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Bolsheviks made use of education a8 an important instrument.
They used it both for bringing about radical change as well
as preservation of new political order. In this study, we
have made a modest attempt to understand how far the Soviets
have succeeded in thelr objectives.
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Chapter
INTRODUCTION

Ecducation has played a great role in the development
of human civilization. It is one of the most important
instruments of social progress. The opportunity for the
study of higher education in Soviet Central Asia would
provide a unique example of modernization, soclo-economic
changes and the process of political development in a tradie-
tional society. Like the medieval Europe, Central Asia till
the outbreak of October 1917 revolution had all the character-
istics of a feudal society. The religious institutions
performed and monopolized educational institution such as
paktab and secondary educational institution such as gudrasah
vere regulated by the age-old policies of the clerical elite.
Such edugation were meant to successfully protect the feudal
norms and a process of socialization for the preservation of
Islamic culture and tradition which ultimately went in favour
of traditional elite., Luring the colonial period a reformist
group called the Jadjdists and the colonial administration
did try to lay the foundation of modern secular education
but they could not make any significant dent on account of
the stiff resistance offered by the traditionalist known as
the gadimists.

Soon after the Bolsheviks came to power, they started
propagation of a new social theory. The Bolsheviks leaderships
firmly believed that socialist system can only be Cl‘b&blilh.d‘



by removing all kinds of traditional myths and social in-
equality. Towards this objective programmes for eradicating
111iteracy by conscious efforts were initiated. A network
of Soviet system of educations thus, came into being in the
posterevolution period. For this, the Soviet government
devoted massive resources for the development of primary
sducation, secondary education, adult and public edueation
to generate and popularise the Marxist-Leninist world view,
The aim was creation of new social basis for consolidation
of political power by the new rulers.

In this study it will be our endeavour to survey the
educational development during the period 19501970 as it
was only in the post-second world war period that the
Soviet government paid increased and concentrated attention
for the development of higher education in Soviet Central
Asia, Each republic established its Academy of Sciences,
pedagogical institutes, technikums, medical institutes, and
a number of Rabfak (Worker's faculty), and various other
institutions of secondary and specialised education. A
number of educational institution for women were also
established. Each Soviet Central Asian Republics by then
had one state university except Uzbekistan which had two
universities. These institutions served effective channels
of social mobility and transition from traditional society

to a modern one.



The iwology of MarxxismoLeninion provides the philosophi.
cal foundation to tho Soviet systom of cducation., On the
idzological bhagis the Soviets clain to havo achlowed their
goal of bridging ths cocial and national incqualitios that
existed between the Asian nationalitles and Groat Russiaenag,
Ao against this, tho Hestern Sovietologist have brandod tho
Soviet cducation system as an institution of Russification
neant tor liquidating the traditional Iglamic culturc of tho
Central Agsian pooples. It will b2 our oncd2avour to portray
the zcal character of tho Soviet systen of ccucation in
Contral Asla. The Study would bs an attoupt to find out ag
to what cxtent tho Soviet Contral Asian gocioty has undargono
soclal transformation and what structural changos havo
occurod in the roglon.

By adopting historico-analytical mothod, Vo propose v
to test the following hypotheses:

(1) That 1ilz in other societies, cducational
d¢avelopzent 1s considored as an indleation
of coclal progross in thz USSR ag well,

(2) That tho Soviet cducation strivos to dolinmdt

: the nature and gcopz of religlon cnd helpy in

roducing orthodoxy and religious dopgmatisn,

(3) That the Soviet ocducational syston providos v

— equal opportunities to differcnt strzata of
Soviet socioty.

(¥) That tho Soviet pattosn of highcr oducation

ig oricntod to fulfil the need of LoTict
cconorty and Soviet socliety.



The overall study would be divided into three chapters.
In the first chapter the researcher would trace the nature
and scope of traditional system of education and its impact
on Central Asian society. Since the educational system in
Central Asia was basically developed and influenced by
Islamic culture and traditions during the Muslim rule, the
researcher would analyse the role of the traditional system
of education in the development of soclety and political
processes. We ﬁould elaborate on the classification of
educational institutions and their social relevance. It
would help us to understand the prevalent soclo-economic
structures and the political systems. Since the Khans and
Emirs constituted the traditional elite, we would also
strive to analyse their role in the management of the tredi-
tional system of education.

During the Tsarist period, the educational system in
Central Asia went through certain marginal changes, There
emerged two types of new schools. The Russoenative schools
were started by the hussians and New Methods schools by
Jadidists in most of the urban towns of Russian Turkestan,
The Tsarist government did try to reform the educational
system but their efforts did not bear any fruit. The natives
by and large were not inclined to Jjoin the schools opened
by the Russian missionaries. A group of native intellectuals

however recognized the need of educational reform and
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dawvoloprenis. As a result tho Jadidigts! rowvonents camd
into boing in Contral Agslia. Ths Jadidists not only dovoted
tholir attontion to the educational roform novoment, but
they also politicisod the masses and cought to imbibe the
foolings of pridz in the native culturc and traditions. Tho
actlvitics of the Jadidighs woro percoived au poiontial
throat by th2 Tsarist colonial acduinistrations and it gawo
support to thn (wadimigts Who voro alco oppoued to tho
dJedidists,

o shall further proceed to otudy tho Yoarigy cducho
tlonal policico and programmas and the chanos occurcd during
the eolonial period. Finally, we shall givo a bricf asccount
of the naturc and devoelopment of thoe Sovint systonm of cducr.
tlon that was ostablished aftar tho Uetobox Lovolution.

The socond chapter Would bo ¢votcd to the study
of the gystem of higher education in Sovict Contral Asia
during the period 195 to 1970, Particularly the rescarcher
Yould try to compxehond tho Sovict poiicy in thls rogerd ag
cnunciated in tho Party Congresses and by the Linlstry of
Ecucation. Secondly, it vould bo alco ous attompt to lmou
if any diversification in tho field of hi:zner ocucation,
such ag opsning up neY universitics, pocdugopical inotitutes,
pecical instltutos, ond inotitutog devotod to particular

ficlae of opcclallzatlon took place. YWhat vorie the policies



pertaining to the ethnic composition of teacher and students,
To what extent native women benefitted by the Soviet system .
of education.

The researcher would try to evaluate the Soviet
admission policies., Even after 30 years of OUctober Revolution
a considerable size of bureaucratic, administrative and
technical positions were held by the Russians, Ukrainians
and others belonging to non-native nationalities, as the
native continue to lack technical and higher education and
which could make them competent to operate their own economy
and political system. In the walke of successful national
liberation movements in other parts of Asia and Africa, the
native leadership of Soviet Central Asia increasingly felt -
that even after 30 years of revolution in the Soviet Union.
They have not so far been allowed to be masters of their
own soclalist society. They relterated their discontant
in various party congresses and criticised and lopsided
development in the USSR at the cost of Central Asian
interests. The demand for the centralization of economy '
and more power and opportunities for political participation
in the decision-making processes sharply grev during the
period 1950 ahd 1960. They felt uncomfortabls due to the
Russians hold over their educational institutions. Secondly,
after the death of J.V. Stalin there was a general upsurge



in political activities alongwith the dondemnation of excesses
perpetuated during the Stalin period. All these factors
provided lubricants to the native leaderships in their
efforts for nativisation of socio-political system in
Soviet Central Asia. They demanded increasing opportunities
for the development of technical and specialised education
for the native peoples in all the higher educational insti-
tutes of Soviet Central Asia. Such development in the
Soviet policy, in the later decadss helped to accelerate

the processes of nationalisation of not only educational
institution but other sectors of Central Aslan economy and
political institutions as there was now a rapid growth of
trained and highly educated personnel belonging to the
native nationalities of Central Asia,

The problem of racialism, nationalism and nativiza-
tion to a greater extent was solwved by the policies and
role of higher education in Soviet Central Asia during the
period under study. The VSoviet leadership propagated that
the native culture and languages should be preserved, but
these should be impregnated with the spirit of Soviet
brotherhood and socialism.

The Third chapter would be devoted to the analysis of
the lmpact of Soviet education system on Central Asian
society. 4An overall assessment of the achievement, analysis
of socio=economic reforms, the degree of social mobility
will be examined in this chapter. ye shall further analyse



what were the impact of the Soviet system of education on
the life style of Central Asian, in their social values and
political culture. It would be our endsavour to find out
Whether the natives have retained their cultural identity
or they have been Russified as some of the Western Sovieto-
logist claim.

The last chapter would constitute a summing up of
the study and wuld project the achievement as Well as the
shortcomings in the field of higher education in Soviet
Central Asia.




Chapter II
Traditional Heritage



Chapter I1
TRADITIONAL HERITAGE

The contemporary developments in Central Aslia have
brought about many structural changes in the traditional
heritage and cultural ethos of the peoples of Céntral Asia.
Historically, Central Asia has been one of the oldest
centres of civilization. Llue to its geographical and stra-
tegic importance for European trade and avallability of
ravw materials, the regions of Central Asla has always
attracted the attention of powerful neighbours. From the
period of Ceythians (600 to 174 B.C,) and Huns (300 B.C. to
300 A.D,) to the days of October Revolution (1917), culture,
language and social noms and customs of the peoples of
Central Asla has_been influenced by different socio-cultural
streams. Till the establishment of Turkish Empire in
Central Asia, the traditional social structure was typical
nomadic. Most of them Were Payans or believed in Shamanism.
Some of them also followed the religions of Zorostrian,
Nestorian Christianity and Buddhism. From 8th Century onward
influence of Islam replidly grev.

Penetration of Arabs during the beginning of 8th
century A.b. led to a radical change in the life style of
Central Asians. Arabs did not only wage their struggle for
political domination but successfully propagated Islam.

In the beginning resistance was shown against Islam but



by the 9th century the people of Central Asia inherited
almost all the Islamlc culture which then prevailed in other
Islamic countries of the world., By the 10th century Central
Asia produced many religious scholars, philosophers, geo-
graphers, astronomers, scientists, mineralogists, ethno-
graphers, historians and poets.

Among the religious scholars, one of the most pious
and the greatest interpreter of Hadith (Practice and saying
of Prophet Mohammed) Imam Bukhari §194-256 of the Hijra)
belongs to this region. Leaving aside a small segment of
population which continued to be Christian and Jews,
during the early period of Muslim rule a large majority of
the peoples of Central Asia became Muslim,

Among the materialists, Abu Nasr Al-Farabli (died
95 A.D.) has been placed very high in the history of know-
ledge. He is called Aristotle of the East for his writing
of philosophical commentaries. He manifested a materialis-
tic outlook and was persecuted by the mullas. A
renown scientist Abu Ali Abu-Sina (990-1037 A.D.) was
inspired by him, Who wrote several books on philosophy apd
medicine. One of his famous book Capon of Medical geience |
was translated into Latin in the 12th century which
provided an authoritative guidance for the physician of
the East and West for approximately half a dozen centuries,
Another great figure, Al-Biruni (973-1048 A.D.) of Khorezm



was born in a village which is situated today in Kara.Kalpak
Autonomous SSk, His towering work, History of India has

no parallel in medieval literature., He is known as a great
encyclopadist, geographer, astronomer, mineralogist, ethno-
grapher, historian and poet. He vehemently criticised the
congue rers for1their cruelty and fascinated the culture of
other people .

The spread of Islamic culture led to the establishment
of developed educational system. The education was very
much linked with the faith of Islam. The primary schools
(Maktabs) and higher schools (Madrasahs) were structurally
the same as those were in other Muslim countries. During
the Muslim period in Central Asla secular education also
received considerable attention. A number of scholars of
Central Aslian origin made significant contribution to the
development of astronomy, mathematics, philosophy and
medicine., 4s a result a number of Central Asian towns,
such as Khiva, Bukhara and Samarkand became famous as seats
of learning. The vwork of Plato and Aristotle were known to
the scholars of Turlkestan. Scholars of Central Asia
exhibited considerable interest in the properties of minerals
and astronomical observations. Bowcvei, the development

of secular education received a setbaek on acoount of growing

1. See Devendra Kaushik, Central Asia es
(Moscow, 1970), PP. %7"



influcncs of rcligious fundamentalism and scholagtic
traditions vhich prevented the grovwth of zational cnaquiry.
During tho 19th century, thaxe =igtocd only tvo typoes of
educational institutions, viz.; the msktab and madragah

vhich vore meant primarily for rcligious cducation.
2
Zho lhaktab

Like in all Huslim countzics, tho moktabs of Contral
Asia vere usually attachad to the mesques, although in
prosperous areas private schools mipght oxist. The accomoda-
tion allotted to the maktab consistod of swall calls which
lacled proper ventilation and provision for light. It vas
& manifcstation of poor regources dzvotac to public education.
In fact, for finance, education was depcadont on conatlons
endt income from kagf.

Tho usual classroom furniture conscistad of long, lov,
narrov¥ b2nch2s on vhich pupils placzd their coxorcise books,.
“hile the toacher sat on tha floor by thc wali facing the
entrance, the pupils sat on the foet matilng {facing tho
tecacher in rovs forming a half circle.

The toachers (dagulla) vere usuclly e local Imens
or Azamchl (muazzin); often pen of 1iitlc hnovlodgo. ko
teachers usually came from pooX backizovni wnu twok up this
6ccupation solely to augment tholr (cog:c carnings, Thoy
2, For coteil intornetion sec I.8.h. LAlilary, "Wpe Tradi.

tional i.uslin Schools of the gettloc honlons of Contral

Asila curing the Tsarist Perlod . Guinrel asian Eeviow
Vol. A1lMi, 196k, pp. 339-h&, — ’




Vers appointed by the parish of tho mosquo Lo Which the
maktabs tolonged. In Kazakhstan and Turlianiston the
teacier's remunderation vero docidod by purish on an annual
busis, in largo town the teachers used to zcclive privato
offerings from parents of the puplls at certein stages
during theis studies., If thare happoned to bs & Haaf, tho
teacher vas centitlod a smull part of the Laaf incomo., After
the retiremznt or death of & tsacher, his son used to got

the post provided he had sufficlent ecucation.

Sessgsions and attondance in the liaktaeb
The maktadb remained in session all thz year round

excopt tWo broaks during tvwo Muslim festivals, The holiday
used to bsgin a VWeek before the festive cay and endod @
vack after the festival., There vas no f{lxed date for
admission in th? maktab as thore was no voll.dafinod
coursc. Thero vas no concept of class, division of groups,
and thoy verc given individual instruction vwhich heclpod ths
boys to cntexr ochool at no fixed period of tima,

Studies and Couxrscs

Jio pripary ain of ecucatdon in ragiadb vas to lecarn
tho Koxan by,haart; that ig,; learming by :nio vithout having
undezoiood thz meandng of the toxt. Who f£ixcl loscon contoincd
threc ghort prayers, on2 in Porsicn cand o in Awcble, Whe
pupll usca to tals frou tWo days to 0 wonth for lcornlag
guch prayors depending on his abllity. ho second stuge vas

the learning of Arabic alphabet using & »lato, Ths third
-
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stage began with the learning of Koran by heart which could
take from one to three years time. The fourth or the final
stage or task concerned the knowledge of religious rituals
consisting of ablutions, prayers, alms, fasting, and the
pilgrimage to Mecca and Medina, These used to be done by
practice, writing and learning. 4 successful student thus,
could be promoted to higher school, the madrasah,

The critics generally pointed out that the pupils
after 80 many years of schooling remained quite illiterate,
they are not taught the native language, even they could
not be able to read or write Arabic and Persian, Pupils
could recite the whols of Koran without understanding the
words, And they were not given any technical education or
a knovledge of trade. While criticising Bstroumov accepted
the fact that the maktabs gave their pupils a certain
gecorousness of behaviour accompenied by modesty and
deference and this made the Central Asian pupils far exceeded
Russian children, Such education did not undermine tradi.
tional beliefs, and the system provided help to family ties
and public order,

THE MADRASAH

The madrasahs were the only higher educational insti-
tution. Structurally they combine both the higher schools
and colleges, The successful graduate from such institution
could aspire for the highest position in the society. The
graduate could qualify the post such as judges (Kazis),
mufti, teacher (mudaris) and Imam (priest) etc.

-



Structure
Unlike the maktab, the mudrasah used to have a

separate building of its own. The building usually of a
quadrangle shape having a courtyard \vlhiqh contalilned cells
for the accomodation of students (mulla) and some time
teachers (muddaris) couple of classroom and 2 mosque.

The walls were made of brick having ornamented doorways,
tovara and a cupola., The tiles were often a coloured one.
The roof of classroom and mosques were vaulted and of
brick when the cells had a woodden roof. Three to five
students were alloted in each cell which seldom lacked
ventilation and light. The students need to cook their
own food as the common dining héll and kitchen were not
available.

Adginistration

The staff or the personnels consisted of mutauli
(the caretaker) who had no power to interfere in the
business of teachers and Imam, one Imam and azanchi
attached to the mosque, and few teachers. The mulavali
provided the link between the madrasah and the Wagf.

The teachers and mutavali Were appointed by Khan
directly or by local governor (Hakim) might undergo a
selsction test conducted by & group of Kazis (Judges).
The teachers could never be dismissed as old age regarded
as great wisdom which further added the madrasah's
reputation.,



The officials appointed by Kazis and Sheik-ul-Islam
dealt with close supervision responsible to Kazis and e
Sheik-ul-Islam. The persons who looked after the @neml
supervision both reading and administrative side drew
remunderation from Khan's treasury, the hakim (governor)
who was appointed in every town, supervised the activities
of the madrasah received one tenth df the Wagf income.

The Wagf income Went in part to all who attached to
madrassh including the students who received five-tenth of
the waqf income, one-tenth shared by mulauali, three-tenth
to teachers, one-tenth to the Imam, azanchi, gate-keepers
and other employees. These income wWere shared after
deducting the general expenditure for upkeeping the
madrasah., The students were divided into three grades,
grade I received twice as much as grade II, grade II
received twice as much as grade III. Sometime the share
of student divided among the students who occuj:ied cells Ve
and grades were not taken into consideration. The income .
was so small that a pupil could not carry his studies
without any private income, the poor students seldom served
the rich student to meet his expenditure, The teachers
income was some times augmented by offerings from the students.

The most peculiar aspect of Central Asia madrasah vas
that cells could be disposed of or be rented, and many v
persons could occupy the cells to get the waqf income and



used to enjoy the cells while having other occupation
outside madrasahs.

A S3 Sessi and Irses

There was no formal qualification required to seek
admission in the madrasah. Anyone Who approach the teacher
(or teachers) could get the admission as according to
Sariats the teacher could not refuse admission to ahy one,
Admission to the cell also needed teacher's approval, a
pupil could study in the madrasah While staying outside the
cells, In some madrasahs the students needed to pay som;
fees.

Thete were no fixed session or duration of the courses.
One is required to complete the age of 15 to get admission
in the nadrasah. The studnhts could leave the madrasah at
their will and could join other madrasaﬁ or private teachers.
The students attend four days in a Week: Saturday, Sunday,
Monday and Tuesday and in addition they could enjoy two long
holidays curing the Muslim festivals as enjoyed by Maktab
pupils. | \

The courses were conaisted of various text books on
the discipline such as etimology and syntax of Arabic, logic,
the basis of Islamic faith, philosophy (consisting of '
theology and medicine), arithmatic, a small amount of plani-
metry and Persia and Turkish language. History and natursl

Science were not included in the courses. The courses vere
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divided into sections, and the pupils to be promoted to
higher section after the completion of certain prescribed
books., Further, the students were divided into 3 groups
corresponding to the stage they had reached in the course.
The students did not require a fixed period of time to be
promoted to next group, it depended on merits and students
ability but normally it could take three to four years,
For each vorking day the time of class or lecture wasg not

more than 1{ hours,

s ) 8

There were some other educational institutions besides
Maktabs and madrasahs. They played the same role and
purposes and designed more or less same as maktadb and

madrasah having some peculiar feature of their own.

ak Girls (A bi

The primary schools for girls is the maktadb for girls
(Atun bibi). They vwere organised on the same line as maktabd
but usually situated in the home of the teacher always a
woman (Atun bibi). These institutions numbered a quarter of
the corresponding boy's maktabs, in town, but they had no
existence in the villages. The pupils included the small
boys who are often the girls brother. Peoples prefered to
start education of their child with a woman g;aehor (Atun
bibi)+ Their courses, duration, session and holidays are
the same as dore by maktab:; The girls after completing the



e 19 -

maktabs studlesc could anplre to marry the Inam or tho
tecacher; gencrally tho vives of Inen or teacher are found

0o Yor2n teacher running a girls school,

tari Khans
These institutions of ari Khans lookod lilk a small

version of a madrasah and thsy ran on tin caps fagshion. The
sols ain of this institution was lecarning of Korean by heart,
The studants wore generally acults mostly blind, cripplod or
idlers, Aftor the complotion of course;, tho studont could bo
called as (ari (recitor). %oy ¢onmandod to recite Koran for

tho dzad, or on Som2 boly occasion.

Lalai - Khans

Thesc institutions arc meant for adult ecducation., Thay
taught Arabic language, a collocction of tales about the
Prophet lMohd. and a number of rcligious pooms. They usod to
producs the professional recitors and story-tellers., Those
institutions wore very rarc, & fov worc oxisicd in Teshlont,

and some % to § vere scen in Andizhan end in Fexgena Valley,

The Extent of the hLunlin Syston
The overall stetivtics 1s nHi avoallable to gantir-to

the extent of traditional uystci of oducation. Hhoush vorious
incpocetion was conduciod duxing the oarly congucst of
Russlianu., Tko following fl uxes exo givon in 1893 from
Russian sourcasS. In Contral Asic cricluddng Samirochiya and

Transcosgple oblast, tho padmsch anc ktkitahs vere nunberoed



6,445; number of pupils 20,933, VYhercas population of the
school age wes 500,000 in 1899.

In the carly 1890, V.P. Nalividn, inspocted 189 padzasahg
foundad bzfore Russian conquost, in tho Syr Dalya. 21,
Fargana- 118; and Samarkand - 50, MNaliviin further reportod
thaet during the annoxation of Russia, various oldor madrasahs

fell into mln,

Kussiang Attituds Tovards Traditional
Educational Syston

hkussians uniile tho other colonlal povors did not pay >
any attontion to cducate the Central Asien poople, rather
thoy intondsd them to carry thoir traditional oysinm of
cducation., This was poculiar to Tsaris{ poliey to carry
theix opprossive rule. Thoy did opencd oV Rusgoonative
ochools in tho tovns mainly taught Ruosslan language to sorve
their purpose. On the other hand; they romained alvays
critical to traditional education systcom. Thoy ofton called
thom barbarian, nomad and the most uncivilized and 1llitcrato
people and further alped at kooping thom avay from wodorn
cducation, Ono dignitary of the Tsarigt sogleo doclarod,

"I am not impressod by tho vild drcoamo of philanthropists vho
vant to civilize the Kirgiz (i.c., Kaaznls), to cduccto them

to the levol of European natdons. I wioch fronm ko bottow

3. Lo.S.hke. billlams, “The Traditional lusiin Lehools of tin
Sottlod xopglon of Contzal AsS‘ia r.urin@ Gy Toarlot Porlod®,
Contaxd Acdan keviow. vole. XIXL, (1656%), pr. 301.Cl,
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of my heart that the Kirgiz for ever remain nomad shepherds,
never sow corn and ﬁave nothing to do with learning or even

with craftmanship".

Secular Educational Institution during the
Isarist Pexrjod

Unlike the other colonial power, the Tsarist could not
replace the traditional culture to a colonial one till the
19th century. Though by the fall of 19th and early 20th
century, there emerged three distinct group of 1nt.olligont.s1ay
who started gathering strength., These groups of intelligentsia
some Way or the other helped in the formation of a structural
change in the educational system. Iet us examine the character-

istics of these groups:

1. The intellectuals among Muslim who could study in Russo-
native school, a major faction among them supported the idea

of Russo-native schools and sought change through socialisation
of Russification. There emerged great scholars and authors

among them. The most popular among them were Furkat, Gurbat,
Nodim, Mukhimi and Ha mza Hakimzada Nalzl, among the Uzbek
native Said Akumed Azizi, among the Tadjiks, Chokan Vallikanov,
Ibrahim Allynaarin and Abal Kununbace; among the Kezskhs,

These people played a rols in bringing cultural awakening but

it remained ineffective a&s they could gather no support from

the general masses.
A Eal Fevier. Vol VL, Tou by 1959, o 312oririeied
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2. Secondly, the group of intelligentsia belonged to
Khadimists (Traditionalists). The intellectuals among

Khadimist tried to preserve their traditional culture, At
one end they were hostile to Russian or European culture, on
the other, even they vere more hostile to the reformist
called Djadidist. This group had a mass base and gathered
support from every corner of rural population and Muslim
clergy, landlords, wealthy merchants and a vast peasant
population. They voho‘montly criticised the other two groups
and had a history of militantr'e sisteance against the Tsarist
rule.

3. Third, and the most progressive force initially emerged
among Tatar 1nhabitj£c/e/q_allod Djadidist. Thoy‘ﬁu_ght to
fight the religious fanaticism and obscurantism with the help
of secular literature, developing European type of schools.
They launched a struggle against religious and scholastic
system of esducation replacing it to a secular system of

,—-—-"/
education.

3s S
The Russians took no interest with the maktab, only by
the beginning of 20th century they provided considerable
assistance to madrasah in bringing some changes in their
curricula., This was motivated again the growing strength of
New Method Schools founded by the Djadidist, To serve their

5. See R, Vaidyanath, Forgationp of the gg%eg %gtml‘.&s;a
(A Study of Soviet Nationalities Policy), 1917-7936,

PPH (P) Ltd., New Delhi, pp. 51«53.




political and administrative purpose, to fill the clerical

post and to acquaint the Muslim children with the Russian

culture, and to counter the growth of nevw method they started

three types of educational institutions.

(a) the institutions for the training of interpreters;

(b) Schools for the Russian inhabitants in Central Asia
where a few seats were reserved for the native

children;

(¢) the so-called Russian-native schools, having native
language as a medium of instruction.

These institutions could benefit a negligible percentage
of peoplses of Central Asia. And they played no significant
or effective role. There were very few tesachers available
to teach in these institutions and for Russian teachers it
was beyond their dignity to teach in these institution.

There fore, this half-hearted initiative of Russians amounted
to a total failure. Moreover, these institutions has no
existence in the rural areas or among the agrarian population
of Central Asia,

Ihe New Method Schools

Djadidist by the fall of 19th century laid the foundation
of a system of educational institutions called "New Method
School" (Usul-i-Jadid). The objective of these type of
schools was to bring reform in educational system which had
been stagnated for centuries. They (Djadidists) intended to
introduce European education. In addition to this goal they



" simultaneously wanted to preserve Islamic tradition, so the
religious links were also included in the curricula of New
Method Schools. The emergence of New Method Schools coincided
with the Russo-native school, and while they came into
competition the new method school gained much more popularity.
In 1910, there were only 8 Russo-native school in Tashkent,
whereas the number of Hew Method School was 16, in 1911
Kokhand had 2 Russo-native schools with 162 pupils, whereas %
there were 8 new method schools with 530 pupils., The grovwing
influence of these new method schools, the Tsarist regime came
to an unholy alliance, with Khadimists, which has aptly

described by V.V. Barthhold.

The alliance of Russian conservatism with old-style
Islam completely changed the (Russian) attitude towards the
old Muslim schools. In 1876, it seemed that 'Russian
influence in the East was confronted with an important and
lofty task - that of breaking the intellectual shackles of
Mohammedanism and of bringing the natives into the orbit of
a human existence; in 1867 the Muslim schools could be
compared with the ancient Russian Christian schoolj the
madrasah course was recognized as 'a very serious one' come
patible with the real requirements of the people's life and
as only susceptible of gradual and cautious extension in the
sense of the introduction into it of 'elements of modern
knovwledge', and not of radical dismemberment. with the
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victory of the Revolution, conservative aims, in the sphere
of school, as in all other spheres, were replaced bg other
aims, Which have not yet produced dsfinite results,

The new method schools received a setback and it was
arbitrarily banned in many places., But the move was strongly
resisted by the Emirate of Bukhara Who supported the Jadidist
movement, Vviz., Shamsuddin Mahmupd Shahin (1859-1893), Abdul
Qadir Savdo (1823-73), Murza Hezal Sahpo (1850-1918) and
Siddiq Khan, in Hazen Abdul Nazir Kursari was accompanied by
Shababuddin Merjani, Hussein Feits Khan ( 1826-1866) and Abdul
Qaiyum Nasyri (1824-1907) and the most popular among them
was Ismail Beg Gasprinskly (1851-191k4) who published a daily
called Ig_édmgn (The interpretor) which highlighted the ideas
of secular politics and new method of education.7 In addition
to it, their periodicals, Jaragqi (Progress), Shuhrat (News)
and Shura (Counsel) propagated their educational ideas.

The description of the traditional system of education
help us to conclude that such system provided a double edge
sWword, it helped in socialisation of peoples of Central Asia
on the line of Islamic tradition and at the same time 1t
required the necessary conditions to preserve the Islamic
Culture.

6. V.V. Barthold, Listory of We Cultimd Life of Turiestan
rpP. CL

7. Shams Ud Pin, “Refomist Movoment anong the Muslims of
Tsarist Russia", and de ’
November 1979,
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The Gegree of literacy was extremely low, In Kazakhstan
only 2% of the native population were literate, in Turkestan
the figure was 1.,8%, with interesting local variations, while
in Kirgizia it varied between 1-2%, in Turkmenistan it was
but 0.7% and in Tadzhikistan 1% in two hundred was literate.
These were the figure till the outbreak of Uctober Revolution,

The October 1917 revolution brought a dynamic trend
of development in the fleld of education in Soviet Central
Asia, And such development in the field of ecducation to a
greater extent served the basic purpose of transition of
traditional soclety to a soclalist one., The majority of
Central Asians was not ready to undergo such changes in the
native socio-cultural institutions. Therefore, the Soviet
leadership adopted a gradual policy of change and development.

During the post-revolution period 1917-27, Soviet
leacdership perceived the importance of general litonéy in
Central Asia. Therefore, they laid great emphasis on the
development of primary and basic education, to remove
illiteracy. Alongwith the policy of eradication of illiteracy
the Soviet pursued a policy of gradually undermining and
ultimately liquidating of traditicnal system of education.
Soviets also initiated certain concrete steps for eradication
of illiteracy, from among the women who wele the most backward

section of Central Asian society, A number of women schools,

8. ang%l Asjan Review, Vol. VII,
P. 31 .
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vomen polytochnic ete. wers opzned in major citlos of
Central Asia.

In later docadas vhen a considorablo percontage of
peoples of Contral Asia achicved primary ond bagsic cducation,
Soviets dovotod massive mgourcags for furthor davolopment of
socondary and higher oducation.

The above measurcg helpod the Sovict Union to concoli-
date 1ts powor, by attracting tho masscg tovards itc prog-
rossive and materialistic oricnted prograum2. Sirmltanzously
it provid>d for opportunitics and appropriate ingtitutionnl
channel for the dissemination of tho Marxlom-Loninisom cmong
the different scctions of th2 people. &8s thzoe wore gupporind
by various incentives lilm provision of stiponds, ocholarships,
£roo digtrzibution of books, Jjob opportunlitics; the Soviets

wore abls to owercorz the ©siosicnco put up by the traditional
clite,



Chapter III

System of Higher Education in Soviet
Central Asia



Chapter IIJ
SYSTEM OF HIGHER EDUCATION IN SOVIET CENTRAL ASIA

The system of higher education in Soviet Union in
general and in the Soviet Central Asian republics in parti-
cular has been structured after the October revolution, on
the ideological framework of Marxism-leninism. The study
is an attempt to understand the operational aspect of the
establishment and development of unified system of education
wvhich the Soviets have established in one of the most
backward and traditional society of Central Asia,

In pursuance of socialist goal, the Soviet system of
education had various political and fundamental objectives.
The most fundamental objectives were the question of
creating a nev man, the implementation of Lenin's idea,
the training of bureaucrats, technocrats and administration,
the public education to remove illiteracy and the establishe
ment of unified curricula based on the theory of dialectical
and historical materialism. The political aim behind the
system of education was to solve the nationality question by
nativization of soclo-political structures.

Before we discuss the system of higher education in
Soviet Central Asia and evaluate its significance it is
important to define the ldeologlcal framework, and to state
the fundamental and political objectives,



The ideological task was first defined by Lenin when
he pointed out that "we say that our work in the sphere of
education is pért of the struggle for overthrowing bourgeoisie,
we publicly declare that educatign divorced from life and
politics is lies and hypocricy". lenin's idea was further
developed by two eminent educationists: lLenin's wife Nadezhda
Krupskaia 1869-1939 and an Ukranian named Antou Makarenko.

Krupskaia advocated the need of development of pre-
school education, public nurseries, children's home, with
provision for public education providing free lunch. She
took the typical Marxian line of combining academic learning
with productive work, Thus she was of the opinion that:

The population is interested in one common
goal for elementary, secondary and higher
schools: education of many sided people
wlth conscious and organised social :ms;.incts,
having an integrated, developed world view,
clearly understanding the natural and social
life around them; people prepared in theory
and practice for all types of labour - :
physical, as well as mental, with the capacity
build a rational, full, beautiful and joye-
ful life. (2)

Makaenko in his thesis emphasised the role of education
in individual's submission to collective entity. He was
of the opinion that education should be oriented to the
values of discipline and duty among the students. He proposed

1. V.I. Lenin, Gollected Works, Vol.28, pp. 87-88.

2. Guoted from hi%ollccted writing in Egdagggcheggia
entsjldopediia, Vol. 2, pp. 535; Cited by Seymon M.

Hosen, EQ%E tion and ﬁ% %1_1 tion in USSR (Addison-
Weeley publishing Co. 1971) p « 33




to speclialice th? youth with a millitary typo of discliplinc.
To achicve this objective hz puggosted the dovolopament of
cducation systom on the pattein of military organisation.
He opinad for a concreto and continuous task for the youth
to vhom h> had dsep sympathy.

Hence the Sovicet system of oducation had strong
vpolitical contents., It has blen framed to completoly liqui-
dato thz traditional values, and ethos and the old pluralistic
socioepolitical culture o as to give birth to what tho
Marmzisteloninists describsd as no¥ society, Yhich theoroti-
cally stood for the abolition of the dzeaying foudal valuo
gystem and emerging capitalist vorld outlook in the country.
The Soviet leadzrship had to fight out with those forcos
during the perlod of War Communism (1918+1921) vhen tho
Soviet systoem of cducation vas in the inltdlal stago of its
formation., During this period the Bolshevik loadsrohip
isguod various Gxcrees in the spheros of caucation, 4And
these carly steps and dzclarations providsd pollitlical and
idrologleal foundations to the Soviel gystours of céucation,

A major change was brought about by the decree of tiw
Council of Pcople Commissaries of 23 Januaxy 1918 whon tho
schools were scparatced from Church and Churci: fion tlLo
State, Wils docxoe was c2signed to gecularice the gsystew

of ccucation, Prouotion of the use of native languages as



& medium of instructions by th2 national minorities vas a
gsort of concession so as to lessen the harshness of seculari-
sation programm? in a traditional soclety. Lilevise the
grant of cqual right to Yomen in all cducational ingstitutions
vas m2ant to curb the transmission of old values to the
future generations as vomen play a vital role in tho process
of gsocialisation. In October 1918 the All-Russia Contral
Executive Committee of the Council of Daputloes dzaclarcd the
Soviet alm of establishing & uniform ochooling for vorksrg,.
4nd all the schools were to b2 soclalised, Ionin signzd a
éecrec on 2 August 1918 on the Entrancc Ruleo to higher
schools., rolloving this every Soviet citizin was guarantocd
the right to highor education after the age of 16, and all
the tution fecs vwerc abolished., The 8th Conpgress of CPSU
hala in kharch 1919 dealt with the fundarental aips and
principles of Soviet cducation system. Thooo consistod
pre-schools education to (:iallsory schools inx both tin
sexcs and right to University and higher ccducntion weoro
given more cmphagsias, On 11 Septembor 1919 by tho doexco of
tho People's Commissariat of Bducation ths Loxlzrs Faculty
(Rabfaks), & form of higher vocational gchool: car into
existence. On 26 Deocomlor 1919 lonin sigrnod ¢ docxco of tho
Peoplats Corrilgsaxs for the elimimntion of 1llitoxtey cnd

folloving thls in 1920 ovor 12,000 litcracy coutzoo (lilpunkty



vere founc>d in European part of BSFSR, 4 voluntary society,
vhose motto was "down with illiteracy® (Solov negramotnost),
vas formed in 1927 to eradicate 1llitocracy (likbez) }

These dzcrecs and measurcs explain thz dovelopront of
education system curing War Communisn. Thko end of lYex
Communism, led to Nevw Economic Policy (IEP) during 1921-27,
During this period many significant changos took place, In
February 1921 institution of Red professors in KoScoV and
Petrograd vas established to train professors and toachors;
in September 1921 the institution of higher learning im
KESFSR was foundsd. Itvas peant to fulfil the aims and
tasks of higher educationy, the introduction of univorsal
primary education and Pavel Bously®s Lagox School (Tru dovaya
Sholkola) folloved by the work of Ii. krupskuia,

The third stage of «2velopm2nt in Soviet cducation
occurred during ths first three Flve Year Plans: During tho
First Five Year Plan 1928-32, the devolop:snt in oducation
vas conditioned by industrial growth. Ana the sans process
of daveloprent of Soviet education contimuzd durlng tho
Second Five Ycar Plan (1933—@. A pajor chungo took ploes
during the Third Five Year Plan 1938-L2 win il Soviet
government introcducod univorsal ten-yoar ecducation in towngs

and seven-year education in the rural aicas.

bk, J.J. Tomlak, 2 S vie Unlon (Duvid & Churleo dowton
Abbot,1972) ) pps 111
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During the period 1950 to 1970 vhich coincided with
the succassful implersntation of fifth, sixth; scvonth and
eighth rivo.Yocar Plang, Soviet system of cducatlon rocoived
congidorable attontion. 4 brief account of the achicvement
nadz ¢niking this period in the fleld of education vwould help
ug in undarstanding the systom of higher education in Sovict
Contral Asla. The first major change vas occurrod in
Lecember 1958 with the publication of Krushchovis roform
thosisg.

According to the thesis sevoneyears universal and
compuloory cducation vas roplaced by cight-year universal
and cozpulsory cducation. Henccforth complete socondary
cducation from the ago of fiftocen or sixtecn was to bo giwvon
along vith the proauction vork. This vag done in throo
typco of ochools.

1. Young factory vorkers and vorkers in coopsrativo fains
and State farmg verc offered part tdme schooling 1n cut.of.
vork hours.

2. Tho sccondary general labor polytechnic schools oficrod
full.tir> cducation for thice ycars.

3¢ 1Tk2 opscialliscd and tochnical school on & full.tiro and
part tixzs basis wvere coiablished.

L., Production training in roarly industrial entorprisc and
tho training on collectivo ond state farm organised vworkshonc

in schools for instrumontorial production.

—— T —
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The particular task of toachergs and students vho Vero
involved in vocational schools, opocialigod sccondary
schools and VU&,6wem also ¢2finzd.

In the later deccads (1961-70), cducation policics cnd
programmes vers discusced in tho 22nd Congrooss of tho CPSU
in October 1961, Thoy airad ot fulfilling the folloving
tasks,

1. the solving of the 'cardinal Social problom of the olimi-
nation of substantial distinction btotween montal and physical
labour;

2, thy intrxoduction of universal compulsory secondary
cducation for all;

3. the public upbringing of children of pre-school institu.
tions and boarding schools of difforent typas;

4, the creation of conditions for a high standard of instruc.
tions and education of the rising gneration.

5. the exgansion of higher and sccondary specialised
education,

Tha Statute on Higher Education Establishient of tho
LSSH of 11961, zuquired all tk> institution in the higher
caucation to ¢r whw folloving.
1 To taxdn higkly wclifiod coocielists ocucaind in U

opirit of Lamicu-lonlndor, well werood in Loth the laiost

v

achicvementso of sclonco wnd {Schnology et hors endé abrond,

6o Ibidog De 2"?0
79 Ibidog Po 22’3’0



and in the practical aspect of production, capable of utilis-
ing modern technology to the utmost and of creating the
technology of the future,

2. To carry out research that will contribute to the solu-
tion of the problem of building communism.

3. To produce textbooks and study aids of a high standard.
4, To train teachers and research Workers,

5. To provide advanced training for specialist with

higher education Working in the various fields,

6. To disseminate scientific and political knowledge among
the people.

7. To study the problems connectedwith the utilization of8
graduates and with improving the quality of their training.

The enumeration of above listed Soviet policy decisions
explain the fundamental objectives Which the soviet system of
education was meant to achieve. These objectives were equally
applicable to the educational institutions located in the
Soviet Central Asian republics, However, Soviet Central Asia
had certain specific problems such as the need of nativization
of state apparatus. Development of Soviet education and
removal of illiteracy in Central Asian republics was considered
necessary for political stability and creation of conditions
necessary for giving equal ®pportunities to the otherwise

8. 22nd cCongress of the CPSU, The Programme of the Communist

Party of the Soviet Union, Soviet Proletet No, 83,
(London 1961), pp. 81-82.



backvard scction of native population in thosc rcgions.
Education and spocially the higher education vas to bocoms
an important stratogy davised by Soviet leadarship to over-
com2 the political zogsistoncs, 4s theso ropublics had proe-
capitalist cconomic condition and the congolidation of
Soviet pover vas much hardar tagk vithout bringing & proper
le#el of consclousness among the masscs of Central Asie
whém the percentage of incdustrial proletariat vasg nogligible,
There forc much attention vap nsedsd to cducate the mogsos in
Central Asia ag a mzasure % transform the traditional
Muslim soclety into a soclalist ons.

During tha ocarly years of Soviel governusnt, the
governmant adopted the policy of having Kussicn &8 o gpodium
of instructions vhich vas conoidsred easier thun wwaching
through natlve languagos on account of shortago of {ouchors
who could tcach through natlive language m2alum. Sccondly
the government thought it batior to have oro lcnmueso (o
bring the national minoritles clocos w tho Giloetd Lussicns,
Deospitc many efforts mads by the Soviet goviiaoab to intzo-
daico Iwmoclan lenguage ag padlun of iAnstrzuclion v ¢ll lovels
tho natives of Contzal «wola chovod no inclinetion o do thoi,
Perticulexly thers var vory pooT I2oponsd in nuiil cicou und
only & gmtll sacilon 04 population in tho vilin rises coula
leczn hucolen, wLhoxcfozs by o ond of 1920 uwie Sovicd
govermacnt otertsd gsihowing 1ts Intozoct 1o io matlve leapeenes

of Centrzl 4o5iu, Thus all thoe native langunges voro




recognised as official languages and efforts were directed
to improve them so that those could become effective medium
of instructions at all levels, They were recognised as
first language in the respective nationality. But practically,
despite the constitutional recognition to the native
languages Russian alone continued as language of instruction
in Universities and higher educational institutions.

Through the educational policies of Soviet government
and the tremendous allocation of resources in the field of J/
education in Soviet Central Asia the nationality question
was considerably resolved, as on account of a radical develop-
pent in the educational system of Soviet Central Asia the
Soviets were able to create nevw social bases of political
power,

Before we go into detail analysis on various dimensions
of educational change which Would give us a total picture
of the educational system in Soviet Central Asia, let us
first of all examine the educational level of the population
in Soviet Central Asla in comparison with the other Union
Republics., At the time of revolution in 1917, the percentage
of literacy in Central Asia was around two to three per cent
in urban areas and in rural areas there were almost no
institution so far as higher education is concerned. Immedia-
tely after the revolution, efforts were directed to undermine
the importance of the traditional schools which vere
attached to the mosques and waqfs,



Ta‘ble 1

Bducational Levels of the pPopulation
ol the ynion Republics

(According to Data of Population Censuses)

Nunber of Persons wWith Runber ol persons with

higher or secondary higher or secomdary ( complet

education (complete or orf incomplete) education pe

incamplete) per 1000 1000 persons euployea in

persons 10 years of national ecounomy

age or olaer

B CF M T [ IR CY: D - .
UssH 108 b1l 483 . 123 433 6563
Ukralnian SSR 120 373 494 139 438 668
RS BR 109 61 489 124 40 666
Belorussian SSR 92 N4 4490 113 331 594
Usbek SSR 56 354 458 61 447 663
Kazakh SSR 83 347 468 99 447 654
Gearglian SSR 165 448 564 163 492 711
Azarbala jan SSR 113 440 471 122 473 674
Lithuanian SSR 81 23 238 - 260 496
Moldavian SSR 67 264 07 - 280 608
Latvian SSR 176 431 6517 - 502 661
Kirgiz SSR 46 342 452 56 429 643
Tad jik SSR 40 326 420 45 407 602
Armenian SSR 128 445 516 135 627 697
Turknanlan SSR 65 387 475 78 497 682
Bstonian SSR 161 386 506 e 448 660

Sowce; Selected Statistics from the National Econom
VOIo !U!’ nos. 11—12, Sepo- y Peo 670




Table I shows the educational levels of population
of the Union Republics, both the numbers of persons with ‘
higher or secondary education (complete or incomplete) above
10 years of age and number of persons with higher and
secondary education, employed in the national economy in
the year 1939, 1959 and 1970, On the other hand, the table
shows that there were radical changes in the pattern of
educational development in all the Union republics. (When
on the other hand it is very much evident that the ratio of’
development in Central Asian republics is more except \
Mokiavian SSR where the ratio is almost same., For example,
in the USSK as a whole, population with higher and secondary\
education from 1939 to 1970 rose %.51 times, in Uzbekistan E‘
it r0se 8.3 times, in Kazakh SSR the increase was 5.60 times,A
in Kirgiz SSR it was 9.80 times, in the Tadjik SSR it was
10.56't1mes, in the Turkmanian SSR 7.5 times. As against
this, we find that in one of the most advanced republic
of Ukrain SSR the developmental ratio was only 4 times. And
almost the same ratio of increase has been in the level of

population employed in national economy.
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Table IT

haTl0 OF HALE ALL bhRitslls POPULATION WITH
HIGH:-R ANL SECOKNDARY EDUCATIOH

Cengus
1939 1959 1970
1ales 127 392 522
Females 90 338 152
Source: Calculated from Narkhoz, cited by Ann Shcohy, op.cit.

ppt 66“67;
For every 1,000 persons (liales & lemales) of 10

years or older, the number of pecisons with higher
or sccondary (incomplete or complote) cducation was:
as abOVO.(

Th2re vas also & reduction in thc differoncs in the
education level between tovn and country... "For
every 1,000 inhabitants the nunater of persons with
caucation vas;

Concug
1939 1959 1970
Tovn . 218 %69 592
Country 52 256 332

Sourco: Calcg%agod from Narkhoz, citod by Ann Shechy, opelt.
PP. =067,
In Table II vo soc tho yatio of fornlo cnd nale

population with higher and socondary cducation. Wthoroas in

1939 only 90 women vers thorxe in 1000, the nunber of malcs

Mﬁr—@ﬂv—““é—?'



vas 127. In 1970 the dfferenco betwoen the two figurco
ocar> negligible as males number was 522 and ths numbsr
of femaloco was 452, per thousand.

To bogin with the2ro was also a gsharp difference in
population with higher and sacondary cducation betWeen town
and count¥y. In 1939 the differenco wag 218 (town) and
52 (countryll wvhercas in 1970 the country had 332 parsons per
thousand and the tovn had 592. This sho¥s that more attontion
vas paid towvards thc development of education in rural arcag,

The above discussion gives an overall picture of tho
systow of cducation in the USSR. VWhorcas ii has boon
clcarly shovn that Central Asia drov morxo ationtlon in this
ficld, so far as systom is concerned Coniral .oian ropublieso
ar@ no cxcoption to the systom of educatiion. Novortholess
ve view it dffercntly for two rcacons: Firstly, Soviet
Central Asia wag relativoly more backvard and cocondly for
its radical transformation from a gtatlic znd tzoaltional
society to a modorn on2. Such stfucturtl chiang? nsod to o
cxaminzd in toxms of opportunitios given to tho nobliwvoo,.
¥irot of all during tho poeriod under ginay onnorbunltios
vexd glven in cvery ilold of stuclos., hoWCved; U OVCRy
lovel internalisation of coclallist cpi:iit by cll tho aspirontc
of ccducation wag escentlial,

Le?¥ us nov czordne the vazious flolds of giudy in
Central asian rOpublics and tho oppertunitioc sivon to tho

people of Central Asia which wWould help us to kno¥ the
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education system in Soviet Central Asia during 1950-70.

By 1970 the Soviet Central Asian republics had all kinds of
higher and secondary educational institutions. Besides
various technical and specialised institutions of learning,
every Union republics of Soviet Central Asia had one state
University except the Uzbek SSR which had two universities,
one in Tashkent and the other in Samarkand.

e ea ng, Ex 8 and Peda cal

The modern education in Soviet Central Asia was bound
to develop a scientific methods of teaching as well. This
methodological development was achieved both by the experi-
ments done by the native teachers at the behest of the
directives and measures taken by the CPSU as well as by the
respective organs and ministries in each republics. In
the period of formation, Soviet Central, in fact, had no
trained teachers and the requisite number of the Russian
or European pedagogists and teachers was not available to
cope up with the increasing demand of trained teachers in
Soviet Central Asia. Therefore 'the‘ emphasis vas laidAt./o/
train the native teachers. A large number of native teachers
were admitted to Moscow Pedagogical Institute and Teacher
Training Institutes in Union Republics of KSFSR and Ukrain
which had advanced centres of Pedagogical Institutions.
Luring the 1950s these institutions produced a good number



teachers from Soviet Contral 4sia to carry out the task in
Central Asla. lror & long-term and porzancnt solution of
the pioblem of shortage of traincd toachers Pedagogical
Institutes werc establischod in all tha republfic of Central
Agia in the 19608,

Ap stated earlier the policy vwith regard to methodology - )
vags formulated by the CPSU., It was basod on th2 classical
Marxian thsory of Dialectical and historical materialion,

Thz tcachers of Soviet Contral &sia vorc also directod by
the Party to adopt this scientific 1:2thodology.

This folloved a macro level study on national end
international probdlem in mlétion to thooretical propositions,
scientific advancements and as such the devsloprznt in the
studies of various disciplines. Th? miero lovel study con-
corned the roegional and native problsm and study of the
development of their ovwn local loxro, vhich were not in dis.
harmony with the Soviet objcctlive of consoldidation of communist
pover in the country.

Let us examine such experiments done in Kazakh SSR.

In the field of history, N. Lalmatov,a Hazakh toachsr in o2
of the schools in Semipalatinsk wac assignod to teach such
courses as 'The February Bourgools Lemocratic Roevolutiiont,
'Kazakh during thz Soclialist rocconstruction of ti» natlioncl
cconony, ‘Kazakhstan during tho Groat Pairictic ilar of thn
Soviet Union (191k.k5) and tkazakhstan in the period of
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foreign military intervention and the civil war (1918-29).
All these courses vere taught on thz basis of materials
supplied by thz all-Union Republics, On the othzr hand, the
micro level study dealt;. vith local issuc, for instanco; in
the sam> school of Semipalatensly the said toachor assignod
the pupils to collect materials on the construction of tho
Turkostan Siberian Railroad vwhich i8 one of the largest
construction project in the Somipalatinsk curing First Fivo
Ycar Plan. Th2z studsnts themsclves soem to find various
uniquo material on ths topic from localoloiv mucdum and
:L:l.bx'za\x'ic:z:.9

By the lato 19605 thexe had emergoed a largd numbor of
Podafogical schools and Pedagogical institutos in Sovist
Central Asia, In tho year 1966 and 1967 all tho Contrul
Aslan Republics had Pedagogical schools ana Pcdugogical
institutes morc than any union republies oxeopt HSISK which
had 261 schools and 107 institutos, and Ukrenlun 8358 had
L0 schools and 32 institutss out of tie total uschools vag
381 institutes vas 206 in th: USSB. 1In Table Iii, vc con
sce the positdon of Pedagogical schools and kodi Hglezld
institutos in tin USSh and all ths Union Republic, Loaving
out the flgurxc of LSkSR and Ukrainian SSky the Contrul Lolan
republics had 46 podagoglcal gchools and 37 pedagogical

9. "From tho Exnorience of Toachers in Xazolkhstan SSR
(Suszvoy of articles)”; Sovlet Noucation, Vol, XV
llo. 10; DPo 55"670

14
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Table III

Number of Padagogical Institutes
in UssR and Union Eepuﬁﬂ'cs -

Padagogical padagogical

Schools Institutes
USSR 381 206
RS SR 261 107
Ukranian SSR 40 3R
Belorussian SSR 7 8
Uzbek SSR : 13 14
Kazakh SSR 16 16
Azerbaid jan SSR 12 3
Georgian SSR 1l 8
Lithuavian SSR 3 2
Moldavian SSR 5 2
Latvian GSSR 1 2
Kirgiz ©SSR b 3
Tad j3k SSR 8 3
A;rmenian S8R 4 4
Turkmanian SSR 4 1l
Estonian SSR 1l 1

Source; Soviet Bducation, vod. XI, no. 2, p. 8.



institution vhercas the other 8 union ropublics had 3k

such schools and 30 such institutes. One obvious reagson for
relatively large numbzr of toechers training institutions
in thz Centrzl Asian ropublics vas that they lecled the
trained teachers very much vhersagc the other union ropublics
vere far moio advancod in the matter of tzalnzd tocachers.
Horeover the pooples of these republics could take training
casily from the schools and institutos vof KSFSR and Ukrain
vhere they had tho same medlum of instrucilons as they had
in their ovn ropublic, Utherxcas it was quite difficult for
a toacher or a frosher from Soviet Contral Asia to go to
hSkSR o Ukiain for the toacher training as their mother

tongue diffcicd from Russian.

Public Education in Soviet Contral Asla
In Sovict system of cducation public ccéucatlion wag

given a parepount lmportancs as tho succsss of most of tho
gsoclal reforms dzpended on the spread of general masg litoracy.
Tho them2 bzhind public education was to eradicatec llliteracy
and ignorancs., Soviet leadarship devotzd much attontion to
the study of general public ecucation in Soviot Contrcl

Agia. In tke beginning pord cmphtcis woo pole to prirary
education vith spocial attontlion to tho glxle cducation.

Aftor tho publication of.Khz-uchmvo's thools on gonoral
gocizl rofows in oll the ropublies of Sovict Centmal Acig,

ali out effoxrty wers mado thre Porty und Sovici oixgang of



rospectivo public education to introduced cight year
compuloory education in 1959, It wvas a change from sevone
year compulgory e¢ducation to eighteycar compulsory cducation.
Two impoxtant factors scems %o have boen responsidle for
this change. First seven ycars of compulsory education
perhaps dld not quite successfully achieved the objective
of sociallisation of children Who continucd to oxhibit gtrong
influence of treaditional values. Secondly it also legssenzd
the pressurc for admission for vocational and higher cducation
and ultimataly on tho state to provids Jjobs to those Who
have completzd thelr education.

The netWork of schools in Uzbokistan curing the
period under study reached 600 schiools and in the same period,
tho number of pupils increasod by 1.5 fold in tho clementary
gradzg, 2.5 fold in secondary gradis, and by 205 in tho upper
grad?s. In 1965 the numbsr of graduatos from 8 years
secondary schools doubled as comparcd with numbors of 1958,
Approximately 70% of the graduates of oight yecar-schocls
students continucd their studies in upper gradizg of cocondary
schools and secondary speclaliscd and vocational-technical
zsc:hools,10 Thus, therc still iomainod about 304 dropeouts at
this stage vhich vas qulte high as compezed vwith the rato of
drop-outs in other Soviet republico.

10. S.Shermakhemcdov, SUzbeldstan Farty Orgonization
Solicitucs for rublic Zducaetlon’ ¢ bovict inducation,
Vol. 111'9 Koo 59 Po )';00



Such trend of dvolopzment to & loscor d2gx0c vere
therc in all other ropublics of Central Asla, Since tho
Soviet education sought an cducation Which has some produce
tivo value, so the cducation vwas given morc on the limne of
the native resources and economiec mecd. 3Soviet scholaro
assort that on the one hand, through the public cducation
they vanted to improve tho overall qualitics in nan and on
the other hand it vag also drgigned to improve the national
cconomy. Yhls 1s Why education was conblned uith e
procuctive work. ror cxXamplc in Kirgizia, the liveotock
breeding was th2 chief agricultural activity, special atton.
tion was paid to the training of childrzn of livestock
breeders for vhom special schools vers oponad on 1suots
vinter pastures, Thus, 39 such schools vare operatod in
the 1945-55 school years one secondary, 1 seven.ysar school
and 24 were primary schools. Th? boarding schools of live.
stock wv2re built in remote pastures areas given priority to
the admission of the children of livestock breeders. Turing
1955-56 school year, 1,463 children of livostock brecdzrg
vere cnrolled in budgetary - Boarding ochools and 313 out
of them vas supportzd by private corzt;ribi.ri;:l.one11

In addition to those dowolopuonto. sublle oducttion
vore alco sought to dovelop the rocreationnl activitios, for
instance, the facilitles of Telsviglon, Furk, Lhotography,
11. T.K. Tasherskaya, "Tho vewvolopment of Publiec Ecuecation

in l;:érgigia (1927-57)" Soviet Emeation, vol.XI; lo.3;
Po °



music, dance, sports etc. and social servicus guch ag
crecting nmov hospitals, railroads, roads, tolocommunication,
nurserieg and pre-school education.

Public education also includad tho traching of Russian
language in these republics which tho Soviet lcadsrship
bzlieved vould help in lmproving thoir rolationship with
Russiang and help tin nativo to go for higher education.,

In other words, the Soviet system of eaucactlion at every
lovel vas inter-linksd with tue Soviet cconomy and political
culture on the state regulation and succscss of Soviet education

system dopendzd ths survival of Sovliet polltical power,

Sccondary Speelalised Foucatdon in Sevict
Centxal «~9ia

The seconaary speciallsed zducation provides tho intore
r=diate qualification for all cectors of economy. The
centic for such studies are the seconcary specialised ccugno
tional institutions and tochnilums (tochnicsl collepos).
These institutions used to proauce techniclans, agronouists,
accountants, constixuctors, agrlicultuxal scientists, txng.
porters, and adeinistrators. The scconcary spocielicsa
ocducation also includsd many r3dlcal and radagoglenl Hlloros
videh Hroauced nurges; mid-viveg, medical euniliariou.
vrdters end wachers and so on. any on2 could be ad.itted
to e tochnlkuuns upto thn apge of 0. There sre aloo vorious

corxesponeznys &nd ¢vening courses where student covicd La



admitted without any age bar. The rmquired qualification
vas inconpletz seven or eight yoar or tonoyoar secondary
education to compats for the centraneco examinations. The
cxtraordinary students ¥ith silver or goald madal, ex-servico.
men and person vif.h ten years Vork oXperience were given
proferencs in these polytechnics. The coursc content wag
relatively shorter for those joining aftor completing their
secondary school. Th3 students wore also given stipends.
with satisfactory progress the studenls get 20 rubles per
month and vith an excollent performance one could get 25
rublos a month“.m These stipends vors given to almost
every stucdants.

& {lexible or easy admisslion policy and provision of
stipends to the students led to a racieal trend of develop.

ment of sccondary spescialised eaucation in Goviet Central

Asla, Tn2 tables IV & ¥ could shov the developuznt trend.

Tablo IV

Lumber of Students attending sccondary gpecialised
educational institutions at the beginning of the
acatsmlc year,

1950/ 51 1960/61 1965/66

Kazakh SSR 41,200 06,000 169,900
Uzbeh S84 Ly, LO0 33:CC0 103,900
Kirpiz 8SH 10,600 17,200 31,800
Yedjhik SSE 10, £00 11,600 23,000
Yurlman 85h. 72-600 2. 270 21.90C

Total 141, 300 e ueh 350, 530

Sourco: iardhz 1968, p.092. Cited by ann .lwoviy, "Sccondary
ana Speciulisod education in tiz Conticl asia and
Khyakhs Soko®; Cantral /sian Leyioy. Yol.15,.003;p.220.

12. ann aheechy, “cecontury Specialised Luuceilon in tlo
(contd..)



Number of students in Secondary Speclalised
educational institutions per 10,000 head of
population at the beginning of the academic

year, (1)
1950/51 1960/61 1965/66
USSH YA 95 158
Kazakh SSR 62 84 140
Uzbek 88k 62 60 98
Kirgiz SSR 10 77 120
Tadjhik SSR 69 56 89
Turkman SSK 62 76 115
B

Source: Narkhz 1965; pp. 578-9. Cited by Ann Sheehy
"Secondary and Specialised Education in

the Central Asia and Kirgiz SSRs", Central
Asjan Heview, vol. 15, No. 3, p. 32 .

Both the tables show that in every ten years in all
the republics 40% to 70% students wers enrolled. The maximum
percentage of students vere added during 1960s. It was so
because the emphasis till ths 195 were given to primary or
public education.

The result of such intake could be seen in Table VI,

(last page f.n.contd..,)

12, Central Asian and Kazakh SSRs"
Vol. 15, Nou 3 o, Bio! vy Central Asian Review,
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ablo VX

Iunbsr of studonts graduating from Sccondary
opoclalisod cducational institutions per
10,000 head of population

1958 1960 1961 1969
USSR 29 23 25 27
Kazakh SSR 23 20 . 18 20
Uzbok SSR , 23 17 19 17
Kirgiz SSR 19 18 18 18
Tadziik SSR 20 15 1 13
Turkman SSK 26 21 17 17

Source: Calculated from Narkhoz, p. 690, Cited by Ann
Sheehy, op.cit.

There is no doubt that thesxs vas considrrablc davolop-
ment but in relation to the intaks the reoult vas very much
disappointing ao in most of the cases the number of studonto
graduating from socon&ary op2c¢ialiced ecucational ingstitue
tions vags relatively dzcroasing vhen nmunb2a of studonto
aduitted to theose institutions had o dynaile ilncroesing zato
of grovth, Obviously this meang that & lorgd nuuber of
students dropped out boforo comploting tinir tocanieal oduet..
tion. The factors rosponsibls for larsy drop--oubts axc
usually not givon.

Tio opportunitiog givon to ovoning tnd corrcopondancs
courses had also a devolopizzntal trend vhich can bo vicwod

in the tablc given belov (Tablo VII)
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fable VII

Evening and Correspondence Students as percentage
of total number of students attenting secondary
specialised educational institutions at the
beginning of the academic year

1958/59  1960/69  1965/66
Kazakh SSK 332 Lo L7
Uzbek SSK  ° 31 41 46
Kirgiz SSH 33 38 11
Jadjsuk SSR 27 36 39
Turkman SSR 31 37 38

Source:; Calculated from Narkhoz, g. 69294,
Cited by Ann Sheehy, op.clt,

A considerable percentage of students received education
through evening and correspondence courses, These were
largely meant for persons who wexe already employed in
national economy and such institutions helped them employed
persons to seek furthef higher education and aspire for
upward social mobility.

The statistics of the later decade could be seen in
Table VIII both in Higher and Secondary Specialised educational
institutions. Almost 100% inciease in the number of students
took place except in Estonian SSR which had & very poor
deve lopment.
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Toblo VIII

vistribution of porsons Atterding Hlgher ard
Secondery Spoclalised Eaucational Institutions
Accoralnyg to tho Nationnlitles of the Union
ara Autonomous Republics ara Autonomous Reglons

(At the Beginning of tho School year;
Thousanis of persomn)

Pupllio ationding

Students

attoniing Secoruary Spoclali.

Highor.cdu- scd BEducational

cation Institutions

Institutions —— e

1662-63 19707, 196263  1970.7.L

Totﬂl 2994307 49580 <] 2;667 o7 49%8 Q
0f vhich, by ilctionality;
Russian 1;,803.8 2,722.0 1,6866.1 2,70209
Ukranian 426 .9 621.2 422 .4 6740
Belorussiaon 85 .0 1002 871 149.5
Uzb@k 70.1 150 .7 40 02 o6 .7
Kozakh 51.8 100.3 3403 71.4
G@Qt’gian b8.5 87 <8 760 44509
Azerbala jan 35.6 86 <0 3.1 67«5
Lithuavian 318 48 .8 3B.2 5G4
noldavian 15 .9 0 8 12.6 3l.1
Latvian 19.8 2108 184 18 .7
Kil‘giz 11.9 26.4 7.3 156
Tad ;lili ' 13.5 281 7 .4 17 o'
Armeulan 44.0 8l.8 389 6l.1
Tvrkmanien 11.8 22 <0 7 -8 14.6
Estonicn 15.4 17 .9 16 .0 15.5

contlooo/es



5461

-

Table VIII (contd.)

Abkhazian 1.3 1.9 | 0.5 1.0
Balkarian 0.8 1.6 0.6 1.2
Bashkir 8.3 14.8 7.2 1556
Buriat 6.2 11.2 3¢9 6.3
Ingush 1.3 1.9 047 1.4
Kabardivian 2.8 545 244 3.7
Kalmyk 1.3 3.0 1.9 3.2
saraxkalpak 2.6 4.6 1.7 4.1
Kerelian . 1.1 1.6 1.1 244
Komi 3.5 4.6 4.3 8.4
Mari 3.1 4.3 247 6 +6
Mordavian ' 6.2 11l.6 57 15.8
Nationalities of

Dagestan 99 203 11.56 192
Osetian 7 «8 13.4 6.4 7 8
Tatar 51.1 18 .0 45.8 S8 .8
Tuwe 1.3 l.8 0«9 1.9
Udnurt 4.4 740 4.3 8.7
Chechan 25 4.7 246 6.7
Chuvash 11l.5 16.0 10 .6 21.0
Lakut 3¢5 6.4 29 6.0
Adygeld 1.3 2.6 1.3 240
Aital 06 0«9 Qb 1.0
Jewish 7943 105 .8 4742 40 «0
Karachaev 1.7 245 05 1.0
Khakass 0«6 1.1 05 l.4
Cherkess 0.5 1.1 0.3 66

Source; Vestnik Statistiki, 1073, no. 5, quoted from
Soviet Eaucation, vol. 16, nos. 11-12, pp.141-43.




The tochnilums of higher and socondary cducation macd
the man moic productive, their overall grovwth and incroasgo
holpod the Soviet oconomy to a groator oxtont. Eoforo tho
revolution and even till the carly 19200 th3r veio fou
indigonous citlizino of Soviet Central Asia who had higher
and tochnical cducation. As a result most of tho tochnical
personn2l and enginoers necdxd for tho oconomy, ddvoloping
institutions had to be rccruited from Europcan parts of
Soviet lLussia, Conssquently thay also dominatond and occupiod
tho top menagerial position croating serious probloms for
the Soviet policy of nativisation of Stato apparatus cnd
national oconomy of Sovict Contral Agsian sopublics. Thoro-
forc und>® incroasing pressurcs fron tho noative commmioto
offorts. wore xodoubled to oxpoddtiously cmato tochnical
institutions vhere thl nativoo could bo trained in larg
nunb2rs, Thus during ths period of 195.70 technieal and
spoclalised education dominated in tho ovorall sphomo of
ccducation in Soviet{ Central Apia, And such dovoloprent
halpod in rapid nativisation.

Iablns IX and X shov tho numbsr of Sclontific
Porconnol, and Sciontific wvorlmzs in tho Unlon sopublic

Lopeotively,



Table IX

56 -

Number of Scilentific Eersonnel in
(- ] on egu [+1 4

(in ¢
1050 lo6g 1960
USSR 162 .86 354.2 218
RS SR 117.7 2429 217
Ukranian 22+4 46 «7 209
selorussia 246 6.9 260
Uzbekistan 4.5 10.3 227
Kazakhistan 3.3 9 +6 291
Georgia 4.9 9.1 189
Azerbalid jan 3.4 72 215
Lithuavia l.4 33 237
Molaavia 0.7 240 268
Latvia 242 3.4 163
Kirgizia 0.8 7.3 275
Tad jikstan 0.7 22 3 times
Armenia 740 4.3 214
Turkmania 0.7 1.8 280
Estoula 1.02 242 180
S Our cey
Vestnik Statistiki, 1973, no.5, quoted from

Soviet Eaucation, vol. IV, no. 8, pe. 8.




Table X

Increase in the ITumbor of Sciont*lf.’.lc Yorkess

oolonalielcd oF

I¥on cuong [ genous
the mepubz.lcs
(bevdn g ?5}0 in 7
1960 1860 of 1960
dussian 9809 2296 232
Ukranians 14.7 35.4 241
gyelerussian 207 6c4 234
Jaboks 0.8 307 4.4 tines
razakhs 0.7 203 3.1 timos
Gzorgians 403 803 1ch
Azerbai janlans ]_.09 5.0 267
Lithuanians 1.2 30 224
ioddavians 0.1 3.6 4.7 tipos
Lithuanlans 1.6 207 181
Kiryxhiz Qo1 006 6.2 timcs
Tajiks 0e2 009 5.2 timos
Armonians 3.9 8-0 207
Turknen 0.1 07 5.6 tinog
sstonians 1.2 2¢2 166
Soweo; Vestulk Statistikl, 1¢73, no. 6, quoten from

Soviet suucabion, vode 15; no%Se llel2, pe Qo




The table shov¥s thatf; in alpost all ths republics
achiecved a romarkable drveloprant but alrost in a gimilar
ratio of d2volopment Yhexs ap Kazakh SSR and Tadjhiko SSR
had toppod the list vhoen ths éavelopront katwoon 1950 and
1960 40 alrost thmo ticss,.

Thz Table X shows that a rapid incrcasc in tho number
of scientific vorkers from emong the indigonous nationaliticsg
took place during the period from 1950-to 1960. [iorcover
tho rats of incicase of such trainod persons of Soviet Central
Asian ‘origin vas rclativoly highsr than those of others,

Tor instancs tho ratio of dovolopment of cuch persongs bilong-
ing to Ugzbok vas k.l: timos, Kazakh 3.1 times, Kirghiz 6.2
timeo, Tadjils 5.2 times, and Turlman 5.5 timos Vhercao in
tho caso of Lithuanian 4.7 tices, Russianc 2,32 tirog eand
Ukranians 2.4%1 times during 195 and 1960,

o) LK Sgeondaxy Spocialiscd kducati

The percentags of educated vom2n in Sovict Contral
Asla remainad very nogligible evon after the Octobor rovolution
€0 the Huslin of Sovict Central Asia dld not 14)o such
ccucttion for the Vom2n. But gradually the troditional
rocistones lesconod and the Central Asisn voron started
gotting admission to the steondary groelaliged ingtitution
end othor instlitution of hlgher cducation. Tablo XI gives us
vuch plectuzra,
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Zablo X1

Percontago of Worsn arong Speclalist vith
Secondary Spaclaliscd céucation oumployed
in the oconomgr on 15 Lovomtsr 196% (by
Hationallties

USSR averago 63

Russians 66
Uzbt2ks 29
Kazakh 36
Kirgiz 3k
Tadzhiks 19
Turlmans 10
Kara-Kalpals 19

Sourco: Based on: Narkhos, p. $582.Cited by 4nn
Sheehy, op.cit.

This table clearly showg that ovon after 47 yoars of
October Revolution the Contral aAsian vowon continue to lag
bohind very much in speeialint oducation. Though this
moc2st achlievement in this finld is significant yet ono cannot
overlook thas fact that evon the percontam of Centsal Asian
20 having zocolved gpocialicod ocducation contimuo to Lo wvory

very low cazing btk seld poiiow. (boe Weblo Xall)
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Table XI1I
Network of Universities in 1971 by Central Asian Hepublics

Number Students Specialists
of attended graduated
students
Uzbek S8R
Samarxkana Alisher Wavol State
University - Total 11,749 1,807 2,099
0f which; Daytime division 4,743 1,076 946
Bvening division 2,383 382 206
Correspondence division 4,623 449 947
Tashkent V.Il.Lenin Order of Labour
Red Banner State University - Total 15,450 2,877 2,270
04 whichy Daytime division 7 9462 1,628 1,317
Evening aivision 34936 667 468
Corresponaence division 4,062 686 485
Kazagh SSH
Kazakh S.ueKirov State University :
Total 10,082 2,064 1,460
0f which; bLaytime division 5,240 1,193 836
Evenlng division 1,281 246 163
Corraspondence division 39661 626 461
Kirgiz SSR
Kirgiz state University - Total 13,370 2,246 2,154
0f which; Daytime division 6,268 1,378 922
Evening division 1,054 137 289
Correspomience division 6,048 731 243
Tad jik SSR
Taa ik Vel.Lenin State University
Total 12,467 2,448 1,880
0f which; vaytime dlvision 5,661 1,247 846
kvening aivision 2,348 460 325
Correspomuence division 4,568 741 709
Tur kmenian SSR
Tur kmenian A.M.Gorkiy State
University . Total , 10,124 2,119 1,470
0f whichs Daytime alvision 65,298 1,218 894
Evening aivision 1,049 216 109
Corres,omience division 32777 685 467

Sowce; Selegted figures frow Vestnik Statistiki, 1973, No.5,
Soviet saucation, vols XVI, nos. 1ll-12, pp.l29=-30.



Unlvexgity Educatd
Thz first University, knovn as Turkoostan Statc Univer-

sity in Soviet Central Asie wags found in Scptomber 1920 vhich
in 1924 vas nae2d as lonin Stato University of Taschimnt.
Another Univorsity cams up in 1936. Thus, by 1970 all the
Union ropublics of Contral Asia had one University cach
oxcept tho Uzbak SSR vhich had two. Tho oignificanco of tho
gecond Univorsity in tho Uzbsk SSR which is located in
Samarkhand vas that it vas equippad to totcch all cubjects
thivugh ths e>dium of Uzb2k languages and 1t vas crocated

to accolorats tho higher studlos among the nativog at a tipo
vhon thoy voxo clamouring for rapid procoos of nativisation

in tl» Contral Asian republics,

Yorational~Tochnical Edueation Synion
The vocational technical ecducational system has a

unique characteristics ln tho soviet Union. Such system of
cducaticn was orientsd for the purposc of rxapld industzializs.
tion and for malking education more procuctive, The acult
population with incomplete secondary ccucation weas given tho
opportunity to pursue vocctlonel training progrours, Such
tralning schools aze callsd iahfuls o Lorkass Foculty. Tho
Habfo!m wezs startod in 1920 ia tin USLR ciong tho Tuzopoen
parts of the U8Si and in nonokuxopoan :oglont thooo wome
ocotablished 1n later eccads, By 1950 ¢ll ¢i2 Unlon ropublics
had such institutions., Ao a roult tiszo was a Lavsivo grovth

in vocatlonal tochnical oducatlonal oysitsu.



Table XIII
Development of Vocationai-Techuical Eaucationsl System, 1950-60

50 ) 66 as compared to 19 in
Network Enrolment lﬁiwcr% Eorolment W Or r olmen
(' 000

$1000)

USSR 3,019 665.7 4,067 1,436.0 134.8 216.1
RS KSR 1,956 443.0 2,474 867 .4 126 .5 193.5
Ukrainian SSR 637 134.48 698 270.3 109.6 201.0
Belorussian SSi 77 13.2 114 52.0 148.0 B39
Uzbek SSR 36 9«1 84 24.0 2333 263.7
Kaza . 110 20«09 314 114.8 288 +2 571.4
Geor glan oSSR 36 7 +8 41 12.3 113.9 157 .6
Azerbal jan SSR B8 10 .68 44 14.6 265 ¢0 136.7
Lithuanian SSR 20 4.5 53 16 .3 263.6 260 <0
Moldavian SSR il 1.7 29 10«5 176 .0 617 .6
Latvian SSR 28 7«6 49 14.1 354.5 185 .5
Kirgiz SSR 11 20 39 13.1 410 Q. 6550
!aﬁg gg 10 1.8 41 11.9 240 «Q 661.1
Armenlian SSR 15 28 36 10 .6 218.2 378 5
Turxmenian SSR 11l 20 24 7 5 214.3 375 «0

stonian 21 3.4 24 6.7 112.4 197 .0

Sowrc>; Vestnik Statistiki, 1973, no. 6, Soviet Education,
vol. XI, no. 64 p. 11.
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Table (x11® VYould show the dovolopment of tho voca-
tional-tochnical training educational systom during 1950-66
in the USSk and in tim Union ropublics,

In 1966 the figures radically vwent up in capo of all
tho Union ropublics and relatively much more in case of
Soviet contral Asia, In tix» USSR the development was 134.8%
in th? netvork and 216,14 in tkz enrollnent which vas more
than the dovoclopment that took placs in RSPSR, Ukranian SSR
and gorgian SSR., Among all tm wopublics t? Soviet Contral
Asia marlmd the highz2st ratio of d&volopments Azarbanidyan
and Latvian SSR eslgo undarvont almost oqual davolopr2nt,.

The Kirghliz SSR chovs the maXipum number of dovolope2nt in
th> netvork as well as in the enrollront vhich is 410,08

and 655.0% respeetively. Thon com2o the Latvian SSR Whore
tho percentage of dsvelopment vwas 354,59 in the notWork and
617.6% in the cgnrollment. The Kazakh SSR vwas third in rank
and had 288.2 percentage of dovelopment in the n2tWork and
571.4% in the enrollmant. Ths rest of tho three xopublics of
Soviet Central Aslia had over 200§ of d2volopment both in tho
notvork and in the enbollment of -the students,

Thus there can b2 no tvwo opinions that Soviet (entral
4sle hag been given a tiemendous osources for tho dovolopont
of vocational tochnical ocucational gyntoii. Forx oxonplo,

vhesoas &t that tieo of the formation of Contrxal Asian



Socialist ropublics the specialist and tochnocrats wero
borroved from other ropublics to Contral Asia to carry out
the normal scrvicss vhercas today Soviet Contral Asian
rocpublics not only fulfilg their ovn roquircment of
opoclalists and tochnoerats, but thoy supply trainod man-
povor also to other parts of the Undon,

The Acacs Sciences

Thz Academy of Scieness is ono of the oldast institution
in Toarist husstia, It wags first foundad in 1725 as a Contral
institution of thz Acadamy of Scioncog, 4ftexr tho October
ovolution ths Soviet governmant mads offorts to cstablish
such academies in all parts of the Union and by 1967 all the
Union republics had such academies. Bosicdas tho ostablishzont
of academy of Sciences the Soviets have tlso establischod
Acadomy of Airts, Agricultural gelenco, lHedical Scicnes -
Pedagogical Scienco in all Union republics, Soviet scientlists
including Scientists from Central Asian ropublicos have made
considzrable contribution to the fleld of sclentific lmowvlodgo.

Tho Academy of Sclences of the Uzbok SSE was foundad
in 1943, in Kazzkh SSR in 1945, in Kirgiz in 195%; in tho
Tadjik SSK in 1951, in the Turlmondan SSR in 1951, 1In a1l
the other republics the Acadony of Scicnces ore foundod
curing tho sane perilod oxcopt tho Ukmsundicn SSR cnd Bolorusoian

S8k vksze these werc foundod in 1919 one 1928 munoetively.
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Table X1V

Academ¥ of Scilences and Branches at the End of 1071
n i a nion fepu cs

S~
Year No. of  Ro. of  Sclentiflc WIth the Acauemic
founied Acauemi~ Sclentific worlers in Degree of
Jame of the jpcedeany cians, Instns., them (exclu- Eoc§or Camicate
ilewbers & belonging ding persons of of
Correspge to Academy holaing more Science Sciencegs
riembers than one job
Acadeny of.‘ Sciences ol Uueh 17256 675 246 36,777 3,044 15,174
Usranian SSH 1619 262 76 10,712 635 4,256
u Belorussien SSR 1928 114 3k 34817 127 255
" Uzbek SSR 1943 100 0 3,343 134 1,259
U Kazakh SoR 1945 109 36 3,172 1490 1,198
u Geor glan SSR 1941 108 4] 4,438 276 1,360
" Azerbal jan 1945 93 31 3,691 227 1,367
n Lithuanian S8R 1c4l D 12 1,285 74 617
) lioldavian B8SR 1061 6 20 721 46 414
“- Latvian SSR 1946 51 16 1,558 48 577
u Kirgiz SBR 1c54 48 18 1,23 56 442
n @a jTk SSR 1561 38 18 1,008 35 347
n Armenian SSH 1943 89 35 2,286 145 752
" Turmenlian SSR 19561 43 60 727 29 360
n Estonian SoR 1c46 38 15 811 42 49
Acadeny of Arts of the USSR 1047 103 7"y 368 13 124
All-Union V.l.Lenin Oruer of Lenln
Acadeny of Agri., Sclences 1929 161 162 8,193 346 3,790
Acadeny of Medical Sclences,of USSR 1944 264 36 4,362 680 2,666
Academny of Pedagogical Sciencea BISR 1044 129 15 1,429 06 623
Acadeny of public Utilities of the
RS ISR 1931 - 5 448 9 184

Source; Testnik Statistiki, 1¢73, no.5, Soviet Bducation, vol. XI, no.6, pp. 94-95.




The Teble X1V shows thy owverall positlion of the
Acadomy of Scionces of the USSR, th» Scioncas Acadomios of
tho Union Ropublics and Branches by tho ond'of 1971, So far
as tin number of Acadomician, mombers and caékgesponding
memb2ro of the meopective acadzny is eoncerneci\tho Uzbok and
tho Kezakho aw placad in tio status of tho mos%s advancod
,/mpublicso On thz other hand; the Kirgig SSR, thh Tadjik
SSR and Turlmonian SSR can be placod almost oclually\. among
guch republics ag Lituanian, lMolddhvicn, Latvian and
Estonian ropublics,.

Tho sam? ratio of dowveloprant is cocn with zogard to
the numbzr of scientific institutions belonging to tho
Academy, scicntific VYorimrs in thon; end the holdaxs of tho
acadomic dogrecs of candidato of Scicnel and Doctorats of

Scicneos.

To sum up, the systen of Soviet cducation in Soviet
Central Asia has bsen d2signed to achieve cortain politiecal
objectivwoo. The mejor prevalant issucg vwhich sought to regolwo
ve1e notivisation of stats apparatus and tho crcation of a
new Soclalist culturxe by tho Stats sponsored institutions
of‘political coclalization. A0 during tho post.torld Yar
poriod theio ves videsproad discontent coong the nativos of
Sovict Contral Asia hocause of cuiscealy slow procoss of
nativisation. Tho Soviet wic forcsd to davote morc attontion

for the developrant of higher cducation vhdch till thon had
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rocoived half-hzarted attention. The rcasons werc obvious:
at ths tir2 of October 1917 rovolution vhen thero wag general
illitoracy, tho p2ople of Contral Asia verc dooply religious.
The Soviets gave Eore emphasis on primary cducation, public
cducation and vocational training to romovo tho illiteracy
and to make the population more responsive to the Soviet
regim . Having consolidated their power, tlIr Sovict lcadar-
ghip after the World War II divoted massivo moources for
highcr cducation espaclally for the technical and spacialised
cducation. Such attcmpts did accelorate the dsvolopeant of
higher cducation. Yet a comparison of tho figures of highly
occducated personnzl of differont republics shows that Central
Agian continuc to be at the bottom. This 13, howover, not to
torato ths dovolopments in ths ficld of higher oducation. In
the coming dacades hovwever the Soviets havo to further accelerate
tho cewolopuant of higher cducation to I=op the increasingly

political consclous segment population of Sovict Central Asia
contented. |



Chapter 1V

The Impact of Soviet Education System on
Central Asian Society



Chapter 1V

THE IMPACT OF SOVIRT EDUCATION SYSTEN ON
SOVIET CEWTRAL ASIAI SOCIETY

A numerous vorks have bacn dons by a number of soclal
gcientists on the impact of Soviet ocducation system on Cential
Asian society vhich appoars as a mosaic pilcturo. The Heosotorn
Sovictologists and the Soviet scholars do not sce o.yo to oyo
vhen they express t heir opinion on this aspect of Contral
Asian gociety. The Eastern Sovietologists hawvo also ovaluatod
the impact of Mamism.loninism on native culturo, Tho
ogearcher vould try to reviev gsopd of tho literaturc of tho
authors who have bz2en taking ksen interxost in tho transforoution

of traditional Islamic soclety of Contral Aola,

Let us first of all rovicY tho opinlon of ths Soviot
authors who belong to Soviet Contral Asia. An Uzbzk socholer
R.4, Tuzmuhamedov has tried t countor vhat the Soviet
scholars call the Anti-Soviot propaganda" mads by many Westermm
Sovietologists. HLe asserts thats

T2 1970 cc2nsus contains data about languages
shovwing that vhat is actually taldng place in
Central Asia is noither asoimilation nor Russi.
fication but a voluntary draving together of
nations, characteristic sololy of Soviet
socioty. This is manifostod by tho fact that
the numbter of nationals vho havo givon thiir
nanc to a particular iopublic cnd vio conoidarr
its language as thelr petive longucpgd has
incivased in all tho mpublics. Who OIIod.o
poZnding figuros for 1959 und 1970 (in por cont)
aro: Uzboks 98.k and 98.8, Trjiks ©8.1 and
96.5, Turlaenians 98.9 anc 8.9, Kirghizas
98.7 and 98.9, Kara.Kalpels 95 and 96.6 and

( COﬂtdo [ 0)
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Uighurs 85 and 8b.5. At the same tims tho
number of nationals spealkdng fluent hussians
is groving. In 1970, theroc vas (per cent of
tiie total): Uzbsks k.5, Tajiks 15,1, Turkmen
15.%, Kirghizso 19.1, Kara-Kalpaks 10.4 and
Uighurs 35.6. (1)

The author has tried to shovw that thc problem of
nativization has not only bsen solved but the indigenous
culture and language have dsveloped. Sido by sids, the natives
have exhibited the tendsncy of voluntarily mixing with other
non-natives vhich has helpsd to sovietise the Central Asian
soclety. Secondly, he figures out the percentege of natives
vho are fluent in speaking hussian which 1o talen as an
indicator of modernity of Contral Asia. It scoms to be half
truth as he has not shovwn thz2 percentage of Russian gpeaking
peoples in other “oviet soclety. Commonting on the question
of social mobility Tuzmuhamedov stated that:

ceso groving proportion of these pzoples Who
have bzen attached to their land for centurics
is nov selling down outside of Central aAsia,
As of January 15, 1970, a total of 75,000
Uzbzks (0.8 per cent) lived outuids Contral
Asia and Kazakhstany 490,000 (478,000 in the
hSkSh) Kazakhs (9.2 per cent); 27,000 Tajiko
(1.2 per cont); 37,000 Turlmsn (2.4 per cont)
ena 21,000 Kirghizes (1.5 per eent). (2)

k2 piesent Chairman of the Musliy; iHeliglous Board

for Contrul jisia ana Lazakhstan, nuftl Ziyocudddin Khan Ibn

1. ho Tuzmuharedovy Hov tho atlonuld (ugoilon veg rolvad

in Sovict Gontxal agin (4 lowly Go . oloifinys),

-

(Progross PubLiShors, LoScol, 1973); pe 194,

2. Ibld.y, Estirzatod on the baslis of tuac 1970 coasugs
(Izveotia, Apxild 16, 1971), p. 192,




Ishan Babakhan has recently given a detailed account of
the Muslims of the Soviet Union in his book, "Islam and thes
Muslims in tho land of Soviet". Mufti Ziyauddin Khan opines:

Optimism about the future of Islam is also
reinforcad by studying the experience of molo
than half a century of our religion in the
conditions of socialist society. This
experience testifies that socialism and Islam
can not only coexist, but can also cooperato
for the good of humanity. Therc is no doubt
that such possibilities vill bo prosorved and
extended in the future, Pcople may change,
there may be and will be a raising of their
educationaly; technological and cultural
levels, superstitutions will rmcad2? into tho
past; but the spirit Islam and the tiaditions
of Islam vwill, shed unfading light on ever
nev gencrations. Raising thelr prayors to
All~-high Allah, the Muslims of th2 land of
Soviet are determined to continue folloving
strictly the straight road mopped out for

us by Allah and His Prrophet Mohsmmad - poacs
b3 upon Him: - the road of good and prosperity,
of peaca and friendship, of honest vork for
tie happinoss of Man and the raising of his
material and spiritual level, for the cstab-
lishrent of a just peace and lasting socurity
on earth, (3)

On September 12-14, 1979 in Dushanbo a symposium of
the four Muslim Rellgious Boards was organised. Bosides morc
than 100 clerics of Soviet origin, the clergy of 25 foreign
countries participatzed in ths symposium. Or2 of the guest

from India, liinnatulla hahimanl, Gonexal Secrctaxy of tho
Civil Lav Board of Bihar, statod in his spoochs

3. 4iyaudain Khan Ibn Ishan Babakhon, [Kalam end tho linsling
An_the Lond of Soyief,, Translatod fron Russicn by Kichard
Lizon, (Progress Publishars; lioscot; 19.9),; p. 175,




1 thank all the r™ligious figuios of Contral
Asia for their offortgs, the gieat contribution
they havo mads to tho flourishing of lolam, ag
did their ancestors in tho past. HNusling,
wherover thoy live, should spread Islamlc
culturc, comblining it with thc domands of the
times., Horo tho Muslims havo a very prominont
placs, thoy arc masters of thzir ropublic and
contribute immenscly to the davelopesnt of thair
Motherland ceoe Tm{ follovw exactly the
tcachings of the Holy Koran, train the futuro
clergy, and carofully study the Islapdc
horitage. (W)

Many Indian scholar and statosmen have visited tho

Soviet Central Asla and Kazakhotan and given their asscosmont

of the cmarging trends in the culture of Contral Asian

people. Thz movieVW of these accounts may give us an objective

picture as they b2ing the inhabitants of Asia could b0 mors

authontic than th2 testerm scholars.

Very recently lMr. Jasvant Singh, & monb2r of Indian

Parliamant visited many citiocs of Central Asia. Aftor his

visit he vrots:

In soviet Central Asia, lslam is alivo.,

I make that assertion not becausc tho modss
of dress of the peoples of theeo lands hawe
repisted change and ar still colourful ag
of old. Or bdcause the foms of groetings
essentially Islamic .... Kor am 1 basing

my conclusion on the strongth of tho cxistones
of the four "official” Islamic Boards in
Taghkont, Ufa, Balm and iiakhchalmla, Nor
indced to the officially vetied, appioved
and Sovietiscd Ulema, most of whomn axy young.
Iy concern is not wlth the outoer manlfstt.
tion +... Sixty ycars after tho groct rovolu.
tion, tho "chtrna® of Islam hao not cntiroly

(contdoo.)

b,

Ibid., ppe 173~74.



dricd up. +.. In sixty ycars, th® powerful
impulsc of athzistic, dialectical matcorialiom

has not yet bsen able to provide that alterno.

tive c.eo It Would be mistaken, howcvor, fo

think that m2i1ely bzcause thegse ropublics arc
fundamentally Islamic; thercforo, thoy arc automi.
tically antagonistic to tho Soviet zopgire, Hoxo

one com2s across & kind of an Asclian amblvalonce

in attitudso., Simultaneously, tho pcople of

these lands are able to combine an ocxisrioricod
subgcription to the dry thoories of illarziome
Ioninisn, while rotaining, as an inncr® cortainly,

a d3ep and abiding faith in tlo essontials of Isglan,
Soon aftar tho revolution, all acrous tho faco of
this vast hinter 1land of Islam, mooques had boon
boardzd up and the muczzins had fallen silent
Madfzssap were closed. That did not achiove vwhat
it vas g2ant to. Dz3cp regentment grov in thn ninds
and the psychz of the pzople. (5)

Another Indian author observoss

A very remarkable coclo-cultural transfonration
has besen effectod in the livos of the psoples
of Central Asia by Soviet le . curing & hig.
torically brief period of about bhalf & contury,
All that remaing of tho old vicws ond valusg
of 1lifec arc the perniclious survivals in scze
peoples' minds. But these survivals azo tone-
cilous and tlhz Soviet pover 1- working rolent-
lessly to eradicate thom. (6)

Thus, in othzr vords tho author concadss thd eontinuation
of Islamic and traditional influencd on the p2ople of Sovict
Contral Asia though bocause of ic¢cologicel commitrznts ho
dogeribes it &s 'pernicious survival®., Lilzvige discussing

e e S

5. dJaswvant Singh, %"lIslan in Sovie{ Tnion"; ui Fincust

Rlues (iew Dolhig lovewbezr 5, 1981), po S,

6, Lovenuru Keushik, Cenhznd Amis da  nd-xa_cirnss
A HInEaxy Lropm tha Farly, 9%k Cants ny (Progzross Publi.
shergg woscov, 1970)% Pe 250,



the impact of Soviet education h.H. Sharma bslieves that

the Soviet system of education has only marginally impact on
Central Asian society by creating a nev Soviotisc intslligontsia,
He vrites:

«e. one may infer thd 'spread effect' of
education, Many nev libraries and rcading
rooms had been sot up, oeven in romoto

villages, thereby rondsring it possible for

the general masses to onrich and vidor their
mental-cultural horison. But equally obvious
and more significant was the fact that a nev
basis vas lald for the emergence of a socialist
intelligentsia, A vwhole n2v goneration of
intelligentsia dedicated to the cause of -
building their society had b2en forzmzd. And

it vas this soclo-political group vhich wasg
further extondad in the postovwar period.

Most mombars of the nov intelligentula had
risen from former intolloctually and culturally
backvard social groups, and as such v2I0
intensely devoted to the promotion of the
interosts of tiz vider section of gsoclotiy.

In other vords, the soclal distanco batwoon

the masses and tlz intelligentola vas groatly
reduced, and a more living culturs came into
b3ing. The indsning of the opportunity for
social advancement through education had

tended to proletarianise the intelligentsia, (8)

On the strategy and objective of cultural change
adoptod by the Soviet leadership Shams Ud Din, views doscrvo

our attention.

Ligquidation of traditional pattern of
sociallisation and anti-religious proptganda
constituted lmportant aspecct of tho Eolshovik
stratogy of sccularisation of political

culturc in Uzbckistan. Aftor crootlng & widow
spread netvork of mov basos of nolltical powver
in the form of various subordimutl partly orgtnie.
zation, such as Koshchi, Konsoiol, T:ac2 Unions

(contd...)

8, H.h., Sharma, & jarxisti liodsl of Soclnl Chanse: Sovict
Central Asia; 1917.1940, (The Lacalilen Compeny of India

Ltd, ieerut, 1979), p.201,




and Soviet institutions for imparting general
political educationy, the Bolshovik launched

the programme of liguidation of traditional
patterns of soclialization. It consisted of
emancipation of vomen, anti-.religlous campaigns
and cultural transformation programmes, (9)

In spite oi these concerted and long drawn planned measurcsg
Shams Ud bin on th® basis of his year.long field observation
in Soviet Central Asia statod that tho Soviet have not been
quite successful in liguidating the influence of Islamic
culture and modz of 1life, $hough k2 concodsd ths ritual
aspect of religion of Islam has gracdually sufferesd atrophy.

The Yestern Sovictologists have always bzen vocal on
the subject. Though they i1emain alvays critical to the
Soviet gystom, thsir observations are not totally biased,
notvithstanding the contradictions which abound in their
writings. There aro many such scholars, but we shall try
to reviev the vievs of soms important authors who have boon
plonecers so far as the promotion of studies on Sovict Central
Asia 1s concernsd.

Alexandre Ba2nningsen Who has writton numerous booku
ano articleg on Islam in the UStk, in his recent article
obsoIves:

As a rosult of a half & contury of anti.-

eligious canpaigno, Isley in the UssR

lost & portion of its Lolilevers., Soro

bocam? indificronty whils others (Lox
rarc) turned into eutionbtic cthoiot.

( contd, . o)

9. Sboms Ud Lin, Soculozigetlon dn tho USsh (Vilms, iov
Lelhi 1981) In picuu,



Jolam also losty, mole or less completely

its hold on the economic and political

life of the bzliever's community. In

many vays, Islam became & "Privato affair”,
anG its administrative structure vas modi-
fied to £1il1l in bztter with tho 1callties of
the Soviet regime. (10)

Despite the political constraints and the Soviet

policy of und2rmining the status of religion, Aloxandra
Benningsen further holds that,

soece 18lam has in no vay bzen contaminatod
either by liamism or by sscularism, From the
standpoint of Islamic lav and thoology, Islam
in the USSk is tho sam2? unadulicratod, purc
roligion that it had toen fore 1917, and
its leadzrs, though formally subaigsiwve to
the Godless Soviet regime; have nover bzen
accuscd by anyone - friends or adversariecs -
of hexesy (Shirq), Infidslity (kufr), or
even innovation (bida), Paradoxically, nov-
adays, Islam in the Soviet Union appears more
conservative, more traditionalist, and loss
modernisod than tho creed practicad in many
Muslim countries of the lildalo East or tho
very progressive Islam of prorovolutionary
Russia ..... They observe the scmo roligions
ritos and soclial customs. Thoy havo tho

sam3 dletary traditions, wear almost the

sam? clothes, and display the gsama attituds
of doeply rooted mistrust towards tho non-
huslim West (ropresentod by Americans and
Europzang in the liiddle Eagst and by Ruscsians
in Contral Asia). (11)

So far es tkn lmpact on tho motoxial 1lifo ig coneafinnd,

ti2 obsczvation of Geofixoy Yhooler (:rozvog our attontion:

Aloxendre Eonningscn, "Sovict luslim ond the Yorld of
Isler® Rrobloi of Communinm, Vol. X, 0.2, larch-April
1980, ‘.ushington, p. 3Y.

Ibidey po 39.
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As regards their (Central Asian pecoples)
material condition there can b2 no doubt
that during the forty years of tho iluslim
republics of Central Asia there has boen
a remarkablc advances in public health,
industrial productivity, cotton output,
coumunications and the standard of living.
In all these matters tho iuslim psoples of
Soviet Central Asias are far ahoad of those
of any non-Soviet Muslim countries and indzed
of any asian country with the ocxception of
Japan and Isracl., (12)

Sccularization of Society

The soclo-economic changes that have occured during
the period of our study had an over all impact on th? institu-
tion of socialization. A typically traditional soclety was
sought to transformesd by the state-sponsored and Centrally
planned measurcs, As a result the traditional institutions
started looosing thelir strongth. The old s=ocial institutions
of offectivc social control nov under sovere constraints,
though performs ceremonial functions, tho traditional cultural
ethos survives. However, with its omphasis on imparting
dz2finitely provided significant opportunitiocs for upward
social and occupational mobllity which vwas not available
bafore. This has considerable impact on tin social gtructuic
of Central asian socliety theraby changing the rolos of nony
traditional institutions. Yor oxample, fonily, ag th? most
basic and primary social unit has bsen nov loging its

patriarchial character duc to the sproad of vwomanis cducation

12. G. kheoler ”chiet Central Asia® %ho juolim borld ,
Octobor 1986, Nouir, ppe 240-1i1s



and inciecasing opportunities for their employment in the

national cconomy. However, in rural areas the institution

of joint family still survives and th? familial bonds continued

to b2 very strong. Moreover, the poople of Central Asia havo

not exhibited any favourable trond for physical social mobility.
Thz system of marriago to & greater oxtont is still

endogamous, as the natives prefer to marry in their ovn

community, though there have bsen cartain cxcoptions to this

in motropolitan clities like Tashkznt. However; it has alsgo

been reported by numerous authors that the Central Asian as

& rule do not marry their daughters with non-nativos, parti-

cularly with the Europszans,

gucatio £ Yome
As goon as Bolshzvik consolidated theilr political pover,

thoy started & massive compalgn for the education of vomen

of Central Asia, various public schools and technical educa-
tional institutions vwere openzd for ¥Women &s Muslim vomen
vers hoesitant to study in & co~education institution. By

195 a considerable percontage of vwomen succesgfully completed
the secondary and gpecialisod educatlion. By 15 liovember, 1960
as shovn in Tabloc XI a considorablo percontagd of vomon of
Contral Asia and Kazakhstan vere cmployod in tho national
econony. <Ih2 percentage of vonon among 8peclalist with
secondary gspocialised cducation cmploycd in the economy on tha

average in USoh vag 63, the percontage of Russian women vwag 66,



Kazakhs had 365, Uzbek had 29%, Kirgiz 34, Tadjiks, Turkmen
and Kara~Kalpaks all had 19%. Thls has reculted in relative
prosperity of the Central Asian socioty.

kith tip spread of higher education therc hag baen
a general avareness of the importance of scienco and tochno-
logy and their role in the devolopment of socioty. (oupled
wvith the spread of higher education development of modern
industry has also left its mark on their bshavioural pattern
making thoem more and morc materialistic. Ths sum total of
all these had led to vhat Shamso Ud Din dsscribes ags scculari-
sation of native culture. Thero is very littlo disputec
among the scholars that they have retaincd thoir religlous
belief and th2 practice of religious taboos 1in thoir private
lifc., At ths same tim2 the process of modornlzation hag
talkon firm roots.

As far as the changes in tho Contral Asian oconony aro
concemed, these could without c¢xaggeration Lo cascrited ao
revolutionary. The entire mzans of production have not only
bzon nationallsca therc has bzon rupid industrialisation
particularly during the period under gtudy, This hag
increased the ¢2mand for trainod and oldllcq mon pover,
Bofore tr2 October 1917 rovolution a large rojority of cdmini-
strators, teachers, sidlled and traincd pezsonnol capd from
Russglia as there vero hardly any natives Who weio qualifiod

to tale up such jobs which roquired speciacl education and
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and training. Even after tho October 1917 rcJolution this
trend continued thercby increasing w3 percentage of
Ekusgian population in Contral Asia, loreover, this advercoly
affocted the Soviet programme of nativisation and thero

vere subtle and com2times opon protost against the increasing
floy of the Russians to control and manage the economic and
educational instituticns of scviet Central Asla. This trend
has nov¥ baen checkzd to a significant extent with the dewvolop-
went of higher and technical education in tho Soviet Central
Asian ropublics., There are cartain other factors such as

the high birth rato of Central Asian and cxtromsly lov

birth rato of the Russians and inereasing demand of trainzd
personnal in Siberia and Scviet{ Far East, wvhich have oconsi-
dorably roducod the inflov of tho Russiang to Central Asia,

By 19€0s the Soviets educational institutions in
Central Agia had started producing a ne¥ class of spocialists
and technicians of native origin. Hovover, their number
vas still negligible‘ as compared to tho incroasing dzmand
by the o2veloplng cconomy of Central Asie. HMorcover almost
all the loy posts in every field of cconoiyy wore hold by the
hussians or the pcoples from othzr nationulitics., (uco
Table aV),



Table XV on the one side show the percentage of native
and the Russians inhabited in the territory of Soviet Central
Asia, and on the other side 1t depicts the percentage of
specialists, belonging to both the natives and Russian
origin, For instance in Uzbekistan in the year 1959, the
indigenous population was 62.2 per cent and Russians consti-
tuted 13.5 percentage of the population. While in the economy
the percentage of Russians was as high as 0.2 per cent
whereas the Uzbeks were 36.:9 Per cent. In Kazakhstan, the
percentage of Russlians population was about 27.7 per cent
that is, only 2.3 per cent less than the native Kazakhs but
in the economy as specialists 53.2 per cent posts were held
by the Russians and the Kazakhs were only 24 per cent. The
Union Republic of Kirglzia SSR had a slight variation in the
constitution of its population as there were 10.6 .per cent
Uzbeks, 40.5 per cent Kirgiz and 30.2 per cent Russians,
Among the speciallsts employed in the economy: 30.0 per cent
were Kirgiz, 46.0 per cent were Russians and 4.6 per cent
Uzbeks. The indigenous population of Turkmenistan has the
highest ratio of population vis-a-vis the Russian but again
they too were disproportionately represented in the economy.
In Tadjikistan the situation was still worse where the Russians
though constituted more positions of power than warranted by
their total numbers in the republic was 13.3 per cent of the



(in per cent)

Speciaelists in

Population E conomy
USRS -0 - SN -L+ S
Uzbekistan
Uzbeks 62.2 36.9
Russians 1345 30.2
Ka zakhs tan
Kazakhs 30.0 24,0
Russians 27.7 53.2
Kirgizia |
Kirgiz 4.5 30.0
Kussians .2 46 .0
Uzbeks 10.6 L.6
Tadzhildsten
Tadzhiks 53.1 3%.0
Uzbeks 23.0 10.7
Russians 13.3 35.9
ITurkmenistan .

Turkmens 60.9 L0
Russians 17.3 3.7
Sources ral Agian W, vol. X, no.

De ;ng in Sovi

(1962), po 2290
The population figures are taken fron the 1959
officlial Soviet Census returns.
of specialists is based on fi
Obrazovaniya v USSR (Moewowgu
Vislet Conolly,

The percentage
res in Vyssheye
1961, cited by

Beyond the Uralsg Ecoxgxogc
967, p. 110,

ve ents Soviet Asia, London,
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ab. V

a
September 1 £

(in per cent)

Nurek Dushamba

Natona ity ... hydro-station _ textile mill
Tadzhiks 27.8 15.2

Uzbeks 1.7 10.1
Russians 51.8 55.7
Ukrainians 743 2.3
Belorussians 1.9 1.0

Tatars k.2 72:4
Mordavians 1.0 2k

Others Jed 222

Total 100.0 100 .0

Source; V.I. Perevedentsev, "The Influence of Ethnic

Factors on the Territorial Redistribution of
Population®, Iz. ALWM;M
(1965), No. &, pp.31=39. A translation of this
article is published in e s

soviet Geography
(American Geographical Society, New York,
OOtobcr, 1965)’ ppo%’w'



population but in ti» economic sector constituted 39,3 por
cent of the total specialist employed in the oconomy.

The data comprises ths position of hydro-station in
Nurck and textile milla of Dushamb>, Th2 hydro-station at
hurck had 27.8 per cent Tadjikistans, 1.7 per cent Uzbsks,
51.8 per cont Russians, 7.3 per cant Ukrainians, 1.9 per
cont Belorussians, 4.2 per cent Tatars, 1.0 per cont
Mordavians, and others were cmployod. The percontage of the
natives if vo calculatz from thd abovo figures, come to
34.3 and the rest of 65.7 per cont voro non-natives whan
Russians alom constitutod 51.8 per cent of tho total labour
fores,

The data on toxtile mills at Dugshanbd shovw a gslight
variation in thc composition of the natives constitution in
the labour forcz., Thz Uzb2ko Wers on the third position as
in earlier cago it vas Ukrainiang, tho other ratio of percontage
vore t.t_xe same as in hydro-station plant of Nurck. Though
there _ngio poXo o0Xception that Russiang wero gtill in & better
position as thay constituted 55.7 per cont of th? total forcee.

Such data clearly sho¥ that the ontixo oconomy wag
controlled by the Rucslang, thelr muserical gtrongth were
sufficient onough to controldX tho cconony of Soviet Contral

Asia., Tvo roasons wore gonerclly glvon by tko Soviet prous.



First of all it was argued that the level of educated popula-
tion continued to be very low among the natives and secondly,
the rate of drops out remained very high in comparison to

the other nationalities., Both the reasons are plausible

but at the same time this does not Jjustify why even after
about half the century of Soviet rule the natives conditions
could not be improved to the level as they could control
their own socio-economic system. It is still a matter of
controversy among the scholars that such conditions are pre-
lude to the intention of the Soviet leadership. Our analysis
which is mostly based on Soviet sources clearly show that

the Central Asian economy was tremendously improved but the
status on of the natives have changed only marginally,

In short, we find that in spite of the development of
higher institutions of education and technical and vocational
training centres, The natives continued to lag behind. As
the political consciousness during the corresponding period
has also sharpened this created serious problems and the
natives in Party Congresses. A number of natives scholars
also wrote critically of the soviet nationality policy and
the policy of nativisation of 8ocio-political apparatus.

A number of incependent observers of the Soviet scere have
reported that during the sixtles- situation started changing

and in seventies more and more natives were inducted in the
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government and administration of affairs in their rcpublics.
The first hand data on ti» subject is hovovor lacking and
it is proposed to be further investigated in our further
advanced research programme.

On the impact of Soviet systsm of education, a group
of scholars and rescarchers has pointod out that tho pac2 of
Russification has considsrably increased during the period
of_?x?&]feaf Hovever, ther werc another group of Soviet
scholars wvho hold that d3spite tho Soviet cfforts of culturo
change in Central Asia, the natives still contimuc to retain
their traditional cultures, only economically thay havo been
Sovietised but culturally they remain ag kuslims. It can not
hovever be denied that due to the gpread of univorsal
education, political propaganda and also dawvelopment of
higher education through the medium of Russian language.
Russian culturc has madé2 considorable inroads into the nativo
society. Whether it could be termmed Russification is highly
controversial bzcause ag ve knov¥ spread of Western cducation
in all the ocountries of Asia and Africa has unleashod a process
of cultural changec d28cribzd under such concepts ag Hestorni-
sation, modernisation and Russification. In fact; in Sovict
Contral Asia there has been a reverse process ag well Yhich
1o appropriated concoptualiscd ags Uzboldfication. Leaving
the plemical issuc apids ve do notiez that therc has beoen a
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Zablo XVII

The uLcvel of nussification of the Lorpest
LoD X usSian Jobionnlitics ( 1970 Consud

Rugsixicd
iflationndiitics population ~__Propgritlon
Ukranian 40,763,243 14.3
Uzbolt 99]—95 9093 Ded
Bolorussion 9,061,760 18.9
Tater 9,930 670 10.2
Kozakh- 6,208,818 1.6
Azerbeai jan 4,379,037 1.3
Aroenilan 3,669,151 7 <6
Georglian 397549 00 lo4
fiodagv lan 2,697,994 4.2
Lithuanian 2,669,944 1.5
Jeiish 243150 4707 7802
Teaazhik 25135,883 0.6
German 1,846,317 32.7
Chuv ash 1,694,315 1249

Twknon 1,525,284 0.8
' ehdE 1,462,223 003
an‘i&n l’ 429 9844 0 o2
Dag;estan 1,354,649 1.8
notdvian 1,262,670 2201,
sashkir 1,233,681 4.6
Polish 1,167,623 20 o7
aStonian lp007 9356 404
Uencext 707 3 328 17 .2
chochan 612,674 le2
Lol 598 96a8 8 1<)
Ossotign 488 ,029 5.4
Koal 3319894 17 o2
Lowlop erpynk 163,451 1401
Koryak 367 ;606 3.3
Bulgarian 351,168 2404
Groeck 335,869 2005
Buryet 314,621 7.3
Yakub _ 206,244 307
Koboraian 179,228 1.8
Ke}.‘akalpak Qod

233,009

A T e e g+ .

o -

i el Wl

Sourccy 1870 Census, rart IV, Iobls 4 pp.20.21,
c¢itca by Pctr Dostbod cru ldons (rippoubos g,
®Tho russlyication of sthnie .inordticy in
Lho Ustu® o Sovlob Goom e upiy JAtyicy f
Isansdotion, volhe 20, ROe 4o




growth of Central Asians who know Russian language well as
is shown in the Table XVII,

Thus, the Table XVII cleariy shows the number as well
as the percentage of non~Russian nationalities who have been
Russified in the limited sense of the temm as explained
above. The impact of Russification was considerably more
intense and widespread in the people of non~Russian European
nationalities than on the Central Asians., For example,

78.2 per cent of the Jewish was Russified. The other
nationalities such as Greek, Polish, Belorussian, German and
Koryak were Russified at a fairly high rate. Whereas the
impact of Russification on the natives of Soviet Central
Asia is very low. For exampls, acquisition 5.3 per cent
Uzbeks, 0.6 per cent Tadzhik, 0,8 per cent Turkmen, 0.3 per
cent of Kirghiz and 1.6 per cent of Kazakh were Russified.

Acquisition of proficlency in Russian language also
helps in accelerating the pace of social and occupational
moblility. One reason therefore of relative backwardness of
the natives of Soviet Central Asia 1s concerned is that they
have not shown much inclination for learning Russian language

as fast as other non-Russian nationalities have shovn.



Chapter V

Conclusion



Chapter V
CONCLUSION

To sum up, the opportunities of higher cducation in
Soviet Central Asia, during the pericd of our study had bzen
a question of prid= among ths Soviet scholars and a point of
criticiom among ths Western Sovietologlists. The Hestern
Sovietologlsts have b2en trying to shovw the groving economic
and social problem in Soviet Contral Asia due to lack of
inigiative on the part of Soviet lecadership for giving the
natives of Soviet Central Asia adaquato opportunities of
higher cducation. Ths Soviet scholars on the other hand have
tried to show the opposite pilcture by taking into account
ths conous data and the loglc of statisties. To us but both
the vievws secm politically motivatod. Ve have in this study
rad: a modsst attompt to analyse the real situation on the
bagsis of materials avallable from both tho Soviet and other
sourcas. To have a clcaror insight of the problom vwe have
prefaced our study with ths status of cducation in the past
in Soviet Contral Asia, so that ¥e could rcach to the

historical causes of such problem.

Accordingly at the outset U2 havo discusscd and definod
cnd algo olaborated {%3o0logical-thsorctical formulations of
ths Bolshoviks toWaras tho ocducational policy of thd nevw
rogiry. Hoving dons that ve davoted our attontion to the
status of cducation in Contral Asia baforo th2 October

Revolution tho scope of our roscarch. Until tho outbreak



- 8 -

of October 1917 revolution, the opportunities for educationa
to a greater extent were the privilege of a very small group
of people whom we described as the traditional elite of
Central Asia. The society was more or less controlled by
the members of this elite. In the last decade of the 19th
century, & new group of intelligentsia was emerging on the
scene, Known as the Jadidists they wanted to introduce
modern or secular education. In addition to this goal,

they also wanted to bring social reforms, They sent numerous
delegation to Cairo which was then a seat of Islamic learning.
It vas peant to revitalise the Islamic culture which they
believed had been deformed and polluted by the Mullahs of
Central Asiam Ismail Bay Gasprinsky and few other social
reformers who were the leading members of the Jadidist
moverent opened New Method schools in various urban areas of
Russian Turkistan and the Emirate of Bukhara, They also
publishede; few daillies and weekly Journals in native
language. Socon they started getting popularity which was
considered dangerous by both the Traditlionalists as well as
the Tsarist colonial Administratiors. Although in the begin-
ning the Jadidists movement had no political overtones as it
was purely a cultural movement the Tsarist Government consi-
dered it enimical to its long term interests and therefore
supported the (adimists who also felt threatened by it.
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Hith the support of the Gadimists and tho foudal Khans tho
colonial Administration did succeed in putiing a check on
tho roformist activitices of tho Jadidistg.

Toarist administration itself initiatod cortain
programes of croating nov cducational institutions such ag,
(1) tho institutions for the training of intorproters,

(2) s©8chools for the Russians Yho inhibitod in Contral Asia
vYhore a fow gzats were roocrvod for thn nativo childron,

(3) the so~callod Russo-native schools, having native
languago as & modlum of instruction. In addition to this
thoy did not intorferc in tho businsss of traditional cduca.
tional cystem such as Maktabs, tho primary schools and

nadragahn, tho gsocondary schoolsg,

Heneo, tin traditional systom of cducation romtinod
tho dominant syston of oducation which moant to socialise
the psoplco of Contral Asia. Till tho days of October 1917
revolution, as according to various gourcos, about 2 por cont
of tho population vwerec literate. Sccondly, tho traditional
gystom of cducation providsd the ultimate cupport to tho
traditional culturc and othog, and ths cocioty more or loso
wnaincd static till ths carly 20th eontusry. Ao the Toorist
govornment did not havo any conscious programms to chango
ths tmditionel way of 1ifc in Contral Asin, rathor 1t ves
difficult on thoir part to talm such stopo us tho traditioncl
culture vas very «op rootod and the nativos wore thomeolvog

vory much orthodox.
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Aftor the Bolshevik overthrevw the Tsarist rule, thoy
had a difficult tim2 in concolidating tholr povwer in Central
Asian rogion bacause of the civil war and tho Basmachi rovolt.
The immodiate problems bafore the Bolghoviks vere tho nativie-
zation and the liquidation of ths pover of traditional clite
and the influcnce of rligion. Thorofore tho Bolohovik
facsd stiff rcgistance offered by tin traditlonal clito and
the majority of Contral Asian pooples. As they were not
roady to accopt ths Mamiot-leninist idsology propagatad by
th2 Bolshoviks, After the period of War Comunism, tho
Soviet lcadsrship planncd a moro conscious programme during
tho period of Mow Economic Policy (KLP). Eoforo taking
stops for the dowvolopment of higher systom of educatlion
Sovict davotod their attontion and regsources for the dowvelop-
ment of pripary, cocondary and public cducation. HMorcover,
thoy offoctod gwooping chargos in the languages and geripts
of nativo languagos.

In the third cheptor, vhilo discussing tho Sovict
Contral Asian systom of higher cducation, wo havo tricd to
cxplain at longth tho idsological or thooxeticel basis of
cducation and hov thoy veorc implonentod by the Soviot loadsr.
ship. Socondly, v digscugsod in this chaptecr the netvork
and ths structure of highor cducation systornt in Sovied

Contral Asia. During the phaco of dovslopecnt thoro woIo
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gsorious differences on tho stratogy and pattern of cducational
évelopeent betveen the natives and the Soviot governmnt.

The most sovworc among them vas ths problom of languago,

ag in the boginning tho Soviet loadearship vwantod to introduco
Russian language as a modium of instsuctions. Thio culminatod

govoic problom of national minoritioas,

Tho Soviet vievs of the nationality policy could
b2 sump3d up by Stalin in tin phragse: national in form; and
socialist in content, Following thio Sovict introducsd tho
native language as a mediun of instruction at owvory level of
gtudics., But dospito this, the cduccationtl condition of tho
nativo could not B improved in tho carly phase, Ag for all
tho practical purposc the nativo did not have onough toachors
to troach in netive language nelther thoro wore gsubstantial
numbar of books to bo supplicd to tho netivos childron., And
Contral Asian continucd to b2 lagging btohind far from tho

other nationalities so far ag ecducation was concrined.

In tin carlicer phaco, whon therc wag goneral illitoracy
anong the pooplos, tho Soviet gave emphasis on primary and
public cducntion and the cducation of Womon population,
though attontlon was also davoilod tovwards {ho voeational-
tochnleal cducation. Although the paco ot dqvolopmnt vag
slow duo to various congtraints but o dynimic {rond vag dige

cornible as sho¥n in Table I Chaptor 3. Tha Soviet Contral



Asla producod a considorable number of tochnical man power
till the 1950s5. It ¥as only after tho Socond YWorld War the
Soviet dzvoted morc attention tovards dsvelopmont of higher
education. - most of the Universitics wors set up botween
1940 and 1955 except in Uzbokistan already had two
Univorsities.

During the period of our gtudy most of the network of
higher ecucational institution were cstablished, Since 1950
onwards the number of enrolment of studonts gre¥ and so wes
the casc with the natives cmployment in the national cconomy.
Hovwever in relation to the other nationalltios guch as the
Great hussians and Ukranians the condition of the nativea
remained backward. On the other hand, vhatever development
vas being achleved in the field of higher education, the
natives and tho Russians ¥Yere both benefited. The opportuni-
ties of higher education not only produced the technical and
specialised persons to be employed in the cconomy but it also
croated a very small group of nev intelligentsia which
supports the Soviet system,

Tho Soviet policy and the Soviet syctam of cducation
dolimited the naturc anc scope of rcliglon and it helped in
reducing orthodoxy and roliglous dogmatisi. The nractlco of
rituals has completely c2clined. HoWever go far &g the
Islapic cultural and gpirituasl cthos arc conceIned thero

continue to be a matter of great concern to the Soviet leaders.



The natives retalned their nationale-cultural identity and
the emerging culture of Central Asia and Kazakhstan society
shows no indication of Russification.

The opportunities of higher education during the
period of our study could not be seen as adequate to meet the
groving demand of native society. Moreover, Russians continu
to get the lion's share of opportunities in every walk of
life in Soviet Central Asia. Unless this relationship is
reversed this could at a time of crisis can take a serious
turn in the region. 1t appears from the study of contem-
porary literature that the Soviets are alive to this serious
problems and efforts are being made to build a more harmo-
nious relationship between various nationalities living in
the Soviet Republics of Central Asia,
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