Peer RelationsAmong Adolescents,
. Their Self-Esteem, Achievement
Motivation And School Adjustment

Dissertation submitted to the Jawaharlal Nehru University
in partial fulfilment of the requirements
for the award of the Degree of

MASTER OF PHILOSOPHY

KETAKI CHAKRABORTY

ZAKIR HUSAIN CENTRE FOR EDUCATIONAL STUDIES
SCHOOL OF SOCIAL SCIENCES
JAWAHARLAL NEHRU UNIVERSITY
NEW DELHI-110 Q67
INDIA
1992



—T - ”
i /!
[ u'/_/[, - L’) ';) {),D
e
f":':
"-‘f'.;_ﬁ,n,"__f '
L
\
[
DISS
371.4047

C3497 Pe

TR

TH4206



Q

'
<

JAWAHARLAL NEHRU UNIVERSITY
NEW DELHI-110 067

ZAKIR HUSAIN CENTRE FOR EDUCATIONAL STUDIES
SCHOOL OF SOCIAL SCIENCES

DECLARATION

Cortifiaa thast the dissertation entit] ed "PEER RELATIONS

AMONG ADJLESCENTS THEIR SELF ESTEEM,

ACHIEVEMENT MOTIVATION AND SCH20OL ADJUSTMENT®, submittad by

Mrs. Katazki Chakraborty is in partial fulfilment for the
degrwes of Master of Philasaphy of this University. This
dizsactation hes not baen submitted for any other degree of

this University, and is her own work.

Ve recommend that this dissertation be placed before

the examinsrs for evaluation,

a1 person _

) !’ Elfr Hus':m Centre FX° e

l st S;U\YL\AJL¢~‘g\/‘ﬁyt___,k
Frof.S(Mre! Kardia Apmed Dr. (Mrs] Sushila Singhal

Nt

CHA | RIERFON SUPERV [SOR

Tel. : 667676, 667557/303, Telex : 031-73167 JNU IN, Gram - JAYENU, Fax : (011) 6865886



Acknowledgement
List of Talbkles

1

il

111

CONTENTS

Introduction

Push Vs Pull Model
Developmental Tasks Fotus Model
Social Behavioural Model
Secial Learning Model
The emergence of Peer-Cullure
Self-Esteem

fichievement Motivation
School Adiustment

Review of Literalure
Peer Interactions
Qelf-Ecteem

Achievement Molivalion
School Adjusiment
Methodoloay

Statement of PRProblem
fAssumpltions

Hypolheses

Objectives of lhe study
Sampling

Degiagqn of the sludy
Variables

Tools to ke used

Analysis of Datlsa

Page No.

1-16

1~-02

2-05

-Q&

\n

5—-10

1012

12-14

14-1&

17-32

17-Z2E2

22-28

2&8-30

30-32

33-43

33

33-35

38

38-40

40-43

43




List of Tables

v

VI

Results
Peer group relatlions

Carrelalions among different
variable for thetwo gender aroups

Intercorrelations among different
variables

Qualitative Analysis
Discussion
Hypothesis — 1
Hypothesis — I1I
Hypottesics — III

Summary,Conclusion,Implications,
Limitations and Sugoestioncs

Bit-liography

fippendices

Page No

44~106
44-62
6£4~-8%
BS~101
102-107
108-120
108~112
112118
119-120
121-130



ACKNOWLEDGEMENT
1 have been helped and encouraged by many people in
this dissertation and my acknowledgemenlt here is

completing

only a small expression of my deepest ératitude towards tlhem
all.

My guide Dr (Mrs) S. Singhal has been the «chief
source of inspiration to me. Her invaluable and scholarly
guidance and thoughtful suggeslicns were & source of constant
encouvragement at all stages in preparation of this
dissertatior, despite her busy and slrenuous work schedule.

1 am exlremely indebted to the children who served
as subijiects for my study without whose copoperalion, the
present study would not have keen possible.

Thanks to all my class felleows for their friendly
encouragement and cooperation for This research work. (]
strong word of apprecialion is alsc extended to my friends

|
for their support and coopertion throughout 1l1he M. Phil
course.

I am grateful to the latrary staff of JINU, NCERT and
NIEPA.

1 am also very grateful to all those who helped me
directly or indirectly in the administration of toels and

cocllection aof data.



l,ast but not the least, I feel great pleasure in
expressing my heartfell gratitude to my husband, grandmolher,
and children who exlended their help on various occasions 1in

completing my dissertation.

Keko b,

(KETAK1 CHAKRARORTY)

L)



Table No.

.1-

E’a

<.

10.

T1.

12.

13.

14,

15.

LIST OF TABLES

Titles
Means and 5.D.'s on peer aqroup
relations dimensions (early

adolescents and late adolescents)

Means and §.D."'s on peer relations
dimensions by gender,

Number of friends (percentages)

Distribution on belonging 1to
Peer group (percentages).

Mosl liked ctharacleristlics about
peers (percenlanges).

Reasons for wanting to be wilh
friends (percentages)

Mearns and S.D."'s of school
adjusiment variables.(total sample)

Means and S.D.'s of scheool

adjustmentl variables tearly and late

adolescentg)

Mearie and .01 of =chool
adjustiment variables(by gender)

1
Means and S5.D.'s on self-ecteem
and achievement motivation.
{(tetal cample)

Means and 5.D."s on self-ssteam

and achievement motivation.

{by early adoleoscenls and late
adolescents)

Means ard S.D."s on self-esteem
and achievement motivation.
(by gender)

Means and S.D's on demographic
variables (total sample)

Means and S.D's on demographic
variables (an esarly adolescents
and latle adolescents)

Means and S.D's on demographic
variables (by gender)

Fage No

47

48

49

49

49

50

53

54

5&

53é&

58

5&

D9



16;
17.
16.
19.
20.
21.
2z,
Z23.

24 .

2o,
27.
28.
29 .
30.

31.

Correlation betlween peer QJroup
relations (males)

Correlation between peer Jgroup
relations (telal group)

Correlaltion belween peer Jroup
relations (females)

Correlations belween peer group
relations (17 year olds}

Correlaltions belween peer group
relations (13 year clds)

Correlations between demographic
variahlee (malecg)

Correlation belween schoal
adjustment variables (males)

Correlation between demographic
variabhles {(females)

Correlations between school
adjustment variables(females)

Correlaltion between schcol
adjustment variablecs (total)

Correlalion belween demographic
variables (lotal)

Correlatiocn between stchool

adjustment varibales(13 year olde)

Correlation between demographic
varlables (13 year olds)

Correlation Letween school

adjustment variables(17 year olds)

Correlation between demographic
variables (17 year olds)

Correlalions belween demographic
variables and Peer relaltions,
Achievement Motivalion and Self-

esteem(early adoleccenls and late

adolescents)

b5

b2

&3

71

80

&1

81

a7z

84

&85

90



32.

33.

34,

35.

37.

40.

41,

Correlations belween school adjiustments

and Peer relations, Achievement
Motivation and Self-esleem.

(early adolescents and late adolescenis)

Correlations belween demogtraphic
variabkles and Peer relations,

Achievement Motivation and Self—-esteem

(males and females?

Correlations between school]l adjustment

and Peer relations, Achievement
motivation and Self-ecsteem (males and
females}

Correlations between Peer group and

Self-esteem and Achievement Molivation

{(early and late adolescents)

Correlations between Peer group and

Self—esteem and Achievement Motivatlion

(males and females)

Correlalion matrix for demographic
variables, Achievement Motivation
School adjustment, Peer relatione and
Self —esteem (13 year oldsg)

Correlation matrix for demoaraphic
variables, Achievemenl Motivation
School adijustment, Peer relaticne and
Self —esteem (17 year olds)

Correlation matrix for demographic
variables, Achievement Moltivalion
Sehool adjustment, Peer relations and
Self —esteem (total group)

Correlation matrix for demogragphic
variables, Achievemen! Molivalion
Schopl adjusiment, Peer relations and
Self —esteem(females)

Correlation matrix for demographic
variables, Achievemenl Molivaltion
School adjuztment, Peer relations and
Self —esteem (males)

91

94

95

=)

=

@7

78

99

100

101



ABSTRACT

This study was designed to explore Lhe effecls
of gender and age on peer relations, achievement molivation,
self-esteem and school adjustment. A sample of 120 students
from a public school in Delhi was studied. The sample
comprised of males and_females of 60, 13 year olds and &0, 17
year olds. The selection of the sample was made using
purposive samplinag. Two matching varriables were included,
Jender (male and female) and age {(13years and 17 years}) from
& schoal.

The instrumenls used for dala cplleclion were !
(1) Peer relalions scale, (i1i) achievement motivatlion =scale,
(iii) self-ecsleem scale, (iv) schoel adjustment scale. All
the scales were administered in small groups. Data was
collected and then codified.

fnalysis of data indicated that there are
significant differances by age far peer relations,
achievement motivalion and school adjusimenlt. Whereas gender
did nol seem to effecl Lhese variables very significanatly.
The correlalions between demographic variables and peer
relations seem to have significance for all the groups, Lhat
is, males, females, 13 year olds and 17 year olds.

Achievement motivatlion also stowed positive
correlation with falher's and molher's education and family
income, for the 13 year olds and the males. In school

adjustments, mental heallh and personal relations seem to be



highly <correlaled o peer group relations, achievement
motivation and self-esteem for bolh males and females. The
same profile is true for 13 year olds and 17 year olds in the

case of school adjustment variables.



INTRODUCTION
Peer relations have profound effect on the
peychological development of the adolescentls, their

personality, self esteem, motlivation to achieve and school
adjustment, The development of peer relations is a gradual
and steady life-long process as the members of the peer group
keep on changing according to the stages of life one is al.
Thus the type of relationships (alsp called culture) is
neither emulation nor direct approprialion of adull
patterns, but an indigenous and integral creation from wilhin
the peer memhbers. There are some dominant socio-—-
psychological models that have allempted to analyse peer
relatlionships of adolescenlts, of which four of the most
relevant onet have been chosen to discuss below.

PUSH VS§ PULL MODEL

The main argument of the push ves pull model haolds
that the rparental failure to meetl the emotional needs of the
adolescent, and the lack of & qgood parent/adolescent
relationship causes the child to be less favourably oriented
towards the parente (Bandura 19469, Clausen 1248, HMMaccoby
1968, Thomas and Weigert 1971, Walters & Strinett 1977), As
A consequence, they become more favourably oriented tlowards
the peers "who espouse values different than Lhose of tLhe

parents '"(Bowerman & Kenich 19539, Condry and Siman 1974,
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Glueck & Glueck 1950).

fdolescent orientations towards peer group and
parents have been explained by Smith (1979) by using the push
vs pull model. He argued that ’push® lheory holds more water
in his study thkan the *pull’ theory which emphasizes the pull
or attraction of the peer group by the individual, Lthereby
leaning more towards the peer relationships, moving away from
parental influence. His studies indicate that adolescents

who have a warm relationship with their parents find them

warm and nurturant, understanding and ready to help. While
cold and punitive behaviour of the parents push the
adolescentls away from them, thereby aiving Lthem the

opportunity to look for warmith elsewhere.

DEVELDPMENTAL TASKS FOCUS MODEL

It 1is argued under this model that "Over the 1life
span a person encounters a series of developmental tasks™
(Baltes et al 1980), Raltes et al stated the theory of
tehaviour as being a developmental process. The mastery of
developmental tasks, unit by unit form the basis of this
theory. The integration of these tasks form behaviour. The
developmental tasks relating to peer group dynamics have been
studied by Leishoul (1280), Van Aken (1980) and Van Seyen
{1980). They have proposed that the peer group dynamics 1is

dependant on developmental tasks, and each
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value learnl becomes the bacis for learning the next wvalue.
The primary relationship between mother and child forms lhe
base for further interaction with other peaple., The <concepl
of the "significant other" gradually develops. when the child
learns ta differentiate between his own identity and that of
the mother. This sphere gradually widens Lo encompass otlher
family members and then the peer group. This model stresses
the 1imporltance of early mother child interactions and the
mother's attitude and support in forming peer Qgroups, Aas
1te gqualily of peer interaction is affected by this. The
mother-child relalionship is seen as the primary referent
point from which the child also develops a self-concepl as
perceived by the primary referent.

As 1t 15 a developmental theory, it demonstlrates
that the mastery of the task forms the base for learning the
next. Similarly the peer group formation is anleceded by
malher and child interactions. The mother/child interactions
and her altitudes provide tlhe gupport for fulure peer group
interactions. His or her accomplishments of these tasks
require social support and help in developina a positive
self*ﬁoncept. The importance of peer 1interactions for

learning social developmental tasks are therefore of major

value,

SOCIAL BEHAVIOURAL M™MODEL

This model focuses on teaching behaviour skills 1tlo
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children based on socio—confirmative stimulus by the
intervention of peer—interaction. Roopnarine, Adams and
Mounts (198%9) have studied peer group interactions from a
social-cognitive angle, whereby they have tried to decipher
the effect of peer interaction on learning of social skills
and 1ils relationship to peer group and individual status of
children in the peer group. The researchers have examined
the behavioural tendencies of '"low interaclting'" children,
complexily of children's fantasy play and friendship
patterns, the relationship belween peer group behaviour and
performance on an array of social-cognitlive lasks. The
child®s social ¢ckills are alliributed 1tco early peer—group
interactions, and cases of maladjusimenl or polentlial psycho-
pathiology delecled.

Une goal of the above sludy was Lo assess and
classify the children's preferences for individugl ctlassroom
peers in calegories of '"like to play with a lot" or "like to
play with a little" or "pol at all"., A secondary objectlive
was Lo study playmaie preferences after the children had been
ident}fied as "popular or unpopular". Sociometric assessment
was done by using the Asher, Singleton, VTinsley and Hymel
sociomelric tasks in an adjacent room to the class. Several
photographs of children were laken and lhe peers were asked
to categorize them wunder the headings of happy., sad and
neutral stylized faces. Classroom observalions were also

done, using the time sampling procedure devised by Furman and
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Masters. The observations shaowed the followingi-—

a)l Positive behaviour includes help giving, gquidance, gifl
giving, invitations to play perm&ssion, praise, attention,
reassurance and protection, giving status, warm greetings,
emiling or laughing with compliance, acceptance of directions

and gifls, cooperative play, and promises of rewards.

k) Negative behaviour includes non—-compliance, rejeclion of
an activity, blaming, disapproval, insults, quarelling,
yelling, ignoring, taking or damaging property, physical

altacks and threatls.

The findings of the research suggest that when
availability of playmates 15 normal, children regardless of
Ltheir own stalus prefer Lo play wilh peerc they view as ''like
to play wilh a lei'. However the peers regarded as less
"liked to play with"” are not hececsarily the recipients of
negative hbehaviour, In fact children show more aggressive,
Funitive behaviours towards Llhe children they like 1to play
with.

SOCIAL LEARNING MODEL

Thise theory is a composile model of behaviouristic
intepretive and constructivitic theory. The earlier model
slressed on the behaviour and perceptions of children 1in
terms of the peer group inlteractions, whereas this model
focusses more on the learning of skills, particularly the

social skills in peer group interactions., The theories on
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peer group interactions in the realm of child development are
multi-faceled, but the socialization process 1s the most
commonly held, which is a learnt behaviour. Bandura (1950-
1960) proposed the theory of the behaviour in which modelling
and reinforcement are regarded as the yardstick of behaviour.
This theory proposed that peer group plays an insignificant

role at the earlier stages, but comes to be of central

importance 1in social learmning in lalter years. Peer grougp
interaction becomes eventually learnt behaviour, and
individuals learn the accepled social norms through

emulation. Handura's work mainly dealt with adult behaviour
and role modelling. Later on other researches have tried 1to
relate this theory to children and have found peer group
constitutling an ideal environment. Youniss (19280) about the
peer group situation, said that "peers may be as important
as adths for children's acquicsition of social skills and
knowledge."

The constructive approach is embedded in the theory
of Biaget who has attempled to explain all behaviour and
learning as cognitive construcls which develop on the base of
the older construct or schemas as he calls it. This constant
modification, interpretation and organization converge to
form personality and manifestations of behaviour. As tLhe
child grows the schemas become more and more complex ard  of

higher order, and cognitive, social and other developments

occur. Conceptions become clearer to the individual. The
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increasing cancern wilth social cognition in children have led
to a wnumber of studies in recent years. While Youniss
observed thal adults influence child behaviour, some olher
constructivists suggest that children interact with others,

when there 15 disequilibrium in the environment of the child.

An putcome of the constructivist approach in
developmential psychology has been 1tLhe 1tLranslation and
interpretation of the works of VYygolsky (1978), lWartch
{1984). Vygotsky believed that the constructivist theory 1is
essential for understanding the production and maintenance of
the culture system., Thus the interpretive approach to the
theory o©of socialization is of learning more in the public
sphere than individually. "The approach 1is essentially
interpretative, stressing tlhat children discover a world
endowed with meeting and help ta shape and share in their own
developmenial experiences through their participation in
everyday culture and roulines (Corsaro and Rizzio 1988,
Schieffelin and Ochs 1986). The interpretive approach
involves the limear process of <soclalization Lhat sees
childhood a=s the stage of apprenticeship thalt prepares 1Llhe
thild to be a competent aduli. The interpretlive approach
views development ralther as a productive phenomenon Lhan
linear. It refines the constructivist model and adds the
dimensian aof reproduction and diversification, thereby making

it more holietic in terms of development of social culture,
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language, abilities and knowledge. FEy interacting in a peer-—
group small children of kindergarden level absorb and produce
knowledge and skills, which in turn help them to relale 1lo
Lhe adult world.

The formation of the peer cullure is an inleqgral
part ©of continuing peer interactions. Al whatever age or
against any particular background & cerlain sel of values or
Norms emerge, which intangibly bult firmly gJuide Lhe
principles of interaclion. Thus the emergence of peer

culture is built on the system of peer relalions.

THE EMERGENCE OF PEER-CULTURE

Ey interacling with playmales in organized group
play and nurcery schools, children produce the first in &
series of fpeer cultlures, 1n which childhopd Fnowledge &and
praclices are gradually transformed into skille necessary for
adull life. The Lypical pallern involves children’s
exposure to social knowledge and communicative demands in
geveryday aclivities with &adults which raise confusions,
uncertainties, fears and conflictls that are later
readdressed in the activities and routines making up Lhe peer

culture (Corsaro 1985).

As said earlier the production of peer culture 1is
neither emulation nor direct appropriation of adull culture.
The child approgpriates information from the adull world and

conveys it to the peer 9group, and the information is 1lhen



transformed so as Lo meel the needs of the peer group. Thus
this phenomenon elaborates the preer culture and
simultaneously reproduces the adult culture in the sociely.
Corsaro and Eder have termed this phenomenon as "interpretive
reproduction"” in line wilth Gidden®s notion of the duality of
culture.

The growlh of the peer culture centres around the
theories of socialization. The approach to socializaltion may
vary from scholar to scholar, but the identification of tLhe
central elements of the development of peer cultures gives an
insight into the organization, interaction processes and
contributions 1to society, The peer culture is like a sub-—
culture in the society. The peer groups have their own norms
0f behaviour and codes of conduct which arise outlt of certain
parlicipative values and values ocbtained from the adult
culture, and the same adopled by them also. These wvalues
are then modified by the peer—-group in a way, which they can
understand and deal with in different situations. The
cutcomes of certain behaviour, tasks etc. resulling in
positive oulcomes hbecome internalirzed and form part of 1Lhe
peer culture. The peer—groups provide the unit for the
Ltransmission of many values, interchange of many ideas and
also form & sort of corrective-mechanism wilhin the culture,
which enakles the members to stay within the acceptakle norms
of Lehaviour. Thus the peer group ilself prescribes goals

for the children, codes of behaviour, habits and levels of



acceptability, which are based on the tools of language and

communication.

SELF-ESTEEM

The concept of self ecteem is closely related 1tlo
self concept. The two most important theories of self-—
concept have been profounded by James and Mead. According to
James (1964) the distinclion between "I* and 'me' is—] is tLhe
self as the subject, the known, while the 'me' is the self as
the object, the context of what is nol known. This 1is
apparent in the case of young children and the changes that
are revealed in ltheir self descriptions with age. The older
thild will have more to say than the younger eone. This could
be bectause the self as 'I" is more sophisticated and capahle
of picking wup the sublleties or because 1tThe self as
'me' is richer. Jones (1964) has differentiated the self as
*me* into four aspecls: spiritual, material, social and
bodily selves., The former three aspecls are more important
for determining self esteem. According te Jones self-esteem
is the "prominenl second aspect of self—concentl". Jones
described self esteem as '"a person's success divided by his
aspirations’.

Research on self-esteem has established it as an
important parl of self—-concepl. Research has shown that
self-esteem is negatlively related to genuine delinquency, and

depression in adolescents. Kaplan (1975) found an inverse



relationship between self-esteem and deliguency., Self esteem
and school marks are found to be positively correlated (Wylie

1979) .

Contextual dissonance has been considered important
in e€elf-esteem and described in two ways: a) individual
approach k) collective approach. The former deals with a
sociological approach to study individual in groups and the
latter focusses on a group as the unit of analysis, Self
esteem portrays global feelings of self-waorth. A dissonent
situation, wusually the circumstances beyond one's <c¢ontrol,
may have a negative effect on ones self esteem. In the realm
of self-concept, the identity has an important role, which
can be correlated to the identity of & group and also the
self within the group.

Mead and Cooley (1934) talked of the reflected
appraisal of the self, which holds that if others look at us
with respeclt, then we respecl ourselves accordingly. The
principle of social comparison by Festinger (1954) is also
linked to the theory of social self-esteem. Social
comparison is at the core of the social evaluation process in
which human beings learn aboul themselves by comparing
themselves Lo others. This process leads the individual to
Jather positive, neutral or negative self-ratings which are
relative to the standards set by the individual and employed

for comparison.



Another principle of self esteem formalion is
inherent in self-attributions (Kelley 19&67). EBem's (1972}
atlribution theory virE & viz self-esteem draws upon Skinner’s
behaviourislic approach. He states that the inner self is

unobservable, thus a person's overt behaviour is related 1to

the situation. A child who views a poor report card will
have low self-esteem. Similarly a person with a low-status
job will have a low self—-esteem. The interpretaltion of

behaviour is important for the consegquences of self-esleem.
People may attribute their self-estleem to either internal
properlies or to the external situatlion, depending on tlhe

"blame-interpretation” by the individual.

In sum, the assumplion that low prestige will
produce correspondingly low self-esteem is an
oversimplification, The different social and psychological
theories of self—esteem, are important in determining qglobal
self-esteem. The situaltional and psychological reasons are
both relevant for determining the levels of self-esteem of
individuals.

ACHIEVEMENT MOTIVATION

It is expected generally that each child/adolescent
will make an effort to do one's best and outdo others. The
desire to attain the optimum excellence 1s referred to as
achievement motivation. McClelland (19264} defined motivation

as the tlendency to slrive for success in competition and



organise wilh some slandard of excellence. Achievement
motivation is one of the non—-intellectual factors which is
know; to exerlt influence on various aspecls of human
berkaviour. It induces an individual to do bLetter than
before, to excel others in performance, and strive to do ones
best. It follows from the above that if the members of the
peer group are high achievers, then the whole group 1is
positively influenced.

The theory of McClelland et al (1964) is also
known as an affecltive arousal theory. The cues which
motivatle the individual are of affective nature, the
optional discrepancies bhelween cues and actions produce
positive effect, whereas large discrepencies between cues and
acltions create neqative effect and thus negate the
motivations of individuals.

Human meotivation 1s a very complex phenomenon, The
desire toc adhere to the socially prescribed ways of
satisfying ones drives, becomeé a powerful motive in 1itself.
With increasing motivation, sensitivity o approval or
disapproval of the group to which an individual belongs, or
of some olher person whom he respecls or admires forms a
powerful stimulus rather than the urge to satisfy oneself
alone, either ghysiologically or psychologically. In the

thild it manifests the desire Lo please the parenlis or

teachers even at the cost of self denial.
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Akinson (1964) described achievement motivaltipn as
an M"attempt to account for the direction, magnitude and
persistence of behaviour in a limited but wvery important
domain of human activities. It means achievement oriented

performance.’’

Income and occupational status of parents, have been
found positively related to achievement motltivation (Nutall
1964, Singha and Chambe 1%972). Reitzes and Mutron (1280) in
their paper regarding ‘"significant others and self-
conceptions: factors influencing educational
expectations and academic performance have observed 1Lhat
"significant others" have multiple effects. Praise is also
an important part of developing self-esteem and subsequent
success, Thus it may be assumed that the significant olhers
and praise have some effect on achievement motivation,

Ranks, Slavvings and Riddle (19273) have eupressed
that influences are received by persons directly from the
reference group . These influences are used to set the
standard and te reinforce the standards of these individuals.
The -reference group becomes Lhe model of behaviour for its
members. It is assumed in this research thalt peer group

relations may influence achievement motivation.

SCHOOL ADJUSTMENT

Schoaol adjustment is reflected in academic
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performance. The individual's feeling of well-being in the
school envirenmenl is important. One’s relationship with the
teachers, students and peers have an overall effect on how
much at ease one feels al school and <shows it in one's
performance. Positive psychological adjustment to the school
environment creates a feeling of being ‘settled in' and the
balance provides a stable base for the students to achieve.
If the peer group of an individual is properly adjusted, then
the individual is 1likely Yo imbibe these feelings 1too.
tHience, concentration in studies, sporls and creative thinking
are encouraged. Positive relationships wilth the teacher also
provide an atmosphere amenable 1o growlh. Conversely, those
individuals who are easily distracted, and have negative
feelings towards the school, are likely to have problems in
doing well in the class and influence their friends in
pursuing activities, which become detlrimental to their
motivation and achievement.

CONCLUSION

Feer relations have been known 1o influence Llhe
lives of adolescents greatly, though it is indeed difficull
to either typify or specify the degree and guality of
influence exerted. Thus this ;tudy has tried to focus on
some specific wvariables which may bke affected by peer
relations. The endeavour is to view peer relations from a

panoromic view and try to see its influence on psythological



factors 1like self-esteem, achievement motivation and school
adjustment. It is assumed thal the peer relations are
influenced by the prevailing cultlure in one's envirdnment,
but while the basic personalily 1ttraits and psychological
aspecls are assumed to be Lhe same gJlobally, hence peer
interaction pf adolescents would presumably affect the

molivation, adjustimenlt and self-esleem.

The theoretical medel chosen as the base to explain
the results is the "push versus pull' model.
The conceptual model of analysis used for the

research may be drawn helow @
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CHAPTER - 11
REVIEW OF LITERATURE

Psycholpogists and Sociclogists have attempted to
study peer relations and other related factors in diverse and
different ways. Despite the same topics being studied, the
perspectives differ thus giving us a global picture of ‘the
relationships of peer relalions wilh self- esteem,
achievement motivation and school adjustmentl. The studies
will be reviewed under the calegories of peer interactions,
peer relalions and self-esteem, peer relations and
achievement motivation and peer relations and school

adjustment.

Peer interactions

Peer interactions freaquently take place before Lhe
age of three years and the origqins of peer formation and
stabilization of peer Jroup compelence at an early age

|

requires the assessment of continuity from infancy to

adulthood (Emmerich 1964, VYan Leishoul 1972, Weohlmill 4973).

An imporitant study done by Smith (1276), was based
on the theoretlical explanations provided by Curtis(19274),
which emphasized that peer relations are dependent on {(a)
push  (b) pull {c) selective altachment or (d) drift,
Different psychologists have lent support to these aspects .
The push explanatioen claims that the parental failure to meetl
the needs of t1he child or adolescent and to establish a

positive parent -—-adolescent relationship, results in the



— o

adolescent's being more favourably oriented towards tUlhe
peers. The pull explanation contends that the attraction of
the peer group is so great thal he/she is induced by the

peers to become less favourably oriented towards the parents,

Thus the main thrust of the ‘*Push Vs Pull' theory
studied by Smith (1976) showed the grealter relevance of the
Puesh explanation, whereby the adolescents who perceived the
parents as not espousing Lhe same values, or not
understanding graduated towards the peer group for mental
succour. The study by Smith was further strengthened by the
earlier finding of Bandura (1969),Clausen (19468), Maccoby
(1968) and Walters and Stinet (1971), which indicated that
warm and nurturant parents were able to have greater
influence over the adolescents/children, than those parents

who were ctold and punitive.

Ainsworth et al (1978) argued that social support
is given as "sensitive response” to the perceived need of the
child, and thus affective bonds thalt form between lhe taraget
person and the agent of support-teacher, parent, peer qgroup.
Both Selman (1980) and Youniss(1975) agreed that young
childrens’ friendships are marked by sharing material
resopurces wilh associaltes and playmates,while older
children's friendships are characterized by mutual sharing of
thoughts, interests and feelings. Studies done by Hartup
(1953} Prins et al (19856) and Rubins el al (1983) Waters el

al (1983) show thal peer group stability is seen from age 3-



n

4 years upwards.

Close friendships provide adolescents with an
important opportunity for developing greater self-knowledge
througl a process of mutual reflection. In contrast , parents
are perceived as being less accepting and more likely to act
as expertls or authorities. Since these factors are likely 1to
impede the process of mutual reflection, adolescents tend to
discuss their problems, feelings, fears and doubls with ‘best

friends' rather than the parents (Youniss & Smollar 1985).

Several studies have identified routines that stress
communal sharing in peer culture., Goodwins (1985) study of
negotiations during jump rope, Mishler (127%2) on "trading'" @&

bargaining" of six year olds, at lunch time illustrate this.

The firel sign of social differentiation is
increasingy gender separation. gender segregation begins in
preséhool (Herentzen 1984), and becomes so dramatic in
elementary school that i1t is meaningful to speak *to boys
worlds and girls’ worlds separately' (Thorne 1286). Studies
of the ‘separaltle worlds' show that boys interacl in larger
groups, engage 1in more aggressive,compelitive play and

frequently organise themselves around sports and organized

games (Five 1987, Lewil 1276 and lurie 1986).

The avenues for attaining peer status among girls
are found mainly through cheer leading and friendships with

popular girls (Cder 1985). Studenls coming from middle «class
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homes are closely tied to visible school activities and are
involved in the dynamics of attaining peer sltaltus by academic
achievemenls and athletic powers. This was not found to bLe
true among working class students, who wére more concerned

with the rejection of academic issues and the values of the

elite (Eder 1985).

Loyalty and commitment acquire central importance
in later adolescence, rather than that of sharing in early
adolescence. Mutual intimacy and openness in friendship are
more valued in later adolescence, often surpassing
friendship choices wilh papular individuals . Later
adolescents tend to have more similarity with the peer
groups in terms of attitudes towards school, college plans
and achievemenl rather Lhan younager adolescents (Bigelow &

Lagaipe 1780, Epstein 1983, Younise & Smollar 1985)
|

Programnmes developed to 1leach social skills tao
adolescent children are based on the social skills deficit
model (Hymel 198&4), ihal assumes changes 1n lhe behaviour of
the <child in the way he is perceived. A competling model is

that . which encourages peer intervention in low status'
children and argues that children's reputation 1is to be
changed. Changes in the LS children are more 1likely when
positive interactions take place with high status @peers
(Bieiman 19846, Hymel 1986) . Factors sucruh'as posilive

interdependence, collaboration and group processing may need

to be included in peer— pairing social skills tlraining



(Joknson & Johnson, 1984, 19846) to produce a visible increase
in positive perceptions by peers, rather than mere

interaction.

Another set of two studies have been donme on the
peer acceptance (Vaughn, Lawceloll, Winnis 1988), when low
gtatus students were paired with high status students for
intensive, cooperative, spbcial <skills 1lraining sessions.
Interventions must be structured Lbolh to tleach appropriate
social skills and Lo provide opportunities for low status
students, to be viewed positively by their peers 1f the

interventions are to be succescful.

Recent studies done on middle class adolescenls show
that though interest in athletics is common, the pursual of
athletic achievements and extra curricular actlivities become
of central interesl to adolescents, especially boys, whao
achieve status through these activities,and also gain control
over school resourceé, including use of space & Lime (Eckert
1988). James (1990) studied 2453 children of grades 3-& and
followed lheir progress upto mean age of 246.7 years. He wused
mental health record sources lo follow up the cases. The
sample had received peer ratings through the school vyears.

The findings showed thatl peer rejection was sigq&#icantly
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understanding, the adolescent turns to the peer group for
;'emntional support. The influence of peer group becomes
stronger in later adolescence in the spheres of academic
pursuitls and interesls. Gender differenliation becomes
apparent in peer group relations, from early adolescence
onwards. During this phase some sex adolescents tend 1o
tluster together. For boys sporits, games and compeliliveness
draws them together, whereas in girls 1The peer group
adolescence shows a slighl shifi towards a more homogenous
peer group, though the basic differentiation is there. There
is more stress on loyalty and close friendships in later
adolescence, RAchieving a high status in the peer group 1is
important for the individuals feeling of acceptance. He/she
tries 1o achieve this through conforming te the norms of the
peer group. Being éccepted also raises the individuals self-

esteem and feelings of self-worth.

’ Girls in more elite graups are concerned with heing
in everylhing, and they see Lhe ideal student as one with &
great deal of involvements (l.esko 1288). On the other hand
middle class girls, described as ‘mellows"or ‘normals® place
a stronger emphasis on friendships, and are more <concerned
with family &and mon-school activities. (Lesko 1988, HKiney

1989).
SELF-ESTEEM

In support of the relationship between Feer
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relations and self-esteem Bowlby foudn in (1969) that

Y"attachment relationships within the peer group and self-

concept remain salient through out 1life". Among the
principles of self-esteem, important are reflected
appraisals, social comparisons and self-attributions

(Rosenberg 198&6). Self-esteem is Lhus viewed as a product of
social interaction. Powell and Fuller (1270) studied self-
esteem of &14 black and white students wusing the Fitts
Tenessee Scale of self-concepl. EBlacks in segregated schools
seemed to have a higher self-esteem than those from non-

segregatled schools.

Research on self-esleem has established 11 as an
important part of self concept. Global research has shown
thal self-esteem is megalively related to genuine delinquency
and depression in adolescents. Kaplan (1975) found an inverse
relationship between self-esteem and delinquency. Self-esteem
and school marks are found Lo be positively correlated (Wylie
1979). Thus a casual connection has been assumed ketween

self-esteem, motivation and schaal adjustment.

In & study, Reitzes and Mutran (1980) looked 1nto
the factors influencing educational expectations and academic
performances. The influence of significant others and self-
concgpl have teen studied. They have formed a model of
academic expectations having lhe following elements =

1.8ignificant others.

a) Parents



b) Peers
€) high school

d) intimates.

2.Praise

3, Sex

4. School grades or marks

5. Self.

The findings suggest that background characteristics
influence self-concept, thouagh past socializaltion experiences
and role-modelling are also relavent, Significant others also

influence behaviour through identity and self-esteem.

Rogers et &al (1978) studied 159 academic under

.achievers -in 17 elementary schools in small class grougps for

.special education. Results stowed that those <children with

higher standardized scores had higher self-esteem both on
composile self—-esteem i1ndex and on various sub scales., Wylie
(1979) found Lhatl academic marks tend to be correlated highly
to self-esteem. The relationship between IG tests and global

self-esteem is reported to be between r=.20-.30. Self eslteem

~in  they student appears 1o be & positive characteristic of

‘thuse who have been successful in their pasltl experience as

-students, that is have good grades and have received positive

reinforcement from significant olhers ( Reitzes and Mutran

v
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1980).  Swann and his colleaques (1987) found that low self-
esteem individuals and their acceptance of unfavourable
feedback is more accurate and self-descriptive than Lhose

with high self-conceptl.

The relationship between self—-eslteem and academic
achievement has been studied by Kinney, Pam & Miller, Mark J
(1988). They took 10 highly successful undergraduates and ten
remedial undergraduates. They found a significant difference
between the self-esteem scores of the two on & self-esteem
inventory, where the individual students showed a much lower

self-esteem level.

Toni—-Ann—-Roberts (19390) studied "gender and the
influence of evaluations on self-assesements in achievement."
The sctudy revealed that girls have greater dependency on
external evaluations, to assess the qualily of 1lheir work.
Boye 1in contrast, have internal standards of excellence and

are Lherefore less influenced by exlernal feedback.

An  interesting study is done by Cornell, Pelton,
Bassin, Lendrum & Mary et al (1990) on self conceptl, peer
slalus and high ability. The authors examined the
relationship between self-concepl, peer status among 4463 high
ability youth from grades 5-11., The differential relation, at
summer enrichment school, of four facetls of self-concept
namely social, academic, athletlic and physical appearance,
was investigated 1in bolh academic and non—academic group

settings., HResults indicate that
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(a) GSelf-concept, social self-concepl is predictive of peer

status.

(b) There appears lto be developmental and gender diferences

in the role that self—-concept plays in peer status.

{e) Most findings are comnsistenl across bolh peer group sel
tings. This study supports the theoretical 1link between

self- concepl and peer status in high abilily groups.

A study has been conducted by Joel & Leryest (1990)
on the structure and stability of self-esteem in late teens

and associated variables in a sample of 7183 high school

seniors. Self esteem of the sample has been assessed 1in
their senior vyear and two years later. As expected,self—
esteem is found stable over twp years, although a slight

change has been recorded. Allributions of personal control
over one's own outcomes and behavior are potent statistical
predictors of self-esteem and its change over time. Self—
beliefs and the related proximal psychological variables are
found 1to be better predicltors of self-eszteem and its change

than the distal socio demographic variables.

Williams and Mcgee (1921) conduclted a study on 1974
adolescents aged 15 years. They have been asked to complete a
22 point scale related to their self-perceived strenglhs.

Boys having positive self-esteem are rated as good 1n
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"sports, confident, popular, having many hobbies , interests
and being attiractive. QGirls see themselves as being reliable,
kind, independent and affectionate.

L

Boys® stirength depends on parents, peers, school
attachments, part time work, and the number of physical
activities that they are involved in. Girls are more
dependent on parent attachment and physical abilities they
are good in. Boys'reliance on peer group has been greater and
the sense of competlitiveness is enhanced by lhis, whereas

girls lay more emphasis on parental expectations.

Self-esteem 1is the global feeling of self worth
which is determined to some extenl by the feedback one getls
from social interaction. Research has shown that those who
have high self-esteem have less problems with concentration
and delinquency in adolescence. There is no depression and
the desire to achieve is also highlighted. ﬁccepténce by the
peers enhances self-estee, adolescents who are exposed to
people of the same background, feel more comfortable in their
environment, as the feelings of dissonance and maladjustment
are minimized. Those with low self-esteem are more prone to
inte;nalizing negative feedback thus becoming more
vilnerable. Girls are more dependent on external forces for
assessing their own self worth, whereas boys tend to have
their own internal standards of achievement. During
adolescence studies done on self-esteem and school marks show

& very positive correlation thereby proving that confidence
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in oneself enriches the self-concept.

ACHIEVEMENT MOTIVATION

Achievement motivation has been linked by
psychologists to various dimensions of the personality,

intrinsic motives and external forces,

Income and occupational status of parents, have Leen
found to be positively related to achievement motlivation

{Nutall 1964, Singha and Chambe 1972).

Reitzes and Mutrn (1980) have studied factors
influencing academic performance and educational
expectations. They found ‘“significant others" kavinagg
"multiple effects'" on self-esteem. Praise supports this
process and thus it may be assumed that ‘“"significant others"
also affect the achievement motivation of the individual. The

study has indicated as such.

Banks, Slavvings & EBiddle (1990) have expressed that
influences are received directly from the " reference group"
as stated by Hymen (1942). These influences are used to set

the standard and to reinforce the standards of these

individuals. The normative group according to Kelley {1947}
is the group for its members and is assumed in this research

. Lo influence achievement motivation.

Various articles have suggested that decisions to
 drop out of school or college are affected by peers, and the

degree of friendship or closeness is of importance (Reau
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1980, Pascarella and Terengini 1979, 1980, Spady 19271, Tento

1975) .

Vitek's (1284) analysis of data from a longitudinal
study of high school students ,led her to conclude that 1lhe
attrition of students is strongly affected by peer modelling,
either due 1o low socio—economic status, peer [pressure or
parental neglect, maladjustment in school. The numbers

diminish in high school.

Sinha, Prasad and Madhukar (19646) reported a study
done in India, on the wvocational aspirations of school
leaving pupils. The study was carried out on a stratified
random sample of over 2000 school leaving students of
Trivandrum Educational District. They showed vocalional
aspirations to be significantly related to sex, casle,
parental‘ income, wurbanizalion, intelligence and academic

performance.

Gupta (1979) in a study on fpsychological slress
related to level of aspirations and performance moltivation
showgd Thalt tlhere existed significantly high posilive
relationships amonyg psychological slress, performance
motivation, educational and occupational aspirations. All the
interrelationships were linear. All the three exilreme groups
that is high achievement motlivation, high educational
aspiration and high eccupational motivalion groups were under

greatest psychological stress, while low achievement
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motivation students were under minimum stress.

EBedi (1982) studied aspirations of adolescenls as
related to socio-economic status, intelligence and sex.
f

Findings revealed that educational aspirations are

significantly correlated with intelligence.

A study dore by Wanchoo & Khan (1991) on socio
economic status and academic achievement. A comparative study
of Government and Private school students in the Hashmir
Valley between 10 Private schools and 10 Govermnment schools
results indicated that the private schools were attended by
students from the higher economic bracket of society. It was

clear that there was a positive and csignificant relationshig

between socio-economic status and academic achievement of

students studying in private schools.
BCHOOL ADJUSTMENT

A study conducted by Fields (1989) investigated -the
impact of teacher directed, classroom coriented social skills
training grogramme on the social behaviour and social status
of 14 primary school children, who were neglected or rejected
by t;eir peers,. Teachers and peers rated the aroup before and
after the programme, ratings were given on social competence.
The programme was derived from a cognitive—-social learning
and behaviour having perspective. They emphasized direct
verbal explanation and modelling of social skills, guided

practice and roleplaying plus feedback. The results of the
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study show that teachers report improvement in the social
behaviour of the study group and school adjustment as greatly
enhanced. There 1is no marked change in the peer preferred
betaviqur though for some of the children the peer ratlings

are considerably higher.

Rydell (1989) ctudied 326 children for of school
adjustment, school performance and peer relations. The sample
group selected was from the first grade of a Swedish school.
She used teacher vratings and peer ratings to assess the
children for school adjustment and peer raltings respeclively.
0Of the group, 14% had difficulty in reading, writing and
prsychological problems. Hehavioural problems did not coincide
wilh poor scholastic and social problems simultaneously. Peer
ratings show moderate agreement wilh teacher ratings.
Extremely popular boys have teacher relatlted problems. But
thoie with teacher related problems did nmnolt have or tend 1o

be isolatled from peer relations. Only poor gross motor skills

tend to isolate popular btoys from unacceptable boys.

Kupersmidt and Coie (19902 investigated pre—
adolescent aggressive behaviour, peer rejecltion, school
functioning in the prediction of adolescent delingquency and
school maladjustment. The sample group comprised of 112
adolescents of which 77 were white. The group has been
studied for seven years. Those individuals who feel rejecled
by peers are likely to have more non—-specific negative

outcome, than 1those who are average, popular or neglecled
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adolescents. The only significant prediclor of Juvenile
delinquency or of &a non-specific negative oulcome is
aggression towards peers. Aggression is Lthe bes! predictor of

scthool dropoutls and polife encounters,

Many psychologists believe that alienation or
maladjustment in school is a major problem. They believe that
il originates in the home and surroundings related to home
and is exacerbated by the school (EBronmfenbrenner 1974, 1976).
Mair (198%) examined student maladjustment in a school
context and concluded thal contingencies in the school
setting, such as those based on allocation of students to
neighbourhood schools, and peer relations and teacher
associalions can either facilitate integration or create

alienation.
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CHAPTER 111

METHODOLOGY

Problem
Peer vrelations among adolescents are related to
their self-esteem, achievemenlt motivation and school

adjustment.

Assumplions

1. The peer group identily during adolescence is known
to be wvery strong, thus the influence exerted by the peer
group on adolescenls is assumed to be very powerful. The
relations among adolescents may vary by gender as the males
and females are socialized into different adull roles. Also
there are differences 1n interesltls and social facltors acling
on them at home and school. For example, tompetlitltiveness in
hoys 1es more pronounced amongd the peer groups in studies and
sporls and tte need to be betler is often notliced. Whereas
in girle there 1s a grealter emphasis on common interests and
confidence. Differences in peer relations may also bhe
affected by age. Early adolescent interactions may vary from
later adolescent inlteraclions.

Peer group relations may be based on commonality of
interests and values. The normal tendency is tlo gJravitate
towards people wilh similar interests. Though someltimes
admiration or charisma may draw another 1individual 1into

forming a peer group, the are relations based on some value,



whether it be interests, values or the desire to bhe "like

them" which draw individuals together.

2. The opinions or interests valued by the peer group
of the individual, may greatly ﬁffect one's level of scelf-
confidence and self-esteem. The continuous feed back which
individuals get either through words, actions or gqestures,
all together reflect on the individual's self-concept. I1f
the feed back is positive or one feels oneself Lo he accepted
by the peer group or popular, the self-esteem will

automatically get a boost.

3. The amount of time spent in the company of peers
inside and outside the ctlass may create positlive vperspective
in the individuals, within the peer group towards athievement
motivation. Motivation 1s & force from wilhin, which works

on the individual to be an achiever or ctherwise. Dutside

influences in the form of PEFF Jroup pressure can help to
raise or lower the need to achieve. In the company of highly
motivated individuals forming a peer group, the orientation
may influernice the members positively or the reverse may also
be true like low achievemenls may fosler low orientation 1in
Lthe peer group.

4, Adjustment in school is a very important factor for
building the adolescents total personality. Discomfiture or
& socense of not belonging will always hinder the adolescent

from achieving his or her polential. Hetter adjusted

adolescents may perform beller al school and alse develop



good peer relations and thus do belter in studies, sporls and
other «creative acltivities. Also belonging to a peer group
having good adjustment is highly positive, because having
positive peer relations will enhance the process of school
adjustments thereby strengthening }he cycle of the
individuals self concepl motivation and adjustment,

HYPOTHESI1S

1. There will be significant differences by gender on peer
relations, self esteem, achievement motivation and school
adjustment of adolescents.

2. There will be significant differences by age in peer
relations, school adjustment , achievemelt motivation and

self—-esteem of 13 year and 17 year olds.

3. There will be significant correlations among demographic
variables, Feer aroup relattions, school adjustment,

achievement motivation, and self—-esteem.

DRJIECTIVES '
1. Toe ascertain  the relationship between peer
relations, cself-esteem, athievement motivaltion and school

adjustment of adolestenls.

Z. To assess the effeclts of gender and age on peer
relaticns, self—-esteem, achievement motivation and school
adjustment of adolescents.

3. To qualitatively assess peer relations and its
effect on facltors like self-esteem, achievement motivation

and school adjustment.
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SAMPLE

The sample has been selected at two levels 1-

School level
Student level
30 boys between 12-14 years from Std.VII
30 girls between 12-14 years from Std.VII
30 boys belween 16-17 years from Std.XII

30 girls between 16—17 years from Std.XI11

DESCRIPTION OF THE SCHDOL CHOSEN FOR STUDY

The school chhosen for the study is primarily a
English M™Medium private school situated in the metropolis of
Delhi. The school is administered by &a trust, through a
board of members. The educalional facilities extend from
Nursery to Std.XII. The school is egquipped witlh a

playground, canteen, bookshop, football field, basketball

court. The library 1is large and well stocked and the
physics, ctemistry and biology laboratories are also
adequalely equipped. Social csciences are taught in the

higher classes alongside science subjects, maths and language
in the middle school. The teachers are well qualified and
hail mainly from the upper middle class background. The
students come from an upper middle class and predominantly
service oriented background, with professional parents, while

a smaller percentage of children from the business class are
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included.

Till the middle school internal assessments are
done| via continual grading throughout the year. The school
is well known for its cultural and artistic pursuits. Since
the students come largely from middle to upper class families
they are socio-economically advantaged.

The education level of parents being high, by and
large, they provide the students with the impetus to fulfill
the social requirements of education. The admission
procedures are quite formalized and the normal format is to
take tests and interviews. The numbher of children per

section is limited to 45 and less in higher classes.

STUDENTS

To differentiatle the influence on males and females,
e4ual numbers of male and female students were selected. It
15 fell that peer relations take on different cennotations at
early and late adolescence. During early adolescence 1the
stress lies on becoming aware of Llhe individuals -2 or
gender and clustering of the same sex friends are more
common. With the burgeoning of adolescenlts”® interests in the
opposite sex, friendship between boys and girls are also
noticed.

Males and females are soctialized differently from an
early age, with inherent biological trait differences. Thus

the values attached to certlain kinds of play or progress with
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boys at adolescence lake on a powerful role and the focus of
interest or play for girles may be different. Values undergo
subtle changes as the individuals develop in their respeclive
roles.

Thus two different age levels have been studied 1o
bring to 1light ‘the changing values 1in friendship, reer
relations over a span of 4-5 years. The gradual
determination of wvalues and foecus of 1interests should be
visible by 1latle adolescence. What is held as water tight
values at 13 years, may undergo a sea—change by 17 years,
specially in the perspective of male and female
relationships, the degree of peer influence and the quality
of 1influence exerted wilhin the peer group. Ry late
adolescence, the mainstay values and interests of adolescence

in the light of peer relations.

DESIGN OF THE STUDY

This study will be expost facto in nature, c=since
interactions with peers, relationships, self~esteem,
achievement motivatien and schopl adjustmenl in adolescence
are tonlinuously developing.

VARIABLES
The wvariables selected for study include peer

relations, self—-esteem, achievement motivation and school

adjustment.



&9

OPERATIONAL DEFINITIONS OF VARIABLES

PEER RELATIONS

Peer relations would bke defined, in terms of
interactiens among students. The commonality of interest and
values, cohesiveness among peers, understanding of each other
and the opportunity to meet and interact everyday in a common
selling, strengthen the influence peers have on each other.

ACHIEVEMENT MOTIVATION

The attempt to do one's best and outdo the others,
the desire to atlain excellence 1s referred to as achievement
motivation. McClelland defined motivation "as the tendency
to strive for success in compeliltlion and organise some
standard of excellence."” It includes lhe individual to do
better than before, lo emxcel others in performance, and
strive to do his best. Achievement mntiYation is a non-
intellectual factor which exerts a strong 1influence on
achieving qgoals, Atkinson (1964) described achievement
mplivation as "attempt te account for the direction,
magritude and persistence of behaviour in a limited but very
important domain of human activities. Il means achievement

oriented performance."

SELF-ESTEEM

The concept of self-esteem is found closely related

to self-concept. McDougall (1932) described self-concept "as

the fundamental human attitude.'" Mead has looked at self-—
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concept from an interaclionist perspective, Maccoby said
“gelf-esteem is the main emotlion which motivales a person or

is the core of human molive."

SCHOOL ADJUSTMENT

School adjusimentl is reflecled in academic
performance. It is defined as the individuals feelings of
well—-being in the school environment. Fositive psychological
adjustment to the school environment creates a feeling of
well-being and belongingness and provides a stable base for

the individual.

TOOLS TO BE USED DESCRIPTION OF THE TOOLS

Questlionnaires will be wused to measure peer
relations, achievement motivation, self-esteem and school
adjustment.

PEER RELATIONS INVENTORY!

f# scale has been devised for tThis study. The
inventory was wrilten and rewritlten a few times. It was
discussed wilh experts and teachers to bring it to its
present acceptable form. The focus of the questionnaire 1is
asseﬁsing the strength of the peer grougp, the feeling of
cohesiveness, the time spent togelher and the guality of
interactions which affects the individuals, It uses the
method of completing the sentences as well as multiple choice

response form to elicit information from the students.



SELF-ESTEEM SCALE

M. Vasavanna's (1972) scale for selif—-esteem was used

the level of self—-esteem of the students. The
[
scale comprised of 100 items and had a reliabilitly

to measure
original

of .F&. Panda (1990) wused 3& 1items and reported high

reliability. In the present research 36 items have been
used. The respondents are required to respond as true or
false, A sccore of zero was given lto true and of 4 to the

false responses. Thus, the higher the score, the lower Lhe
self—-esteem. Care had been taken that these 36 items measure
ones feelings of self-worth or self—-evaluation in almost all
the diversified fields. The external validity is .37 against
academic performance and .28 with <scholarship, which are
significant at .01 level.

SCHOOL ADJUSTMENT INVENTORY

A shortened versién of the scale developed by Henry
Eorow (1949) was used Lo measure the adjustment of students
by Srivastava (1990). The scale consisted of 20 items with 5
items each wunder six areas of school adjiustment. 1.
Curricular adjustment, 2. maturity of goals and levels of
aspirations, 3. personal efficiency, planning and use of
time, 4, study skills and practice, 5. mental health, &.
personal relations (faculty and associates). It was scored
on a 2 point scale, the categories being "yes, ‘undecided®
and *no*. The acceptable response was Jiven a score of two.

A cscore of one was assigned to the undecided response and
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zero was assigned Lo Lhe negative score. Total score was
obtained by adding up the individual responses.

ACHIEVEMENT MOTIVATION INVENTORY

This inventory was devised by Déo Mohan (19464) and
is a self rating type, administered to a group. It has a
five point response formal — always, freguently, sometimes,
rarely and never. It has no time limit. The rating scores
range from 4-0, positive weightage given to 4 and O for
negative. The reliability 1is sufficiently high and the
validity is .54, It is suilable wilhin a range of 16-20
years., The minimum score can be O and the maximum score can
be Z00. After the questionnaire is attached a personal
proforma, which elicits informalion regarding the individuals
age, gender, fathers' and mothers’' occupations, income etlc.

QUALITATIVE DATA

Additionally in order te obtaih a clear and in depth
understanding of peer relations of adolescents, tLhree to four
weeks of observations were undertaken. Detailed diary notles
were recorded. The time of observation was during off tlime
from class liké the playground behaviour during recess,and
also. the classroom behaviour duringy class Lime and belwwn

Classes.

The studenls were observed from the rear of the
classroom and observations were noted using the following

calegories @ -

1. Peer interactions, its grougping and nature of gossip,
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conversalion 1l1rends, sharing of resources, interesls in
common, academi¢ pursuils.
2. The amount of time spenl interacting.
3. Critical incidents and conversations indicatlting the
quality of peer interaclion.
4. TYeachers opinions and their perceplions of peer group
influence.

It was difficult to note down exacl conversaltion as
they were relaltively muted during class time, and 1in tlhe
playfield 1the endeavour was not to appear conspicuous.,
However, The lrend of conversations and topics of gossip were
definitely discernable and actions relating Lo peer group
activities like sharing, common inlerest pursuils elc., were
noted in detail.

ANALYSIS OF DATA

Correlational analysis was done Lo find relalions
among gpeer relations, self-eslteem, achievement motivation,
school adjiustment. Values were calculated to tesl the
effects of gender and age. Qualitative data was analyzed

using contlent amalysis procedures.
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CHAPTER - 1V
Results
Section 1

i

Peer Group Relations

The peer group relations were assessed on 13
dimensions in this study. Means and S.D's obltained for early
and lalte addolescents and for males and females are reported

in Tables 1 and 2.

The mean for besl friends shows that females M =
1.7) and late adolescents (M = 1.87) have a higher number of
best friends. The means were lower for early adolescents (M =

1.71) and males (M = 1,70).

In the case of taking advice, females (M=2.14) and
early adolescents (M = Z.18) each, have higher means than

|
males (M = 2.00) and late adolescenlts (M = 1,97),

The percepltions of adolescents regarding parents

opinion of peers show that the early adolescents (M = 1.92)
and males (M = 1.91) tend to feel more rpositively about
parents’ approval of their peers than females (M = 1.8%9) and
late adolescents (M = 1.88), total being (M = 1.%2). These

scores are more or less commensurate with the total sample

mean .

The feeling of being parl of a peer group appears lo

he <stronger in early adolescents (M = 1.23) than late
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adolescentls (M 1.88). The standard deviation is slightly

higher in lale adolescence indicating higher wvariability.
Love for peer group seems to be higher among the females (M =

1.95) and late adolescents (M = 1,95), with the minimum of

.28). Mean score for the total group 1is

variability <(5.D.

N

slightly higher (M 1.94). Reasons for spending time with
peers indicate a single dominant reason, either a common
interest or liking for the peer ogJroup, for all the groups.
The mean amount of time spent with peers is higher among late
adolescents (M = &.27) than Lhe early adolescents (M = 4.563).
It is also higher for females (M = 5.920) than males (M =
4.63). The places of meeling friends indicate that friends
meelt at more than one place after school. Malecs met less (M
= 1.19) than females (M = 1.35), and early adolescents (M =
1.08) met less than late adolescenls (M = 1.47) i1indicating
that these graoups have more Than one meeting place.

The reculls indicate slightly hiaher scorecs on after

|
schoaol activilies for lale adolescenls M = 1.58), as
compared to early adolescents (M = 1,1Z). The females have a
higher mean score of (M = 1.41) compared to the males

(M = 1.26). The standard deviation was higher for females (8D
= .75 and late adolescents (SD = .81) indicating their
indulgence in a wider range of activities, All groups value
advice of friends. On an average Lhere is one main source of
friendship ; with mean for the total sample (M = 1.02), for
males (M = 1.00), faor females (M = 1.62), for early

adolescents (M = 1.00) , for lale adolescence (M =.98).
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The average number of lopics of conversation seem Lo
be higher for females (M = 1.30) and lale adolescenl grougp
(M = 1.36) . The mean for males is (M = 1,14) and for early
adolescents (M = 1.,08). The standard deviation scores for
females and late adolescents are the highest (S.D.=.91) and
(5.D.=.95) indicating kigh wvariability in the range of

topics lhey converse abaoul.

The early adolescent group seems to perceive lhe
highest benefit of having friends (M = 1.67)., The males,
females and lale adolescenls are tomparable (M = 1,21, M =
1.22 and M = 1.25 respecltively). The overall peer groug

influence is highest among the late adolecscents (M = Z4.50)

followed by early adolescents (M = 21.77), males (M 22.18)
and females (M = 23.97). The lale adolescenls also had the

highest variability (S.D. = 4.80).
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Table 1 - Means & §.D's on Peer Group Dimensions

Early Adolescence and Late Adolescence

Early Adol. Late Adol.

Variables Mean S.D. Mean S.D.
BF 1.71 .64 1.87 .39
Ad 2.18 96 1.97 1.13
POP 1.92 .33 1.88 - 37
POG 1.93 3 1.88 « 41
LPG 1.93 =31 1.95 .28
RST 1.00 .32 .98 =13
ADT 4,63 Z2.57 6.27 1.85
PDOM 1.08 .33 1.47 w77
ASA 1.12 45 1.58 .81
VDA 1.00 .18 .98 13
SOF 78 .22 1.03 .26
TOC 1.08 . 38 1.34 . 9%
BFF 1.67 .58 1.25 Y=
TOTAL 21.77 4.26 24 .50 4.80

BF = Eest Friends AO0T = Amount of time

Ad = Advice POM = Place of meeling

PoOP = Parenlts opinion ASA = After school activitlies

of Peers Voa = Value of advice
POG = Part of Group SOF = Source of Friends
LPG = Love of Peer TOC = Theme of Conversation
Group
RSET = Reasons for EFF = Benefit from friends

spending time



2 - Means & B.D's

on

Peer Group Variables

MALES AND FEMALES

—— _—-_.._.-—_.-...__.-_._..__.__-..___—__._..__.__._.—...-___.__.;_.___.__..-.._._—_._..._,.__..-_
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65

.34

» 39

.32

MEAN S.D.
1.87 . 38
2.14 .79
1.89 35
1.90 .35
1.95 .28
.79 13
5.90 2.33
1.35 70
1.41 75
.28 .13
1.02 22
1.30 71
1.28 63
22.97 4,79
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Table
PEER GROUP *
M A

VARIAEBLES MEAN
BF 1.70
Ad 2 .00
POP 1.91
POG 1.91
LPG 1.92
RST 1.00
ADT 4 .91
FOM 1.19
ASAH 1.26
VOA 1.00
SOF 1.00
TOC i.14
BFF 1.21
TOTAL 22.18

EF = Eestl Friends

Ad = Advice

POP = Parenlis opinion

of Peers
POG = Fart of Group
LPG Love of Peer
Group
RST = Reasons for

spending time

Amount of lime

Place of meeling

After school arlivitlies
Value of advice

Source of Friends
Theme of Conversation

EBenefitl from friends



49

Table = 3 Number of Friends

In Percentages 13 Y¥rs. and 17 Yrs. Age Groups
11 + b.6% 26.6%
g8 - 11 10% 13.3%
4 - 7 56.6% 4&. 6%
o - Z 18.3% 11.6%

Table 4 Distribution on Belonging to Peer Group

13 YRS 17 YRS
. Helping  is.3%  43.3% E
; Affection 25% 33.3% ;
; Frankness 11.6% 54 ;
; Trust 31.6% 20% ;
; Confidence Advice 20.0% ' 5% ;
; Intereste in Common 31.6% 33.3% ;

Table 5 - Most liked characteristics aboutl Peers

Understanding &.6% 23.3%

13 YRS 17 YRS
: Frankness 6.6 s.an
; Loyalty Z25% 5%
; Affeclionate 25% 332.3%
; Helpfulness 33.3% Z0%
; Same Interestis 23.3% 30%
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Table & ~ Reasons for wantling to be with friends

13 YRS 17 YRS
© Enjoyment/Fun as.an ss.3n
; Help 21.46% 1#.6% ;
; Openness 8.3% 0% ;
; Understanding 28.37% 8.3% ;
d Confidence i
; Affection 20.0% 20% ;
; Interesting &% 16.6% ;

GUALITATIVE 1ITEMS OF PERCENTAGES

The peer relation questionnaire included four items
which could only be subjected to percentage analysis. Those
are reported i1n Table 4, 5, 6 & 7. The percentages in Table 4
indicate that for both the age groups, the highest percentage
fall in the category of 4 to 7 friends was 5S5&.6% for the 3
year olds and 4&4.&6% for the 17 year olds (2&6.6%). The nexnt
member of friends group mosl common were lhe 11; for the 17
year olds and 0-3% for the 13 year olds (18.3%).

The feeling of FEelongingness to the Group -
comprises of multiple responses such as helping, affection,
frankness etc, the helping response showed was chosen by
more.13 year olds (18.8%) than for (13.3%4) the 17 year olds.
Affection was mentioned by & higher percentage of 17 vyear
olds (33.3%) as compared to (25%) for the 13 vyear olds.

Frankness was more valued by 13 yr olds (11.6%) than by 17

year olds (5%). Truslt and taking advice from peers 1s chosen
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more by the 13 year olds (31.46% and 20%)than 17 year olds.
Common interestls appear to be only slightly lower for 13 year
olds (31.46%) than for the 17 year oldes (33.3%).

The moslt liked characteristics about Peers -
#rankness was raled lower by 13 year olds (6.46%) than by 17
year olds (8.3%), thereby net lavying too much stress on this
dimension. Loyally was given a high rating by 13 vyear olds
(25% as compared to 54 by the 17 year olds). Affection was
given prominence by boilh the age groups, Z5% for 13 year olds
and 33.3% than (20%4) by the 17 year olds. Helpfulness was
rated highly by the 13 year olds (33,3%) and by the 17 year
olds. Having same intereste and understanding were seen as
more important by the 17 year olde (23.3%) than the 13 year
nlds.

Among Llhe reasons for being with Peers — enjoyment
and fun clearly stole the show as 33.3% of 13 year oglds and
28.3%4 of 17 year olds valued it. Getting htelp from friends
appeared to be maore important for the 13 vyear olds (21.4%) as
compared to the 17 year olds (16.6%). Openness was valued by
the 13 year o0lds only. Understanding and confidence were
valued more highly by the 13 year olds than the 17 year olds
(28.3% and 8.3%). Affection for friends was rated equally by
both the age groups. Having common interests or finding the
friend 1interesting was valued more by the 17 year olds
(16.6%) than the 13 years old (&%).

SCHOOL ADJUSTMENT - The means and SD's on

different dimensions of school adjusiment are reported in
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tables 7, 8, 9. In the sphere of curriculum adjiustment the
means are higher for males (4.05) and early adelescents
(4.07), who show better adjustment than later adolescentls
(3:73) and females (3.71). 5.D. 1is highest for late
adolescents (1,70) which indicates a higher wvariability 1in
this group as compared to others.

Geoals and Levels of Aspirations - Males
display the higher score 1In maluralion of goals and levels of
aspiration (5.25) followed by early adolecscents (5.20), than
females (5,02) and late adolescents (5.03) . The S.D. is
higher for late adolescents (1.80) followed by females
(1.757.

Personal Efficiency and Planning use of Time-
Tte wmean for the total group on Personal Efficiency and
Planning Use of time is 3.33. This type of adjustment seems
to be higher for males (3.54) and late adolescents (5.465)
ihan females (2.98) and early adolescents (2.90). Late
adolescents (1.98) and females (1,90) show less deviation
comparatively.

Study Skills and Practice — The results show
that the total group mean score on Study skills and Practice
is 3.33. The later adolescents have the highest mean (M
=5.30) indicating that later adolescents have greater stludy
skills and practice. The other means are females (4.71),
males (4.60) and early adolescents (4.10). The S.D's are

comparable in all groups.



53

MENTAL HEALTH 1

The mean for the total sample is (4.89)., The
mean scores for males and females are (4.89) and (4.86)
respecltively, indicating comparable mental healtlh stalus.
Early adolescents portray a better mental health (M = 5.03)
than later adolescents (M = 4.73).

ersonal Relations - The mean score for the
total group 1is (4.89) with early adolescents and males
showing bettler scores (5.37) and (4.96) respectively tLhan
females (4.70), and late adolescents (4.37), the 1latter
indicating some what poor personal relations. The §.D. 1is
highest in early adolescents (1.65), followed by late

adolescents (2.02).

Table 7 Means and S.D.s of School Adjustment Variables

Total Sample

Variable Mean S.D.

o T 391 v.ea
MG & LA 5.16 1.66

PE & PUT 3.33 2.06

58 & P 4,72 2.3%9

MH 4.89 2.36
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(4] = Curriculum adjusiment

MG & LA = Maturation of goals and levels of aspiration

PE & PUT = Personal efficiency and planning and use of lime
8 & P = GStudy skills and practice

MH = Mental heallh '

PR = Personal Relations

Table 8 Means and S.D.s on School Adjustment Variables

Early adolescente & lale adolescence

Early Adol. Late Adol.
Variables Mean §.D.  Mean 5.0.
CA 4.07 1.18 2.73 1.70
MG & LD 5.20 1.464 5.03 1.80
FE & PUT 2.90 2.10 2.65 1.798
S5 & P 4.10 Z2.35 5.30 2.35
MH 5.03 2.51 4.73 2.2%
PR 5.37 1,465 4,37 t 2.0z
o -~ Curriculum adjustment
MG & L& = Maturation aof goals and levels of aspiration
PE & PUT = Personal efficiency and planning and use of Utime
SS & P = Study skills and practice
MH = Mental health

PR = fPersonal Relations
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Table 9 Means and 8.D.s on School Adjustment Variables

MALES & FEMALES

MALES FEMALES
Uariable; ————————————— Mea; ______ ;j;:‘“‘“;;an S.D.
CA 4.05 1.39 3.71 1.54
MG & LA 5.25 1.69 5.02 1.75
PE & PUT 3.56 2.63 2.98 1.90
S5 & P 4.860 2.46 4,71 Z2.40
MH 4.89 2.55 4.86 2.26
PR 4,946 1.86 4.70 1.92
CA = Curriculum adjusiment
MG & LA = Maturation of goals and levels of aspiratltion
PE & PUT = Personal efficiency and planning and use of time
S6 & P = Sludy skills and practace
MH = Menlal heallh
PR = Personal Relations

Table 10 Means and S5.D.s on Self—-esteem and Achievement

Motivation

TOTAL SAMPLE

Self Ecleem

Variables Mean 5.D.
A.M,. 121.87 18.23
S.E. 16.11 3.50

A.M. = Achievemenl Motlivation
S.E. = Self Esteem
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Table 11 Means and S.D.s on and Achievement

Motivation and Self Esteem
Early adolescence & lale adolescence

Early Adol.' Late Adol.
Variables Mean S.D. Mean sS.D
A.M. 125,18 21.13 116.35 20.78
S.E. -15.92 3.79 -15.95 3.78

= Achievement Motivatlion

>
=
i

Self Esteem

in
m
]

Table 12 Means and S.D.s on Achievement
Motivation & Self Esteem

MALES & FEMALES

MALES FEMALTES
i LT T T
Variables Mean S.D Me an s.D
A .M ize.12 20.64 119,70 22.08
49
S.E ' ~14.05 4.09 ~16.00 3.47

Achievement Motivation

>
=
If

Self Esteem

wn
m
it

Achievement Motivation and self esteem : The
means and SD's ogn achieved motivation and self esteem for

different dJgroups are reported in Table 10, 11, 12Z. Compared
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to the mean achievement motivalion of the lotal sample of
(M=121.87), males and early aadolescenlts showed a slightly
higher mean achievement motivalion (M=122.12, 125.18).
Females and late adolescents had have relatively lower
stores. The S.D. was highest for females (22.08) followed by
early adolescents (Z21.13).

The mean self—esleem scores for males and females
were M 16.05 and M = 16.00 respeclively which are comparable
to the mean stores of tThe ltotal sample {16.11). Early and
late adolescentl's scores on self—-estleem were MZ2= 15.92 and M
= 15,95 respectltively. The S.D. highest for males (4.09).
DEMOGRAPHIC VARIABLES

The means and SD's on demographic wvariables are
presented in Tables 13, 14, 15.

Fathers Education :

The mean on fathker's education inp the total sample
was 2.466. It was for males M2=2.48 and M = 2.60 for females,
which indicates thalt most falhers have graduates and post-
graduate level education, Similarly for early and late
adolescents the means are (2.88) and (2.38) respectively.
Mothers Education :

For 1the 1tlotal sample the mean score on molher's
educalion was ¢Z.38, whereas the means for early and later
adolescenls were £2.40 and 2.30 respectively. For males and
females 1lhe means were 2.37 and 2.33 respeclively, The mean
scores for all groups compared tlosely indicaling that mostl

molhers were graduates with some even being peslt graduatles,
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Table 13 Means and S.D's on Demographic Variables

Total Sample

e e e e e e A e e i R e T —— —— —————— Y = — T ———_— —— - — - i — ——

Variables Mean S.D.
FE 2.66 .70
ME 2.38 .64
FO 1.48 .58
MO .60 73
F In 1.92 .35

FE = Father's education

ME = Molher's education
FQ = Father's aoccupaliaon
MO = Molther's onccupation

F In = Family Income

Table 14 Means and S.D.s on Demographic WVariables

Early adolescence & late adolescence

Early Adol . Late Adol .
Variables Mean 5.D. Mean S.D.
FE 2.88 .72 Z.38 .67
ME Z2.40 69 2.30 .65
FO 1.47 .65 1.48 .54
MO .57 .74 .62 .72

F In 1.88 .45 1.93 .31
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FE = Father's educalion

ME = Mother's education

FD = Falher's occupalion

MO = Molher's occupalion !
F In = Family Income

Table 15 Means and 5.D.s on Demographic Variables

MALES & FEMALES

MALES FEMALES

Variables ;;;; —————— s.0. ;;;; ________ ;TD.
FE Z2.68 Y. 2.60 .81
ME 2.37 &4 2.332 .70
FO 1.54 57 1.39 .61
MO .47 » 63 71 A
F In 1.24 26 1.846 .47

|

FE = Father's education

ME = Mother's education

FO = Father's occupalion

MO = Mother's occuraltion

F In = Family Income

The 58.D's for early adolescenls and females

were slightly higher than the later adolescent & males.
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Father's Occupation :

The mean of father's occupalion was (1.48) for
the total sample, which indicaled thalt majority of fathers
were 1in service, with a few engaged irn business. The means
for early and late adolescent appear lto be very close Lo the
total mean score (1.47) and (1.48) recspectively. The mean for

males was 1.54 showing a leaning towards the business and for

females M = 1.329 having service.

Mother's Dccupation :

Many mothers were housewives, allhough some
were 1in service. In comparison to males having malhers (.47
more as housewives, and more females had employed moltheyrs .
For early and late adolescenls lhe mean scores were .57 and
0.62 indicating similar lrends.

Family Income :

Most students high income with some middle income
background, as seen from tThe total sample mean (1.92). Fovr
males and females the mean scores are 1.96 and 1.846 and for
early and late adolescents the means are 1.88 and 1.93. These

indicate similar trends, with the males and lale adolescents

showinmg slightly high income graup.
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SECTION - 11

»

TABLE 16 CORRELATION BETWEEN PEER RELATIONS (MALES)

POG  LPG  RST

ACT

SOF TOC BFF

TOTAL

—— i - ——— —— Y —— A A e — e —— — Y " S = ST T e . —— —— ) — i S A — —— —— ——— —— —

BF

AD

rOP

POG

LPG

RST

AOT

PGM

ASA

VoA

1.00

.48
.60
.31
.21
:30

.10

.27

.00

.52

.4z

.05

.09

- 10

.48

.34

1

.00

34

.30

.30

28

.5

.42

1.00

.10

.02

.08

.43

.41

.00

.05

.02

.29

.31

~D  POP
1.00
.37 1.00
44 .37
.32 .29
24 .15

-.17 .15
.40 .06
23 —.06
.07 —-.05
.00 .17
.41 .06
.02 —-.03
.07  L03
.57 .40

1 | ) O | O O (A |

Best Friends
Advice
"Parents Opinion Peers
Part of Peer Group
tove for Peer Groufp
Reasons for spending time
Amount of Lime
Place of Meeling
Aflter school activities
Value of Advice
Service of Friends

ASA VOA
1.00
~-.16 1.00
17 .00
.24 =2
iB -.15
-.08 .0oZ
N e
TOC =
BFrF =

Theme of Conversalion
Benefit From friends



ASA

VaA

SOF

TOC

e e e ——— e —————— e —————— —

Theme of Conversatltion

i

1

BF AD OPD POG LPG RST AOT

.38 .24 1.00
.27 .17 .45 1.00

.28 .15 .53 .51 1.00

62

FOM ASA VOA

-.15 .11 .24 .35 .31 1.00

.36 .10 .20 .10 .2& .00 1.00

.21 —-.07 .22 .03 .20 .0& .28 1.00

.08 -,07 .14 .05 .20 .27 -.30 —-.65

.00 .13 .4z .40 .34 .87 .08 .11

.32 .01 27 L.e2s .38 17 .19 15

.08 ~.01 16 .00 L3 .05 w14 L 30

0% L3 -1 18 .18 .06 -.00 -.E8

Eestl Friends

Advice

Parents Opinion Peers
Part of Peer Group

Love for FPeer Group
Reasons for spending time
Amount of time

Flace of Meetling

Aflter school aclivities
Value of Advice

Service of Friends

1.00

.29

.02

.30

ABLE 17 — CORRELATION PEER GROUP RELATIONS ({TOTAL)

1.00
.00 1.00
.01 .08 1
.1 L2
.34 .31

Eenefit From

ek e . P e Aok P i BT Pk B A T P o o AN T e e e e e A e —_———

TOTAL
.00
.22 1.00
.43 .29 1.00

friends

e ——-

-
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TABLE 18: CORRELATIONS PEER GROUP RELATIONS (FEMALES)

.60 .22 1.00
.52 .18 .68 1.00
.70 .32 .74 .79 1.00

63 .28 .66 .70 .89 1.00

L3719 .35% .33 .37 .12 1.00

.29 -.05 .28 .14 .25 —-.142 .09 1.00

.13 -.06 .23 .15 .25 -.04 -,02 ,02 1.00

L3 .28 L6470 .89 .44 .43 .29 .12 1.00

41 .06 .43 .45 ,%4 22 .18 ,07 .31 .02 1.00

.21 .04 .20 —.01 L18 —.12 .08 .01 —0132 0 .10 ~.02 1.00

.2% —-.20 .25 .25 24 —-.01 ,05 19 2 .11 .13 —.22 1.00
TOTAL .59 .34 .64 .54 .66 .15 .13 .19 .11 .38 .30 .06 .10 1.00
B = Eest Friends TOC = Theme of Conversation

= Advice EFF = BRenefil From friends

Parenls DOpinion Peers
Parl of Peer Group

Love for Peer Group
Reasons for spending time
Amounl of time

Place of Meetling

Afler school activities
Value of Advice

SBervice of Friends

nHn

It It
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Results of Correlations (within the variables)
On Peer group relations for Male and Female and

total are included in tables 16,17, 18.

For the total sample the advice was significantly

torrelated (r = .23) with best friends. In the case of males
significance of advice and best friend was correlated

highly (r = .37). In the case of females the correlation was

not significant.

The correlation between best friend and parents’
perceplion of reers was quite high for the total
sample (r = .38, p < .01). The same was true for males (r =

44) and females (r = ,60). The females are influenced by

their parenls more 1n choosing friends.

The feeling of being part of the aroup highly
torrelated wilh hesl friends for the total (r = .27, p <

010 . For the females the correlation was even higher (r =

52, indicating that hbest friends were very important for
treating a feeling of belonging te the group. In males the

torrelation was significanlt at S percent level.

Correlation between hbest friends and love of peer
group was significant for the total sample (r = .28), for
males (r = .24) and for females (+r = ,70). This indicated

the females were more emotionally involved with their peers.

There was a significant correlation between reasons
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for spending time and best friends for the female group only
(r = .63, P < .01, Amount of time spent correlated
significantly wilh the best friend in all the groups, tlotlal
(r = .36), males (r = .40) and females at (r = .37}, Eest
friends and places of meeting correlated significantly for
the total (r = .21) and females (r = .29). The correlation

was nol significant for males.

After school activilies were not found ctorrelaled lo
best friends in any of the gQroups . Value of advice 1is
kighly correlated to best friends only in lhe case of females
(r = .63 , P < .01). Source of friends correlaled 1to best
friends in all cases. PBenefil from friends showed a positive
correlation with hbest friends‘only in the case of females (r
= .25) significant at .05 percent level. Advice and parents
perception of peers significanlt correlalted for males {(r =

37, P «£,01) and for the total sample (r = ,Z24), but not for

|

females.

Eeing part of the group and advice laking showed a

significant correlation for only males (r = .29). Advice and
the total sCore on  peer groufp relations correlated
significantly for the total group (r = .34), for males (r =

.40) and for females (r = .34).
Reasons for spending time witlh peers and parentls
rerception of peers were also highly correlated in case of

total group (r = .Z4) at .01 percent for males (r = ,321) and
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for females (r = .66). Reasons for spending time with tlhe
peer group correlated significantly with parents’ perceptlion
of peers in the total sample (r = .24, p < .01) for males (r
= ,.31) and for females (r = .70). Amount of time spent with
peer group showed a' high correlation with parents perceplions
of peers for only the female group (r = .35) significanl at 1

percent level.

Place of meeting showed significant correlation

with parenlts' perceplion of peers, for the tolal group (r =
.22), for males (r - .30) and for females (r = .28). The

value of advice from peers showed high correlation with

parents”’ percepltion of peers for the toltal group (r = .42),
for males (r = .53) and for females (r = .66). The source of
friends and parents perception of peers showed high
correlation for females (r = .43) followed by males (r = .37)
and Lhe ltolal gqroup (r = .27). Feeling part of & group and

love for the peey group showed a significant correlation for
total group (r = .54), for males (r = .59) and for females (r

= .79), all being significantl.

Reasons for spending time correlated with feeling
part of the greup, in the total group (r = .35), for males
{r = .42) and for females (r = .,70). Amount of tlime cpent
with friends showed a positive correlation wilh part of group
feeling for femalec only (r = .33). The value of advice
from friends and feeling parlt of peer group showed a high

correlation, specially in the tcacse of females (r = 700,
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followed by males (r = ,48) and total (r = .,40). The sources
of friends and feeling part of the group showed significant
correlation in case of total group (r = .25), for males (r =

.34) and females (r = .45).

Theme of conversalion showed significant correlation

withh feeling part of peer group only in case of males (r =

.2&6). PBenefit from friends showed correlation with feeling
part of group in the case of total sample (r = .18), males
(r = .24) and females (r = .25). Tolal peer group relalions
correlated wilh feeling parlt of peer group for the tolal

group (r = .,23%), for males {(r = .48) and for females (r =

.54) all significant at 1 percenl level.

Love of peer group correlaled wilh reasons for

spending time, for the total group (r = .31), for males (r

.34) and for lhe female aroup at (r = &I,

Amount of lime spenl had a positive correlation with
love of peer group for the loital group (v = .26), Ffor 1lhe
females (r = ,37) and for males {r = .30). The females showed

higher posilive correlalion than the males.

Place of meeting showed significant correlation with
love of peer group for the males and females (r = .30) and
(r = .25) respectively. After school aclivities and love of
peer group adopt did not correlate for the total group, but

did for the males, (r = .25) and females (r = 28). This
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indicated that there was some relationship between having
affection for the peers and wanting to share after school

activities.

Value for advice correlated with love of peer group
in the total sample {(r = .54), for males (r = .5%), and for
females (r = ,8%9). These values indicated that love for the

peer group was responsible for valuilng peer group advice.

Source of friends and love for peer group showed a
bhigher relationship for the total sample (r = ,33), for the
females (r = .54) and for males (r = .42). These wvalues
indicated Uthalt whichever was lthe socurce of lLhe friends love

for peer group was there,

Theme of conversation and love for peer groufp

corrzlated for males only (r = .30). This implies thal bovys
converced wilh peers according to the feeling they had for
them. Benefit from Friends and lcve for peer gt oup
correlates for the total group (r = ,18) and for malee (r =

.27, This indicaled thet males exrecled benefit from the

peers whom they loved.

For the total gpeer group relation the correlation

with love for peer Jroup shows & positive (r = .52)
significant. For males and females the values are (r = .&0)
and (r = .66) respectively significant at present lewvel.

These correlations indicated overall love for peer group was

important for peer group relations.
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Reacons for spending time correlated with after school
activities for the total group (r = .27). Value of advice
correlated with reasons for spending time in tlhe total group
(r = .89) for the 'males and females (r = .43 and (r = -41).
One of the main reasons for spending time with peers was Lo

discuss problems and take advice.

For males scource of friendship correlated wilh
reasons for spending time (r = .41, P < .03, The peer group
values correlated significantly with reasons for spending

time for the total (r = .21) and for males (r = .36,

The amount of time spenlt wilh peers and places of
meeting showed a positive correlation (r = .28) for the total
cample group. gmount of time and value of advice correlales
males and females group butl net for the total group. This
indicated regard for advice from he peers with whom afler

1
school activities were shared.

Source of friende and amount of time spent wilh

peers showed posiltive correlation for the tolal group (r =
.19} and for males (r = .31). For the tlolal group after

schopl activities and gplace of meeting had a fpositive

correlation (r = .65). Source of friends and after <school
activities showed a positive correlation for males (r = 32)
and females {(r = .31). These values indicated that after

school activities were the reasons for meeling at a
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particular place and friends from school or the neighbourhood
played an important advisory role in the lives of adolescents

as was apparent from the correlation of the total sample (r =

.29).

Peer group relations overall has a very high
correlation with value of advice. The peer group relation was
highly correlated with other aspecls 1like bepefit from

friends and source of friends. The correlation wilth value of

advice for males (r = .867), for females (r = .38) and for
total qroup (r = .34). The correlation was positive witlh
sgurce of friends for males (r = .54), for femalecs (r = .30)

and for the total group (r = .31},
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TABLE 19 — CORRELATIONS BETWEEN

71

PEER GROUP RELATIONS (17 YRS.)

i i e o i e ity e S e e M e oy P e o e ek e M A T ——— o ——— i — e o T o Ll S A L v e e e —

BF AD POP POG LPG RST AOT POM ASA VOA SOF TOC BFF TOTAL
1 2 3 4 5 ) 7 10 11 12 13 14
BF .00
AD .18 1.00
POP .59 .19 1,00
POG .64 .21 .57 1.00
4 # P < .05
LPG 70 .26 .74 .46 1.00 ## P < .01
RST 63 .23 .66 W50 .89 1.00
ADT 50 .25 .34 .26 .50 .21 1.00
POM .27 -.06 .31 .07 26 .01 .06 1.00
ASA .20 .00 .23 .11 .27 .05 -.02 ~-.15 1.00
VoA B3 .23 66 60 .89 .45 47 .36 .11 1.00
S0F .38 .00 .39 .35 .48 .,%0 .25 .35 A5 .46 1.00
TOC .23 .07 22 .02 .19 .04 -.10 —-.12 —-.11 .20 .08 1.00
BFF zZ8 ~-.16 27 .24 24 13 19 .09 14 .26 .14 —-.10 1.00
T0TAL .67 .40 .62 .49 72 .27 16 14 .14 51 48 -.03 .21 1.00
BF = Best Friends TOC = Theme of Conversatlion
AD = Advice BFF = PBenefit From friends
POP = Parents Opinion Peers
FOG = Part of Peer Group
LPG = Love for Peer Group
RST = Reasons for spending time
ADT = Amount of Time
POM = Place of Meeling
ASA = Aflter school activities
VOA = Value of Advirce

Service of Friends



7%

ABLE 20 — CORRELATIONS BETWEEN PEER GROUP RELATIONS (13 YRG.)

2 3 4 > b 7 & S 10 11 12 13 14
BF 1.00
AD .39 1.00
PopP 44 .42 1.00

POG .24 .27 .60 1.00

LPG 24 .21 &0 .65 1.00

RST —~.17 17 .32 .51 .34 1.00

adT .33 .14 .30 .20 .24 .25 1.00

POM .27 .11 .37 .38 .38 .04 .22 1.00

VoA 00 .19 8% .59 .59 3% .27 .14 .00 1.00

S0F L43 .Y .43 .47 .47 .20 .27 .05 .26 —-.02 1.00

me -.04 -.04 .32 33 .33 .04 32 05 12 .06 .29 1.00
BFF .04 -.03 .25 .25 .25 .05 .04 .06 .O1 .07 —.35% —.16 1.00
TOTAL .54 .46 .70 &0 .60 4z .31 .21 19 .37 47 40 .28 1.00
= BHeslt Friends TOC = Theme of Conversation
Advice BFF = FHenefil From friends

Parents Opinion Peers
Part of Peer Group

Love for Peer Group
Reasons for spending time
Amount of time

Place of Meeting

After school activities
Value of Advice

Service of Friends
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PEER GROUP RELATIONS

Results of Correlations for 13 yr o0lds/17 yrs olds and
Total are included in Tables 17, 19, 20

The correlation for best friemds and advice was
significant for Lhe total group (r = .23) and thirteen year
olds (r = .3%9), which were significant at S and 1 percent
levels respeclively. This pointed to the fact that early
adolescents were more liable to accepl advice from peers.
Best friends and perception of parents aboul peers correlated
very highly for total group ( r = .38), 13 yr olds (r = .44)
and 17 year olds (r = .5%9), This shows lhal adolescenls were
influenced by parents regarding Lheir peers, especially for
Lthe older group.

Eest friends influenced the individuals”™ feeling of
being part of a group. This was proven by the positive
correlation for the total ;roup (r = .27) significant at 1
percent level. The wvalue for the correlatlion for 17 year olds
was (r = .64), The older adolecscents appeared Lo be very
dependent on best friends for feeling part of the group.
Eest friends and love for the peer group showed high
correlation for the total group (r =.28) significant at 1 per
cent level. The 17 year olds should a very high correlation
between love of peer group and besl friends (r = .70, P
< 013, EBEest friends and the amount of time spent wilh

peers showed positive and significant correlations for the

Ltotal group (r = .3&, P < .01, The late adolescent group
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showed a positive <correlation (r = .50) and early
adolescents (r = ,33) both significant at 1 percent level.
Best friendes and place of meeling showed positive correlation
for the total group (r = .21, P < .05) for the 17 year old
'
group (r = .27) and for the early adolescents {(r = ,27} both
being significant 5 per cent level,

Best friends and value of advice correlated
significantly for the 17 year olds (r = .63, P < ,01). Source
of friends and best friends correlated positively for tolal
(r = ,32), for 17 year olds (r = .38) and for 132 year olds (r
= .43), all significant at 1 per cent level. These findings
indicated that best friends came from schools as well as
neighbourhood. Best friends and benefit from friends
correlated only for 17 yr. plds (r = .24, P < .05) indicaling
that 17 year olds view friends as beneficial Lo Lhem.

The total peer group relations showed correlation of
=51 with hesl friends for the lolal sample, for 17 year
olde (r = ,.&67) and for 13 year old (r = .54) all significant
at 1 per cenl lewvel.

Advice from friends and parents perceplion of peers
correlated positively for the total group (r = .24, F <.01.
The correlation for 112 vyear olde was (r = .42) and
significant at 1 per cent level, This indicated that parentls
perceplions of friends were more important te the younger
adolescents., Total reer relalions scores correlated
positlively wilh advice for the total group (r = .34), faor the

17 wyear olds (r = .40) and for the 13 year olds (r = .[46),
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all significant at 41 per cent level.

Parents rperceplions of peers correlated positively
with being part of group for all the three groups for the
total sample (r = .43), for 17 year old (r=.57) and 13 year
olds (r=.460), all three significamt at 1 per cent.

Parents perceplions of peers and love for peer group
had positive correlations for all the three groups. For total
group (r = ,33), for 17 year olds (r = .74) and for 13 year

olds (r = .60), all significant 1 per cent level.

Parenl's perceptions of peers and amount of tlime

spent displayed a high correlation for the 17 year olds (r =

-34) significant at 1 per cent level. The same was true for
the 13 yr. olds (r = .30, pL.05).

Parents perceptions of peers and value of advice had

a positive correlation for &1l the greoups, for the tlotal

lf

group (r = .4Z, P < .01) for the early adolescent group (r
«55) and for late adolescence (r = .66), both significant at
5 percent level. This indicated that adolescents placed a
gqreat deal of stress or failh in parente opinions regarding
their friends. Parents percepltions of peers and sgurce of
friends were highly correlated. This pointed to the fact
thal adolescenls were quile particular aboul choosing tTheir
friends depending on the place or source approved of by their
peers.
Parenls perception of peers and benefit from friends

indicated a positive correlation for the total group (r =
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»12) for the 13 year olds (r = .25} and for the 17 yr. olds

(r = .27), all significant at 5 per cent level.

Section II
Correlations among different variables for 1lhe
two gender groups

Results of correlalional analysis among different
variables, male, female and total group are included 1in
tables 21,22,23,24,25,26.
Demographic Variables

Father*s education showed a posilive correlation
with mother‘'s education (r = .4%, P < .01) for bolh malegz and
femalese and for the total gqroup (r = .33, P <.01). A
positive correlation is seen wilh mother’s occupation in tlhe
case of females (r = .29, P< ,0%), and the totlal group (r =

.21, P- .05). This indicates that highly educated falhers

would chpoose educated spouses and encourage Lhem to  be
profitably occupied, which in turn is expected Lo provide
motivation toc the adolescente. The family income i1¢
positively correlated with father®s eduration for males for
females and the total group.

Mother's education and occupation show posilive

correlations for females (r = .38) and the total (r = 29 .
Mother's education with family income showed positive
correlations for only males (r = .30).,

SCHOOL ADJUSTMENT

Curricular adjustment and maturity of goals and levels
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pf aspiraltion showed high correlation for females (r = .39
and the total qroup (r = .25),. It 1s mot significant for
males. Personal efficiency and planning and use of Uime
showed similar trends as these are highly correlated with
curriculum adjustment of females (r = ,30) and for the total
Jroup (r = L21). Personal relations and curriculum
adjustment show positive correlations for females (r = .40),
for males (r =— .27) and for the total group (r=.363 all
significant and at 1 per cent level,

Maturity of 9goals and levels of aspiration,
correlated pasitively with personal efficiency and planning
and use of time, for the total group (r = .27) for 1the
females (r = .3%9). Mental health cshowed & very posilive
correlation wilh curriculum adjustmenl for females (r=.263,
for males (r = .28) and for the total arcup (r = .Z9). This
pointed out the value of posiltive school adjustmenl for The

t
mental well-being of adolecscenls. Personal relations also
showed & positive correlation with maturity of goals and

levels of aspiration for the tolal group (v = .EZ2), and the

males (r = ,39).

Mental heallh was related to the study skills and
practice for adolescents for all the three groups, namely for
total group (r = .38) for males (r = .48) and for females (r
= .35), all significant at 1 percent level.

Reczultles of Correlational Analysis for the early and

later adolescents and the total are included in Tables 25,
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26, 27, 28, 29, 30.

Demographic Variables

Father's education and mother's educational
level had a positive correlaltion for the 13 years {(r = .40)
and 17 years (r = .38) and Fo; the total (r = .33), all
significant at 1 percent level. These findings point te the
fact tlthat those having better educated fathers tend to have
mother's of comparable academic level. Father’s educalion
showed a positive correlation with family income, in the
total sample (r = .41), for 17 year olds (r = .36) and for
12 yr old (r = .6%9), all significant at f per cent level.
This indicate that higher father's education level led 1lo
thigher family income in general.

Mother's educational level showed a positive
correlation with Mother's occupation . For total group
(r=.28) +for 13 yr. olde (r = .Z&) and for 17 yr. olds
(r=.33, P -01). These Fipdings were 1n the expecled
direction. Mother's educaltional level and family income
cshowed a positive correlation for only the 17 year o0olds
(r=.44 ¢ ,01). Evidently, educated mother’'s work and time
1s appreciated by older children,

School Adjustiment

Curriculum adjustment showed positive correlation witlh
maturity of goals and levels of aspiration for the total
group (r = .25), which indicatee that maturily in tLhe

individual and tigher levels of aspiraltion 30 bend in hand.

The correlation for the 17 year olds was (r = ,38) and for 13
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years (r = .26), the former significanlt at 1 percent and tlhe
latter significant at .5 percenl level.

Curriculum adjusiment had & positive correlation
with persconal efficiency and planning and use of time for tlhe
total sample (r = .21), and for 13 and 17 year olds (r = .29)
and (r = .34) respectively. Curriculum adjustment helped 1in

achieving efficiency and proper use of time and vice versa.

Curriculum adjustment in adolescents had a positive
correlation with personal relations (wilh teachers and
associales) indicating that good student—-teacher
relationships made the student feel more comfortable with the
subject 1in hand. The opposite wpuld also hold true. The

.38) for 13 year olds

correlations were for 17 year olds (r

.36) all significant

{(r = .37) and for the tolal group (r
at 1 percenlt level.

Matlurily of goals and levels of aspiration as a
category of school adjustment showed posilive correlations
with personal efficiency and planning use of time in two
groups, the total group (r =.27, P < .01} and the case of the
13 year olds (r = .40). Mental health had a high and positive
correlation with maturity of goals and levels of aspirations
in the total group (r = .24, P <.01) and for the 13 year olds
(r = .43 P +.01). The correlation was not significant for the

17 year olds.

The correlation of maturity of goals and levels aof
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aspiration with personal relations was positive for all three

groups for the total group (r = .22, P < .05), for 1lhe 13

year olds (r = .29) and 17 year wo6lds (r = .2&6) These
posilive torrelations indicated that higher levels of
maturitly and aspirations paved the way for better

relationship with teachers and associales at school.

Study skills and practice had a gpositive correlation
with mental health of the total sample (r = .328) and for 1the

13 year old group (r = .&64).

JABLE 21 — CORRELATION BETWEEN DEMOGRAPHIC VARIABLES (MALES)

1 z =2 4 5
Fe 1.00
Me 4 1.00
Fe -. 01 .17 1.00
Mo c0 L 22 -.18 1.00
FIn .60 50 37 —.10 1.00
Fe = Father'c education
Me = PMolher's education
Fo = Father's occupation
Me = Molher's cccupation

FIn = Family Income
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TABLE 22 - CORRELATIONS BETWEEN SCHOOL ADJUSTMENT (MALES)

1 2 3 4 S &
cA 1.00
MG+L.A 24 1.00
PE&PUT .11 .23 1.00
S54&P 13 <11 .18 1.00
MH . = .28 .15 48 1.00
PR .37 « 39 .12 248 « 30 1.00
CA Curriculum adjustment

MG & LA = Maturation of goals and levels of aspiralion
= Personal efficiency and planning and wusée of lime
= $Study skills and practice

MH = Mental Health
= Personal Relations

RRLE 23 — CORRELATIONS BETWEEN DEMOGRAPHIC VARIABLES (FEMALES)

o ————— e e e e L A = —

1 2 2 4 | 5 &
Fe 1.00
Me .41 1.00
Fo -.10 .06& 1.00
Mo 25 38 -.01 1.00
F In 48 15 3 —-.11 1.00
Fe = Falher's education
Me = Molher's education
Fo = Father'es occupation
Mo = ftother's bccupation
FIn = Family Income



2

TABLE 24 - CORREL ATIONS WEEN 8C L ADJSUSTMENT (FEMALES)
1 2 3 4 S 6
CA 1.00
MG+LA .34 1.00
PE&PUT .30 . 39 1.00
S58P .14 .14 21 1.00
MH .01 .26 .19 .35% 1.00
PR .40 19 .03 -.06 .00 1.00
CA = QCurriculum adjustment
MG & LA = Matluration of goale and levels of aspiration
PE & PUT = Personal efficiency and planning and use of time
S8 & P = Study skills and pracltice
MH = Mental Health
PR Personal Relations
TAEBLE 25 : CORRELATIONS BETWEEN SCHOOL ADJUSTMENT (TAOTAL)
1 z 3 4 5 &
157 CB 1.00
158 MG+HLA 25 1.00
159 PE&PUT .21 .27 1.00
160 SS&P .10 .07 -8 1.00
161 ﬂH .03 .24 12 .38 1.00
162 PR .36 .22 .08 .05 .09 1.00
CA = Curriculum adjustment
MG & LA = Maturation of goals and levels of aspiration
PE & PUT = Personal efficiency and planning and wuse of time
S5 & P = Study skills and practice
MH = MHMental Health

PR

FPersonal Relalions
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TABLE 26 t CORRELATIONS BETWEEN DEMOGRAPHIC VARIABLES (TDTAL)

o o e e A e = — A T o Tt Sk i o e Sk =M ey e Y P T T e " TS et . e o e S R A e e e o —

1 2 3 4 5
149 Fe 1.00
130 Me .33 1.00
131 Fo -.15 .03 1.00
152 Mo .21 . 29 ~-.12 1.00
153 FlIn .41 .13 .27 -.12 1.00

Fe = Father's education
Me = Mother's education
Fo = Father's occupalion
Mo = Mother’s occupatlion
FIn = Family Income

JABLE 27 :CORRELATIONS BETWEEN SCHOOL ADJUSTMENT (13 YRS)

e e e e e A s e e ——— e A A e e e A e s - e —— —— ——

1 c =2 4 5 &
Ch 1.00
MG+LA =f 1.00
PE&APUT .21 .40 1.00
S5&F 27 . =4 .18 1.00
MH .24 .44 .15 =64 1.00
PR .37 .29 =13 .24 .27 1.00
CA Curriculum adjustment

= Maturatiomn of goals and levels of aspiration
PE & PUT = Personal efficiency and planning and use of time
= BStudy skills and practice

Mental Health

PR = Personal Relatians

4
I
|
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TABLE 28 1CORRELATIONS BETWEEN DEMOGRAPHIC VARIABLES (13 YRS)

e e e i —  —n ——— - ——— i ——— " ——— o —— - — T e T i o ooy i o e e e o s e o . T

1 2 3 4 5
Fe 1.00 '
Me 40 1.00
Fo ~.01 .07 1.00
Mo 22 28 -. 17 1.00
FIn .69 .15 36 -.20 .00
Fe = Father's education
Me = Mother's education
Fo = Father's occupation
Mo = Mother's occupation
FIn = Family Income
TABLE 29 : CORRELATIONS BETWEEN SCHODL ADJUSTMENT (17 YRS)
1 2 3 4 5 [}
CA 1.00
MG+LA .32 1.00
PE&PUT .34 .23 .00 ‘
554rF 213 .14 .19 1.00
MH -1 <11 22 .19 1.00
PR .38 .26 -23 .09 -.03 1,00
CA = Qurriculum adijustment
MG & LA = Maluration of geoals and levels of aspiration
PE & PUT = Personal efficiency and planning and use of time
S5 & P = GStudy skills and practice
MH = Mental Health

FPersonal Relations

1
o)
1l
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TABLE 30 t CORRELATIONS BETWEEN DEMOCRAYIC VARIABLES (17 YRS)

1 2 3 4 5
Fe 1.00
Me .38 1.00
Fo ~.14 21 1.00
Mo 27 .33 .01 1.00
FIn .36 .44 .30 -1 1.00
Fe = Father's educalion
Me = Molther's education
Fo = Falther's occupation
Mo = Molther's occupation
FIn = Family Income

Seclion 111

PEER RELATIONS, SELF-ESTEEM, ACHIEVEMENT MOTIVATION, " SCHDOL.

ADJUSTMENT AND DEMOGRAPHIC VARIABLES

|
Father*s education scshowed a pocilive correlation

with peer group relations for 13 year olds (r =.42) and the
17 vyear olds {(r = ,27) and it can be inferred that falher®s
education and his subsequenl outlook affeclted the perceptions
of The adolescenls towards the peer group and induced 1in them

more openness Lo advice and learning.

The correlation belween fatlher's education and
achievement molivation are positive for the 13 year olds (r =
.34), 17 year olds (r = ,48) and the total group (r=.34), all

significant 1 per cent level., These resultls indicated that
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father's education had a positive effect on achievement
motivation,.

The correlation of father's education with self-
esteem showed that highly educated father®s imbibed in their
adolescents a higher self-esteem, especially in the 17 vyear
nlds (r = —.29) and the total group (r = —,16). The lower
score indicated higher self-esteem.

Mother's education showed a positive correlation
with peer group relations (r = .31) for 13 year o0lds but not
for 17 year olds and the total group. Mother's educaltion and
achievement! motivation showed positive correlations for 13
year olds (r = .29}, 17 year olds (r =.42) and total group (r
= .24) . Thise made cone realize the value of maternal
education in providing molivation to adolescents,

Mother's education and self-esteem showed & nmegative

—.17 which 1mn this context i1mplied that a
§

correlation (r
high self-esteem score for the 13 year old. The lower the
self-esltm score Lhe higher would be the self—esteem level .
The correlations for 17 year olde (r = —-24) and for the total
group the f(r = —.12) indicated that high educalion of the
maother enhanced the self-ecsteem of the adolescent.

Father's occupation and peer group relations showed

& posilive correlation for 13 year olds (r = .21)., ©Similarly
father's occupation and self-esteem showed negative
correlations feor 13 year olds (r = -.07) ard the total group

(r = —,.131).
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Mother's occupalion showed @ significant correlation
with achievement molivaltion for 17 year olds (r = .26, P<.05)
only. The correlation wilh self-ecsteem was also considerable

for the 17 year olds (r = —.12).

Family income and peer group relations cshowed a high
correlationed for all the three groups — for 13 yrs. (r =
.3%) for 17 years oldes (r = .51) and total group (r = .27)
all significant at 1 percent level. The indicaltions were that
students from affluent families atiracled more friends and
were prone to be more influenced by peers.

Family income and achievement molivalion were
positively correlated for the 13 year olds and 17 vear olds
(r = .27, and r = .55) respectively. The implicaticon was that
if the falther's were high achievers from the monetary point
of view they encouraged the adolescente to be high &achievers
at schocol and subsequently in their careers. Family i1income
and self-esleem showed & low relatienship for only tLhe 13

year olds at (r = —-.05).

School Adjustment

Curriculum adiustment showed a posilive correlation

with peer group relaltions for 13 year olds (r = .40}, and
with achievemenlt molivation for all the tLhree groups, for 13
vear olds (r = .25), for 17 year olds (r = ,328), for the

total group (r = .24)., Thus il can be inferred that proper
Curriculum adjustment was assosiatlted with achievement

motivalion and wvice versa.
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Curriculum adjustment showed negalive
correlation with self-esteem of 13 year olds at (r = .41},
indicalting that better adjustment wilh school subject
affected their self-esteem positively. The profile was

different  for the 17 year alds (r = ,07) indicating 1little
effect on self-esteem of good curriculum adjustment. Maturity
of goals and levels of aspiralion showed positive correlation
with peer group relations for 13 year olds (r =.28). With
achievement motivation 1the correlations were positive and
hhigh for all the age groups, total (r = .47), for 13 yr. olds
(r = .46) for 17 year olds (r = .3%). Self-esteem did not
correlate in any group.

Personal efficiency and planning use of lime showed
positive correlation wilh peer gJroup relations of 13 year
olde only (r = .40 P < .01). Similar was the case with
achievement molivation (r = .29 P < .05).

Study skills and practice showed & 9Jcod correlation

}
wilhh peer group relations of 17 year olds (r =.33) and total
group (r = .21). Self-esteem seemed to be high in the total
Jroup.

Mental heallh showed hiqgh and positive correlation
with peer group relations in the twc age groups for 13 vyears
(r = .38) and for 17 years (r = .47) and for lhe total (r =

.43). These values pointed to the fact that aood mental
health was a requisile component of healthy peer group

interaction. It correlated with achievement motivation

positively (r = .2%) for 13 year olds only. In the tolal
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group, & higher self-esteem was associated with posilive
mental health (r = -,19),

Personal relations showed significant correlatlions
with peer group relations for 13 year olds (r =,29), for 17
year olds (r = .37) and for total group (r =.29). The values
were also positive for achievement moltivation for 13 year
olds <(r = .40), for 17 year olds (r =.29) and for the total
group (r = .30). O0Overall self-esteem showed better
corvrelation for the 17 year olds (r = —,13) and total group

(r = —.10).,



Table 31:Correlations between Demographic variables and

relations,

90

Achievement Motivatlion and Self—- Esteem

(Early adolescent & late adolescents)

:
Fe 13 yrs | r
17 yrs g r
Total ' r
Me 13 yrs ] r
17 yrs H r

]
Total } r
Fo 12 yrs ! r
17 yrs g r
Total ; r
Mo 13 yrs ' r
17 vyrs ' r
Total ' r
FIn 13 yrs : r
17 vyre ' r

Total i

Peer

ion

Father's education
Mother*s education
Father's occupation
Mother"s occupation
Family Income

—
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CA = Curriculum adjustment

MG & LA = Maturation of goals and levels of aspiration

PE & PUT = Personal efficiency and planning and use of time
SES & P = Stludy skills and practice

MH = Mental Healtlh

PR = Personal Relalions

Demographic Variables

Father's education showed positive correlation with

peer group relations feor males only (r f36). The
correlations with achievement motivalion were positively for
all three 3 groups —— females (r = .41}, males (r = .51) and
total group (r = .34). This indicated that the need to
achieve was enhanced by father's who were highly educated.
The self-esteem and falher'c education correlated for the
total group (r = .14},

Mother's educalion and peer qgroup relations showed a
positlive correlation fer males only (r = ,.31). With
achievemenl molivation lhe values were high for all the Lhree
groups, females (r = .32), males (r = ,42) and total group (r
= .24). The highest ceorrelation was for the males indicating
that mother’s education helped in enhamcing the achievement
motivaltion, for males.

Family income chowed hiagh correlations with peer
group relations of females (r = .38), males (r = .67) and
total (r = .27). Achievement motivation and family income
showed positive correlalion for males only (r = .80 P .01).
School Adjustment

Curriculum adjustment showed significant correlation
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with peer group relations for males only (r =.36). With
achievement motivation the correlations were significant for
males (r = .36), for females (r = ,28) and for total group (r
= .24), indicating that curriculum adjustment were important
for encouraging achievement motivation and vice versa.
Curricular adjustment and self-esteem did not correlale,

Maturity of goals and levels of aspiralions showed

positive correlation with peer group relations for males (r =

«31). The achievement motivalion was highly <correlated for
females (r = .44,) for males (r = .4%) and for total group (r
= .3%). Self-esteem seems Lo be lower in females as Lhey have
low <correlaltions (r = =—=.11) than the males (r = .16).
Personal efficiency and planning use of time showed inverse
correlalions wilth self-esteem for all gJroups and had Hhighesl
for males (r = —.31).,

tlental health and peer aroup relations positively
correlated for all the groups, females (r = .3%), males {(r =

671 and tolal group (r = .27). Achlievemenl molivation showed
posiltive correlation with mental health for only the males {r
= 30 P < .05).

Personal relations aﬁd Feer group telations showed
good -correlations for females (r = ,30), males {(r =,54) and
totlal (r = .20). Achievemenl molivalion also correlaled
positively with personal relalions for females (r = ,.40), for
males (r = .46) and for total aroup ( v = .30)., These wvalues
indicated 1lhat higher achievemenl! molivalion was associaled

with better personal relatiomns wilth teachers and associales.
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Variables

Correlation Between Demographic

ser Relations and Achievement Motivation and Self Esteem.
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Peer

I Correlations Between School adjustment and

34

Esteem

Achievement Motivalion and Self-~

Relations,

{(Males and Females)

Self Esteeam

Achievement Met !

Peer Gp Rel

-.03

.35

.07

Female

~.29

.28

36

Male

—-.14

28

.07

Total

.11

.44

.10

Female

-.35

.49

.31

Male

_-16

.39

.07

Total

-.07

.10

emale

&

PE&PUT

—+«31

.13

- 19

Male

—-.27

.05

.07

Total

—.38

.02

-36

Female

554&°F

-. 11

.25

.19

Male

_.14

.04

-5

Total

.25

.08

«35

Female

MH

-.533

.30

67

Male

-.19

.10

.27

Total

-.15

.40

.50

Female

PR

-.31

45

.54

Male

=.21

.30

.20

Total
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Curriculum adjustment

CA =

MG & LA = Maturation of goals and levels of aspiration

PE & PUT = Personal efficiency and planning and wuse of time
868 & P = OStudy skills and practice

MH = Mental Health

PR = Personal Relations

Table 35 ¢t Correlation between t PEER GRDUP AND SELF-ESTEEM
AND ACHIEVEMENT MOTIVATION

{Early and Late Adoloscenls)

SE AM

13 yr olds -. 328 .47

P.G. 17 yr olds -.34 .48
Total -.21 20

Tahble t36 Correlations between ¢ PEER RELATIONS AND SELF
ESTEEM AND ACHIEVEMENT MOTIVATION

(Malesz and Females) |

SE AM
Males -.43 o4
P.G. Femzles -.31 .30
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Table - 37
Loarrelation Matrix for Demographic variables,
jevement Motivation, School Adjustment, Peer Relations

and Self-Esteem (13 yrs. olds)

.01 .07 1.00

47 15 .36 —-.20 1,00

.34 .29 .00 .03 .27 1.00

.27 .26 .29 .05 .36 .25 1.00
L1 .09 L2106 A0 .47 .26 1.00

17 .13 —-.10 —.,07 .08 .29 .29 40 1.00 ‘
06 .18 .03 .03 .11 A7 .22 g L1700 1,00
-10 .10 .05 —-.06& .23 .22 .24 43 .15 .64  1.00 ‘i
17 .14 .08 -.03 .33 .40 .37 .EZ9 13 &4 27 1.00 !

-.02 =.17 =17 =.07 -.4Z -.05 ~.41 -.34 J-.54 —.22 —.32 —.17 1.00

L4272 .31 21 .19 .37 .47 .40 .28 .48 .09 38 .Z2% .38 1.00

Father's educalion
‘Mother's educalion
iFather®'s occupalion
Mother's occupation
IFamily Income
Curriculum adiustment
4 Maturation of goals and levels of aspiration

T

!

Personal efficiency and planning and wuse of time
Study skills and praclice

Mental Health

Personal Relations

o
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Table 38

Corr. Matrix — (17 year olds)

o TR e s L ——— i B e R o S T e T - v ey o e et e g e M Y Ty T VT Y S T_—— T o — —— i _— L bt Tt P et R S g bk S ——

Fe Me Fa Mo FIn aM ca MG&lA PAPUT SG&FP MH PR SE

o it b o ——— T —————— e A (o o _— " T —— —— T — o v Yo T Y i Y et e ot o o A P A ot et S et e e s B e oy e . S §

1.00
38 1,00
-.14 .21 1.00
27 .32 .01 1,00

L3644 .30 .11 1.00

.48 .42 .17 .2b 55 1.00
.12 .18 -.04 -.06 .19 .38 1.00
.28 .27 —-.11 13 .28 .45 .32 1.00
.05 23 .24 -.18 21 .01 34 .23 1.00
02 .01 .18 .0M A0 .22 .12 .14 <12 1.00
-.0&6 .34 V31 27 22 P B e O A 22 1% 1.00
07 16 —-.15 .08 .20 .29 3B .Z2& .23 .09 —.03 1.00
-.29 -.24 -.,35 -.12 -.47 ~.43 -.07 -.01 :.83 -.55% -.24 -.13 1,00

Father's educalion

Mother s educatian
Father's occupation
Mother's occupalion

Family Income

Curriculum adjustment

I

LA = Maluration of goals and levels of aspiration
PUT = Personal efficiency and planning and use of Lime
P = Study skills and praciice

Mental Heallh
Personal Relations

o



23

Table 39

Correlation Matrix - (Total)

e e e e e v o —— — — — — " — —— ——— e o A o . T ey E— T = —— — —— e e o g — o — — o — — —

i .05 1.00

21 .29 =.92 1.00

41 .13 .27 .12 1.00

.34 .24 -.07 .07 15 1.00

.17 .14 —-.06 -.,04 .6 .24 1,00
14 .10 -2 .07 .05 .39 .25 1.00
.00 .13 .01 -.1Z2 .08 .05 .21 .27 1.00
-.12 .01 11 .01 .04 .04 .10 .07 18 1,00
-.03 .15 .13 .07 .14 .10 .03 .24 .12 .38 1.00
.12 .08 -.0% —-.01 g .30 .36 .2Z .08 .05 .09 1.00
-.16 —-.142 -.13 .00 -.22 -.1% —-,05 —-.16 -.09 —-.03 -.19 -.10 1.00
.07 .07 .07 .15 27 .20 —-.03 .10 -.01 .21 .43 .29 .21

Father's education

Mother*s educalion

Father®s occupation

Mother's occupation

Family Income

Curriculum adjustment

Maturation of goals and levels of aspiration
Personal efficiency and planning and wuse of Llime
Study skille and practice

Mental Health

Personal Relations

J
uT

uwnunu
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Jable 40
Correlation Matrix - (Females) = &3
i
_____________________________________________________________________________ . ‘
Fe Me Fo Mo FIn AM CA MGALA PA&PUT S5&8FP MH PR SE |

.—.'10 .Ob ".OO
.25 .38 .01 1.00

48 .15 31 —-.11 0 1.00

.49 .32 -.07 .12 .15 1.00
.31 .26 —-.02 -.00 .17 .26 1.00
.08 .20 -.05% .OZ .04 .44 .39 1.00
.02 .08 -,02 -.25 .07 .10 .30 .39 1.00
-.11 -,01 .20 -.0f .05 .02 .14 .14 .21 1.00
! .00 .15 .2% .09 L2 08,01 .24 .19 .35 1.00
.21 .20 —-.29 -.01 L7 .30 .40 .19 .02 -.06 .00 1.00
 -.21 -.22 -.40 -.19 -.43 ~.03 -,03 -.11 ' ~.07 ~.38 ~.23 ~.15 1.00
A L i A LA .38 .30 .07 .10 .02 .36 .35 .50 .31 1.0(}

Fatter’s education
Mother's education
Father's occugpai.a™
Mother's occupaltion
Family Income
= Curriculum adjusiment
{ = Maturation of goals and levels of aspiration

YT = Personal efficiency and planning and use of time
} = gtudy skills and practice
= Mental Healtih
¥ = Personal Relations
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Jable 41

Corr., Matrix - (Males) = 57

.17 1.00
.22 -.18 1.00
.20 .37 .10 1.00

.42 .22 .10 .80 1.00 |

.42 .23 ,0% .39 .28 1,00

.39 .18 —-.05 .22 .42 .49 .24 1.00

.10 .23 .04 .14 .22 .13 .11 .22 1,00

.04 .14 .07 .07 .25 .25 .13 .11 .18 1.00

.05 .26 .07 .08 .26 .30 .15 .28 15 .48 1,00

.18 .07 .20 .09  .3& A6 .37 .39 .42 .24 -,30 1.00

,

{--29 -.35 .31 .11 -.53 0 -.81 .26 .17 -.01 -.17  -.29
l 56 31 19 19 ey .54 .17 .40 .12 .14 .35

Father's educalion
Mother's educalion
Father™s occupation
Mother* s occupation
Family Income
= Curriculum adjusiment
) = Maturation of goals and levels of aspiration
WF = Personal efficiency and planning and use of time
3 Study skills and practice
Mental Health
= Personal Relations

)
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and friends seemed of equal importance. In the case of boys
conversations seemed more to centre around their current
activities. There was a marked trend in discussing whatl
James, etc., the individual possesses and what were tLheir
rursuits at home. Studies also formed another major topic of

discussion.

Staring of books, pencils, and plher materials was
quite a common fealture which usually indicated friendship and
closeness. Sharing of resources among friende was found

equally common among botlh girls and boys.

Puring c=pare time in the classe. the girls huddled
logelher to play games like "name, place, animal, things" or
"hamgman'. Drawing and making carde. or doing creative work
appeared to he olther shared interects of garls. For boys 1ihe
common interest focused on playing gamee,lmahing models witlh
paper was another favourite pastime. Playing with cars was

also seen, bul since 31 is against the rules of the =zchool,

1t was done surreplfitiously.

Reading was found & common habil among both girls
and boys. Those who were interested in reading did so even
between class periods. Ficlions and comics were lThe Trend of
reading. Sharing and exchanging of books was very common

among friends.
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OUTSIDE THE CLASS

The background for observations were lhe playground,
the canteen and the corridors where conyersatinns could be
overheard during recess or between <classes, the peer
interactions were dominated by exchange of food, and
closeness during lunch break. Friends groups converged during
recess and everyone shared Ltheir L1ffin and much conversalion
took place at this Ltime. Food and 1cecream brought from the
canteen were also shared. Sharing of drinks were common. So

was Lhe borrowing of money from each other.

Conversalions during recess were around central and
current class activities. Criticiem of teachers, opinions
about the subject taughlt and Lhe teacher were usually the
subijects of diccussion. Impending clase acsignments were alsc
discussed at lengih. These discussions were nolticed more
among girls. EBoys definitely ulilizedlfree time lo play more

physical types of games. Some 2irls also used time lo rpursue

csportic.

Te quote an incident which portrayed Lhe extreme
interest of a boy in playing games and leadership skills-—as
recess started he quickly gathere his peers interested in
Flaying hockey, and ran downstairs. Scant attention was paid
to their tiffin bomxes or any conversalion, other than
organizing the game. He ordered one boy Lo collect the

hockey sticks etc and they rushed downsialrs eagerly to play.
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A grealt deal of bickering and fighting volubly was
heard from the boys. The disagqgreements belween qgirls were
more of & cold war type. The girls who did not get along,
avoided each others company. Boys tended to form teams or
larger groups, whereas girls tended to move around in smaller

intimate groups.
LLATE ADOLESCENCE-17 YEAR QOLDS
Classroom Behaviour

Among the older aqgroup also the behaviour was
observed for ahkout 4 weeks, The older adolescents seemed
quieter durimng clags times. During the lessons most of tLhe
boyse and girls listened attentively and were gquite involved
with the subject being taught. With the exceplion of a few
students who were caught doodlinng, writing notec, ar
whispering toc one another the overall atmosphere was more
serious. HRickerings were less and sharing of resources he-
tween friends wazes domne freguently and eacsily. Friend aroups
were smaller at this sltage and sitling next to a close friend
was natural. Girls and boys mixed more freely at Lthis stage
and disagreements were less observed. Peer groups comprised
of both boys and qgirls and whispered conversations among the
girls were often heard, but the boys tlended lo exchange noles
for communication. During or in belween classes, Jjoking and
teacsing were seen a greatl deal. Dominant personalities could
be identified in both girls and boys as they aulomatically

Look the lead in tlass discussions or when it came to
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discharaing duties.

Once again the conversations centred around, testls
assignments elc especially among the girls, Boys were heard
discussing their hobbies, 1interesls, making plans far
outinge. Discussions regarding parents and teachers were
heard bolh in the positive or negalive light. The salient

feature in the later adolescent group, in contrast to the 13

vear olds, was the general mantle of responsibility.

OQUTSIDE THE CLASS

During recess it was seen Lhat girls tended to be
together and the same was for boys. There were few groups of
mixed sexes also. Most of lhe class went downslairs for
recess . The freguenting of the canteen was more with this
age group (possibly because more money spending was
available. It wacs almost a routine affair with some of tLhe
students to buy cold drinks or ictecream and share with their

close friends. Even group sharing was quite common.

Many boys utilized tThe time to pracltice sporils like
baskel-hkall, hockey or soccer, Girls by and large did not
appear o be too involved in sportls, small Jroups seemed
more common and exchange of conversatlion and laughter seemed
to be fregquent. Those individuals who were involved in school
activities 1like debating poetry or recitation or acting,
utilized the recess time to practice. Peer group members lentl

supporlt to them by listening , encouraging and boosting their
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canfidence. For example a girl and a boy were Lo deliver
speeches about tMandela or Africa Day, at school in front of
dignitaries and two or three days prior to this, they
practiced with their friends who were an encouraging yel
critical audiencey thus the comoraderie was pleasant to see.
Jealousies and rivalry were also noticed, but not to any
great length, and il was mainly in the field of co-curricular

activities rather than academics.

Diccussions with teachers, views vregarding rpeer
interactions and the influence exerted on the members
corroborated the assumplions. The teachers felt Lhe
adolescents were suseptible to influence from peers, where
academic choices, interests and values bolh moral and social
were concerned. In case of adolescents where 1Lhe family
influence 1s strong, peer influence seemed To have less
effect, on making choices for =subjectl courses ar C(areer
choices for the fulure. The valuecs acquired were intangible

and they were prone lo influence of peer groups.
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CHAPTER V
DISCUSSION
The present study has conceived o assertain
the relationship among poor relatiens,
acthievement , motivation, school adjustment and self-esleem.
The results obtained have been discussed below in the 1light

of the various hypotheses formulated for the study.
HYPOTHESIS 1

There will be significant differences by gender
on peer relatiens, self—-esteem, achievement motivations and

school adjustment of adolescents,

The means and standard deviations on the
variables pof peer group relations, show that Lthe females tend
to have more hbest friends and females are more prone 1o
taking advice from friends than the males. The males have a
more positive attitude towards parents perceplion of their
peers. Similarly feeling part of the peer group is also
stronger in males as compared to 1the females. '"During
adolescence, besl friendships are also increasingly valued as
source of mutual intimacy (Corsaro 198%). Yonniss and
Smoller {(1285) found female friends are more likely to share

intimate disclosures, confidence etc. than males.

Love for peer group is much stronger in females
specially in relation to their best friends, though males

also show positive 1love for peer group values. Parents
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prerceptions of peers and love for peer grougp correlate highly

for both Lthe groups.

The desire tp spend time with peers is the main
reason either because of common interests or because of greal
liking for the peer group. The amount of time spenl with 1he
friends is more in females, who seem to spend more time witlh
the peers. Places for meeting are usually more than one bul
more so for the females. After school activities are also

seen to be more in the case of females rather thanmn the males.

"Female friendship groups tend to be closely
knit and egalitarian while male friendship groups tend lto bLe
loosely knil wilh clear status hierarchies <(Kartveit and
Hausell 1983). Valuing advice of peers seem Lo be very
important for bolh groups, more so for the males.The
correlations are very high between valuing advice of friendsl
and parents opinion of peers, feeling part of the group and
love for the peer group. The values 1in connection with
reasons for spending time with peers are high for bath

Qroups.

Sources of friends seem to be more than one for
the females. The picuture emerges indicating that parents
opinion of peers are once again highly correlalted Lo sources
of friends for both the groups. The correlations are also
high with feeling part of the group and love for the peer
group, It 15 therefore important to feel comfortable with

the peers forming the group, irrespective of the source of
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friendships. Topics of conversalion are also more than one

among the males and females showing higher trends for
females. Females show'a posilive and high correlation with
benefit from friends and best friends, where as for the males
there is no such correlation. There is a correlation for both
groups with indices such as parenls®' opinion of peers and
feeling part of group. If the parents perceive lhe friends as
being beneficial for their adolescenls, they encourage the

friendships, thereby strengthening the feeling of belonging

to the group for both males and females.

Parents® opinions of peers appear to be linked
to many other variables for both males and females. Infact
with the exceplion af a few variables, the correlations are
high and positive wilh best fiends, feeling partl of the peer
group, advice, love For peer group, value of advice, 3sources
of friendships, benefilt from friends for both males and
females. The <correlatons with the different variables are
more for the males bul some values are higher with parlicular
varialbees for females, like love for peer gJgroup and reasons
for sﬁending time with peers. The mean for parenls opnion of
peers is higher for males indicating a slight edge over the

Temales.

These findings provide us wilh evidence of 1lhe
model used for lhis research which holds that if parenls are

nurturing and warm, then the adolescenls are not pushed

towards the peer group to gel understanding and emotional
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and have a positive and balanced relationship with the peer

qroup.

Curriculum adjustment is more evident in Lhe
malecs than the females. the same pattern follows for maturily
of goals and levels of aspiration. Personal efficiency énd
planning use of time is higher for males indicating more
organization in work schedules. Study skills and pracltice
are more advanced for the females and mental health shows

more stability for the males. Personal relations are alos

higher for the males.

Achievement motivalion shows a higher mean for
males than the females, thus indicating higher 1levels of
energy in the males. FEut thics could be bLecause of the

tradional expectations of better results from the males.

Self esteem as seen from the data portrays that
it is hingh for both gJgroups males and females, with a slightly
higher trend in the males. The invenlory used for measuring
self—-esteem used a method of scoring which indicates low
self-esteem for high scores and vice-versa, by inverse

correlations.

Father's education appears Lo be higher for the

males followed by the female group. Similar tLrends are

vigsible for Motlher's education also.
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In all the groups most of the Father®s are
occupied in business, wilth the highest value in the case of
males, Mothers mostly appear to be housewives, bul in the
case of working mothers most are involved in service. There

seem Lo be more working Mothers in Lthe female group.

The entire sample is mainly from the affluent
section, high income bracket families with a few from tlhe
middle class. Males stow & higher trend for belonging to more

affluent families.

The T-tests done on the peer group indicates
that there is np significant difference in the means. There
were no cignificant differences in mean for school
adjusiment, self-esteem and achievement molivalion between
males and females, hecause of the type of school used for Llhe
study. The students atlending lThis school all hail from upper
and middle <class families, and have very similar kinds of
backgrounds., The families also being educated treat their
adolescents in a fairly equitable manner., Lthereby narrowing

the gender differences.

HYPOTHESIS - 11

There will be significant differencess by age in

peer group relations, school adjustment, achievement

molivatlion and self-esteem of 13 year and 17 year olds.

The 1late adolescents seem to have an edge over tlhe
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early adolescents for having best friends but advice seems to
be taken more by Lhe early adolescenl. Parents opinion of

peers definitley show a higher mean for Lhe early

adolescenls,

Feeling part of 2 group is also higher for Lhe early
adolescenls, but love for the peer group is slighlly higher
for lhe late adolescents. Amount aof time spent wilh peers 1is
more evident with late adolescents as is the place of meeting
which shows more variely. After school activities 1is also
higher for late adolescents. WValue of advite 1is given
slightly more importance in early adolescence. Eenefilt f{from

friends 1s viewed as mote importantl during early childhood.

The percentages obtained from the dala regarding
certain aspecls of peer relations also gprovide a clear
picture regarding age differences and supsequent qualitative
changes in attitudes towards friends. It appears Lhal for
both age—groups the number of best friends clustler around 4-7

friends, bul the early adolescenlts show a higher percentaaqge.

Feeling of belongingness Lo the peer group has been
rated by the 13 year nolds and 17 year olds as having CoOmmon
interesls., For the younger group lLrusti and confidence seems
to be the next mosl importanl reason, whereas for the older

group affection is rated highly.

Most 1liked charecterislics aboul fpeers showed a

shift in attitude from early adolescence o later
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adolecencse. During early adolescence helpfulness is regarded
as very important and afectionate peers are considered more
dear to the 17 year olds. Loyalty and commitment also become
more salient in later adolescence, often replacing shared
activities (Bigelow and Lagaipa 1980). Fun and enjoyment
seems to be the common reason for both the age groups for

wanting to be wilh friends.

Curriculum adjustment 215 more evident in ealy
adolescents than late adolescents. The same patltern is also
apparent for maturity of goals and levels of aspiratons.
Study skills and practice are more advanced for later
adolescents, whereas mental healtih shows more stability for
early adolescentis. Later adolescents show considerably less
mental heallh, indicating that perhaps the stress of the
senior «classes and the pressure of the board exams may be

causing them anxiely.

Achievement motivalion shows a profile which is very
high for early adolescents but drops for the late
adolescents. This may be explained by the insecurilties which
ar prevalent among the 17 year olds, being on the threshold
of li%e fear — concerns, anxieties and apprehensions might be

overshadowing their achievement motivations.

Self-esteem as seen from the data peortrays that it
is high for both early and late adolescents. "Older
adolescents tend to Le more similar in terms of attitudes

towards school, college plans and achievement than younger
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adolescents (Epstein 1983).%

Fathers of the early adolescent group show higher
irends in education received. More molhers are working in
case of late adolescents. Mothers of older adolescents

perhaps have more lLime and posilive encouragement from their

children, 1o work profitably.

It appears that in all cases hiaghly educated
father's choose spouses with high education also, ‘thus
improving the educational status of the family. A study by
Aitken (14982), lends support to tThis finding which 1is
relevant for botlh age levels. "Academic performance of high
school boys were significantly increased if the parents had
college education, Aitken(1982). High family income also

showed high correlation with father®*s education.
|

A wvery important finding was the high and posilive
correlation between both father's education, Mother's
education and high achievement motivation. This indicates
that parental achievement somehow motlivates the adolescents
further. This finding is al=o supported by a study done by
Astin (19464) where "Father's education and mother®s education
and falher's occupation each had direct and significant
positive effect on student"s persistence. Falher's occupation
and Mother's occupation showed positive and high correlation
with high achievemenlt motlivation in college over four years.'

In this study family income shows strong correlation wilh
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achievement moltivation also.

In the realmn of self-esteem it 1is seen that
father's education correlate; highly and inversely with self—
ecsteem. Similar resulls have been seen for the Mother's
educations, especially for the older adolescents. Father's
pccupation also shows high correlation with self-esteem,
particularly among 17 year olds. High income of the family

raises the self-estleem of Lthe adolescents, as the results

prove this by high inverse relations,.

Father's education and Mother®'s education highly
correlates with peer qgroup relations. This variakble is also
highly correlated 1o family income. This enables wus to
realize that enlightened parenls encourage their children to
create a peer group, whereby they can have i1interaction and
communication., The model used for this study suggesls that
parents who are not warm, nurturant or understanding, prush
their children lowards their peers. Bul in cases where th=2
pFarents are warm and open—minded Lhe adolescents find 1ilheir
Feer group a souUdrce of learning, sharaing and caring rather
than as an escape ot haven away from home. Father's education
and his subseguent oullook affecls the percplion of the
adolescents and induces more openness Lo adivce and learning.

For the indices of school adjustment there seems to
be positive correlaltions with father's and mother®s
education, Curriculum adjustment, maturation of Joals, mental

health and percsonal relations seem to be positively
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correlated with parental education for bolh age groups,
indicating that educated parents provide the confidence and
the guidance to tlheir offsprings to enable them to feel
comfortable with school work. According te Bandura (1977)
"modelling influence occurs, when behaviours performed by one
person are copied by another.' Maturity of goals and levels

of aspirations are also correlated positively with high

parental education.

Achievement motivation and curriculum adjustment,
maturity of goals and levels of aspirations, personal
relations correlate positively, pointing to the fact that
achievement motivation and positive school adjustment are two
faces of a coin. Good and posilive relationships with the
teachers and associates provide a congenial atmosphere thus
enhancing achievement motivations further. Actiievementl
motivation 1is highl; correlated to the peer group relations

also, corroborating this finding.

Self-esleem as a characteristic of the students was
found 1o be highly correlaled to achievement motivation for
bolh the age Jroups. School adjustment indices like
curriculum adjustment, maturilty of goals and levels of
aspiration, mental health, pesonal relations, study skills
and practice and personal efficiency and planning and use of
time were overall correlated to self-esteem. If the school
adjustment is not proper, the personal characteristics of tlhe

person may become imbalanced. Rosenberg (1975) wrote "the
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person in a dissonant context 1is, through circumstances
beyond his control, sociologically deviantl in his
environment, this silualion mighl have negative effecls on
hig gelf-esteem.” Self-esteem and peer group relations
correlate highly for both the age groups. This is a clear
indication that pocsitive self-esteem helps the adolescent to
attract friends and feel confident enough to interact with
peers 1N a positive manner.

T-Test performed on the difference of mean for peer
jroup showed significanl difference 13 years and 17 year,
with the mean being high for the 17 years age group. This
indicates that the older aadolescents spend more time with
peers and also interact more with them, thus increasing the
peer group influences., Maturity of goals and levels of
aspiraltion show a significant difference with the higher mean
for early adolescents, whereas personal efficiency and
planning use of time shows a higher trend for late
adolescents, where the differences in mean show significance.
The same trend applies for study skills and practice.
Personal relations on the olther hand show a greater stability
for the early adolescents, where the difference in mean is
significant at .01 level. Achievement motivation 1is also
higher for early adolescents and the differences in mean is

significant at .01 level.
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HYPOTHESIS -111

There will be significant correlation amonig
demographic variables, peer group relations, school

adjustment, achievement motivations and celf-esteem.

The adolescents feel proud of their Fathers and
Mothers educationm and achievement., In both the groups we saw
high self-esteem associated with prestigious occupation of
the father. Self-esteem shows high values with high family
income also. Peer group influence showed high correlation
with father's edcuation, family income, indicating that
enlightened and affluent backgrounds attract friends easily
and create an atmosphere for peer interaction. This finding

was more significant for the males only.

Achiievement motlivation correlated gpositively with
many dimensions of school adjustment. The males showed a high
correlatlion between achievement motivation and curriculum
adjustment, the females for maturity of goals and levels of
aspiration. Achievemenlt motivaltion and personal relations

Showed a positive link for both males and females.

A salient and important finding showed that the
correlation between achievment motivation and self-esteem is
high. An interesting fealture showed that peer group influence
and achievement molivalion are positively and highly
correlated for both males and females. Infact significant

associations between achievement level and overall self-
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regard come from well-known and relatively high and sound
mental health. Peer group relations are correlated inversely
wilh self-eslteem, indicating & high self-esteem in case of

males and females having sound mental health as ‘'self-esteem

and depression are inversely related"(Wyhe 1979)".

Persanal relations and peer group reallione had a
positlive ctorrelation with each other. Good personal
relations and ability to relate lo people/peer increase Llhe
number and quality of friends. These correlations are

positive for both the males and females.

In case of both males and females prer group
relations are strong in creating high self-esteem, in 1lhe
adolescents., Since achievemenlt molivation, self-esteem and
peer graup relalions appear to be composite and reciprocal
factors, including many dimensions of school adjustment, it
can be concluded that these factors influence eachother a
great deal, specially during the adolesceni years. According
to Rosenbersy, Schooler & Shoenback(1989) "' both self-—
enhancement and self consistent theory, agree that self-

esteem can be the cause of academic performance.
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CHAPTER VI

SUMMARY AND CONCLUSION

Research on Peer groups has been scanly in Lhe past,
and there is a paucity of information on peer group relations
of adolescents in conjunction with variables of sthool

adjustment, achievement motivation and self—-esteem of

students.

The focus of this study hacs been on ascertaining 1Llhe
value of peer relations and its relation to cschool
adjustment, achievement mativation and self-estlee among
adolescentis, The problem has been studied from the point of
differences in age and gender., Two groups each of 60 pupils,
one 12 vyears gld and the other 17 vears old were selected
from grades V111 and Grades XI1 of & well established Public

School (English Medium! situated in Delhi.

The study was based on Lhe assumption +that peer
group 1dentily 1s stron3g during adeolescence, Lhus the
influence exerted by Uhe peer group 1s assumed to be
powerful. The relations among adolescents may vary by gender
as the males and females are socialized inteo different adult
rcles., Peer qroup relations are based on commonalily of
interests and values. The opinions or inlerests, wvalued by
the peer group of the individual, may greatly affect ones
level of self-canfidence and self-esteem. The amount of Llime
spent in the company of peers inside and cultlside 1the class

may creale specific perspectives in the adolescents wilhin
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the peer group lowards achievement motivation. Further the
adolescent®s performance may help in adjustment in school and

enhance the relationships with peer and relations with

leachers.

The hypotheses drawn up for lhis sludy were *

1. There will be significanl differences by gender in the
peer relatlions, self-esteem, achievemenlt molivalion and

school adjustiment of adolescentis.

2. There will be significant differences by age in lhe peer
relations, self—esteem, achlievement motivation and school

adjustment of adolescenls,

2. There will he significant correlalion among Lhe peer rela-

tions, cself—esteem achievement motivation and school

adjustment of adolescentls.
|

The predomiment model or 1heory wused in this
research has been the " Push Vs Pull" theory. This model
indicates that if parenle are nolt warm, nurturant and
understanding Lthen the adolescent feels a lack of
understanding and empalbhy hence he or she gets pushed lowards
the peer group. The pull explanation is that attraction or
allure of the peer group pulls the adolescents away from the

parents.

This study was done on an expost fact research

design since interactions with peers, self-esteem,
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achievement motivation and school adjustment in adolescence
are constantly developing. To measure lLhe variable of fpeer
relations, school adjustme;t, achievement motivation, and
self-esteem, appropriate invenlories were searched. An
invenltory was prepared 1o measure peer—group relations. The
items were wrilien and its face validily established on tLhe
basis of expertl opinions, Lhen rewritten till it was found
suitable as in ils presentl form. The Deo—Mohan's Achievement
Motivation Inventory was wused tlo measure achievement
molivation, Borrow's School Adjustment Inventory was used 1lo

measure adjustment. Vasavannas Self-Ecteem Inventory was

used 1o measure Self-ecstleem in adolescence.

The data were lrealted satistically te find the means
and standard devialions of the groups namely for 13 year
olds, 17 year olds, male;, females and Lhe total. Sirmilarly
correlations were computed for the five demographic wvariables
and siy scheool adjustment variablec for 132 year olds, 17 year
olds and the same was done for males, females and the total.
Lastly the qualitative data from the peer group questionnaire
was analyzed by using percentanges. The diary notes taken
during 4 weeks of observalion were content analyzed and

reported.
The salient findings from the data were

1) The maximum number of adolescents have 4-7 friends. At Lhe

younger age level affection and advice seems Lo be the
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central theme of friendships, butl of course common interests
are importanl, yet this becomes the focal point during the

late adelescence years.

2. Loyally, affection and helpfulness are rated as the most
liked characteristics of peers by 1the early adolescenls,
whereas same interests are more important for the later

adolescents.

3. Fun and enjoyment was raled by the higheslt percentage as
the reason for spending time wilh friends for bolh the age

2
Jroups.

4. Peer group relations show a high correlation wiih advice,
benefits from friends, parenls perceplion of friendsz and love

for peer group, for both the age groups.

5. In the case of age and gender arcups. falhers educalion
has & positive correlation with peer group relations for 13
vears, 17 years and males. Achievemenl molivation and self-
esteem are also highly correlated with the exceptlion of 13

year olds.

&. Father's occupation and family income sheow high  inverse

relationzships wilth self-esteem.

7. Mother's educalion i1s significantlly related to achievement

motivation and self-esteem for 13 year and 17 year olds.
Only males have a high positive correlation belween peer

group relations and Mother's occupation.
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8. Family income shows posilive correlation wilh peer groug
relations for all the groups and with achievement motivation

with the excepltion of females.

?. Curricular adjusiment shows positive correlation wilh
achievement motivalion, and inverse correlation with self-
esteem. Mental health indicates high correlation with (all
the groups) peer group relations and achievement motivation,
Fersonal relations have a good correlation wilh peer group

relationship and achievement mpolivation.

The differences in lthe findings because of age and gender are

erumeralted below:—

1. Father's education and self-esteem is not significant for

12 years olds but is inversely significant for 17 year olds.

2. Metlher's educetion shows high self-esteem for bolh  age

Jroufs.

2. Mother's educalion is significanitly related with peer

group for 13 year plds and for males.

4. Father's occupation shows high inverse correlation for 17

year olds, males and females.

5. Family income 1is highly correlated to cself-esteem for 17

year olds, males and females.

&. Curriculum adjustment shows posilive correlation with peer

group relations for 13 year olds and males only.
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7. Maturity of gdals and levels bof aspiration are positively
correlated wilth peer group relations for males and inversely

with self—esteem.

8. Personal relations do nolt show a correlation with self—

esteem for 17 year olds and females.

Qualitative resulls indicate that parental attitudes
have a profound effect on the kind of view the adolescent
develops regarding peers. Those parenls who are educated and
liberal seem o have a positive effect on peer interaction,
in so much as thalt the adolescent himself becomes receplive
to other influences. Sharing of resources, common interests
and sharing of confidences seem to be the hall mark of fpeer
relationships during early adolescence, in late adolescence
sharing of resources 1is also a main fealure butl common
interest is more imporfant and mutual benefil is reagarded as

important.

CONCLUSIONS

1. Age levels show shift in the focus of peer relations from
help and advice to common interests and affection at the late

adolescent stage.

2. Taking advice is more common in early adolescence and

females.

3. O0Obtaining bkenefilt from friends is more a perception of

males and later adolescents.



11

4. Father's and Mother's education have positive relation
with peer relations and achievement motivation and self-—

esteem.

5. Father's occupation and family income are related to

achievement motivation and self-esteem.

&. School adjustment dimensions like curriculum adjustment,
maturity of goals and levels of aspirations, mental heallh
and personal relations have positive and relations with
achievement motivation, peer group relations and 1inverse

correlations with self-esteem.

7. Peer group relations are posilive with achievement
motivation, school adjustment, and inversely with self-

ecsleem.
IMPLICATIONS

1. Knowledge of the influence of peer relations on school
adjustiment can provide an insight 1nto some of the reasons

for student maladjustment in school.

2. Gender differences in the attitude towards peer group
relations, can be used in encouraging males and females in

pursuing their own interests,.

2. Parental involvement in forming atlitudes towards fpeers,
and the amount of weightage given to parental opinion of

preers, can thus provide better direction to the adolescents,
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4, Shift i1n attitudes from early adolescence Lo late
adolescence, can be helpful to the teachers to realize the

psyche of the adolescents.

5. Teacherse should be able to assess the achievement
motivalion levels of the adolescents and Ltheir self-eslteem
and concurrently provide an environmenlt suitable for their

needs.

&, The influence of the peers can he assessed and hence
channelized 1o furtlher strengthen the attribules of the

adolescents into positive development.

LIMITATIONS

1. All the studies in socio psycholpogical context are dorne
under a variety of methodological censtraints 1like 1limited
iime, and resources which prevent one from looking inte the
depth and widlh of the socico—psychological causes and

effects.

Z. Due to lack of time the sample selection was nol
randomized. Thus the findings cannolt bhe generalized 1to

students of olther schools .

2. The sltudy was limited tp a few socio-psychological

variables only.

4, The differences between lLhe present study and earlier

investigalions may Le interpreled as relaled to different
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samples.

5, Since the nature of the present study was largely
explanatory, only the variations in peer group relations,
school adjustment, achievement motivation and self-esteem

among gender and the two age levels were studied.

&. Finally, due to lack of time, other stalistical Lechnigues
could not be used Lo get a clearer picture of the groups of

adolescents.

Despite the limitations, the present study may
proyide a basis for further studies Lo be conduclted 1in Uhe
area of peer relations, school adjusiment, achievement

motivation and self-ecsteem.
Suggestions for further Research

In the <course of the study 2 number of problems
j
cropped up, which if pursued would make excelleni cases for

study, In addition further study of 1hese problems would

improve the qualily of research,.
Following sugcestions seem 1o emerge for furlher studies:-

1. The samples could be selected from rural and urban areas
for camparison. Additional wvariables cam be added to
understand the relations of peer group to achievement

motivalion, schpool adjustment, and self-esteem.
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2. The institution from which the samples can be taken, could
be varied so thalt a «cross—-seclion of socio—economic

students/adolescents could be studied.

2., Identification and classification of casual factors of
peer group relations, self-esteem achievement melivation and

school adjustment can be studied.

4, In—depth peer interactions could be studied by observing

their behaviour over a longer period.

5. A longitudinal study can be undertaken to delue into the
finer interactions between peers and its effects on school

adjustment, achievement mpotivation and self—-esteem.

&. Interviews with the i1ndividual students could provide more

richness Lo the findings.

7. Teachers influence at school could also be studied along

wilh parental influence viz—-a-viz peer relations,.
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APPENDIX - ]

ACHIEVEMENT MOTIVATION INVENTORY
DIRECTIONS
The scale consists of 50 items in the form of statements.
For every statement the possible responses are divided into S
categories which are, always, frequently, sometimes, rarely
and never. Put a ctross under whichever category is your
opinion.

ITEMS

1. I shall be most pleased 1f have to miss the ctlasses for
many days.

#Always, Frequently, Sometimes, Rarely, Never.

2. 1 pay full attention te the work in the class.
#ARlways, Frequently, Someltimes, Rarely, Never.

3. 1 mind most if 1 reach late in the class.
#ARlways, Freguently, Sometimes, Rarely, Never.

4, 1 bhave to read more and more to find unknown region of
knowledge.

#*Always, Fregquently, Somelimes, Rarely, Never.

5. 1 have to have a personal library nol counting text books.
#Always, Frequentlly, Sometimes, Rarely, Never.

6. I set standards for myself and I strive to achieve them.
#Always, Freguently, Sometimes, Rarely, Never.

7. 1 wish to specialise and become topmost in the field of my
liking.

#Always, Freguently, Sometimes, Rarely, Never.
8. I like to experiment and create new things.
#Always, Frequently, Sometimes, Rarely, Never.

9. 1 work hard for hours together to be successful in
whatever I undertake.

#*Always, Frequenltly, Sometimes, Rarely, Never.



40. 1 have a tendency to find solutions of problems and
puzzles, other people fail lo find.

#Always, Frequenlly, Sometlimes, Rarely, Never.

11. 1 aspire to gel, excellent resulls in all academic work/
activities.

#Always, Frequetly, Sometimes, Rarely, Never.
12. 1 am ready to leave the job half done and lry a new one.
#Always, Freguently, Somelimes, Rearely, Never.

13. I gel nervous in the exam if one or lwo questions are nol
from the syllabus.

#Always, Freguently, Sometimes, Rarely, MNever,

14. 1 prefer to Jgo to a parly rather Lhan prepare for an exam
nexl week.

#Always, Frgeuntly, Sometimes, Rarely, Never.

15. On getting low marks, 1 feel disappointed and determined
to work hard to do better.

+*Always, Frequently, Sometimes, Rarely, Never.
16. 1 thinks 1 find my lessons meaningful and interesting.
#Always, Frequentiy, Scmetimes, Rarely, Newver.

17. While studying my mind evanders of the lessons and I getl
lost in imaginalion.

#Always, Frequently, Sometimes, Rarely, Never.

18. I think it is better Lo gossip in the canteen ralther lhan
attend the classes.

#Always, Frequently, Someltimes, Rarely, Never.

19. When the teacher 1s teaching, 1 1like to read
stories/novels/comics or may be draw carltoons in the class.

#Always, Frequently, Somelimes, Rarely, Never,

20. The school is boring for me and I want tpo leave it al the
very first opportunity. .

#Always, Frequently, Sometimes, Rarely, Never.



24, It irritates me if a lot if I have to stay in the
school/college for some lectures.

#Always, Frequently, Sometimes, Rarely, Never,

22. 1 want to go to college/university because , there is
plenty of opportunity to enjoy life.

#Always, Frequently, Sometimes, Rarely, Mever.

23. I think studies, sporits and other actlivities «can go
togelther.

* Always, Frequently, Sometimes, Rarely, Never.

24. 1 agree that the present course of my study will help
making my fulure life a success.

#Always, Fregquently, Sometimes, Rarely, Never.

25. 1 feel very frustrated if I do not get a chance 1to
compele in the field of my choice.

#Always, Fregquently, Sometimes, Rarely, Never.

26.1 regularly take down notes in the class and complete my
assignmenls.

# Always, Freguently, Sometimes, Rarely Never.

27. 1 plan lto study all the year round in an effort to get
good ranks in all the subjects in all the testls.

#Always, Frequently, Sometimes, Rarely, Never.
28. 1 believe in work first and play later.
#Always, Frequently, Sometlimes, Rarely, Never.

29. 1 do a lot of preparation at home for the next day's work
in the class.

#Always, Frequently, Somelimes, Rarely, Never.

30. I like lo ask guestions regarding every information given
in the tables and charts in the books, rather than leave
them as such and read further.

#Always, Frequently, Somelimes, Rarely, Never.

31. 1 think my teachers are competent in their work.



#Always, Frequently, Sometlimes,

32. I 1like 1to

teachers.

#Always, Frequenlly, Sometimes,
33.
not through flattery.

Sometimes,

#Always, Frequently,

34. My friends consider me dull

#Always, Fregquently, Sometimes,
35, It is true that my teachers
hard working student.

# Always, Fregquently, Sometimes,
if olhers
improve

36. 1 feel hurt
criticise me and try to
#Always, Frequently, Sometimes,
27.
too much
#Always, Freguenltly, Sometlimes,
2B. 1 wish to carry my mission
lot of criticism.

#Always, Freguently, Sometlimes,

39, 1 think of 1ife to be an

#Always, Frequently, Sometimes,

40. I am interested
team, class.

#Always, Freguently, Somelimes,
41,
field of my choice.

#Always, Freguently, Sometimes,

42.
Sometimes,

#Always, Freguently,

create nuisance

I try my utmost to please my teachers through

{parents

My parents advise me to take life easy and never
for studies or for future life.

in organising the aclivilties of a

I love to have some adventure

Rarely, Never.
in the «c¢lass and among

Rarely Never.
work and

Rarely, Never.

& a sharker.

Rarely, Never.

think of me as a sincere and

Rarely, Never.

teachers and friends)
upon my weaknesses,

Rarely, Never.

bother

Rarely, Never.

forward inspite of facing a!

Rarely, Newver.

intellectual challege.

Rarely, Never.

groug,

Rarely, Never.

I like to get assosiated with the top most persons in lhe

Rarely, Never.
in my leisure haours.

Rarely, Never.



43. 1 would 1like to watch a surgical operation being
performed.

#Always, Frequently, Somelimes, Rarely, Never.

44, 1 like to compele in dramatics.

#Always, Frequently, Somelimes, Rarely, Newver.

45. 1 think dancing and music as good hobbies for studentis.
#Always, Frequently, Somelimes, Rarely, Never.

44, 1 have a strong desire to be a champion in games, sporls,
athletics.

#Always, Frequently, Somelimes, Rarely, Never.

47 . 1 have tried to gel in the sports tleam of my
school/college, to represent my state in olher counlries or
stales,

# Always, Frequently, Somelimes, Rarely, Never,

48. I believe sports develops initiative, leadership and
discipline.

#Always, Frequently, Sometimes, Rarely, Never.

49, Hill Climbing/mountaineering are a welcome challenge I
would like 1o undertake, -

#Always, Frequently, Sometimes, Rarely, Never.

50. On a holiday, 1 prefer going for cycling, swimming or
boating rather than sitting at htome without much work.

#Always, Fregquenlly, Sometimes, Rarely, Never.



APPENDIx - 1T

SCHOOL ADJUSTMENT INVENTORY
DIRECTIONS

It is known that high mental ability does not
necessarily guaranltlee success in college, Many persons who
in comparison with their'fellow students, are no better than
average 1in aptitude for college work, earn academic records

which are distinctly above average. Many intellectually
superior students, on the other hand, make inferior records.
Such inconsistencies are often traceable to certain

attitudes, habits and activities which influence scholarship.
It is the purpose of lhis gQuestionnaire to discover what part
these special factors are playing in your adjustment to
college.

Dn the gages that follow, you will find & series of
questions about yourself, Consider each question
thoughtfully and answer il as honestly as you can. If vyour
answer to any question is ‘Yes, draw a line under the work
‘Yes'given below. If the answer 1s *No', then draw & line
under *NOT. If you are not sure about the answerlo any
question, lhen draw a line under ‘undecided’. Be certain
that you answer every qJuestion.

There 1is no rightl or wrong answers. The most helpful
resulls are obtained by responding frankly and accurately 1lo
each gquestion. Try tp give as true a picture of yourself as

you possibly can. Your responses will naturally be held in
confidence,

1. Did you give ca;eful consideration to your choice of
curriculum when you entered school ?

Yes Undecided No
2. Is studying usually enjoyable to you 7

Yes Undecided No

2. Are you forced to take courses which you dislike or in
which you have little interest 7

Yes Undecided No

4, Do you feel that the school regulations are too rigid and
arhitrary 7

Yes Undecided Na

5. Do you sometime think it a waste of tlime for you 1o
continue your school education 7

Yes Undecided No



4&. Have you setl certain definite goals for yourself which you

hope to achieve during your cecllege career 7
Yes Undecided No

7. Do you generally strive 1o attain the highest
which you are capable 7 '

Yes Undecided No
8. Do your interests change rapidly ?

Yes Undecided No

grade

2. Are problems of family relations more importamt to you

present than your studies ?

Yes Undecided No

of

at

10, Do you fail to see the value of the daily things that you

do?

Yes Undecided No

11. Do you customarily anticipate and plan work for the

several days 7

Yes Undecided No

12. Do you sometimes oversleep so that you miss classes

Yes Undecided, No

12. Does your school performance suffer owing to
oulside interests or activities 7

Yes Undecided No

too

14. Do you often come to class without having prepared

assignment 7

- Yes Undecided No

15. Do vyou use odd times to review whal you have

such as time belween classes 7

Yes Undecided No

16. Does it take you sometime to get settled when

down to study 7

Yes Undecided Nao

lear

you

next

man y

your

ned,

sit



17. Are you easily distracted from your studies ?

Yes Undecided No

18. Do you study late into the night or even all night before
an important examination 7

Yes Undecided No

12. Do you have Lo reread a material several times because
the words do not hve much meaning the first time you go over
them?

Yes Undecided No

20. Do you feel yourself handicapped when you start using Llhe
library?

Yes Undecided No
21. Do you experience fregquenlt changes in your mood?
Yes Undecided No

22. Are you often bothered by the feeling that no one
understands you 7

Yes Undecided No

23. Are you bothered constantly by some worry or concern soO
that you canncl concentrate on your work? !

Yes Undecided No

24. Do you have a tendency to give up easily when you meetl
difficult problems 7

Yes Undecided No

25. Do you get nervous and upset during examination so that
you cannol do your best?

Yes Undecided No

26. Do you find that your teachers are honmest and straight
forward in their dealings with you 7?7

Yes Undecided No

27. Po you hesitalte to ask your instruclor to explain points
Lthat are not clear to you?



Yes Undecided No

28. Do you greatly dislike being told how you cshould do
things?

Yes Undecided No

29. Have you been lthe recognised leader (President, chairman)
of a group within the last five years 7

Yes Undecided No

30. Does your personalily conlribute to your success in
school work?

Yes Undecided No

558 PERFORMA

Father's Educational Level :

Father's Occupation

Mother's Educational Level

Mottier's Occupation

Family Income

GENERAL INFORMATION

Name

APPENDI X - iT]
PEER GROUP INFLUENCE

Age

1. In the classroom, the studenls with whom I like to spend
time are (wrile names)

2. 1 like to spend time with them because of
&) Common Interests

b)Y Like her / him

¢) bolh

2. Roughly in a day, 1 spend time with my friends (number of



hours)
i)in 8Ccho0leccecesnscnseanssnaciidafler school ..o rercarann

4. After school 1 meel my friends at the 3
a) Club

b)Y at home ,

c) telephone conversatlions

d) other places

5. After school hours the type of activities I and my friends
generally get involved in are like

&) going outl

b) gossip

C) sportls

d) other interests.

6. 1 have some best friends
YES NO

7. 1 value my friend’'s advice
a) very highly
b) moderately
c) not so much

&, My friends are from

a) Lthe class

b) outside the school (neighbourhood and olhers)
c) both

?. 1 enjoy talking to my friends about
a) personal issues

B) relatives :

€) study related

d) friends

e} all the above

10, If I need advice I

A ¥ w M % 8 B 3 k¥4 S ¥ N R E E AN E SN E Ay S E A .S EEEEY TR oo

11. In my interactions with friends or peers I feel benefited
personally about

a) development of interests

by adjustmen! in school

€c) improvemenlt in studies

12. My friends are liked by my parents
a) VYes biNo

13. 1 really feel 1 am a part of the group of friends
1) Yes ii)No

If so why?



44. The things which I like mosl aboul my friends or npeers

circle is

1%. 1 love to be in my friends group
i) Yes ii} No

Why?
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INVENTORY FOR SELF-ESTEEM

INSTRUCTIONS @

The following items have o be checked for
whether they are true or false wilh reqard to the respondent.

1. 1t is rather difficull for me to make new friends.
2. 1 can be natural while at a party.

3. I am never at conflict with myself.

4. When things g0 wrong I pity or blame myself.

5. ] have a horror of failing in anything 1 wnat to
accomplish.

&. 1 feel insecure within myself.

7. 1 can recover easily and quickly from social blunders.
8. 1 do not care much for whalt gthers think of me.

9. 1 can face a difficult situation without worry.

10. 1 can tackle new situaltions with a reasonable degree of
assurance.

11. I feel no obstacle can stop me from achieving my final
Jqo0al.

12. 1 find it hard to continue work when 1 do not gel enough
encouragement.

13. 1 am bothered by inferiority feelings.

14. My parents and friends believe that I am as much a
success as I could be.

15, 1 can play my best in a game or contest against an
opponent who is much superior to me.

16. My friends have made fLettter life adjiustments than
myself.

17. I can relax myself easily.

18. I day dream often,

19. When a critical situation is past, I often think what I
should have done but didn't.

20. 1 usually work out things for myself rather than get
someone to show me.



21.

2g.

23.

24,

1 am often confused. I find difficulty in taking
decision.

Crticism disturbs me greatly.
I can get a job anyday.

1 have several times given up doing a thing bkecaus

thought too little of my abilily.

25. 1 am worried about sex mallers.

26. 1 refuse to play some games because I am nolt good
them.

27. 1 find it hard to keep my mind on a task or job.

2&. 1 cseem to be about as smarl as most olthers around me.
29. My daily life is full of things that keep me inlerest
20. I am certianly lacking in self—-confidence.

31. 1 have often lost good chances because 1 would not

up my mind soon encouaqh.

32.

33.

24.

35.

36.

I spend much of the time worrying cver the fulure.
I think 1 have an atllrative personalily,

When my friends crilicise me I lake il well.

I am often disorganised.

I can usually make up my mind and stick to it.

e 1

at

ed.

mak e
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