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ABSTRACT
 

This study was designed to explore the effects 

of gender and age on peer relations, achieve~ent motivation, 

self-esteem and school adjustment. A sample of 120 students 

from a public school 1n Delhi was studied. The sample 

comprised of males and females of 60. 13 year olds and 60. 17 

year olds. The selection of the sample was made using 

~,urposive sampling. Two matching varriahles were included, 

gender (male and female) and age (13years and 17 years) fraIT. 

a school. 

The instruments used for data collection were 

(1) Peer relations scale. (ii) achievement motivation scale, 

(iii) self-esteem scale. (iv) school adjustment scale. All 

the scales were adrrllnistered in small groups. Data was 

collected and then codified. 

Analysis of data indicated that there are 

significant differences by age for peer relations, 

achieveffient motivation and school adjustment. Whereas gender 

did not seem to effect these variables very signif1canatly. 

The correlations between demograptric variables and peer 

relatIons seem to have significance for all the groups, that 

is, males, females. 13 year aids and 17 year olds. 

Achievement motivation also showed positive 

correl~tion witt_ fattier's and mother's education and family 

income, for the 13 year olds and the males. In school 

adjustments, mental health and personal relations seem to be 



highly correlated to peer group relations, achievement 

motivation and self-esteem for both males and females. The 

same profile is true for 13 year aids and 17 year olds in the 

case of school adjustment variables. 



INTRODUCTION 

Peer relations ht?ve profound effect on the 

psychol09 ical developlT.ent of the adolescents, the i r 

~Iersonali ty, self esteem, motivation to achieve and school 

adjustment. The development of peer relations is a 

and steady life-long process as the members of the peer group 

keep on chan9ing accordin9 to the stages of life one is at. 

Thus the type of relationships (also called culture) is 

neither emulation nor direct approprit3tion of adult 

.. patterns, but an indigenous and integral creation from within 

the mernbers. There are some dorrdnant 

psychological rTiodels that have attempted to analyse pee r 

relationships of a.dolescents, of which four of the most 

relevant ones have been chosen to discuss belaw_ 

PUSH VS PULL MODEL 

The main argument of the push 'IS pull lTlode I holds 

that the parental failure to meet the e~otional needs of the 

adolescent, t3.nd the lack of a good parent/adolescent 

relationship causes the child to be less favourably oriented 

towards the parents (Bandura 1969, Cl.:..usen '1968. Maccoby 

1968, Thomas and Weigert 1971, Walters & Strinett 1977). As 

a consequence, they become more favourably oriented towards 

the peers "who espouse values different than those of the 

pa ren t s "(BowerlT,an & Kenich 1959, Condry and Siman '1974. 



Glu~ck & Glueck 1950). 

Adolescent orientations towards peer group and 

parents have been explained by Smith 119791 by using the push 

v s pu 11 mod e 1 • He argued that 'push' theory holds more water 

in his study than the 'pull' theory which emphasizes the pUll 

or attraction of the peer group by the individual, thereby 

leaning more towards the peer relationships, moving away from 

parental influence. His studies indicate that adolescents 

who have a warm relationship with their parents find them 

warm and nurturant, understanding and ready to help. While .. 
cold and punitive behaviour of the parents push the 

adolescents away fronl them, thereby givin9 them the 

opportunity to look for warmth elsewhere. 

DEVELOPMENTAL TASKS FOCUS MODEL 

It is argued under this n,odel that "Over the life 

span a person encounters a series of developmental tasks" 

(Baltes et al -19801 . Baltes et al stated the theory of 

behaviour as being a developmental process. 

developmental tasks, unit by unit form the basis of this 

theory. The integration of ttlese tasks form behaviour. The 

developmental tasks relating to peer group dynamics have been 

studied by Leishout (1980), Van Aken (1980) and Van Seyen 

119801. They have proposed that the peer group dynamics i s 

dependant on develo~,mental tasks, and each 
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lIalue learnt becomes the basis for learning the next value .. 

The primary relationship between mother ~nd child forms the 

base for further interaction with other people. The concept 

of the "signifi cant other" gradually dellelops, when the chi ld 

learns to differentiate between his own identity and that of 

the mother. This sphere gradually widens to encompass oth~r 

family members and then the peer This model stresses 

the importance of early mother child interactions and the 

mother's attitude and support in forming pee r groups r as 

the quality of peer interaction is affected by this. The 

mother-child relationship is seen as the primary referent 

po i nt from which the child also dellelops a self-conce~,t as 

perceived by the primary referent. 

As it is a dellelopmental theory, it denlonstrates 

that the mastery of the tash forms the base for learning the 

next. S i IT, i 1a r 1 y the peer group formation is ante ceded by 

mother and child interactions. The mother/child interactions 

and her attitudes prollide the ~upport for future peer grou p 

interactions.. His or her accomplishments of these tasks 

require social support and help in delleloping a positille 

self-concept. The importance of peer interactions for 

learning social developmental tasks are therefore of maj 0 r 

vdlue. 

SOCIAL BEHAVIOURAL MODEL 

This model focuses on teaching behalliour skills to 
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children based on socio-confirmative s t i IT,U 1u s by the 

intervention of peer-interaction. Rool=,nar i ne, Clnd 

Mounts (·1989 ) have studied peer group interaction's from a 

social-cognitive angle. whereby they hClve tried to decipher 

the effect of peer interaction on leClrning of social skills 

Clnd its relCltionship to peer group Clnd individuCll stCltUS of 

d,ildren in the peer 9rou~. The researchers have examined 

the beh.aviouycd tendencies of "low interacting" children. 

comple>:ity of children·s fClntasy play and friendship 

I=.atterns, the relationship between I=reer group behaviour and 

perfoYrTlance on array of social-cognitive tasks. The 

child's social skills are attributed to early peer-'3YOUP 

interClctions, and cases of maladjustment or potential psycho­

pathology detected. 

One goal of the above study was to assess 
I 

classify the children's preferences for individual c 1as s r OOrT\ 

peers in categories of "like to I=,lay with a lot'· or "Ilke to 

play with a little" or !lnot at 1311 11 A secondary obj ective• 

was to study playmate preferences after the children had been 

identified as "popular or unpopular u • Sociometric assessment 

was done by using the Asher. Singleton. Tinsley and HylT,e 1 

sociometric tasks in an adjacent room to the class. Several 

photographs of children were taken and the peers were asked 

them under the headIngs of happy, sadto 

neutral stylized faces. Classroom observations were also 

done, using t~le ti~e sampling procedure devised by Furman and 
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Masters. The observations showed the following'­

a) Positive behaviour includes help giving. guidance, gift 

,. . 
giving, lnvitations to play ~lerrJllSS10n, praise, attention, 

reassurance and protection, giving status. warm greetings, 

smiling or laughing with compliance, acceptance of directions 

and '3ifts. coo~lerative play, and ~Irondses of rewards. 

b) Ne9ativ~ beh~viDur includes non-compliance, rejection of 

an activity, blaming, disapproval, insults, quarelling, 

yelling, igno,-lng, taking or damaging pro pe rty, physical 

attacks and threats. 

The flndings of th~ research that when 

avai labi I i ty of playmates IS normal, children regardless of 

their own St,atU5 prefer to play With peers they view as I'like 

to play with a lot". However the peers regarded as less 

"liked to J:.lay ...... ith'· are not necessarily the recipients of 

negative behav iou r. In fact children show more 

puni tive behaviours towards the children they like to 

with. 

SOCIAL LEARNING MODEL 

This t~leory is a conlposite model of behaviouristic 

intepretive and constructivitic theory. earlier model 

stressed on t~.e behaviour and perceptions of children in 

te rrT.s of the peer group interactions, whereas this lliodel 

focusses more on the learning of skills, particularly the 

social skills in peer group interactions. The theories on 
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peer group interactions in the realm of child development are 

multi-faceted. bu t the socialization process is the most 

commonly held, which is a learnt be~,aviour • Bandura (1950­

1960) proposed the theory of the behaviour in which modelling 

and reinforcement are regarded as the yardstick of behaviour. 

This theory proposed that peer group plays an insignificant 

role at the earlier stages, but comes to be of central 

importance in social learning in later years. Peer grou p 

interaction becomes eventually learnt behaviour, and 

individuals learn the accepted social norrllS through 

emulation. Bandura's work mainly dealt with adult behaviour 

and role modelling. Later on other researc~les ~,ave tried to 

relate this theory to children and have found peer g r ou ~, 

constituting an ideal environnlent. Youniss (1980) about the 

peer ';JfOUP si tua.tion. sa i d t hat II pee r S 1T1Cl. Y be as important 
I 

as adults for children's acquisition of social skills and 

The constructive approach is embedded in the theory 

of Bia'~et who has attempted to explain all behaviour and 

learning as cognitive constructs which develop on the base of 

the older construct or schemCl.s as he calls it. This constant 

modification, interpretation and organization converge to 

form personality and manifestations of behaviour. As the 

ch i 1 d grows the schelTlCl.s become more and more complex ap~ ot 

higher order, and cognitive, social and other developments 

DC cu r . Conceptions become clearer to the i nd i vidual. The 
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increasing concern ~ith social cognition in children have led 

to a nUlTlbe r of studies in recent years. While Youniss 

observed that adults influence child behaviour, some ott. e r 

constructivists suggest that children interact with ott",ers, 

when there is disequilibrium in the environment of the child. 

An outcome of the constructivist approach in 

developmental psychology has been the translation and 

interpretation of the works of Vygotsky Wartch 

('1986) • Vygotsky belleved that the constructivist theory is 

essential for understanding the production and maintenance of 

the culture systern. Thus t~te interpretive approach to the 

theory of socialization is of learning more in pu b lie 

sphere than individually_ i s essentially 

interpretative, stressing that children discover a world 

endowed with meeting and help to shape and share in their own 

developmental E"}·:periencE"s thr ough their J:.arti ci):,ation in 

everyday culture and routInes (Corsaro and RizZl0 '1988, 

Schieffelin and Dchs '1986) _ The interpretive approach 

involves the linear process of social ization that sees 

childhood as the stage of apprenticeship that the 

child to be a competent adult. The interpretive approactl 

views development rather as a productivE" J:,henomenon than 

linear. It refines the constructivist model and adds the 

dimension of reproduction and diversification. thereby ~aking 

it more holistic in terms of development of social culture, 
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language, abilities and knowledge. By interacting in a peer-

group sffiall children of kindergarden level absorb and produce 

knowledge and skills. which in turn help them to relate to 

the adult world. 

The formation of the peer culture is an intE',~ral 

part of continuing peer interactions. At whatever or 

against any particular background a certain set of values or 

norms erTler9E1, which intangibly bu t firrrdy I~U ide the 

principles of interact.ion. Thu s the erTiergence of peer 

" culture is built on the system of peer relations. 

THE EMERGENCE OF PEER-CULTURE 

By interacting with playmates in group 

play and nursery schoo} 5 chi Idren pt-oduce the f i r5t in7 

serIes of kncIl,l,'1E' d g e 

practices are gradually transfornled into s~,ills necessary for 

pattern involvE'S children's 

e>:posure to social knowledge and communicative demands in 

everyday activities with adults which raise confusions, 

uncertainties, fears and conflicts that are later 

readdressed in the activities and routines making up the peer 

adult life. The 

culture ICorsaro 1985). 

As said earlier t~le production of peer culture is 

neit~ler emulation nor direct appropriation of adult culture. 

The child appropriates inforffiation from the adult world and 

conveys it to the peer group, and t~le information is then 
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transformed so as to meet the needs of the peer group. Thus 

this phenomenon elaborates the f·eer culture and 

simultaneously reproduces the adult culture in the society. 

Corsaro and Eder have termed this phenomenon as "interpretive 

reproduction" in line with Gidden's notion of the duality of 

culture. 

The growth of the peer culture centres around the 

theories of socialization. The approach to socialization may 

vary from scholar to scholar. but the identification of the 

•	 central elements of the development of peer cultures gives an 

insight into the organization, interaction processes and 

contributions to society. The peer culture is like a sub­

culture in the society. The ~Ieer groups have their own norms 

of behaviour and codes of conduct which arise out of certain 

pa r tic i pa t i ve values and values obtained from adult 

culture, and the same adopted by them also. These values 

are then modified by the peer-group in a way, which they can 

understand and deal with in different situations. The 

outcomes of certain behaViour, tasks etc. resulting in 

posi tive outcomes become internalized and form part of the 

peer culture. The peer-groups provide the unit for the 

transmission of many values, interchange of many ideas and 

also form a sort of corrective-rr,echanism within the culture. 

which enables the members to stay within the acceptable norms 

of behaviou r. Thus the peer group itself ~'rescribes goals 

for the children. codes of behaviour. habits and levels of 
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acceptability, which are based on the tools of language and 

cOITJITJuniciltion. 

SELF-ESTEEM 

The concept of self esteem is closely related to 

self concept. The two most important theories of self-

concept have been profounded by Jaffies and Mead. According to 

Jar"es (1964) the distinction between '1' and 'n,e' is-1 is the 

self as the subject, the known, while the 'ffie' is the self as 

the obj ect, the context of what is not known. This is 

apparent in the case of young children and the changes that 

are revealed in their self descriptions with age. The older 

child will have ffiore to say than the younger one. This could 

be because the self ~s 'I' is more sophistic~ted and capatle 

of picking up the subtleties or because the self as 

'rrle' is richer. Jones (1964) has differentiated the self as 

'me' into four aspects: 5~,iritual, material, social and 

bod i I Y selves. The forrrier three aspects are more i rTl):' 0 rtan t 

for deterffiining self esteeffi. According to Jones self-esteerfl 

is the II prom inent second aspect of self-conce~,t". Jones 

described self esteerTl as I' a person's success divided by his 

a.spir~tions". 

Research on self-esteeffi has established it as an 

irTlpo r tClnt part of self-concept. Research has shown that 

self-esteeffi is negatively related to genuine delinquency, and 

depression in adolescents. Kaplan (1975) found an inverse 
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relationship between self-esteem and deliquency. Self esteem 

and school marks are found to be positively correlated (Wylie 

1979). 

Contextual dissonance has been considered inlportant 

in self-esteem and described in two ways: a) individual 

approach b) collective approach. The former deals with a 

sociological approach to study individual in groups and the 

latter focusses on a group as the unit of analysis. Self 

esteem portrays global feelings of self-worth. A dissonent 

situation, usually the circumstances beyond one's control, 

may have a negative effect on ones self esteem. In the realm 

of self-concept, the identity has an important role, whict. 

can be correlated to the identity of a group and also the 

self within the group. 

Mead and Cooley 119341 talked of the reflected 

appraisal of the self, which holds that if others look at us 

with respect, then we respect ourselves accordingly. The 

principle of social comparison by Festinger (1954) is also 

linked to the theory of social self-esteem. Social 

comparison is at t~le core of the social evaluation process in 

which human beings learn about themselves by comparing 

themselves to others. This process leads the individual to 

gather positive, neutral or negative self-ratings which are 

relative to the standards set by the individual and employed 

for comparison. 
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Another ~'rinci pie of self esteem formation is 

inherent in self-attributions (Kelley 1967). (-1972 ) 

attribution theory vi~ a viz self-esteem draws upon Skinner's 

behaviouristic approach. He states that the inner self is 

unobservable, thus a person's overt behaviour is related to 

the situation. A child who views a poor report card will 

ha.ve low self-esteem. Similarly a person with a low-status 

job will have a low self-esteem. The interpretation of 

behaviour is im~lortant for the consequences of self-esteem. 

People may attribute their self-esteem to either internal 

properties or to the external situation, depending on the 

lIblaITIe-inter~lretationll by the individual. 

In surrl~ the assumption that low prestige will 

produ ce correspondingly low self-esteerr, is an 

oYersimplificatiDn~ The different soclal and ~'sychological 

theories of self-esteem, are important in determining global 

self-esteem. The situational and psychological reasons are 

both relevant for determining the levels of self-esteem of 

individuals. 

ACHIEVEMENT MOTIVATION 

It is expected generally that each child/adolescent 

will make an effort to do one's best and outdo others. The 

desire to attain the optimum excellence is referred to as 

achievement motivation. McClelland (1964) defined motivation 

as the tendency to strive for success in coITt~,eti tion and 



organise with some standard of excellence. Achievement 

motivation is one of the non-intellectual factors which is 

known to exert influence on various aspects of human 

behav i ou r. It induces an individual to do better than 

before, to excel others in performance, and strive to do ones 

best. It follows from the above that if the members of the 

peer group are high achievers, then the whole grou p is 

positively influenced. 

The theory of McClelland et al ('1964 ) is also 

known as an affective arousal theory. The cues which 

motivate the individual are of affective nature, the 

optional discrepancies between cues and actions produce 

positive effect, whereas large discrepencies between cues and 

actions create negative effect and thus the 

mo~ivations of individuals. 

Human nlotivation is a very conlplex phenomenon. Tt.e 

desire tD adhere to the socially prescribed wa ys of 

satisfying ones drives, becomes a powerful motive in itself. 

With increasing rTlotivation, sensitivity to approval or 

di sa~,proval of the group to which an individual belongs, or 

of some other person whom he respects or f 0 rnls a 

powerful stimulus rather than the urge to satisfy oneself 

alone, either physiologically or psychologically. In the 

child it manifests the desire to ~,l ease the parents or 

teachers even at the cost of self denial. 
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Akinson (19641 described achievement motivation as 

an "at terr,pt to account for the direction, rr,agni tude and 

persistence of behaviour in a limited but very irTlpor tant 

domain of human activities. It means achieverr,ent oriented 

performance. " 

Income and occupational status of parents, have been 

found positively related to achievement motivation (Nutall 

1964, Singha and Charr,be "19721. Reitzes and Mutron (19801 in 

their paper regarding "significant and self-

conceptions: factors influencing educational 

expectations and academic performance have observed that 

liS i gn i f i can t others" have rnultiple effects. Praise is also 

an important part of developing self-esteem and subsequent 

success. Thus it may be assumed that the significant others 

and praise have some effect on achievement motivation. 

Banks, Slavvings and Biddle (19731 have e}{pressed 

that influences are received by persons directly frolTl the 

reference 9 rou p T~lese influences are used to set the 

standard and to reinforce the standards of these individuals. 

The reference group becomes the model of behaviour for its 

members. It is assumed in this research that peer 9 r au~, 

relations may influence achievelTlent motivation. 

SCHOOL ADJUSTMENT 

School adjustment is reflected in acaderTd c 
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performance. The individual's feeling of well-being in th" 

school environm"nt is important. On,,'s r"lationship with the 

teach"rs, students and peers have an overall eff"ct on how 

much at ease one feels at school and shows it in one·s 

performance. Positive psychological adjustment to the school 

environment creates a feeling of being 'settled in' and the 

balance prOVides a stable base for the students to achieve. 

If the peer group of an individual is properly adjusted, then 

the individual is likely to inlbibe these feelings too. 

Hence, concentration in studies, sports and creative t~linking 

are encouraged. Positive relationships with the teacher also 

provide an atmosphere amenable to growth. Conversely, those 

individuals who are easily distracted, and have negative 

feelings towards the school, are likely to have problems in 

doing well in the class and influence their friends in 

pursuing activities, which become detrimental to their 

motivation and achievement. 

CONCLUSION 

Peer relations have been known to influence the 

lives of adolescents greatly, though it is indeed difficult 

to either typify or specify the and quality of 

influence e:<erted. Thus this study has tried to focus on 

SOme specific variables which affected by peer 

relations. The endeavour is to view peer relations from a. 

panoromic view and try to see its influence on psychological 
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factors like self-esteem, achievement motivation and school 

adjustment. It is assumed that the peer relations are 

influenced by the prevailing culture in one's environment, 

but while the basic personality traits and psychological 

aspects are assumed to be the ~arTle '110bally, hence peer 

interaction of adolescents would presumably affect the 

motivation, adjustment and self-esteem. 

The theoretical model chosen as the base to e>:plain 

the results is the "pUSh versus pull" model . 

The conceptuClI model of anCllysis used for H,e 

research may be drClwn below : 
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CHAPTER - 11 

REVIEW OF LITERATURE 

Psydlologists and Sociologists have attempted to 

study peer relations and other related factors in diverse and 

different ways. Despite the same topic~ being studied, the 

perspectives differ thus giving us a global picture of the 

relationships of peer relations with self- esteem, 

achieverT,ent rT.otivation and school adjustment. The studies 

will be reviewed under the categories of peer interactions, 

pee r relations and self-esteelT., peer relations and 

achievement motivation and peer relations and school 

adjustment. 

Peer interactions 

Peer interactlons frequently take place before the 

age of three yeal"s and the ori'~lns of pee r forrT.ation and 

stabilization of peer l~rollp [OrTIPE' t en [e at 8.n ea. r 1 y Cl.g e 
I 

requires the assessment of continuity frorTI infancy to 

adulthood (Emmerich 1964, Van Lelshout 1972, Wohlmill 1973). 

An important study done by Smith (1976), was based 

on the theoretical explanations provided by Curtis (·1974), 

that peer relations are dependent on 

push ( b) pu 11 ( c ) selective attBchrT.ent or (d) drift. 

Different psychologists have lent support to these aspects 

The push explanation claims that tt,e parental failure to meet 

the needs of the child or adolescent and to establish 

positive parent -adolescent relationship, results in the 
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adDlescent's being mDre favDurably Driented tDwards the 

peers. The pull explanatiDn cDntends that the attractiDn Df 

the peer grDup is SD great that he/she is induced by the 

peers tD becDme less favDurably Driented tDwards the parents. 

Thus the main thrust Df the 'Push Us Pu 11 ' theDry 

studied by Smith (1976) shDwed the greater relevance Df the 

Push explanatiDn. whereby the adDlescents whD perceived the 

parents as nDt espousing the same values, Dr nDt 

understanding graduated tDwards the peer group fDr ",ental 

succDur. The study by Smith was further strengthened by the 

earlier finding Df Bandura (·1969) ,Clausen (·1968), MaccDby 

(1968) and Walters and Stinet (1971). which indicated that 

warm and nurturant parents were able to have greater 

influence Dver the adolescents/children, than those parents 

whD were cold and punitive. 

Ainsworth eta I (·1978) a r'J u e d that social su~'port 

is given as "sensitive response ll to the perceived need of the 

child. and thus affective bonds that fDrm between the target 

person and the l3IJent of support-teacher 1 parent, ~Ieer 

Both Selman ( ·1980) and Youniss(1975) agreed that yDung 

chi ld.rens' friendships are marked by sharing material 

resources with associates and playrnates ,whi I e older 

children's friendships are characterized by mutual sharing of 

thDughts. interests and feelings. Studies done by Hartup 

(1953) Prins et al (·1986) and Rubins et al (·1983) Waters et 

al (1983) show that peer group stability is seen from age 3­
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4 years upwards. 

Close friendships provide adolescents wi th an 

important opportunity for developing greater self-knowledge 

througH a process of mutual reflection. In contrast parents 

are perceived as being less accepting and more likely to act 

as experts or authorities. Since these factors are likely to 

impede the process of mutual reflection, adolescents tend to 

discuss their problems, feelings, fears and doubts with 'best 

friends' rather than the parents (Youniss & Smollar 1985). 

Several studies have identified routines that stress 

communal sharing in peer culture. Goodwins (1985) study of 

negotiations during jump rope, Mishler ('1979) on "trading" & 

bargaining" of si:< year olds, at lunch time illustrate this. 

The first sign of social differentiation is 

increa sinl3 gender separation. gender segregation In 
I 

preschool (Berentzen '1984) , and becomes so dramatic in 

elementary school that it is meaningful to speak 'to boys 

worlds and girls' worlds separately" (Thorne '1986). Studies 

of the 'separate worlds' show that boys interact in larger 

groups, engage in more aggressive, competitive play and 

frequently organise themselves around sports and 

games (Five 1987, Lewi 1976 and Lurie '1986). 

The avenues fo~ attaining pee~ status amonlJ girl s 

are found mainly through cheer leading and friendships with 

popular girls (Ccter 1985). Students coming from middle class 

I'
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homes are closely tied to visible school activities and are 

involved in the dynamics of attaining peer status by academic 

achievements and athletic powers. This was not found to be 

true among working class students, who were more concerned 

with the rejection of academic issues and the values of the 

elite (Eder 1985). 

Loyalty and commitment acquire central irTIJ:,ortance 

in later adolescence, rather than that of sharing in earl y 

adolescence. Mutual intimacy and openness in friendship are 

more valued in later adolescence, often su r pass i nl~ 

friendship choices with popular individuals Later 

adolescents tend to have more sirTtilarity with the peer 

groups in terms of attitudes towards school, college plans 

and achievement rather than younger adolescents (Bigelow & 

Lagaipe 1980, Epste1n ·1983, Youniss 8. Smollar ·1985) 

developed to teach social skills to 

adolescent children are based on the social skills deficit 

model (Hymel ·1986), that assumes chan'~es 1n the behaviour of 

the child in the way he is perceived. A competing model 1S 

that which encourages peer intervention 1n " low status ll 

children and argues that children's reputation is to be 

changed. Changes in the LS children are rtlO r e likely when 

positive interactions take place with high status peers 

(Bieiman 1986, Hyrr,el ·1986) • Factors such",as positive 

interdependence, collaboration and group processing ",lay need 

to be included in peer- pai ring social skills 
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(Jahn5an & Jahn5an, 1984, 1986> to p~oduce a visible inc~ease 

in p05itive pe~ceptions by peers, ~athe~ than 

interaction. 

Anattle~ set of two studies have been dane on 

peer acceptance (Vaughn, Lawcelott, Winnis 1988>. when low 

status students we~e pai~ed with high status students for 

intensive. cooperative, social skills t~aining sessions. 

Interventions must be structured both to teach appropriate 

social skills and to p~ovide oppo~tunities for low status 

students, to be viewed positively by their peers if the 

inte~ventions are to be successful. 

Recent studies done on middle class adolescents show 

that though interest in athletics is common. the pursual of 

athletic achievements ~nd extra curricular activities becomE' 

of central interest to adolescents, es~.ecially boys, who 

achieve status througtl ttiese ~(tivities,and also gain control 

ove~ school resources, including use of space & time (Eckert 

1988) • James (1990> studied 2453 children of grades 3-6 and 

followed their p~ogre.s upto mean age of 26.7 years. He used 

mental health record sources to follow up the cases. 

sample had received peer ratings through the school yea~s. 

The findings showed that peer ~ejection was s ig,\.~f i can t 1y 

related to mental health problems •

• 
Peer relations tlc3ve a very on 

adolescents from more than just one social angle. In cases 

\lIhe~e the interaction with parents lack warmth and 
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understanding, the adolescent turns to the peer 9 YOU P for 

'emotional support. influence of peer group becomes 

stronger in later adolescence 1n the spheres of academic 

pursuits and interests. Gender differentiation becomes 

apparent in peer group relations, from early adolescence 

onwards. Du ring this phase some se>< adole;cents tend to 

cluster together. For boys sports, gaffies and con,petitiveness 

draws them together, whereas in girls the pee r 9 rou P 

adolescence shows a slight shift towards a nlore ~lolTlogenous 

peer group, though the basic differentiation is there • There 

is rTlore stress on loyalty and close friendships in later 

adolescence. Achieving a high status 1n the peer grou p is 

i",portant for the individuals feeling of acceptance. He/she 

tries to aC~lieYe t~lis through conforming to the norms of the 

peer group. Being accepted also raises the individuals self­

esteeffi and feelings of self-worth. 

Girls in more elite groups are concerned with 

in everyth1ng, and they see the ideal student as one with a 

great deal of involvements (Lesko 19881. On the other hand 

middle class girls, described as 'mellows'or 'normals' 1=,l2\ce 

a stronger emphasis on friendships. and are more con ce rned 

with family and non-school activities. (Lesko "1988, Kiney 

1989~. 

SELF-ESTEEM 

In support of the relationship between peer 
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r.lation~ and self-esteem Bowlby foudn in (1969) that 

"attachment relationst.ips witt,in the peer group and self­
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concept remain ~alient through out life". Among the 

are reflectedprinciples of self-esteem, 

appraisals, social comparisons and self-attributions 

(Ro~enberg 1986). Self-esteem is thus viewed as a product of 

social interaction. Powell and Fuller (1970) studied self-

e~teem of 614 black and white students using the Fitts 

Tenessee Scale of self-concept. Blacks in segregated schools 

seemed to have a higher self-esteem than those from non­

segregated schools . 

Research on self-esteem has established it as an 

important part of self concept. Global research has shown 

that self-esteem is negatively related to genuine delinquency 

and depression in adolescents. Kaplan (19751 found an inverse 

relationship between self-estee~ and delinquency. Self-esteem 

and school marks are found to be positively correlated (Wylie 

1979). Thus a casual connection has been assumed between 

self-esteem, motivation and sctlool adjustment. 

In a study, Reitzes and Mutran (19801 looked into 

the factors influencing educational expectations and academic 

performances. The influence of significant others and self­

conc,pt have been studied. They have formed a model of 

academic expectations having the following elements 

1.Significant others. 

a) Parents 



b) Peers 

c) high school 

dl intiffiates. 

2.Praise 

3. Sex 

4. School grades or marks 

5. Self. 

The findings suggest that background characteristlcs 

influence self-concept, though ~Iast socialization expeFiences 

and role-modelling are also relavent. Significant others also 

influence behaviour through identity and self-esteem. 

Rogers et (1978) sttldied -159 academic under 

achievers ·in 17 elementary schools in small class groups for 

special education. Results showed that those children with 

higher standardized scores had higher self-esteem both on 

composite self-esteenl Index and on various sub scales. Wylie 

(1979) found that academic marks tend to be correlated highly 

to self-esteem. The relationship between 10 tests and global 

self-esteem is reported to be between r=.20-.30. Self esteem 

in th~ student appears to be a positive ctl~racteristic of 

those who have been successful in their past 

·students. that is have good grades and have recelved posltive 

reinforcement 'rom significant others ( Reitzes and Mutran 

as 



.1980). Swann and his colleagues (1987) found that low self-

esteem individuals and their acceptance of unfavourable 

feedback is more accurate and self-descriptive than those 

with high self-concept. 

T~.e relationship between self-esteem and academic 

achievement has been studied by Kinney, Pam & Miller, Mark J 

(1988). They took 10 highly successful undergraduates and ten 

remedial undergraduates. They found a significant difference 

between the self-esteem scores of the two on a self-esteem 

inventory, where the individual students showed a much lower 

self-esteem level. 

Toni-Ann-Roberts ( '1990 ) studied II gen der and the 

influence of evaluations on self-assessments in achievement. II 

The study revealed that girls have greater dependency on 

external evaluations, to assess the quality of their work. 

Boys in contrast, have internal standards of excellence and 

are therefore less influenced by external feedback. 

An interesting study is done by Cornell, Pelton, 

Bassin, Lendrum & Mary et al ('1990) on self concept, peer 

statu.s and high ability. The authors the 

relationship between self-concept, peer status among 465 high 

ability youth from grades 5-11. The differential relation, at 

summe r en ric hR.en t school, of four facets of self-concept 

namely social, academic, athletic and physical appearance, 

was investigated in both academic 

.ettings. Results indicate that 

and non-academic 9 rou p 



Cal Self-concept. social self-concept is predictive of peer 

status. 

Cbl There appears to be developmental and gender diferences 

in the role that self-concept plays in peer status. 

Ccl Most findings are consistent across both peer group set 

tings. This study supports the theoretical link between 

self- concept and peer status in high ability groups. 

A study has been conducted by Joel & Leryest (1990) 

on the structure and stability of self-esteem in late teens 

and associated variables in a sample of 718j high school 

seniors. Self esteem of the sample has been assessed in 

their senior year and two years later. As expected,self­

esteem is found stable over two years. although a slight 

change has been recorded. Attributions of personal control 

over one's own Qutcoffies and behavior are potent statistical 

predictors of self-esteem and its change over Self-

beliefs and the related proximal psychological variables are 

found to be better predictors of self-esteem and its change 

than the distal socio demographic variables. 

Williams and Mcgee (1991) conducted a study on 1976 

adolescents aged 15 years. They have been asked to complete a 

point scale related to their self-perceived strengths. 

having positive self-esteem are rated as good in 
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confident, popular, having many hobbies interests 

and being attractive. Girls see themselves as being reliable, 

kind, independent and affectionate. 

Boys' strength depends on parents, peers, school 

attachments, part time work, and the number of physical 

activities that they are involved in. Girls are rTlore 

d.p.ndent on parent attachment and physical abilities they 

are good in. Boys'reliance on peer group has been greater and 

the sense of competitiveness is enhanced by this, whereas 

girls lay more emphasis on parental expectations • 

.. 
Self-esteem is the global feeling of self worth 

which is determined to some extent by the feedback one gets 

from social interaction. Research has shown that those who 

have high self-esteem have less problems with concentration 

and delinquency in adolescence. There is no depression and 
, 

the desire to achieve is also highlighted. Acceptance by the 

self-estee, adolescents who are e,.,posed to 

people of the same background, feel more comfortable in their 

environment, as the feelings of dissonance and IT,aladjustment 

are ~inimized. Those with low self-esteem are more prone to 

internalizing negative feedback thus more 

vulnerable. Girls are more dependent on external forces for 

a ••essing their own self worth, whereas boys tend to haVE? 

their own internal standards of achieverTlent. Du r i nl;J 

adolescence studies done on self-esteem and school marks show 

very positive correlation thereby proving that confidence 
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Ach i eve",ent rflotivat ion has been linked by 

psychologists to various dimensions of the personality, 

intrinsic motives and external forces. 

Income and occupational status of parents, have been 

found to be positively related to achievement motivation 

(Nutall 1964, Singha and Chambe 1972). 

Reitzes and Hutrn (-1980 ) have studied factors 

influencing academic performance and educational 

ellpectations. They found "significant others" havingg 

"multiple effects" on self-estee",. Praise supports this 

process and thus it may be assumed that I'significant others" 

also affect the achievement motivation of the individual. The 

study has indicated as such. 

Banks, Slavvings & Biddle (1990) have expressed that 

influences are received directly from the" reference group" 

as stated by Hymen (1942). These influences are used to set 

the standard and to reinforce the standards of these 

individuals. The normative group according to Kelley ( -1947> 

is the group for its members and is assumed in this research 

to influence achievement motivation. 

Various articles have suggested that decisions to 

drop out of school or college are affected by peers, and the 

degree of friendship or closeness is of importance (Beau 
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1980, Pascarella and Terengini 1979, 1980, Spady 197·1, Tento 

1975) • 

Vitek's (1986) analysis of data from a longitudinal 

.tudy of high school students ,led her to conclude that the 

attrition of students is strongly affected by peer modelling, 

either due to low socio-economic status, peer pressure or 

parental neglect, maladjustment in school. The numbers 

diminish in high school. 

Sinha, Prasad and Madhukar (1966) reported a study 

done in India, on the vocational aspirations of school 

leaving pupils. The study ~as carried out on stratified 

random sample of over 2000 school students of 

Trivandrum Educational District. They showed vocational 

aspirations to be significantly related to s e >: caste~1 

parental incorTle, urb2.nization~ intelligence and acaderr,i c 

perforn,ance. 

Gu pta (·1979) in a study on psychological stress 

related to level of aspirations and pe r fa rJTlan c e motivation 

sho~ed that there e}~isted significantly high positive 

relationships amonl~ psychological stress, performance 

motivation, educational and occupational aspirations. All the 

interrelationships ~ere linear. All the three extreme 9 rou ps 

that is high achievement motivation, high educational 

aspiration and high occupational motivation groups were under 

greatest psychological stress, ~hile lo~ achievement 



~otivation students were under minimum stress. 

Bedi (1982) studied aspirations of adolescents as 

related to socio-economic status, intelligence and sex. 

Findings revealed that educational as~,irations are 

significantly correlated with intelligence. 

A study done by Wanchoo & Khan (1991) on socia 

.conomic status and academic achievement. A comparative study 

of Government and Private school students in the Kashmir 

Valley between 10 Private schools and 10 Government schools 

results indicated that the private schools were attended by 

students from the higher economic bracket of society. It was 

clear that there was a positive and significant relationship 

between socio-economic status and academic achievement of 

students stUdy.ng in private schools. 

SCHOOL ADJUSTMENT 
I 

A study conducted by F.elds 119B9) investigated the 

i~pact of teacher directed, classroom oriented social skills 

training programme on the social be~laviour and social status 

of 14 primary school children, who were neglected or rejected 

by their peers. Teachers and peers rated the grDup before and 

after the programme, ratings were given on social competence. 

The programme was derived from a cognitive-social learning 

and behaviour having perspective. They emphasized direct 

verbal explanation and modell.ng of sDc.al ski I Is, guided 

practice and roleplaying plus feedback. The results Df the 



study show that teachers report improvement in the social 

behaviour of the study group and school adjustment as greatly 

enhanced. There is no marked change in the peer preferred 

behaviqur though for some of the children the peer ratings 

are considerably higher. 

Rydell (1989) studied 326 children for of school 

adjustment, school performance and peer relations. The sample 

group selected was from the first grade of a Swedish school. 

She used teacher ratings and peer ratings to assess the 

children for school adjustment and peer ratings respectively. 

Of the group, 14% had difficulty in reading, writing and 

psychological problems. Behavioural problems did not coincide 

with poor scholastic and social problems simultaneously. Peer 

ratings stlDW moderate agreement with teacher ratings. 

Extremely popular boys have teacher related problems. But 

those with teacher related problems did not have or tend to 
I 

be isolated from peer relations. Only poor gross motor skills 

tend to isolate popular boys from unacceptable boys. 

Kupersmidt and Coie (1990) investigated pre­

adolescent aggressive behaviour, peer rejection, 

functioning in the prediction of adolescent delinquency and 

school maladjustment. The sample group comprised of 112 

adolescents of which 77 were white. The group has been 

studied for seven years. Those individuals who feel rejected 

by peers are likely to have more non-specific negative 

outcome, than those who are average, popular or neglected 



adolescents. The only significant ~,redi ctor of ju ... enile 

delinquency or of a non-s~,ecific negati ... e au t con,e is 

aggression towards peers. Aggression is the best predictor of 

school dropouts ~nd police encounters., 

Many psychologists believe that alienation or 

",aladjustment in school is a ",ajor proble",. They belie ... e that 

it originates in the home and surroundings related to home 

and is exacerbated by the school IBronfenbrenner 1974, 19761. 

Mair I -1989 I exafTii ned student maladjustment in a school 

context and concluded that contingencies in the school 

such as those based on allocation of students to 

neighbourhood schools, and peer re lations and teacher 

associations can e.ther facilitate 

alienation. 

or 
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METHODOLOGY
 

Problem 

Peer relations among adolescents are related to 

their self-esteem, achievement motivation and school 

adjustment. 

A~~u",ptions 

The peer group identity during adolescence is known 

be very strong, tt.us the influence exerted by the peer 

l;)rOUp on adolescents is assumed to be very powe r fu I. The 

relations among adolescents may vary by gender as the males 

and females are socialized into different adult roles. Also 

there are differences in interests and social factors 

on theITI at home and sctlool. For example, cOITlpetitiveness in 

boys is more pronounced among ttl£> peer groups in studies and 

s po r t 5 and the need to be better is often noticed. Whereas 

in girls there is a greater emphaSIS on common interests and 

confidencea Differences 1n peer rel.ations also be 

affected by age. Early adolescent interactions may vary from 

later adolescent interactions. 

Peer group relations may be based on commonality of 

interests and values. The normal tendency IS to 

towards pe 0 pIe with similar interests. Though sometimes 

admiration or charisma may draw another indiv1dual into 

forming a peer grou~l, ttle are relations based on some value, 



whether it be interests, values or the desire to be "like 

them" which draw individuals together •
• 

2. The opinions or interests valued by the peer grou p 

of the individual, may greatly affect one's level of self­, 

confidence and self-esteem. The continuous feed back ..... hich 

individuals get either through words. actions or gestures,. 

all together reflect on the individual's self-concept. If 

the feed back is positive or one feels oneself to be accepted 

by the peer grou p or popu lar, the self-esteE"" will 

automatically get a boost. 

3. Th" amount of time spent in the company of peers 

inside and outside the class may cr"ate positiv" perspective 

in the individuals. within the p"er group towards achievement 

motivation. Motivation is a force from within, w~lictl works 

on the individual to he an achiever or otherwise. Outsid" 

influences in the form of peer group pressure can help to , 
raise or lower the need to achieve. In the company of highly 

motivated individuals forming a peer group, the orientation 

may influence the members positively or the reverse may also 

be true like low achievements may foster low orientation In 

the peer group. 

4. Adjustment in school is a v"ry important factor for 

bUilding the adolescents total personality. Di s corTlf i tu re or 

a sense of not belonging will always hinder the adolescent 

from achieving his or her potential. Better adjusted 

adolescents may perform better at school and also develop 

I
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good peer relations and thus do better in studies. sports and 

other creative activities. Also belonging to a peer gr ou p 

having good adjustment is highly positive. because having 

positive peer relations will enhance the process of s d,oo I 

adjustnlents thereby strengthening the cycle of the 

individuals self concept motivation and adjustment. 

HYPOTHESIS 

There will be significant differences by gender on pee r 

relations,. self esteem, achievement motivation and school 

adjustment of adolescents. 

2. There will be significant differences by age in peer 

relations, school ad jus tnlen t acliievelTlet rrlotivation and 

self-esteenr of 13 year and 17 year olds. 

3. There will be significant correlations among demographic 

variables, peer 0;1 rou p relattions, sdlool adjustrl'lent ,. 

achievement motivation, and self-esteem. 

OBJECTIVES 

1. To ascertain the relationship between pee r 

relations, self-esteem, aC~lievement motivation and school 

adjustment of adolescents. 

2. To assess the effects of gender and age on ~lee r 

relations, self-esteem, actlievement motivation and school 

adjustment of adolescents. 

3. To qualitatively assess peer relations and its 

effect on factors like self-esteem. achievement motivation 

and school adjustlTlent. 



• 
SAMPLE 

The $ample has been selected at two levels ,­

School level 

Student level 

30 boys between 12-14 years from Std.VII 

30 girls between 12-14 years from Std.VII 

30 boys between 16-17 years from Std.XII 

30 girls between 16-17 years from Std.XII 

DESCRIPTION OF THE SCHOOL CHOSEN FOR STUDY 

The school chosen for the study is primarily a 

English Medium private school situated in the ffietro~lolis of 

Delhi. The school is administered by a trust, through a 

board of members. The educational facilities extend from 

Nursery to Std.XII. The school is equipped with a 

playground, 

court. The library 

canteen, bookshop, 

is large 

football 

and well and the 

basketball 

stocked 

field, 
':•• 
~ 

physics, chenlistry and biology laboratories are also 

adequately equipped. Social sciences are taught in the 

tligher classes alongside science subjects, mattls and language 

in the middle school. The teachers are well qualified and 

hail mainly from the upper middle class background. The 

students come from an upper middle class and predominantly 

service oriented background, with professional parents, while 

a smaller percentage of children from the business class are 



included. 

Till the middle school internal aSSeSSrTlents are 
, 

done via continual grading throughout the year. The school 

is well known for its cultural and artistic pursuits. Since 

the students come largely from middle to upper class families 

they are socio-economically advantaged. 

The education level of parents being high. by and 

large, they provide the students with the impetus to fulfill 

the social requirements of edu ca t ion. The admission 

procedures are quite formalized and the normal format is to 

take tests and interviews~ The nu,robe r of children per 

section is limited to 45 and less in higher classes. 

STUDENTS 

To differentiate the influence on nlales and females, 

e~ual numbers of male and female students were selected. It 

is felt that peer relations take on different connotations at 

early and late adolescence. During early adolescence the 

stress lies on becoming aware of ttle individuals Dr 

gender and clustering of the sarr,e friends are more 

comrTlon. With the burgeoning of adolescents' interests in the 

opposite s e >: friendship between boys and girls are also7 

noti ced. 

Males and females are socialized differently from an 

early age. with inherent biological trait differences. Thus 

the values attached to certain kinds of play or progress with 



boys at adolescence take on a powerful role and the focus of 

interest or play for girls may be different. Values undergo 

subtle changes as the individuals develop in their respective 

roles. 

Thus two different age levels have been studied to 

bring to light the changing values in friendship, peer 

relations over a span of 4-5 years. The gradual 

determination of values and focus of interests s~,ould be 

visible by late adolescence. What is held as water tight 

values at 13 years. may undergo a sea-change by '17 years. 

specially in the perspective of rna 1 e and fen,al e 

relationshi PS r the degree of peer influence and the quality 

of influence eMerted within the peer grou~l. By late 

adolescence. the mainstay values and interests of adolescence 

in the light of peer relations. 

DESIGN OF THE STUDY 

This study will be expost facto in nature. since 

interactions w i t~, peers, relationships, self-esteem, 

achievenlent nlotivation and school c?dj u s trnen t in adolescence 

are continuously developing. 

VARIABLES 

The variables selected for study include pee r 

relations, self-esteem. achievement nlotivation and school 

adjustnlent. 



OPERATIONAL DEFINITIONS OF VARIABLES 

PEER RELATIONS 

Peer relations ",ould be defined, in terIT,s of 

interactions among students. The commonality of interest and 

values, cohesiveness among peers, und~rstanding of eactl other 

and the opportunity to meet and interact everyday in a common 

setting. strengthen the influence peers have on each other. 

ACHIEVEMENT MOTIVATION 

The attempt to do one's best and outdo the others. 

the desire to attain excellence is referred to as achievement 

motivation. McClelland defined motivation "as the tendency 

to strive for success in competition and organise some 

st .. ndard of e>{cellence." It includes the individual to do 

be t t e r than before, to e,·,cel others 1n performance, and 

strive to do his best. Achievement motiyation is a non­

intellectual factor which exerts a strong influence on 

achieving goals. Atkinson (·1964) described achievement 

motivation as IJat tempt to account for the directIon, 

magnitude and persistence of behaviour in a limited but very 

important domain of human activities. It means achieven,ent 

oriented performance. II 

SELF-ESTEEM 

The concept of self-esteem is found closely related 

to self-concept. McDougall (·'932) described self-concept "as 

the fundamental human attitude." Mead has looked at self­



conce~.t from an interactionist perspective. Maccoby "aid 

Il se lf-esteem is the main emotion which motivates a person or 

is the core of human nlotive." 

SCHOOL ADJUSTMENT 

School adjustment is reflected in academi c 

perfo,..mance. It is defined as the individuals feelings of 

well-being in the school environment. Positive psychological 

adjustment to the school environment creates a feeling of 

well-being and belongingness and provides a stable base for 

the individual. 

TOOLS TO BE USED DESCRIPTION OF THE TOOLS 

Questionnaires wi 11 be used to ITleasure pee r 

relations, achievement motivation, self-esteem and set-IDol 

adjustment. 

PEER RELAT IONS INVENTORY' 

A scale has been devised for this stUdy. The 

inventory was written and rewritten a few times. It was 

discussed with experts and teachers to bring it to its 

present acceptable form. The focus of the questionnaire is 

assessing the strength of the peer group, the feeling of 

cohesiveness, the time spent together and H,e quality of 

interactions which affects the individuals. It uses the 

method of completing the sentences as well as multiple choice 

response form to elicit information from the students. 



SELF-ESTEEM SCALE
 

M. Vasavanna's (1972) scale for self-esteem was used 

to measure the level of self-esteem of the students. The 

original scale comprised of 100 items and had a reliability 

of .96. Panda (-1990 ) used 36 items and reported high 

reliability. In the present research 36 items have been 

used. The respondents are required to respond as true or 

false. A score of zero was given to true and of 1 to the 

false responses. Thus, the higher the score, the lower the 

self-esteem. Care had been taken that these 36 items measure 

ones feelings of self-worth or self-evaluation in almost all 

the diversified fields. The external validity is .37 against 

acaderrd c performance and .28 with scholarship, wt. i ch are 

significant at .01 level. 

SCHOOL ADJUSTMENT INVENTORY 

I 

A shortened version of the scale developed by Henry 

Barow (1949) was used to measure the adjustment of students 

by Srivastava (1990). The scale consisted of 30 items with 5 

items each under s i ~.~ areas of school adjustment. -1 • 

Curricular adjustment, 2. maturity of goals and levels of 

aspi,.-ations, 3. personal efficiency. planning and use of 

time, 4. study skills and practice. 5. mental health. 6. 

personal relations (faculty and associates). It was scored 

on a 3 point scale, the categories being 'yes~ 'undecided' 

and "no'. The acceptable response was given a score of two. 

A score of one was assigned to the undecided response and 



'

interactions, its grouping and nature 

categories: -

Peer of gossip, 

-~ 
, 

zero was assigned to the negative score. Total score was 

obtained by adding up the individual responses. 

ACHIEVEMENT MOTIVATION INVENTORY 

, 
This inventory was devised by Deo Mohan (1964) and 

is a self rating type, administered to a group. It has a 

five point response format - always, frequently, sometimes, 

rarely and never. It has no time limit. The rating scores 

range from 4-0, positive weightage given to 4 and 0 for 

negative. The reliability is sufficiently high and the 

validity is .54. It is suitable within a range of 16-20 

years. The minimum score can be 0 and the maximum score can 

be 200. After the questionnaire is attached a personal 

proforma, which elicits information regarding the individuals 

age, gender, fathers' and mothers' occupations, income etc. 

QUALITATIVE DATA 

Additionally in order to obtaih a clear and in depth I, 

understanding of peer relations of adolescents, three to four 

weeks of observations were undertaken. Detailed diary notes 

were recorded. The time of observation was during off time 

from class like the playground behaviour during recess,and 

also the classroom behaviour during class time and betwwn 

classes. 

The students were observed from the rear of the 

classroom and observations were noted using the followin,~ 



conversation trends. sharing of resources, interests in 

common, academic pursuits. 

2. The amount of time spent inter~cting. 

3. Critic~l incidents and conversations indi eating the 

qu~lity of peer interaction. 

4. Teachers opinions and their perceptions of peer group 

influence. 

It w~s difficult to note down ex~ct convers~tion ~s 

they were rel~tively muted during class time, and in the 

~,layfield the not to appear conspicuous. 

However, the trend of conversations and topics of gossip were 

definitely discernable ~nd actions relating to peer group 

activities like s~laring, common interest pursuits etc., were 

noted in detail. 

ANALYSIS OF DATA 

Correlationio.l analysis was done to find relations 

al'f1ong peer relations, self-esteem, achievement motivation, 

school adjustment. Values were calculated to test the 

effects of gender and a'Je. Qualitatlve data was analyzed 

using content analysis procedures. 
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CHAPTER - IV 

Results 

Section 1 

The pee r grou p relations were assessed on 13 

dimensions in this study. Means and S.D's obtained for early 

and late addolescents and for males and females are reported 

in Tables 1 and 2. 

The mean for best friends shows that females (M = 

1.71 and late adolescents 1M = 1.87) have a higher number of 

best friends. The means were lower for early adolescents 1M = 

1.711 and males 1M = 1.701. 

In the case of taking advice, females IM=2.141 and 

early adolescents 1M = 2.18) each, have higher means than 
I 

1M = 2.001 and late adolescents CM = 1.97). 

The perceptions of adolescents regardin,~ parents 

opinion of peers show that the early adolescents 1M = '1 .92 I 

and males 1M = 1.911 tend to feel more ~lositively about 

parents' approval of their peers than females 1M = 1.891 and 

late adolescents 1M = '1.881, total being (M = '1.921. These 

scores are more or less commensurate with the total 

mean. 

The feeling of being part of a peer group appears to 

be stronger- in early adolescents 1M = '1.93 I than late 
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adol .. sc ..nts (M = 1.88). Th .. standard d .. viation is slightly 

variability. 

Lou .. for p .... r group s .... ms to b .. high .. r among th .. f .. mal .. s (M = 

hi gh .. r in lat .. adol .. sc ..nc .. indicating 

1.95 ) and lat .. adol .. sc ..nts (M = 1.95). with th .. minimum of 

uari"bility (S.D. = .281. M.. an score for th .. total group is 

slightly higher (M = 1.96). Reasons for spending time wi th 

ppers indicat .. a single dOrTlinant reason, ..ith .. r a (omnlon 

int .. r .. st or liking for th .. p .... r group. for all the groups. 

The mean amount of tinre spent with F'eers is higher anlong late 

adol .. sc .. nts 1M = 6.27) than th ....arly adol .. sc .. nts (M = 4.631. 

It is also higher for females CM = 5.90) than rTlales (M = 

4.631 • Th .. plac .. s of m.... ting fri .. nds indicat .. that friends 

meet	 at rTlore than one place after school. Mal .. s m.. t 1 .. 55 CM 

fenlales (M = "1.35), and early adolescents (M = 

1. 08) m.. t 1 .. 55 than lat .. adol .. sc .. nts (M = indicating 

that these group~ have more than one meeting ~,lace. 

The results indicat~ slightly ~,igher scores on after 

I 
schaal activities for 1 ",.t .. adol .. sc .. nts (M = 1 .581 , as 

compar .. d to .. arly adol .. sc .. nts 1M = 1.12). Th .. f .. m",l .. s hau .. a 

~Iigh .. r mean score of eM = ·1.41) compared to rTlales 

CM = 1.261. The standard d .. uiation was high .. r for f .. mal .. s (SO 

= .751 and lat .. adol .. sc .. nts CSD = .81 ) lndicatin'. their 

indUlgence in a wider range of activities. All groups valu .. 

advic .. of fri .. nds. On an average there IS one main SOUrce of 

friendshi p with m.. 2n for the tot21 s2mpl .. (M = 1.02), for 

males 1M = ·1.00), for females (M = 1 .02 ) • for .. 2r1 Y 

adol .. sc ..nts 1M = 1.001 for 12t .. adol .. sc .. nce 1M =.98). 



The average number of topic~ of conyer~ation seem to 

be higher for female~ CM = 1.30) and late adolescent group 

1M = '1.36) • The mean for male~ i~ 1M = 1.14) and for early 

adole~cents 1M = 1.08). The standard deviation ~cores for 

fe",ale~ and late aodole~cents are the highest 15.0.=.91) and 

15.0.=.95) indicating high variability in the range of 

topics they converse about. 

The early adolescent group seems to perceive the 

highest benefit of haYing friends 1M = 1.67). The males, 

females and late adolescents are comparable 1M = 1.21, M = 

1.22 and M = 1.25 respectively). Tt.e overall peer group 

influence is highest among the late adolescents 1M = 24.50) 

followed by early adolescents 1M = 21.77), males CM = 22. -18 ) 

and females 1M = 23.97). The late adolescents also had the 

highest Yariabillty (S.D. = 4.80). 
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Tabh 1 

Early Adolescence and Late Adolescence 

Early	 Adol. Late Adol. 

Variabl es	 S.D. Mean S.D. 

BF 1. 7'1 .64 1.87 .39
 

Ad 2.18 .96 1.97 1. 13
 

POP 1.92 .33 1.88 .37
 

PoG 1.93 .31 1.88 .41
 

LPG '1.93 .3'1 1.95 .28
 

RST '1.00 .32 .98 .13
 

AoT 4.63 2.57 6.27 '1.85
 

PoM 1.08 .33 '1 .47 .77
 

ASA '1 . '12 .45 1.58 .8"
 

VoA 1.00 . '18 .98 . '13
 

SoF .98 .22	 ., .03 .26 

ToC '1.08 .38 '1.36 .95
 

BFF '1 .67 .58 ·1.2S .62
 

TOTAL 2'1.77 4.26 24.50 4.80
 
.' 

BF = Best Friends AoT = A,nou n t of t i rrle 
Ad = Advice	 PoM = Place of rTleeting 
POP = Parents opinion ASA = After school actiVIties 

of Peers VoA = Value of advice 
POG = Part of Group SoF = Source of Friends 
LPG = Love of Peer ToC = Theme of Conversation 

Group 
RST =	 Reasons for BFF = Benefit from friends 

spend i n'~ t irne 



--------------------------------------------------------
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RST = Reasons for BFF 
s~,ending t inle 

MALES AND FEMALES
 

PEER GROUP :
 

MAL E S F E MAL E S 

S.D. MEAN S.D.VARIABLES MEAN 

.38BF " .70 .65 'I. 87 

Ad 2.00 '1. 11 2. '14 .99 

POP 1 .9" .34 ".89 .36 

POG " .9" .39 1 • 90 .35 

LPG 1.92 .32 '1. 95 .28 

RST '1.00 .33 .99 . '13 

AOT 4.9" 2.34 5.90 2 .33 

POM '1 • '19 .52 '1.35 .70 

ASA " .26 .6'1 '1 .4" .75 

VOA '1.00 .19 .98 • '13 

SOF 1.00 .27 '1.02 .22 

.91Toe '1 • 'l4 .48 1.30 

E'.FF 1 .2'1 .59 1.22 .63 

TOTAL 22. '18 4.48 23.97 4.79 

BF : Best Friends AOT : Arr,ou n t of time 
Ad = Ad vice POM = Place of lTleetin'} 
PDP : Parents opinion ASA = After 'Set-IDol ac:tivities 

of Peers VOA = Value of advice 

POG : Part of Group SOF : Source of Friends 

LPG : Love of Peer TOe : Theme of Conversation 
Grou p 

= Benefit -frorTt friends 
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TAble - 3 Number of Friend. 

In Percentages 13 Yrs. and 17 Yrs. Age Groups 

11 + 6.61. 26.61.
 

8 101. 13.31. 

4 7 56.61. 46.61. 

o 3 "18.31. .,., .61. 

Table 4 Distribution on Belonging to Peer Group
 

'13 YRS "17 YRS
 

---------------------~-------------------------------------l 
Hel ping '18.31. 13.31.
 

Affection 251. 33.31.
 

Frankness '1"1.61. 51.
 

Trust 31. 6i; 201.
 

Confidence Advice 20.01. 51.
 

Interests in Common 3"1.61. 33.31. 
:----------------------------------------------------------: 

Table 5 - Most liked characteristics about Peers 

'13 YRS "17 YRS 

Frankness 6.61. 8.31. 

Loyalty 251. 51. 

Affectionate 251. 33.31. 

Helpfulness 33.31. 201. 

Same Interests 23.31. 301. 

Understanding 6.61. 23.31. 
:----------------------------------------------------------: 
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Table 6 - Reasons for wanting to be with friends 

13 YRS 17 YRS 

Enjoyment/Fun 33.3"1. 38.3"1. 

Help 2·'.6"1. 16.6"1. 

Openness 8.31. 01. 

Understanding 28.31. 8.3"1. 
Confidence
 

Affection 20.01. 201.
 

Interesting 61. ·16.61.
 

QUALITATIVE ITEMS OF PERCENTAGES 

The peer relation questionnaire included four items 

which could only be subjected to percentage analysis. Those 

are reported in Table 4, 5, 6 & 7. The percentages in Table 4 

indicate that for both the age groups, the highest percentage 

fall in the category of 4 to 7 friends was 56.61. for the ·13 

year olds and 46.61. for the 17 year olds 126.61.1. The ne"t 

of friends group most COITlmon were the 11+ for t~le 17 

year olds and 0-31. for the 13 year olds 118.3"1.1. 

The feeling of Belongingness to the Group 

comprises of multiple responses such as hel~lingT affection, 

frankness etc, the helping response showed was chosen by 

more 13 year olds (18.8"1.1 than for 113.31.) the 17 year olds. 

Affection was mentioned by a higher percentage of year 

olds (33.31.1 as compared to 1251.1 for the ·13 yea r olds. 

Frankness was more valued by 13 yr olds (11.61.1 than by 17 

year olds 151.). Trust and taking advice from peers is chosen 
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more by the 13 year olds (31.6% and 20%)than 17 year olds. 

Common interests appear to be only slightly lower for 13 year 

olds (31.6%) than for the 17 year olds (33.3%). 

The most liked characteristics about Peers 
, 

Frankness was rated lower by 13 year olds (6.6%) than by 17 

year olds (8.3%1. thereby not laying too much stress on this 

dimension. Loyalty was given a high rating by 13 year olds 

(25% as compared to 5% by the 17 year olds). Affection was 

given prominence by both the age groups. 25% for 13 year olds 

and 33.3% than (20%) by the 17 year olds. Helpfulness waS 

rated highly by the 13 year olds (33.3%) and by the 17 year 

olds. Having same interests and understanding were seen as 

more important by the 17 year aids (23.3%) than the 13 year 

olds. 

Among the reasons for being with Peers - enjoyment 

and fun clearly stole the show as 33.3% of 13 year olds and 

38.3% of 17 year olds valued it. Getting help from friends 

appeared to be more important for the 13 year olds 121.6%1 as 

compared to the 17 year olds 116.6%1. Openness was valued by 

the 13 year olds only. Understanding and confidence ~ere 

valued more highly by the 13 year aids than the 17 year olds 

(28.3% and 8.3%1. Affection for friends was rated equally by 

both the age groups. Having common interests or finding the 

friend interesting was valued more by the 17 year aids 

116.6%)' than the 13 years old (6%). 

SCHOOL ADJUSTMENT The means and SO's on 

different dimensions of school adjustment are 



tables 7. 8. 9. In the sphere of curriculum adjustment the 

means are higher for males 14.05) and early adolescents 

14. on , who show better adjustment than later adolescents 

and ferr.2l.1es (3.71). S.D. is highest for late 

adolescents 11.70) which indicates a higher variability in 

this group as compared to others. 

Goals and Levels of Aspirations Males 

display the higher score in maturation of goals and levels of 

aspiration (5.25) followed by early adolescents (5.20). than 

females (5.02) and late adolescents (5.03) • The S.D. is 

higher for late adolescents ( 1 .80 ) followed by females 

( ·1 .75) . 

Personal Efficiency and Planning use of Time-

The mean for the total group on Personal Efficiency and 

Planning Use of time is 3.33. This type of adjustment seems 

to be higher for males (3.56) and late adolescents 15.65) 

I 

than females (2.98) and early adolescents (2. 90) . Late 

adolescents ( ·1.98) and ferrlales 1.90) show less deviation 

comparatively. 

Study Skills and Practice - The results show 

that the total group mean score on Study skills and Practice 

is 3.33. The later adolescents have the highest mean 1M 

=5.30) indicating that later adolescents have greater study 

skills and practice. The other means are females (4.71). 

males (4.60) and early adolescents 14.10). The S.D's are 

comparable in all groups. 



-----------------------------------------------------------

------------------------------------------------------------
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MENTAL HEALTH I 

The me~n for the tot~l s~mple is (4.89). The 

mean scores for m~les ~nd fem~les are (4.89) ~nd (4.86) 

res pe c t i ve 1 y. indic~ting comp~rable mental he~lth status. 

Early adolescents portray ~ better mental he~lth (M = 5.03) 

than l~ter adolescents (M = 4.73). 

ersonal Relations The mean score for the 

total grou p is (4.89) with e~rly ~dolescents and males 

showing better scores (5.37) and (4.96) respectively th~n 

fen,ales (4.70), and late ~dolescents ( 4.37 ) , the l~tter 

indIcating some what poor personal rel~tions. The S.D. is 

highest in early ~dolescents ("'.65), followed by l~te 'I 

adolescents (2.02). 

Table 7 Means and S.D.s of School Adjustment Variables 

Total Sample
 

V~riable Mean S.D.
 

CA 3.9"' ·1 .44 

MG & LA 5. "16 "1.66 

PE & PUT 3.33 2.06 

55 & P 4.72 2.39 

MH 4.89 2.36 

PR 4.89 ", .86 

•
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CA = Curriculum adjustment 

MG 

PE 

SS 

MH 

PR 

& 

& 

& 

LA 

PUT 

P 

: 

: 

: 

: 

: 

Ma tu ra t i on of goals and levels of aSJ:,i rl!\tion 

Personal efficiency and planning and use of t inle 

Study sk i 11 s and practice 

Mental healtt, 

Personal Relations 

, 

Table 8 Means and S.O.~ on 

Early Adol. 

Early adolescence 

School Adjustment Variables 

La t e Ad a 1. 

& late adolescence 

Variables Mean S.D. Mean S. D • 

CA 4.07 1 • "18 3.73 "1.70
 

MG & LA 5.20 "1.64 5.03 "1.80
 

PE & PUT 2.90 2. "10 3.65 "1.98
 

55 & P 4. "10 2.35 5.30 2.35
 

MH 5.03 2.5·1 4.73 2.25
 

PR 5.37 1.65 4.37 2.02
,
CA : Curriculun, adjustment 

MG & LA Maturation of goals and levels of aspiration 

PE & PUT = Personal efficiency and planning and use of tln,e 

55 & P - Study skills and practice 

MH - Mental health 

PR - Personal Relatlons 
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Table 9 Means and S.D.s on School Adjustment Variables 

MALES & FEMALES 

MAL E S F E MAL E S
 

,
 

Variables Mean S.D. Mean S.D. 

CA 4.05 1.39 3.71 1.54 

MG & LA 5.25 1.69 5.02 1.75 

PE & PUT 3.56 2.63 2.98 '1.90 

SS & P 4.60 2.46 4.7'1 2.40 

MH 4.89 2.55 4.86 2.26 

PR 4.96 '1.86 4.70 1.92 

CA = Curri cu!un. adjustment 

MG & LA = Maturation of goals and levels of aspiration 

PE & PUT = Personal efficiency and planning and use of time 

S5 & P = Study skills and practlce •~

~ MH = Mental health 
I 

PR = Personal Relations 

Table 10 Means and S.D.5 on Self-esteem and Achievement 

Motivation 

TOTAL SAMPLE 

Self Esteem 

Variables Mean S.D. 

,, .,. A.M. '18.23 

S.E. 3.50 

A.M. = Achievement Motivation 
S.E. = Self Esteem 
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Table 11 Mean. and S.D •• on and Achievement 

Motivation and Self E.teem
 
Early adolescence & late adolescence
 

Early Adol.' Late Adol.
 

Variables Mean S.D. Mean S.D.
 

A.M. -125. -18 -116.35 20.78 

S.E. -15.92 3.79 --15.95 3.78 

A.M. = Achievement Motivation 

S.E. = Self Esteem 

Table 12 Means and S.D.s on Achievement 

Motivation & Self Esteem 

MALES & FEMALES 

MAL E S F E MAL E S 
----1----------- ­

Variables Mean S. D. Mean S.D. 

A.1'1. -122. -12 20.64 -1-19.70 22.08 

S. E. --16.05 4.09 --16.00 3.47 

A.M. = Achievement Motivation 

S.E. = Self Esteem 

Achievement Motivation and self esteem The 

means and SD's on achieved ffiotivation and self esteerrl fOF 

different groups are reported in Table -10, -1-1, -12. CO~lpared 
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to the mean achievement motivation of the total sample of 

(M=121.87). male~ and early aadolescent~ showed a slightly 

higher mean achievement motivation (M=122.12, 125.18). 

Females and late adolescents had have relatively lower 

scores. The S.D. was highest for females (22.08) followed by 

early adolescent~ (21.13). 

The mean self-esteem scores for males and females 

were M 16.05 and M = 16.00 re~pectively which are comparable 

to the mean scores of the total sample (16.11). Early and 

late adolescent's scores on self-esteem we~e M2= 15.92 and M 

= 15.95 respectively. The S.D. highest for males (4.09). 

DEMOGRAPHIC VARIABLES 

The means and SD's on demographic variables are 

presented in Tables 13. 14. 15. 

Fathers Education : 

The mean on father's education in the total sample 

was 2.66. It was for males M2=2.68 and M = 2.60 for females. 

which indicates that most fathers have graduates and post­

graduate level education. Similarly for early and late 

adolescents the means are (2.88) and (2.38) respectively. 

Mothers Education 

For the total sample the mean score on ITlother's 

education was 2.38 whereas the means for early and laterp 

adolescents were 2.40 and 2.30 respectively. For males and 

females the means were 2.37 and 2.33 respectively. The mean 

scores for all groups compared closely indicating that most 

mothers were graduates with some even being post graduates. 
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Table 13 Hean. and S.O'. on Demographic Variable. 

Total Sample 

Variables Mean S.D. 

FE 2.66 .70
 

ME 2.38 .64
 

FO 1.48 .58
 

MO .60 .73
 

F In 1.92 .35
 

FE = Father's education 

ME = Mother's education 

FO = Father's occupation 

MO ~ Mother's occupation 

F In = Family Income 

Table 14 Means and S.O.s on Demographic Variables
 

Early adolescence & late adolescence
 

Early Ado 1. Late Adol. 

Variables Mean S.D. Mean S.D. 

FE 2.88 .72 2.38 .69 

ME 2.40 .69 2.30 .65 

FO .65 '1.48 .54 

MO .57 .74 .62 .72 

F In '1.88 .45 '1 .93 
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FE = Father's education 

ME = Mother's educ~tion 

FO Father's occupation 

MO = Mother's o c cu ~,a t i on 

F In = Fan,ily Income 

Table 15 Means and S.D.s on Demographic Variables 

MALES & FEMALES 

~lALE5 F E MAL E 5 

Variables Mean S.D. Mean S.D. 

FE 2.68 .66 2.60 .8·1 

ME 2.37 .64 2.33 .70 

FO 1.54 .57 ·1.39 .6·1 

MO .47 .63 .7·1 .79 

F In ·1.96 .26 1 .86 .47 

FE = Father's education 

ME 

FO 

MO 

F In 

= 

= 

= 

= 

Mother's education 

Father's occupation 

Mother's oCcu~'3tion 

Family Income 

were slightly higher than 

The S.D·s 

the 

for 

later 

early 

adolescent & males. 

adolescents and females 



Father'. Occupation 

The mean of father's occupation was (1.48) for 

total sample. which indicated that majority of fathers 

were in service, with a few engaged means 

for early and late adolescent appear to be very close to the 

total mean score (1.47) and (1.48) respectively. The mean for 

males was 1.54 showing a leanlng towards the business and for 

females M = 1.39 haVing service. 

Mother's Occupation 

Many mothers WEre housewives, al thougr, some 

were in service. In co~parison to males having mot~lers ( .47 ) 

more as housewives, and "lore fenlales had employed mothers 

For early and late adolescents ttl€ mean scores were .57 and 

0.62 indicating similar trends. 

Family Income 

Most. students high income with some middle income 

background, as seen from the t.ot.al sample mean (1.92). FOF 

mal e 5 and females the mean scores are "1.96 al1d 1.86 and fo ,­

early and late adolescents the means aFe 1.88 and 1.93. These 

indicate similar trends, with the males and late adolescents 

showing slig~ltly high income group_ 
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SECTION - 11
 

TABLE 16 CORRELATION BETWEEN PEER RELATIONS (MALES)
 

ElF AD POP POG LPG RST AOT POM ASA VOA SOF Toe BFF TOTAL 

' ,ElF -1.00 

AD .37 -1.00 

POP .44 .37 -1.00 

POG .32 .29 .48 1.00 

LPG .24 • -IS .60 .52 -1.00 

- !RST -. -17 • -IS .31 .42 .34 -1.00 

AOT .40 .06 .2-1 .05 .30 .10 -1.00 

I 
POM .23 -.06 .30 .09 .30 .03 .05 1.00 ~ 

ASA .07 -.05 .10 • -10 .28 .08 -.02 - .16 -'.00 

VOA .00 . :l5 .48 .59 .43 .29 • -17 .00 -'.00• "17 

SOF .41 .06 .39 .34 .42 .41 .3-1 .24 .32 .50 1.00 

I 

Toe .02 -.03 .29 .26 .30 .20 . -18 .1 B -. -IS • "13 .32 -1.00 

ElFF .07 .03 -.27 .24 .27 • "17 .22 -.08 .02 .28 .35 -.04 -1.00 

TOTAL .59 .40 .63 .48 .60 .36 .31 .-19.-19.67.54.17 .40 -1.00 

BF = B"st Fri"nds Toe = Theme of Conversation
 
AD Advic" BFF = B"nefit From fri"nds
 
pop = -Parents Opinion Peers 
POG = Part of P""r Group 
LPG = Lov" for P""r Group 'I 

.," I'RST = Reasons for s~ending time 
AlT,ount of tilT," 
Plac" of M""tin9 
Aft", school activities 
Valu" of Advic" 
Service of Friends 

AOT = 
POM = 
ABA = 
VOA = 
SOF = 
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ABLE 17 - CORRELATION PEER GROUP RELATIONS (TOTAL)
 

SOF TOC BFF TOTALAD OPO POG LPG RST AOT POM ASA VOA 

, 

"	 .00 

.23 '1.00 

.38 .241.00 

.27 .17 .45 '1.00 

.28 · '15 .53 .5·1 '1.00 

- . "5 · '1 '1 .24 .35 • 3 '1 '1.00 

.36 .10 .20 • '10 .26 .00 '1.00 

.2'1 -.07 .22 .03 .20 .06 .28 '1.00 

.05 -.07 . '14 .0=, .20 .27 -.30 -.65 1.00 

.00 • "3 .42 .40 .54 .87 .08 . '1 '1 .29 '1.00 

.32 .01 .27 • 2~; .33 .17 .19 . '15 .02 .00 , .00 

.08 -.0'1 .16 .00 · '15 .05 . '14 .30 .30 .0'1 .08 1.00 

.09 - ~ '13 -.19 · '18 · '18 .06 -.00 -.28 .25 • 'l1 .22 .22 '1.00 

TOTAL .5'1 .34 .50 .35 .52 .21 .79 .56 .54 .34 .3'1 .43 .29 '1.00 

BF = Best Friends	 TOC = Theme of Conversation 
AD = Adyice	 BFF = Benefit From friends 
POP = Parents Opinion Peers 
PoG = Part of Peer Grou p 
LPG = Loye for Peer Grou p 
RST = "Reasons for spending tirrle 
AoT = An,ount of t i ITle 

PoM = Place of Meetin.~ 

ASA = After school activities 
VoA = Value of Adyice 
SoF = Service of Friends 



TABLE 18: CORRELATIONS PEER GROUP RELATIONS (FEMALES)
 

AD OPO POG LPG RST AOT POM ASA VOA SOF Toe BFF TOTAL 

'1.00
 

.09 '1.00
 

.60 .22'1. 00
 

.52 . '18 .68 '1.00 

.70 .32 .74 .79 '1.00 

.63 .28 .66 .70 .89 1.00 

.37 .19 .35 .33 .37 • '12 '1.00 

.29 -.05 .28 . '14 .25 -. '12 .09 '1.00 

• "13 -.06 .23 . '15 .25 -.04 -.02 .02 '1.00 

.63 .28 .66 .70 .89 .4'1 .43 .29 · '12 1.00 

.4" .06 .43 .45 .54 .22 . '18 .07 · 3" .02 '1.00 

.2" .04 .20 -.0'1 . '18 -. '12 .06 .01 - .13 '10 -.02 '1.00 

.25 -.20 .25 .25 .24 -.01 .05 .19 · \ 3 '11 .13 -.22 1.00 

TOTAL .59 .34 .64 .54 .66 .15 .13 .19 .11 .38 .30 .06 
I 

.'10'1. 00 

BF 
AD 
POP 
POG 
LPG 
RST 
AOT 
POM 
ASA 
VOA 
SOF 

= 
= 
= 
= 
= 
= 
= 
= 
= 
= 
= 

Best Friends 
Advice 
Parents Opinion Peers 
Part of Peer Grou p 
Love for Pee r Grou p 
Reasons for spending time 
Amount of time 
Place of Meetin'] 
After school activities 
Value of Advice 
Ser ..... ice of Friends 

TOC 
BFF 

= 
= 

Ttlenle of Conversation 
Benefit From friends 



Reaulta of Correlationa (within the variablea> 

On Peer group relations for Male and Female and 

total are included in table. 16,17,18. 

For the total sample the advice was significantly 

correlated (r = .23) with best friends. In the case of nlales 

significance of advice and best friend was correlated 

highly (r = .37). In the case of females the correlation was 

not significant. 

The correlation between best friend and parents' 

perception of peers was quite hig~1 for the total 

(r = .38, P .0'1). The same was true for ~Iales (r = 

.44) and females (r = .601. The females are influenced by 

parents more in choosing friends. 

The feeling of being part of the I~roup hl'.;Ihly 

correl,;;.ted wi th best friends for the total (r = .27, p < 

.0" I . For t~le females t~le correlatIon was even higher (r = 

.52) 1 indicating t~lat best friends were very important for 

creating a feellng of belonging to the group. In males the 

corre18tion was significant at 5 percent level. 

Correlation between best friends and love of peer 

was significant for the total sample (r = .28 I , for 

(r = .241 and for females (r = .70). This indicated 

the females were more emotionally involved wit~, their peers. 

There was a significant correlation between reasons 

I 
i 



, 
I 

for spending time and best friends for the female group only 

( r = • 63, p <: .0-1) • of time spent correlated 

significantly with the best friend in all the groups, total 

I r = .36), males (r = .40) and females at (r = .37) • Best , 

friends and places of meeting correlated significantly for 

the total (r = .21) and ferTtales (r = .29). correlation 

was not significant for males. 

After school activities were not found correlated to 

bes t friends in any of t~le groups Value of advice is 

hlghly correlated to best friends only in the case of females 

( r = .63 , P <: .0-1). Source of friends correlated to best 

friends in all cases. Benefit from friends showed a positive 

correlation with best friends only in the case of females Ir 

= .25) significant at .05 percent level. Advice and parents 

perce~ltion of peers significant correlated for males ( r 

.37, P <: .Oll and for the total san'f"le (r = .24), but not for 
I 

females. 

Being part of the group and advice taking showed 

significant correlatlon for only males Ir = .29). Advice and 

the toted score on peer 9 r o u P relations correlated 

significantly for the total group (r = .34), for males Ir = 

.40) and for females (r = .34). 

Reasons for spending time with peers and 

per-ce~,tion of peers were also hig~lly correlated in case of 

total group (r = .24) at .01 percent for males (r = .31) and 



for females Ir = .66). Reasons for spending time with the 

peer group correlated significantly with parents' perception 

of peers in the total sample (r = .24. ~. < .0·1) for males (r 

= .31) and for females (r = .70). Amount of time spent wi th 

peer group showed a' hig~1 correlation with ~'arents perce~.tions 

of peers for only the female group Ir = .35) significant at 1 

percent level. 

Place of IT,eet i ng significant correlation 

with ~larents' perception of peers, for the total group (r = 

.22) • for males Ir - .30) and for females (r = .28) • The 

value of advice from peers s~,owed correlation with 

parents' perception of peers for the total group (r = .42) , 

for males Ir = .55) and for females Ir = .66). The source of 

friends and parents perception of peers showed high 

correlation for females Ir = .43) followed by males Ir = .37) 

and the total group Ir = .27). Feeling part of a group and 

love for the ~Iee~ group showed a significant correlation for" 

total group I r = .5·1), for IT,ales I r = .55) o..nd for females I r 

= .79), all being Significant. 

Reasons for spending time correlated wi.th feeling 

part of the group, in t~le total l~roup (r == .35) for males 

( r = .42) and for females Ir = .70). Amount of time spent 

with friends showed a positive correlati.on With part of group 

feeling for females only Ir = .33) . The value of advice 

from friends and feeling part of peer group showed ~I i 9 h 

correlation, s pe cia 1 1 Y in the case of females I r = .70) , 



followed by IT,ales (r = ,48) and total (r = .40). The sources 

of friends and feeling part of the group showed significant 

correlation in case of total group (r = .25), for males (r = 

.34) and females (r = .45). 

Theme of conversation ~howed significant correlation 

"i ttl feeling part of peer group only in case of males ( r = 

,26) • Benefit from friends showed correlation with feeling 

part of group in the case of total saTTlple (r ::;. . '18) r 

(r = .24) and females (r = .25). Total peer group relations 

correlated with feeling part of peer group for the total 

grou p (r '='" .35), for males (r .481 and for females ( r 

.541 all significant at 1 percent level. 

Love of pee r group correlated with reasons for 

s~,ending tiTTle, for the total group (r == .3"1), for males (r :::::: 

.341 Mnd for the female group at (r = .891, 

Amount of time spent ~.ad a positive correlation wit~. 

love of peer group for the total group (r = ,261, for the 

females (r = .371 and for males (r = .301. The females showed 

hig~,er ~'ositive correlation than t~le males. 

Place of meeting showed significant correlation with 

l.ove of peer group for the males and females (r = .301 and 

( r = .25) respectively. After school activities and love of 

group adopt did not correlate for the total group, but 

did for the "la-Ies. (r == .25) and felTlales (r .281 • This 

.. 
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indi ".ted	 th~t there w~s some rel~tionship between having 

for the peers and wanting to share after school 

Cl.ctivities. 

Value for advice corre.ated wlth love of peer grou p 

in the total salT,ple I r = .54), for males I r = .59), and fOF 

females Ir = .891. These values indicated that love for the 

peer group	 wa~ responsible for valuing peer group advice. 

Sour-ce of friends and love for peer group showed a 

higher relationship for the total sample Ir = .331, for the 

females I r = .541 and for males Ir = .421 • These values 

indicated that whichever was the source of the friends love 

for peer group WCl.S there. 

Theme of conveFs20.tion and love for peer l;lroup 

cOF"r-elated for males only Ir = .301. This implles that boys 

conversed with peers according to the feeling they had for 

I 
Benefit frorY. friends and love for peer ';IYOUP 

correlate'f> for the total group Ir = .181 and for males Ir = 

.271 . This indicated that males expected benefit frorn the 

peers whom they loved. 

For the total peer group relation the cor-relation 

with love for peer gFOUp shows a positive I r = .52) 

significant. For males and females trle values are (r = .60) 

and I r = .66) respectively si'~nificant at present level. 

These correlations indicated overall love for peer group was 

in,portant for peer group relations. 



Df the main reaSDns fDr spending time with peers was 

CDr related with reaSDns fDr spending time in the tDtal 

tD 

grou p 

.41) • 

schDDl 

adv iceDfValue 

fDr spending time CDr related with after 

fDr the tDtal grDup (r = .27). 

fDr the 'males and ferr,ales (r = .43 and (r = 

Reasons 

(r = .89) 

One 

activities " . 

, I 

discuss problems and take advice. 

with 

g r DU~' 

spendingfDr 

cDr related 

.01. The peer 

friendshipDfsource 

significantly with reaSDns 

males 

fDr spending time (r = .41, P 

FDr 

cDrrelatedvalues 

reasons 

time fDr the tDtal (r = .21) and fDr males (r = .36). 

I 

The amount of tinle spent with peers and places Df 

meeting shDwed a pDsitive correlatiDn (r = .28) fDr the tDtal 

This 

whon. after 

grDUp, 

for advice front he peers with 

Anrount of time and value of advice correlates 

females group but nDt fDr the tDtal 

regard 

and 

lndicated 

sam.ple IJroup. 

I 

school activities were shared. 

males 

Source Df friends and amount of t in.e spent with 

pee rs shDwed posltive correlatiDn fDr the tDtal group ( r = 

and for rna I e s (r == .3-'). FDr the tDtal grDup after 

school activities and place Df meetin,~ had a positive 

= .65). SDurce Df friends and schoolafter( r correlation 

activities showed a positive correlation for"ntales (r = 32) 

and fen.ales (r = .311. These values indicated that after 

S dlDD 1 activities were the reasons fDr rr,eetin'J at a 
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particular place and friends from school or the neighbourhood 

played an important adVisory role in the lives of adolescents 

as was apparent from the correlation of the total sample (r = 

.29). 

Peer group relations overall has very high 

correlation with value of advice. The peer group relation was 

highly correlated with other aspects liKe benefit from 

friends and source of friends. The correlation with value of 

advice for males (r = .671, for females (r = .38) and for 

total group (r = .34). The correlation was positive witt, 

source of friends for males (r = .54), for females (r = .30) 

and for the total group (r = .31). 



TABLE 

71 

19 - CORRELATIONS BETWEEN PEER GROUP RELATIONS (17 VRS.) 

AD POP POG LPG RST AOT POM ASA VOA SOF TOC BFF TOTAL 

2 3 4 5 6 7 8 9 10 -1 -1 13 

-'.00 

. -18 -1.00 

.59 . -19 -1.00 

.64 .2-1 .57 -1.00 

P .:" .05* ** * .70 .26 .74 .66 1. 00 P < .01** 
.63 .23 .66 .60 .89 -1.00 

.50 .25 .34 .26 .50 .2-1 -1.00 

POM .27 -.06 .31 .07 .26 .0-1 .06 -1.00 

ABA .20 .00 .23 .11 .27 .05 -.02 -. -IS 1.00 

VOA .63 .23 .66 .60 .89 .45 .47 .36 .1 -1 -1.00 

SOF .38 .00 .39 .35 .48 .50 .25 .35 .45 .46 -1.00 

TOC .23 .07 .22 .02 • -19 .04 -. -10 - .12 -. -1 -1 .20 .08 -1.00 

BFF .28 -. -16 .27 .24 .26 • "13 ."19 .09 .14 .26 • -14 -. -10 -1.00 

TOTAL .67 .40 .62 .49 .72 .27 .16 .14 ."14 .51 .48 -.03 .21 

BF Best Friends TOC ~ Theme of Conversation~ 

~AD Advice BFF = Benefit From friends 
~POP Parents Opinion Peers 
~POG Part of Peer Group 
~LPG Love for Peer Group 

RBT = Reasons for spending time 
AOT = Amount of time 
POM = Place of Meeting 
ASA = After school activities 
VOA = Value of Advice 
SOF = Service of Friends 

1.00 



-14 

TOTAL 

-13 

Theme of Conversation 
Benefit From friends 

.19 .37 .47 .40 .28 -1.00 

= 
= 

-10 

TOC 
BFF 

98 

71.. 

76543 

Best Friends 
Advice 
Parents Opinion Peers 
Part of Peer Group 
Love for Peer Group 
Reasons for spending time 
Amount of time 
Place of Meeting 
After school activities,
Value of Advice 
Service of Friends 

AD POP POG LPG PST AOT POM ASA VOA SOF TOC BFF 

2 

ABLE 20 - CORRELATIONS BETWEEN PEER GROUP RELATIONS (13 YRS.) 

1.00 

.39 -1.00 

.44 .42 1.00 

.24 .27 .60 1.00 

.24 .2-1 .60 .65 -1.00 

-. -17 .17 .32 .51 .34 1.00 

.33 .14 .30 .20 \.24 .25 -1.00 

.27 .11 .37 .38 .38 .04 .22 1.00 

-.06 -.01 .29 .30 .30 .25 .01 .04 1.00 

.00 • -19 .55 .59 .59 .39 .27 .14 .00 -1.00 

.43 .17 .43 .47 .47 .20 .27 .05 .26 -.02 1.00 

TOC -.04 -.04 .32 .33 .33 .04 .32 .05 .13 .06 .29 -1.00 

BFF .04 -.03 .25 .25 .25 .05 .04 .06 .0-1 .07 -.35 -. -16 -1.00 

TOTAL .54 .46 .70 .60 .60 .42 .3-1 

BF = 
AD = 
PDP = 
POG = 
LPG = 
RST = 
AOT = 
POM ­
ASA = 
VOA = 
SOF = 
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PEER GROUP RELATIONS .1 

The correlation for best friends and advice 

for the total group (r - .23) and thirteensignificant 

Total are included in Tables 17, 19, 20 

Results of Correlations for 13 yr 01ds/17 yrs aIds 

was 

year 

and 

aIds (r - .39), which were significant at 5 and 1 percent 

levels respectively. This pointed to the fact that early 

adolescents were more liable to accept advice from peers. 

Best friends and perception of parents about peers correlated 

very highly for total group ( r - .38), ·13 yr olds (r - .44) 

and 17 year olds (r - .59). This shows that adolescents were 

influenced by parents regarding their peers~ especially for 

the older group. 

Best friends influenced the individuals' feeling of 

part of a group. This was proven by the positive 
I 

correlation for the total group (r - .27) significant at 1 

percent level. The value for the correlation for 17 year olds 

was ( r - .64). The older adolescents appeared to be very 

dependent on best friends for feeling part of the group. 

Best friends and love for the peer lJroup showed high 

correlation for the total group (r -.28) significant at 1 per 

cent level. The 17 year olds should a very high correlation 

between love of peer group and best friends (r - .70, P 

<: Best friends and the amount of time spent with 

peers showed positive and significant correlations for the 

total 9 FOU P (r - .36, P < .01). The late adolescent group 



showed a positive correlation ( r = .50) and early 

adolescents (r a .331 both significant at 1 percent level. 

Best friends and place of meeting showed positive correlation 

for the total group (r a .21, P < .05) for the ·17 year old 

group Ir a .271 and for the early adolescents (r = .271 both 

being significant 5 per cent level. 

Best friends and value of ad ..... ice correlated 

significantly for the 17 year olds Ir a .63, P < .01). Source 

of friends and best friends correlated positively for total 

Ir a .321. for 17 year olds Ir a .38) and for 13 year olds Ir 

a .43), all significant at ·1 per cent level. These findings 

indicated that best friends came from schools as "'ell as 

nei9t4bourhood. Best friends and benefit f r orr. friends 

correlated only for ·17 yr. olds Ir = .24. P < .05) indicating 

that 17 year olds view friends as beneficial to them. 

Ttle total peer group relations stlDwed correlation of 

",ith best friends for the total sample. for 17 year 

olds Ir a .67) and for 13 year old Ir a .541 all significant 

at 1 per cent level. 

Advice fro"1 friends and parents perception of 

correlated positively for the total group Ir = .24, P <.01. 

The correlation for ·13 year old s "'as (r = .42) and 

significant at 1 per cent level. This indicated that parents 

perceptions of friends were rr_ore irTlportant to the younger 

adolescents. Total peer relations Scores correlated 

positively ",ith advice for the total group Ir a .34), for the 

17 year olds Ir a .40) and for the 13 year olds Ir = .46) • 
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all significant at 1 per cent level. 

Parents pe~ceptions of peers correlated positively 

with being part of group for all the three groups for the 

total sample (r = .45), for 17 year old (r=.57) and 13 year 

olds (r=.60), all three significant at 1 per cent. 

Parents perceptions of peers and love for peer grou~. 

had positive correlations for all the three groups. For total 

group (r = .53), for 17 year olds (r = .74) and for 13 year 

olds (r = .60), all significant 1 per cent level. 

Parent's perceptions of ~Ieers and amount of time 

spent displayed a high correlation for the 17 year olds (r = 

.34) significant at 1 per cent level. T~,e same was true for 

the 13 yr. olds (r = .30, p(.051. 

Parents ~'erceptions of ~Ieers and value of advice had 

positive correlation for all t~le groups, for the 

group (r = .42, P ( .01) for the early adolescent group (r 

.55) and for late adolescence (r = .66), both significant at 

5 percent level. This indicated that adolescents placed a 

great deal of stress or faith in ~Iarents opinions regarding 

their friends. Parents perce~,tiDns of peers and source of 

friends were highly correlated. This pointed to the fact 

that adolescents were quite particular about choosing their 

friends depending on the place or source approved of by their 

peers. 

Parents perception of peers and benefit from friends 

indicated a positive correlation for the total group ( r = 



• 19) for the 13 year olds (r = .25) and for the 17 yr. olds 

(r = .27), all significant at 5 per cent level. 

Section II 

Correlations among different variables for the 

two gender groups 

Results of correlational analysis amonl~ different 

variables, male, fen,ale and total group are included in 

tables 21.22,23.24,25,26. 

Demographic Variables 

Father's education showed a positive correlation 

with n,ott,er's education (r = .4-1, P ..... on for both n,ales and 

femElIE's and for the total group (r = .33, P <.0-1). A 

positive correlation is seen Wlttl nlother~s occupation in the 

c,?,se of ferrlC\les (r- =.:: .29. P< .05), and the total 9rouP (t- = 

.21, .05). This indicates tt,,,t hi,.hly educat.ed f"thers 

would (t-l 00 se educ"ted spouses and en cou ra.;!€' them to be 

profitably occu~lied , IN hie tl in t urn is e,.,pected to provide 

motivation to the adolescents.. lncome is 

positively correlated witt. fattier's education for males fo I' 

females "nd the total group. 

Mother's education and occupation show pOSitivE' 

correlations foe females Ce = .38) and the total Ce = .29) • 

Mother"s education with family income showed positive 

correlations for only males Ce = .501. 

SCHOOL ADJUSTMENT 

Curricular adjustment and maturity of goals and levels 

ri 
" 

I 

i 
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of ~spir~tion sho~ed high correl~tion for females (r = .39) 

and the total group Ir = .25). It is not significant for 

males. Personal efficiency and planning and use of time 

showed simi lar trends as these are highly correlated ~ith 

curriculum adjustment of females Ir = .30) and for the total 

9 rou ~I ( r = .21) . Personal relations and curriculum 

adjustment sho~ positive correlations for females (r = .40) , 

for m~les (r =- .27) and for the total group (r=.36) all 

significant and at 1 per cent level. 

Maturity of '~oa 1 s and levels of aspiration r 

correlated positively with personal efficiency and ~,lanning 

and use of t inle, for the total group Ir = .27) for the 

females ( r = .39). Mental health showed very positive 

correlation wit~1 curriculum adjustment for females (r=.26), 

for males Ir = .281 and for the total group (r = .29). This 

pointed out the value of positlve school 2dJustment for the 

mental well-being of adolescents. Personal relations also 

showed a positive correlation with nlaturity of 9 0als and 

levels of aspiration for the total group Ir = .221, and the 

practice for adolescents for all the three 9roups, namely for 

= .351, all si9nificant at 1 percent level. 

Results of Correlational Analysis for the early and 

adolescents and the total are included in 25, 

and 

Tables 

related to the study skills 

.381 for males Ir = .48) and for females Ir 

health wasMental 

total group I r = 

later 

IT,a 1 es I r = .39). 
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26, 27, 28, 29, 30. 

D.mographic VariablRs 

Father's education and mother's educational 

level had a positive correlation for the 13 years Ir = .401 

and 17 years Ir = .381 and for the total Ir = .33 I , all 

significant at 1 percent level. These findings point to the 

fact that those having better educated fathers tend to have 

mother's of comparable academic level. Father's education 

showed a positive correlation with farrlily incorTle, in the 

total sam p leI r = • 41 I , for -17 year aIds 1 r = .361 and for 

-13 yr old 1 r = .691, all significant at 1 per cent level. 

This indicate that higher father's education level led to 

higher family income in general. 

Mother's educational level showed a positive 

correlation with Mother's occupation For total g rou p 

Ir-.281 for yr. aIds Ir = .28) and for yr. aIds 

(r=.33, p .0" I • These findin'Js ...... ere in the, 
direction. Mother's educational level and fan,ily income 

showed positive correlation for only the '17 year aIds 

Ir-.44 p< .011. Evidently, educated mother's work and time 

is appreciated by older children. i 
School Adjustment 

i 
I 

Curriculum adjustment showed positive correlation with 

maturity of goals and levels of aspiration for the total 

grou p 1 r = .25 I , which indicates that n,aturi ty in the 

indlvidual and tligher levels of aS~liration go bend in hand. 

The correlation for the 17 year olds was (r = .381 and for 13 
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years Ir = .26), the former significant at 1 percent and the 

latter significant at .5 percent level. 

Curriculum adjustment had a positive correlation 

with personal efficiency ~nd planning and use of time for the 

total sample (r = .21), and for 13 and 17 year olds (r = .29) 

and (r = .34) respectively. Curriculum adjustment helped in 

achieving efficiency and proper use of time and vice versa. 

Curriculum adjust~lent in adolescents had a positive 

correlation with personal relations (with teachers and 

associates) indicating that good student-teacher 

relationships made the student feel more comfortable with the 

subject in hand. The opposite would also hold true. The 

correlations were for 17 year olds (r = .38) for 13 year olds 

(r = .37) and for the total group (r = .36) all significant 

at 1 percent level. 

Maturity of uoals and levels of aspiration as a 

category of school adjustffient showed positive correlations 

personal efficiency and planning use of time in two 

groups, the total group (r =.27, P < .01) and the case of the 

13 year olds (r = .401. Mental health had a high and positive 

correlation with maturity of goals and levels of aspirations 

in the total group (r = .24, P <.01) and for the 13 year olds 

Ir = .43 P <.01). The correlation was not significant for the 

17 year olds. 

The correlation of maturity of goals and levels of 
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aspiration ~ith personal relations ~as positive for all three 

groups for \r,e total group (r '" .22, P < .05), for the 13 

year olds (r = .29) and 17 year olds ( r = .26) These 

positive correlations indicated that higher levels of 

~aymaturity and aspirations paved the for better 

relationship ~ith teachers and associates at school. 

Study skills and practice had a positive correlation 

with mental health of the total sample (r = .38) and for the 

13 year old group (r = .64). 

TABLE 21 - CORRELATION BETWEEN DEMOGRAPHIC VARIABLES (MALES) 

2 3 4 5 

Fe ., .00 

Me .4·1 1.00 

Fo -.01 .17 1.00 

Mo .20 .22 -. ·18 1.00 

FIn .60 .50 .37 -. ·'0 , .00 

Fe = Father's education 
Me = Mother's education 
Fo = Father's o[[u~,ation 

Mo = Mother's o[[u~,ation 

FIn = Farrd ly Income 



------------------------------------------------------------

'I 
TABLE 22 - CORRELATIONS BETWEEN SCHOOL ADJUSTMENT (MALES)
 

1 2 3 4 5 6
 

--------------------------------------------,-------------- ­

CA -1.00 

MG+LA .24 -1.00 

_I;i"1PE&PUT · -, -, .23 -1.00 
I 

. -1 -1 .18 -1.00SS&P • -13 

.28 • -15 .48 -1 .00MH • -15 

PR .37 .39 • -12 .24 .30 -1.00 

CA = Curriculum adjustment 
MG & LA = Maturation of goals and levels of aspiration 
PE & PUT = Personal efficiency and planning and use of time 
SS & P = Study skills and practice 
MH = Mental Health 
PR = Personal Relations 

23 - CORRELATIONS BETWEEN DEMOGRAPHIC VARIABLES (FEMALES) 

1 2 3 4 5 6 _________________________________________ l _ 

Fe -1.00 

Me .4-' 1.00 

•Fo -.10 .06 -1.00 

Mo .25 .38 -.0-1 -'.00 

F In .48 . -15 .3-1 -. -11 -, .00 I 

Fe = Father"s education 
Me = Mother's education 
Fo = Father's o c cu pa t ion 
Mo = Mother's occupation 
FIn = Farrli 1y IncoIT.e 



TABLE 24 - CORRELATIONS BETWEEN SCHOOL ADJUSTMENT (FEMALES)
 

1 2 3 4 6 

CA '1.00 

MG+LA .34 1.00 

PE&PUT .30 .39 1.00 

SS&P . 14 • 14 .21 1.00 

MH .0'1 .26 . 19 .35 '1.00 

PR .40 .19 .03 -.06 .00 '1.00 

CA 
MG do LA 
PE & PUT 
S8 & P 
MH 
PR 

= 
= 
= 

= 

Curriculum adjustment 
Maturation of goals and levels of aspiration 
Personal efficiency and planning and use of 
Study skills and practice 

Mental Healtt. 
Personal Relations 

time 

TABLE 25 : CORRELATIONS BETWEEN SCHOOL ADJUSTMENT (TOTAL) 

1 2 3 4 5 6 

'157 CA '1.00 

'158 MG+LA .25 '1.00 

'159 PE&PUT .2'1 .27 -1.00 

'160 SS&P • '10 .07 .18 1.00 

'16 'I MH .03 .24 . '12 .38 -1.00 

• '162 PR .36 .22 .08 .05 .09 '1.00 

CA 
MG 
PE 
SS 
MH 
PR 

& LA 
& PUT 

& P 

= 
= 
= 
= 
= 
= 

Curriculum adjustment 
Maturation of goals and levels of aspiration 
Personal efficiency and planning and use of 
Study skills and practice 
Mental Healtt. 
Personal Relations 

time 



TABLE 2b I	 CORRELATIONS BETWEEN DEMOGRAPHIC VARIABLES (TOTAL) 

1 2 3 4 5 

-149 Fe -1.00 

150 Me .33 1.00 

-15-1 

-152 

Fo 

Mo 

-. -15 

.2'1 

.05 

.29 

1.00 

-.12 -1.00 

i
J ;] 

\ 

-153 FIn .4'1 • -13 .27 - .12 1.00 

Fe 
Me 
Fo 
Mo 
FIn 

= 
= 
= 
= 
= 

Father's education 
Mottle r' s educatlon 
Father·s occupat i on 
Mother's occupa.tion 
Family Incorr,e 

TABLE 27 :CORRELATIONS BETWEEN SCHOOL ADJUSTMENT (13 VRS> 

-j 3 4 5 6 

CA -'.00 

MG+LA .26 -1.00 

PE&PUT .2-1 .40 -1.00 

SS&P .22 • '12 • 18 -1.00 

MH .24 .44 • -15 .64 -1.00 

PR .37 .29 • -13 .24 .27 -1.00 

CA 
MG 
PE 
5S 
MH 
PR 

& LA 
& PUT 

& P 

= 
= 
= 
= 
= 
~ 

Curriculum adjustment 
Maturation of goals and le~els of aspiration 
Personal efficiency and planning and use of 
Study skills and practice 
Mental Health 
Personal Relations 

time 



TABLE 28 _CORRELATIONS BETWEEN DEMOGRAPHIC VARIABLES (13 YRS)
 

1 2 3 4 5 

Fe 1.00 

Me .40 1.00 

Fo -.01 .07 ·1.00 

Mo .22 .28 -."17 ·1.00 II 

Fin .69 • ·15 .36 -.20 1.00 

Fe 
Me 
Fo 
Mo 
Fin 

= 
= 
= 
= 
= 

Father·s education 
Mother's education 
Father's occupation 
Mother's occupation 
Family Income I, 

TABLE 29 , CORRELATIONS BETWEEN SCHOOL ADJUSTMENT (17 YRS) 

1 2 3 4 5 6 

CA ·1.00 

MG+LA .32 ·'.00 

PE&PUT .34 .23 ·1.00 

8S&P • "13 • "14 • "19 ·1.00 

MH - . ·11 . 1 ·1 .22 . ·19 ., .00 

PR .38 .26 .23 .09 -.03 ·'.00 

CA 
MG 
PE 
S8 
MH 
PR 

& LA 
& PUT 

& P 

= 
= 
= 
= 
= 
= 

Curriculum adjustment 
Maturation of goals and levels of aspiration 
Personal efficiency and planning and use of 
Study skills and practice 
Mental Health 
Personal Relations 

time 



TABLE 30 I CORRELATIONS BETWEEN DEMOCRATIC VARIABLES (17 VRS) 

2 3 4 

Fe '1 .00
 

Me .38 1.00
 

Fo -.14 .21 '1.00
 

Mo .27 .33 .0'1 '1.00
 
" 

FIn .36 .44 .30 . " " ., .00 

Fe : Father's education 
Me : Mother's educ~tion 

Fo Father's occu"ation: 

Mo : Mother's occupation
 
FIn : FaIT'; 1 y IncorT,e
 

Section III 

PEER RELATIONS, SELF-ESTEEM, ACHIEVEMENT MOTIVATION, SCHOOL 

ADJUSTMENT AND DEMOGRAPHIC VARIABLES 

I 

Fat~ler's education showed a positive correlation 

., 

with peer group relations for 13 year olds (r :.421 and the 

'17 year olds (r : .271 and it can be inferred that fatt"ler's 

education and his ~ubsequent outlook affected the perceptions 

of the adolescents towards the peer group and lnduced in theffi 

more D~,enness to advice and learning. 

correlation between father's education and 

achiev@nlent motivation are positive for the 13 year aids (r ~ 

.34),17 year olds (r: .48) and the total group (r:.34), all 

significant 1 per cent level. These results indicated H,at 



for 

esteem 

olds 

score 

with 

year 

= 

16 

father's education had a positive effect on achievement 

motivation. 

The correlation of father's education with self­

, 
showed that highly educated father's imbibed in their 

adolescents a ~Iigher self-esteem, especially in the 17 year 

( r = -.291 and the total group (r = -.161. The lower 

indicated higher self-esteem. 

Mother's education showed a positive correlation 

peer group relations (r = .311 for 13 year olds but not 

17 year olds and the total group. Mother's education and 

achievement motivation showed positive correlations for 13 

olds (r = .291. 17 year olds (r =.421 and total group (r 

.24) This ITlade one realize the value of ITlaternal 

education in providing motivatIon to adolescents. 

Mot~ler's education and self-esteem showed a negative 

correlation (r = -.17) which In this context Implied that a 
I 

self-esteem score for the 13 year old. The lower the 

self-esttm score the higher would be the self-esteem level 

The correlations for 17 year olds (r = -24) and for the total 

group the (r = -.12) indicated that high education of the 

mother enhanced the self-esteeITI of the adolescent. 

Father's occupation and peer group relations showed 

a positive correlation for 13 year olds (r = .21). Similarly 

father's occupation and self-esteem showed negative 

correlations for 13 year olds (r = -.07) and the total group 

(r = -.131. 

,
 
I 

J 
I ~ 

! 
,I, 

" 



Mother's occupation showed a significant correlation 

with achievement motivation for 17 year olds (r = .26. P<.O~I 

only. The correlation with self-esteem was also considerable 

for the '17 year olds (r = -. '121. 

Family income and peer group relations showed a higtl 

correlationed for all the three groups - for 13 yrs. ( r = 

.39) for 17 years olds Ir = .~11 and total group Ir = .271, 

all significant at 1 percent level. The indications were that 

students from affluent families attracted more friends and 

were prone to be IT_ore influenced by peers. 

Family and achievement mDtivation were 

positively correlated for the 13 year aids and 17 year aid s 

I r ~ .27, and r ~ .5~.1 res~'ectively. The implication was that 

if the father·s were high achievers fronl the monetary point 

of view they encouraged the adolescents to be ~\igh achievers 

at school and subsequently In their careers. Family income 

and Sf' 1 f--es teem showed a low relati~nshlp for only the 13 

year aids at Ir ~ -.OS). 

School Adjustment 

Curriculunl adjustment showed a positive correlation 

with peer group relations for 13 year olds Ir ~ .40) , and 

witt. achievement ITlotivation for all the three groups, for '13 

year old s Ir = .25), for 17 year aids Ir = .38) , for th(~ 

total group Ir ~ .24). Thus it can be inferred that pro pe r 

curriculum adjustment was assosiated with achievE'rTlent 

motivation and vice versa. 

" 

,I 

,I 

,.;,



Curriculur" adjustrloent showed negative 

correlation with self-esteem of 13 year olds at (r = .4'1>, 

indicating that better adjustment with school subject 

affected their se 1 f-es teeIT, r·ositively. The profile was 

different for the 17 year olds (r = .07) indicating little 

effect on self-esteem of good curriculum adjustment. Maturity 

of goals and levels of aspiration showed positive correlation 

with peer group relations for 13 year olds (r =.28) • Wi th 

achievement ITIotivCl.tion the correlCl.tions were positive and 

high for all the a'Je 'Jroups, total (r = .47), for '13 yr. olds 

( r = .46) for 17 year olds (r = .39). Self-esteem did not 

correlCl.te in Cl.ny group. 

PersonCl.l efficiency Cl.nd plCl.nning use of time showed 

positive correlCl.tion with peer group relations of year 

olds only ( r = . 40 P < . 0'1 ). S i IT, i 12. r was the CCl.se with 

Cl.chievenlent motivation (r = .29 P .05) . 

Study s~~ills and practice showed 2 good cot-relation 

with peer group relations of 17 year olds (r =.33) and total 

·;}roup (r = .2'1). Self-esteem seeITled to be higt. in the total 

'Jroup. 

Mental health showed high and positive correlCl.tion 

with peer group relations in the two age groups for 13 yeCl.rs 

( r = .38) and for '17 years (r = .47) and for the total (r = 

.43) • These values pointed to the fact that good mental 

health was requisite component of healthy peer g r ou r' 

interaction. It correlated with Cl.chievement motivation 

positively ( r = .25) for 13 year olds only. In the total 



9 r ou p, a high~r s~lf-~st~~m was associated with positive 

m~ntal health (r - -.191. 

Personal relations showed significant correlations 

with peer group relations for 13 year olds (r -.291, for 

year olds (r - .37) and for total group (r -.291. The values 

were Cl.lso positive for Cl.chievement motivation for ·13 year 

olds Ir - .401, for 17 year olds Ir -.291 and for the total 

group Ir - .30). Overall self-esteem showed b~tter 

correlation for the 17 year olds Ir - -.131 and total grou p 

Ir - -.10). 



:--------------------:---------------;-------------------:-------------­

\--------------------:---------------:--------------------:-------------­

• "17 

• ·12 

.24 

.00 

.47 

.42 

.22 

.05 

r = 

r = 

r = 

r = 

r = 

r = 

r = 

r = 

r = 

Self Estee", 
-------------­

r = .02 I 

'I 
r = .27 \, 

i 

r = • 16 
J 

r = .48 

r =: .29 

r =: .24 

r = .34 

r =: .42 

r =: .07 

r =: .55 

r =: .26 

r =: .15 

r = .27 

r == .03 

,.. = .34 

Self- Esteem 

Achievement Met 

14 

r =: .42 

r ;:;:: .07 

r =: .07 

r = . ·16 

r =: .3" 

,... = .27 

Peer Group 

r =: .27 

r = .5·1 

r = 

r 

r = 

r =: .39 

Achievement Motivation and 

·13 yrs 

·17 Y r s 

·13 yrs 

·13 Y r s 

17 yrs 

17 yrs 

·13 Y r s 

Total 

Total 

·17 yrs 

Total 

Total 

Fe 

(Early adolescent & late adolescents> 

Variables 

90 

Me 

Fa ·13 yrs r = .2·' r = .00 r = .07 

"17 yrs r = .14 r = • "17 r = .35 

':li 
Total r = .07 r = .07 r = · ·13 \. . 

-,
I 

Mo 

FIn 

relations, 

--------------------:---------------:-------------------:-------------­

1--------------------:---------------:------------------­

:--------------------:---------------:-------------------:-------------­

Fe = Father's education 
Me = Mother's education 
Fo = Father's occupation 
Mo = Mother's occupation 
FIn = Family Inco",e 

Table 311Correlations between Demographic variables and 
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Table 32 :Correlations Between School Adjustment and Peer 

Relations, Achievement Motivation and Self - Esteem 

(Early adolescent & later adolescents) 

Variables Peer Group Achievement Met Self Esteem 
t--------------------:---------------t-------------------:--------------- ­

CA r == .40 r = .25 r =
 

r =-.03 r = .38 r = .07
 

Total r =-.03 r .= .24 r = .05
 

:-------------------- ,, ---------------; ------------------- : --------------- ­
MG&LA -13 yrs r = .28 r = .47 r = .34 

17 yrs r = .21 r = .46 r = .0-1 

Total r = . -10 r = .39 r = -16· 
:--------------------:---------------1-------------------:--------------- ­

PE&PUT r == .40 r == .29 r = .54 

17 yrs r =-.04 r = .23 

Total r = r = .05 r = .09 

,­:---------------------:---------------:-------------------:--------------- ­
SS&P r = .09 r = .22 

17 yrs r == .33 r == .22 .55 

Total r =-.04 .03 

--------------------:---------------:-------------------:--------------- ­
MH	 13 yrs r = .38 r = .25 r = - .32
 

17 yrs r = .47 r = 1'1 r = .24
 

Total r = .43 r = . '10 r = ·-19
 

--------------------:---------------:-------------------l--------------- ­
PR	 -13 yrs r = .29 r = .40 r = - .29
 

-17 yrs r = .37 r = .29 r = ·-13
 

Total r = .29 r = .30 r = · -10
 



CA = Curriculum adjustment 
MG & LA = Maturation of goals and levels of aspiration 
PE & PUT = Personal efficiency and planning and use of tirrle 
SS & P = Study skills and practice 
MH = Mental Healt~, 

PR = Personal Relations 

,
Demographic Variables ,: 

Father's education showed positive correlation with , 

l
\ 

pee r 9 rou P relations for only ( r = .36 I • T~,e 

correlations with achieverr,ent motivation were positively for 

all three 3 groups -- females (r = .411, males (r = .511 and 

total 9 rou p ( r = .341. This indicated that the need to 

achieve was en~lanced by father's who were highly educated. 

The self-esteem and fat~ler's education correlated for the 

total 'Jroup (r = .'14). 

Mot~ler's education and peer group relations showed a 
i ~ 

pOSItIve correlatIon for males only ( r = With " 

" 

achievement motivation, the va]ues we~-e high for all the thrE'E' 

'Jrou~,s. ferroales (r = .32), males (r = .42) and total grou~, (r 

indicatinl;l 

that ITlother's education ~Iel~'ed in enhanCIng t~.e achieverr,ent 

Family incorTlE' showed ~lig~1 corre-latiorlS ...... ith peer 

9 rou P relations of femal es (r = .381, fT,ales (r = .671 and 

total (r = .271. Achievement motivation and family income 

showed positive correlation for males only (r = .80 P< .011. 

School Adjustment 

Curriculum adjustment showed significant correlation 



with peer grou p relations for males only ( r =' • 36 1 • WiH, 

achievement motivation the correlations were significant for 

n,ales (r =' .361, for females (r =' .28) and for total group (r 

=' .24), indicating that curriculum adjustment were important 

for encouraging achievement motivation and vice versa. 

Curricular adjustment and self-esteem did not correlate. 

Maturity of goals and levels of aspirations showed 

positive correlation wit~r peer group relations for males (r = 

The achievement motivation was ~Iigtlly correlated for 

fen,ales (r =' .44,) for males (r =' .49) and for total group (r 

= .39). Self-esteem seems to be lower in females as they have 

low correlations ( r -.1·') than the males ( r 

Personal efficiency and planning use of tin.E' st.owed inverse 

correlations with self-esteem for all groups and had hi,~hest 

for males (r = -.3-'). 

Mental t.ealttl and peer group relations positively 

I
correlated for all the groups, fen.ales (r :;:; .35), males (r :;:; 

.67) and total group (r = .27). Actlievement ITlotivation showed 

positive correlation witt. mental tlealttl for only the males (r 

= .30 P -: .05). 

Personal relations and peer group relations showed 

good correlations for females (r == .50), males (r ==.54) and 

total ( r .20). Achievement JTlotivation also correlated 

positively with personal relations for females (r = .401, for 

nlales (r = .46) and for total group ( r =' .30). These values 

indicated th~t hig~ler achievement motivatlo~ was associated 

with better personal relations with teachers and associates. 



~le 

Fa 

33 Correlation Bet~een Demographic Variables and
 

Relations and Achievement Motivation and Self Esteem.
 

(Male and Female)
 

Peer Group Addeve",ent Mot Self Esteem
 
:---------------:-------------------1--------------- ­

, 
Fe Female .15 .4-1 .21 I'
 

Male .36 .5-1 .29
 

Total .07 .34 • -14
 

Female .13 .32 .22 

,IMale .3-1 .42 .35
 

TotEd .07 .24 16
 

:---------------------:---------------:-------------------:-----------

FerTlale 19 -.07 .40 

Male .19 .22 .31 

Total .07 -.07 .27 

:--------------------:---------------:-------------------:--------------_. 
Mo Ferr.ale 12 19 

1--------------------:---------------:-------------------:---------------. 

Fe = Father's education 
Me = Mother's education 
Fo = FattIer's occupation 
Mo = Mother's occupation 
FIn = Fami ly Income 

FIn 

Male 

Total 

Female 

Male 

Total 

19 

.15 

.38 

.67 

.27 

.10 

.07 

.80 

.15 

.43 

.53 

.19 



·14 

16 

14 

-.29 

-.03 

-.35 

- • "11 

-.31 

-.07 

·19 

-.27 

- .15 

-.38 

-.25 

-.53 

-.31 

Self Esteem 

Peerand 

.39 

.49 

.10 

.36 

.44 

.24 

.28 

.13 

.04 

.25 

.02 

.08 

.05 

.30 

.40 

.46 

.30 

Self- E5teem 

AchieveIT.ent Met 

and 

19 

• ·10 

.31 

.19 

.36 

.07 

.07 

.07 

.02 

.07 

.36 

.67 

.35 

.27 

.50 

.54 

.20 

Motivation 

Peer Gp Rel 
:---------------:-------------------:---------------­

(Males and Females) 

~la I e 

Male 

Female 

FelTlale 

Total 

Male 

Total 

Female 

Male 

Male 

Male 

Female 

Total 

Total 

Total 

Total 

Female 

Female 

34 I Correlations Between School adjustment 

CA 

MG&LA 

PE&PUT 

MH 

SS&P 

PR 

Relation5. Achievement 

--------------------:---------------:-------------------:---------------­

--------------------:---------------:-------------------:---------------­

,--------------------:---------------:-------------------:--------------­

:--------------------:---------------:-------------------:---------------­

:--------------------:---------------:-------------------:---------------­



CA = Curriculuffi adjustffient 
MG & LA = Maturation of goals and levels of aspiration 
PE & PUT = Personal efficiency and planning and use of tiffie 
55 & P = Study skills and practice 
MH = Mental Health 
PR = Personal Relations 

Table 35 I Correlation between I PEER GROUP AND SELF-ESTEEM 

AND ACHIEVEMENT MOTIVATION 

(Early and Late Adoloscents) 

SE AM 

13 yr aids -.38 .47 

P.G. -17 yr olds -.34 .48 

Total .20 

Table :36 Correlations between : PEER RELATIONS AND SELF
 

ESTEEM AND ACHIEVEMENT MOTIVATION
 

(Males and Ferrlales)
 

SE AM 

Males -.43 .54 

P.G. Females - • 31 .30 

Total .20 



-------------------------------------------------------------------

i FE 

Correlation 

.40 

.0'1 

.22 

.69 

.34 

Table - 37 

Matri>< for Demographic variables. 

Motivation. School Adjustment. Peer Relations, 

and Self-Esteem (13 yrs. olds> , 

ME FO MO FIn AM CA MG&LA PE&PUT SSUP MH PR SE TOTAL 
----------------------------------------------------------------------------1 

'1.00 ,,
.07 '1.00
 

.28 -. "17 '1.00
 

. '15 .36 -.20 1.00
 

.29 .00 .03 .27 '1.00
 

.27 .26 .29 .05 .36 .25 '1.00
 

· '15 .09 .01 .06 • '10 .47 .26 1.00
 

.17 • '13 -. '10 -.07 .08 .29 .29 .40 1.00
 

.06 .18 .03 .03 . 11 • '17 .22 .12 I .17 1.00
 

.
• '10 10 .05 -.06 . 23 . 25 .24 .43 • ·15 .64 ., .00 

14 .08 -.03 .33 .40 .37 .29 .13 .24 .27 '1.00• "17 

-.02 17 - .17 -.07 -.42 -.05 -.41 -.34 -.54 -.22 -.32 - .17 '1.00 

.42 .3'1 .2'1 .19 .37 .47 .40 .28 .48 .09 .38 .29 .38 '1.00 

'Father's education 
"Mother's education 
iFather's occupation 
IMother·s occur,ation 
iFarroi ly Incorroe 
tCur,..iculum adjustment 
\ = Maturation of goals and levels of aspiration 
~T = Personal efficiency and planning and use of time 
! = Study skills and practice 

= Mental Health
 
= Personal Relations
 



, I 

SEPR 

. 09 - . 031 .00 

• '19 '1.00 

.19 1.00 

.23 

.22 

1.00 

-.23 -.55 -.24 -.13 1.00 

MG&LA P&PUT SS&P MH 

.34 .23 

CA 

.29 .38 .26 

.46 .32'1 .00 

.381.00 

.01 

.22 . '12 .14 

.1 'I -.10 .11 

'1.00 

AM 

-.43 -.07 -.0" 

. '10 

.22 

.28 

.19 

.20 

.55 

FIn 

• "13 

.27 

Ma 

Corr. MatriK - (17 year olds) 

.18 .0'1 

Fa 

.23 .24 - .18 

Me 

.38 '1.00 

.27 .33 .01 1.00 

.48 .42 • '17 .26 

.28 .27 -.11 

• '19 . '18 -.04 -.06 

.02 .01 

.07 .16 -.1~1 .08 

.36 .44 .30 .11 1.00 

.05 

Fe 

1.00 

-.14 .2'1 '1.00 

-.06 .34 .3'1 

-.29 -.24 -.35 -.12 -.47 

__________________________________________________ L • 

Fatt.er·s education 
Mother's educatioTl 
Father's occu~,ation 

r Mother's occu~,ation 

I Fami 1 y IncorTJe 
~ Curriculum adjustment 

LA = Maturation of goals and levels of aspiration 
, PUT = Personal effi ciency and ~,lannin9 and use of tin,e 
I P = study skills and practice 
, = Mental Health 
I = Person«l Relations 



TAbl. 39
 

Corr.lation Matrix - <Total)
 

Me Fa Mo FIn AM CA MG&LA P&PUT SS&P MH PR SE PG. TTl 

'1.00 

.05 '1.00 

.29 -. '12 '1.00 

• 13 .27 • "2 -1.00 

.24 -.07 .07 • '15 -1.00 

• '17 • '14 -.06 -.04 • -16 .24 -1.00 

· '14 .10 -. -12 .07 .05 .39 .25 -'.00 

.00 • '13 .0'1 -. '12 .08 .05 .2-1 .27 -1.00 

- . -12 .0" . '11 • 0-1 .04 .04 • -10 .07 . '18 1 . 00 

-.03 .15 • -13 .07 .14 • '10 .03 .24 . -12 .38 -1.00 

· -12 .08 -.09 -.0" • '14 .30 .36 .22 .08 .05 .09 -1.00 

-. '16 - • -12 - • '13 .00 -.22 -. -19 -.05 -. '16 -.09 -.03 -. -19 - .10 -1.00 

.07 .07 .07 . -15 .27 .20 -.03 .10 -.01 • 2 " .43 .29 .2-1 1 .O( 

Father's education 
Mother's education 

1Father's occupation 
IMother's occupation 

'Fami ly IncOIlJe 
= Curriculum adjustment 
= Maturation of goals and le~els of aspiration 

UT = Personal efficiency and planning and use of time 
= Study skills and practice 
= Mental Heal H, 
= Personal Relations 



-----------------------------------------------------------------------------

.4-1 

r 

Mother' s occu~lation 

Farni ly IncorTle 

= Curriculum adjustment 
I = Maturation of goals and levels of aspiration 
UT = Personal efficiency and planning and use of time 

J = StUdy skills and practice 
= Mental Health 

1 = Personal Relatlons 

'00 

Table 40
 

Correlation Matrix - (Females) ~ 63
 

Me Fo Mo FIn AM CA MG&LA P&PUT SS&P MH PR SE 
, 

-1.00 

.06 -1.00 

.25 .38 .0-1 -1.00 

.48 • -IS .31 - • -, -1 -1.00 

.4-1 .32 -.07 • -12 . -15 1.00 

.3-1 .26 -.02 -.00 .17 .36 -1.00 

.08 .20 -.05 .02 .04 .44 .39 1. 00 

.03 .08 -.02 -.25 .07 .10 .30 .39 -, .00 

- . -1 -1 -.0-1 .20 -- .01 .05 .02 • -14 .14 .2-1 1.00 

'J~.00 • "15 .29 .09 .21 .08 .0-1 .26 . -19 .~--' -1.00 

.2-' .20 --.29 - • 01 • -17 .30 .40 . -19 .03 --.06 .00 -, .00 

-.2-1 -.22 -.40 -- .19 -.43 -.03 -.03 - . -1 -1 I -.07 -.38 -.23 -. -15 1.00 

• -15 • -19 • -11 .38 .30 .07 • -10 .02 .36 .35 .50 .3-1 -1. DC• -l3 

Father's education 
Mother's education 
Father's occupal. ... ;:.'':; 
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T~bh 41 

Corr. Matrix - (Males) = 57 

Me Fo Mo FIn AM CA MG&LA P&PUT SS&P MH PR SE 
--------------------------------------~-------------------------------------

• '1.00 

• '17 '1.00 

.22 - .18 1.00 '/ 

.50 .37 • '10 '1.00 

.42 .22 • '10 .80 '1.00 

.12 .23 .0'1 .39 .28 '1.00 
"
r 

.39 . '18 -.05 .22 .42 .49 .24 '1.00 

• '10 .23 .04 .14 .22 • '13 • '11 .23 1.00 

.04 . '14 .07 .07 .25 .25 . '1 '1 '1.00• '13 • '18
 

.05 .26 .07 .08 .26 .30 .15 .28 • '15 .48 '1.00
 

• '18 .07 .20 .09 .36 .46 .37 .39 • -12 .24 -.30 '1.00 

, 
-.29 -.35 -.31 .1 '1 -.53 -.3'1 -.26 • '17 -.0'1 - '17 ·-.29 • '17 1.00 

.36 .3'1 .19 .19 .67 .54 • '17 .40 · '12 '14 .35 .36 .43 '1.00 

Father's education
 
Mother's educatIon
 
Father's occupation 
Mother's occupation 
Fami ly Income 

= Cur~iculum adjustment 
~ = Maturation of goals and levels of aspiration 
PUT = Personal efficiency and pl~nning and use of tiTTle 
; = Study skills and ~.ractice 

= Mental Heal th 
= Personal Relations 



and friends seeffied of equ~l import~nce. In the case of boys 

conversations seemed more to centre around their current 

activities. There was a marked trend in ,discussing what 

'JanlE'S r etc. the individual possesses and what were their 

pursuits at home. Studies also formed another major topic of 

discussion. 

of books, ~'en[ils1 and other materials was 

I 

quite a common feature which usually indicated friendship and 

foundwasfriendsresources amongofSharingcloseness. 

,I 
! 

equally common among both girls and boys. 

During 9 i r 1 s huddled 

tOld~t.her to play 'James like "name, place. anilT,al. things" or 

l'han';Iman" • Drawing and ma~~ing cards. or doing cre~!tive work 

a~lpeared to he other s~,ared interests of gIrls. For boys the 

common interest focused on playing g2me~, ma~:.ing models with 

pape r- was another- favour-ite pastime. Playing with cars was 

cd s 0 seen r but SInce jt is agaInst the rules of the school r 

It was done surre~,titiously. 

ReadIn9 was found? common habit among both 

and boys. Those who were interested in reading did so even 

between class periods. Fictions and comics were ttle trend of 

and exchanging of books very commonreading. 

arflonl~ friends. 



OUTSIDE THE CLASS 

The background for observations were the playground, 

the canteen and the corridors wt-Iere conversations could be 

overheard during recess or between classes. the peer ,\ 

interactions were dominated by exchange of food, and 
I 
I 

closeness during lunch break. Friends groups converged during 

recess and everyone shared their tiffin and much conversation 

took place 8t this time. Food and icecrearr, brought from the 

canteen were also shared. Sharing of drinks WE're common. So i,, 
was the borrowing of money frorrt eact. other. 

Conversations during recess were around central and 

current c I ass activities. CriticisITI of teachers, opinions 

abou t subject taught and tt-Ie teactler were usually the 

SUbjects of discussion. Impending class assignments were also 

discussed at lengtt,. These dlScussions \.I.' (? r e noticed 

a~long girls. Boys definitely utilized free time to play ~Iore 

physical types of gaITles. Some girls also used tirrlE' to pu rsu Eo 

sports. 

qUotE'To 

interest of a boy in playing gaITles and leadeF5~lip sk:ills-as 

recess started he quickly gat~lere hiS peers interrested in 

playing hockeYr and ran downstairs. Scant attention was pa id 

to their tlffin bo:-: e s or any conversation, other than 

organizing the He ordered one boy to collect the 

hockey sticks etc and they rushed downstairs eagerly to play. 



105 

A great deal of bickering and fighting volubly was 

heard from the boys. The disagreements between girls were 

more of a cold war type. The girls who did not get along, 

avoided each others company. Boys tended to form teams or 

larger groups, whereas girls tended to move around in smaller 

intimate groups. 

LATE ADOLESCENCE-17 YEAR OLDS 

Classroom BehaYiour 

Arr,on g the older group also the behaviour was 

observed for about 4 weeks. The older adolescents 

quieter during class times. During t~le lessons ITlost of the 

boys and girls listened attentively and were quite involved 

with the subject being taught. With the exceptIon of a few 

notes. orstudents who were 

whispering to one another the overall atnlosphere was more 

serious. Bickerings WE'rE' less and s~laring of resources be-­

tween friends was done frequently and easily. FrIend 

were sITlaller at t~lis stage and sitting next to a close friend 

was natural. Girls and boys mixed more freely at this stage 

and disagreements were less observed. Peer groups comprised 

of both boys and girls and whispered conversations among the 

girls were often tleard, but the boys tended to exchange notes 

for communication. During or in between classes, joking and 

teasing were seen a great deal. Dominant ~.ersonalities could 

be identifled in both girls and boys as they automatically 

took the lead in class discussions or when it came to 
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discharging duties. 

Once again the conversations centred around, tests 

assignments etc especially among the girls, Boys were heard 

discussing their ~,obbies , interests, rrlaking plans for 

outings. Discussions regarding parents and teac~le rs were 

heard both in the positive or negative light. The salient 

feature in the later adolescent group. in contrast to the 13 

year aids, was the general mantle of responsibility. 

OUTSIDE THE CLASS 

Du ring recess it was seen that girls tended to be 

together and the same was for boys. There were few groups of 

mixed se:-:es also. Most of the class went downstairs 

recess The frequenting of the canteen was more with 

age grou p (possibly because money spending was 

available. It was almost a FoutiJ1e affair WIth SOITIE' of the 

students to buy cold drinks or icecream and share with their 

close friends. Even group s~laring was quite common. 

Many boys utilized t~le time to ~'ra(ti(e sports like 

basket-ball, hockey or soccer. Girls by and large did not 

appear to be too involved in sport5 7 small I~roups seemed 

more common and exc~lange of conversation and laug~lter seemed 

to be frequent. Those individuals who were involved in school 

activities like debating poetry or recitation or 

utilized the recess time to practice. Peer group members lent 

support to them by listening encouraging and boosting their 



,
 
'. 
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confidence. For example a girl and a boy were to deliver 

speeches about Mandela or Africa Day, at school in front of 

dignitaries and two or three days pr i 0 r to this, the y 

ptacticed with their friends who were an encouraging yet 

critical audience; thus the camaraderie was pleasant to see. 

Jealousies and rivalry were also noticed, but not to any 

great length, and it was mainly in the field of co-curricular 

activities r~ther than academics. 

Discussions with teachers, views regarding peer 

interactions and influence on the members 

corroborated the assuTTlptions. The teachers felt the 

adolescents were suseptible to influence from peers, where 

academic choices, interests and values bot~1 moral and social 

were concerned. In case of adolescents where the family 

influenCE' is stron9, peer influerlce seerrled to have less 

I effect, on rn akin 9 choices for subject COUF5es or career· 

choi. ces for the future. The values acquired w~re intangible 

and t~ley were prone to influence of peer grou~ls. 
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CHAPTER V 

DISCUSSION 

The present study has conceived to assertain 

the relationship among poor relations, 

achievement,motivation, school adjustment and self-esteem. 

The results obtained have been discussed below in the light 

of the various hypotheses formulated for the study. 

HYPOTHESIS I 

There will be significant differences by gender 

on peer relations, self-esteem, achievement motivations and 

school adjustment of adolescents. 

The means and standard deviations on the 

variables of peer group relations, show that the females tend 

to have more best friends and females are more prone to 

taking advice from friends than the males. The males have 

more positive attitude towards parents perception of their 

peers. Similarly feelin,~ part of the peer grou p is also 

stronger in m~.les as compared to the females .. "During 

adolescence, best friendships are also increasingly valued as 
• 

source of mutual intimacy (Corsaro -1989). Yonniss and 

Smoller (1985) found female friends are more likely to share 

intimate disclosures, confidence etc. than nlales. 

Love for peer group is much stronger in fenlales 

specially in relation to their best friends, though males 

also show positive love for peer group values. Parents 
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perceptions of peers and love for peer group correlate highly 

for both the groups. 

The desire to spend time with peers is the main 

reason either because of common interests Dr because of great 

liking for the peer group. The amount of time spent with the 

friends is more in females, who seem to spend more time with 

the peers. Places for meeting are usually more than one but 

more so for the females. After school activities are also 

seen to be more in the case of females rather than the males. 

friendship groups tend to be closely 

knit and egalitarian while male friendship groups tend to be 

loosely knit with clear st~tus hierarchies (KartYeit and 

Hausell ·1983). Valuing advice of peers seem to be very 

im~,ortant for both IJroups, more so for the fT,ales.The 

1 correlations are very high between valuing advice of friendsI I 

! and parents o~,iniDn of peers, feeling part of the group and 

love for the peer group. The values in connection with 

reasons for spend i nl~ tinll? with peers are for both 

groups. 

Sources of friends seem to be more than one for 

the females. The picuture errlerges indicating that ~,arents 

opinion of peers are once again highly correlated to sourC.es 

of friends for both the groups. The correlations are also 

high with feeling part of the group and love for the peer 

9 r ou p. It is therefore important to feel comfortable wi th 

the peers forming the group, irrespective of the source of 
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1 

nurturing and warrTt, then the adolescents are not ~,ushed 

towards the peer group to get understanding and erTlotional 

friendships. TopiC$ of conversation are also more than one 

among the males and felT,al es showing higher trends for 

females. Females show a p~sitlve and high correlation with 

benefit from friends and best friends, where as for the males 

there is no such correlation. There is a correlation for bot~, 

groups with indices such as parents' opinion of peers and 

feeling part of group. If the parents perceive the friends as 

being beneficial for their adolescents. they encourage the 

friendships, thereby strengthening the feeling of 

to the group for both males and females. 

Parents' opinions of peers appear to be linked 

to many other variables for both males and females. Infact 

with ttl€ exception of a few variables, the correlations are 

high and positive with best fiends, feeling part of the pee r 

I 
I~rou~" advice, love for peer group, value of advice, sources 

of friendships, benefit from friends for both nla 1 e 5 and 

ferTlales. The correlatons with the different variables are 

more for the males but some values are higher with particular 

varialbes for females, like love for peer group and reasons 

for spending time with peers. Ttl€ mean for parents o~lnion of 

pee r 5 is higher for nlales indicating a slight edge Oyer the 

f~",ales. 

These findings provide us with evidence of the 

model used for this research which holds that if parents are 
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succour. In.tead they highly regard their parents' opinion 

and have a positive and balanced relationship with the 

group. 

Curriculum adjustment is more evident in the 

males than the females. the same pattern follows for maturity 

of goals and levels of aspiration. Personal efficiency and 

planning use of time is higher for males indicating more 

organization in work schedules. Study skills and practice 

are more advanced for the females and mental health shows 

stability for the males. Personal relations are alos 

higher for the males. 

AC~lievement ITlotivation shows a higher mean for 

than the feBlales, thus indicating higher levels of 

energy in the males. But this could be because of the 

tradional expectations of better results from the males. 

Self esteem as seen from the data portrays that 

it is high for both groups ".ales and females. with a slightly 

trend in the males. The inventory used for measuring 

self-esteem used a method of scoring which indicates low 

self-esteem for high scores and vice-versa, by inverse 

correlations. 

Father's education appears to be higher for the 

males followed by the female group. Similar trends are 

visible for Mother's education also. 
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In all the groups most of the Father·s are 

middle 

seem to 

case 

section, 

occupied 

affluent 

in business. with the highest value in the case of 

Mothers mostly appear to be housewives. but in the 

of working mothers most are involved in service. 

be more working Mothers in the female group. 

The entire sample is mainly froITI the affluent 

income bracket families ~ith a few from 

class. Males show a higher trend for belonging to more 

families. 

The T-tests done on the peer grou p indicates 

that there is no significant difference in the means. There 

were no significant differences in mean for school 

adjustment~ self-esteem and achievenlent rnotivation between 

males and females, because of the type of school used for the 

study. The students attending thls school all hail from upper 

and rnidd I e cl~ss f~milies, and have very similar kinds of 

backgrounds. The families also being educated treat 

adolescents in a fairly equitable manner, thereby narrOWIng 

the gender differences. 

HYPOTHESIS - 11 

There will be slgnificant differencess by age in 

j:,eer group relations, school adjustment. achievement 

motivation and self-esteem of 13 year and 17 year olds. 

The late adolescents seem to have an edge over 

, 
I 

I 
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early adolescents for haYing best friends but advice seems to 

be taken more by the early adolescent. Parents opinion of 

definitley show ~ higher mean for the early 

adolescents. 

Feeling part of a group 1S also higher for the early 

adolescents, but love for the peer group is slightly higher 

for the late ~dolescents. Amount of time spent with peers is 

ffiore evident with late adolpscents as is the place of meeting 

which shows more variety. After school activities is ~lso 

higher for late adolescents. Value of advice is given 

slightly more importance in early adolescence. Benefit from 

friends is viewed as more important during early childhood. 

The percentages obtained from the data regarding 

ce~tain aspects of peer relations also provide a clear 

picture Feg~rding age differences and subsequent qualitative
\ 

changes in attitudes towards friends. It appears that for 

both age-groups the number of best friends cluster around 4-7 

friends, but the early adolescents show a higher percentage. 

Feeling of belongingness to the peer group has been 

rated by the 13 year aids and 17 year aids as having common 

interests. For the younger group trust and confidence seems 

to be the next most im~lortant reason, whereas for the older 

group affection is rated highly. 

Most liked charecteristics about peers sho~ed a 

shift in attitude from early adolescence to later 
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adol~c~nc.~. During ~arly adol~.c~nc~ h~lpfuln~•• is r~gard~d 

as v~ry important and af~ctionat~ p~~rs ar~ consid~r~d more 

d~ar to th~ 17 y~ar olds. Loyalty and commitm~nt also become 

more sali~nt in lat~r adol~sc~nc~. oft~n r~placing shar~d 

activiti~s (Big~low and Lagaipa 1980). Fun and ~njoym~nt 

seerns to b~ th~ common r~ason for both th~ ag~ groups for 

wanting to be with friends. 

Curriculum adjustment is more evident in ealy 

adolescents than late adolescents. The same pattern is also 

appar-ent for maturity of goals and levels of aspir-atons. 

Study ski 11s and pr-actice are "'0 re advanced for later 

adolescents, whereas mental health shows more stability for 

early adolescents. Later adolescents show considerably less 

,,,ental health, indicating that perhaps the stress of the 

senior classes and the pressure of the board e}:affiS may be 

causing them anxiety. 

Achieverr.ent motivation shows a ~Irofile w~lich is very 

high for early adolescents bu t d ro ps for the late 

adolescents. This may be explained by the insecurities which 

ar prevalent among the 17 year aIds, being on the threshold 

of life fear - concerns r anxieties and apprehensions might be 

overshadowing their achievement motivations. 

Self-esteem as seen from the data portrays that it 

is high for both early and late adolescents. 

adolescents tend to be more similar in terms of attitudes 

towards school, college plans and achieven,ent than younger 

'I 

I
 
I
\ 

I 
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adolescents (Epstein 1983) ," 

Fathers of the early adolescent group show higher 

trends in education received. More mothers are in 

case of late adolescents. Mothers of older adolescents 

perhaps have more time and positive encouragement from their 

children, to work profitably. 

It appears that in all cases highly educated 

school boys were significantly increased if the parents 

for both age levels & "Acaderrli [ performance of 

the educational status of the family. A 

thus 

by 

is 

high 

ha~j 

also 

study 

which 

also, 

income 

finding 

f~mily 

education 

H"S 

high 

to 

with 

support 

Aitken(19B2). High 

spouses 

lends 

choose 

educi\tion r 

( 1982) , 

relevant 

father"s 

Aitken 

college 

showed ~Iigh correlation wittl rather's education. 

" 

"(, 

very important finding was the high and 

and t\igtl achievement motivation. 

A 

correlation 

edu cat i aT) 

between both father's education, 

This 

positive 

Mother's 

indicates 

that parental achievement somehow motivates the adolescents 

further. This finding is also supported by a study done by 

Astin ('1964) where "Father's education and IT,other's education 

with high achievement I1'lotivation in college over four years." 

positive effect on student's persistence. Father's occupation 

with 

correlation 

significantand 

correlation 

di recteach hadoccupati on 

study family income shows strong 

father's 

this 

and 

and Mother's occupation showed positive and high 

In 

: . 



achievement ~otivation also. 

In the rea.lmn of se 1 f-es teelT. it is seen that 

father's education correlates highly and inversely with self­

esteen,. SilT.ilar results have been seen for the Mother's 

educations, especially for the older adolescents. Father's 

occupation also correlation with self-esteem, 

particularly among 17 year olds. High income of the fami 1 Y 

raises the self-esteem of the adolescents, as the results 

prove this by high inverse relations. 

Father's education and Mother's education highly 

correlates with peer group relations. This variable is also 

highly correlat~d to farf,ily income. This enables us to 

realize that enlIghtened parents encourage their children to 

create a peer group, whereby they can have interactlon and 

communication. The model Jsed for this study suggests that 

parents W~IO are not warm. nur-turant or understanding, push 

their children towards their peers. But in cases where the 

parents are warm and open-minded t~le adolescents find their 

peer group a source of learning, sharing and rather 

than as an escape or haven away from home. Father's education 

and his su bse qu en t outlook affects the percption of the 

adolescents and induces more openness to adivce and learning. 

For the indices of school adjustment there seems to 

be positive correlations with father's "nd mother's 

education. Curriculum adjustment, maturation of goals, mental 

health and personal relations seem to be positively 
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correlated with parental education for both age groups, 

indicating that educated parents provide the confidence and 

guidance to their offsprings to enable them to feel 

cO'ftfortable school work. According to Bandura ( 1977> 

"modelling influence occurs, when behaviours performed by one 

person are copied by another." Maturity of goals and levels 

of aspirations are also correlated positively with high 

parental education. 

Achievement motivation and curriculum adjustment, 

rr,aturity of goals and levels of aspirations, personal 

relations correlate positively, pointing to the fact that 

achievement motivation and positive school adjustment are two 

faces of a coin. Good and positive relationshi~ls with the 

teachers and associates provide a congenial atmosp~lere t~,US 

enhan'c i"9 ac~,ievernent motivations Achievement 
I 

mo t i va t i on is highly correlated to the peer group relations 

also, corroborating this finding. 

Self-esteem as a characteristic of the students was 

found to be highly correlated to achievement motivation for 

both the age '3 r ouPS. School adjustment indices like 

curriculum adjustment, maturity of goals and levels of 

as~.iration, mental health, pesonal relations, study skills 

and practice and personal efficiency and planning and use of 

time were oyerall correlated to self-esteem. If the 

adjustment is not proper, the personal characteristics of the 

person may become imbalanced. Rosenberg (1975) wrote "the 
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person in a dissonant context is, through circulTlstances 

beyond his control, sociologically deviant in his 

environment, this situation might have negative effects on 

hi" "elf-esteem." Self-esteen. and peer grou p relations 

correlate highly for both the age groups. This is a cleClr 

indic~tion that positive self-esteem helps the adolescent to 

attract friends and feel confident enough to interClct with 

peers in a positive rTlanner. 

T-Test performed on the difference of mean for peer 

13 r ou p showed significant difference 13 years and year, 

with the mean being high for the 17 years age gr ou p. This 

indicates that the older aadolescents spend more t i rile with 

peers and also interact "lore with them, thus increasing the 

peer group influences. Maturity of goals and levels of 

aspiration st.ow a significant difference witt. ttle higher nlean 

for early adolescents, whereas personal efficiency and 

use of t i ".e shows a higher trend for late 

adolescents, where the differences in mean show significance. 

The sallie trend applies for study skills and practice. 

Personal relations on the other hand show a greater stability 

for the early adolescents. where the difference in rrlean is 

si'Jnifi cant at .0"1 level. is also 

higher for early adolescents and the differences in mean is 

significant at .01 level. 



HVPOTHESIS -Ill 

There will be significant correlation among 

deffiographic variables, peer group relations, school 

adjustment, achievement motivations and self-esteem. 

The adolescents feel proud of their Fathers and 

Mothers education and achievement. In both the groups we saw 

high self-esteem associated with prestigious occupation of 

the father. Self-esteeffi shows high values with high 

income also. Peer group influence showed high correlation 

with father's edcuation, income, indicating that 

enlightened and affluent backgrounds attract friends easily 

and create an atmosphere for peer interaction. This finding 

was more significant for the males only. 

Achievement ITlotivation correlated positively with 

many dimensions of school adjustment. The males showed a high 

correlation between achievement motivation and curriculum 

adjustnlent, the feffiales for ffiaturity of goals and levels of 

aspiration. Achievement motivation and personal relations 

showed a positive link for both ffiales and feffiales. 

A salient and iffiportant finding showed that the 

correlation between achievment motivation and self-esteem is 

high. An interesting feature showed that peer group influence 

and achievement nlotivation are positively and highly 

correlated for both ffiales and feffiales. Infact significant 

associations between achievement level and overall self­



come from well-known and relatively high sound 

mental health. Peer group relations are correlated inversely 

wi th self-esteem, indicating a high self-esteem in case of 

males and females having sound mental health as "self-esteem 

and depression are inversely related"<Wyhe 1979)". 

Personal relations and peer group realtions 

positive correlation with each other. Good personal 

relations and ability to relate to people/peer increase the 

nurTlbe rand quality of friends. These correlations 

positive for both the males and females. 

In case of both males females peer 9 rou p 

relations strong in creating high self-esteenl r the 

adolescents. Since achievement motivation, self-esteerr. and 

peer group relations appear to be composite reciprocal 

factors, including rrlany dimensions of s[~lool adjustrrlen~r it 

be concluded that these factors influence eachother 

great deal, specially during the adolescent years. According 

to Rosenber';l r Schooler & Shoenback (·1989) " both self­

enhancement self consistent theory, agree that self­

estee~ can be the cause of acaderrlic performance. 
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CHAPTER Vl
 

SUMMARV AND CONCLUSION
 

Researctl on Peer groups has been scanty in the past, 

and there is a paucity of information on peer group relations 

of adolescents in conjunction with .... ariables of school 

adjustrrrent r achievement motivatlon and self-esteem of 

students. 

The focus of t~lis study has been on ascertaining the 

value of peer relCltions Clnd its relation to school 

achievement ffiotivation and self-estee among 

adolescents. The problem hCls been studied from thp point of 

differences in age and gender. Two groups each of 60 pu pi 1 5 , 

one years old and the other 17 years old were selected 

from grades VIII and Grades XII of a well established Public 

School <En'JI ish Medium) situated ,n Delhi. 
" 

study was based on the assurrrpt i on that 

grou p identity is stronlJ durin9 ~dolescencer thu 5 

influence by peer 'J r ou p is assumed to be 

powerful. The relations among adol~scent5 n,ay vary by gender 

~s the males and females are socialized into different adult 

roles. Peer ';lrou p relations are based on comrT,onal i ty of 

interests and values. T~le opinions or interests~ valued by 

peer group of the individual. may greatly affect ones 

level of self-confidence and self-esteem. The amount of t ir1'le 

spent in the company of peers inside and outside the class 

may create specific perspectives in the adolescents within 



the peer group tow~rds achievement motivation. Further the 

adolescent's performance may help in adjustment in school and 

enhance the relationships with pee r and relations with 

teachers. ! 
The hypotheses drawn up for tt,is study were 

There will be significant differences by gender in the 

peer relations, self-esteem, achievement motivation and 

school adjustffient of adolescents. 

2. There will be significant differences by age in the peer 

relations, self-esteerrl, achievement motivation and school 

adjustffient of adolescents. 

3. T~lere will be significant correlation among ttlE' peer rela­

tions, self~esteeITI achievement motivation and school 

adjustITlent of adolescents. 
I 

The predolTlinent model or theory used in this 

research has been the" Push Vs Pull" theory. This model 

indlcates that if parents are not wa rITI. nurturant and 

understandin,~ then the adolescent feels a lack of 

understanding and errlpathy tlenee he or she gets pustled towards 

the ~,eer group. The pull explanation is that attraction or 

allure of tt,e peer group pulls tt.E' adolescents away from the 

parents. 

This stud y was done on an ex pos t fact research 

des i gn sin ce interactions with peers, self-esteem, 



aC~lievement motivation and school adjustment in adolescence 

are constantly developing. To measure the variable of peer 

relations, school adjustment, achievement motivation, and 

self-esteem, appropriate inventories were searched. An 

inventory was prepared to measure peer-group relations. The 

items were written and its face validity established on the 

basis of expert opinions. then rewritten till it was found 

suitable as in its present form. The Deo-Mohan's Achievenrent 

Motivation Inventory was used to 

motivation. Borrow's School Adjustment Inventory was used to 

adjustment. Vasavannas Self-Esteem Inventory was 

used to measure Self-esteem in adolescence. 

The data were treated satistically to find the means 

and standard deviations of the grou~ls narrlely for 13 yea~ 

1 

aIds, 17 year olds. males. females and the total. 

correlations were computed for t~le five demograp~lic variables 

and six school adjustment variables for "13 year aIds, 17 year 

olds and the same was done for males, females and the total. 

Lastly the qualitative data from the peer group questIonnaire 

was analyzed by using percentages. The diary notes taken 

during 4 weeks of observation were content analyzed and 

reported. 

:1,
The salient findings from t~le data were !,~

," 

1) The maximum number of adolescents have 4-7 friends. At the 

younger age level affection and advice to the 

I, 



I""
 
central theme of friendships, but of course common interests 

eire important, yet this becomes the focal point during the 

late adolescence years. 

2. Loyalty, affection and helpfulness are rated as the most 

liked characteristics of peers by the early adolescents, 

whereas same interests are more important for the later 

eldolescents. 

3. Fun and enjoyment was rated by the highest percentage as 

the reason for spending time with friends for both the age 

groups. • 

4. Peer group relations show a ~Iigh correlation wit~1 advice, 

benefits from friends, parents perce~ltion of friends and love 

for peer group, for both the a.;lE' groups. 

5. In the case of age al,d gender grDu~ls. educatlon 

has a positive correlation with fleer ~roup relations for 

years, 17 years and males. Achievement ITlotivation and self-

of 

year olds. 

6. Fat~ler's occupation arld family income stlDW high inverse 

relationships with self-esteem. 

.,1
7. Mother's education IS significantly related to achievement 

motivation and self-esteem for '13 year year aids. 

Only males have a high positive correlation between peer 

grou p relations and Mother 9 s occupation. 
I 



8. Family income shows positive correlation with peer group 

relations for all the groups and witt. achievement motivation 

with the exception of females. 

9. Curricular adjustment shows positiv£" correlation wit~, 

achievement motivation, and inverse correlation wi ttl self­

esteerTl. Mental health indicates high correlation with (all 

the groups) peer group relations and actlieverTlent rTlotivation. 

Personal relations have a good correlation with peer '.JFOUp 

relationstli~, and achievement motivation. 

The differences in the findings because of age and gender are 

enurTler'ated below:­

"1. Fattier's education and self-esteerTl is not significant for 

13 years aids but is inversely significant for 17 year aids. 

2. Mottler' 5 education shows tligh self-esteerTl for bot~, 

grouJ:'s. 

3. Mother's educatioT) is significantly related with peer 

group for 13 year olds and for males. 

4. Father's occupation stlDWS tligh inverse correlation for 17 

year aids, males and females. 

5. Fanlily inconle is hig~lly correlated to self-esteem for 

year olds, nlales and fenlales. 

6. Curriculum adjustnlent S~IOWS ~'ositive correlation with peer 

group relations for 13 year aids and males only. 



1~6 

7. Maturity of goals and levels of aspiration are positively 

correlated with peer group relations for males and inversely 

with self-esteem. 

8. Personal relations do not show a correlation with self-

esteem for 17 year olds and females. 

Qualitative results indicate that parental attitudes 

have a profound effect on the kind of view the adolescent 

develops regarding peers. Those parents who are educated and 

liberal seem to have a positive effect on peer interaction, 

in so much as that the adolescent himself becomes receptive 

to ot~ler influences. Sharing of resources, common interests 

and s~laring of confidences seem to be the ~Iall mark of peer 

relations~lips during early adolescence, 1n late adolescence 

sharing of resources is also a main feature but COITIITIOn 

interest 15 more important and mutual benefit is regarded as 

important. 

CONCLUSIONS 

1. Age levels show shift in the focus of peer relations fraITI 

help and advice to common interests and affection at the late 

adolescent stage. 

2. Taking advice is more common in early adolescence and 

females. 

3. Obtaining benefit from friends is more a perception of 

males and later adolescents. 



1201
 

4. Father's and Mother's education have positive relation 

with peer relations and achievement motivation and self-

esteem. 

5. Father's occupation and family income are related to 

achievement ITlotiva.tion and self-esteem. 

6. School adjustrrlent din.ensions like curriculum adjustrnent, 

rr,aturity of goals and levels of aspirations, mental health 

and personal relations have positive and relations 

achievement motivation,. peer IJroU~1 relations and inverse 

correlations with self-esteem. 

7. Peer IJ r au p relations are positive with achievement 

rna t i va t ion 7 school adjustrTlent, and inversely with self-

esteem. 

IMPLICATIONS 

Knowledge of the influence of peer relations on school 

adjustment can provide an insight Into some of the reasons 

for student maladjustment in school. 

2. Gender differences in the attitude towards peer 

relations, can be used in encouraging males and females in 

pursuing their own interests. 

3. Parental involvement in forming attitudes towards peers, 

and the amount of weightage given to parental opinion of 

peers, can thus ~,royide better direction to the adolescents. 



I

I

4. Shift in attitudes from early adolescence to late 

adolescence, can be helpful to the teachers to realize the 

psyche of the adolescents. 

5. Teachers should be abl e to assess the achievement 

motivation levels of the adolescents and their self-esteem 

and concurrently provide an environrr.ent suitable for their 

needs. 

6. The influence of the peers can be assessed and hence 

channelized to further strenl~then the attributes of the 

adolescents into positivE' development. 

LIMITATIONS 

All the studies in socia psychological context are done 

under a variety of methodological constraints like limited 

tirTle, and resourc:es which ~Irevent one from loo~~ing into the 

d e ~,t h and width of the socia-psychological [au se 5 and 

effects. 

2. Due to lack of time the 5 am pIe selection was not 

rand ami zed. Thus the find i n,~s cannot be IJeneral i zed to 

students of other schools 

3. The study was limited to a few socio-psychological 

variables only. 

4. The differences between the present study and earlier 

i nves t i '~at ions may te interpreted as related to different 



samples. 

5. Since the nature of the pre sent study ",as largely 

e}:~,lanatorYr only the variations in peer grou p relations, 

school adjustlT,ent, achievement motivation and self-esteem 

among gender and the t",o age leYels ",ere studied. 

) 
,I 6. Finally, due to lack of time, other statistical techniques 
, 

could not be used to get a clearer picture of the groups of 

adolescents. 

Des~.i te the 1 inli tali ons, the present study may 

provide a basis for further studies to be conducted in 

of peer relations, adjustnlent, 2\chipvemenl 

motivation and self-esteem. 

Suggestions for further Research 

In course of ttle study a nUITlber of prob! f'rTlS 

cropped up, which if pur;ued would make e~cellent cases fo r 

i .. tudy. In addition further study of these problems ",ould :( 

lrnprove the quality of research. 

• 
Follo~ing suggestions seem to emerge for further studies:-

" 

Ttle samples could be selected from rural and urban ar eas 

for Additional variables can be added to 

understand the relations of peer grou~. to achievement 

motivation, school adjustment, and self-esteem. 



2. The institution from which the samples can be taken, could 
'I 

be varied so that a cross-section of socio-economic 

students/adolescents could be studied. 

3. Identification and classification of casual factors of 

peer group relations p self-esteem achievement motivation and 

school adjustment can be studied. 

4. In-depth peer interactions could be studied by observing 

their behaviour over a longer period. 

5. A longitudinal study can be undertaken to delue into the 

finer interactions between peers and its effects on school 

adjustment, achievement mpotivation and self-esteem. 

6. Interviews with tt~e Individual students could provide ITlore 

rjctlness to the firldings. 

7. Teachers influence at school could also be studied along 

with parental influence viz-a-viz peer relations. 
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APPENIH x - I 

ACHIEVEMENT MOTIVATION INVENTORY 

DIRECTIONS 

The scale consists of 50 items in the form of statements.
 
For eyery statement the possible responses are diyided into 5
 
categories which are, always, frequently, sometimes, rarely
 
and neyer. Put a cross under whicheyer category is your
 
opinion.
 

ITEMS
 

1. I shall be most pleased if haye to miss the classes for 
man y days. 

OAlways, Frequently, Sometimes, Rarely, Neyer. 

e. I pay full attention to the work in the class. 

OAlways, Frequently, Sometimes, Rarely, Neyer. 

3. I mind most if I reach late in the class. 

OAlways, Frequently, Sometimes, Rarely, Neyer. ,14. I have to read more and "lore to find unknown rel~ion of 
knowledge. '! 

*Always, Frequently, Sonletimes, Rarely, Never. 

5. I haye to haye a personal library not counting text books. 

*Always, Frequently, Sometimes, Rarely, Never. 

6. I set standards for myself and I striYe to achieYe them. 

OAlways, Frequently, Sometimes, Rarely, Neyer. 

7. I wish to specialise and become topmost in the field of my 
liking. 

OAlways, Frequently, Sometimes, Rarely, Neyer. 

8. I like to experiment and create new things. 

*Always, Frequently, Sometimes, Rarely, Never. 

9. I work hard for hours together to be successful in 
whateYer I undertake • 

• Always, Frequently, Sometimes, Rarely, Neyer. 



1
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10. 1 have a tendency to find solutions of problems and 

puzzles, other people fail to find. 

*Always, Frequently, Sometimes, Rarely, Never. 

11. 1 aspire to get, excellent results in all academic work/ 

activities. 

*Always, Frequetly, Sometimes, Rarely, Never. 

12. 1 am ready to leave the job half done and try a new one. 

*Always, Frequently, Sometimes, Rearely, Never. 

13. 1 get nervous in the exanl if one or two questions are not 
from the syllabus.
 

*Always, Frequently, Sometimes, Rarely, Never.
 

14. 1 prefer to go to a party rather than prepare for an exam 
next week. 

*Always, Frqeuntly, Sometimes, Rarely, Never. 

15. On getting low marks. 1 feel disappointed and determined 
to work hard to do better. 

*Always, Frequently~ Sometimes, Rarely, Never. 

16. 1 thinks 1 find my lessons meaningful and interesting. 

*Always, Frequenti y , Sometimes, Rarely, Never. 

17. While stUdying my mind evanders of the lessons and 1 get 
lost in imagination.
 

*Always, Frequently, Sometimes, Rarely, Never.
 

18. 1 think it is better to gossip in the canteen rather than 
attend the classes. 

*Always, Frequently, Sometimes, Rarely, Never. 

19. When the teacher is teaching. 1 like to read 
stories/novels/comics or may be draw cartoons in the class. 

*Always, Frequently, Sometirrles, Rarely, Never. 

20. The school is boring for me and 1 want to leave it at the
 
very first opportunity. • (
 

*Always, Frequently, Sometimes, Rarely, Never. 

i 



21. It irritates me if a lot if 1 have to stay in the
 
school/college for sOfTIe lectures.
 

*Always, Frequently, Sometimes, Rarely, Never. 

22. 1 want to go to college/universi ty because, there is
 
plenty of opportunity to enjoy life.
 

*Always, Frequently, Sometimes, Rarely, Never. 

23. 1 think studies, sports and other activities can go 
together. 

* Always, Frequently, Sometimes, Rarely, Never. 

24. 1 agree that the present course of my study w.ll ~,e I ~' 

making my future life a SUCceSs. 

*Always, Frequently, Sometimes, Rarely, Never. 

25. 1 feel very frustrated if 1 do not get a chance to 
compete in the field of my choice. 

*Always, Frequently, Sometimes, Rarely, Never. 

26.1 regularly take down notes in the class and complete my 
assi gnrTlents. 

- Always, Frequently, Somet.mes, Rarely Never. 

27. 1 plan to study all the year round in an effort to get 
good ranks in all the SUbjects in all the tests.' 

-Always, Frequently, Sometimes, Rarely, Never. 

28. 1 bel.eve in work first and play later. 

_Always, Frequently, Sometimes, Rarely, Never. 

29. 1 do a lot of preparation at home for the next day's work 
in the class. 

*Always, Frequently, Sometimes, Rarely, Never. 

30. 1 like to ask questions regarding every information given l,in the tables and charts in the books, rather than leave 
I 
Ithem as such ~nd read further. 

*Always, Frequently, Sometimes, Rarely, Never. 

31. 1 think my teachers are competent in their work. 



*Always. Frequently, Sometimes, Rarely, Never. 

32. I 1 ike to create nuisance in the class and amonl~ 

teachers. 

*Always, Frequently, Sometimes, Rarely Never. 

33. I try my utmost to please my teachers through work and 
not through flattery. 

*Always. Frequently, Sometimes, Rarely, Never. 

34. My friends consider me dull & a sharker. 

*Always, Frequently. Sometimes. Rarely. Never. 

35. It is true that my teachers think of me as a sincere and 
hard working student. 

* Always. Frequently, Sometimes, Rarely, Never. 

36. I feel hurt if others (parents teachers and friends) 
criticise me and try to improve upon my weaknesses. 

-Always, Frequently. Sometimes, Rarely, Never. 

37. My parents advise me to take life easy and never bother 
too much for studies or for future life. 

_Always, Frequently, Sometimes, Rarely, Never. 

38. 1 wish to taFry my mission forward inspite of facing a' 
lot of criticism. 

*Always, Frequently, Sometimes, Rarely, Never. 

39. I think of life to be an intellectual challege. 

*Always, Frequently, Sometimes, Rarely, Never. 

40. I am interested in organising the activities of a group, 
t.eam,: class. 

*Always, Frequently, Sometimes, Rarely, Never. 

41. I like to get assosiated with the top most persons in the 
field of my choice. 

*Always, Frequently. Sometimes, Rarely, Never. 

42. I love to have some adventure in my leisure hours. 

*Always. Frequently, Sometimes. Rarely, Never. 



.,
 

like to watch a surgical opercation being43. I would 
perfor",ed.
 

*Always, Frequently, So",etimes, Rarely, Never.
 

44. I like to co",pete in dra",atics.
 

*Always, Frequently, Sometimes, Rarely, Never.
 

45. I think dancing and music as good hobbies for students. 

*Always, Frequently, SOIT.etinles, Rarely, Never. 

46. I have a ~trong desire to be a chanlpion in games, sports, 
athletics. 

*Always, Frequently, Sometimes, Rarely, Never. 

47. I have tried to get in the s po r t s tean. of my 
school/college. to represent my state in other countries or 

states. 

* Always, Frequently, Sometimes. Rarely, Never. 

48. I believe sports develops initiative, I eadershi~, and 
discipline. 

*Always, Frequently, Sometimes, Rarely, Never. 

49. Hill Climbing/",ountaineering are a welcome chall en,~e I 
would like to undertake. ­

*Always, Frequently. Sometimes. Rarely. Never. 

50. On a holiday, I prefer going for cycling, swimming or 

boating rather than sitting at harrle without nluch work. 

*Always, Frequently, Sometimes, Rarely, Never. 



AP~N~X-n 

SCHOOL ADJUSTMENT INVENTORY 
DIRECTIONS 

It is known that high mental ability does not 
necessarily guarantee success in college. Many persons who 
in comparison with their'fellow students, are no better than 
average in aptitude for college work, earn academic records ,. 

which are distinctly above average. Many intellectually 
superior students, on the other hand, make inferior records. 
Such inconsistencies are often traceable to certain 
attitudes, habits and activities which influence scholarship. 
It is the purpose of this questionnaire to discover what part 
these special factors are playing in your adjustment to 
college. 

On the pages that follow, you will find a series of 
questions about yourself. Consider each question 
thoughtfully and answer it as honestly as you can. If your 
answer to any question is 'Yes, draw a line under the work 
'Yes'given below. If t~le answer is 'No', t~len draw a line 
under 'NO', If you are not sure about the answerto any 
question. then draw a line under 'undecided'. Be certain 
that you answer every question. 

There is no right or wrong answers. The most helpful 
results are obtained by responding frankly and accurately to 
each question. Try to give as true a picture of yourself as 
you possibly can. Your responses will naturally be held in 
confidence. 

I 

1. Did you give careful consideration to your ct.oice of 
curriculum when you entered school? 

Yes Undecided No 

2. Is studying usually enjoyable to you? 

Yes Undecided No 

3. Are you forced to take courses which you dislike or in 
which you have little interest? 

Yes Undecided No 

4. Do you feel that the school regulations are too rigid and 
arbitrary? 

Yes Undecided No 

5. Do you sometime think it a waste of time for you to 
continue your school education? 

Yes Undecided No 



6. Have you set certain definite goals for yourself which you 
hope to achieve during your college career? 

Yes	 Undecided No 

7. Do you generally strive to attain the highest grade of 
which you are capable ? 

Yes	 Undecided No 

8.	 Do your interests d.ange rapidly ? 

Yes Undecided No 

9. Are problems of family relations more important to you at 
present than you r studies ? 

Yes	 Undecided No 

10. Do you fail to see the value of the daily things that you 
do? 

Yes	 Undecided No 

11. Do you customarily anticipate and plan work for the next 
several days? 

Yes	 Undecided No 

12. Do you sOITletimes oversleep so that you miss classes? 

Yes	 Undecided, No 

13. Does your school performance suffer owing to 
outside interests or activities? 

Yes	 Undecided No 

14. Do you often come to class wIthout having prepared you r 
assignrTlent ? 

Yes	 Undecided No 

15. Do you use odd times to review what you have learned, 
such as time between classes? 

Yes	 Undecided No 

16. Does it take you sometime to get settled when you sit 
down to study? 

Yes	 Undecided No 
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17.	 Are you easily distracted from your studies?
 

Yes Undecided No
 

"18. Do you study late into the night or even all ,night before 
an important examination? 

Yes	 Undecided No 

19. Do you have to reread a material several times because 
the words do not hve much meaning the first time you go over 
them? 

Yes	 Undecided No 

20. Do you feel yourself handicapped when you start using the 
library? 

Yes	 Undecided No 

21. Do you experience frequent changes in your filood? 

Yes	 Undecided No 

22. Are you often bothered by the feeling that no one 
understands you 7 

Yes	 Undecided No 

23. Are you bot~lered constantly by some worry or concern so 
that you cannot concentrate on your work? 

Yes	 Undecided No 

24. Do you have a tendency to give up easily when you meet 
difficult problems 7 

Yes	 Undecided No 

25. Do you get nervous and upset during examination so that 
you cannot do your best? 

Yes	 Undecided No 

26. Do you find that your teachers are honest and straig~lt 

forward in their dealings with you? 

Yes	 Undecided No 

27. Do you hesitate to ask your instructor to explain points 
that are not clear to you? 



Yes Undec ided No 

28. Do you greatly dislike being told how you should do 
things? 

Yes Undecided No , 

29. Have you been the recognised leader (President, chairman) 
of a group within the last five years? 

Yes Undecided No 

30. Does your personality contribute to your success in 
school work? 

Yes Undecided No 

SSS PFRFORMA 

Father's Educational Level 

Mother's Educational 

Mother's Occupation 

Family Income 

Level 

GENERAL INFORMATION 

Age 
APPENDI)( . in 

PEER GROUP INFLUENCE 

1. In the classroom, the students with whom I like to 5 pend 
time are (write narrles) 

2. I like to spend time with them because of 
a) ComIDon Interests 
bl Like her / him 
c I bo t h 

3. Roughly in a day, 1 spend time with my friends (number of 



hours) 
i)in school	 ii)after school . 

4. After school 1 meet my friends at the :
 
a) Club
 
b) at horne ,
 
c) telephone conversations
 
d) other places
 

5. After school hours the type of actiVities 1 and my friends
 
generally get involved in are like
 
a) going out
 
b) gossip
 
c) sports
 
d) other interests.
 

6.	 1 have some best friends 
YES NO 

7. 1 value my friend's advice 
a) very highly 
b) moderately 
c) not so n.u c h 

B. My friends are from 
a) the class 
b) outside the school (neighbourhood and others) 
c) both 

9. 1 enjoy talking to my friends about 
a) personal issues 
bl relatives I 

c) study related 
d) friends 
e) all the above 

·10. If I need ad vic e I 
.........	 ..
~ 

11. In my interactions ~ith friends or peers I feel benefited 
personally about 
a) development of interests 
b) adjustment in school 
c) improvement in studies 

12. My friends are liked by my parents 
a) Yes b)No 

13. I really feel I am a part of the group of friends 
i) Yes ii)No 

If so	 ~hy? 



r
 

pee rs14. The things which 1 like most about my friends or 
circle is 

'15. 1 love to be in my friends group 
i> Yes ii) No 

Why? 



I 
r
 

,\PPENOIX -Ii 

INVENTORY FOR SELF-ESTEEM 

INSTRUCTIONS: 
The following items have to be checked for 

whether they are true or false with regard to the respondent. 

1. It is rather difficult for me to make new friends. 

2. 1 can be natural while at a party. 

3. 1 am never at conflict with myself. 

4. When things go wrong 1 pity or blame myself. 

5. 1 have a horror of failing in anything 1 wnat to 
accolTlpl ish. 

6. 1 feel insecure within myself. 

7. 1 can recover easily and quickly from social blunders. 

B. 1 do not care much for what others think of me. 

9. 1 can face a difficult situation without worry. 

10. 1 can tackle new situations with a reasonable degree of 
assurance. 

11. 1 feel no obstacle can stop me from achievIng my final 
goa I . 

12. 1 find it hard to continue work when 1 do not ge~ enough 
encoural~elTlent• 

13. 1 am bothered by inferiority feelings. 

14. My parents and friends believe that 1 am as much a 
success as I could be. 

"15. 1 can play my best in a ganle or contest against «n 
opponent who is ffiuch superior to ITIE'. 

"16. My fr iends h«ve m«de bettter life «djustments than 
myself. 

17. 1 c«n rel«" myself e«Sily. 

18. 1 d«y dream often. 

19. When« critic«l situ«tion is p«st, 1 often think what 
should have done but didn't. 

20. 1 usually work out things for myself ratt,e r than get 
someone to show IT,e, 

1 



r
 

21. 1 a~ often confused. 1 find difficulty in taking 
decision. 

22. Crticis~ disturbs ~e greatly. 

'23. 1 can get a job anyday. 

24. 1 have several ti~es given up doing a thing because 1 
thought too little of my ability. 

25. 1 a~ worried about sex ~atters. 

26. 1 refuse to play so~e ga~es because 1 a~ not good at 
them. 

27. 1 find it hard to keep ~y ~ind on a task or job. 

28. 1 see~ to be about as s~art as ~ost others around ~e. 

29. My daily life is full of things that keep ~e interested. 

30. 1 a~ certianly lacking in self-confidence. 

31. 1 have often lost good chances because 1 would not ~ake 

up my mind soon enough. 

32. I spend ~uch of the ti~e worrying over the future. 

33. I think I have an attrative personality. 

34. When ~y friends criticise ~e I take it well. 

35. I am often disorganised. 

36. I can usually ~ake up ~y mind and stick to it. 

/ 
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