in the choice of a professional 

13 role. The income of the husband or the father and the 

perception of this income o.s being 11 suff'icient" or 11 insuf'f'icient" 

for family needs is also important. 

Further, an educated woman's perception of' her role 

is equally important. This perception in turn, is dependent 

upon the socialization patterns experienced, the occupation 

and s~andard of living of her parents, family size, influences 

10. Qurratulain Hyder, "I-~usl.im \iomen in India," in Devaki 
Jain ( ed.) , Ind,ian ;/orn~n, N. Delhi, 1975 • 

11. Anil Seal, The Em.erccnce of Indian Nationalism, Cambridge 
University Press, 1968. 

12. Shahida Latif, in ln<tiaz Ahmad (ed.) !•Iode}_~nization and 
social change among I·luslims in India, Nanohar, New Delhi, 
1984. 

Kala Rani, 11 Ro1e conflict in workinG women", Chetna 
·j..J, h 1 .; ~ - .L. ~ ~ 



by the peer group and media and eo on. Socialization thus 

gives _birth to the ee~f-identity in a woman who in turn 

either conf'irme to her traditiona~ role or changes her 

perception. 

Th~s it is c~ear that a majority o£ the women ee~ect 

specific discip~ines or professions due to a number of reasons. 

Teaching then is the popu~ar choice among women for reasons 

mentioned above. 

Women in India are admired for their traditional ro1es 

and even g1orified through customs and re~igion. The 

concept o£ mother goddess as the chaste, pure and idea1 is~ 

then, the idea~ of Indian womanhood. Preserving tn1s 

chast1t;y wou~d invo1ve their abi~ity "to work hard and keep 
,; 14 

out of mischief. The best way to keep out of mischief was 

to remain within the confines of the faroi~y (or in recent 

times) to take up jobs inv-o~ving the line of J.east resistance. 

Teaching is thus regarded as a fema~e oriented job and hence 

the natural. c~ustering o:f 1-vomen around it. 

Survey of literatUl~e: An important contribution to the study 

of working l-10men in India has been made by Promil.a Kapu} 5 , 

who attempts to study ·the socio psychological. attitudes of the 

14. Quoted from critique of anthropo~ogy, Vo~.VI, No.3, 
\'linter 1986. n Honour as a red heeling" by A~ison 
Lover, p.8~. 

15. Promi~a Kapur, Harriage and the Working Women in India, 
Vikas Publication, 1970. 
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educated Hindu working v1ornen. She later on produced a 

bigger work on marriage aud working women in India. This 

study aims at discovering and analysing the factors 

contributing to role-conflict and ways of resolving it, 

while following the "double shift" i.e. need for self 

expression and hence employment and the call for duties 

towards the family. It provides a scientific understanding 

of the emerging social pattern. 

1 6 
Vinita Srivastava, choose~ Chandigarh as the location 

and draws a sample size of 300 married & educated working 

women and studies the factors that create conditions for 

some married women to enter the labour force and secondly 

to find ou~ how the employment of such women affedts the 

different dimensions o:f their behaviour and life-styles. 

17 
Kira.n \Yadhera, in turn,located her study on Delhi and 

interviewed 1000 women drawn from 23 major professions and 

came to the conclusion t:~~£,t a majority o:t' the educated 

young women are working rnc.inly for economic reasons. 

18 
Zarine. Bha tt;>T points out the problems faced by 

educated working women in India. Women have to leave 

16. Vinita Sriveatn.va, 2mployment of Educated lv:Iarried 
Women in India, N~•tional Publishing House, N. Delhi. 

17 • Kiran Wadhera, The :;ew Bread \!inners (A Study on the 
situation of young working women), Viehwa Yuvak Kendra, 
Ne\-t Delhi. 

18. Zarina Bhatty, 
\'iomen employed 
society today, 

"Demographic portrait o:f Prof eseional 
in India", in educated woken in Indian 
Tatn I~icGra\<1 Hill, Bombay, 1971. 
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children at home in the case o£ working women in nuclear 

families which is inoreasing1y preoent in India servants 

~re scarce and even if available there is a possibility 

chi1dren's work getting affected. There have also been 

certain studies of \-romc,n' s statue in general. For instance., 

Chandra Kala na:ti1 9 took up a study to assess the change 

in women's statue in post-independent India and collected 

data on 1793 educated women of Maharashtra state. She 

discovers that women have equality in principle but the 

practice is a far cry from this ideal,espeoially in the 

lower middle and lower social strata. Her status has 

changed but not to the desired extent. 

Taking teachers as the point of analysis several studies 

have been conducted without concentrating on women in 

particular studies by Shah ( 1970) H. S· Gore et al. ( 1970), 

Pi11ai and Nair (1978) and Wadhawan (1978) prove that 

primary school teachers come from low and low middle class 

background while women teachers of the same category have 

bett~r socio-economic status. 

Suma Chitni~0 has studied the socio-economic background 

o:f university teachers und concluded that people :from higher 

19. Chandra l(o.la. Ha tc 1 Changing s·ta tus of women in post­
independence, Allied Publiehc~s Private Limited, Bombay, 
1969. 

20. Suma Chi ·tni s in SnJ:Je~. Chi tni e c-ml.: :Pbilip G. Al tbach ( ed.) 
Indian ~c~dexic ~ ·""'esio.n, lielhi, I·1ci·:illan, 1979• 



castes and good socio-economic backgrounds genera~~y 
21 

dominate the academic scenario. R.c. Heredia whil.e 

pointing to this 'cumu~ative c~uetering'refers to it as a 

case of "communal se~ection11 o:f teachers. Though women have 

been hesistant to take up a profession, they have often 

been attached to teachin~ specially in traditional. arts 

since this is in con:fO.rrn.Lty with their rol.e in the wider 

soci~ty. Thus we find that differences in the social 

context of~school. and college teachers along c~ass and 

gender lines, reinforcing themselves. 

Other studies pertaining to value-orientation, role 

structures and their status as p:co:fessionals have been 
22 

ca.cried out by H.s. Gore, nh . 1 . b h Ch · · 
2 3 

.- ~ ~p Alt ac and Suma .l.tn~s. 

Al.l o:f them point out that coll.ege teachers do not measure 

up as professionals due to a number of constraints, 

name~y, structure of hicher education, the institutional 

environment and the ine:f:fective organization o:f teachers. 

To t~is R. Ghosh24 and others introduce a value-judgement 

by pronouncing that the professional commitment of teabhers 

varies with the quality of the institution. 

All these researches have tended to ignore the aspect 

of gender while dealinc •lith academic profession in general. 

21 • Hudol:f C • Heredia, DFi: ... l. I•:emorial Lectures: Perspective on 
Education in Indi<-1, :___c,:Jbay, Somaiy<:>., 1983. 

22. M.s. Gore, Ecluc:::J.tion ~='.nd Nodernize.~.;ion in India, rt.a.wat 
Publications, Jeti_:nlr, 1982. 

23. tJ.22 

24. Ratna :GhoGh a:1d Zacha::.~iah Eathet; (t}d), Education and the 
Process o:f Che.nse, ~3.~j::; ?ub, F. :Jclhj_, 1987. 
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On the other hand studies of women in emp~oyment have 

rea~~Y not concentrated on women teachers, nor have they 

fitted women teachers to a particu~ur social context. 

Fina~~y, they tend to underplay the complexity which 

surrounds the position of a~l women in India and the 

multiplicity of factors which shape their status in society~ 

In ~ddition io this whole set of interre~ated factors 

such as age, caste, family, class and sex new patterns 

of change are emerging with women entering the work-force. 

Raising the level of shills and the aspirations of both 

sexes is a necessary prerequisite to development and hence 

it is necessary that the potential o£ the other half of 

the population be harnessed constructively. 

The study;- The study, there:fore seeks to attempt at an 

objective enquiry in respect of the social back-ground of 

-
the women teachers in Jamia I>ii~ia Islamia. The social 

background will be classified in terms of parental income, 

occupation, education, religion, a2e, and family size. The 

questions which are sought to be answered through this 

analysis are the follo-v:ing: 

( 1) \'lho are the women who go in for teaching? 

(2) ~'/hat :i.s their social background in terms of education, 

occupation, income, family size and religion of their 

parents? 
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f3) \Yhat are the factors which determine their entry into 

higher education and subsequently into the teaching 

profession? 

(4) Are they first generation learners? 

(5) Why are they working and who are their rol.e models? 

\'/e proceed to ans'\orer these questions by formulating 

the following hypotheses· 

liypoth<:!rJes:- Ou~' central. hypotheses is that the social. 

background determines access to higher education and 

subsequent employment in the teaching profession irrespective 

of religious factors. 

The other hypotheses emanating from it are-

( 1) Irrespective of social. background, \'romen teachers will. 

be concentrated in the humanities and social. sciences. 

(2) The enrolment of women teachers in the various 

faculties varies with the economic status and social­

background to v1hicr1 they be.lone• 

The Context:- Je.<aie. Hil:tia Isl.amia. is a university 

established in 1920 in Delhi by natiornl leaders such as 

Dr. Zakir Hussain and Hsulana Abul. Kalum .Azad, with the 

objective of promoting our c'l..l.J!tural. heritage by imparting 

secul.ar,education to various groups of our society. :::ince 

there are a considerable n1~ber of hus-im women··~eachers in 

this university; eo it would be intercnting to compare the 



aocia~ background of' Hindu and Mus~im >1omen teachers. 

Universe:- At present there are 237 faculty members in this 

univerai ty. Out of' these, there are 48 t1omen teachers who 

constitute 20.25 percent of the total faculty members. 

There are 69 school teachers in Ja.mia Ni~lia school with 

women teachers numbering 25 who in turn comprise 42 percent 

of the total schooi teachers. Facu~ty-wise information 

about the number of' teachers is presented below. 

Table - 1 

---------------------------------------------------------------Sex-wise distribution across different faculties 1987-88 ---------------------------------------------------------------Facu~ ty Total. no. 7& of men Total. no. of % of women 
of men in in fac~lty women in in faculty 
faculty faculty 

---------------------------------------~------------------~----
1 • Humanities & 46 75 ·4)-b 15 24.6% 

language,s 

2. Social Sciences 32 72 -7~!- 12 27·3% 
3· Natural Sciences 38 84 -4>~ 7 16.6% 
4. Education 31 72~~ 12 28% 
s. Nasa Communi- 6 75~; 2 25~b 

cation Research 
centre 

6. Library & Ini'or- 3 1 OOj'~ Nil Nil 
mat ion Centre 

7· bngineering 33 1 001o Nil Nil 
8. Schools 44 64;; 25 36% 
9· Tote.J. 233 73 23. &}> 

--------------------------------------------------------------
-

It way be noted th.a.t He have inc..Lucled the teachers in 

the school run by the department of' education, J .H.I. This 

has been done, since the total number of women teachers 

in J.M.I. was 48 and all of them could not be contacted. 
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Some ( 10) ';lere on leave, others ( 2) refused to cooperate • 

Therefore we decided to include the school teachers who 

were 25 in number. Even here not all could be contacted. 

(4 were on leave and 3 refused, thus bringing the sample 

size to 18 all of whom were post-gl.~a.o. ua tea • 

We may mention that the faculty of engineering and 

library have no '1-"lOmen f';:;~c1..ll ty members while in natural 

sciences, this proportion is the smali~st (16.6). In the 

remaining faculties i.e. Humanities and social sciences, 

education and mass communication they constitute nearly 

one-fourth of the total faculty str·enr;th. 

Religion-wise distribution of women faculty members in 

the different faculties is given in Table-2. 

Te.ble - 2 

Religion-wise distribution of women across different facu~ties 

---~------------~-------~-------------------~---------~---------
Facul. ties Muslim % o:f Huslim Hindu % of Hindi 

women women women women 
------------------~-------------------------------~-~-----------1 

Hwnani ties 9 60 6 . 40 

Social Sciences 6 50 6 50 
Na.tural Sc:Lences 4 57 3 43 

Education 6 50 6 50 
Engineering Nil 

Mass Comm. 2 100 
Research Centre 

Library Info. 
Centre 

Schools 20 80 5 20 

Tot.al 45 61 28 39 

---~------------------------------~~-------------------------
Source: Hegistrar's office: Jamia l'lillia Islamia (1987) 



Out of the total women faculty members there are 61 

percent Musl.im women and Hindu vtomen cuneti tute nearly 39 

percent. It is interesting to note that there is the 

J.owest ( 20 percent) representation of Hindu l<~omen in the 

school whereas Husl.im v:omen constitute 80 percent of the 

total. women teachers. 

vlhen one looks at the overall. representation o:f women, 

one finds th.a t the l.arcest representation o:f i'lomen :from 

each religious community is in the =~culty o:f humanities, 

languages and education. 

Sampling:- We have collected detailed information about 

al.J. women teachers be:fo:::·e taking the sample. The sample 

wa~ drawn from five faculties and the Jamia Millia school 

(middle and secondary). The five faculties are humanities 

and languages, social sciences, natural. sciences, education, 

mass communication resee.:-:.'ch centre and the school. Among 

tne school. teachers only poet-graduu.te. teachers \iere 

included in our sample. Since there were no women teachers 

in Engineering and lib::.: '··-~-:-y & in:forma tion centre this was 

not included in our sanp1.e. The total size of the sample 

wee of 54 women teacher~. Out of theoe 23 were H;ndu 

women and 31 were Iviuslii.: Homen teachers. The sampl.e was 

selected after intervicuing all the teachers except those 

on leave or refused to co-operat.e. Detailed information 
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about the sample cmmposition is presented in table-3· 

Tab~e-3 

~ample Compo§ition 

--------------------------... ------------·--------------------
Facruty No.of Hindu 

women 
No. of Nusl.:i.m 
women 

-----------------------------------------------------------
1 • Humanities & 4 5 

Languages 

2. Social Sciences 5 4 

3. Natural Sciences 2 3 

4. Education 6 5 

5 .• haas Communication 2 Nil 
& Research. Centre 

6. Jamia School 4 14 

Total 23 31 

------------------------------------~------------~---~-----~-

Tools of data col.~ection:- The data of the empirical. study 

was co~lected mainJ.y tb..,rough the questionnaire method. 

Th:e- questionnaire was divided into t'tvO parts: first part 

was the personal profil.e of the respondents and the 

second part vras regp.rU.:i ng the social background of the 

·respondents. 'l'hese v;::-_::.~iabl.es, - educational, occupational 

~nd income level. of parents were included to study the 

social background of our respondents. 

Hethod of Dato. collec±ion:- ·:rhe questionnaires were 

given to the J.~espondents personally during the months o:f 

March and May 1988. 
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Analysis of data:- 3ince the size of ou:r.· sample \>las too 

small (54) it was easy to tabulate the data manua1ly. 

Various tables ;,rere prepared, reJ.a t '~d to t11.e personal. profile 

and the aooial. back-ground of the respor-dents. 

Structure o:f the D:.t.ssertetion:-

Chapter-II deals with the grovrth of \<Jomen 1 s education 

in India during the British rule and :free India• Finally 

the data on All. India report on women's education ie 

compared with Delhi • 

. Chapter-III :focusses on the personal profile of the 

respondents in terms of their employment, age, marital 

status, family size etc. 

Chapter IV discusses the social b:~ckground of respondents 

in terms of educational, occupation~l and income level o:f 

the parents. An attemp-L has been made to compare the 

sociEtl. background o:f Hindu and I<Iuslim respondents. 

In the .f'inal chapter a summary oi' the .f'indings is 

presented and it; is hop<<i that such mic:co-otudies will 

generate some use.f'ul in:ro~'mation :for :further studies• 
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CRAfTER - II 

GROWTH OF WOMEN'~ EDUCATION IN INDIA 

The 1eve1 of deve1opment of a society and the potentia1ities 

for change contained in it are reflected in the position or 

status accorded women in society. According to Gustev Geiger, 

the Swedish sociologist, "the position of women in a society 

provides an exact measure ef the deve1opment of the society". 

Moreover, Fourier argues that the study e£ women's position 

wou1d be vita1 because it wou1d indicate the trend of social 
1 

change as a who1e. Education has been an important factor 

in rais~ the statue o£ women and it has p1ayed a crucia1 

ro1e in the deve1opment ef Indian society in both pre-

independence and post-independence period•• 

·~~~ three main agents of women's, as of men's, education 

in British Indl.a were the missionaries, the Indian socia1 

reformere who work~d either through associatiens or 

independent1y and philanthropic foreigners (main1y British) 
2 

interested in the cauae of women and the British government•. 

~ the three agents saw education as a necessary condition 

1. ?romila Kapur, The Changing Position of Yorking Womep in 
India, Vikas Pub1ishi~ House, New Delhi, 1974, P•44• 

2. Karuna Chanana Ahmad, ~he Social Context of Women's 
Education in India, 1921-81, tentative formu1ations, in 
"New Frontiers in E4ucatitn", Vol. XV, No.3, Ju1y-Sep. 
1985, P• 3• 
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£or improving the status o£ women in society. Education was 

to be imparted to women in order to produce educated wives and 

enLi~htened mothers. Tabl.e 1 shows the pro~rees o£ women's 

education prior to Independence. 

Tab1e - 1 

EDUCATIONA,L DEVELOPMENT OF WOMEN IN PRE-INDEPENDENCE 

PERIOD 

----------------------------------------------------
Years ~ •f l.ite- Primary Midd1e Sec en- Univ/ Other Total. 

racy of Schoo1s Schoo1s dary Cel.l.- Instns. 
Women Sohool.a e~es 

---------------------------------------------------------------
~ 1881 .2 124491 2054 6 515 127066 
;_ 

I 
1901-

02 ·7 345397 34386 10309 264 2812 393168 

1921-
22 1. 8 1198550 92466 36698 1529 11599 1340842 

1946-
47 6 3475165 321508 280772 23207 56090 4156742 

-----------------------------------------------------------------
No. o£ 
~irl.s 36 22 14 12 12 for general 
enrol.l.ed ~lS~ education 7 

l 0 1. \.\.. 1 1 J' ~\'VI for profeseion-
per100 \'ll 'I>IS·"'"'i;~Jt,., 11'' _, d ti 
b i ...) -1 t:ro-.4 e uca on oys n 
194 6-4 7 M C'("' -----------------------------------------------------------------

Source: R.K. Bhandari, Educational. Devel.opment ol 
Jtmen in India, Ministry of Eduoation and 

Culture, Govt. o~ India, New Del.hi, 1982, 
p.2o. 
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Women's education India, Prior tc Independence, progressed 

due to various reasons, a1though e1ow1y. For example, the 

ensuing eocia1 reform movements p1ayed an important ro1e in 

this direction, but the moat important 1and mark was the report 

of the Hartog Committee (1929) which stated that education 

ahou~d not be the privi1e~e of one sex o~y, but shou1d be the 

ri~ht of both sexes. It a1so stated that women's education 

wou1d be expanded further for the advancement ef Indian 

education. The whee1s of women's education were put in the 

direction of pre~ress duri~ the British ru1e. The soci~ 

and re~i~ieus mevements further strengthened the growth ef 

women's education. In the socia1 SP.here, the broad aims of 

these movements genera11y were against the socia1 and ~e~ 

inequa1ities, and in emphasicine the rights and status of 

wemen in particu1ar. The soci&1 reformers and thnkere in pre-

independence period a1so wanted to counter "the cha11enge 

posed by Christian missionaries who were prose~ytieing whi1e 
. 3 

impart~ng education. Further educated men preferred educated 

gir~s as brides and hence, education of women made a s1ow 

but strady progress• 

The socia~ reformers concentrated on the remova~ of 

social evi~s such as 'parda', chi~d-marria~e, polygamy and 

sati, whi1e at the same time concentrating on women's education. 

They established institutions such as Arya Samaj, Dev Samaj 
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Prarthaa Samaj, Ramakrishna Missien and Khalsa Divan to 

promote the cause of women and rid the Indian society of ita 

evi~e· 

Though women's education registered a definite expansion, 

they were ~eft way behind boys. Thus by 1946-47, for every 

100 boys there were o~y 30 gir~e in all educational 

institutions. Women's education was further confined to urban 

areas o~y while the rural areas were badly neg~ected. This 

was eo because the pe~icy of the gGvernment was tg re~y on 

private efforts. There was alae no suitable machinery to deal 

with the problem of women's education• Lastly lack of funds 

contributed to the dismal. scene of women's education. It, 

thus, has to be admitted that the pro~ress of women's education 

was i~dequate and imbalanced in the pre_independence peried· 

"A£t~r achieving Independence, India undertook the gigantic 

task of national reconstruction a~ed at brineine about socio-

eoonomic transformation and at creating a new social order 
4 

baaed on the principle of justioe, liberty and equality•. 

That witheut providing education to women, it would be impossible 

to establish a just society was accepted as an indisputable 

fact and yet we see that "the trends of pre-independence period 
5 

continued to be reflected in the poet-independence periodr. 

. 5· 

K. Ramachandran, "Education for all" in New Frontiers in 
Bducation, Vol.XV, No.3, Juiy-Sept. 1985, P•38. 

Ahmed, o~.cit., P• a • 
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The constitution of India provided for equal ri~hts and 

privileges for men and women. Articles 14,15 and 16 provided 

for •equality of sexes" while ar~icles 38,39 and 42 of the 

Directive principles of state polioy aimed at social justice. 

Mereover, "the cautious policy of the British ~overnment was 

replaced by one of pesitive and assertive position vie - a-vie 

6 
women's education". Ae a result of this the number of 

literates have increased four-fold in the country. The number 

of pupils at the primary level have increased feur times and 

the number of schools have doubled by 1981. The number •f 
universities have gone up by more than 5 times. But table 2 

reveals the ~ap between the literacy of men and women at the 

a~ India level. 

Table - 2 

FiRCBNTAGE OF LITER4CY R4TE (1951-81) 

~----~--------------------------------------------------------

Years Persona Men Women 

--------------------------------------------------------------
1951 

1961 

1971 

1981 

16.67 

24.02 

29.45 

36.17 

24·95 

34-44 

39·45 

46-74 24.88 

--------------------------------------------------------------
Source: Bhandari, Op.Qit., p.13. 

6. Ahmad, Qp.Cit., P• 8. 
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According to the 1981. census, the literacy rate in India 

ia 36 per cent. While it is 46.89 per cent among men, it ia 

only 24.82 per cent among women (Table 2). Although the 

literacy rate among women has increased by 6.12 per cent from 

1971 to 1981, but still a wide gap is there in the literacy 

rates between men and women. 

Table 3 eete out the figures for ~irls, enrolment at 

various levels of education for 1950-51 te 1980-81. One find 

that thou~h there is an overall improvement in the representation 

of girls at all levels during this period, the representation 

of girls decreases at the level of education increases. For 

Table - 3 

~ROGRESS OF EDUCATION OF GIRLS (FIGURES IN L4KHS) 
ENROLMENT RATio· {FIGURES WITHIN BR,ACKETS INDICATES ENROLMENT 

RATIO) 

---------------------------------------------------------------
Year Fre-Primary Primary Middle Secondary Colle~e/Univ. 

-~-------------------------------------------------------------

1950-51 .13 (89) 53_. so( 39) 5:;~4(~2) 1.61(16) 0.41(16) 

1955-56 ·31 (68) 76.49(44) 8.68(26) 3.18(26) 0.84(20) 

1960-61 .82 (85) 14.41(48)16.70(35) 5-41(25) 1 • 50( 27) 

1965-66 1.22 (87) 82.93(60)28.46(35) 11.72(24) 3·24(37) 

1970-71 1.68 (88) 213.06(60)38.39(43) 17.08(37) 6.14(38) 

1975-76 2.56 (82) 250.11(61)50.34(49) 20.83(41) 8·73(43) 

1980-81 3·25 ( 85) 270·73(65)69.10(52) 30.98(43) 10.0(45) 
--------------------------------------------------------------

s~urce : Bhandari, Op. Cit. , p. 31 • 
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inetance, in 1980, wh~e the enro~ent of girls is 65 at the 

primary ievel, it decreases to 45 at the level of col~e~es 

and universities (see figures 1,~.2 for all India data) • This 

is similar te the trend in 1950-51· 

There is aieo a big gap between men and women at ~ 

levels of education in urban and rural areas. Tab~e 4 shows 

that the representation Gf women in urban areas at tne 

primary ieve~ is 14.15 per cent. It is 9.08 per cent at the 

middle, 6.75 per oent at the matrio, 2.45 per cent at the 

:rable - 4 

:fjRCENTAGE OF EN.dOLf!ENT OF !"lEN M;D WOMEN AT 4IW 

LEVELS (1981) 

-------------------------------------------------------------
Educational. AJ.l. J.;reae Urban Areas 

------------------ ----~---------------Lev...._e Men Women Men Women 

Primary 4.20 4·83 16.18 14.15 

Middle 8.~3 :4.16 12.37 9.08 

Matrio 5·94 2·35 11 • 91 6-75 

Hi~her Secon. 2.16 ·74 4.98 2.45 

Non. Tech. 
Diploma .04 •• 03 .o6 .05 

Tech. Diploma .26 .07 .62 .16 

University poet 
~raduate degree 2.07 ·73 5-89 2.75 
(both Tech. & 
non-tech.) 

-------------------------------------------------------------
Source : A Hand Book of E4ucational and Allied Statistics 

Ministry of Human Resources Development, Govt. 
of India, New Delhi, 1987, P• 30. 
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higher secondary at. 2.75 per cent at the university level. In 

the rural areas their representation is negli~itle and stands 

i:R sharp contrast to enrc1ment in the urban areas, £or example, 

at the primary level is 4·83 per cent, at the middle level 

4.16 per cent, at the secondary level 0.74 while it is 0·73 

at the college & university level. It has been found that as 

the level o£ education among girls increases the representation 

o£ girls decrease more than o£ the bo~s at the same level• 

Taking a l~ok (Table 5) at the age-wise enrolment o£ bo~s 

and girls during 1983-84 it is 11.03 per cent and 75•5 per cent 

respectively. But in the same year the enrelment of boys and 

Table - 5 

~ERCENTAGE OF ENROLMENT TO THE RESPBCTRIVE AGE GROUP 

FOPUL4TION; 83-84 4ND 84-85 

-------~--~---------------------------------------------------

C1aseee/£ge 1983-84 1984-85 

Group Boys Girls Teta1 Boys Girls Tota1 

---------------------------------------------------------------
I-V (6-11 yra.) 110.3 

VI-VIII 
{11-14 yre.) 62.7 48 

110.7 

64 so.6 

SourceJ Selected E4ucationa1 Statistics, 1984-85, Ministry 
,o~"Buman Resources Development, Govt. of India, 
1986, Table II, P• 1. 



•• 28 •• 

girls between the age~ of 11-14 years ~e 62.7 per cent and 

37•4 per cent respectively. During 1984-85.the age-wise 

enrG1ment of boys and girls between 6-11 years is 11.07 per 

cent and 76•7 ~espectively, but in the same year, the 

enrolment of boys and girls between the agee of 11-14 years 

is 64 per cent and )6.3 per cent respectively. Statistics 

reveals that as the agee and level of education increase the 

percentage cf girl students decreases more rapidly than that 

of boys. Thus we observe that a wide gap exists between the 

educational l~vels of both sexes inspite of the fact that 

girls' enrolment rate is initially high. 

Shifting our attention to women's enrolment in the 

various faculties we again observe that they are concentrated 

in a few ones whereas men are found acress all the faculties. 

Table - 6 

PROGRESS QF WOMEN'S EDUCATION IN H1GHBR EDUCATION (IN.1000's) 

-------------------------------------------------------------Faculty 1970-71 1980-81 ------------------------ -----------------------
TGlt~ Women No. of TotaJ. Women No. of 

Women per Women per 
100 men 100 men 

-~-------------------------------------------------------------

Arts 842 220 49.8 1114 420 60.5 
Science 513 96 23.0 535 154 40.4 
Commerce 255 8 3·2 553 89 19.2 
Education 56 21 6o.o 71 34 91·9 
Engg/Tech. 87 1 1.2 129 5 4.0 
Medicine 90 20 28.6 110 27 32·5 
Agriculture 27 ( .148) 39 1 2.6 
Vet. Sci. 6 (.044) 8 (. 249) 
Law 71 3 4·4 175 12 7·4 
Others 6 3 50 18 7 63.6 

Total 1953 431 28.3 2752 749 37·4 

----------------------------------------------------------------
Source: U.G.C. Annual Report, 1980. 
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Around 85 per cent women are concentrated in the arts 

faculties and only 58 per cent men are concentrated here 

(see figure 3 for all India picture). The faculties of 

eudcation and medicine also have some women but their numbers 

are negligible in areas such as engineering and agriculture. 

In faculties su~h as education and &aw the enro~ent rate of 

WQmen has increased in recent times• The entry of women 

students in traditional ma1e subjects indicates the trend of 

improvement in the educationa1 field as a whole. 

The trends in women's education indicate that the 

enrolemnt of women students is increasing at all levels, 

but special attention is still needed to bridge the gap 

between the two sexes. Women have been showing better re~ts 

in almost all subjects fer the last so many years in Delhi 
' 7 

Board of Secondary Examination but they still do not eet 

equal opportunities with regard to education. 

It has, however, been observed that the teaching 

profession is popular among women. At the school level their 

proportion is quite high, but at the higher levels of 

education, their representation is not proportionate and the 

representation of women teachers varies from subject to 

7• Times of India, May 1988. 



subject. une finds t ; + . . ... J..s a co::.T c s:._)onc enc e ~oet'.-:een 

. ,, 
ntJ.:~: G e:::.."" oi 

~io';.;ever, 

the increaeinc number o£ women teachers s~ows a positive 

responGe in the development of education au:ons '.:o:::en. 

Table - 7 

-------------------------------------------------------------
?aculty Number of ,. ;;omen Teachers 

-------------------------------------------------
1950-51 1960-61 1970-71 1980-81 

Arts 1091 11.4 5624 14.9 10136 19·7 17192 24.2 

S.cience 379 6.3 ~nclu-
ed in 

5381 13.6 8736 17 .1 

arts 

Gowme:cce ',- ·4 57 2. 1 227 ).2 904 6.3 

Education . J:::o 24·3 448 22.8 924 23.9 1287 22.9 

Engg/Tech. 1 1 2 ·3 92 1 • 2 205 2 

;.;edicine 1731 9.8 731 12.8 2236 19.2 4085 20.9 

Agriculture 1 .2 21 1 • 4 49 1 • 5 75 1 • 7 

Veterinary 1 2 8.2 1 1 1 • 7 13 1 • 6 25 1 • 7 

Lar.,·; l'TIL • ~ T' 
l\~.l.J 9 1 • 2 173 10.2 145 • h 

Lr•..,.; 

Others 24 1 6. 1 10 4.2 154 15·7 677 25.5 

J..ll Faculties 1815 8.5 6923 1 2. 5 19390 15 :;3)31 1 8. 1 

---------------------------------------------------------------
Source : ~nr}dal""i, Ou.Cit. 



In 1950-51 only 8.5 per cent of the teachers were women 

as indicated by table 7• In 1970-71 their proportion increased 

to 15 per cent and by 80-81 they increased to 18.1 per cent. 

The largeet representation of women is in arts (24.2) followed 

by education (22.9) and Medicine (20.9) for the period 

1980-81. Engineering shows the lease representation of women 

i.e. ( 2 per cent). 

GROWTH OF WOMjN'S EDUCA~ION IN DELHI. 

Literacy;-

The literacy rate of w-Omen of D€1hi i.s be--tter th.a.ll that 

of .A.l.l India average a.nd is in fact more than doub1e thou~h 

there is a1so an improvement in the growth of women's literaoy 

at the ~ India level. De1hi (52.56 peroent) stands fourth 

Table - 8 

WOMEN'S LITEgACY R4TE (IN PERCENT) 

---------------------------~-----~--------------------~-----~-Year Delhi Al.l India 

-------------------------------~~-------------------~---------

1971 47-75 18.69 

- - - - - - - - - - - - - - - - -
1981 53·07 24.82 

Source: Census 1971 & 1981. 

in literacy rate at the A11 India level• Kera1a (64.48 

percent) tops the list ~ellowed by Chandi&arh (59.30 percent) 

and Mizoram (52.57 percent). 
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Since this etudy ie based on women· teachers of one of the 

universities of Del.hi, it wou1d be interesting to compare the 

data of Del.hi with the AJ.l. India Data on women. 

Tabl.e - 9 

NO. OF INSTITUTIONS.AT THE V4RIOUS EDUCATIONAL LEVELS 

IN ALL INDIA AND DELHI (1984-85) 

-------~---------------------------------------------------------
Educational. Level. Al.l. India Del. hi 

-----------------------------------------------------------------
Pre-Pr~ 10,274 

Primary 5,19,701 

Middl.e 1.29,879 

Hi~h 47,816 

Higher Secondary 

(New pattern) 7,059 

Inter/Junior Col.l.ege 4,060 

Arts, &cience & Cemmerce 

Col.l.eges 40,005 

Technical. Institutions 315 

Universities 119 

49 

1,745 

348 

226 

588 

-
52 

5 

2 

----------------------------------------------------------------
Source~ Sel.ected Educational. Statistics, 1984-85 Op.Cit. 
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Having a ~ook at ~ab~e 9 Wt find that whi~e at the ~ower 

~eve~s there is not auoh concentration in De~hi, with the 

~adual increase in the educational ~eve1, the number of 

institutions register an increase except in the case o£ Arts, 

Science and Commerce colleges• One can thus infer that since 

there is a concentration of institutions at the higher 1eve1s 

there should correspondingly be an increase in the number of 

students enrolled in higher education and consequently the 

number of teachers in higher education. 

Table 10 indicates the enro~ent figures for the primary, 

middle, high and higher secondary stages for Al1 India 1eve1 

as we11 as for Delhi. We find that women in Delhi have 

better enrolment rates than the national averages. This is in 

add.i tion to th-e fact that the gap between men and women is, to 

a great extent, br1dged in Delhi than at the ~l India level 

special~ at the primary level i.e. (men: 52.8 per cent, 

women: 47.2 per cent). 

Freceedi~ to the undereraduate 1eve1 we find such a 

trend continuing even more consistently and this is reve~ed 

in table 11. While women in Delhi are havin& better enro1ment 

rates than the natio~ averages, their enrolment is nearly 

doubled at the B•A• Level. It is a1eo interestine t~ nGte 

that they fare even better than man o~ ~e~hi in the B.A. and 
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Table - 10 

~--------------------------------------------------------------------------------~----- ---
.Areas Prim~:~.ry {I-V) Middl.e {VI-VIII) .Hieh {IX-X) Highex Secanaary 

( 1 0+2) 

-------------------- ---------------------- ---------------- --------------------
Men Women Men Women Women Men· Women 

-------------~-----------------------·------------------------------------------------------

Al.J. 

Inaia 5,07,39,326 3,31,93,378 1,70,84,186 90,68,959 7?,18,281 33,36,473 11,82~279 5,99,267 

DeJ.hi 3,56,842 1,64,932 3,99,283 1,06,925 18,560 54,910 45,830 

------------------------------------------------------------------------~·~ - --------------
Source : Ibid. 
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Tabl.e - 11 

BNROLMJNT BY STAGES/CLASSES (19§4-85) 

---------------------------------------------------------------------------------------
Areas B.A./B.A. Hone. B.sc./B.so.Hons. B.Com./B.Com. Hona. 

--------------------- --------------------- --------------------- --------------
Men Women Men Women Men Women Men Women 

-------------------------------------~---------------------------------------------------

Al.l. 

India 7,68,324 

Del. hi 

(62.4) 

19,233 

(43.1) 

4,61,430 

25,418 

(56.4) 

4,47,355 1,81,048 

(28.9) 

7,375 5,630 

(43·3) 

5,72,656 1,46,948 43,770 34,187 

(79.6) (56,1) (43·9) 

20,975 6,514 545 775 

(23.7) (41.3) (58.7) 

----------------------------------------·----------------------------·------------------------
Source : Ibid, 
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~bl.e - 16 

iNEQLMENT PY s;AGES 

~----------------------------------------------------------------------------------------

.A.reae M•A• M.sc. M.Com • 

------------------- ----------------- ---------------- -------------------
Men Women Men Women Men Women Men Women -----------------------------------------------------------------------------------------

~India 1,11,328 

(62.1) 

De1hi 

67,741 

2,829 

(50.6) 

52,737 

( 67 .e) 

760 

(55-5) 

25,046 

(32.2) 

760 

(44.5) 

51,591 

(84) 

2,854 

(49-4) 

9,769 

( 16) 

2,920 

(5o.6) 

19,729 

3,340 

(65.2) 

8,893 

(31.1) 

1,785 

--------------------------------------------------------------------------------------------
Source ; Ibid, 
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B.M., ~eve~s i.e. (43.1, per cent men, 56•4 pc•rcent women, and 
'· 

41•3 per cent men, 58·7 percent women respective~y). The 

enro~ment rates of women in B.Ed., among a~~ stages in Delhi 

ie also the beet (i.e. 58.7 percent) of A1l India leve~. 

At the poet-graduate and research ~eve~ one again finds 

women in De1hi having a higher enro~ment than their counter-

parte a1l over India added to the fact that the gap between men 

and women ie le.ss in Delhi that at the A1~ India ~eve1. Fer 

example, women's enrolment is also better than that men in M.A., 

(49.4 percent men, 50.6 percent women) and M.Com (49•4 percent 

men 50.6 percent women) in Delhi. 

Having a 1ook at the pro.feeeiona.1 courses such as 

M.B.B.s. and B.E., Eng_inerring, one finds that women's enrol.ment 

in Delhi is certainly better than that of A11 India ~eve1. 

Tab~e - 1J 

ENROLMENT BY STAGES 

---------------------------------------------------------------
Areas M.B.B.S ------------------------ B.E. Engg. ----------------------Men Women Men Women 

-----------------------------------------------------~------~--
Al~ India 

Delhi 

54,319 

(71.1) 

1,650 

(62) 

22,056 

(28.9) 

1 ,010 

(38) 

1,36,859 

(94-5) 

2,385 

(86.8) 

7,817 

362 

(13.2) 

----------------------------------------------------------------
Source : Se~ected Educatio~ Statistics, 1984-85 Op.Cit. 
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Further it is interesting to note that in medicine, which is 

cere popuLar among women, the disparity between women and men in 

De~hi and at the Al~ India ~eve~ is not as pronounced as it is 

in engineering (i.e. M.B.B.s. -Men- A~l India 71.1 percent, 

De~hi 62 percent; Women - All India 28.9 percent, De~hi 38 

precent; Engineering: Men - All India 94·5 pe~cent, Delhi 

86.8 percent; Women- A1~ India 5·5 percent, Delhi 13.2 percent). 

One can, thus, notice certain clear out trends, i.e. 

(1) Women of Delhi have better enro~ment rate than women at the 

All India ~eve1. 

(2) Consequently the gap between men and women is not as pro­

nounced in De~h:i as it is at the AJ.J. India J.eveJ.. 

(3) Women's enrolment ratio exceeds that of men in the tradi­

t±oue.l. art-s subjects such as B·A·, B. Ed., and M·A· 

(4) The enrolment ratio o:f women at the A1J. India J.eve1 as weJ.l 

as in Delhi is 1.-eaet in Engineeri:ng. 

Women Teachers in Pe1h~ 

Table 14 shows the representation of women at every level 

of teaching profession in Delhi as well. as in the A11 India 

level. The representation of women teachers in Delhi at every 

level of teaching profession is higher than at the A11 India 

level just as the enrolment ratio of women at the various 

stages is higher in Delhi than at the All india ~evel. For 

examp~e, there are 46. 1 percent women teachers in the primary 



6able - 1!1:.• 

lilli.iliL{ v.i.'' i'{0l·lEI·J TEACliEJ.<.S Il\ VA~ciQU~ ~'Lt\G-:ES. 1980-81 • 

(figurE!s within brackets indicate percentaL;e o::t' wow~n teaci1e:::s) 

--------------------------------------------------------------------------------------
Areas 

.i'rioary Biddle Secondary Unive~·sity/~cllece 

Total Women Total Women Total Women ~otrcl 

-------------------------------------------------------------------------------------
All Indio. 1345376 (46.1) 830649 (31.4) 655445 (26.9) 1~j777 (1L.~l 

343399 260466 

-----------------------------------------------------------~---------------------------

Delhi 17091 (25.5) 

7873 

4065 (58.4) 

2373 

4854 (51 .2) 

248~-

--------------------------------------------------------------------------------------

~ource: J:>bandari, a;p.cit., P• tab~e 
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58.4 percent in the middle, 51.2 percent at the secondary 

schools while there are 36.9 percent in the University/College 

levels in Delhi. On the other hand, there are o~y 25·5 percent 

women teachers in the primary, 31.4 percent in the middle, 

26.9 percent in the secondary schools and 18.1 percent of women 

in the Universities and colleges at the All India level• 

It is interesting to note that at the university level, the 

difference between the proportion of women teachers of All 

India level (18.1 percent) and in Delhi (36•9 percent) is pro­

nounced and in fact more than double. One may conclude, that 

whether we consider literacy rate, enrolment, number of women 

teachers or the number of institutions. Delhi is an advantage-

ous position compared to the national average. This difference 

may be exp1ained, in part, by stating that Delhi being the sea~ 

of Government, the basic infrastructure is provided, thereby 

givine a fi~ip to education in general and higher education 

in particular. It may also be because the parents of women 

appreciate the value of education. Such a heightend conscious­

ness also finds expression through the various women's organi­

zations and movements. Thus, th~s may partly explain the high 

literacy and enrolment rate. Consequently the occupation of 

women especially in the teaching profession is much higher 

than that at the All India level. 
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The major issues confronting women's education in pre-

independent India have continued to haunt post-independent 

India also. We have, in this chapter noticed the existence of 

(1) women's illiteracy (2) Wide gap between boys' and gir~s' 

education~ at~ ~eve~s- a~d (3) women's enro1ment in ~1mited 

f'acul.tiee such as arts and education. Laet1y, we have noticed 

that De~hi registers high ~iteracy and occupationa1 rates 

among women compared to women at the Al~ India Leve~. We op~e 

that there are certain eocio~ogica~ factors wh1ch ~pe~ 

weaen to go 1n for higher educat1on and subeequent~y emp~oyment, 

in th:i.e particu.lar case - the teach:lng profeee1on, and proceed 

to take up a micro-etudy of' the social. background of women 

teachers of Jamia Mi~~ia Ie~amia in the next chapter. 



************************************************ 

CH .. 'i.P~ER - III 

:PEHSONAL :PROFILE OF THE RES:PONDENTS 

~*********************************************** 
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Cl{A:PTER - III • 

. :PERSONAL :PROFILE 0-·· THE RESFONDENTS • 

This chapter has tl1e basic objective o1! finding out 

the socia1 background of women teachers by constructing a 

persona1 profi1e of the respondents. For this, information 

related to emp1oyment, ~~e, marita1 status, husband's education, 

income, occupation and ~~ize of the fami1y etc. have been 

co1lected. Further, th;:;se data have been subjected to cross;.. 

tabulations in order to find out the impact of one variable 

on the other. 

A 1arge number of studies have been conducted on this 

theme which indicate a co-relation existing between the 

educational qualification, age, marital status, occupation, 

income of the :fami1y, and the employment structure. The 

signi:ficance of these variables has been recognised by many 

a researcher working in this tupe of studiea. 1 

Since -this is a colilparative study of the attitudes of 

the Hindu and X.1uslim ~oJ0!:1on teachers, data. related to these 

t.wo groups on the va.ria..dles as mentioned be:fore have been 

collected. This shov1s '.;hether there is any difference in 

the social backeround oJ' these two groups ;.,.ho are in the 

same pro:fession. It· should be ,noted t·hat though . .macro~de.ta 

~ertaining to religion is available for pre-Independence period 

it is not available f'o:.. ,rest-independence period and hence we 

1) ~pur (1970), Kala. Rani (1976), Indu~non (1981) 
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cannot compare the two l;eriods nor can we compare the all 

India educational. trend among lVlusliins .-Ji th that of the 

i~stitution under study. · First of all, questions were 

asked regarding the qualifications of the respondents. 

The data so obtained is presented bel0\'1 in tabular form. 

TAbLE : 1• I. 

RELIGIONWISE 9UALIFICATION OF THE RESPONDENTS. 

LEVEL OF QUALIFICATION HIUDU \'iOMEN l<lUSLIH WOMEN TOTAL 

HO. % NO % NO % 

Post-:..graduates 16 70 18 58 34 63 

N.Phi~ 3 10 3 6 

Doctorate 7 30 10 32 17 31 

Any other -- --
- - - - - - -

TOTAL 23 100 31 100 54 100 

This table indicatec the educa-tional qualification of the 

respondents belonging to the two religious groups. It is clear 

that, there is no significant difference between the two 

religious groups at post-graduate and doctoral levels of 

education. At the post-eraduate level, 16 (70%) are Hindu 

respondents and 18 (5~fo) are Muslim respondents. This becomes 

7 (30%) and 10 (32%) at ·the doctoral level for the tl-10 groups 

respectivel.y. Onl.y a f'eH women teachers had M.Phil. degree • 

.Again only 3. (10%) of the Nuslim respondents possessed this. 

which forms only 6% of' these two groups taken together. This 

low level of M.Phil degree holders may be because of the fact 

that, this facility is n~t available in all. the universities 

of the country. And all the three H.Phil. degree holders 

respondents are in the e2e group of 26-30,years. 
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Af'ter the qualif'ication of the respondents, questions 

were asked regarding the designation of the respondents. 

This helps in knowing whether women teachers are represented 

at every level of the hiorarohy of the prof'eesion and also 

the trend of such a representation. Table 2 contains the 

distribution of the data between the tl'ro groups o:f Hindu 

and Muslim women teachero at various levels of the profession. 

T,ABLE - 2. 

THE DESIGNATION OF - OF ~HE WONEN ~EAOHERS OF THE 

TWO RELIGIOUS GROU:P.'? OR RELIGIONWISE DISTRIBUTION 

OF THE DESIGNATION OF RESPONDENTS. 

HINDU -,,'OHEN MUSLIN WOMEN TOTAL 
DESIGNATION 

NO NO NO 

SchoQ~ Teachers 4 17 14 45.1 18 

Lecturer 8 35 11 35.4 19 

Reader 9 39.1 6 19.3 15 

Professor 2 Q.1 2 

- - - - - - - - -
~OTAL 23 1 oo 31 100 54 

·-· --

33·3 

35.18 

27.7 

3.7 

100 

The above table ShOl:;:; that one-third of' thA resnondents 

( 18 out o:f 54) a:t·e school ~eachers. Out of this, the number 

o:f Hindu 'Ylomen school teachers ia very low ( 17~), compared 

to the Muslim women schooJ. teachers, 14 ( .45 .1%). This .- . :; 



may be because o£ the :feet that, the proportion o:f Mus~im 

students to Hindu students studying in the schoo~ of the 

area covered under this study is too high. Thus, it can 
1·1\,tslim 

be inferred that/women teachers dominate at the schoo~ ~eve1 

and tP.eir counterpart. lt,c1: a proper representation at this 

leve~. The repr~sentation of these two groups, however, 

becomes equa~ at- the ~eval o:f 1ecturership, which is 

around 35/'-' for both the groups. But a tota~ly different 

situation prevai1s at tLe: professorship ~evel, where the 

Hindu women respondents have a distinct edse over their 

I•1us1im counterparts. Among the respondents, there is no 

Muslim woman professor, \>'hereas 2 Hindu women professors 

( 9e1%) are there .• 

Thus, it can be concluded that, there is a decrease 

in the number of Muslim Homen teachers with an increase in 

the level o£ dec;!.snation. This may be due to the fact that 

the education of ~Iuslim \tomen is a. recent phenomenon. Moat 

of the Muslim respond:ento were found to be in the category 

of "first-generation educe.ted that shol'Ts the .late start of 

educa:tion among r~1uslim vlomen. This is \'Thy their concentration 

is :found at the primary leva~ rather than at the higher 

~evels of education. 

The working experience of the respondents come next 

in the series o£ questiol;a, This is purpoted to :find out 

whether women teachers a~c represented at ~ 1eve1a of 

experience, i.e \vhether 0ducation. among vromen ·is of recent 
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origin• 

Tabl.e 3 shows the duration o:f vtorking experiance o:f 

the respondents of' the ·i;vlo group.s. 

TA3LE: . .-2 

DVRATION OF WORKING EXFERIENCE OF THE RESPONDENTS 

OF THE TWO i.UJLIGIOUS GROUPS. 

YEARS 
HINDU WONEN MUSLIM WOl1EN TOTAL 

NO NO ~ NO ~ 

Less than 5 
years 6 26 14 45 20 37 

5 - 10 n 5 21.7 8 25.8 13 24 

11- 15 .. 3 13 5 16 8 14e8 · 

16- 25 n 6 26 4 13 10 18.5 

25 and above 13 -- 3 5·5 

- - - - - - - - - - - - .. --
TOTAL 23 100 31 100 54 100 

This table point:J out that there is a. decrease in the 

representation of 1-romen o:t both the groupe as the duration of 

working experience incr .. :o,ses. Whilo those having l.eea than 

five years of experienc, constitute 37~, it comes to a meagre 

5. 5% for those having a1• experience of' 25 years and above. 

In between there is al.: .. ·Jst a steady decline for the di:ff'erent 

categories in terms of years of experience. Thus, it can be 

inferred that, educatiol.L among women is more or l.ess a recent 

phenomenon for both the croups. But us earlier stated, in 

comparison to their Muslim counterparts, Hindu women are 
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better placed in this re:gard. This is clear, when among 

the Muslim women respondents there is a steep decline from 

those having less than 5 years of experience (45%) to those 

having 16-25 years of experience (13~). It becomes ~il (o) 

:for those having experience of.25 years or more. The 

figures o:f Hindu women slH?W no sharp decline as is evident 

:from the table-3· There are also res)?ondents with experiences 

o£ 25 years and above ~·:.~13%). Thus, "t.,rlil.ile education, 

broadly speaking, is a recent phenomenon among women, it is 

more recent·among the Muslim women in comparison to the 

Hindu women. 

To get a picture o:f the income category of the respondents, 

they were asked questions regarding their monthly salary. This 

also helps in comparing L1e income catego:t·y of the two 

groups on the basis of tiH::ir monthly salary. The responses 

obtained of the monthly oalary are presented below in Table-4• 

.1§:ble - 4 

~onthly salary of the respondents 

-------------------------------------~-----------------------I1onthly Salary Hindu Homen Huslim \-lomen To\ta.l 
-------------------~-----------------------

No ~ No % No % -------------------------------------------------------------
..:t.s.1 000 - 2000 9 29.03 9 16.69 

Rs.2001 - 3000 1 4-34 5 16.13 6 11 .11 

Rs.3001 - 4000 1 2 52.18 12 38-71 24 44-44 

Rs-4001 - 5000 7 )0.45 3 9·67 10 18.51 

Rs.5001 - 6000 2 8.69 2 6.46 4 7-40 
Rs.6001 - 7000 1 4-34 - - 1 1.85 --------------------------------------------· Total. 23 100 31 100 54 100 

---~-~------------------~-------------------------~----~-. --
~ 
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This table reveals ~!.at the percentage of women 

teachers from both the ;otmnunities is r.1aximum in the income 

group of Rs-3001-4000 p~r month, whereas a few are found 

in the categories of Re.5001-6000 and Rs.6001-7000 income 

groups. The middle-clc.L~S background of the women teachers 

is clear from this find .~ng. !II6reover, whereas 29% I'-1uslim 

respondents fall in tho category of the lowest income group 

o±· .rts .1 001-2000 '· not a .~ingle Hindu respondent is found 

in this category. Thi.s may be because of the fact that, a. 

large number o£ f.luslim 11omen school teachers are included 

in the sample in compariuon to their Hindu counterparts. This 

explains their clusterL . ....; around the lowest income group. 

Apart :from _this, there i:3 no significant income differences 

betl'1een these tuo comrnw.li ties, v-rhich is clear from the data. 

in the table. 

The respondents t<1erc asked about their ages, l'lhich helps 

in knot·ring the concentrt ~ion of respondents in different 

aGe groups. Moreover, ~ne representation of the two 

religious groupe can be compared to verify our previous finding 

that education among 'tvor:.cn is e. recent phenomenon, particularly 

among the I:Iuslim women. The responses are presented in 

Table_ 5. 
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~bJ.e - 5 

AGES (;~·' THE RESPONDENTS 

Hindu women Jvluslim uomen Total 
Age group 

No. ;u No. No. % 

20-25 1 2 3 5 ·56 

26-30 6 26.08 12 18 

--------------------------------~----------------------------
31-40 6 26.08 10 )2.26 16 

41-50 6 26.08 6 19.35 12 22. 22. 

51-60 4 17-41 1 5 

--------------------------------------~----------------------
Total 23 100 31 100 54 100 

-------------------------------------------------------------

From the table 5 it is evident that the number of women 

belonging to the age-group of 20-25 years is the minimum 

1·1hereas the la:t'c;est number of Homen 18 ( 33. 3ih) is in the 

ace-group of 26-30 y-earn. But as the ages after 30 years 

increases, the number of wotnen teachers decreases. The 

statistics is the evident that only 9.26 percent women 

teachers coma in the a~u-~roup of 51-60 years. It is because 

the education among women is a recent phenomenon. 

The next question related to their marital status, in 

order to l>:now the ratio o:f married to the unmarried working "« 

l-lomen belonaing to the- h1o religious groups. Table 6 
/ 

presents the data obtained in this regard. 



Table - 6 

~HE H,#,l-ti'.l:AL STATUS OJ.<' ii.ESJ?ONDEHTS m· THE Ti·JO RELIGIOUS 

GH.OUJ?S 

------~------------------------~--~--------------------------
.:.'iindu ·Homen 

~arital status ------~----
Nuslim ';omen Total. 

11o. 'r> No. ~~ 

-------------------------------------------------------------
Urunarried 4 17.40 9 13 24.27 

------------------~------------------------------------------
Narried 19 82.60 20 64.52 39 72.23 

----------------------~--------------------------------------
Divorced 

Widowed 2 2 

-------------------------------------------------------------
Separated 

---------------------------------------------------------~---
Total 23 100 31 100 54 100 

--------------------------------------~-----------------------

This table shows that the largest number o:f working 

vlomen ( 72r•) are married and the unmarried teachers constitute 

only 241" of' the total respondents. There was no divorced 

or separated respondent in case of both the re~igious groups. 

The pe:t·centage oi' widol.;ed (3•7/:j) can be considered negJ.igibJ.e. 

These f'indingo a::ce in acco:cd with the survey report of 

Government o:f India. 2 

I 2. Govt. of India, 'Economic and Social s~atus of 
Labour Bureau, l'·1inistry of Labour :Publication, 

Women WorkerJ 
No .15 • . 
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As high~ighted in various atudies, traditiona~~y peop~e 

ho~d the be~ief' that the bride should be younger to the 

groom. llromiJ.a Lapur on the ba.si:s of' her study reported 

that, even educated working women are victims of' such a 

prejudice. Thus, in the present atudy, the view of women 

teachers is sought on difference of' age between their 

husbands and themse~ves at the time of' marriage. The 

responses are presented in TabJ.e-7 be~ow. 

Teble-7• 

THE DD'FEH.ENCE OJ:' AGE BETWEEN THE RESl'ONDBNTS AND THEIR 

h""USBANDS AT THE Til\1E 01'' NAHRIAGE, OF THE TWO RELIGIOUS 

Difference of 
Age, 

Hindu v10r.1en 

No. 

GROUPS. 

IvlusJ.im '\'lomen Tot a~ 

No. 

-------------------------------------------------------------
Less than 
2 years 

3-6 years 

1 

13 

5 

68.42 11 

22~72 6 14.62 

so.o 24 

---·------------------------------------------------------~-
7-1o years 4 21.06 13.64 7 

~------------------------------------------------------------
11+ above 1 3 13.64 4 

-----~-------------~----------------------------------------
Total 19 10U 22 100 41 100 

---------------------------------------------------------~--

The above tab~e reveals that the age difference is 3 

to 6 years for the majority (58.5%) of the respondents 

taking both the communities together. The differences of 

less than 2 yeu::c·s and J:,oce than 10 years are negligib~e. 

Thus, on the b<}.t:.ds of' this data, it con be inferred that 
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educated, working v10men are in fs..vour of husbands older 

than them by 3 to 6 years. 

Next, the respondents were asked regarding the educatio~ 
qu~ification of their husbands• This is intended to know 

whether there exists any significant difference in 

qualification between the spouses in eeneral and any 

difference between the two religious communities in this 

respect, in particular. Table .8 contains the responses 

o£ the two religious groups on this point. 

Table - 8 

.h.BI..i-101\WIS.bi DI;jTl\.IllUTION 01!' TH.b l!:DUCA:_._.IONAL QUAJrliFICATION 

OJ? 'l:li:W HU§B4,~JDS 0..0' TH:LE H.ESPONDENTS. 

------------------------------------------------------------Hindu ~~owen 

Qualifications -----------
No. 

Total. 

No. 

------------------------------------------------------------
Graduate 7 6 27.27 13 31.70 

------------------------------------------------------------
Post Gradtj.a.te 7 36.84 7 31.82 14 34.15 

Doctorate 5 9 40.91 14 34.15 

------------------------------------------------------------
Any other 

--------------------~----~------~--------------------------~ 
Total 19 100 22 100 41 100 

------------------------------------------------------------
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The above table mal.:cs it clear that, the husbands 

possessing a Post-graduate or Doc·toral degree are 

maximum in numb,::l' { 34. 15io in both the cases) • The husbands 

having a graduate degree are more in caoe of Hindu 

respondents than their counterparts of the other religion. 

So, it has been found that the husbands of women teachers 

are either equally educated or have higher qualifications. 

There is no major difference between the two communities 

in the level of education o:f the husbands of the 

respondents. 

The next question pertained to the occupation of the 

husbands of the respondents. This is to ascertain whether 

the occupation of the husbands influences the selection 

of profession of their wives. The emphasis is on whether 

the husbands are in the same profession as their wives, 

as it is gene:cally believed that those in the same proi'eseion 

are aiven pre:ference i.n ma .. criage. ~he study of Anusuya 

Das on lady doctors points out that more than 50% of the 

women doctors studied m8.::.':r·ied those vTho "i'lere in the same 

f . 3 pro ess~on. 

3. The Times o±' India, January 1,1969. 
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Tab~e 9 presents data on the occupation of the husbands 

o£ the respondents. 

TabJ.e-9 

RELIGION-vliSE :UIST.!:UJ31JTIOI·: OF OCCUPATION OF 

HESPOHDENTS 1 HU::maNDS 

Occupation Hindu Women Husl.im Women Total. 

' % IT <i l'T ' c!. 

----------------------~~~-------------~2!-----~----~2!~!~---
Teaching 7 361"81 1 1 50 18 43 ·9 

Nedicine 1 5:;26 1 2.44 

Encineering 3 15-79 2 9·09 5 12~19 

Administrative 2 10.53 3 1 3 • 64 5 1 2 • 1 9 
Services 

Any.other 6 31.58 6 27.27 12 29.28 

Total. 19 100 22 100 41 100 

From the above table it is found that the largest 

nw:1ber o£ respondents ( 4). 9/:J) married men from their own 

profession. 1'he perceLt<::.;;e o£ >'lomen teachers marrying men 

from professions other t~mn teaching is very J.m-;. No 

sianifi6ant di~ference io there betwee~ the two religious .. J 
groups in this regard. The possibJ.e cxpl.anation to the questio 

of Hhy the prei'crence ic given to those i·:ho are in the same 

profession is ~;l~t there is no transfer in the teaching 
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~rof'e~sion which is sui~aule £or a settle family life, but · 

in case o£ oti.er jobs e.g. administrative one~, the provision 

of tre.nsf'er creates enou._;h inconve:nir~nce i'or the couples. 

Thus, it may be' hypothe::;ized that the majority of the women 

teachers prcde:c to mc..l·:..·;y· triose v1ho are in the same profession. 

The monthly income of the husbands f'ormed the next 

question in the series uhich ±'urther helps in getting a picturel 

of the income catego:c;y' to which the husbands belong. In 

this context the presumption is that the incomes of the 

husbands are either eque.l to their wives or more than them. 

The responses obtained to this question are given in table 

10 below. 

Table - 10 

DISTRIBU~IOH OF TEE ,,ONTHLY SALARY/HJC0!1IE OF THE :t'"US3A:NDS 

Income 
Category 

B.s .1 000-2000 

R.s.2001-3000 

.i:~s • 3001-4000 

Rs.4001-5000 
. 

Rs.5001-6000 

ifindu \"lumen 

No. 

2 10.~3 

1 :::;.26 

3 1~;. 79 

7 36.04 

5 26-32 

.as •. 6ooo &; above1 5-26 

Tot a~ 

He. No. 

1 4.:; 2 3 7·32 

6 27.27 7 17-07 

6 27-27 9 21.95 

6 27-27 13 31-71 

3 13.67 8 19.51 

1 2.44 

---~--------------------------------------------------------
Total 19 100 ; 22 100 41 100 

------------------------------------------------------------
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It is generally held that woncn c.:orJ.:: out of economic 

compulsion, or to supplement the faoily income which is not 

sufficient. The a;.;ove table reveals the fact that, the 

salary/income of the husbands is between as.4000-5000 for the 

lar~est per cent~~e l31.71~) of the respondents, and it is 

mini~um l2·~~) ~t the level of Rs.6ooo/- and above. It is 

interestin~ to 11ote her0 that in majority of the cases, the 

income of' the husbandB of' the Ivluslim respondents is less than 

their Hindu counterparts. ~his may be because of the general. 

economic backwardness of the l.Vlusiim population. 

It is presumed thn.t the educated and the higher income 

groups have small family-size, Also, it is believed that · 

Huslims generally have larger families in comparison to the 
~ 

Hindus. Therefore, the respondents were asked question~ 

regarding the size of the family i.e., the number of 

children they have. 

Tal::ing cc..rc of the children is considered to be the 

primal.'Y social :l:'ole oi' ~clle married 1!0liJen. Various studies 

conducted about the rolu of working WoDen stress the fact 

th.a t 'the nw,,bE:.l' oJ.' chil_;i:en and thei:c <J.[;e influence the choice 

of the p::co:res:::.:iono.l rol0 oi· 4 the wo~en, working women who 

4 • l~ala Rani, ..:·~ole Co1"i'lict in vlor,in;;r. Women, Ch~na 
~ublicn.tiohu, liew ~elhi, 1976• 
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having more children particularly belonging to the tender age 

face too much dif'fi cul ty in performing multiple-roles. There 

arise;s role-conflict uhen the demands of the various roles can 

not adjust with each other. This justifies thw question of 

the number of children the respondents have the responses are 

given belov1 tabular form in table 11. 

Humber of 
Children 

NIL 

1-2 

3-4 

5-6 

7-8 

9-10 

'l'able - 11 

Hindu \'Iowen Nusl.im l't'omen 

No. 

3 15·7 1 4·5 

13 68.5 16 72.8 

2 10.5 5 22.7 

1 5·3 

Total. 

No. 

4 9 ·72 

29 70.8 

7 17 

1 2.5 

----------------------------------------------------------------
Total. 19 100 22 100 41 100 

--------------------------------------·--------------------------
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The above table shows that, maximum number of teachers 

\70. G;v) have a ;-,;e\li um-siz.e family of 1-2 children. There is 

almost no dii':ference bet11een the Hi:.o.Cu::-; and l'·iuslim respondents 

in this respect. 1'his U.ispels the claim of some studies that 

r·:uslims have larger-size i'amilies ti1a:n the Hindus. It is held 

that, the 'Sharia' prohibits the Huslics fro~p 

adopting birth control lilUu::ures, and the eovernment-sponsored 

family planning ancl vlel:L.'o.re prograr;1rae have never been popular 

h 

among the r.iuslims.:> The larger family size of the Huslims in 

comparison to the Hindus as pointed by Shibani Rai can no-t be 

justified on the basis of the findings of this study. Had 

she taLen the sample of Hindu and Nuslim \-;omen from the same 

profession, and :from the same economic background, she may 

have come to a dii'f'erent conclusion. 

This study reveals that the size of' 1-2 children :family 

is popular amon~ both trie religious groups. In this context, 

the findin.;s of· t!lis study are different :from Shibani Rai 1 s 

because the :sample has been taken from the same socio-economic 

background although it iG too small to allow generalisations. 

5· Shibani Rai, Status of Muslim Come in North India, 
B.R. Publishing CorJo~ation, Delhi, 1979• 



The last question was regarding their age_and the number 

of children. Thic is to obtain information >·1hether the number 

of children varies accordinrr to the ace-croup of the respondents, 

and their religion. ~l'able 12 containc, the responses gathered 

on this question. 

Table - 12 

Age Hindu Women No.~ of'. ; l>Iuslim. ·Woc1en No.of Total No. of 
Group Child- Child- Child-

ren ren ren 

----------- ------------ --------
:No. " ... ,o No. % No. % 

---------------------------------------------------------------
20-25 3 15.8 0 1 45 0 4 9.6 

26-30 7 36.8 1 8 96.4 1 15 36.6 1 

31-40 7 36.8 2 8 36.4 2 15\ 36.6 2 

41-50 2 10.6 3 5 22.7 3 7 17 3 

51-60 4-5 4-5 

------------------------------------------------------------
~ota:l 19 100 41 100 

------------------------------------------------------------
The table inuico.tes "L~::.t: a majorit;y oi· the respondents 

havinc 1-2 children I'nll ill t:he a~e-g:rour; oi' 26-40 years. 

~here is.no reliGion-wise ~i~ierence on thio score. Thus, it 

cc:n be. concluded ·the. t \·JOL1cn in the sa.rae ..t.n'ofession with similar 
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socio-economic L~cLc~ound have similar attitudes towards the 

size of the family~ 

However, as mentioned earlier the ~indings can not be 

generaltsed since the size of the sample is too small, which 

is not in proportion to the total population of the two religious 

groups in the~country. But the ~indines of this study will 

certainly help further researches in this direction. 

Also, in this study an inverse relationship is ~ound to 

exist betv1een the .r·esponO.cnts and their •.:o:cKing experience. 

There is a decrease in the number of uomen teachers as the 

level of teaching experience increases. This indicates higher 

education and suboequent er:1ployment ar;Jong women to be a recent 

phenomenon. ~oreover, most of the respondents are found 

beloneinc:; to uidclle-oized ::'emily, middle income groups and in 

most or the cases theL· huobands are in the same profession. 

?he small family-size of ~ho respondents of both the reliaious 

g::.~oups :!.~eflects tho:: consciousness of ·tl.'le roo:t_::Jondents of the 

merits of a soall ~amily. 



CHAl?Tb~i.. - IV 

SOCIAL BACKG·ROUND 

************************************* 
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C.HA:t'TBR ..; IV. 

SOCIAL BACKGROUND 

In this chc.pter an attempt hao been made to analyse 

the- social background o:f the respondents. It is very 

dif'f'icul.t, if' not possible, to give a precise def'inition 

of' the term 'sociuJ. bacl:ground', 1.;,:_ cause it is comprehensiv-e 

enough to include so many things, such as religion·, caste, 

education, region, income-group, occupation and rura1-

urban habitat. 

The incluoion o£ so me:.ny variables under the notion of 

social bacl;:gruund, raa.Lcs it diff'icul·t to compare all., the 

variables. This is particularly oo when the variables 

overlap with one another in a complex society like India. 

Jl'•or example, the caste factor may be a very important 

determinant of social background in one region but it may 

not be so important i1.1 other regions. Thus, the present 

study has concentrated on three important variables, i.e. 

education, occupation, and income of the parents of the 

respondents. In a multi-religious and complex society like 

·India, it would be interesting to compare the social 

background of' tHo impoJ:--tant religious groups i.e. Hindus 

and Husl.ims. 

It is gencral.ly believed that the attitude of an 

indiv'idual der!cnds upo11 the overall development of the 

personality, domestic environment, and exposure of the 

society to the modern and secular forces. The personality 
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of the individual is shaped by the value-system of the 

sqciety and it also determines hie behaviour towards 

particular things. Therefore, it is important to trace 

trace the social background of the respondents who are in 

the teaching profession, belonging to the two religious 

groupe considered in this study. It remains to be seen 

whether the respondents come from the same social background 

or there are differences between the two communities. 

The first question under this theme was directed 

towards eliciting information regarding the educational 

level ef the parents of the respondents. The responses 

o.btained are presented below in table 1. 

TABLE - I. 
THE RELIGIONWISE DISTRIBUTION OF THE EDUCATIONAL 

LEVEL OF THE P4RENTS OF THE RESPONDENTS. 

Hindu Women Muslim Women Total. 
Education Mother Father Mother Father Mother Father 

No % No % No of ;'Q No % Ne % No % 

Illiterate 15 48.38 - 15 27.8 -

School 13 56.51 3 13.04 11 35-48 1 1 35-48 24 44·4 14 25.9 

Coll.ege 8 34·8 10 43.48 2 6.46 8 25 .a 10 18.5 18 . 33·4 

University 2 8.69 10 43.48 3 9.68 12 38.8 5 9·3 22 40·7 

TOTAL 23 100 23 100 31 100 31 100 54 100 54 100 

This table reveals that, the fathers of majority of the. 

respondents are educated upto college or university level• 
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Only 25·9 percent of the fathers were educated upto the 

school level. The mothers o£ a majority o£ the respondents 

are either illiterate or educated upto the schoo~ ~eve~. 

Only a few o£ them have got col~ege or university ~eve~ 

education. It is o£ interest to note that, there is no 

illiterate mother in case o£ the Hindu respondents, 

whereas 48.3 percent of the mothers o£ the Mua~im respondents 

are either illiterate or have some education·at home only.· 

This clearly shows that we have highlighted in.the 

previous chapter, that education is a very recent phenomenon 

am~ng Muslim women in comparison to their Hindu counterparts. 

The mothers,lag too much behind the fathers educationally. 

It means that our respondents are :first-generation of women 

who are going in for higher education. 

In Grder to compare the educational level o£ the 

respondents and their mothers, the respondents were asked 

questions related to this. This also helps to compare the 

respondents on the basis of re~igion. The responses are 

given in table 2 below. 



•• 64 •• 

Table 2 

Educatione.l ~eye~ of the Reap<~md§nte ( R) and 

their Nothers {.Ivll 

-i~;:~;-~;-----Hinau-women _____ Musiim-woman _________ Totai-------------· 
Respon- !,lother Respon- l<Iother Reepon-

Mother a~~~~-- dents dents 
No. ~ No. ~ No. % No. % No. % No. ~ 

-----------------------------------------~----------------------------

I~literate 

Schoo1 

College 

University 

13 56.6 

8 34·7 

2 8.7 23 100 

15 48.3 

11 35·5 

2 6.5 

3 9· 7 31 100 

15 27·7 

24 44·5 

10 18.6 

5 9.2 54 100 

---------------------------~------------------------------------------
Tota.1 23 100 23 100 31 100 31 100 54 100 54 100 

---------------------------------------------------------------------l 

From the above tab1e it ie c1ear that, on1y 5 (9.2%) of 

the mothers of the respondents have education upto the university 

level and 10 ( 18.5%) have college leve1 of' education. li'I.a.jority 

of the mothers (44 •5/u) have school 1evel of education, whereas al.1 

the respondents have university 1evel of education. The qua1if~cation 

of the respondents are more or ~ass the same as that of their 

fathers. Thue, it appears that the ro~e of the women has been 

changing over the years. The finding of Shibani Re.i in her study 

of Nuslim women is similar. She writes "on comparing the 

educationa1 qualification of mothers and daughters, we find 

exceptional increase in the level of education in the 1atter'e 
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generation. In the daughter's generation, the i~~iteracy 

decreases by 16.5 percent, home education decreases by 

31.36 percent, whereas the achoo~ education gGea up by 14~19 

percent and the co~~ege education increases by 32.67 percent. 

However, compared to the differences in education of mothers 

and daughters, the differences in educaticna~ qua~ificatione 

between fathers and husbands of the informants is much ~ess". 1 

But comparing the educational. background of mothers 

of the ree~ondents of the two rel.igioue groupe, the Hindu 

respondents' mothers are better-pl.aced than their !•Ius~im 

counterparts. Whil.e not a eing1e Hindu reeponden~s mother is 

i~~i tera te, 48.3 percent of the mothers of 1-Iuel.im respondents 

are either il.literate or educated at home onl.y. This 

ref~ecte the fact that, whil.e education among the Hindu 

women started much ear~ier, this is a recent phenomenon 

among the Ivlusl.im WGmen. However, in comparison to the 

maJ.es, women as a whol.e, are eduoationu~~Y backward • 

. The second question, rel.ated to the social.-ba~kground 

was the occupation of the fathers of the respondents. The 

justification for asking t~lis question is based on the 

assumpt.ion th,"-t, the occupation of the parents inf~uencee 

1. Shibani Ra.i, _litatus. of Nue~im 'viomen in North Ind:ta., B.R. 
Publishing Corporation, Delhi (1979), p.63. 
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a great dea~ in the choice of profession of the respondents. 

It is revea~ed by many studies that women, who are having 

higher education, come from a particu~ar section of the 

society or that their fathers are in white-co~~a.r jobs.
2 

The respondents were asked questions related to their 

socio-economic background i.e. whether their fathers are in 

l'lhite col~ar-jobs in most of the cases. Responses are summed 

up in table 3. 

Tab~e - J 
Distribution of the Father's Occupation of the Respondents 

----------------------------------------------------------;~------·Nature of Occupations ffindu Women Muslim Women Total. 
No. liJ No. % No. · % 

------------------------~-----------------------------------------

Self employed persons in 
business such as industrialists 
financiers, landlords, bi~· 4 
farmers and big contractors 

17·4 3 7 12.9 

--------------------------------~---------------------------------
Senior administrative and 
managerial positions in 16 13 41·9 29 53·8 
public and private sectors 
and senior libera~ professions 

-~--~-----~----------~-----------------~--------------------------Junior administrative and 
technical positions in public 
and private sectors on junior 
liberal profession 

1 6 11.1 

------------------------------------------------------------------
Sub-Inspectors, Ticket 1 4·3 4 12.9 5 9.3 
col1ectors etc. . 

------------------------------------------------~---~-------------
Smal~ farmers 1 6 19.4 7 12.9 

------------------------------------------------------------------Total 23 100 31 100 54 100 
----------------------------~-------------------------------~-----

2. Karuna Ahmad, ~aper presented at the Seminar on 
.EcOnomics and J.i'inancin.g oi' Women, NIE?A, New De~hi, 
Oct 8-13, 197 4. 
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Th,P. above table (3) makes it clear that the fathers of 

a majority of the respondents (53.8%) are either in administrative 

or managerial position in public or private sector, or big 

landlords or industrialists ( 12. 9%). Both Hindu and Ivluslim 

women are found to be coming from the upper strata.. This me.y 

be because, women's education is not very common among the 

lower middle class families. The difference between the two 

religious groups in this respect is very small, which is 

.negligible considering the small size of the sampLe• 

But not only does the nature of occupation of parents 

play an important role in the selection of profession by their 

daughters, but father's income is also an important variable 

in this context. Therefore, it has been included in this study 

to find out the social background of the respondents. There 

are also many stu~ies relating the income of the parents to 

the choice of profession of their daughters. 

The respondents v1ere asked about the monthly income of 

their fathers to determine the economic status of the family 

but it has to, be vie\;ed i.n association with occupation. The 

responses are presented in table 4• 
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TABLE - 4 

Distribution o£ the Month~y Income or Fathers 

Income Category Hindu i·iomen Husl.im Women TotaJ. 

No ~iJ No. % No. % 

Below Rs-1000 5 16.1 5 9·2 

Rs.1000-Rs.2000 4 17·4 ·a 25 .a 12 22.2 

Rs.200Q-Rs.3000 6 26 6 19·4 12 22.2 

Rse3000-Rs.4000 8 34o8 2 6.5 10 18-5 

Rse4000-Rso5000 1 4·4 7 22.6 8 14.8 

Rs.5000-Rs.6000 3 13 3 9.6 6 11.12 

Above 6000 1 4·4 1 1-9 

Total. 23 100 31 100 54 100 

In this context, the studies o:f Indu Nenon and Shibani 

rtai are worth mentioning since both o:f them have :found a strong 

correl.ation between the income of' the parents with the 

oc.cupation of the daughters. The study of Henan revea~a that 

52 per cent of the huslim women are illiterate whose income is 

below .iis· 150/- ana there are on~y 16 per cent illiterates 

having an income of H.s. 750/- per month. Host of the women 

(51%) be~onging to the la.tter income category, have ei:ther high 

school. ~evel. or higher education, Shibani Rai also made similar 
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observations. 3 

Now it would be interesting to examine whether the findings 

or earlier studies are still valid or the situation has become 

different with changing time and place. Thus, we have to 

analyse the findings of the table 4 in this light. 

I 

Thus table (4) points out that amn.jority of the respondents 

from each religious group come from a middle or upper-middle 

class family whose monthly income falls between Ra. 1001 and 

Ra. 5000/-. The important fact is that whereas 9.2 per cent 

Hualim respondents had parental. income leas than Ra. 1001 per 

month, not a single respondent among the Hindus was included 

in this category.. Perhaps, the economic as well. as the 

educational backwardness of Muslims is responsible for this, 

as the parents of most of' the Muslim respondents are not so 

well. educated as their Hindu counterparts. This shows that 

education among r.Iusl.ims is a new trend and even the economically 

backward family realises the importance of education. And 

inapite of the small. size of the sample this finding records 

some difference from the earlier ones e.g. Indu Menon, 

Shibani Rai etc. 

3. · 1"1• Indu Henon, Statuo of lvlusl.im vlomen in India, Uppal. 
Publishing House, New Delhi, 1981, p.122. 



So far, we have discussed the social background of the 

respondents in terms of education, occupation, and the level 

of income of~the parents of the respondents. But there are 

other variables \'Jhich have been included in the social back~ 

ground o:i' the respondents. Iviany empirical studies, like that· 

of Bernstein (1961) and ~arane Spanoe Boocock pointed out that 

the larger size of the family affects the process of 

socialisation, in the sense that parents do not take proper 

ca~e of every child. According to Boocock, "Lower-SES 

children are more likely to be born into larger families where 

the ~pportunities for verbal communication with adults are 

limited quite apart from the verbal facility or lack of it 

that parents may have (also class-related). And since mothers 

and elder siblings in lower-SES families are more likely to be 

working and have to spend leas time at home, conversational 

facilities are further restricted. 4 Also the smaller family 

'more chance for ,;;i:rls to go in for education, Hhen resources 

are limited, girls are less likely to be sent to school. 

Again, the first born or the only daughter may have greater 

chance of being ncnt for c,:ucation. H.ecponses related to the 

number of siolin;;s are p::::esented in table 5 below. 

4• Sarane Spence BoococL, An Introduction to the SociologY· 
of Learning, .i.1oughton Lifflin Company, Boston, u.s.A. p.36. 
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TABLE - 5 

Number of·Siblines of the ~espondents 

No. of Siblings Hindu Women Muslim ivomen Total 

No. /J No. 7b No. % 

NIL 1 4·4 1 1. 9 

1-2 4 17·3 4 12.9 8 14.8 

3-4 13 56.6 5 16.1 18 33·3 

5-6 4 17·3 11 35·5 15 27.8 

7-8 1 4·4 9 29 10 18.5 

9-10 2 6.5 2 3·7 

Total 23 100 31 100 54 100 

From this table (5) it is clear that a majority of the 

respondents~have 2-8 siblings. Comparing the respondents of 

the two religions groupo, it is found that while 56.6 per cent 

of the Hindu respondents have 3-4 siblings, among the l\1uslims 

majority of the l'espondents (35.5~6) 5-6 siblings. Thus, it 

can be said that Iiiuslims have comparatively larger-size 

familie~ than that of tho Hindus in the preceding generation 

of the respondents. Thus, there is a difference in the size 

of families of' orientation and procreation in the preceding 
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·generation. While there is no difference in the size by 

religion in the present ceneration. · 

Since, the reasons (and factors) of the respondents' 

goi~g for higher education differ at the individual level, 

they were asked question concerning this. Table 6 contains 

their responses to this question. 

TABLE - 6 

The Heasons o:f Going for Higher Education 

lteason Hindu Women I•luslim Women Total 

l~o. >;; No. t~ No. 
"" 

i. Just 
interes- 13 32·5 14 29.2 27 30·7 

ted 
ii. Just as 

past time 1 2 1 1 .1 

iii. Wanted 
to get a 
good spouse 

iv. Take up 
a job 10 25 14 29.2 . 24 27·3 

v. To have 
economic 1 1 27·5 10 20.8 21 23··9 indepen-

dance 

vi. Thought 
it \'IOUld 
develop 6 15 9 18.8 15 17 
person-
ality 

Total 40 100 48 100 88 100 



This tab~e (6) n~kes it c~ear that a majority (30.7%) of 

tfte respondents were just interested in higher education, 

27.3 per cent considered it as instrumenta~ for getting a job 

and 23·9 per cent expressed the opinion that it brings economic 

independence. No difference between the two re~igious 

communities was observed in this respect. 

As the action of an individua~ reflects the process of 

socia~ization, the method and procedure adopted in socia~i­

zation becomes decisive in determining the ro~e-mode~ of each 

individua~. The ro~e-mode~ of women, in particu~ar, is very 

important as myriad prejudices e.g. women's education and 

their taking up jobs sti~J.. exist in our society. So the 

respondents were asked questions pertaining to the role-model 

i.e. who inf'~uenced the~u to go for higher education and 

subsequently may have been responsible for getting into the 

profession. The responses are sununed up in tab~e 7 below. 

This tab~e (7) gives the picture that fathers and mothers 

constituted the main source of inspiration for the higher 

education of their daughters, in the case of 36.2 per cent 

and 32.9 per cent of' the respondents reepective~y. Only 18.7 

per cent of the respondents were encouraged by their husbands. 

This fibU:ce is lo\-Ier because, educated Homen generally marry 

late i.e. after completin~ their education. The teachers and 



Role l\1odel. 

Father 

--~iother 

Friend 

Teacher 

Husband 

Total. 

TAHLB - 1 

Rol.e - Nodel.s of the Res:eondents 

Hindu vlomen 

No. 

14 

13 

3 

2 

6 

38 

oi 
70 

:;6.8 

34·2 

1·9 

5·3 

15.8 

100 

Husl.im \'/omen 

No. 

19 35·8 

17 32 

1 1 • 9 

5 9·5 

11 20.8 

53 100 

Total. 

No. 

33 36.2 

30 32·9 

4 4·5 

7 7·7 

17 18.7 

91 100 

f'riends as rol.e-model.s \vere very few i.e. 7 .. 2 per cent and 

4·5 per cent respectively. The trend seems to be the same for 

both Hindu and l·lusl.im resl)ondents. 

As pointed out by 1n:......:.y studies ou wor.<;..ing women £or example, 

that of Sarala explain tb.e need to supplement the family 

income is hel.d as the reason why women are going for different 

professional. rol.es. 5 It is al.so revealed that, the over-. 

whelminG majority of the respondents take up the job either 

5 • Saral.a Gopa.l.a.n, Women in \'lhi te Collar Profession, 
Vol. • .XXVII, No.5-6, Aueust-September, 1980, P•44. 



because of economic necessity, economic independence, or it is . 

to supp~ement the £ami~y income• O~y 17 per cent rep~ied that 

it helps in deve~oping the persona~ity. There was no response 

that considered it to be a pastime or helping in getting a. 

good spouse• 

On the other hand, much emphasis is attached to the 

factor of motivation in studying the professional choice or the 

role of men. Hotivation, too, is a great influencing factor 

in the choice of professional roles among v1omen. It is clear 

from the study of Promila Kapur.
6 

But it is important to 

understand the process of w.otivation in case of \'lOmen i.e. 

how it operates in case of women as it has been found that 

women not only take up job out of economic necessity but also 

because of various socio-phychological reasons. 7 Also, it is 

argued that, not only the economic necessity but also the 

desire to work is corelated with income.
8 

Teaching is considered to be a popu~ar profession among 
~ 

married and unmarried v1omen because it consists of limited 

9 hours of work. This enables women to give sufficient time to 

6. Promila Kapur, · i·larria~-;e and \:lorking \-.'omen in India L V'i:kas 
Publication, New Delhi, 1970, P•396• 

7• I£ig. P•395• 

8. R. Orden and N .:r-1 • .Bradburn, "\vorking \·lives and Herriage 
Happiness .. , American Jon:.~na.l of' Sociol.ogu, Vo1.74, 1968-69, 
PP• 392-407• . 

9 • Promila Kapur, JVla.rriagc and the \'iorkin,-z Women in India, 
Vikas Publication, New Delhi, 1970• 
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their children and house hold work. In this study, it is found 

that, the overwhelming majority of the respondents were of the 

opinion that this proi'esoion suits the Homen. 

Women, by and large, are considered to be the most back­

ward category all over the globe. Even, in the so-called 

developed, European societies, the condition of women lags far 

behind men. In the third >;orld countries, the condition o£ 

women causes grave concern. Since, this study is confined 

only to the Indian context, emphasis has been given to the 

Indian women, particularly to the working women. This is 

because, higher education and the \'Jerk participation of women 

is the few of the important measures by which the condition of 

women can be best understood. The work-participation of women, 

mainly depends upon the s~:ill and education of \'lOman. Therefore, 

the basic objective of this study is to find out the social 

background of wowen teachers. This i·;ill help in understanding 

the general level of gro>Jth and the trend of development o:f 

women's education. 

The GovernJnt."':l11; too L.:.ts taL:.en a number of measures i"or the 

development o±' education <:~r•:ong women. v.uestion arises as to 

whether these have actually made an impact on the level of 

women 1 s education in Ind:i.c:..• ]'rom the number of variables that 

determine the social backcJ:.~ound, some significant variables have 
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been included in this Gtudy. 

One of the important variables which has been included in 

this study is that of education. The study reveals that 

majority of the respondents are the first generation of women 

who pursued higher education. However, one of the parents 

(fathers in most of the cases) were highly educated. This 

shows the overall trend of the process and development o£ 

women's education~ 

The second important variable included in this study ia 

the occupation of the fathers. It is found that, majority 

o£ women teachers come from families where fathers are in the 

white-collar jobs. 

The third important variable is that of income. It is 

found that a majority oi' the respondents belong to families 

having a monthly income ranging between Rs. 1000 - 6000/-. 

There are only 1.9 per cent respondents whose income is 

Rs. 6000 and above. 

Religion-v;ise anal;ysis of the data shows that there does 

not exist much difference between the two religious communities 

both in regard to their f30cial background. It is found that 

women teachers in our sample come from the same socio-economic 

background. 
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CHAPTER V 

SUr·IHARY 01!-. FIN.0INGS AND INPL!CATIOl\S 

The objective of· the present study was to make an 

assessment o£ the socia~ background of women teachers 

from Hindu c....nd I>luslim communities in the Jamia Hill.ia 

Isl.amia. \'le v1anted to knovl "t-lhether the social. background 

of Hindu and 1-iuslim v1omen teachers dif"ferJ thereby, affecting 

their choice of profession. Our underlying assumption was 

that within the same profession the social background of • 

women teachers from both communities would be the same. 

Since the sample size is small (54) and is restricted to 

one university, the findings of this study cannot be used to 

draw generalizations. Nevertheless, certain influences can 

be definitely drawn, Hhich may be taken up as hypotheses 

to be validated by further research. 
' 

Our major hypothes.l:s '\'las that social background ~l.ays 

an important role in determining women's access to education 

and subsequent employment. Our analysis of data proved 

this. The three variables,we selected for the study of 

teachers'social-background,were education, occupation and 

income levels of the parents. Taking the educational level, 

lie found tha.t the majority of the respondents come from those 

families in lvhich atlc&ct one o:f the parents ~genera.l.l.y 

father) was educated. Thus nearly 74 percent of the 

respondents' fathers had either college or university level 



educa~ion and only 26 percent of the respondents' fathers 

had school-level education. It was also found that not 

even a sinRle respondent's father was illiterate. 

The educational. level o-f" mothers is eaua.lly important 

in studyin~ the social-background of thA respondents. One 

study reveals that onlv 27.8 percent of the mo:the:rs. of 

the total respondents had university or college level 

education and tLe overwhelming ma~oritY (73 percent) of 

the resnondent's mothers were either illiterate o,. had 

school level education onlv. This implies that, higher 

education for gi.rle in India is q.ui te a recent nhenomenon. 
' 

Our resnondente are more freauentlv :fi,..st generation colle~e 

go~rs. The study also reveals the nresence o:f 15, (48.38.%) 

illiterate mothers o-f" NusJ.im rAsnondents, but there wa.e 

not a eingJ.e iJ.J.iterate mother among the Hindu resnondents. 

It m"":v., then, bA construed th.at education among women being 

a recent phenomenon, it is comparitively even more recent· 

among muslim women. 

Taking occupation of the father as the second important 

vari:B.b'J.a; of flOCial bo.ckground, we found thAt a majorit;v 

( 66 • 7t0) of the respondents fathers v1ere either enterprene\llrere 

and landlords or were in senior administrative and managerial. 

positions. The rest i.e 33·3 ~ercent were in junior 

administrative and me.negeria.J. nnsitions. Again, among. the 
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66.7 percent there are 1 h (51 .5%) fathers of' Musl.im:-:·, women 

respondents a.s against 88 Percent fathers of Hindu women 

respondents. Thus,there was not much rel.igion-wise difference 

in the occupation of' fathers of the respondents. 

The third imnorta.nt varia.bl.e in determining the so~ia.J. 

background was the income l.evel. of the respondents' parents. 

Since the income l.evel. is cl.osel.v associated with the l.evel. 

of ednca.tion and occupation of the resPondents we found 

th~t a. majority of' the resPondents from both the rel.i~iouA 

communities come from middl.e or upper-middl.e cl.ass famil.ies, 

whose parents monthl.v income was in the ra.n~e o~ ~.1no~ to 

Bse5000. It was· a.~so noticed that 9.2 percent X.iue~im 

respondents came from fami~ies, with a monthl.y income of 

J.eas thAn Bs·1000 whereas no Hindu respondent came from thiA 

income gronp. ThiA may be due to the fact that a 

compari tivel.y l.arge number of M,,sJim respondents wAre 

.inol.nded in the sa.m;pl.e from the school. tAachers or beoe.use 

Musl.ims in general are cnnc1udAd Aconomical.l.v as wA11 as 

educationall.v backward. 

Taking all. the tlu-Ae variabl.es together liTe find that 

Hindu :t-mmen come f'rnm relat.;v,.l"'r bettP.r ,.dl1cated and better 

;ncom,. groups comnared t~ their Musl.im counternarts. This 

ce.n be ex-pl.ain,.d,in P"'-r+., du,. to ex;st;ng traditional. bel.iefs 

and rigid customs like ''Parde.' PreveJ.<=>nt in the Musl.im 
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society. However the occuuationA~ ~eve~ of the two 

communi ties tms more or ~ess the same. Insui.te of these 

variation it can be said that Hindu and Mus~im women in 

teachinD> n-rnfessinn come from the same aocio-economio 

backgronnd, i.e hiR:hl:v educated and -vre~~ :p~a.ced background • 

Another variab~e, which :i.e important, iA the size o:f 

t~e fami~v which l-ras i nc~uded in oll-=::- questionnaire • Our 

s"t!udy showed thnt a ~arge majority o-f' our resuondenta beJnng 

to "~arge-sized" fami~ies. M,s~im respondents'fami~ies were 

~arger when compared with their Hindu counter~arts. We 

also found th~t w4 th the nassage of time and spread of 

P.d,r.ation. , among women (among man'".Y nther factors) the 

attit,de nf the respnndents' generation has bee'"" in favour 

of sma~~ sized fami~ies. Thus near~v 70.8 nercent of the 

total. respondents of both comm•-,.n:i ties had smal.~ sized 

fami~ies coneistin~ o-f' one or two chi~dren. Thus small 

sized fami~iee·are uopular among the respondents be~onging 

to both communities• 

Regarding the reason for taking un hi..,.her education 

·and subsenuent emp~oyP1ent a majority of the educated and 

working wnmen OP· inP.d tho..t they tnok to wnrk fo..,. economic 

reasons mainl"lr followed b"'r the need to su-npl.ement famil.:v 

income. This is not to ignore other factors such a.s the 

need for sel.-f'-actualization, desire to serve societ~ and 

so on. 
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In terms o~ the role-mode1s of the rAspondents, a 

majority o£ them (36.2fo) had the~r fathers as the ro1e­

mode1 whi~e 32.9· nercent had thAir mothers as ro1e-model.s. 

The rest gave m;xed responses i.e the;r. ro1e-mode1s were 

friends, teachers, husbands etc. Once married they were 

assisted by their husbands in choosing thei~ role-models• 

Further, we found that 72 nercent of our respondents 

were marriedJ24 nercent were unmarried ann 4 nercent were 

w-idowea. RegardinR: the profession of the husbands of the 

married resPondents it was found that a majority of the 

·husbands were in teaching nrofession (44 percent), followed 

by senior administrative and manP-geria1 nrofession. Tt can 

be safe1y said that not only do Professional wives have 

nrofessional husbands but a great degree of coreesnondence 

between the occunational 1eve1 of the snnuses exists women 

teachers thus seem to nrefer to get married to men who are 

in the same profession. 

Regarding the working exnerience of the respondents, 

we found that there iA an inverse relation between the 

number of women teachers and years o~ work exnerience. The 

greater the working experience, the lesser ie the number o'f' 

wome~, both Hindus and J.luslims• ThiA goes to prove that 

the hi!!her edu~at1on o:f vromen and their subsequAnt emnlovment 

is a recent nhenomcnon. 
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One o:r· the i:.:portant :findings regu .... ·ci.ing the selection 

of teaching profession was that the majo~ity of respondents 

were of the opinion that they joined the profession because 

of ita• flexibility. It is also non-transferable in nature 

and offers the least obstable in rea1..•ing 

upkeep of the houoe • 

children and 

T~e present study hQs certain limitations which 'should 

not be ignorec. Since this is an empirical study based on 

micro-level data, its findines cannot be c;eneralized. The 

findings of this study may be incorpore .. ted as hypotheses 

for further researches, to be re-validated by a series of 

cimilar studies on Hindu u ... 'ld Nuslim >·Tomen in other professions 

and occupation from differont socio-cultural regions and 

setting in India. Only tLen, certain bl'oacl-based generalisation 

may emerge. 

Ho1·1ever, tl-~L; study ; .. o.cy serve the limited purpose of 

demonstrating that there i u hardly a.:ny dii':fe~~cnce in the 

oocial background of the ~:o1~1E:n teache:;.,~s belonging to both,· 

Hindu and I•fuslim communitico, except that the former come 

from a relatively better oocial backcround than the latter, 

other things such.as role uodels, family size etc. being 

common to both. 
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TITLE - A Study of Social B~ck~round o£ 

Homen Teachers of J.H.I. N:E\·l IJ~Llii 

The information sought throuGh this 
questionnaire is need for academic 
purpose and \;ill form part of' an 
M.Phil. dissertation. Ve uould like 
to assure you that it will be used 
±'or onl.y research purpose s.nd will 
be kept confidential. 

Harne ( OptionaJ_) -------------------
Faculty -------------------
Dep::.:.rtuent -------------------



( ii ) 

1. Educational Qualifications -----------------------­
(Hiehest Degree Obtained) 

2. Please state specialization, ----------------------­
if' any 

Deoignation 

4. IIow lone have you been 
working in the present 
job? 

r­
.) . 3~ve you worked anywhere 

else? Yes/ITo 

6. If yeD, give details about 
the jobs h~ld earlier 

-----------------------

l\atu:ce of Desig- I~am: of Salary ·~;ihcn ·Yihen Reasons 
tl1e- job nation In:;:-; .. n. join- left for 

Organ. eel leaving 

------ ------------------------------------------------------
Ist 
Job 

2nd 
Job 

·3rd 

Job 

----------------------~---------------------------------------

~men last promoted 

8. Approximate monthly 
gross salary 

Any other oource of 
income? Yeo/l';o 

10. If yes, what is the monthly 
L£l'Oss inco1:'c 

--------------------~ 

---------------------

-~-------------------



( iii ) 

11 • Age --------------------------------
12. .I.(elicion --------------------------------
13· harital ~tatuo; 

( i) Lever 1aar .. ::ied ------------------

(ii) hurried ------------------

( .; .;.J.....:) '1.,-.l· do,v·e-"1 
·~ . ~ -----------~------

(iv) Divorced ------------------

(v) ~cparated -------------------

(vi) demarried ------------------------

14; If married, how old 
were you at the time 
of oal.~riage? ( if 
remarried, please 
indicate for first . \ 

marr1ace1 ------------------------------

15. If married, how 
qualifieJ uere you 
at -'chc tin:e of 

mr.lrrio..~E..~ --------·--- ·-- -----------------

marriu~e) ------------------------------

17. .:.lio educc.tional 
quali:fic;~ t;iono 
~ l~it_;l·1est ci e[.:;J.·ce 

obtainc:d. 

1u. ....i.iEJ ~lJel:!l~,;,.lizc .. -ti'.J.ii, 
ii' <:~n~r 

1 9 • ::1 i s o c c u ,;_; cc t i o n ~?. t -c : • e 
ti211c of ;.letl.":ric.i..;·0 

(Please , :elltio:n ;.:!..f:! 

desicna.tion) 



( iv,) 

20. his present occup~tion 
(please mention his 

desiznntion) --------------------------
;-;:is approximate r11onthly 
c-ro so c·~ l~ .... yj i ,~ co·~e b ~o..JC... ~-1....- -Jo...:. l'J. 

22 • ~iOH ::-:3-IlY C~1ild::.·cn r.1o you 
lla v e? - -·-- -----------------------

2 --<. -1' ' • 1 ' t • t ..; Ase o...: C;ll ..... cll'e:n 1. ,;::.r.'l e 
the [~.:_;e of' the c:;:ildron 
in chronolocicul o~der 
and speciJ:';j: ,,;w"t 1:cl' boy . . , ' or glrl acalnst o~cn; 

( i) 

( .. \ 
\ll) 

(iii) 

( iv) 

BACKGROUND Il\f.b'OHHATION ABOUT l'ARENTS AND FAHILY 

24. 

25. ~ather'u occup&tion 

(~hen you ~e~e in colle~e) ------------------------

26. His desicnation ------------------------

27. 

28. 

Mother's education 

Mother's occup~~ion 
(when you ~ere ~~ college) 

£arent's monthly gross 
incoQe (when yc~ were 
in -collec;e) 

30· :Plc-:Etse r::tu.te the· nur:1ber of' 
brothers and si:··~·--"'-'S you 
have 

( i) 

(ii) 

::...:::others 

------------------------



( v ) 

:?1 • f';netion how Lia:n:r brothers/ 
sisters bEtVe hi~;hcr quali­
fications than you 

(i) Brothers ---------------

(ii) 8isters ---------------

32. Is any ol~ ~rour :::iotcrs Horl=i:r"·;? 
":Le s/1-•o -----------------------

33. I~ yes, older or younger? 

~i/ Older -------------

( ii) Younaer ------------

34. ',ihat ic her joV? 

35· ~hy did you go in for higher 
education? 

(i) Was juot interested in hi~her studies 

(ii) 

(iii) 

(iv) 

Just as a pastime 

In order to get a £ood spouse/to keep 
hu~y until married 

Hanted to work/take up a job 

( v) ~{anted to have economic independence 

(vi) Thouaht it would develop personality 

(vii) £ny other 
(please specify) 

36.:.Did_anyorio ~n your f~mily oppose 
the idea of you~ coing in for 
hi~her education? (Yes/No) 

37· 

\ i) ·.,Lo 

( ii) ---~--------------

3B· Did you study u~~er ma~riace? 
Ycs/I~o 



( vi ) 

39. If' 'xes!. v1hat, de:;:::·ee/dec_;ree a::_d you 
obtained o:i'tcr u<-,;,rriage? 

( i) 

(iii) 

~y----------------- ( ii) 

(iv) 

40. Did any one i'rom your family or :::'rom amongst f'ai!lil.y 
friends encourc.~~c you to go in :for higher stuQ.ies 
(tick m~J.rk against two in order of' ln~cf'erer..ce) 

( i) ~-1othor 

( ii) l''a ther 

(iii) Sister 

(iv) .u:cother 

(v) Husband 

\vi) .c·riend 

(vii) 'l'ea.cher 

\viii) .Ali.,>' otlH::L' 
\yl.ease 

41 • Did ~,rou taLe u::_:; .::. job before/ 
a:t•t e:c rt1G.l'l."' i::.tG e 

42. ·,;hy did you talc up a job? Io it becuase 
o:f t:1o ::i:oJ.lo>1in'--' "-'C2:.80ns: 

(i) Econouic neceasity ---------

(ii) 

( . . . \ 
\ J..]_]_) 

(iv) 

( v) .· 

(vi) 

(vii) 

l. i) 

;.;up:ple .. , c:t·t i'ar;1ily income 

~cono~ic ::_ndepcndcnce 

Develop personality 

job? 



( i) 

t ii) 

(iii) 

( iv) 

\v) 

(vi) 

( vii ) 

hOthc~ ---------------

~ather ---------------

~rather --------------

Oiste~ --------------

llUsbund -------------

Any other -----------­
(p~eaoe 
Epcci:fy) 

45· Were there any wor~ing members in your family or 
am ong your acquaintances whom you admired or who 
influenced you in your decision to follow a career 
(tick mark acainot two in orde~ of pre£erence) 

( i) 

(ii) 

(iii) 

(iv) 

(v) 

(vi) 

(vii) 

~viii) 

Lot her 

Drot>,er 

;...>ioter 

!1usband 

:J!'~·icnd 

'.i'eacher 

4~ny otnc.:..;· (i'lease speci:t';y) 

46. ,;hy LiiC you cl~oo:.oc ·this specific profession ( teachir.g) 
.i.>lcu.sc ',.:ivc rcuco:nc. 

----------------------------------------------------· 
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